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b S L N Courts 1
> . The’Problem : : T
“w_ =it is probably in the school that the
global view of writing has its most in-
sidious and powerful effects."
(James Britton, et al, 1975)

As.teachers and researchers, we cannot afford to conceive

of the writing process as an undifferentiated language activity

“ '

whose product--the writtép text--can be judged "good" or “bad,ﬂ

‘regardless of the context and purpose of the communication. If

we are to become better teachers and evaluatdérs of writing (with
the‘popﬁlar press exclaiming that we must), we.need to lay our

Pglobalist" assumptions aside for a time. 'In the midst of our

>

. prescribing, we must pause to describe systematically and ob-

- [
.jJectively those factors whh ch seem to tie the written product

",

to the writing context.

Recent research in botﬁ oral and written language perform-
ance, which informs thé first section of this étudy, lends
concrete support to the idea that context (audience, burpose,iand
topic) plays an important role\iﬁ‘shaping the 1angua§e pigducg.
Jensen (1973) found that fifth graders Eignficiantly (p € .05)

differentiate their oral language use between the two stYle

categories of "casual" and "careful" speech. Casual language

"displayed greater lexical diversity, fewer examples of non-

standard usage, and a greater variety of syntactic patterns,

s .
while careful language was characterized by a higher incidence

of garbles, longer clauses, and a higher subordination ratio.

N
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Syntactxc maturlty, the "T-unlt,',lost 1ts reliablllty when he

1'app11ed it to comp031tlons wrltten for systematlcally specrfred

Ve

‘_functlons.r Comparlng h;s results to~«ellogg Hunt's normatlve

maturlty scores (1965), he dlscovered that his lS/lG—year-old Lo
wrlters 'syntactlc fluency varled more w1dely from one functlon

category to another than _Hunt' s elghth graders fluency differed

. ’

from: twelfth graders i . . S .

.- Both: the Jensen and sen’ studies demonstrate that’syntactic,

2

choices are influenced i measurable ‘ways by rhetorlcal context.

The 1mpllcatlons for comp051tion 1nstruct10n and evaluatlon

~ should not be taken llghtly ‘Any attempt to judge a student’ s

llﬂgUlSth competence or "maturlty should be based on a sample

Ea

which opens up as many communication -contexts as possipﬂe. Fur; LT
thermore, having secured such a sample, one should, refraln from

' maklng overly general statements about llngUlSth maturlty,

since syntactlc fluency seems to be as closely bound to sty;e

(or function) as it is tobage. In ‘other words,)ﬁe cannot afford

to label a student as a poor writer untils we have examined his/

A

her performance under differing rhetorical constraints. And ﬁf

N '}A . \ \
we find that thi$ student is, in general, a less mature writern
. . \ \‘. '

>

than his/her peers, but that when it comes to, say, expressive

writing, he/she is markedl more fluent than many peers, we
cannot feel comfortable w1§%ﬂa global evaluation.
In undertaking this flrst section of the study, I propose

to sort out variations @n students' written lahgquage to discover

3
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S two thlngs—-how the rhetorrcal context presented 1n the task

) J"A; gffects syntaetlc‘patterns, and how maturity effects syntactic -
i~¥ ‘ fpatterﬁ§:Q Sihcefallﬁthe parE}cipants in this'study--both'highi

-t 1-~:'school senlors ana upper level college English majors-—are ”,--

fsuperlor wrlterg, thelr collectlve llngulstlc proflles w111

-poé'!by the 1deal wrlter s\syntactlc patterns.. aAnd- 8ince

o o
,thelr wrltlng w1ll be classified accordlng to both age and

5. . \ s

N » dlscourse type, lt w1ll be possible to discover whether or snot

f" .the 1deal writer's syntactlc fluency ?luctuates as much frgm

dlscourse type to discourse type as it does from one age levgl

- t 'to another; This picture should add detail to the larger, less
A ¥ /
- specified picture we get through the global appllcatlon of

s

syntactlc maturity measures. ‘ : J

k4

Just as the syntactic plcture.needs to .be fidled out, the
language features which extend heyond syntax need to he care-
fully described. When a writing analysis is oonfined to syntax,
its ability to break the sentence'boundary is quite limited. It
\\ 4 can'tell‘us how * two contiguous sentencee relate to each other

. syntactically if markers of, subordination or coordination appear

in the.surface structure. But it cannot' tell us much about the.

-«

A

more pervasive'patterns which.subsume'sentences. Therefore,
other measures capabl; of projecting outside syntax should
should accompany syntactlc analy51s if we are to develop a
more complete image of whole pleces of dlscourse.

The two measures.whlch accompany syntactlc analysis in

this study project’beyond syntax in two different directions.

SR '
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The‘first, an analysisAof-intellecthal-stratégies; relates

surfaceé structure cues to the writer's cognitive processes.
) . ’ | . N
.The second, a rhetorical analysis grounded in speech acts N

: - . St . . )
theory, classifies sentences and groups of sentences according:
A L

to the pérlocutionary acts the writer engades in to achieve a
rhetorical purpose. Various pombinations of perlocutionary

acts like gtating, promising, questioning, pyedicting, threat-

.o ‘ » - .
ening, é%c., may be enlisted to gain the different rhetorical
’ . » A ’ . ‘ . .
‘ends of exXplanatory, expressive, and persuasive discouréga

>

My use of these two(meésufeé in this étudy is exgidfatory!
In e@ployiﬁg them, i will be engaqed'ﬁoth in analysyé‘of written
languagé‘and iﬁ a.contfhuing definiéion and refigeéent of thé
measurés.ﬁ With the iﬁteliectudl strategies,'I{Q;ll ekamine‘the

® : i ‘ . * .
#Aurface structure markers oOf focus, contrast, classification,

' v

Change, %equence, ant reference to physiqal context (0dell,

'1972) in order to discover to what extent the six.categories

duplicate syntactic analysis and to what extent they.are inde-
~ L ) . -

pendent of syntax.

With the'speech?acts anal?sis, }\wiil be following Larson's >

lead (1967) igrdescribiné the Qinear movement of wéittqp texts—ﬁ
a movement characterized by the successive perlocut;pnary acts
the writer engages in. 1In awsing Larson's approach, I will be
particularly concerned with how well a linear view develops
into a discrete, bolistic picpufe of Qriting ;n the indepen-,
dently defined discourse categories. - | |

In summary, this study is an attempt to move beyond existing
descriptions of, and impressions about, "good" inting. The

F

’

b
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examination of syntactic fluency is aimed at_glgrifying the
relationship syntactic matufity and syntactic variations which
mlght be bound to the purpose of a writing task. Moving outside
sentence structure, the analyses o% 1ntellectual strategies and

speech acts also provide means of dlfferentlatlng student writing’

-~

on the_ ba51s of maturity and dlscourse purpose.‘_I enllst =1l L.
three measures in the cause of dispelling the globalist assump-
tion that &rltlng is, after all, "just.wrltlng, I suggest
instead that leafning to write consists of learning tc master

different kinds of writing and that a student who is the master

of one may not be the master of all.

Method

Selection of Subjects. Two age—éroups of superior student

v

writers will be selected for this study. All subjects parti-
c1pat1ng in this study are part of a larger 1n;;st1gatlon belng
conducted in the Buffalo area by Charles R. Cooper, Cynthia i
Ceurts, and ,Lee Odell of the .State Unlver51ty of New York at
Buffalo. From two Buffalo area hlgh schools come the 15 high
school seniors, who make up the first age group. The second
group--15 college jnnior,and senior Enélish‘majors-—will be
selected from an experimental compositionvcourse taught by a
member of the bepartment of Instructicn at the State University
of New York at anfalo. -

To insure that the Jhigh school students selected for this

study are indeed superior writers, I will eqploy a three-step

7
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selectios‘pxgggdure. First, the students' verbal I.Q.~scores
‘must fall within the 115-125 range[. Second, they must be in-
formally rated "above average writers" by their camposition

instructors. And third, the writing (four pieces in each dis-.

course type) these students ha%e done for the Buffalo Cross-

sectidnql Study of Writing Perfcrmance must be rated “suberiqr"

‘in-at least one discourse tybe by a group of expérienced composi-

N

’

tion teachers. 1In order to arrive at their "superior" fétihgsu
these exégrienced teachers will use a primary trait seoring
procedure (Lloyd-Jonés, in b?ess) designed for each discourse
type. With the he;p'of.thesé écoring guides, each rater wil{
sort ;heJGprapgré ig each discourse éategory into th;ée gfoups:

’

"Superior," "Average," and "Low."

The.seiection of college level writeré{will follow’somewhat
the same p£ocedure. Since the State University at Buffalo admits
only students in the top 12% of'théir graduating classes, these
students have already beén selected ‘on - the basis of generally'
superior academi¢ performance. Further, §ince upper level'-
'-Engiish majors have had frequent and vafied writihg expegiences'
in the past three to EEPr years, I am assuming that they con-
stitute an even mdre_highly verbal'subsample., Based on the
‘instructor's inforﬁal judgment and the primary trait rgtiﬁgs,

15 students will be selécted from the group of 20 §t&dents
presentl§ participating in the stuly.

v ) .
Presentation of the Writing 'Tasks. Each student's written

responses- to the twelve writing tasks will be the prqapct of a .

’

6
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three-sten procedure. Flrst; after the students receive a

- task, - thelr teacher w1ll involve the class in a short pre—
writlng activity. This activity may range from informal dls-
cussion to role-playing to tHe use of heuristic guides. Im;
mediately follow1ng the pre-writing act§v1ty, students w1ll
write*a first draft. The-third step, the writing of the flnal
draft, will tak& place ‘after a two or three-day "gest"'perlod.
At no time:during the conposing prccess'Qill the teacher inter-
uene. Students w111 however, be encouraged to seek feedback

and edltlng help ﬁrom their peers prior to thelr wrltlng of the

., final drafts. = - ' | T

~ -

- Coordfﬁatic‘ of the Writing Tasks. The tasks (see Appendix), .

which are part of the Buffalo Cross-sectional Study of Writing.

Performance, were designed so that éach task at the high school

level'parallels a college level task‘according to two main

‘ -

\Jcriteria of similarity:
~1l. Topic

—~—— . ’

_a.‘_level’of abstraction called for
b. familiarity to the writer ) ~
2.- Audlence . ‘
a. psychologlcal distance from the writer
L. b.. phy51ca; ‘distance from the wrlter

.

As a result, the four $asks in each of' the three categories age\J

governed not only by‘éimilarity of purpose (i.e., expression,
persuasion, or explanation) but also by the similarity of topic

and audience ccnstrainé% put upon both the high school *and college-

N 9
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writers. In the Appendix the writing tasks for both groups are
ordered soithat, for exa@pleh Expiénatory Task #; (Grade 12)

presents a topic énd audience parallel to EX lanatory'Task #1
(college),,and so on throughqht the three categories.

Analysis _ .

- - -
. .
-

A

Syntax. - All dompositipns will be marked ‘into T-units (one
M r ” 0 N . ‘ N ‘. »
main clause plud all élements embedded into It). ‘An averaged

mean T-unit .score will be calculated for each writer's entire

,corpus (12 pieces). and for each writer's compositions in the

_ three separate discourse categories (four pieces per category).

One grdup mean for the collective corpus, and threé group means
for the discourég/types'will-theﬁ‘bé computed for the 15 twelfth \
graders and fér’the 15 English maja}s,

The various syntactic operations to.be studied fall 1
under the general headings of embedding and ¢orjoining trans-

formations. In examining the products of embedding transforma- .

tions, I will be-loaking at mean clause length, subordinatien o

- - {-

‘ratio, the proportionate'ﬁées and Yarying functions of noun,

-

adjective, and adverb clauses, and the proportionate uses of -
. _ . . . N
structures resulting from subprdinate clause reduction (both

single-word and phrasal modifiers). In addition, I will

separately compute the ffeqdency of a certain type of_feduced_

clauses, which Christensen (1967) has called "free modifiers."
L - ¢ .

The examination of cohjoining_transformations will focus on co-

-

ordination both between and within T-ufits. The syntactic ,

19
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operations listed here represent only a small set of all possible
] . ¢ .
operations. The selectivity of this list is, in part, informed

.By'recenﬁ work done by Cooper and Rosenberg (1975).

'The followiﬂ@ are selected hypofhéses I will be testing
v . . RS 2 . | ; N v
in this section of the stpdy:'

1. There is‘a 51gn1ﬁ1cantly h;gher incidence of’ Y
between-T-unit coordination in éxpressive
discourse than in elther of the other two
types.

: 2. The functions of'adygrb clauses are signi-
-+ . . ficantly different between explanatory- and
persuasive discourse. Clauses of cause,-

consequence, and concession dominate per-
suasive‘discourse whilé’ clauses of temporal
and loglcql sequence domlnate explanatory .
discourse. - |
3. Mean clausé length is éignificantly shorter

and subordlnatlon ratio. 51gn1f1cantly lower

in express1ve discourse ' than in the other

two discourse ‘types. . - -

-~

Intellectual Strategles. All compoﬁitioﬁs ﬁill be

-

’analyzed for surface structure cues to ‘the six cognltlve opera-

tion§.of focus, contrast, classificqtion, change, sequence, and,

€

reference.to. physical context. Some of the cues which mark

"each operation are: ‘

[ [}
'

~Focus': . the varylng grammatlcal subjects
of clauses.

N

Contrast: . . negative transformations; lexical
items indicating contrast, opposi=
tion, or inverse rglatlonshlps,
sucH as "against," "but,"
"however"

11



Classification:
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‘Sequence (temporai

.and logical):

~ .

«, Charnge:

Refgrence to
Physical Context:

-

>  Courts 10

K

, labeling a subject NP as a member
_ of a class by means of the S-Copula-
NP sentence pattern; lexical items

expressing shared characterlstlcs,'
such as "like," "as," "same,
"likewise"

lexical items like "if...then,"
"when," "as a result," "first,"
"second"

single lexical itémS‘(usually

‘verbs) or longer expressions which
-indicate the varying identities of

a thing, person, or idea (e.g.,

"I'm going to be an English teacher -

when I graduate.")

any lexical item.which refers to
the objects in the physical en-
vironment of the thing or person
belng written about in a glven
passage

. -
N -

The following are selected hypotheses I will be testing in this®

-section of the study:

1.

-

i@rsua51ve discourse is Cﬁzggsterlzed by a :
51gn1flcantly higher proportion of sentences
expressing a contrast which’opposes a known
reality to a hypothetical reality than is

either explanatory or expressive discourse.

Expressive discourse will be characterized
by a significantly higher incidence of sen- -
tences expressing internal change than is
eithér explanatory or persuasive discourse.

Explanatory and persuasive disceurse is

"characterized by a higher incidence of.

sentences expressing classification by

explicit analogy, Mabeling, and exempll— : . SN
fication than is expressive - . N
discourse. = .
, -~
. -
2 ’ _
wtyt . F ‘I

. 1L rd
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Speech Acts Analy51s. ‘Each T-unit will be classified

~ .
v

accordlnq to the perlocutlonary act 1t performs. Likewise, the

overrldlng'perlocutlonary act. of each paragraph yill‘be deter-

mined. This analy51s, unllke syntax and 1ntellectua1 strategles,

’ K

will not employ frequency counts. Instead, 1ts aim is td 1dent1fy

¢ o

Apatterns and to determlne by,generallzatlon a m1n1ma1 pattern or

-

‘set of patterns for each kind of dlscourse which 1s capable of'

generatlng the. Varlous sub-patterns dlfferent writers create. in

-~

order to achleve the same rhetorlcal purpose.

In taking a prellmlnary lon at some of\my data, I have
& % i T -

applied this analy51s to a few expre551ve pleces wrltten by S

7seventeen-year—olds. Adaptlng and extendlng Larson s ba51c

method, I have elassified sentences and- paragraphs accordlng to-
the perlocutlonary acts they perform. At this p01nt I can very

tentatively propose a minimal generative pattern for expressive_

"dlscourse ‘written. 1n response to one« task. Using transforma-

tional re-wrlte rules, the pattern lobks llke this:

Mlnlmal Expre551on -———————9 Defining "I"
Defining "You" o

] s/ ' o -Relating "I" and "You"
, , ' .Demanding :
Defining "I" = et Plea ‘ . )
T B §Request for understanding
. . . R gan51on/Exempllf1catlon
’ Narration
- Defifiing "You"’ - » Identification with "You"

Describing "You"
Narration

Relating "I" and "You"—————) Stating Contrasts
Identifying Cause and Effect

—> Unconditional Statement of De51re
» Statement of Regult

-

19
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The subsequent analysis of other pieces of expressive discourse

will be, in a‘sense, a test of the hypothésis that:
- » -

Minimal EXpressionee—eeSe) Defining "I" - .
: o Defining "You" - -
. : Relating "I" and "You
; ' o Demand

~

-
'

The subsequent gnalysis’of other pigces of expressive disceurse

will be a continuing test of the hypothesis that:

Minimal Expression » Defining "I"
- Defining "You"
Relating "I" and "You"
Demanding

Hypothetical patterns for persuasion and expldnation will also

be synthesized and tested in this mégéert ‘ ) .
. ' E. .

-\,} -

08
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s T . - APPENDIX’ |
AR A. Writing Tasks for Grade 12: Explangtéry; Bxpressive,

.Persuasive

~

B. Writing Tasks fof,Collgée'English Majors: Explanatory[
" A Expressive, Persuasive

\

%

(All tasks are part of the Buffalo Cross-sectional Study of
-Writing Performance currently being conducted by Cooper,
Courts, and Odell.). )

L4




- " .A. WRITING ‘TASKS FOR GRADE 12
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- Explanatoryrwriting Tasks T
Everybody knows of somethlng that is worth talking about.
Maybe you know about?®a famous place like" Niagara -Falls or
the Toronto Science Center in Canada. Or you might know
about a grape farm, a huge corn field, or a body of water -

‘like Lake Erie. Perhaps you have v151ted the Buffalo Zoo.

or Crystal Beach Amusement Park or the Albrlght Knox Art

Gallery. - ..

SR 4 : 3 ~.

There is probably somethlng you can descrlbe. Choose some-
thing yeou know about. . It might be something from around

- where you live, or somethlng you have seen on a trip, or

something you have learned about in school. Think about it
for a while and then write'a descrlptlon of what it looks
liké. Pretend you are writing this description for. anotHer
high school senior who has never :seen the thing you have
chosen. You'll want your description to be so elear that
the other twelfth grader would be able to recognize the
thlng if' he ever goerthe chance to see it for real.

About five years ago a group of explorers discovered a
primitive tribe living in the jungles'of the Philippines.
This tribe, called the Tassadai, had been totally isolated
from civilization's progress for many thousands of years.
When they were found, they were living just like .people o
the Stone Age--in caves, with only a few crude tools for
hunting and cooking.

Imagine that you were with the expedition that found the
Tassadai. After living with the tribe for several years,
you. decide to come back to the U.S., bringing with you a
tribe member who has become a friend and has learned to
speak English. Imagine what you would say and do to intro-
duce him/her to modern civilization when you first arrive
in the States. Try to give this person a really good sense

of what life is like in the modern U.S.
<

Your parents are upset that you spend so much time away
from home, hanging around with your friends. Although you
and your family used to be yery close when you were younger,
you no.longer do as many things together.with them. One
Saturday as you are getting ready to go to a movie with a
group of kids, they ask you to tell.them why you prefer
your friends to your family. You tell them you don't have
time to talk now.but that later on you will try to write
them a note giving your answer. Write the note explaining
why you spend so macn\of yocur free time with your friends.
Assume that your parents are not irritated or angry and are
willing to listen to any good reasons you can present.

16
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Imagine tRat a space visitor arrives from another planet and

‘makes a study of the values of people in this culture. He

does not understand the concept of competition at all--why

.people engage in it, and what it achieves. Since he must

" take an explanation to his superiors back home, he asks you

: A
. Thlnk back to a tile when somethlng dlsappOLnted you so
- badly that you became extremely dlsqouraged with yourself.

to help him by ghqst-writing his report. )Write his report
for him, explalnlng\competltlon to the peeple in- his soc1ety.

- . . . . .

e ;; . EXpre551ve ertlng Tasks ,

Write about. that time or incident telling what happened to

‘discourage or disappoint you, what you thought about, and

d

how you felt. Write this in the form of & letter to your-
self, which you will seal and save to read agaln when yau are
21 years old.

‘.
v

Your parents are very anxious for you to get good grades in
school. Lately they have really been pusgi

You're trying as hard as you can, but that doesn't seem to be
enough. Finally,' you can't take the pressure any more and
you decide tq tell them how you feel. Write down what you
would say to your parents to help them understand how their.
pushing you makes you feel. Write down your feelings in the
form of a note you w1ll leave for them to read. _
Everybody knows or can imagine what it is llke to lose some-
thing or someone of spec1al importance. Valuable things may:
be lost or broken,. close friends or relatives may dle or
move away, favorlte pets may be lost or killed.

Think of some loss you have experienced. Tell what you
especially remember about what you lost, and how it feels
to experience such a loss. Write the piece for otﬁer
studentésin your class to read.

| -

bl o

It is the year 2376. You are a member of a scientific te\\

.which has built the ultimate computer. Capable of indepen=

dent thought and spontaneous speech, XYLA-121 as it is called,
seems far superior to humans in all logical matters. The
first chance you get, you ask XYLA a question you've wondered
about all your life:  "Is there a God?" The answer rumbles
forth from the voice chamber, "There is now." You feel you
must include this information in a section of your research
report, which will be read by many other scientists. As

you rewrite about your experience, include both the details
of what happened and of how you felt at the time.

1—

1

ng you to do better.
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‘Persuasive Writing Tasks
e L] .
Prevind that the editor of your school newspaper has asked
you to write an article about the' "Athlete of ‘the Year."
The editor wants you to choose the person you would elect
as "Athlete of the Year" and. tell why that.person should get
‘the award. Remember that this outstanding athlete can be
either a:-man or a woman. As you write about your choice, be
sure to give as many good ‘reasons for your choice a%s '‘you can
think of. You.will be writing the artiéle férs other students
at your school -

LR

-

.

.Some hlgh school students have proposed. convertlng an old

house into a recreation center where young people might drop
in evenings for talk and relaxation. Some local residents
oppose the plan on the grounds that the'center would depress
property values in the neighborhood and attract undesirable
types. 4 public hearlng has been called. Write a brief
speech that you would make supportlng or opposing the plan.
Remember to take only ONE point of view. Organize your

arguments carefully and be as convincing as possible.

\

Imagine that you have just read a letter to the editor of
TV Guide. The person who wrote the letter complained about
all the violence onh TV--cop shows, horror ‘movies, even car-
toons like Road Runner. . Hé said that these shows. are’ teaching
young people how to be v1olent, and because'of this the shows
should be taken off the air. Think about this problem for
awhile. Then write your own letter to the editor either

/[ agreeing or disagreeing with the'man who wrote the protest

letter. As you write, be sure to include as many sensible’
reasons as you can think of to support your opinion.

&

Your best friend's parents have always wanted him/her to go
to college &nd have worked .hdard to ‘save the money for his/her

-education.” Your best friend, however, is not sure-about .

college. What would you say to help your friend make(up'
his/her mind. Write down what you would say; write as though

.you were actuallY'talklng to your friend.

13
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. . Explanatory Writing Tasks

—- -

1. In comﬁhnicatin&% pdople describe things to each-other all .

. the time. Imagine you are talking with a casyal classroom

. acquaintance--someone you do not know very well. Describe
to this person something, you have seen either jn .your travels
or close to home.' Assume that your listener has never seen '
this thing, which could be some tourist attraction, a :
famous landmark or building, a-work of art, or a natural
phenonenon like a lake or a field .of wheat. Whatever you
choose to write about; be.sure your- description is so cleéar -
that your casual listener would recognize the thing if. )
he/she)ever got the chance to see it for him/herself.

2. About five years ago a group of explorers discovered a
primitive tribe living in the. jungles of "'the Philippines.
This tribe, called the Tassadai, had been totally isolated
from civilization's progress. for: many thousands of years.

JWhen they were found, they were living just like people of

‘the Stone Age--in caves, with only a few crude tools for

hunting and cooking. - '

Imagine that you were with the expedition that found the
Tassadai. After living with the tribe for several years, you
decide to come back to the U.S., bringing with you a tribe
: member who has'become a friend and has learned English

// ~ fluently. Imagine what you would say and do to introgace
‘ * him/her to modern civilization when u first arrive in' the
States. Try to give this person a régl}y”good sense of what
life is like in the mbdern U.S.

\

. >
¥ £

3

3. Think back to,K your freshman year, recalling what kind of
person you were--what your values were, how you spent your
time, what thoughts and feelings preoccupied you. Select

., one aspect of your character which has changed between your
freshman year and now. Write about, that change as if you were
explaining it to one of your professors whom you have ‘come to
trust as a good friend and advisor. S ‘

A

‘ : Y . o .
4. From your experience as a television viewer, select either

the veryworst or the very best TV series you've seen.
Describe the program, being sure to state specifically your
reasons for being either positive or negative about the show.
As you write, imagine you are reviewing the series for Media
Review magazine, a relatively sophisticated jgpurnal. Actually
s a— . . . N . o > P
write your review for publication in this journal. '

19 )
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i seem to be enough. Flnally, you.can't take the pressure -
" any'mOre and you decidé to write a letter home, telling

Courts 18

v

Expressive Writing Tasks

Think back to an experlence which was more fun, more ex-
hilarating, or more hilarious .than anything that ever
happened to you. Try to recapture that moment in time,
holding it in your mind now long enough to call up all .the

.feelings and thoughts you had then. Recount the fullness

of the incident for yourself, in writing.

' Your parents are very anxious for you to get good grades in

college. Lately they have really been pushing you to do.

better.' You're trylng as Rhard as- you can, but that doesn't:
"\

them" how you feel. Write down what you would say to your
parents to help them understand how their pushing you makes
you feel. o ) .

~

The incredible pressures geherated by final exams and final’

papers have widely varying effects on spPudents. Describe
how you personally respond to the strain of finals week.
Include in your description how and why you ‘act and feel

the way you do at this time in the term. As you write ﬁhls
piece, imagine your audience to be a toncerned older profes—
sor whom yqQu trust and regard as an objectlve 1mpart1al
advisor.

el

An educatlon professor is complllng a volume of college
students' recollections of elementary school.’. She has':
asked you to contribute to the collection; whlch will be
published next fall by Random House. Recald a primary
school incident which you think accurately rebresents your
childhood feelings about school, and then write it up,
keeplng in mind that your audience is the general reading

>

public.” Keep your focus on your feelings about the . incident.

2V
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Persuasive Writing Tasks , :
. - ’ _ NS .

1. The editor of the campus student newspaper has asked you to
write an article nominating a candidate for the "Most Out-
standing Professor" award. ‘Taking this task seriously, you

. write as ¢learly and persuasively as you know how. Remember
that your audience is the entire student body, as well as
the faculty. . .

1

2. At the place where you work, a woman has just quit her job,
leaving vacant the company's only executive p sition ever )
held by a female. The .board of directors has.made it clear~f‘
that a woman mist replace her in order to fulfill an Affirma- P
tive Actidn quota. As a member of the Hiring Committee,ﬁigf -
is your job to help choose a successor to the post.

The only woman who has apﬁgied for the'joBXig/less gqualified -
,than two of the men she is competing with. embers of the
“Committee disagree about what should be done: some say

hiring a woman 'is absolutely necessary for breakihg downy
employment discrimination; others say hiring an unqualified
person would‘'be foolish as well as unfair to those working
under the new executive.

Write a statement which represents yqQur position in the matter,
making it as logical and persuasive as possible. You will be
delivering this statement to your fellow committee members.

3. A local landlord, notorious for his exploitation of student
"tenants,. refused to return your damage deposit when you gave
him notice that you were moving out. _He "is withholding
your $150 to pay for a damaged carpet. Besides the fact
that the carpet was in terrible condition when you moved in,
you were really depending on that money®to get home omn
Write a letter to the landlord trying to convince him that
he should refund your deposit. ' .y

4. As a graduation gift, your parents have promised to finance
a trip to Europe for you.t However, when they find ‘dut that
your traveling companion will be the person you've been
dating for a year, they back down, refusing te contribute to
an immoral reélationship. You and your friend have been
anticipating this trip for months, making detailed plans and
buying camping equipment. Since your parents are already
on their guard, deceiving them is out of the question. It's
a touchy situation, but you feel strongly about their promise.
to you. Write a letter in-which you attempt to get them to
reconsider. You will have to be unusually persuasive. . '

»
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