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vBehay;or'modification is widely seen as a valuable technique
in the c}aaarﬁom. yot many quesﬁions remain about how to intro-

duce behaviqul techniques to the teachers Working with the
tetc@e% who requires assistance in implementing behavior modi-
Ffication poses a number Qf'}ssﬁes. Two such issues will be ad-
dressed in this paper: firsf,vwhat‘is the most effective method
for giving imstruction 1b the techniques of behavior modificationi
and second, what are the concerns and problems with which @eachers - ”fﬁ
pohfrént consultants when teachers are asked to consider imple- N

menting a behavioral program in their classrooms.

Teacher Instruction in Behavioral Technigues

How much training is nscessary to help teéchers become
skilled in behavior modification, and hoﬁ can this training be
. mogt effectiveiy o{fered? Tﬁere &re Ad clear answers to those
.éwo questions (Hall,.1971).v There are many articles in ihe
‘literature Qiscussiqg the training cf teachers, volunteers,
.- and paraprofessionals to provide behavior mo&ification (eg.
‘Martin. 19?3). MonOVer, a variety of‘booég, short courses,

college‘courses. and even a multi-media prcgram ig available

N " for the teacher who wishes to explore behavior modification.

N\ | Yet there are a number of issugs.gbout instruction., FPranks
™ (1975), in her review of,a multi-media prograk to teacnjbepavioral
:g ~* . 8kills, warng of the-dang;r that a'"rélatively unskilled instrug-
Sl _ ‘ N\
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Atcr could !aciloy dedloy this type of programmed material.with— \
'out being adle to. _see the complexities of its actual use in... o
?'j;uchools....(p 571)' Stein (1975), responding to the demand “for

‘ .workshOpS'and seminars in which behavioral approaches are taught

. in brief periods of time, wonders if anough 1nforma§éon can be

disseminated in a one- or two-day.or even & one-week workshop to ‘yf
allow participants properly to apply the principles taught. 19.113)"'
He notes the difficulty, in maintaining an& follow-up coritact in
" such cases, and consxde(h the,possibilgfy cf misapplitation'of‘
princip)bs. o | | ‘
, However, it seems clear that knoiledge about behavioral

rrinciples is an 1mportant agpect for the teacher who wishes to
"uSQ;this method. In 8tudigs-of failed behavioral programs (Drabdb--
ﬁﬁh & Tucker, 197l4; PFins, Nesbitt, 2 Tylegé 1974, aﬁd Kupyers,
Becher,‘ﬁsc'Leary, 1968). authors stress the need for teachers
to be trained in the svatematic use of behav1ora1 principlea to
avoid problems. Kupyers et al (1968) insist that it is not
the mechanical use of token procedures, but such factors as
shaping (not expecting goal behavior immediately).dtimihg~of‘
rewards, and the need for differential social reinforcement that .
plaj a crucial role in the guccess of the token system.

| Thé_question of how to teach behavior mbdif;cation'in the

field settirg to practitioners has received some study. McKeown,
Adams, and Pépehand.(1975) compared  teachors who read'about‘be-
havior modificaticn to thgse wvho were algo involved in laboratory}
gfoups, in which they did a field project, attended small.group
discusslons, and had eoﬁe individuél supervigion., Not surprisingly,

the latter gr&up‘not oniy acquired more information but also had
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et!aﬂroome in.whioh disruptive behevior deereased. Sucoeee of-‘
ﬁ:e labontory method ie attribu'ted to feedback on attempted ap-
{;plicntions. alternativee available whon ditfiouitiee aroge, . and |
:ﬁpaer'eupport from the group. Kazdin and uoyer (1976) support N
;'%ho Roeponeive Teaohing loael. which eech student in a college
' ocourse- or ineervice program carriee out" a projeot using behevioral
| itechniquee¢ One impoftant component of this method is that it f

.‘euphasi:es the process of what is. occurring and provides oontin—

B _uous evaluation. whichl deters teachers i‘rom mechgnically imple-

nenting the techniquea independently of .effect (Kezdin & Koyer 1976} .

< Instruction alone, without practice. does not epem very effective

in developing behevior modification skille. ;

" 'Since it is a combination of knowledge and guided experience
that seems. to provide the critical elenents for succees. the
-consultant should avoid epproaching the use of behavior modtfica-
tion in an off-hand manner. If teachers are previously untrained
in® these techniques. the time demands on the coneultant can be
considerable. Abidin (1971) found that the consultant expended
150 hours of profe831onal time in a scbcol year assisting a teacher
in setting up a classroom token economy (planning. teaching the
'teacher‘the techniques. classroom Observation followaups, crisis -
consultation) and approximately 30 hours assieting in a progran
for a eingle child. While he also mnxee clear that. the time de—
mands may .be-cut to one-quarter with the same’ teachers in subee—
quent years, this suggests no short-cuts to effective training.
Perhaps behavior modification has been oversold as gimple and.
egsy to apply; it is increaSingly-apparent that it takes time
‘and s8kiYl in the applied setting; reqairing careful tnaining of
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‘_hanl lnd .wnilability of oqnsultant time. ,
!oniinaon (1972), on the other hand, reports considerdbly

;"iiaa}tino--z.bﬂhourb tor.individual cases and k.Z'nougs far token
““chnomioe, with teachers who had n& previous experianca with
;xibohavioral techn:ques. He offers sevaral suggeetions to, economize

on consultant time, Hia first euggestlon is controvereial--he

' vould remove the demand for teacherp to obtain base rate data. a

o - demand,w\ich teachers often find difficult. In cuges whare

bohavior is clearly defined and an eatimate of base rate can

be made, he suggests accurate baaellna data is not assential.

A aacond suggestion is the yse of é;neral ataff inservice time
to teach the basic principles ef behavior mod1fica+ion. rather
than proVidrng such instruction indivzdually to teachers who_are

1nVOlvsd in programs. To avoid arousing resistance-to behaV1ora1

intervent*on, he recommends.not us1ng behavioral terms and empha-

4

sizlng social ra+her than.tangi cle reinforcers. He belleves it

 18 1mportant to clarify with the teacher. that an alternate place-
'mant is ‘not a viable -alternative, prior to explorlng a +reatment

~in which the teacher plays an important,role.,  To {urthgr reduce

consultant time, the consultant should ccncen%rate his efforts in’
the early staggs of %hg program, and anticipate with' the teacher

~ problems that eommonly occur, such as normal variaﬁ;oné in behavier

that is,undergoing change. . Finally, hs suggests the uée of greup -

H

'\ .
consultation sespions. If the conSJltant is able to develop a group

. of teachsrs in a\school using behavxoral ‘technigues, they can pre-

vide- add1tiona1 quppor+ and .an imme dlate sourne ot help if the
"comsultant is notkrcgylarly in the school.
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Bchavior lod;ﬁcation
5 Ihnt is éxpoctcd of the teacher who 1s considsring the uao '
.?bqgtvior modiflcation and why is resistance to behavior modi-
ieatioh 8o often uncountered. While behavior modification is b
i_;.not a'nechsnical procedure (if it were, all that would be roquired
ni wuuld‘be a textbook’ describing the stgps to follow), there is
o cvidcnce that some toachars find it diffiault to implement.
Thoro are also somn comnon conerns shared by many teachers, which |
‘noed to be considared seriouely by the consultant., |
-In what sense can behavioral methods be difficult for the
* teacher? Therq in'no queatlon that implemanting a ‘behavioral
program involves not only changing the child‘s behavior but
. that of the teachar as well. It has been suggested that for a
) teacher to apply ‘behavioral techniquea successfully. averagse or
above average organizational ability and m11d compulsivity.are
helpful. whereas the nondlrective. intuitive or exis ientially
oriented teacher will flnd the mg‘hcd difflcult (Abidin, 1971).
- The tephnique requires systematlc and consistedt appligation.
.Whilé it is also possiﬁle that the demands'of Séhavior modifica~
tion help the less sy%tematlc teacher explore a new approach. ?
change in outlook and behaV1or ‘for, such a teacher is involved. -
* Alonz ¥ th changes in behavior, thq teacher is alsﬁ being
‘asked to look at behavier in a differeht way than previdusly.
| Rany teachers lock for resasons for a child's behavlor in tgrms
‘ of what happened at home before the child came to school the
,child s intra-psychic problems,' and the like, A teacher tra;ngd

in behavioral methods focuses on the antecedents and/ consequences

L 3 - &
of the child's behavior. FPor example, during 2n inservice work-
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e a'toaehar asked ror help wath a child who had dxfficulty {
-;.uﬂbuttoning his coat. causing him to. lxnger in the coatroom in .
thn‘morning She had already 4ried several times to teach him
| to unbutton the garment more efficlently. When she waa askad I N
'{{ what happansd after .he lett the coaéLoom in the morning, it be-
came apparent that the child fdund his first activity unpleasant.'
When that activity was modified, the prodlem with buttons dis- .
. appoared entirely. In another instance. a school psychologist
‘ , was consulting with two teachsrs of a class of learning disadbled
children. ”he children had difficulty alttlng still and paying
dttention durlng a-brief group 1esscn time, and the ’psychologist -
 was helping the teaeher 1mp1pment a behav1oral program. Héwever
' 1t became apparent upon analyzing the situation that the leasons
themselves were part of the proplem. Before implemanting a
behavioral. program, which in %his case was aprropriate, the

teachers found themgeiV§s rethinking the lessons thay were

-~ (3
R4

preeentlng.
S Buu there is anotner sense, aside from the need to examine
r behgwiorhin a different way and to change one's own style of
func¥i6ning.'that.may make the proceas "aversive.” Abidin {(1975)
describes the process qf conduc ting. a behavioral intervention sas
.requiring "focused aftention,and concantrated &iéilance. (p. 56)"
*/Giveﬁ the complexity of the classrocm (teaching has been compared
ﬁin terms of amount of stimmius load to béing an air-traffic con- -
éroller). it is'not surprising that teachers fenl‘yverwheléed.' |
Abidin (1975) found that teachers experlenco conc ..about their

tgaching effectlveness when they have to concentrate so hard on

one child's behaviory the teachers reported that their perceptlon
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- rewarded, it may be difficult for a teacher to reward a child.
"In a recent eet‘Qf parent workshops. one of ‘the parents 'joking-
1y' asked why the parents could not be vewarded for their work
in the program a8 the children were for their part. It is impor~ .
tant that the teacher feel reinforced for carrying out the
behav1or modification program, ie. not Jjust for’ success with the
‘program‘but for implemeniing each of the steps. We may'need to
prepare teachers to reward themselves. encourage superv1sors
or principals to do so, arrange support grcups of teaghers
_to reinforce each: other, or be prepared as consultants to pro-
vide support and reinforcement. ’
In working with teachers most consultants become aware of
a numper of~questions and concerns that often compose a hidden
agendé. These are often legitimate questions that may not even
:pe voiced. Some might be considered values issues,.which’create
a bar:ier bétween the behavioral ccnsultant snd the teacher:\\ Yo
The five questions presented here are those which this author\\\Q
has encountered most frequently. .
1. If I eliminate oée bad bshavior, won't another bad bghaviq;' \
take its place?
While this question has béen subjacted to research, and s
1ittle evidence found to support the convept cf aymptom sub-'
stitution (Axelrod, 1977, p. 167), it contlnues to be an as-

1 Y .

sumption that man%&feachers hold, especially if they have looked
| 8




’i‘i‘or from a peychodynnmic point of view. There ie .; ~
inenae 1n vhich they are correct. ir a ohild has no eppropriate
ﬁ“ly to receive attention and approval. end few of us can eOpe
;‘Iith being ignored. he may well develop alternate forms of at- ;"
| tention getting if his current method of doing so is extinguished.
 Suppose, however, the question cduld be rephrased: if I
'increase the child's good behavfor and attend to that. will the .
bad behavior etill be necessary? If the teacher rewirds and
thua increases on task behavior, will the chidd etill be running
around the room? 1t you ask a group of teachers. to write down
‘behaviors they want to. change. you generally get a heevy propor-:
tion of behaviors to ba e}imlnated over ones to be increejed. :
Careful choice of the bshavior to be_modified~is.e useful means
for dealing with this concern. o )
2, If I give the child an. external reward. will he do it for
“nothing after that? , : ' ' =
In a sense]'node'of us work for 'nothing’'.- WOuld.azteacher
continue in her clasereom‘if nobody paid her/ﬁ&m? “he hard
- work that phon1cs requires for a six year old child who has
difficulty in sitting stxll cr in leérning is not usually in-./7}
trinsically %ewarding. Reading a book when he acquires thcse//'
phonics skills may be rewarding. but we have to get the chi}Yd
to the point where he can read enough words to make that possible.
""'No one is. qr ghould be, ‘advocating giving a cnild extr /Qlc re-
wards for thosge thlnge he gets internal pleasure from ing.
Ié/rs also a question about alternatives. Shou%é the
teacher-vait for internal rewards to deVelop? H:Z/{ong should |

ghe wait? If we can make the task itself intrins cally rewarding,

L4
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bat It n lqsitinate tlternative.. It is important to ask what
lltcrnnttve we have to failure for the child betoxg\:e docldq»
itn eliminate external reward. . .
| 3. “How vm the othen children in the cl’ss rsaet?

-~

K This is-a question which lends itself to study, ie. we can: -
‘ lctually examine hoﬁ children in tke classroom react uhhn one
or more of “them ie on a behavior modification program. Ina
| ‘recant’ such study, on preschool children, Christy (1975) used
tangible relntorcemente which were available only to the tar-
get children, whlle classmates received nothing.. She concluded:
- It appears that if ¢hild obaervers recelive frequent teacher
atgntion for desired behavior, and if their verbal requests
for reward are consistently ignored, employing contingencies
.. and tangible rewards to shape appropriate behavior with’
selected children may have beneficial effects on the be-

_ ?avior gf both the target children and their classnates )
{p. 196). .

One crucial'poiﬁt here is that.the“nonrewarded"children do have

access themselves to some form of taazthLrelnforcament.

t Ls 1mportant to assure the c;assroom teacher f?pt there
' are-a variety of methods available to deal with this p*oblem.
Axalrod (;9’?) suggests a number of snec1f1c 'deas for coplng
" with students who react nggatlvely to observ1ng anotuer child
'recpive'spegial rewards. First, he suggests the teacher,can}
*egplain to gll students, in advance, that the program will be-
éin and why, and then ask for cocperation from the class. Group
rewards.for éoopera;ion can also be presented. Seéondly, one
can ignore the,grumbling,‘prqviéed the other children do- under-
stand why one child has Seen singled'out for reward. Tﬁird.
if the sitwation is appropriate, all the youngsters can be in-
volved in the rehard; éarned bty the target ﬁupil‘ A fourth pos-

Aaible solution is. to have the child receive his tangibie rewards

10




-juutsldc the claesroom; for oxample. the teacher migﬂt provlde
;-thn parente with a roport on the nuubar of points earned. which
_;;ths parenta translate into reinforcement. Fifth, he suggasts
: :that when poseible. social rather than tangible rainforcemant
~be used; social reinforcers are 11kely to arouse loes resent~
’ mont and can also be eas1er>for the teacher to prov;dd to the
other childran Flnally. if more than ~ne child has a eimilar
‘problem. a group contingency can be used. ,

. It is also posslble to allow any child who wants to become
involved in a program to Go so. 1ndividualizing a speciflc con- -
tract for that child. It can be -explained that the first |
target child is working on a behavior that ie especially dif-
ficult for hlm, but that anyone else can come to the teacher
to’ plan‘work cn a problem_that hs or she finds important.

4. What happens when I try to sfop using behavior modification
with a child? | B |

| 'This,legitimatq conéern reduiras addi;ioéal instruction

for the teacher in the concept of maintenance. .We>d0 know thét
abrupt withdrawal of a'program usudlly does not lead to contin-
‘luation‘of 8ppfopriate behavicr, but the teacher shculd be as-
~ sured that there are specific methods for maintenance which can
be built into her_program. 6ns of thd gpecific techniques for
‘insuring maintenance of behavior is gradual withdrawal of
: reinforcement‘hy' thimning of the reianreemeht schedule (giving
rewards léss~frequent1y.and/or less consistently). Self-control
.techﬁiques are Péw?beiné increasingly menticned as a poseibdble

. 8lternative (see Mcraughlln, PP. 637 o4h),

However, it is also reasonable to expect that children will

. 11




‘takt aouc 1nitiativo 1n this direction. Recentiy a Tormer .
;atndent in the beh&vior modificatzon class came in teo reportv/;?
"ihat . child who had been on & behsvior modification project/
; 10 give up “thumb ;;cking had slmply announced te his. teacher
'{that he no longer~needed any heln\frcm her with the problem.
This fifth grade boy had gradually given up thumbsucking and

j noy felt in control of this behavior. Another studeng in

_ tpaé class waa‘concerned sbout a group of AQOIescent socially
_maiadjusted_boys who had been on = tokén bypfeh for six months.
As’she discussed Ner concern about ever géttiné them off the
>program, it became epparent that the boys who had originally -

been on a teacher controlled “token economy were taking increasing

and appropriate control over how the token system.was implémeqtedi

in that classroom. Her cencern was alieviathd'when she réa}ized
.that the boys themselvea had tegun to demonstrata self-control

~ over their classroom behavior and achievement. .

-5, If the child ms (a learning disability, hypera~t1v1ty. re-
‘tardatlo 2y cerebral palsy, autlsm~ you £ill in the label),

what good w111 behavior modlficatlon do?

There is a substsrt1al 11terature showmng the effectlveness
of behavioral techniques on a variety of behaviors which are
usually thought of as biélogical or psychological in crigin.

In the case of hyperactivity, béha&ior mcdificatién has been de-
ﬁonstrated.to be not énly as. effec+ive as drug fherapy in con-
trolling the behavior, but more effect1Ve in faﬂllﬁtatlng the
academic learning of the hyperactive child (AJllon. Layman, &
Kandel; 1975). Yet the agsumption that organic or psychodynamic

- causation eliminates behavior modification as a method of cholce
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'dAhdr pnoject on'a child‘uith a math disahility +  the child
_?;fsoemﬂd to torget whax she knev. and exhlbited many reversara. ‘
»:}In apite of. tha faot that the ‘child's behavior seemed related
o teacher attentién and regpcnded to the cont;ngencies in the
 program the gsychologist eontinued evaluating her. for place-
\Fment in an L, D, claas for her ‘math disdbility' _
- This' concern seems particuiarly resistant to change. " As
the concept of 1eaet restrlctxve environment ie implemented, it
'may be'possible to proaect be*av1or modification as xess restric- 'i' ‘ s
' tive. for axample, than say drugs for 8 nyperaotxve chlld. | ‘
"Also, modeling may be effective here. If the 9onsultant can
'demonstrate sone change ‘in- the child 8 behav1or, 1t might be
- moTe dlf*lcult to continue to see behav1or modification as in-
appropriate. - It one holds certaln aseumptions about causatibn,
this cpééerﬁ is difficult to allay until succese has been

experienced.
3 \

Surmary

| The te»hnlques of behav1or modlfication are of potentially
'great value in the scrools. Before this potentlal can te

| achieved, tesachers need to understand behavior modlflcatlon

well andfto engage in guided expériénge with the éethod. The
brief‘wofkshop ﬂithouy follSw—up or'reading about behavior modi-
fication will usuallfhnot suffice. Consultants also need to be .
sensitive to, the conéerna and questions~th5t toachers have re-

" garding this method, and appreciate that the demands made upon
e 13
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| E igbidln. R. R. Ncgativofoffects of behavioral consul tation:
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