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collected from 24 Spanish-surnamed children at the beginning of first
grade. The children were members of two classrooms, and each class
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Free speech samples ani anral cloz: test scores were

.-rec2ivad instruction from a Spanish-sp2aking bilingual teachsr and an
English-speaking monoljingual teacher. The children ware learning to
real in Spanish and English. Spanish aad English speech samples, .
wvhich represented stories formulated by the childra2n from picture
books without words, were scored for grammaticality, verb tenses and
sentence transformations. The scores were subsequently groupesi into
high, medium and low langnaqe control categories. Spanish and English
cl>ze tests, administered in oral form, were scorel for exact

matching, appropriate synonyms and ret=ntion of appropriate syntax or
meaning. A high relationship appeared to exist betwea2n the abillty ta .
perfora predicting tasks, such as the cloze, and high control of
language. When these language tasks wers compared with teachars':-
estimites of reading success, a similar relationship existed; i.=.,
children with high or medium control'of Spanish or English were more
likely to be reading than children with low languaje control. Those
children who showed adequate control ia both languages were reading

in both languages. Some children with high control in one lanqua;e
ver2 1=arn1ng to read in both languages. (Author/CFu) ' .
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* LANGUAGE DOMINANCE, PREDICTING ORAL LANGUAGE SEQUENCES
AND BEGINNING READING ACQUISITION

v L A stuéxgpf first grade bilingual children . -

® by Sally Kaminsky‘ ™
College of Staten Island, City University of New York
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Background
Twenty=four Spanish-surnamed children in two bilingualifirst grade class-

. Yooms were observed and interviewed for this present study., They are

'MEmbers_of classrooms which have been paired, sothat .each child'has conigct

-

‘The distribution of each °
child's time with either teacher depends on his/her official classroom assign- S0

with both a bilingual and a monolingual teacher.

ment; so that each group of children spend different, not equal time with

each teacher. Bocn_classes, however, do receive some reading 4nstruction in
Spanish and in English. Parental consent was received for, each child @ar-
ticipating in'the,study. Since this is an ongoing nesegfch project, the
children are being observed throughoue the school year, and, final data on

their language development and reading acquisition will be collected in

June at the end of .fiyst grade . ¢ ' .

The present report will concern the language production of each child at the
beginning of the school year and will describe .the means by which we, as
researchers), determined the, child‘s language dominance, and his level of language
'comglexity.

The data are.compared with the teachers' estimations (in March) of

each child's relative success in learning how to read.

Procedure:

At the'beginning of the school year we interviewed each child in two| sessions,
during which we elicited free "speech sagples, using picture books without words
as the stimulation for oral language. Similar procedures have been used by
Bloom (1970), Chomsky'(1970), Braine (1963), and others, to elicit self-generated
speech samples from children. We also administered fPur Lrief cloze tests
°(Wilson, 1953), which were based on similar picture books. Bilingual inter- , _
the other in English,* .

The language used in the first interview was randomly assigned to each inter-

viewers conducted one session exclusively in Spanish,

viewer and child, so that no preference was given to either' language.
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- oral aequences ba%ed on a story and to £111 § n deletions which have

‘been syatematicnlly imposed on the orally pr sen.ted passagea, Thede

"deletions occur in two'forms: one, by‘delet ng every fifth word as..
" .in the standard cloze prqcedure (Bormuth, 1B75), and the‘qther by ! ,
+ omitting mouns having direct’contextnal.be ring-on.the story. In all’ R
cases the tests were accompanied by a pidture book so that the chiiaren i ‘.

o nlways had a context in.which to relate.

. :ion hia knowledge'of the syntax and _semantics of the sentencés used
Since the tests’ we used at the beginning of ‘the school year were in
“5 oral form>and the ‘subjects were unable ‘fo read. ahead (we asdumed that =° ' =y
) they were not reading) to gain further information for their predictions .
(as in the gsual written cloze) we§impo ed certain restrictions on our

deletions. These included first words
ro & .
B A11 interview sessions were started with onversation and with a warm-up -

entences and address nouna.

., atory, and the predicting game was carefdlly e¥plained to each child

Open speech samples were derived from st rytetling, the children uaing : ’
picture books to formulate ‘their own stodfies. These were recorded on v

tape and transcribed by each interviewer.

' 7

Scoring

Clozge Tests: . . ’,' . )
o Aural cloze tests were scored for exact matching and for appropriate synonyms. .

'For the tests in which only rouns were eleted, children received a score of

‘3 for exact match; 2 for appropriate synonyms, and 1 for retaining meaning. 2 ¥
For. tests which ‘deleted every fifth word (linguistically random), children
received a score of 3 for exact match, 1 for correct syntax, apd/or 1 for

correct meaning.
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Scoring ‘Examples of cloze test items *

-~

b “1." Mama tiene el bebe y Papa tiene la BOTELLA 3
oy ) o . (manos) - *
s 2, Tomas extiendo sus BEBE y Mama-le da el 0 .
. .. (bebe) - ' - ¢ '
NINO. . : 2 ro
. i : (string) ' -
3: The kittens follow the ROPE and he puts them 2
IN the ‘box 3 T
.- c . , (fence) i ’
" 4. The dog jumpéd over the WOODEN THING . 1 t
- (child forgot word for fence but
. . attempted to maintain meaning) . ’ L.
-k

© % inter-scorer reliability ran from .90 to 1.00
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! ' Children's scores varied \fmelv\ on the - -cloZe tests, ranging from 70% to 2ero . ., ,
; ;or total sum scores ;nd from loo% to zero on.individual testé The highest .

. scores were obtained on the tests witich deleted thp nouns- Spﬁnish scores

. : tended to be somewhat lower than the English ﬁcores, but. this may‘have been L ‘

a function of where t.he delet.ions fell in theﬂ,ext. In, both 1anguages l‘m)()wever, |

- o 5 b 5 L6 . . . . /

the range of scores was the same. - Ul e it ® e .

Open Speech éamgles. L /— - g e ,

Transcribed speech samples were evaluated for quantity: of.sbeeéh'end‘- for com~

’ plexity of langhage'used' Each sentence was analyzed. for its gremmat.icality,

u \

its use ot‘-verb tenSes, and its use of sentence yt:.rans1‘01‘1:1&’0.’1ons. ‘Each sent‘ence .
. » _ :

' _that.was Judged grammatical recelved a scorgof 15 ungrammatical sentences re-
' e

. . ceived a zero score., For verbs, e)_c_cept those J the pre,sent ‘tense (past, future,
"~ . "~ present progressive, etc.) a score of 'l‘ &s given. Every sentence other than a .' ¢

simple declarative statement (Questions do-support imperatives, .compound ',
P \ ¥ ,

.

' subjects or verbs, complex septences, passives) received a scoi‘e of 1 for e'ach 5

transformation. Chilc{ren s use of ghalogue _yas..also given a score of 1. - e \

LI ¢ . . o . .

‘e

’ a .t . . 2 ,
A ratio score was devised, based on the number of senteﬁces the\child generated
- 3 © A
) and the level of complexity he/she ach1eVed in the use of grammaticality, .verb

tenses, afnd sentence transformations. Examples of the scored sentences follow.- PR

. © ‘ : ,""/'L
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"5 Examples of scored sentences follow: °

°

§ Score of;

;;"'N\ 1) . Estdn combrahdo.libros.
X i ¢

. - : .

2)
Score of

\

3). He went over there \and 'sit

Score of

.

3 j ,gi?

!

Childfen received ratio scores varying frol

possibilities as:

/.

1 -

Estan caminando’ y- los ninos

1 -
2 -
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AFor the pu:poses of evaluati g children’ & oral language contrql in1 O,

’ ~relation eo their euccegs 1n’acquiring reading in first grsde, we- . =

asked each Eeacher to rate the children acqording to their perception

og-the child's succéss in beginning reading Although ‘the “teachers'

? perceptions of reading success»may.stbﬂbfrom a diffetent definition .

of reading than that whi¢h the inVestigators hoid ‘we felt it essential

to measure the child's relative stonding in\terme of teachers ex-
pectations. n'both the English snd Spanish ingtructional sett{ﬂgs

function of the childf 8 ebility to "sound out'. Letters. The invesgti~
gatorq definition of reading inciudes syntsctical and semantic
vledge as,well as phonological, and our* judgments éould perhaps iffer.\
At the end of, the ~school year,.children will be sssessed on their ac- ;
quisition of readih\\from this vjewpoint. At present ve will report

“on the relationship of children's langusge control, their ebility to. ° Tt
predict oral séquences and the teachers estimations of their reading. : oo 8
Children' s oral language samples we:e categorizedsfor Spanish and English ® ) :
as high, medium, and low., Children who possessed at least tweo of the three - o
criteria for language complexity, i.en granmaticality, verb tenses, and - * o ;
sentence. transformations were categorized as high; children who could use"'
at least one of the three were categorized as medium, and children who
possessed none .with any consistency were categorized as low. Eech.ch‘ld _
received a category designation for his oral lsnguage cantrol in Spanish . K //{
and in English. ' S £ 5 :
Simi\frly, children were categprized in three cﬁfagories of high, medium,
'cnd low for _their total score on the cloze tasks. The following describes
some/af the relationships we hqve found among the categories and the

‘childr,‘en's rating in reading. o ! o . ¥t
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. B < ) ) ‘N Relationsfﬁ.p of High, Medimn and Low Conﬁrol of
. (.;" e ' f, Language to Estimated Reading Success and Cloze Scores

. oo, N ) .
@ ) w: 1 . 1

. . . ENGLISH . \
A Langua.ge Control . Estipated Readin . Cloze Test
id . A v ] i ot % of. chfldren- in 1 % of children 1n

o Y B Column I rated ds \ , Column I in high,
X = . rendzng : ’ _ "1 -medium & low cloze
e ow s . .o S categoriss
AR R B v ) . ) e
_High Loe o 11( .46) 108\( +91) _ ' 9 ( .82)
'..‘.‘g ° - - : s K k ) o .
Mediup ..ot T (1429) :q 4i( .57) L. T.(1.00)
Low .6 (-.25) 0 . 1y an 7 3¢ .50)

e ' C . SPANT ' ,
o N o Lot : '
. High’ g r .'. : 13 ( 054) : ” ot 11 08_5) ‘ ‘ '. ) 9' ( 070)‘

A o < i
Medium® \\ 5 (.21).: 4-( .80) e 5 (l 00)

TLews o X (s25)° = '3(.s0) . - 350 W
: .."V ~ . ) ) . : . .- ., ,

el -
Loy ¢ " -
v : Bea.d:.ng Success-in Englxsh and Spa.nish of .
ST Bilingual ’Speakers
;“'3’ v -‘ ‘, : x . L. % i

;2. Lenguage qu;tz:ol L % of bhildren in . % of children in
v * _in.both le.aguages_?‘ Column I raa.d.:.ng Enghsh Column I reading Spani

Biéh .,“"'-l'. 8 ( 033) . ." ’ i’ L 7 ( 088) “ < 7 ( 08‘8)
’ Medima ‘6 <« .45) ‘ P 1) BN ¢ .66)

\ | g . .
) . . Heeo | -_’. “ & , L v
*’Children who were categonzed as low in both un{,hsh end Svanzsh
weré notrdeswnated as bllingua.l speakers . Ry
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Pteliminagz Findings .

A strong relationahip appears to exiat between language control

. reading success and the ability to complete aural cloze tests,

By examining the .distribution of children in terms of their control
of Englilh and Spanish we can analyze their performance 1n language

‘'with their performance on language-related tasks, C In our sample,

46% of the children were considered to have high control ot English
(relative to-the sample tested), 29% were categorized as medium, and\
25% in low control of English. In Spanish, 54% of the children had
high control, 21% had medium and 25% had low control, v

*Relationship of language control and readin ~ Examihation of
thegchildqen's'standing in terms of the teachers' estimates of their

" reading ability and their language control suggests a close relation<

oS

ship. Of the eleven children in high control of English, ten of them
or 91% are reebing; of the seven children in medium control in Eng-
lish, four of them or 57% are reading; and of the six children in
low.control in English, only one child is reading.c In Spanish a
similar pattern-exists, with 85% 9£ the thirteen children in high
control An Spanish.reading, 80% of the children in medium control
reading/and only 50% of the children in low control reading. The
1nf1et d results in reading in Spanish as compared to English can
be explained in a number of ways, although it appears that the
bilinguel teacher's estimate of the children's reed%ng, in general,
tended to be higher than the monolingual geacher's judgement (an

 ‘1ntereat1ng obeervation which will not panded at this time!).

Relationshig of language control and cloze tests. Cloze cest,
scores and language control are also highly telated with 82% of
the children with high control in English and 70% of the children
“in high control of Spanish scoring in ‘th¢ high category for cloze
‘tasks; in both languages 100% of the-.children in medium language
con;rol‘acored‘medium on the cloze tasks and 50% of the children
in the 10# category scored low on the cloze tasks, Theihiéh

9




t K £ o4 * .
. T . ® . i . .

. ‘ ’/ . . . ) . ' . l‘ l‘.
catagorlzed childrln who- dld not score high on the cloze tesns
scored medium. Findlngs are not as clea:.for the children in the
low categoriea, since some placed in medium and some in high
cate;oriea on the cloze tests,

LY

g;l;nggg; aggakera Children who have adequate language in both -
Spanlah ‘and Engliah were deaignaced as bilingual,' The majority. ot
these children are leatning to read in both 1anguagea.a

o

: P s ‘ 0 1 = g
" Implications . ' ‘:.,'f X ; '
it appears from these preliminarey data that contol of languAge in
Spanish and Engllsh, to the extenc that children produce grammatical:
~ sentences and/or 2ae more complex language structures is closely
related to their success' in language tasks, ‘such as pfedicting
oral sequences, and their acquisition of reading in first grade. )
. In practically all cases where children scored high in boch lansu-'
~ages, the teachers considered them sucgessful in firat grade -
reading, Children who scored in the‘medium ranée are also generally’ -
successful in reading. 1f a child scored low in’language he is ‘less '
‘likely to be reading, Some children who are high in.at least one
) *'language are learning to read in both languages, . at least'as y 55 ‘“,
reading is defined in a phonics-based approach ‘Most bilingual.
childrén (with control in both languagea) are learning to.read
in both languages, 4

%

There is some suggestion from the data that highly complex lapguage -
development is not needed in order for children to benefit from
reading instruction and/or learn to read, but that some minimal
compecence must be present, More detailed analysis of the language
" structures which children use might help us reveal that minimal base,
Additionally, an analyais of the children's development in language "
over the entire first 3rade will increase our insights about
their control of language in Spanish and in Engliah and its effects

upon the reading proceas.
g
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