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ABSTRACT 
This paper defines student development education as a 

concept which refers to professional roles of administrators, 
instructors, and counselors in a competancy-based learning system
designed to enable students to become moreof what they want to be. A 
student development model is delineated whose essential components 
include student, goal setting in collaboration with institutional 
professionals, assessment of position relative to goals, use of 
change, strategies (instruction, consultation, milieu management) to
bring about development toward goals, and evaluation to determine the
extent to which goals are met and whether new goals are necessary. A 
taconomy of behaviors of the well-developed student is outlined, 
based on three-categories of student development needs: the 
development of knowledge, skills; and attitudes, of 
self-determination, and of the ability to control one's environment. 
The specific professional role responsibilities of administrators,   
instructors, and counselors in relation to each behavior are 
illustrated, and the implications and applications of the student 
development concept for each of these professionals are reviewed. 
Implementation of student development education requires review and 
possible revision of course objectives, program objectives, and 
professional objectives, as well as competency development of 
professionals. Possible strategies to be used in initiating these 
changes are suggested. (JDS) 
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Donald T. Rippey 

Education is a divided institution. It is divided both from within JLtself

and from other segments of society. These divisions are not the result of a

grand scheme calculated to subvert the purposes of education; rather, they are

more the result of powerful societal forces tugging in several directions, at the 

basic reasons for the existence of education the development of human beings. 

What shall they be, these-products of education? Shall they be more like 

society and' thus better able tp serve it, or'shall they be staunchly individual- 

iatic principally serving themselves and possibly trying to .reform society? What 

is a. well developed human being? What is such a person like? What can such a 

person do?. 

Education has becoma a divided institution-parti? in. an attempt to find an-

swers to these questions. More and more things to know In increasing complexity 

and in specialized forms pulled education toward solutions to these questions 

vhich resulted in the curricularization of knowledge. Since all people cannot 

know everything at once, let ,the human being make choices; let the human being 

develop in pieces. On the other hand, the requirements of society, despite its 

complexity or perhaps also because of it demand an integrated, fully function- 

Ing human being. To fulfill the requirements of many jobs, including the demands 

of citizenship in a democracy, the human being must be a complete person, know-

ledgeable in many areas, able to live with other human beings, and able to see 

the virtues of both individual and societal goals. 



Education has been torn apart; now It must be carefully stitched together,. 

taking care not to Ignore any of Its Important parts. 

The student development education concept Is an attempt to weave the basic 

fabric .of education together again not Into a grand pattern with a single de­ 

sign, but rather into a complete tapestry with kaleidoscopic possibilities of

design. 

Student development education Is a concept which enables educators to ex­ 

plore an ideal result of the college experience -that students become more of 

wha.t they .desire to be. The purpose of this paper Is to discuss what educators 

can do to cause that result. 

What Is The Student Development Education Concept? 

Student development is not a term with a singular meaning. It may be seen 

as an understanding of how people learn. It may be seen as a description of 

what professionals do in college. It even may be seen as an approach to orga­ 

nizing an entire college. 

A college is a sett ing'whe're educational resources are marshalled In order 

to systematize experiences to produce predictable results In learners. These 

resources may be organized In Innumerable ways. The argument here simply is 

that they ought Co be organized for student development. The human resources, 

the physical resources, the fiscal resources all should be so structured that 

student development is a predictable result of the college experience. 



Student development education possesses several explicit characteristics. 

The concept 

focuses on outcomes in students 

relies on gestaltist educational philosophy 

depends 'on developmental learning theory 

demands Integrated learning strategies involving, 
all available resources of the college 

.prescribes educational functions fot all professional 
employees, and 

requires continuous collaboration 'among all, persons 
involved In helping students to reach their goals 

Further, student development education can be seen as.a process of profes-

 sional activities designed to promote learning. Chart I shows a linear process 

of activities or competencies appropriate for all professional roles in educa-

tion which whe^ applied to specific learning or management activities character­ 

ize a systematic process leading to the achievement of predictable results. 

CHART I 
(See page 3a) 

The terminology of student development needs definition and discussion. 

Definitions follow immediately; then discussion showing how these competencies 

or professional acts relate to developmental needs of students is presented in 

subsequent sections. 

T'he concepts for this view of student development were taken from "A 

Student Development Model for Student Affairs in Tomorrow's Higher Education," 

Journal of College Student Personnel 16:334-341, July, 1975. 



CHART I

STUDENT DEVELOPMENT PROCESS 

Goal Setting 

Assessment 

Use of Change Strategies 
Instruction 
Consultation 
Milieu Management 

Evaluation 



Goal setting is a collaborative process between learner, professional, and 

other resource persons to clearly and accurately determine what is to be learned 

or achieved. Collaboration should be underscored. It is -essential to the pro-

cess. Without collaboration goal setting is perfunctory .and ritualistic, but 

worst of all, it may be counter-productive to student development. 

Assessment refers to a process of determining .where a learner already is in 

relation to his goals so that he may start there Instead of somewhere else. 

'Assessment may be a complicated process. It certainly is a professional act re­ 

quiring specialized knowledge. For our purposes here, it is most important to 

see thit assessment procedures vary 'from observation to mathematical analysis  ' 

depending on the goals to' be achieved, 

The* use of change strategies refers to the options available to professionals 

to bring about development in others. The professional may instruct, consult, .or 

manage the milieu of the learner. Each strategy potentially facilitates certain 

developmental dimensions of students. A definition of each strategy and a refer-

ence to the developmental strength of each strategy follows: 

Instruction 

Instruction is a strategy appropriate to deal with a knowledge or skill dif­ 

ferential between teacher and learner. The college is organized around bodies of 

knowledge or disciplines known to be needed in our society. Persons with greater' 

knowledge or skill in these disciplines are employed to teach those with lesser 

knowledge or skill. Development occurs in the learner by the acquisition of know-

ledge or skill. 



Consultation

Consultation is a strategy in which the basis for action is a need /in 

another person (or group, or organization) who believes that this need will be 

met better if intervention oqcurs from a person .with expertise in behavior change. 

.A. person may seek consultation because he wants advice, modeling, counseling, 

technology, information, or support from- someone with another perspective.. Devel-

opment. occurs .in the learner as a result of consultation inputs moving him toward a

self-determined goal. 

Milieu Management

Milieu management is a strategy which marshals all available resources to 

shape environments in ways which will facilitate desired change. Skillful use 

of this strategy depends upon a solid understanding of campus ecology, manage-

ment theory, social systems, an4 the behavioral sciences'. Development is facili-

tated as a result of the total milieu being structured toward common goals. De-. 

velopment occurs in 'the leajmer when milieu resources are used as instruments to 

reach self-determined goals. 

Evaluation refers to a process of determining whether the original goals 

were met. Further goal setting activity usually is indicated following the eval­ 

uation process whether the original goals were met or not. If they were met, new 

goals are indicated; if they were not met, revised goals should be set. 

What is most important in the student development process is that it defines 

the work of teachers, counselors, and administrators alike! If our work is seen 

from the student development point of view it is no longer necessary to see our-

selves as performing a unique function for students. All of us are doing precisely 



the samething, at least in terns of process. The specific actions prescribed 

by the Student Development Education concept for certain roles including admin­ 

istration, teaching, and counseling will be discussed below; however, emphasis 

should remain on their similarities even when examining their special character­ 

istics. 

Developmental Needs of Students 

All developmental needs 'of students can be classified into one or more of 

three categories: 

1. The development of knowledge, skills, and attitudes 

2. The development of self determination 

3. The development of an ability to control one's environment 

These categories of developmental needs of students were introduced ear­ 

lier in the definitions of student development change strategies. Shown here 

as a taxonomy of needs, the point should be underscored that each vector of the 

taxonomy may be best accomplished by a particular professional competency nor­ 

mally practiced by a specialized professional person. For example, normally 

teachers are most sklllful in the use of instruction as a change strategy which 

in turn is a strategy best suited to the development of knowledge, skill, and 

attitudes in students. Counselors typically are seen to possess particular skill 

in consultative strategies with students, which usually promotes self determine-

tlon as a developmental need of students. Finally, administrators normally use 

milieu management competencies most often in their work which is a strategy espe­ 

cially suited for the developmental need of students to learn to use their own 



environment to their advantage. Thus, each traditional role In college can be 

characterized In-terms of the student development competency most often needed 

to conduct the work associated, with that role and in terms of the most 1'lkely 

outcome in student behavior. However, the question is, "Is this the best way 

to organize for student development?" Probably not. 

The student development education approach requires the use of all change 

strategies by all professional groups working in concert to meet all develop-

mental needs of students. While the emphasis may remain different, an adminis-

trator must become skillful in the use of instruction and consultation as well 

as milieu management; instructors must become competent in the,use of consulta­ 

tion and milieu management as well as instruction; and counselors must learn to 

use Instruction and milieu management with equal skill as they use consultation. 

Thus, each traditional role must assume responsibility to help students to 

meet their needs in all three developmental areas. This requirement will alter 

the traditional roles of teachers, counselors and administrators. In a sense, 

each must become more like the other. Ultimately, these "traditional" roles may 

blur or blend or maybe even disappear. ' In the meantime, the roles do exist and 

they need to be redefined in terms of their particular responsibility in student 

development education. 

In order to understand the .particular roles of administration, teaching, 

and counseling, it is necessary to'examine what behaviors in students are to be 

sought. What would a-well-developed student be able to do? 

11 



A team of professional's at El Centro College in Dallas, Texas, has answered 

this question as. shown below: 

A well developed-student can: 

1. Locate, use and enjoy knowledge, facts, and skills 

AND 

a. Has acquired a saleable skill and/or Is prepared to 

succeed in further academic study 

b. Has organized knowledge into a satisfying value 

system compatible with society's values 

c. Values fellow human beings and relates politics 

tq social justice 

d. Has expanded ability to discriminate between beauty 

and ugliness 

e. Has acquired skills appropriate to the maintenance 

of good physical and mental health 

f. Has acquired communication skills adequate for the 

maintenance of own life style, employment needs, 

and "further study 

2. Understand self and this world well enough to plan own life 

and to make realistic life decisions 

AND 

a. Views self with honesty and realism; personal view is 

generally congruent with others 

b. Realistically understands local, state, and national 

and International forces that affect own^life and acts 

on it 



c. Can identify and choose life options In tens of 

their value, chances for achievement, and impor- 

tance, for, self 

3. Make effective use of environment to assist in achieving own 

goals 

AND 

a. Can identify and use the portions of environment 

that are' subject to personal influence 

b. Has sufficient confidence and'skills necessary

to cope positively with own life situations 

c. Understands and can use the social and political 

systems to individual advantage and to the advan- 

tage of others 

d. Understands the effect of personal'acts on society 

and accepts the consequences if personal acts

This statement outlines major categories -of developmental needs of students

as seen by certain professionals at El Centro College. What then is the job of

each professional employee to help students to meet these needs? 

The Professional Roles in Student Development Education

THe respective responsibilities of administrators, instructors, and coun­ 

selors in the El Centro plan are shown on the following pages in Charts II, III,

and IV. 



CHART II 

DEVELOPMENTAL VECTOR #1 
.KNOWLEDGE, SKILLS, AND ATTITUDES 

STUDENT OUTCOME/COMPETENCY: A well developed student can locate, use 'and enjoy knowledge, facts, and skills. 

Developmental Need of 
Students Administrator 

PROFESSIONAL ACTION FOR 
Instructors Counselors 

la 1b 1c 

1. Has acquired a sale­ 
able skill and/or is 
prepared to succeed 
in further academic 
study 

Establish, maintain, and eval­ 
uate all classes and programs 
with the criterion of skill/ 
knowledge acquisition and suc­ 
cess in future work  

Organize course-objectives so 
tfhat successful mastery vlll 
provide each student the con­ 
fidence and knowledge to mas­ 
ter successfully succeeding 
courses/tasks-

Assist instructors and stu­ 
dents in choosing and in 
accomplishing a program to 
acquire A saleable skill 
and/or preparation for fur­ 
ther academic study 

2a 2b 2c 

2. Has organized know­ 
ledge into a satisfy­ 
ing value system con-
sistent with society's 
values 

Create an atmosphere to expose 
students to a variety of life 
styles 

Teach so that students may Provide opportunities for 
practice analysis and concep­ students to organize their 
tualization of knowledge as it values into a complete 
relates-to values system 

3b 3c 

3. Appreciates fellow 
human beings and re­ 
lates politics to 
social Justice 

3a, Create, maintain, and evaluate 
the college climate to insure 
social Justice. Uses college 
politics to advance college 
goals 

Create a qlass room environ­ 
ment that permits and encour-
ages social interaction de- 
signed to maximize the worth
and contributions of each 
individual 

Alt as a resource for ad­ 
ministration and faculty 
in devising and in accom­ 
plishing.strategies to in­ 
crease caring about others 
both individually and col­ 
lectively 



CHART II 
(Continued) 

Developmental Need of 
Students Administrator 

PROFESSIONAL ACTION FOR 
Instructors  Counselors 

4b 

4. Has expanded ability 
to discriminate be­ 
tween beauty and ugli­ 
ness 

4a, Create an atmosphere of beauty; 
expose students to' generally 
accepted examples' of beauty in 
all areas' 

Teach so that students may see 
and may understand the beauty 
inherent in organized know­ 
ledge, in the immediate envir­ 
onment, and in people 

4c, Provide an environment of 
beauty especially in  human 
relationship and caring for
self and others 

5a 5b 5c 

5. Has acquired skills 
appropriate to the 
maintenance of good 
physical and mental 
health 

Provide specific learning op­ 
portunities for development 
of physical skills and mental 
health 

Recognize and reward psychomo- 
tor growth wherever appropri­ 
ate. Organize material and 
make assignments in accordance 
with good physical and mental 
health 

Provide programs for out-of- 
class learning in physical 
and psychological growth 

6a 6b 6b 

6. Has acquired communi­ 
cation skills adequate 
for the maintenance 
of own life style, 
employment needs, and 
further study 

Insure that all college acti­ 
vities promote open\ honest 
communication among the col­ 
lege community

Plan and conduct classroom ac­ 
tivities to promote frequent 
practice in developing oral 
and written communication 
skills  

Assist instructors to design 
learning expediences which. 
include communication skill 
development; plan other ac­ 
tivities which promote human 
communication including non­ 
verbal skills 



CHART III 

DEVELOPMENTAL VECTOR #2 
SELF DETERMINATION 

STUDENT. OUTCOME/COMPETENCY: A well developed student can understand self and this world well enough to plan own life 
and to make realistic life decisions.  

Developmental Need of 
Students Administrators 

PROFESSIONAL ACTION 
Instructors 

FOR 
Counselors 

7a 7b 7c 

7. Views self with hon­ 
esty and realism? per­ 
sonal view is general­ 
ly congruent with 
others 

Insure that every class and 
college activity provides some 
opportunity for realistic but 
non-destructive feedback for 
every humans-involved 

Provide frequent, honest, feed­ Assist faculty and students 
back to students relating to in activities leading to 
th_eir class work and to the students gaining an honest 
mastery of course objectives self concept 

8a 8b 8c 

8. Realistically under­ 
stands local, state, 
national and inter­ 
national forces that 
affect own life and 
acts on it 

Assist instructors to insure 
that course- content and" col­ 
lege activitie.s relate local, 
state, national, and interna-. 
tional forces to the here and 
now of students' lives 

Make a real effort to listen Provide programs designed to 
to students' perceptions of enable faculty, administra­ 
their _world which- hampers their tion and students to under- 
establishing and attaining life stand the^psychology of 
goals. Act on this information power on individuals and on 
by-creating course objectives groups 
that will assist students to 
overcome real life frustra­ 
tions  

9a 9b 9c 

9. Can identify and 
choose life options in 
terns of their value, 
chances for achieve­ 
ment, and importance 
for stelf 

Provide information concerning 
life options, assist-students 
in their choices, in their 
assessment of these choices, 
and in revising their choices 
when indicated 

Recognize that every course is 
a means to an end—not an end 
in Itself. Spend as ouch time 
assisting students to relate 
the course objectives to their 
life as is spent in mastering 
the course content itself 

Provide information and as­ 
sistance for students in 
creating realistic life plans; 
in altering them, and in 
coping with crises in these 
plans 



CHART IV 

DEVELOPMENTAL VECTOR #3 
USE OF ENVIRONMENT 

STUDENT OUTCOME/COMPETENCY: A well developed student can make effective use of environment to assist in achieving own 
goals. 

Developmental Need of 
Students Administrators 

PROFESSIONAL ACTION FOR 
Instructors Counselors 

lOb lOc 
10. Can identify and use 

the portions of his 
environment that are 
subject to personal 
influence 

10a, Structure the college to en­ 
able students- to know, use, 
modify, the coLlege environment 

Teach so that knowledge is re­ 
lated to living and illustrate 
how it enables man to control 
his environment 

Provide examples and data 
illustrating the various 
techniques and strategies of 
producing change in others 
and/or.in persuading others 

lla l1b 11c
11. Has sufficient confi- 

dence and skills.- nec-
essary to cope posi­ 
tively with own life 
situation 

Promote opportunities in every 
class and in many other acti­ 
vities to enable students to 
practice coping skills and to 
gain social confidence 

Provide opportunities in all 
classes for students to prac­ 
tice skills demanded of effec­ 
tive persons with a high level 
of self-confidence 

Be the strongest -institu^ 
tional resource for confi­ 
dence-building and for 
teaching the techniques of 
coping with stress

12a 12b 12c 
12. Understands and can 
use the.social and 
political systems to 
individual advantage 
and to the advantage 
of others  

Insure that courses, activities 
and programs include' facts, 
experiences, and safe oppor­ 
tunities to learn about and to 
practice political and social 
change strategies 

Provide class activities of 
supervised practice in the use 
of social and political system: 

Provide out-of-class ex­ 
periences' in the use of 
social and .political sys- 
terns 

13a 13b 13c 
13. Understands the effect 

of personal acts on 
society and accepts 
the consequences of
personal, acts 

Structure all activities to 
insure that responsibility 
and consequences are integral 
with opportunity and power 

Structure course objectives 
and classroom environment to 
illustrate the social impact 
of personal choices 

Work with faculty, admin- 
letration, and students to, 
assist them in understand­ 
ing the social consequences 
of personal choices and to 
create a college environ­ 
ment where these conse­ 
quences can be illustrated 



Each of the professional roles described in the Developmental Vector II

Chart probably are best carried out using instruction as the primary method of

change; the, roles described in the Developmental Vector #2, Chart likewise are 

best suited to a consultation strategy; and the roles in the Developmental Vector 

#3 Chart lend themselves to the use of milieu management techniques.' Naturally. 

a well designed learning activity addresses the needs of each vector and utilizes 

each change strategy to achieve the best results. 

What is Different In Student Development Education For Me? 

One probable Implication for all professionals is that they may find it 

necessary to re-think, to re-negotiate, and to re-write their specific objectives. 

It will be necessary for all professionals to show specifically how they intend 

to help students achieve their goals in all developmental vectors. The material 

In,the previous charts .indicates generally what is expected of each role for 

each vector. What an individual professional will do specifically must be pre-

pared in concert with others, to show how learning activities will be planned so 

as to cause learning at all levels 'of developmental need.

Implications for Teaching 

Probably most teachers feel reasonably comfortable with the job they are 

doing under the circumstances presented to them; thus, two important questions

are, "Why should I want to change what I aa doing now?" and, "By what criteria 

will I know if I am becoming more developmental in my approach to teaching?" 



Why change? Most colleges arc/committed to helping students become more

'competent, more self directed, and more "in command" of their world. Unfor-

tunately, a total college effort has never teen made, resulting in most classes

over-emphasizing some needs and totally ignoring others. Many professionals 

may need to change in order to increase the odds of helping students to become

fully-developed. All professionals must assume greater responsibility for help-

ing students aqhieve goals in every area of developmental need. An'attitude 

that "I-do-my-part-let-others-do-their-part" is inadequate to achieve student 

development goals 

How will I know if I am teaching developmentally? This question could be 

seen as a very complicated and very sophisticated problem; however, it also may 

be teen in terms of its simplicity. The student development education process 

described earlier suggests three simple checks which indicate steps taken In 

the'right direction: 

1. Course and/or program objectives are determined by a team 

of professionals; not individually written by a subject 

matter expert. 

2. Each class is managed so that the teaching/learning process 

is a logical sequence of events for every student including 

(1) assistance to every student to set own goals for the class, 

(2) determine how'much of these goals have already been achieved 

and how much remains to be done, (3) utilize all approaches for 

changing student behavior (instruction, consultation, and milieu 

management), and {4) measure progress toward the achievement of 

student-goals'periodically during the class. 



3. Each class is taught so as to use every available 

resource of the college including the students, them­ 

selves to help studentsachieve their goals. 

These criteria are indicators—not conclusive evidence—of developmentally 

oriented teaching. 

Implications for Administration 

Administrators must become educators. They must come to see their roles 

as having certain primary responsibilities to student development. Two obvious 

barriers to becoming more developmentally oriented exist for administrators.  

Both barriers must be overcome by generating, new behaviors in administrators 

more appropriate to helping students achieve their goals.. 

1.. Administrators traditionally have seen their work as a 

service to others, not as an educative process in itself.

Much-of the work of administration is maintenance and is 

a service to others, but this part of administration must  

never become 100 percent of the role. 

2. The legacy of a status-based bureaucracy is counter­ 

productive to student development. The I-am-better-than-

you-because-of-my-title syndrome must*be replaced with

egalitarian attitudes reflecting equal status for all 

persons Involved In the student development process. 

The student development education copce.pt suggests that administrators must 

view their work in much the same way as teachers view their work; that'is, their 

work should be collaboratively planned. Similar to planning to teach a class, 



it should be conducted systematically—not redoing old work but reaching out 

for timely objectives—and-it always should follow the student development 

process as outlined earlier. 

What overt behaviors of administrators would indicate developmental orien-

tation? Without diminishing the importance of attitude change, this list deals 

with behaviors which can be seen or witnessed by others: 

1. Anticipates necessary work'

2. Conducts preventive acts 

3. Conducts many face-to-face activities with associates 

4. Models behavior expected in others 

5. Works on problems existing in other administrative areaq, 

6. Practices improving verbal communication skills 

7. Sets priorities 

8. Reinforces effeqtive professional behavior in others 

9. Structures frequent staff development activity for others 

10. Serves as a- member of teams developing objectives and strategies 

As is the case with teachers and counselors, administrators must be in 

process,of developing themselves. Their growth experiences will suggest direc­ 

tions for leadership for others.

Implications for Counseling 

One major- problem for counselors in implementing student development is that 

counselors typically have short-term contacts with a small number of students 

and with even a smaller number of teaching faculty. Thus, a major implication 

for counselors is that they must structure, their work so as to have impact on 

larger populations. A one-on-one approach, is quite effective for some learning 



problems but not for most learning problems. The most urgent learning problems 

lie in pervasive issues like grading, attrition, reading levels, and self confi­ 

dence factors. These issues must be attacked with powerful weapons designed to 

help large numbers of students to achieve their goals more effectively. 

A comparison of a typical consultation strategy versus a typical develop­ 

mental strategy may show the direction for change for many counseling responsi­ 

bilities. 

Consultation Strategy 

1.. Client informs professional of needs and/or problem 

2. Professional assists client to clarify goals and/or set new. ones 

3.' Professional assesses current client condition vis-a-vis goals 

4. Professional utilizes eclectic approach to help -client achieve goals 

5, Professional and client^ determine ̂ degree of success in reaching -goal 

Developmental Strategy 

1. .Professional engages in proactive/preventive activities 

—assesses conditions of learning environment 

—identifies common barriers to learning 

—plans systematic approaches to reduce barriers 

2. 'Professional collaborates with all significant components of learning 

environment 'to marshal resources to deal with barriers 

3. Professional utilizes instruction, consultation, and milieu manage- 

ment. to deal with the learning, environment as a gestalt.



Stated another way, developmaatally oriented counselors will do more

- diagnosingof environmental learning problems end designing programs 

to deal with them 

- collaborating with others in designing learning activities for each 

class 

- learning and practicing instructional strstegies commonly used 'in 

classes

- developing in-depth understanding of learning modes aqd practicing 

their own skills In facilitating each modeof learning 

 aerving aa member of teams developing objectives and strategiea 

Applications for Student Development Education 

The most obvious Implications-of implementing student development education

fully at El Centro College are that: 

—all courses and program objectives will need review and possible 

revision 

- all professionals will need to review and possibly to rewrite their 

objectives

- plans for specific in-service actliities will need to focus oa 

competency development for all professionals (i.e., administrators, 

teachers and counselors) 

Illustrations la esch of these sreaa will* help to show how thsse changea 

might be Initiated. 

Course and Program Revision

The following outline suggests s possible sequence of events, questions to 

be answered and possible strategies or activities to be used in redefining a 



typical program of instruction. Police Science, housed administratively in 

the Social Sciences Division at El Centro, will be uaed aa an example. 

I. Goal Setting; 

A. who might collaborate with the instructor to aet program 

objectives and to prepare the curriculum?  Instructional Team

Instructor 

Another aocial science teacher 

social science division chairman

Instructor from outside social science

'Counselor 

LRCprofessional 

Administrator 

Police administrator (chief)

Policeman 

Citizen

Student 

 

  

B. How can students be helped to formulate their objectives for the 

program within parameters aet by the instructional, team?' 

On-Going Self-Assessment 
Process

Conduct goal setting mini-vorkahopa 

Provide routine opportunitiea for learner 
to set and to review own objectives for 
the course or program 

Provide aa opportunity for the learner to* 
measureown personal goals against thoae 
set for a policemen by the instructional
team

Prepare evaluation experiences designed to 
check progress of student toward 
achievement of own goals



II. Assessment» What techniques can be used-to determine competencies 

already learned? *

Assessment Method* 

Self report 

Authenticated documents from 

reputable agencies 

Interviewing (possibly by panel) 

Competency Exams 

Performance Tests 

Who should prepare and conduct assessment procedures? 

Assement Team

Teachers 

Counselors 

Persons from occupation , Administrators

III. Change Strategies; What strategies and/or resources are available 

at El Centre College to help students achieve 

their objectives?

Resources* 

.'Self 

Otner. teachers, counselors, and 
administrators 

Police departments 

Other community* agencies 

Methods 

Instruction 

Consultation

Milieu management 

*This procedure is often called performance-based assessment, 



IV. Evaluation; What evaluation—or continued assessment-methods

might be uaed to determine progreaa toward objectives?

Assessment Methods

erforaance taata 

Slaulationa 

Interviews 

Role playing 

Written examination 
Oral reports

Self aaaeaament 

"Ratings 

Evaluation Team

Teacher, Counselor, Administrator, Persons from occupation

Program development la a cyclical proceaa, conatantly setting new goals and 

•valuatlni progreaa. The Inatructional and aaaeaaaent teaaa auat be active Id 

examining the.effectlveneaa of the program at any time and stand ready to ini­ 

tiate cnangaa. 

Profeaatonal Objectlvee 

The primary queatlona to be anavered, regarding the individual objectivea of 

all profaaalooal staff la, "Doea my work involve me in aome meaningful way In the 

developmental proceaa for studentaT" "As a conaequence of what I do, can I show 

a result la student outcomes, affecting all three developmental vecteraT" 



Most professionals have prepared objectives in the past which reflect a 

myopic responsibility toward overall student development. These objectives. 

clearly have shown bow professionals see their jobs and bow they generally fit 

into an overall mission of the college, but typically do not show bow they see 

tbe jobs of their associates In the same mission or what part they will play in 

helping them- to meet their responsibilities.  

Student development objectives must show the interdependent relationship of

all professionals working toward the larger goal of developing students. Thus, 

objective* must be.prepared in concert with other professional groups and must 

Illustrate tbe interlocking responsibilities of all groups for the achievement 

of college goals. 

An example of interlocking objectives can be seen in this illustration of

a counseling program objective relating to developmental need number 7 as seen 

in Chart III: Views self with honesty and realism; personal view is generally 

congruent with others.  

Members of tbe counseltag faculty will prepare and 

conduct periodically workshops for teachers dealing 

with feedback techniques such as responding and 

attending behaviors designed to stimulate student 

motivation. 

This objective clearly relates to the administration's responsibility to 

ensure "realistic but non-destructive" feedback for all students, to the 

instructor's responsibility to "provide frequent, honest" feedback to  students, 

and to the counselor's responsibility to "assist faculty and students' in acti- 



vities leading to ... an honest self-concept." 

A second illustration can be drawn from developmental need number 1 as 

seen In Chart XI: Has acquired a saleable skill and/or is prepared to succeed 

in further academic study. 

In order to accomplish the purposes of the instructor's 

responsibility as seen in block 1b (at least in part) 

the Fine and Applied Arts Division will prepare perfor-

mance tests to be used as final examinations and to be 

conducted by an assessment team of professionals for all 

Interior Design courses ̂ 

This illustration also suggests rola responsibilities for administrators, 

counselors and other, instructors to assist- the Fine and Applied Arts Division 

in accomplishing the stated objectives. 

Interlocking, interdependent objectives formulated and accomplished colla-

boratlvely provide a basis tor learning strategies which address all developmen­ 

tal needs of students. 

In-Servlce Programs 

One of the demands of fully implementing student development is that all 

professionals must possess competency in all areas of the student development 

process. Coal setting, assessment, instruction, consultation, milieu manage-

ment, and evaluation all are professional areas which require great skill in 

their use. It is reasonable to believe that not all professionals currently 

are fully competent in the use of all student development processes. 



The initial thrust of the in-service progran must be to increase compe­ 

tencies in all professional staff in the use of all atudent development pro- 

cesses. The Methods used to bring about these changes in professionals' should 

follow the student development model itself. 

One illustration showing how to design in-service programs to strengthen 

competencies can b* ss*^ in individualistic staff development plans. Each pro- 

fessional uses self assessment methods to identify compentency strengths and

weaknessesand suggests to a supervisor how to best accomplish objectives'which 

have been set. Such a plan has obvious drawbacks sines It assumes, equal under­ 

standing of and commitment' to the student development education approach among 

all professionals, but the plan also has great advantages since it requires in 

professionals much of the same behavior as they will require in students who 

are trying to reach -their objectives. 

Another illustration can be seen in a team approach to planning in-service 

eventsfor all professionals. A staff development team composed of persons from 

instruction, counseling, and administration might follow much the same acheme as 

was preaented in the "Courae and Program Revision" section above. The particular 

questions to be asked .would vary slightly under each step; however, the total 

student development process is appropriate for planning, executing, and eval-

sating in-service programs. 

In-service programs* are the primary teaching vehicles to increase under­ 

standing and akill in the use of student development education methods among 

the professional staff. They should be conducted with the same precision as 

learning activities designed and conducted for students. 



Student development education is a concept which refers to professional 

roles of administrators, teachers, and counselors in a>competency-based -learn­ 

ing' system. This paper has defined student development education, has offered 

a taxonomy of developmental \needs of students, has illustrated certain student 

competencies vis-a-vis specific professional role responsibilities, and has 

reviewed selected implications and applications for the student development 

education concept.

The value of the student development educatipn concept lies not so much 

in what has been done with the fragments'pulled together and presented here, 

but rather with the potential that this gestaltist approach offers to educators 

as they struggle to make learning more relevant, more integrated, more human. 

This is more of a discussion document than a*prescription. It suggests more of 

a process for renewal from within than a blueprint for the redesign of education. 
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