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.With the current emphasis on teacher classréom competencies and performance, |
an ex_’tensiveresearch literature is being generated on teacher preparation in special
_education. Even with thi$ emphasis little attention is being given to the study of the

criteria by ‘which applicants are admitted to teacher prepai'ation programs. This

N

omission. or oversight has rather far-reaching consequences. With an increased

number of applicants, restricted financial resources and consequent pressures on
- the . administration for objective selection criteria, many administrators fall back

on the more ti'aditi_ona.l selection criteria; namely, academijc grades and standardized

ach1evement tests. . . o S R . - .

B

;
Unfortunately, the gield of teacher edu\,atlon does not have St

. . : | '
ments.that will assess der_nonstrated behaviora_l_com'petency or that will systematically

differentiate between applic_ants,'. mi_le informal and/or forrnal clinical judgéament

about competencies may be useful at varying points in the careeﬂr developmen\Bi of
teachers, its use in the selection process presents innumerable difficulties Z-’- not
. least ‘of which are the legal implications. Consequently, currant admissions;

? .

' i y ’ ' - '. : .1 -. 'y
. procedures and practices Need to be reexamined tc insure that the most valid indices

JpS——CS

df-teacl{er competency and effectivenesS are being used. S
/ :
. . . {

{

- The Department of Spe<:1al qucatlon at the, Unlversny of Utah therefone‘, undertook
a pilot study to explore altErnative 'Criteria that might minimize some, of the cu\’rrent.
. : : A

problems in the admission’s dilemma. It was _h'yp.othesized that personality an(gl

2 .
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' interest measures would predict faculty ratings of student performance better than

B acad‘emic ‘measures.

Method - S . .' 3
Subjects _- R I ‘ C - L A
Eighty four graduate and senior' level undergraduate students who were e o A

' participatlng in Department programs during the 1974 75 academic year were selected

for this study. Inthe sample of 70 females and 14 males, 45 were graduate and'3 _ / ¥

. g : Ll
were undergraduate st:udents° Most of these st‘udents.were in their 20s (w1th a mean | {‘ j/!

| a_ge of 24). v ‘ S | | | L e / /
Criteﬁa Measures S o . - . “‘ ,/

The following criteria measures were obtained for each of the participating
. ' ' . . - ' / '
studerts: : ' . o .

. 1. Beta Biographica.l Inventory (BBI). This biOgraphical questionnaire was used

to assess creativity among upper division undergraduate students. _

2. California Psychological Inventoi_'y_ (CPI). The CPI was des1gned to as sess

18 pZersonality var1ab1es among normal college students in such areas as s0c1al

poise, 'tolerance, psychological mindedness, -etc.

¢

3. Cooperative E‘nglish Tést (CET). This college level achievement test assesses .

'such skills as F‘nghsh effecfiveness and mechamcs, reading speed and ; :

z

/ comprehenslon, etc. R o
The CGPA was an averags of all

-

4/ Cumulative Grade Point Average (CGPA).

u_nderg'raduate work completed at the University of Utah. : S

o =

This is a college level spelling' achievement

5. McGraw-Hill Spelling Test (MST). "

test. , _ B
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6. Miller Analogies Test (MAT). This is a graduate school aptitude test

. with an emphasis on analogies. ;

7. Minnesota Multiphasic Personality Inventory (MMPI). The MMPI is a psych-.

?iatric personality scale used to assess. patiiology. - T

!

: _ .y .
8.  Strong-Campbell Interest Inventory (SCII). This inventory is the latest |
o !

' !

revision of the Strong Vocational Interest Blank and is used to measure

i
1

. occupational preferences.

Procedures S : - o

. Test Battery. The selected students were requested to take the Beta Biogr'aphica_l.

' -Inventory, the Cahforma Psychologlcal Inventory and the Strong~ Campbell Inte rest ,

Inventory The other cnteria measures were obtained from the student files. aL
ment

o .
| Faculty Ratings. In order to afssess the student's' effectiveness within Dep

s ] !

programs, the faculty (N =11) were requested to rate those students with whom they

were famxhar on a nine point scale. To insure a normal distribution of ratlngs, the

1. ’ ; . .
faculty were directed as to the -nux"nber of _s'tudent's that could be pl_aced in each of the.
nine point categories (stanine scale). That is, th.e percentage of cases in the ‘ ategories .'
from 1 to'9. yve,re 4, .7, 12, 17, 20,',' 17, 12, 7, 4 (approximate norntal c_listributi ').‘ -
_ The tour 'racing"areas ‘were: - |' o

1. Effectiveness: able to an,al.yze_ and orgaiu'ée efficiently acad;emjac and ﬁel_d :

“

work ass 1gnmentS.

2. Flex1b1hty ability to geflerallze learning to novel s1tuatlons, and use ex1stmg

" resources to solve problems.s :

L.

3. Responsibility: believable, responsible,' and relidble -- will folIow through
on assignments and self-generated tasks. ' C

, ) s
)
. 4 . . Ly
. B . .

—_——
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4. ‘Sociallility: able to get along with others, shows insight intointerpersdnal

~and social situations, relaxed and spontaneous in interpersonal situations.

Data Analysi

Pearson corl-'elations were calcnlated.lvetnveen the c;'itefid measures and the
fact.org score of.the. faculty ratings. ;l‘he PEARSON CORR subprcgram' of the
‘Stat'iscical l’x'cgram for Soclal Sciences(SPSS) was used. - -
| . Results | |

[ Rel1ab1l1ty o . 1
» The mterrater rel1ab1l1ty among the faculty ]udges for the 84 srudents was .94.

“The interrater agreement {the e)gtent to which the faculty ]udges made a ¥ 1 pomt

_agreement about the same-student) was 64 percent.

.' Faculty Ratings

' Since there w_as a high intercorrelation among the four rating categories of
effectiveness, (ﬁexibi_lity, responsibility and sociability (the average correl afion
' Was ..89),. tne categories were reduced (by means of factcr_ analys_is) to one_' facto'r:‘
. ?the effectiveness_-.responslbility factor. ' :I_lle factor scores were subsequently
correlated ‘with the criteria measures.

. Criteria Measures

Figure 1 g'ives the relative standings of the Depértmenf srudents on the .
Califomla Psycholog'ical,_lnvento'ry. The results i dicated that, in 'general,_- the
o students were more self-acceptmg, soc1ally po s/md, tolerant, creative,
' < " 1ntellect:ually efficient, psycholog1cally 1ns1ght 1 and ﬂexzble than the norm group

- _(of college students). The Self-Control and Ac flevement via Independence scales,




[
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4 .

on Good Impression were assessed more f%vorably by the faculty.

<] - !
P )

s
on the other' hand, edfrelated positiv.ely wiith the faculty ratings while the Good
Imp;essién scale correlated ne‘Qativel_y. Tthet.is., -students who scored above

the, Depar%tmen_t norm on Self—Centfol and.-}i\c_hie_vement scales .bu_t below the norm -

~

" Figure 2 shows the results of the Strong-Campbell IntereSt Inventory on the ;
Gerieral Occupational Themes and the Basic Interest Scales. _1 ‘The Basic g

Interest Scales and the Occupational Scales are subordinate to the General

' Occupational Theines. That is, the General Themes which describe a general

section of the "occupational world" are further subdivided into more specific
Interest Scales. On the General Gccupational Tl.ler‘n.e_s,_ the Department students |
éc’ofed higher on the Artistic.and Social themes than the norm. group.; Under the

N
“

Artistic Theme, the students showed greater preference for the Music /Drama’

" tics and Writ'i"ng Basic ]Interest Scales than for ether artistic interests. On the‘

X = | ) . : ) } [
Social Theme, however, these students indicated interest in the Teaching and ‘

|

" Athletic areas. Another Basic Interest Scales which was selected by the Department

_students was the Medical Services under the Investigative Theme.. The best -

]
]

positive predictors of faculty ratings were §he Social Theme and the Medical

and Music /Drama tics Basic Interest Scales. The ‘Writing Interest Scale,

- however, was a negative predictor.
| . . P

v s » Y . ' )
Table 1 displays the results from the Cooperative English Test, the Cumula-

tive Grade Point Aver!age » the McGraw-Hill Spelling Test and the Miller Analogies

. i
!

|

Whlle the General Occupatlonal Themes, the Basm Interest Scales and the Occupa—

 tional Scales make‘up the Strong-Campbell subscales, the data from the Occupa—
_ tional Scales is not presented in this paper.

6
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Figure 1. Comparison of the Department of Spec1a.l Educatmn students
at the University of Utah with the national norms for college students
“on the California Psycholqglca.l Inventory subscales.

* Negative predictor of faculty ratings
*x Posmve predlctor of faculty ratmgs




7" GENERAL OCCUPATIONAL THEMES |
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; 1 ! : J "l. 1
BASIC INTEREST SCALES ' 40 50 _'60 70
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Art 4 - .
Writing* _ )
! ! | j- \
Teaching - - o
Social Services ° - S _
Athlet_%cs‘. : o o' |
Domestic Arts . _ -
Religious Activities - o e

Fi Ere 2 Comparlson of the Department of Special ‘Education srudents at the I,vaersny of
Utah with the general norms (600 males and females) for the General Occupltlonal Themes

and the Ba31c Interest-Scales of the Strong- Campbell Interest Inventory (of the Strong

Vocatlonal Interest Blank)

*Negative predictor of facylty ratings
**Positive predictor of faculty ratings

80



Tablel - S

* MEAN SCORES FOR THE DEPARTMENT OF SPECIAL EDUCATION
AND NATIONAL NORMS ON THE ACHIEVEMENT CRITERIA

| ACHIEVEMENT MEASURES ‘DEII’lA.RTMENTf | NATIONAL
'C_oovperatilvé Englisﬁ Test - o | 57 50
Mﬂler ‘Analogies ’:I'eét : | 47, .‘ . o 37
K McGraw-Hill Spellmg Test | | 53 -. - 50 .
Cumulative Grade oni-nt. ' ' | 3.18 ** 2.._82 2‘ B
. Average ' . . !
Beta Biographical ﬂwentdry.
©Creativiy S 107 © 100
| 'Leadershils ‘ 102 S 100
” Irxteﬁigéncé (I1Q) - _- | 110 ; 100.- |
GPA Predictor , oo 100

~ Positive predictor of faculty ratings

-1 The avérage national Miller score for Education master's degree
L candidates is 37 while the average for doctoral candidates is 46. T .

2 The .G'rade__ Point Average was the University of Utah undergraduate cummulative '
grade pcint average. The Department GPA was the total undergraduate GPA
achieved at the University. T




°

Test:' -'Although the criteria scorés tend to be above the national norm, only
the Grade Point Average correlates s1gn1f1cantly with.faculty ratmgs.

| The results from the Mlnnesota Multiphasic Personahty Inventory (not
~displayed here) indicated a significant -relationship betWeen the Schizophrenic
and l-lysteria scales and negative‘faculty ratings.
,.Su’mmary. | o

Although a number of ach1evement, apt1tude, personahty and interest cr1ter1a

‘were used to pred1ct faculty ratmgs of effectlveness flex1b111ty, responsiblllty
and sociability,_ the personality and interest criteria secemed-to be.the._cons1stent
s1gmf1cant predictors. The faculty’ assessed the Department students favorably
- if they displayed self-control and mdependent achievement or1entatlon on the

personality variahles.as well as medical 'services, ‘music /drama, teachmg and
athletic interest ar_eas.~ .Predictors such as _overreactivity_ (hysteria), mood
swings (schiz'ophrenia)‘,. attempting to make an overly posi_tive impr'ession as
-~ well as a very high interest in writing we're negative indicators for faculty ratings.
Discussion'

In general, _this_ study has indicafed that.the ':raditional academic criteria of
achievement tests are poor predictors of fa_culty ratings of studem Aperformance.
‘ As hypothesized, the personality and interest inventories were both the stro'ngest
‘ ’and most'consis'tent indicators of faculty p're.feren;:e of student characteristics. :
If these results can be generalized to other teacher education programs, the bias

. against non-academic criteria denote that admissions decisions are being made

_upon some of the weaker admissions criteria.

10
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Of course these personahty and 1nte/rest criteria measures can be questioned

on the basis of their rehability and/valldity -- for after all even the test- naive -

‘\./"

individual knows that these:tests can be ':eadily distorted by the self-interest of

the test taker. This criticism, however, is the most serious hurdle against the . -

Jmplementation of hon-academic adthissions criteria. Such criticism, -furthermore,

has becoine the terminal argunient;that is, if these criteria can be distorted.

' than they should be abandoned altogether.

-

_Beceuse of this kind of tefmihal_ thinking by admissions perSOnnel., considerab_le

valuable and sophisticated information is pas’sed over._ Even if personality and

interest’ data can be unrehable under certam test takmg situations (such as the
:-knoWledge that the measures will be ueed .fpr selecting 01-1tthe test takei'), .the
deta sho'ﬁldl, nevertheless, be used as a beginning poir_lt ’of alt;ering. aginiissions
criteria antl.pr_ecedures; . For exémpie, tliese measures -csz be-used.as pi'e-_,.
admissione aseessment's for .eoiinsueling_bstudents. about tiieir voeational. decisions.

. In addition, knowledge of these prédictors can be utilized as a basis for.'

.

planning and selecting appropriate curriculax interventions during the .prepafation
" progran. Such curricular interventions may be as formal as placing a student .

teacher with a cooperating teacher showing similar predictors e. g. high motivation

or self control. Or they may be of a more informal nature such as occasional

. special experienee grou;is to eliminate h}'rsterical and anxiety behavior thro_ug_h o

" desensitization and assertion training.
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