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STUDENT DEVELOPMENT EDUCATION: ) |
IMPLICATIONS FOR . ° , a
TEACHING, COUNSELING AND ADMINISTRATION : ?

Don G. Creamer -
Donald T. Rippey

. ‘ G ¥ I\
Education is a divided institution. It is divided both from within itself
/- . r .
and from other segments of society. These divisions

.are not the result of a

\ . . . t
grand scheme calculated to subvert the purposes of education; rather, they| are

more the result of powerful socie:al forces tuggﬁrg in several directions at the °

Q [ \
-~ ' basic reasons for the existence of education--the development of human beinps.

\

What shall they be, these products of education? Shall the§ be more like

L ¢ 5 T .
= society and thus better able to serve it, or'shall. they be staunchly individ al-- -
istic principally serving themselves and possibly trying to reform society? &hat
is a. well developed human being? What is such a person like? What can such a

. i ! ey

person do?.

3 Education has become a divided institution-partly in an attempt to find an-

.
,swers to these questioé;. More and more things to know in increasing complexity

;nd in specialized forms p#lled education toward solutioﬁs to these questions

wh{ch resulted in the curricularizat}on of knowledge. Sinc; ;11 people cannot

know everything af once,‘let,the human being make choices; let the human being

develop in pieces. dn the other hand, the requirements of society, despite its

complexity--or perhaps also because of it--demand an 1ntegr;ted, fully function-

ing human being. To fulfill the requirements of many jobs, including the demands

of cltizenahip in a democracy, the human being must be a complete persor, know-
’
S
ledgeable in many areas, able to live with other human beings, and able to see

3 the virtues of both individual and societal goals. |
\ o )
\ [ A »
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Education has been torn apart; now it must be carefully stitched together,.

taking care not to ignore any of its important parts.

The student development education concept is an attempt to weave the basic

fabric of education together again--not into a grand pattern with a single de-
sign, but rather into a complete tapestry with kaleidoscopic poseiéilities qQf

design. $

¢ o
Student development education is a concept which erablee educators to ek-

- plore an 1&eal result of the college experience--that students become more of

what they desire to be. The purpose of this paper 1is to discuss what educators //)

can do to cause that result.

What Is The Student Development Education Concept?

Studfnt development is not a term with a singular meaning. It may be seen

as an understanding of how people learn. It may be seen as a description of
what professionals do in college. It even may be seen as an approach to %rga—
nizing an entire college.

|
A college is a setting where educational resources are marshalled in order

to systematize jexperiences to produce predictable results in learners. These
resources may be organized in innumerable ways. The argument here simply is
that they ought to be organized for student development. The human resources,

’
the physical resources, the fiscal resources all should be so structured that

student development is a predictable result of the college experience.
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|

focuses on outcomes in students
relies on gestaltist educational philosophy
depends ‘on developmental learning theory .

demands integrated learning strategies involving
all available resources of the college

_prescribes educational functions for all professional
employees, and

requires continuous tollaboration among all persons

involved in helping students to reach their goals

Furfher. student development education can be seen as.a process of profes-
N T
‘sional activities designed to promote learning. Chart I shows a linear process
of activitieé or competencies appropriate for all.;rofess}onal roles in educa-
tion which wheg appiieg to specific learning or management activities character-
ize a’systematlc process leading to the achievement of predictable results.
CHART 1!

(See page 3a)

The terminology of student development needs definition and discussion.
Definitions follow immediately; then discussion showing how these coﬁpetencies
or professional gcts rélate to developmental needs of students is presented in

subsequent sections.

1The concepts for this view of student development were taken from '"A

Student Development Model for Student Affairs in Tomorrow's Higher Education,"

Journal of College Student Personnel 16:334-341, July, 1975.

5




" CHART 1
STUDENT DEVELOPMENT PROCESS
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*

J \ . -
Goal setting i§ a collaborative process between learner, professional, and
other resource persohg to clearly gnd accurately determine what(is to be -learned

‘ot achieved.v Collaborgtion should be undersco}ed. It is-essential éo the pro-

cess. Without collaborgtion goal setting is perfunctory and ritualistic, but

worst of all, it may be éounter-groductive to student development.

. Assessment refers to a process of determining .where a learner already is in

relation to his goals so that he.may start there instead of someyhere else.

"dssessment may be a complicated process. It certainly is a professional act Te-

quiring'specialized knowledge. For our purpoSes here, it is most important to

see thdt assessment procedures vary from observation to mathematical analysis -

deﬁending on the goalg\to'be achigved.

Theause of change strategies refers to the options-available to professionals
225 B0 g “ : ;

.

to bring about development in others. The professional may~1nstruct,.tonsu1t,_or
manage the milieu of the learner. Each strategy potentially facilitates certain
developmental dimensions of students. A definition of each strategy and a refer-_

-
ence to the developmental strength of each strategy follows:

Instruction

Instruction is a strategy appropriate to deal with a knowledge or skill dif-
ferential between teacher and learner. fhe college is organized around bodies of
knowledge or disciplines known to be needed in our society. Persons with greater’
knowledge or skill in these disciplines are employed to teach thdse'wifh lesser .

knowledge or skill. Development occurs in the learner by the acquisition of know-

ledge or skill.
.

7
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-- Consultation

[ Y & - ’
Consultation is a strategy in whicf\the basis for action is a need in

Y

another person (or group, or organization)' who believes that this need will be

met better if intervention occurs from a ;&rsonAvith exbertise~in behaQior change.

”

‘A person may seek consultation because he wdets advice, modeling, counseling,

technology, information, or support fromvsomépne with another perspective. Devel-
l’ Sy \ . A"
+ opment, occursfig the learner as a result of copsultation imputs moving him toward .

a self-dete¥uined goal.

L |

) \ ¥

Milieu Mana&émenc . ) -y . \\»

{ ) \
Milieu/management is a strategy which mareha}e all available resources to

\\

i
shape enviﬁdnments in ways which will facilitate desired change. Skillful use’
of this stfﬁtegy depends upon a solid understanding of campus ecology, manage-

ment theofy, social systems, and the behavioral sciences. Development is facil{-
f

tated'ggég resuit of the total milieu being structured toward common goals. De-.
- I
I .

velopment occurs in the learner when milieu resources are used as instruments to

N

-reach s‘lf—dbtermined goals.
{

|
EJaluation refers to a process of determininé whether the original goaIs
were m#t. Further goal setting activity usually is indicated following the eval-
uatio& pr;cess wheth@r the originai goals were met or not., If they were met, new
goals;are indicated; if they were not met, revised goals shpuld be set.

)
f

P [Hhat 1s most important in the student development procébs is that it defines
the

A
rprk of teachers, counselors, and administrators alike! Yf our work is seen
A

| 5

from the student development point of view it is no longer ned?ssary to see our-
A

aefﬁes as performing a unique function for students. All of ué&are doing precisely

9 \\

.
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the same thing, at least in terms of process. The specific actions prescribed
by tée Stpdent'Deyelopment Education cjpcept for certain roles inclﬁding admin-
istration, teaching, and counseling will be dis¢ussed below; however, emphasis
ah&uld rgmnin on their similarities even when examining their special character-

—_—

istics. . ]

Developmental Needs of Students ', -

All developmental needs of students can be classified into one or more of
three categories:
' 1. The development of knowledge, ;kills, and attitudes
2, The development of self determinatioﬁ

3. The development of an ability to control one's environment

These categories of developmental needs of students were introduced ear-
lier in the definitions of student development change strategies. Shown here
as a taxonomy of needs, the point should be underscored that each vector of the
taxonomy may be bést accomplished by a particular professiomnal competency nor-
mally practiced by a apecializea professional person. For example, normally
teachers are most skillful in the use of instruction as a change strategy which
in turn is a écrategy best suited to,the development of knowledge, skill, and
attitudés in students. Couqselors typically are seen to possess particular skill
in consultative strategies with students, which usually promotes self determina-
tion as a developmental need of students. Finally, administrators normally use

milieu management competencies most often in their work which 1is a strafegy espe-

cially suited for the developmental need of students to learn to use their own

10
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environment to their advantage. Thus, each traditional role in college can be
characterized in-terms of the student development competency most often needed
to conduct the work associated.with that role and in terms of the most likely

outcome in student behavior. However, the question 1is, "Is this the best way

to organize for student development?" Probably not.

\

The student development education approach requires the use of all change

»

strategies by all professional groups working in concert to meet all develop-

me;tal needs of students. While the emphasis may remain differént, an adminis-
trator must become skillful in the use of instruction and con;thation as well
as milieu management; insttdc:ors must become competent in the use of cpqsulta-

tion and milieu management as well as instruction; and counselors must learn to

,use instruction and milieu management with equal skill as they use consultation.

Thus, each traditional role must assume responsibility to help students to
meet their needs in all three developmental areas. This requirement will alter
the traditional roles of teachers, counselors and administrators. In‘a sense,

each must become more like the other. Ultimately, these 'traditional" roles may

blur or blend or maybe even disappear. ' In the meantime, the roles do exist and
they need to be redefined in terms of their particular responsibility in student

development education.

In order to understand the particular roles ot adﬁinistration, teaching,

and counseling. it is necessary to-'examine what behaviors in students are to be

sought. What would a-well.developed student be able to do?

.

’ 11
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A team of professionals at El1 Centro College in Dallas, Texas, has answered

this question as shown below:

»
v

A well developed-student can:
1. 'Locate; use and enjoy knowledge, facts, and skills
‘ AND
Has acquired a sgleable skill and/or is prepared to
succeed in further academic study
Has organized knowledge into a satisfying value
. system compatible with society's values
Values fellow human beings and yelates politics
tq social justice

Has expanded ability to discriminate between beauty
“ /

and ugliness

Has acquired skills.appropriate to éhe maintenance

of good physical‘and mental health

Has acquiréd communication skills adequate for the

maiﬁtenance of own life style, employment needs,

“and further study
UQderstand self and this world well enough to plan own life
and to make realistic 1ife decisions

AND
Views self with honesty and realism; personal view is

generally congruent with others

Realistically understands local, state, and national

and international forces that affect own life and acts

on it

12
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c. Can identify and choose life options 1n terms of
4
, their value, chances for achievement, and ippor-
tance for self -

3. Make effective use of environment to assist in achieving own

.
..

'goa]:.
AND « " ‘ |
a. Can identify and use the portions of environment
that are -ubject‘to. personal influence
b. Has oufficient cogfidence and skills necessary .
to cope positively with own life situations
c. Undetjotmds and can use the socidl and polit‘ical
lyltm.to individual advantage and to the advan-

¢ tage of others

d. Understands the effect of personal acts on society

and accepts the consequences ff p’ersonal'ucu 4

.

‘ This .uten}ht outlines major categories of developmental needs of .t*\idenu

¢ &s seen by certain professionals at El Centro College. What then 1s the job of
. . . - ’, o o -
‘ each professional employee to help students to meet these needs? ¥

The Professional Roles in Student Development Educat iesf

THe respective responsibilities of administrators, instructors, and coun-

‘T selors in the El fentro plan are shown on the following pages in Charts II, III,

. :
. . 1

. and IV, |

. c A 173 ; 1
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CHART I1I

DEVELOPMENTAL VECTOR #1
" . KNOWLEDGE, SKILLS, AND ATTITUDES

" STUDENT OUTCOME/COMPETENCY: A well developed student can locate, use 'and enjoy knowledge, facts, and skills.

Developmental Need of
Students

PROFESSIONAL ACTION FOR

Administrator

Instructors

1. Has acquired a sale-
able skill and/or is
prepared to succeed
in further academic
study

. la

Establish, maintain, and eval-
uate all classes and programs
with the criterion of skill/
knowledge acquisition and suc-
cess in future work

v

1b

Organize course-objectives so
that successful mastery will
provide each student the con-
fidence and knowledge to mas-
ter successfully succeéding
courses/tasks -

Counselors

le

S
Assist instructors and stu-

dents in choosing and in
accomplishing a program to
acquire d saleable skill
and/or preparation for fur-
ther academic study

. Has organized know-
ledge into a satisfy-
ing value system con-'
sistent with society's
values

2a

Create an atmosphere to expose
students to a variety of life
styles

2b
Teach so that students ﬁay
practice analysis and concep-

tualization of ‘knowledge as it
relates.to values

2¢

Provide opportunities for
students to organize their
values into a complete
system

Appreciates fellow
human beings and re-
lates politics to
social justice

(

3a

Create, maintain, and evaldate
the college climate to insure
social Justice. Uses college
politics to advance college
goals

3b

Create a classroom environ-

ment that permits and encpur-
ages social interaction de- ;
signed to maximize the vorth{'

-and contributions of each

individual

T~

3¢

Aét as a resource for ad-
ministration and faculty
in devising and in accom-
plishing strategies to in-
crease caring about others
both individually and col-
lectively T

)




CHART II
(Continued)

/ .

Developmental Need of
Students

PROFESSIONAL ACTION FOR

Administrator

Instructors

Counselors

L. Has expanded ability -
¥ to d¥deriminate be-

tveen'beauty and ugli--

ness

la

Create an atmosphere of beauty,
expose students to generally
accepted examples of beauty in
all areas’

Lb

Teach so that students may see
and may upderstand the beauty
inherent in organized know-
ledge, in the immed?ate envir-
onment, and in people

Le

Provide an environment of
beauty especially in human
relationship and caring for,
self and others

.9

Has acquired skills
approp e to the

mainte & of good
physical and mental
health

S5a

Provide specific leafning op-
portunities for development
of physical skills and mental
health

\

T

5b

Recognize and reward psychomo-
tor growth wherever appropri-
ate. Organize material and
make assignments in accordance
with good physical and mental
health .

o

5¢

Provide programs for out-of-
class learning in physical
and psychological growth

L]

Has acquired communi-
cation skills adequate
for the maintenance
¥f own life style,
employment needs, and
further study

\

 6a

Insure that all college acti-

vities promote opern', honest
communicdtion among the col-
lege community’ ’

‘

6b

Plan and conduc¢t classroom ac-
tivities to promote frequent
practice if/developing oral
and written communication
skills

6b

Assist instructors to design
learning experiences which,

include communication skill

development; plan other ac-

tivities which promote human
communication including non-
verbal skills

-




STUDENT. OUTCOME/ COMPETENCY :

CHART TI;

DEVELOPMENTAL VECTOR #2
SELF DETERMINATION

A well developed student can understand self and this world well enough to pfan own life

and to make realistic life decisions.

Devedopmental Need of

PROFESSIONAL ACTION FOR

Students

Administrators

Instructors

Counselors

Views self with hon-

Ta
\

Tb .

Te

T. Insure that every elass and Provide frequent, honest, feed Assist faculty and students
esty and realism? per- | college activity provides some | back to students relating to in activities leading to
sonal view is general- | opportunity for realistic but their class work and to the students gaining an-honest
1y congruent with _non-destructive feedback for mastery of course objectives self concept
others every humansinvolved ?

8a 8b 8c

8. Realistically under- Assist instructors to insure Make a real effort to listen Provide programs designed to
stands local, state, . | that course content and col- to students' perceptions of enable faculty, administra-
national and inter- lege activities relate local, their world which hampers theirjtion and students to under- -
national forces that state, national, and interna-. | establishing and attaining life{ stand the.psychology of
affect own life and tional forces to the heré and goals. Act on this information| power on individuals and on
acts on it now of students' lives by.creating course objectives | groups

that will assist students to
. v overcome real life frustra-
tions §
L .. /
9a 9b 9c¢
9. Can identify and Provide information concerning | Recognize that every course is | Provide information and as-

choose life options in
terms of their value,
chances for achieve-
ment, and 1uport§nce

for self -
L

life options, asBsist .students
in their choices, in their
assessment of these choices,
and in r sing their choices
vhen indicated - '

-

a means to an end--not an end
in itself. Spend as much time
assjsting students to relate
the course ogjectives to their
life as is spent in mastering
the courge content itself

sistahce for students in

creating realistic life plans; ’

in altering them, and in

coping with crises in these

plans >

18

19
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CHART IV

DEVELOPMENTAL VECTOR #3
USE OF ENVIRONMENT

¥

STUDENT OUTCOME/COMPETENCY: A well developed student can make effective use of environment to assist in achieving own

goals.

]

Developmental Need of

PROFESSIONAL ACTION FOR

Students

Administrators

Instructors

Counselors

~——

10. Can identify and use

the portions of his
environment that are
subject to personal
influence

10a

Structure the college to en-
able students to know, use,
modify the college environment

10b
Teach so that knowledge is re-
lated to living and illustrate
how it enables man to control
his environment

10c
Provide examples and data
illustrating the various
techniques and strategies of
producing change in others
and/or in persuading others

'

1l. Has sufficient confi-

dence and skills: nec-
essary to cope posi-
tively with own life
situation

2y
lla

Promote opportunities in every
.class and in many other acti-
vities to enable students to
practice coping skills and to
gain social confidence

11b
Provide opportunities in all
classes for students to prac-
tice skills demanded of effec-
tive persons with a high level
of self-confidence

1lc
Be the strongest institu-
tional resource for confi-
dence-building and for
teaching the techniques of
coping with stress

Y

»

12. Understands and can

use the.social and

political systems to
individual advantage
and tc the advantage

of others S

7

12a
Insure that courses, activitie
and programs include' facts,
experiences, and safe oppor-
tunities to learn about and to
practice politichal and social
change strategies

%

12y
Provide class activities of
supervised practice in the us:i
of social and political syste

12¢
Provide out-of-class ex-
periences in the use of
social and.political sys-
tems . . 9

13. -Understands the effect]

of personal acts on
society and accepts
the consequences of.’
personal. acts . s

%

13a
Structure all activities to
insure that responsibility
and consequences are integral
with opportunity and power

13v
Structure course objectives
and classroom environment to
illustrate the social impact
of personal choices

13c .
Work with faculty, admin-
istration, and stuydents to
assist them in understand-
ing the social consequences
of personal choices and to
create a college environ-
ment where these conse-
quences can be illustrated

21
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Bach of the proftssional roles described in the Developmental Vector #1

Chart probably are best carried out using instruction as the primary method of

-chnnse;'the_fbles described in the Developmental Vector #2 Chart likewise are

best suited to a consultation strategy; and the roles in the Developmental Vector
#3 Chart lend themselves to the use of milieu management techniques.’ Naturally,

5_6‘11 designed learning activity addresses the needs of each vector and utilizes

each change strategy to achieve the best results.

What Is Different In Student Development Education For Me?

One probable 1mp11catiop for all professionals is thatlthey may find it
necessary to re-think, to re-negotiate, and to re-write their speéikic objectives.
It will be necessary for all professionals to show specifically how they intend
to help gtudentb achieve their goals in all developmentQI vectors. The material
in, the frevious charts indicates generally what is é;pected of each role for f
each véctor. What ?n\individual professional will do sgecifical}z must 'be pre-
pared in concert with others, to show how learning activities will be planned so
as to cause learning at all leveis'of developmental need. .

Implications for Teaching i
/

Probably most teachers feel reasonably comfortable with the job they are

doing ynder the circumstances presented to them; thus, two important questions
are, "Why should I want to change what I am éoing now?" and, "By what criteria

will I know if I am becoming more developmental in my approach to tegching?"

22
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| competent, more self directed, and more "in command" of their world.
/

Unfor

- \

/i £ o)
, tunately, a total college effort has never been made, resulting in most clas

/ over-emphasizing some needs and totally ignoring others. Many professionals

1ﬁg students aghieve goals in every area of develbpmental need. An"attitude

1

{4

that "I-do-my-part-leéfoshers-do-their-part“ is inadequate to achieve student | g
- N ; . i

development goals. ’ £

How will I know if I am teaching qévelopmeﬁtslly? This question could be

seen as a very complicated and very sgphisticgted problem; hewever, 1t also may
. be seen in ierma of its simplicity. The student development eduéat&on ptocess

" described e9riier suggests three simple checks which indicate steps taken in

the right direction:

1. Course and/or program dbjectives are determired by a team
of professionals; not individually w;itten by a subject
matter éxpeit. . .

2. Each class is managed so that the Eéaching/learning process
is ; logical sequence of events for every student includirg
(1) assistance to every student to set own goals for the class,
(2) determine how much of these goals have already.ﬁeen achieved
and how much remains to be done, (3) utilize all approaches for

. changing student behavior (1nstructioﬁ, consultation, and milieu

management), and (4) measure progress toward the achievement of

atudgngzpoals'periodically during the class,

3 23
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3. Each class is taught so as to use every available
. resource of the college including the students them-

selves to help st@xdq{ts achieve their goals.

-

Thesé criteria are indicators--not tonclusive evidence--of developmentally

d

oriented teaching.

Implications Eég Administration

Administrators must become educators. They must cdme to see their roles
’ ' - £
as having certain primary responsibilities to student development. Two obvious
‘- .
barriers to betoming more developmentally oriented exist for administrators.

Both barriers must be overcome by generating new behaviors in administrators

more appropriate to helping students achieve their goals.

>

- 1. Adm;niatrators'tradiéionally have seen their work as a
service to othersy*not as an educative process in itself.
" Much-of the ¢ork of administra:tion 1is maintenance and is
a_service to others, but thié part of administration must
never become 100 percent of ;he role.
2. The leg;cy of a status-based bureaucracy is couéi}r—
» productive to student development. The I-am-better-than-
'youfbecauae—of~my-tit1e syndrome must’ be replaced with
egalitarian attitudes reflecting equal status for all

5§eraons involved in the student development process.

The student development education copcept sugéeats that administrators must
view their work in much the same way as teachers view their work; that’is, their

work should be collaboratively planned. Similar to planning to teach a class,

24
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it should be copducted systematically--not redoing old work but reaching out

for timely objectives--and'it always should follow the student develquent
. L] . .

process as outlined earlier.

What overt behaviors of administrators would indicate developmental orien-

tation? 'Wiihout diminishing the importance of attitude change, this list deals

-~

with behaviors which can be seen or witnessed by others:
Anticipates necessary work’
Conducts preventivgsacts v
Conducts many face;to-face actiQities with associates
Models behavior expected in others
Works on problems existing in other administrétive areas,
Practices improving verbal compunicatfon skills

Sets priorities

Reinforces effective professional behavior in others

9. Struét;Les frequent staff develogment gctivity for others

IQ‘F Sirves as a member of teams developing objectives and strategies

As 18 the case with teachers and counselors, administrators must be in
process of developing themselves. Their growth experiences will suggest direc-

tions for leadership for others.

Implications for Counseling

One major problem for counselors in implementing student development is that

£

counselors typically have short-term contacts with g small number of students
and with even a smaller number of teaching faculty. Thus, a major 1mblication
for counselors.is that they must structure, their work so as to have impact on

.

larger populations. A one-o;-one approach is quite effective for some learning

25
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problems but not for most learning problems. Thevﬁogt urgent learning problems
1lie in pervasive issues like grading, attrition, reading levels, and self confi-
dence factors. These issues must be attacked with powerful weapong designed to

help large numbers-of students to achieve their goals more effectivéiy.

L3

A comparison of a typical consultation strstégy'versusva typical develop-
‘ . S
mental strategy may Show the direction for change for many counseling responsi-

bilities.

* Consultation Strategy

1.. Client informs professional of needs and/or problem

2. Professional assists client to clarify goals and/or set new.ones

3. Professional assesses current client condition vis-a-vis goalsi

4. Professional utilizes eclectic approach to help client achieve goals

5. Profesgional and client‘detérmine,degree of success in reaching -goal
i Ed

Developmental Strategy

1. Professional engages in proactive/preventive activities °

--asgesses conditions of learning environment

' ;-identifiesbcommon barriers to' learning

--blans systematic approaches to reduce barriers

Professional collaboratesswith all significant cqmﬁonehts of learning

environment to marshal resources to deal with barriers -
Professional utilizes instruction, consultation,. and milieu maddge-

ment to deal with the learning.environment as & gestalt.

26
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'
' Stated shother way, developmentally oriented counselors wifll do more
--diagnoging of environmental learning problems and designing programs
to dul‘vith them . '
-~collaborating with others in designing 1e;mlng activities for each
class . ) b ' .
. —-learning and practicing instructional strategies commonly used 'in
bcluul | . ‘ '

--developing in-depth understanding of learning modes and practicing

theit; own skills {n facilitating each,mode of learning "
N L)

--serving as member of teams developing objectives and strategies

Applications for St t Development Education

The most obwious implications of implementing student development education
fully at n Centro College are that: .

-'cll courses anfl progr:l obj«.tiu.l will need review and possible

’ :cﬁoiﬁu . o .~

)

;—.l* profc.olt;ull will need to review and possibly to rewrite their

/ objectives ’ -

--plans for speci¥ic in-service activities will need to focus on
thy ‘cvclopmt for all professionals (i.e., administrators,

teachers and counselors)

Illustrations in each of these areas will help to show how these changes

might be initiated. ..

Course and Program Revision

e

" The following outline suggests a possible sequence of events, questions to

be answered, and possible strategies or activities to be used in redefining a

- Y, .
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typical program of instruction. Police Science, housed administratively in

the Socill Sciences Divisipn at El Centro, will be used as an example.

I. Goal Setting:
A. VWho might collaborate with the instructor to set program
objectives and to prepare the curriculm‘l‘
Instructor
Another social science teacher
Social-science division chairman
Instructor from outside social science
‘Counselor
LRC professional
Administrator
Police administrator (chief)
Policeman
Citizen
Student
B. How can students be helped to formulate their objectives for the
program within parameters set by the instructional team?
¢

Conduct goal setting mini-workshops =~

Provide routine oppbrtunltin for learner

to set and to review own objectives for
the course or program

On-Going Self-Assessment Provide an opportunity for the ledrmer to
Process measure own personal goals against those
set for a policeman by the instructional
team

Prepare evaluftion experiences designed to
check progress of student toward
achievement of own goals
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II. Assessment: What techniques can be used-to determine competencies
*
A already learned?
elf report
Authenticated documents from

reputable agencies

Assessment Methods

Competency Exams
. Performance Tests
Who should prepare and conduct nuui&st procedures?
Teachers
Counselors

Persons from occupation

Interviewing (possibly by pa:{el)

I11. thu.o Stntqiuf thnt strategies and/or tefoutcu are available
: at E1 Centro College to help students achieve
their objectives?
,Self
Other teachers. counselors. and
administrators
Resources .
Police departments
Other community agencies
Instruction

Consultation

Milieu management

*

. .

v
.
This procedure is often called performance-based assessment,

29
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L &

. . IV.+ Evaluation: What ;valution--ot continued assessment--methods

might be used to determine protreu toward objectives?

erformance tests

Simulations
Interviews
Role playing
Assessment Methods
Written examination
Oral reports

Self assessment

Administrator

ersons from occupation

Program development is a cyclical process, constantly setting gew goals and
evaluating progress. The instructional and assessment teams must be active in

examining the effectiveness of the program at any time and stand teadx to ini-

tiate c'nngu.

Professional Objectives '

The primary questions to be answered regarding the individual objectives of
all professional staff is, "Does my work involve me in some meaningful way in the
developmental process for students?” "As a consequence of what I do, can I show

a8 result in student outcomes, affecting all three developmental vecters?"

" 30
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Most professionals have prepared objectives in the past which reflect a
myopic responsibility toward overall student development. These objectives. ‘
clearly have shown how professionals see their jobs and how they generally fit
into an overall mission of the college, but typically do not show how they see
the jobs of their associates in the same mission or what part they will ;)hy -1n

helping them to meet their responsibilities.

»

-~ Student development objectives must show the interdependent relationship of e
all pr;bfultmgall wvorking tomx:d the larger g.oal of developing students. Thus,
e — ' objectives must bc.pu'paud in concert with other professional gro;sp. and -ur.
1llustrate the interlocking responsibilities of all groups for the achievement

.

of college goals.

" 4n example of interlocking objectives can be seén In this IITustratica of
a counseling program objective relating to developmental need number 7 as seen
' in Chart III: Views self with honebty and realism; personal view is generally .

congruent with others. .

Members of the counseling faculty will prepare and
conduct periodically workshops for teachers dealing
with feedback techniques such as responding and

attending behaviors designed to stimulate student . ’

motivation.

This objective clearly relates to the administration's responsibility to
ensure "realistic but non-destructive" feedback for all students, to the
instructor's responsibility to "provide frequent, honest" feedback to ‘students,

and to the counselor's responsibility to “assist faculty and sfudents in acti-
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vities leading to . . . an honest self-concept."

A second 1llustration can be drawn from developnentzf need number 1 as
-seen in Chart II: Has acquired a saleable skill and/or is prepared to succeed

in further academic study.

In order to accomplish the purposes of the instructor's
responsibility as seen in block lb (at least in part)

the Fine indkApplied Arts Division will prepare perfor-
mance tests to be used as final examinations and to be
.conducted by an assessment team of professionals for all’

Interior Design coutses.

This illustration also suggests role responsibilities for .&ninictrutors.
counselors and other instructors to assist: the Fine and Appliéd Arts Division

in accomplishing the stated objectives. .

Interlocking, interdependent objectives formulated and accomplished colla-
boratively provide a pasis for learning strategies which address all developmen-

tal needs of students. .

In-Service Programs

One of the demands of fully implementing student development is that all

4
professionals must possess competency in 411 areas of the student development
process. Goal setting, assessment, 1nltrlction. cdnaultation. milieu manage~-

ment, and evaluation all are professiona) ‘areas which require great skill in

K}
their use. It is reasonable to believe that not all professionals currently

are fully competent in the use of all student development processes.
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.

The initial thrust of the in-service program must be to increase compe-
‘tenci¢s in all professional staff in the use of all student development pr‘q-
'cesseB. The methods used to bring about these changes in professionals should

the student development model itself.

One illustration showing how to design in-service programs to strengthen
tencies can be ud; in individualistic staff development plans. Each pro-
ional uses self assessment methods to-identify competency strengths-and

esses and suggests to a supervisor how to best accomplish objectives which

'y fessionals much of the same behavior as they will require in students who

F
u?e trying to reach.their objectives.

Another illustration can be seen in a team approach to planning in-service
events for all professionals. A staff development team composed of peraon;»f-ron
instruction, counseling, and administration might follow much the same scheme as

' was presented in the "COurse' and Program Revision" section above. The particular
quutlonl.to be uked“would vary slightly under each step; however, the total
student development process is appropr'iate for planning; executing, and eval-

" uating in-service programg.

 —

-

In-service programs’ are the primary teaching vehicles to increase under-
standing and skill in the use of student development education methods among
the professional staff. They should be conducted with the same precision as

learning activities designed and conducted for students.
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Summary

Student development education is a concept which refers to professional
roles of gdlinintratOts, teachers, and counselors in a‘'competency-based -learn-
ing system. This paper has defined student development education, has offered
a tnxonoiy of devnl&ﬁ-entalvnegda of students, has illustrated certain student

competencies via-a-yio specific professional role responsibilities, and has

fevicwtd selected implications and applications for the student development

education concept.

The value of the student development education concept lies not so much
in what has been done with the fragments 'pulled together and presented here,
but rath;r with the potential that this gestaltist approach offers to educators
as they struggle to make learning more relevant, more integrated, more human.
This 1is more of a discussion document than a prescription. It suggests more of

a process for renewal from within than a blueprint for the redesign of education.

A

Ly

-«
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