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A Skrategy for Reading Independently

INTRODUCTION

-

.Studonts.in hiph schocl and collcgc often face'indcpendcnt scudy projcctﬁl
thatlroquiro thém.to do wide reading. For example, theyeghy be expected to research
‘a topic to prepare for'uriting a term paper or for making an oral presentation.
"The fcnrning intention for them us ually is to develop some perspective regarding
the information they gain., . It means they are eXpected to form and expand upon a -
thesis idea.

Thus, they muqt be dblc to do relntively extensive rcading about a topic, {ﬁ
contrast to purely intensive readiné from a single text, Further, thev'must dynthe-
.sizc and extend the ideas gcnerated from all the reading. Succeesfully carying out

,'Such a tqsk rcquircs the application of information search skille, reading skills,

and cognitivc processes. To incrﬂace the interest and efficxency in accomplishing'

fﬁuch a task, a definite 8tratesxr_fog_ggquepsigg,gé timing must bé applied to the’

akille

ASSBMPTIONS ¢ L Ce . x
Two . Aqfumptfons are made regarding the nced for a strarcgy ' One 1is that wide
reading ICQLlf is not necessarily an integrative learning experience for a reader.d

Students may collect bits of information from a book "do the same from others, and’

‘plece thu inform1tion togcthcr with little integration of idcna occurring. ?Instend.

it 1is- the organieation of ideas from aeveral sources which Brings about the integra-

\

" tion in thc learniug.

Another related assumptéon is that the way in which the roading task is doné

-

influcnccs the quality of written or ora1 output a student produces. While students"

-

may - receive help on ‘the search process, ano even on the actua1 w@ﬂ ing process t

,skills rccossary for carrying out the reading part of the projecc seldOm receive

T ——

\ L ,
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Stratcgy;"pngc 2
- focused attention. Spending more effort on dcveloping various rcading techniques
may pradace bctcer though: and orzanizarion in the actual written or oral presen=

tation. -

. TYPICAL PRORLEMS
v "~ There are several prcdictable problems students nay‘encduncer when working on .
a projcctvinvolving wide reading.~ hpplicatidn of the?strategy generelly allows
“studcnte_to denl with these problems more~éﬂccessfd11y, | |
VA couple of the problcns are fclnted to thc:scaren aspect of a praject. One
of.thvm has to do with choosing a topic. Anothcr involves locating matcridls.

T Other problcms rclate to the rcadinb techniques used by students. First,

¢

prc—muluro in= -depth reading of the mntcrinls can be countcr-productivc for efficient
accomplxshm:nt of the task and, " in some cascs, can actually prevcnt desired ends

(quch as dO”uloplng prcqnectlve ‘about a topic or ’Lntcgratinn information) from being

achicved, ,Alqo studcnts may become discouraged after Spending a considrrable

_umonnt'nf time on a ccrtain pnrt of their rcading (or note- tnkin&) {f later on thcy

find son. other w@ﬂtcr or part of the topic more in tune with their 1ntcrebts;

;h(n Lh(rp is tho dilemma of nccding, from thc'bcpinning, a §Pcci£ic qucstion

*to addr;ss in the rescarch yet not being able to- kncw that questlon if the topic

is in. a ncw unfamiliar arca. - The bebinning organi-ation can be chaotic, and students

' .
-~ [

sometine s wind up taking too many notes on miscellancous points without a .fo

to tiﬁ them topether,

e

Ynst of thOSc reading problems can be’ sumwarized as a ‘allure to know and apply

_good tirc min\;cmcnt pr1nc1p1es as they pertain to such-a project . Part of this

- o ‘

failure 1nvolves uncertain understanding and/or careless application of reading

terhnlques and organlzatlonal processes. = : : ‘
,\ ’ * N . ' oo .
As a result, wany studcnts behave in unfortunate ways. For instance, they may

3

Lo think only in tcrms'df the total project, and the intimidation of that brings immobi

o . \ o . : .
;. ization. Or, a piecedrtogether projectlresulting from poorly planncd and executcd
B v : . \ A : A
[E i%:d‘;A;cadins may bning dnxﬁsgy., 4;5 . Aﬁ ‘:4,l: }.f . R ’:.4 ‘;. _—
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Cm ' Strategy, page 3

TIME MADACEMENT PRINCIPLES o
A nnefol way to carry out an indcpendent study project is to apply a. stra-
tegy usin; certain time management principles.

One basic principle is that sub-units of a large task must be defined care-

4 fully; Sce Figure 1, (For most students an independent study project is a large

,vfosk.) There also shou}d.bc alrationele for cach sub-unit specification.
(Insert Figure 1 about hcrc) | “
’Thu stratepy suuuestcd here has six Sub-units. The first 13 to’chooqc a
topic or .idea to_?csoanh.l'The sceondfisito expand the sources of.information';o-
a rclntinoiy lafge.number, while the third is"tovlimit those sources to less than-
'hnlf-ofuthu uriginal numbcn. Tne dcsignéted number twcnty-fiveiin thiS‘case’is an
.arbltrary fig urc,.yet a workablc one, to begln with for most student proJects. ‘
Tbe‘racxonal > is to be able to get a broad perspectlve first--to have some sense . _
of thn;vqunﬂivcncss ofja}topic and to know how much isvavailable regarding ite-
before finding-almanagcobie 1imitation of the ideas and magefials. further, the
Nlé;oc;;;os of’o;pnnding and limiting-enable a student to‘gein-eonfidence in making
{3 . 5 Jhdymontu about whatlto learn, nilowing.him‘to‘oc 1n“con£rol'of his own learning. .
Thc fourt* sub-unit is to find passages relevant to the topic in the selccted
Tuourcoq.' The rntionalc for this is that 1n-dcpth rcading of more than passayes
’ls usu;lly unnLccssary and can be distracfing for thc ‘focus of the topic. Findlng al
.qhe pas<1hcs before actually doing the in-depth reading of them’ heI;s to highlight -
issucs und to give perspective regarding how an 1saue or question is handled 1n.
:€~, - uhc litoruture, And, it provides a known and managcable boundary for the rcadxng. “i
The fifth sub-untt i{s to read in depth and to reflect on the ideas in thc |
,,f-. pnoénucs.i This ebcp.offors the chance for absorption, evaluation, an&kin:dgrnfion

of idcas. By rcading passagcs only, rather than’ entire sourccs, less time usually

-iepses between the various passage readings. (This helps to eliminate some . for-'

5
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Strategy, page 4

‘potting pruhlvms.)

The sixth sub-unit is to determine the central point of the paper or talk.

The student 6ught to make a statement about the topic--one that can be held up to

'objcctinn or for-proof. Unless that 1is done, the_eutcome may_become a coliection

+

only of picced togcthcr facts and 1dea§l-

A second time management principlc +s that a decision mhsc be made regarding

whothvr or_aot thcre can be OVcrlgppinp of sub-unit accomp11<hmcnt In relating

thls prxnciplc spcciflcally to an independent study projcct involving widc reading,

the deision must be made that each unit has to be completcd before a move to the

next can tawo place.' An exccption to this can occur with the last step (dcter-ff'

.;mining a thesis idea). That qtep may stand alone or be a part of some’ of the other

‘'sub=-unit processes. -

Failure to adhere to the decision of completinga sub-unit before moving to

the next leads more often to chaos than to creativity for most students, It pre=

—1VCnt$ them from deliberavely dchIOping a focus and it enconrages non-productive

'sidc-zrwé%ing For instance, a student ought to have all of the sources of inforr'

mat fon {n front of him as he sits down to OVLtVicW them for dcvcloping Bome pcr-

spective and for f1nd1ng a manageable llmitation. He is more/apt to complnte the
A —

',/

v~task of ovcrvicwing quickly if a11 the sources face him than if - some are, mlssing.'

" In the latter case a student might be more easily tempted to read some materlals

in pth pre- maturely. Complctlon of each sub-unit is in itself a reinforcing

{

nctivitf {nr <nntinuod prnpreqqion throuphout thc cnliro projvct.

A (hlru time m1n1'umvnt principle is that priorit27QOCtinv must be dnnc for

o

the per coent nf overall time thnt should be spent on cach sub-unit. For instance,
time"managcncnt'specialists (Lakein, 1973)Asuggest that paper work be divided into

AT (hxsn) Icvel and "C" (low) 1eve1 priorities. One should spend_most of his time

S

on thc "A" 10Ve1 tasks.,.

Followxng this line of, thinking regarding .an independent zcudy project éhe

i



Strategpy, page 3

.princip]c would imply that more time ought to be devoted to the step of rcadim'./r\—\\~7
roflccting on'passagcs';o integraCe ideas than on the steps of scarching, expanding,

and limitiny. Yet students report spending a disproportionate amount of time
i 2 - N '.—; . ‘. K3 L4 > Fod ~ ] 3 ) /
looking for materials, expanding, and limiting them. Often, the in-depth reading

and integrating is done too hurriecdly and incompletely. -

" A fourth principle is that a time schedule should be malc for each sub-unit,

‘Tnc schedule sheuld indicate whether "wasaed" or "distributed" time is applicd to
cach unit, -Such anuindication is a key cicmont in contriout#ng to the cffioionc;
of cn}ryina out the prQJQCC.' Massed time refers to a fclatiyely long unit of time
without mqjo;’brcaks«in it, DisoribuCed tiﬁe refers tO’sho:cor units=of ci@e brc-

. ken by other gtivities. . — -

For an indcpondent;studyApfoject 1nvolv1né wide ;eading, massed timing is -

: pafaiculurly importanﬁ to_apnlyfto each.of steps numocfs two, thfoe; fcur, and five,
(Again, ch«r to Figure 1.) A studdnt ought to complete -an entire aub-unic-in a
single pxnondud period of:timc.(op at lcast.in'a couolc og\giffinﬁs cloao toxotnon

in time), [Nith massced timing moch of the scimu1u3'na£cria1 is froah in miad so
. ‘one cnn keéb more focused on'issucs and can raise qoéstiona.j Thene is less chanco
of‘forgcgjqn~ which actually occurs JuSt.from the passage of time. Also, stodonta
can more casxly kccp Che :kills/processes separate (and tne entira orooess ‘more
’cffictcnt) if thcy»rcpcatcdly apply one skill to a number of sources before'moviné
to another skill wifhén_a.aingfo:sourcc.‘

A time schedule organizod by projcoted'time-amoUnta for sub-units can onablc
a studgnt to sco smaller completion goals, and he can more easily monitor’ and find
satisfactxon}ln his progress. The notion Chac Chcre is a boundary on the sub-
unit task makes it less ovofwhclming and more manageable. .-

\

A fi¥th principle is that the skills nnd;proccsaos necessary for carrvinﬂ out

cach step mx*t be known and. put 1ntogprncticc bv thc;pcrqon doing Lhc task It

t

"is often unclear what the” spccific skills are ‘that bring about successful conple--

‘ t1onfo£,an indcpondcnt\reading projcct.‘ Then when scudcnts run 1nto difficulty




~which ouplt to be hcld'up to testing?

'ithe Value of a reference from the title or abst ract of it.

. . 6 .
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with thé process it is often difficult to pinpoint the problem.
There are three pencral skill or process areas that have to be applied for

completing extcnsive reading projects., - They are the search skills, the flexible

-

rcndinr -11115, and the processes by which ideas are int-gratcd Somc.genoral

suggestions will be given'regarding the scarch skills. More'specific suggestions

 will be given for the reading skills and the processes which seem to aid integra- .~

tion of ideas.

The search.skills involve choosing a topic and locating sources of information,

A useful strategy for choosing a ropic'has been suggested by Williams snd Long

(1975, p. ]30).: They outline some-starting points'for'students'to consider if they

have difficilty finding'a topic: l) Population--is there a certain group of persons

of’interest? 2 Behayipr--ie there a particular kind of behavior that would. merit

a

" study? 3) Model--is there a-special crientation that appeals? &) Technique or
'-conpcpt--within one's favorite system. is there a method that is intriguing?

:5) Theoretical proposition--is there some aspect of a given theoretical orientation

°

Williams and Long suggest that if a student can respond to one of these points,

_he has a place.to‘begin. And if he' can respond to a few of them, the topic will

almost identify itself.

LUthlnh materials can also- be a problem if a studert does not know library

gearch skills, Huwovor.'lt is possible to work’ around this lack of skills by mnkink

ulie of the search tvChnulngy currently available. wInformntion,search specialists
work in libraries, and they “themselves can.spend'their time locating the sources
of information. ‘Computerized'retrieyal systems can quickly provide reférence lists

for topics. To use Such help effectively requires a different set of skills on the

“part of ‘the student. He must be a good "client" for the information Specialist

For imstance, he must bc,able.to think through appropriate key words..'He.must also

¢

know how to, handle information quickly and tonAké appropriate judgments regarding ',

L . * 1 N
- . t s
! 8 s ’ i
- I .o . By
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e sevond major set of skills necessary for successful accomplishment of
o T . : : .
extensnive reading projects are the flexible reading skills. These skills can be

£lassificd as overviewing, skimming, infdcpth reading, and'synthcsizing_or organizing
In_addition, thcse”skills must. be applied co the various tcchnical, general exposi-
Iory,.xnd niarrative content pattcrns found in books and articlcs The skills will
Lo diacu/sod briefly along w1th instructional auggcstions for developing thcn.

A student must know how to overV1cw a“source for its thcsis idea and organi-
- . ’ -7 .. - ’ . .
aztiongl dwvulopmcnt, as well as know how to overview a source for the topics,

peneral physical structurc, and aids to readcrs If a scudcnt cannof‘rccovn1ac

P

.

& thesis idea in a2 book or article from an overview, and if he cannot articulate

. this . jor point, he certainly will/have difficulty writing his own thesis for a

ERI

Aruitoxt provided by Eic:

term paper.
Instructions can be given for such skills, however, to really learn them,

students miit use them on their own materials, ° For instance, secking thcsis ideas
. \

 ,fr0m,ﬁqurJ1 kinds of sources in current usc, wr1tinb thcsc in one's own words and
th.n riill\lnw feedback on the work, would givc use ful” practite to a studcnt
. N\
Another nvaossary roudinu skill is skioming or supe.ficinl rcading, This-

.

refers to roading the first sentence .of paragraphs or some var1at10n of that activity

with thdt of seeking key words or ideas. Timed practice for using such tcchniducs

‘in. the stulents” own materials is helpful. ‘Ancther practice act1vity is to give

" a fixed Cime amounc (e.g. twcnty minutcs) for studcncs to sce how many sources

((.; ur:iuxuu) they can cover supcrficiaily; (Brief notes should be taken on

mg Jor point .:G.)

o

T nnowin, some ways to make in-depth reading a more active proccss is parti-

€
r;

cularlv rclovant to situations ca111ng for extensive reading Marking idea fo:al

points in pﬁssazcs and having the intention to summarize the pcrtincnt points can

" aid the uCthC proceSS1ng Also intenﬂing to rclate certain ideas in a source to

" the mnjor chcsis incrcascs the chance that thc processing will be more active.

4'9. 3 ; |
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-

Syntheecining material across sources of information is a final skill which

may be consivdered as part of the-reading process. ThisAmcansfthat a reader nust

be able to recognize clements from more than one source which-are similar or re-
. . . - -

K

latud 1ud thch can be combined into a whole idea. Students can praggipg”this_
pruc.qa by chnnSlng two books on a 51m113r ‘topic and thcn by looking for conncct1ng
elements in t:cn.»aThisw1nn11cs that they must overview cach bock to find pubSﬂFCS

which ¢.n be read in depth and which can be’ the stimulus for an attempt for ;yntth

sis. . (This should be done wlthin a given time peried to encourage efficiency.)

o

The third process nccessary for successful accomplishment of wide reading is
=4 '

that of ic¢ea integration. This is not completely distinct from the reading, and

obviously'thcre’is interactien\bet;eenithe reading process and fhe idea integration ™
process. |

CLThis sTrocess e invmles rvlntinb and combining ideas from two or more scparate
learning experiences, hope fully to producc more fully dcvclopud th1nk1ng_§b0ut a
topic. Svme focal points or clcmcnts from within one source waich-can be rclqtcd

to those of another source include a position, prollem, sclution, consequcnce, im-

o

'plitatiqn, reason, or process. These elements can be related to other currcnt1§
" read sarples, to past rcading, and to iife experiences. Outcome possibilities in~

* clude issucs or vnierypent questions, new ideas, evaluation, and applications,

‘There are certain surrounding conditions which tend to foster the integration
process, o Ohe of thcsc invqlves:the timing of the recadinp of different sources.
Thia tindng uuth to.be fairly close topether. Another condition inVOIVQB,thc'Rind'

of thCh”;aLon._ They shOuld focus on various aépccté of issues. Finally, there.

must be corfort with making decisions ou sources to skim, recad, or skip,
S H) »

"Follbwing thlS stratcgy for undertaking the reading part of a term prOcht has

B

'Qchefal ady$ﬁtagcs. " First, it makes the task manageable, for both Sequenc1ng and.

' .l". [T 1() - o : | ;':'”?



Stratepy, pase 9

timiuy, in .n interesting way. Sccond, it provides internal reinforcement. With

- ) - . - - - 3 ) . o N
tompletion of earlier sub-units, there is more impetus to work on subsequent ones., -

P - . ey . P
Third, the strategy takes into acgggg;/zhc/?ealxtles of pervasive forgetting,

'//_/ — B ) .
Fourth, it :ives EE;pcturE to the use of skills generally carréed out in incomplete
e . - . \

cd ways;'”?iéally, it produces better quality in the written or oral -

: , b
_ and disconncct
/ropcirl . -

-
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