¥

.-’ o . oL . . e \

DOCGNENT RESONEY \
ED 139,027 .- o -, . cS 203 838 ,
AGTHOR _ Gere, Anne Rnggles . ' e
TITLE _In-Service Work Hlth Collnnltz ‘Colleje Teachars.,
PUB DATE Mmar 77 .
NOTE 9p.; Paper presented at the Annual naetlng of th=

.. conference on English Education (15th, Knoxville,
\ Tennessee, natch‘2u-26, 1977)

EDRS PRICE ° MrP-$0.83 HC-$1.67 Plus Postage.

DESCRIPTORS *Community Colleges- *English Education; &Engllsh
Instruction’: Inservice Teacher Education; Junior
Colleges; *Language; *Teacher Sellnars°'
Un1vens1t1es . .

-

ABSTRACT y

Within the last 20 yéars, community ~olloges havz
1ncr=ased anl have redefined themselves and their purposes. This
paper discusses the relat10nsh1p of graiuate schools .and comsunity
coll=g=s and describes an in-service seminar that was conducted by
tw> university faculty members for English teachers at a nearby
community college. The seminar focused sn language and defined the
following six general topics for discussion: styles of learnxng,
scope of lanquage. nature of literacy, students' confidence in their
own us2 of lanjuage, critical thinking processes, anl evaluation of
lanjuage development. Student responses during the seminar shovel
that attitude changes--willingness to see things a hav¥ way--ire
ess=ptial to teaching (students or teachers) in a two-year.cjlleje.

(J4)

*;******#***t*****************#*******#**********#*#*****************#t

* Documents acquired by ERIC 1ncluie many informial unpublish=4d «
* materials not available from other sources. ERIC makes every effort ¢
* t> obtain ths best copy available. Nevertheless, itzms of marginal *
* raproducibility are often encounterel ani this affacts the Juality ¢
* 5f th> microfiche and hardcopy reproiuctions ERIC makes available *
# yia +he ERIC Document Reproduction S2rvice (EDRS). EDRS is not k
* t=sp3n51b1e for the quality of the original document. Reproductions #
* *
* x

suppl1ei by EDRS are the best that can bz made from th= original.
AR AR AR AR K R kR KRR R R OR R KR KRR Kk KRR KRRk R R kR Rk kR Rk KRRk &



0.5 OEPARTMENTOF NEALTH, " R : bR
" EQUCATION & WELFARE ‘ :
NATIONALANSTITUTE OF
EDUCATION

THIS DOCUMENT MAS BEEN REPRO-
DUCED EXACTLY AS RECEIVED FROM-

THE PERSON OR ORGANIZATION ORIGIN- ~ ° . - \
ATING IT POINTS OF VIEW OR OPINIONS .

. .. STATED DO NOT NECESSARILY REPRE- : ’ ’ \
SENT OFFICIAL NATIONAL INSTITUTE OF

ATION POSIT) ¥ N '
EDUCATION POSITION OR POLIC S 10 nE s )

~

» by TO ERIC AND ORGANIZATIONS OPERATING
» . UNDER AGREEMENTS WITH THE NATIONAL IN-
. , STITUTE OF EOUCATION FURTHER REPRO-
- OUCTION OUTSIDE THE ERIC SYSTEM RE-
OWNER " .

'Y

When I was in Africa I met a man who sat quietly in his yard for over
an hour each day. He wasn't sleeping, he didn't seem to be meditating, and I

couldn't figure out what he was doing. We became friendly and finally one day

I asked him what his sitting was about. He smiled as he explained, "I'm
a]lowiné my soul to catch;up with‘mx body." A lot has hapggﬁed since that
sumﬂ%r in Africa, but I still think about that man who a\]owed:hi§ soul to
catch up with his body. In the past 24 hours my body has trave11éd ove}»3000
‘A’miles, and I think m} soul is still somewhere over Wyéming!
We English teachéns could use sbﬁe time po‘allpw our souls to catch up o~
with our bodies. Iﬁ the past decade we have hurtled from growth through .
gnglish to behavioral objectives_to competency models to basic skills, Research
has made some of our ﬁ}acfices obsolete. And on unity pressures--frqm )

censorship to standardized tests--have modified what and how we teach. Change

is not limited to curriculum and method; our institutions have changed also. - o

’ Those two-year colleges wﬁich fed students into universities 20 years ago have
become a mé}or,force in higher education today. Existing fwo-yearbcofleges have ]
grown and, redefined themselves, and ﬁany neQ two-year colleges have been
established. ' N

At the risk of sounding 1ike Mr. Gradgrind of ﬂggg_ligg§f—énd these are
hard times--I1'd 1ike to give you some f;cts; From 1960-70 two-year colleges
. Ei i;creased by 61%, sfudents at‘two-year colleges increased by 271% and the .
5{ number of staff at two-year colleges increased by 327%.. Put another way: in
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/1960 there were 521 twq;year co]leges; and 827 in 1970--1in 197§Vthat nuhber

inereaged to 929,’V1n 1960 there were 4§T,Oop‘students attending two-year
colleges; in 1970 there were 1,630,000, and in 1973 nearly ‘two mi11ion.  Now
here are some other facts. fhe National Board on Graduate Edutéfion.was
established in 1971 by mémbgrglof tge American Council on Education, the

| Social Science Research Council, the Americah Council of Learned Societies,

"and the National Research Council. These prestigious groups established the

‘National Board on Graduate Idbcatioﬁ to analyze graduate education teday and
-its relation to Americén,society in thé'fqture, In 1975 the National Board
on Graduate Education pyblished a technical bulletin titled “Graduate School
Adjustments to the 'New Depression' in Higher Educatjon.""ln 1976 the National
Boa;d's technical bulletin wé§ titled "Gr;duate’Edgcatipn'énd the Community
Colleges: Cooperative Abp?oaéhes to Community College Staff Development." This =
report resulted from a meetﬁng of representatives from gfaduate schools and
community colteges, the first meeting betwéen tﬁe two groups. My cynica]iside
cannot resist wondering if the two repbrts are related: depression in graduate
schools legds to greafer interest in community colleges?

The lack bf communication between two-year colleges and graduate schools
isn't news to most of you.'.Since 1972 the American Association of Community
and qdnior Colleges has identified staff development as.one of its highest
pridrities. Sfaff deve]opment has been important because two-year co]]gges
were uﬁhappy with the training unive?sity graduate schools provide. Reéiona]
centers designed to train c;mmunity cb]]ege teachers and staff are being
Aevelopedvby the American-Association of CommuniEy and Junior Colleges. The

prototype for these centers serves Dallas and Tarrant counties in Texas. This

three-year-old center currently enrolls over 500 community coT]ege teachers.

T ——
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Courses aﬂd'workshops aFé taugﬁt by fécu]ty from nearby uﬁiversitigs and by
community college administrators and %;éﬁifx;thémséives‘ Other staff -
- - development centers are located in LoswAngeJes, California; Miami,«Floiida;
| and Portland, Orégon Tworyear co]leges aren't just express1ng displeasure
with graduate school training--they are do1ng someth1ng about 1t

Graduate schools respond to reg1ona]-tra1n1nq centers by saying: that
such centers are expens1ve to establlsh they tax community col]ege resourcegf»
and dup11cate many university resources. Graduate schools also defend themse]ves
by po1d\1ng to spec1q] Ph.D., D.A. or M.A. programs de51gned for commun1ty
col]ege.teachers, but the American Association of Community and Junior Colleges
remains unconvinced. Demohstrgted researéh proficiency in a siﬁg1e discipline--
.ghe thing which most graduate schools pride fhemse]ves upon--isn't very useful
‘iﬁ community college work. Ahq so we face }he question: How do we prepare
péop]e to teachuin two-year colleges? Even before our graduaté school souls
catch up with our bodies we need to find answers. .

This session is titled "Pregaring to Teach in Community Colleges" and I
take the Qord "preparing" to meaﬁ both pre- and jn-service. I am enough of a
traditiona]is; t; think that graduate schools should have a role in preparing
community college teachers. My conviction is not.based on graduate schools'
need to find new marketd in the current depression within h1gher education. I
am conv1nced that universities do have someth1ng to offer community co11eges
But, having said that, I must tell you that I come from a very trad1t1ona1
English department, one which rejected a D.A. program sgvéra] years ago, one
whjch offers very few courses useful to commun%ty collage teachers and none
designed for them specifically. This.Engligh department is part of a large

unviersity located in a metropolitan area of over two million and there are

scores of community colleges within a thirty mile radius.

4
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As you can imagine I was Surprjsed when a colleague and I were asked to

conduct an in-service seminar for Engllsh teachers at one of these nearby

\ ) [N

© muff what night be our only chance- to work with communaty co11ege teachers

4

v

teachers. ‘ oo ) ‘ o

Surprxse gave way to determxnat1on--we didn't want to

right but because we learned some things about Ereparation'of community college

After_some initia\ discussion we settled on language as our focus.of

Our text, and defined s1g\SEnera].top1cs for discussion. vThese topics were?
\ o .. ‘

Styles of learning .

In what specifid respects‘ re typica] classroom settings
~ (both physical arrangement and motwona] tone) different from
non- academ1c s1tuat1ons5\\1 hat respects is the .teacher a model

of 11ngu1st1c form7 In what respects is the teacher a model of
processes in wh1ch _language is the medium of exchange? What are
~ the advantages and perils of small- -group work? How can '
reasonab]e allowances be made for 1nd1v1dua]s to work in their
own unique ways while still preserving a common group purpose
and unity?

‘Scoge<gﬁ “language"
. How do the students' natural uses of language and reasons for

using language differ from the typical aims of school language
learning programs? Is "language" actually Iike what it is
represented to be iq/jextbooks and in performance standards set
up by schools? How can natural language learning process&s be

-~

incorporated in school programs?

’

Nature of literacy

What is-a Titerate adult? What conflict in definition arises
because of "classical," college-oriented aims for 1iteragz and the
- M -

5 .
~

study, proposed Bradfora\Arthur s Teach1ng,Engl1sh to Speakers of English as

“‘A,

\, ,
I d like to sharevsome of that experience with you--not because we did everything;
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’kvnd of 11teracy used in the popular culture7 Nhat proport1on

* =~ of emphasis might there be between 1) print read1ng7essay wr1t1ng e

F1teracy and 2) video-film v1ew1ng/ora1 cinematic expression

-

Titeracy? . -~ S, S ‘ )
Conf1dence Tn own use of 1anguage s
T How do choices’ of a school dialect and standards for linguistic

performance often work against the 1ntent1ons of the peop]e who
' control schools by underm1n1ng students' canfidence tO»use
'1anguage prec1se1y and w1th ease? In what respects is a fully
developed conf1dence in one' s .use of language different from
being totally "natural” in language? ' ‘

?

Critical th1nk1ng processes
What kinds of critical thinking are minjmal for funct1on1ng in

the popular culture? What kinds of critical thinking does the "educated ,

© adult” employ? In what ways is the medium of expression uniquely related-

to certain critical thinking processes (e.g., nmewspaper, magazihe, TV
news broadcast, TV documentary, TV serial, pop fiction book, serious
fiction and non- f1ctvon books, pop movies, serious movies)?

Evaluation of 1anguage deve1opmeht
Can use of language be diagnosed and_evaluated validly in school

settings that are, as they now exist, different from those in which

' . various styles and purposes fbr language are normally used? How can s
.ipphasis pﬁ“evaluation of form at the expensé of content in language
communication be avoided? Do uniform standards for evaluation tend
to reduce possib]y'desirab]e idiosyncracies in language use? What
are some alternatives to using grades for reporting progress? .

.We met every other weék ghrough the fall term and had a coacluding:evaluation
meeting in January. Attendance™aried between’8 qnd‘16 and averaged at 12 pér
seésiop, parti;ipants taught coyrses ranging from college level compositibn to
study skills to elementary reading. One teacher would agonize over how to

prepare students for university literature courses while another sought new

- ways to teach word attack skills. Age, training and attitudes of participants

© 6
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were 1ikew1se d1verse, and few had had tra1n1ng spec1f1ca11y des1gned for

- conmmntty co]lege teach1ng My colleague and I team-taught the sessions and
-used a variety of methods 1ncludhng simulations, discussions and small group
.exerc1ses The climax of the encounter calte dur1ng the thlrd .and fourth '

Lsess1ons as we explored the nature of lxteracy “and students confidence 1n

the1r own use of 1anguage

One of the illustrations we used was the fo]]ow1ng composition:

" [An Embarrassing Experience}

,

When I were in High School we had a football Bahqu1te and I had -
~ not Ben to a fromer accesson Befor and 1 also included anyoung £
~ Lady along. o7 : S ’
I were like the young man in the story we: read in c]ass '
I came;to‘;he Banquite Proper dressed But I did.not have.no
table Manner. Everyone Began to set doun, I did not know I ‘
sirpose to assit the young lady with chair-until she told me.
,after about 30 min the guss spoke Began to spake'& I did not
know when to Began to eat & after I saw all the other People .
_eating I. ook around for my silverware, But I did not have any,
" than I tryed tqiget_the water attanson. They finily Brage me my
silverware. I though that were the lose embarrassment monet
for tonight, But they:hgd'just Began. ,The main dish were.chicken
& it were fride cripe & when I Bit off it, it would make a 1oud

look the other way. From.then on I promer myself I wouldflearn

L4

nose and the othEr'People would look aroung at me &‘my dj;F would

good"tab1e manner.

You may recognize this as being from Baily and Robinson's Varieties of Preseqt-

Day éng]ish. Older and more powerfu] teachers in- the group seized upon the

spelling and. mechanica].errors, calling them "loud noises" which spoil the paper.

Despite our discussions of students rights to their own 1anguage and despite

our attention to the rhetorical strength of this paper many of the part1c1pants

' ’ | 7.
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o * remained convinced that correcting errors was thdirgmost important function. o

Inﬂsimulafions thejrdéﬁoh;trated tﬁé’g;d marks:ihé§-hbbiéwbut 6bigﬂig¢béper, _
and the result was asrbloody as the one Robinson offers in the book. |

This incident triggered‘my usual scholarly respdﬁse-;l~started'readingi ..
I read about community cbl]ege teaching:. Ahong other things, I read of a j
survey done by.two teachers at Miami.Dade. These two teéchers>b91féd community“x
college teachers and administrators asking what skills and attitudes were most K
important for communit} college work. These were the four most important
skills and attitudes; \\ ‘

a genuine interest in students ' | - ' .

commitment to the open door philosophy apd to wWorking with
a more complex student body i - . '

L good interpersonal skills
willingness to're-evaluate Ydeas and to adjust to chénging conditions
As you can see, all of thése attributes involve attitude changes, wij]ingness to
2 view things a new wa}. The next time I'm involved in p%eparing_community college
teachers, I will give much more direct attention to attitude Eh&nge. And 1

. think -there will be a next time because, despite our failures, we did effect

L]

some change. We received thié letter from oné of the partﬁcipanfs after the

I's

seminars were completed:

Thank you for coming to us (at our convenience) and, in so >
doing, reminding us that generalizations about institutions are
fragile. o -
Your willingness to come under all the unknown .circumstances,
| wi]]iagness to prepare, participate, be patient,‘and contribute a
style, a message and a method--these are much appreciated by me and .
our instructors.
I, further, appreciate Anne's benedicting comment that she
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wants to build bridges. I hope we can not only continue to
participate’in the.bui]dingrof bridges, but also of walking out
ahd meeting at least as far as you two. came, or, if not that far,
then half-way.

The writer is the chair of the humanities division and is nos; resistant to

linguistic ins%ghts or chenges in'usage. The line I value most is h{s

"generalizations about institution; are fragile." I value this line because it

" indicates an attitude change; the writer is willing toArevise-his view of my
univeréity' In time he may change his view.of Tanguage. — | '*J‘

I don't want to 1eave you w1th the 1mpress1on that change was one- s1ded.

My colleague and I were constant]y chang1ng our views on how to run the most -

effective semlnars what working together meant and what the un1vers1ty commun1ty
college relationship should be.l But, for me, the most significant change

involved giving up a }ong-cherished belief. 1 had always assumed that one had

only to present compelling information and change would fo]]o;. In bé]ievinj

this I-was a good student of my discipline. In 1948 when Pooley investigated

the siatﬁs of English instruction he found a significant gép between EUrrent

know]edge and practice. His response was to urge that English‘teachers be

informed of current research, that professional organizdtions make greater

efforts to dlssem1nate information. And solthrough the years our 5rofession

has assumed that presenting research will effect teacher behavior. I don't '_

believe that anymore. I believe our profession has to-take change theory much

more seriously. Thinking back to my Afr1cén.friend, I know_ﬁhat ellowing the

soul to catch un with the body is the most effecti;e means of implementing’ -

significant change. In 6ur culture few, people can wait for ghg\iggj, but

there are systematic strqtegies for change. I believe that preparing to teach .

in twd-year colleges--whether to teach teachers or students--should involve

study and use of change theory. ) .






