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Through the School of iducation,

Department of Teacher Education

has designed and developed 2 pilot

Paraprofessional training programs.

This is the result of that effort...

Elsa Brizzi, Director
Para Educator Training
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INTRoDUCTION

The training program is designed for five weeks in which

there is a sequenced presentation of concepts and a designed

continuity leading to paraprofessionals .andconmuriity vo. un-

teers in the classroom becoming more effective and knowledge-

able about their students, teacher relationships, their role,

the school functions, and generally, more integrated and

accepted as a valuable role in tlie school process, especially

with the community.

The training is based on viewing the role in a profe.73-

sional capacity - the Para Educator.

Included along with the evaluation and the indepth de-

s6ription of the training philosophy, is the overview of the

two successfully completed pilot projects.

Briefly, the train!.ng philosophy of the program-includes

establishing a receptive environment within the school and

trainee group, a needs assessment of individual schools, an

information base of existing programming intent, type of

trainee and school population. These are all factors for

tailoring of training. Types of trainers most effective,

variety of training strategies in.:affective and cognitive

areas, and continuity of training beyond the program are

also part of the design.

a'
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The material, and scripts used for training classes are

separate and not included. They are designed td be flexible

and adaptable to meet the expressed needs of individual

schools.
..
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PA4APROFESSIONAL TRAINING PROGRAIW.

OVERVIEW:
6

In 1965 the Elementary Secondary Act waS enacted by

Congress to bridge the gap between the educationally advantaged

and disadvantaged children. These funds followed by successive

federal and state allocations, are'geared to compensate for the

inability of ourp2resent school system to meet the needs of,the

child. who is not performing at grade leyel in basic skills. As

aa-esult of t..lese fundings, auxiliary personnel were hired and

are continuing. to be hired to assist the teacher in meeting

these needs.
.44

Since 1965, there has been a steadily growing number of

community personnel participating in the'educational process

1

.
.

at schools.where compensatory education and special funding

eXist.
1

e \

.

_

These paraprofessionalsiare a resource to the school in

many ways. They bring with them the essence of the community,

its value.:), attitudes, culture; and can assist the educational,

school comMunity in the understanding the community they serve.

/

They represent community ,models within the classroom and the

school.

The role of the paraprofessional in education is validated

0
through federal and state funding sources which mandate in-

/
service training and community participation. The recent
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bil;ngual legislation requires linkage with a four year insti-
#k

tution or university to provide systematic academic advancement

for t)e professional and the paraprofessional.

Dist'ticts and schools involved in meeting the nteds of a

tcmstantly changing diverse population, and responsive to those

needs have hired paraprofessionls to assist. State and federal

funding sources provide the needed additional financial support.

They are now faCed with the dushroom effect, 'a paraprofes-

,sional work forse, with all-its potential in various states of

skill development:- The range of training practices for the

paraprofessional have wara.ed greatly from district to district

and from school to school within the same district, dependent

upon the availability of resources. They have, since their

in/ ception, been used in a variety of ways responsible to a .

variety of people, such as: the teacher, the administrator,

the resource teacher,,the-district. Tliere is a need for role
.

/definition, aeoutline of responsibilities, and an acquisition

/of accommodative skills with input from the school-community

where they serve.

There is/a need for an initial comprehensive training

program for the-paraprofessional designed around the individual .

school needs and related to the indigenous school population.

This training design would involve the total school community in

assessment of the role and provide input and participation&

9
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relevant needs of the paraprofessional.

.41 0J

The fundamental,training base wolild then allow the local

school site to follow up with inservice baSed on emerging

PROGRAM RATIONALE:

.Pazjaprofessionals, working at a school siEe employed by

the district, and community volunteers are provided with 40
4

hours of classwork arid 50 hours of field application. The

program is designed for those in -4he community school who pro-

vide a diversity'of services which intimately and vitally touch

children's live.. The'program's thrust is towards enhancing
r

the paraprofessionals' understanding of their role and filanOtion,

increasing their knowledge of child growth and development, and

developing the accommodative skills and expertise to implement

this understanding and knowledge within tHe framework of school

community. This is an experiential-learning, performance and

reality-based program.

SPECIFIC OBJECTIVES:

* Examine the responsibilities of the paraprofessional
in the school, the classroom and 'in the community,
within the framework of district guidelines.

* Identify_principle concepts in the psychology of
learning,,child development, persona4ty,
socialization, and dynamics of behaveor.

* Improve their 'Skills ip interpersonal and intergroup
,

communication.

'* Improve their ability to work with individuals and
groups in planning, problem solving and decision
making.



* To improve their undersanding of multicultural,
variables.

* To develop positive working relationships in
the school communi.Ey.

* To-develop-accommodative knowledge and under-
, standing in implementation of basic!skills.

y z

* To provide a baseffor conttni4g teacher-paraprofessional
inservice programs.

.0



FOCUS:

* Modeling method in'training.

* Hands-on informatiOn and materials related to
immediate classroom application and use.

,

*, Involve district, school. administration, teachersi
? "..,/ supportive staff, and parents in training.

, * Provide continuing input fox prcgram adjustment.

PROGRAM TAILORING:

* Training on site.

* Assessment of total'school,in training content-.

* Special emphasis on school population.

* Adapting training and trainers to school site
needs and trainee 'ne'eds..

* Training:related to grade levels.

'* Use of on sitematerials and curiicula.

. CORE CURRICULUM:

I. Role Clarification - goininunication

2. Child Growth and DevelopMent

3. Multicultural Studies

4, BasicnSkillt - Reading, and Math

z5. Classroom Management

CONTENT OF CORE:CURRICULUM:

Role Clarification examines the responsibilities Of
- 'the paraprofessional in the 9school, the.classroom

and'in,the framework of distriet.guidelines.

Communication-focuses on'improving interpersonal
and intergroup.communication skills and techniques:

'Child GroWth and,Develorftent'provides the develOw.
mental patterns of the child's phySical and,mental:"
5rowth in the learning process, K-12.. This is then
related to the cquisition of,specific skills a'

.

child-needs at each grade level. Classroom anoroache
and techniques are explored to improve physiCal and
parning developmental Skills.,

.12
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-Multicuitur ilds the understanding ,

language, ( ..Luus and.promotes resper
for. cultural ity within the school comp
Special emphasis is on indigenous School popula-
tion and related to traineen working with a,
culturally diverse p pulation., .

Basic Skills, readiAt and math is geared ..to'
specific grade levels, texts,and,school materials
which 4ze integrated into. the,training. Basic
Skills content is'emphasized and develoPmental
phases are eXplored related to classroom approaches
and strategies. Based on this'theme, creative
hands-on materials 'are de7loped,and field tested
with peers.

Classroom Management.isAesigned to.assist the
trainee in learning accOmmoddtive techniques by
designing and-venaging individual and,small group
instruction'in ways which succe'ssfully meet the
defined learning needs of the student. ,Basic
Skills Lab approacheS are used., as well as accom-
modativerfactors of learning style, learning
content, learning rate and learning environment...,
Various tyPes of-media and school equipment.is

, used in teaching strategies. A'teacher-child
imanagement System are also,4evised.



PARA EDUCATOR PROGRAM DESIGN

A. To provide pre-service ar nservice teacher aide
education and training to persons employed in the
public schools and community persons for immediate
classroom application and to increase the use of%
paraprofessionals in a vatiety, of responsibilities
to function as part of the educational team.

B. To provide a more.comprehensive training Structure
of systematic development for possible district
increment plan and/or degree potential through
academic. advancement.

Relationships of Institutions

A. School Districts

1. To identify a pilot school as a training site.
2. Identify paraprofessional and community people

to participate.
3: Assist in establishing an incentive policy for

participants..
4. Establish linkage with district, community

college and the University of Southern Calitornia
in relationship to training.

B. University, of Southern California

1. Provide on site expertise and personnel for in-
service training adapted to particular site needs.

2. Responsible for over all program design and
implementation of field training.

3. Provide assistance in establishing academic credit
through-the-UnIversity-and-t,he-communIty-college
for each participant.

4. Assist in establishing a consortium with the
district, community college and the University.

C. Community College

1. Assist in designing and adapting a continuum
of on site field related sequence of training,for
academic credit leading to an A.A. degree.

2. Assist in providing classes on site for continuing'
education that arise from the needs of the field
training.

14



Financial Sur--)rt Systems

A. Distri- -1 financing for training through

exist F f. and state funding sources.

B..Coordinatiu,, of student financial aid at the

University.

C. Developing through the University related support
systems involving.federal, state and other
financial potential. 6



TRAINING TEAM

When implementing a 'training,design vlewed-as a-process,

sel-nti ,nd function of thr training *team is. of paramount

A coordinator role is necessary to maintain pro-

gram direction and provide continuity. This.role entails

preparing a.receptive environment for training and to

generally establish a collaborative training effort, for the

school, district and institutions. This includes the gathering

of preliminary background data for program tailoring, opening

lines of communicatioh within school for flow of informa-

tion providng ,-trainee field experiences, class

observations during training, ;
assessment for cor-:L.nuing

site inservice aS a result of t: ing, program evaluation

and post training followups. .T1 coordinator is the lir.k

between trainee and trainer, teacher and paraprofessional,

school and training program.

Each of the trainers must have the qualities of sincerity,

realness and absence of a facade, one who has confidence in

the capacity the human organism, thus he/she is a real

:Jerson in relationships with trainees. The trainer makes

himself/herself and his/her special knowledge and experience

clearly available to the trainees and,provides trainees contact

with real problems.

Each must have.expertise in his/her areas of the core

curriculum, as well as, practical knowledge and experience in

16



the present day diverse educational environment. Additional .

qualifications are communication skills, flexibility, and the

ability to adapt information and material§ to varying audiences.

The ainers should also represent a multicultural'group,

realizing that we live, and schools do exist in this environ-

ment.

This particular team not only included trainers, but had

cv7rcul, advis= who translated 'training' into wr!tten sbript

an -Esi:3ted in developing course-content 'which provided credit

c:z....,unity colleges for the training.

17



PARA EDUCATOR TRAINING PROCEDURES

I. Pre-training Procedures

A. District

1. Presentation of proglam

2. Selection of school

3. Board approval

4. Contractual arrangements between the University
and school district

5. Incentive System

a.) U.S.C. Continuing Education certificates
b.) Credit through communitycollege
c.) Other such as: District tests, career ladder, employment

Babysitting,,transportatjon,-i.e.

V. School ,AdMinistration

1. Paraprofessional training needs of school
2.jEthnic distribution
3. Provide:

a.) Facility (room)
b.) Review of-materials and media equipment

for incorporation into program
c.) Provide school compensatory education

plan and district guidelines for
. paraprofessignals

d.) School procedures for reporting
during training

e.) Time line - starting and completion
dates - days or day per week for:

a.).1-8 hour class/week -

b.) 2-4 hour classes/week

f.) Use of .school resources and resource
personnel for training

g.) Responsibility, of teacher-aide
collaborative participation

C. School Staff

1..Presentation ._ .
.

2, Overview,of training program,
3. ;Assessment.and'prior,ities .

4..Responsibilities of teacher - p/p team
5. Time line for teacher - 0/p pre-teaming'

18
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D. Training Strat;gies

Designed, to meet a diversity of needs
Multicultural and lAnguage awareness
Modeling
Diversity of presentation

". Individualized
'Group interaction
Use of 4roup as resource persons
Affective
Cognitive
Use of commtinity resources
On-going coordination

. Class visitation & follow-ups
Constant feedback between training groups
and school staff
Needs assessment for post insqgvice sessions
Incentive system

E. Follow-up

1. Technical assistance and maintenance of effort
2. Assessment of program impact

1 9



PAELIMINARY PLANNING

To implement a successful quality training program with

long range goals and provirle a31 nts with the ma-i-

mum of service and accommodation, many factors had to be

considered in.planning.

The training program is offered on site to accómmodate

each individLIal school and addresses itself to the school as

it exists in an attempt to design an "all win.program" for

all participants, with ownership invested in that school.

District, administraors, teachers; trainees are all ontribu-

tors for initial input, implementation and followup.

Pre-assessment deals with posing questiongabout the

schools' envircnitient leading to program tailoring with the
_

total school saff: administration, teachers resource

personnel, paraprofessional/community volunteers, parent, i.e.

As assessment can be accomplished in a variety of ways,,intez-

view technique was selected as the method to gather information

related to group and individual needs.

Special emphasis is given to school population. What

types of child is this school educating? What kinds of

special programs exist in this environment to meet his/her

needs? How can the training interface with 'the diver'sity of

the schooL population and its programming?

2 0



Wiiat is the nakeur) of the-fro: , group ten_ their

base line of Inforntn? If the group comprises mostly

volunteers, training focus in different f/Fen with an employed

group of paraprcfessionals. -.Eegarding communication in the'

training process, is facility in another language an issue?

What types of materials and texts are in use at the-

school? What types of approadhes are being used to teaCh

reading and math? Is bilingual edugation a factor, or

The answers to these questions in pre-assessment proce-

dures provide a picture of ti* school. This information along

with the needs expressed by stal,f and trainees is then

overlayed on the program's core content to adapt training and

trainers to the gchool site reality. (I & II PILOT SCHOOLS).

Another accommodative factor in preliminary planning is

establishment of a multiple incentive policy for, trainees.

What needs to happen to allow community persons the oppor-

tunity for training and that their participation is valued?

The training program, itself, is designed to interface with

community college requirements for three' units of credit,

butcother considerations at_the school level need to be met

for trainees, such as, providing bo,tySitting, and posgibly

transport-tion der.ending on group =eeds.

Training as a Strategy.

This training program, designec for five weeks, is a

sequenced presentation of concepts and a designed continuity

2 1



leading to paraprofessional and community volunteers in the

classroom becoming more effectivA and knowledgeable about

their students, teacher relationships, their role, basic

skill development, material and human resources use, the.

school functions, and generally, a more integrated and

accepted valuable role in the school process, especially

with the community.

To bridge the gap between the community and the school

the training program focuses on paraprofessional, working

at the individual school site employed by the district and

.school commuriity volunteers. It is designed for those in

the community school who provide a diversity of services

which intimately.and vitally touch children's lives. Training
-

seems,to be a comfortable, understandable venicle for opening,

lines of communication among the professional and non-

professional and to begin the process of interacting, relating
A

and building on stiLengths within the educational process.

-The-program's-thrust_is:towards enhancing the parapro.-

fessionals' k-.7lowledge of ch.ld growth and deveIoprfient, and

'developing the skills and expertise to implement this under-

standing and knowledge within the framework of schOol-community.
\

It is an experiential learning, performance and reality-

based program. From the specific objectives, the core content

was developed, the five st=ands, a base of knowledge needed

to work effectiely with all children'.

2 2



This training base allows the local sites to f011owup

with continuing relevant on-going inservice after termination

of training period and,provides a flexible model to be used

for new groups of personnel as they emerge.

!L+



TRAINING

The training is based on viewing the role,in a professional_
4

capacity... the Para Educator. The medical professional in

creation of the para-medic give credibility and visibility to

this concept, and that it can be accomplished through training.

'It would then follow that the,trained para educator would 'be.a

more valued knowledgeable participant in,the schooling process.

In formulating this concept of para educator, the training was

designed so that it would eventually lead to the professionali-

zation of this role in education.

The program provids a training base with specific objec-

tives outlined and detailed in trainer scriPts. The materials,

developed for triining, supplement the core curriculum-and are

designed to be flexible and aclaptable arid that they will con-

tinue to grow and change as new grOups and individual contri-

butions are made through training. Picture the training procesS

as a series of transparencies, the first being the school and

staff needs, then the attitudes and experiental elements of

training staff and trainees, overlayed on the core content

which has been tailored to school needs, and then linally over-

lay the dynamics of the actual training itself and its tela-
.1=2

-tionship to'future inservice.

The underlying theme that runs through the training is
p.

that each participating member trainee and professional staff

is a valued'contributor, with unique qualities and resources.



The training team concentrating on this accommodative process
\

creates a facilitative,climate, and prodes resources

designate&by core content and adapts the material to indivi-

-dtal-and group needs. Each individual, from the material ----

shared by trainer and trainee through group process, begins to

get a better undefstanding and a acceptance of

her r6lationships and values related to others
.0

kind of personal,.and intellectua.l learning.oc

comes about.

The 40 hour training period has a growth promoting climate

self and his/

. An eXciting

curs .and.change

having a certain attitude and experiental elements'to enhance

personal development. These particular factors are not a re-
4

sult of technical knowledge or ideological sophistication, they

are personal human qual iti es, related to whit a person experi-

ences, not something he knows.

What are the physical characteristics of the para educator

training,Program? Paraprofessionals, working at individual
A

school sitessemployed by the district, and cOmmunity volunteers

are provided. with 40 hours-of classwork and 50 hours of field
r

The 40 hours Of'classwork comPrises the core'

content, the five sequenced strands divided into Et hour blocks.

Ea6h trainer, with expertise in.that particular area, has his/

her classroom core block of 8 hours and has a script and

materials designed for that strand implementation. The

.coordinator present at all training sesSions, insures the

2.5



,continuity and focus of all five cdre.areas.

Xn order to.estab sfi group cohesivenessr.continuityland .

a I

assure group.interac on, the train.ing is designed for 5

meeks with no less._ han 4 hour blocks of time. One'8 hour

class per week or two consecutive 4 hour classes per week this
I/

-

tf,irte block option is left to the school's discretion.,.

The trainee group should 4simulate a_classioom PopUlation

in 'size for trainer modeling is designed in the proeeSs,' rn'

this manner the Paraprofedsional has the opportunit'i to

experience.a variety of,teaching techniques which are

immediately transferrable to class7doom.

Scfiool materials.suCh as,texts And *gateS as well

school approacheS to teaching content are include(' in

strands.q The on site resources personnel share and'partiCipate

in iiblementing training.
1

The responsibility of supervising :teacher and'the para-

professional in training is, established and an agreement is

. reached for collaborative participVion. The paraprofessional

"shares and implements training experience in tfie classroom
-

sdeting and the supervising.teacher accep'ts the role of

assisting in the planning and-guidance, the beginning devplop-
.

ment of a partnership in meeting the needs of students.

During the program the coordinator is on site for training
r

periods and an additional day to visit classrooms and to assist

2 6 ,



trainees and sdpervisory personnel in implementing training

and to receive input for training adjustment and .emphasis.

Field trips for trainee familiarization of community
-

resources are also part of the program as well as orienta-
.

tion and training in use of school equipment and machines.

At completion of training a needs assessment is formu-

lated for on-going inservice needs based on further informa-

tion needed by trainees in execution of their role.

The program'provides, a folloaup of 2 month after training

to provide technical assistance and maintenance ofeffort and

a
for assessment of program impact.



PARA EDUCATOR PROGRAM PILOT SCHOOLS ,

VALENCIA PARK ELEMENTARY SCHOOL

FULLERTON ELEMENTARY SCHOOL DISTRICT,

MAGNOLIA AVENUE ELEMENTARY SCHOOL

LOS ANGELES CITY SCHOOLS

(AREA "F" )

28



VALENCIA PARK ELEMENTARY SCHOOL

3441 VALENCIA DRIVE .

FULLERTON , CALIFORNIA 92633

2/4/76 - 3/4/76 .

2 9
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INSTRITION7.L AIU -'14ING AND

PROG.-:AM ,SCP:2-1)0L,E

,.Vacia Park Elem7;ary School
Multipurpose- -oom.

1:00 p.m. 4- p.m.
Wednesday & T.

Starting Wednesda: -Lbrua:: 4,
5. Week::

Babysitting is -irided

W d. Feb. 4: TI-e Role of Instructional Aides

Thurs. Feb. 5: Communication

Tues. Feb. 10: Multicultural Awareness

Tues. Feb. 10: Bilingual Educetion (languaging)

Wed. Feb. 11: Multicultural Awareness

Wed. Feb. 18: Child Growth & Development

Thurs. Feb.. 19: Child Growth & Development

Wed. Feb. 25: BasiC Skills--'Reading

Thurs. Feb. 26: Basic Skills - Math

Wed. March 3: Classroom Management

Thurs. March 4: Classroom Management

;976,

I

r
.

I

tlsa will be at SChOol Wedhesaay & Thursaay and also every
Tuesday_for input-from school staff and-community regarding the
prograM.

Pick a day for a visit to Media Center (Nicholas Jr. High)
(1 hour).

Learn to use .the:
Laminator
Ditto
Thermomax

Bring any-materials'you Want to prepare and meet Flsa in
front of the .Multiputpose. room.

February 17: 10:00 11:00 a.m.
March 2: 1:00 - 2:00 p.m.

3 O.
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VALENCIA PARK 2 ',ENTARY SCHOOL
FULLERTON ELEMENTA1- 1CHOOL

X. _-tor Training Inform, ion

A, 'Ilvr .ve System

. Para Educator cer-zificates thrch Continuing
-^ation Department.

drif-e units of credit f--)m Cypress Junicr CollegE.

2)-sitting provided.

rDpertunity for employment within schooLs as posit-Ions

B. _1 Description - K-6

zoolsize - 700 population

-ocation - suburban

r"'ype of population area - small city

,7.Dmpensatory education funding
Title I

Ethnicity
73% White

Mexican-American
Black
Asian
Other

6. Elementary, K-6

C. Needs Assessment

1. .7-.dministration and resource teachers

2. Teachers

2. Instructional aides

. Volunteers

D. Tr...ining Group,

1. 6 - Instructional aides
19 - CoMmunity volunteers

2. Ethnicity
4 - Mexican-American
20 - White
1 - VietnaTese

3. -ge group - 21-55_ Years

3 1
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4. Edudation-majOrity high schc -7,fraduas, 6.in

community colleges

5. School work experience - 6 as instructiorlAl
aides -.3 had volunteered at '.=_Lfferent timeS

,

V'

3 2



.ENCIA PARK ELEMENTARY 77.7' ::OL

BACKG7 7ND II'TC7JLATION ,ON TRAI:.: GROUP
:-RUARY, 1976

WouLd like r-D be a -..eachars aide at this atn -1, because
: have my girls at :his also woulE 'e to be a

vol.=nteer.

Would like to be a teachors aide at this szhoz71, I don't
drive so this school wolLid bc, convenient for

I am a volunteer in the 1ibrary on Wednesday at 9:00 a.m.
to 2:00 p.m., I als, have a daughter in the 2nd grade.

'Would like to be very helpful as a :teacher ai&e, also
it Would helpme financially.

I.am presently a volunteer. but I would 1L-Le become a
teachers aide.

I am em7,Loyed at the L.A. Sheriff's Departmen7: as a
secretary, am interested in becoming an aide.

I am an instructional ai3e for Room 13 fror 900 till
12:00, andy I am a grandmnther/and it keeps my brain
working.

-

Instructional aide fOr Rooms 10 and 12.

Instructional aides for RoomS 3 and 4 also- Media.Center
and Library during lunch recess.

I am bilingual teachers aide for Room / in kindergarten.

I am not an a.ide at
periehce as a aide
very much to 5ecome
opportunity to earn
aide is greaa..

this time, but I have one 7ear e*-
in a 3--indergarten class. Would
a vblunteer'once more. Having the
a certificate and become a paid

Have no aife ?osmion'now but, would like one.

I an a den mother and teach sunday:school, I mculd 1LJ:e
tc: he. a teachers aide.

Do 7olunteer work and hop==ully become a Para-Educator.

I am a housewife and mother and I hope to necome a Para-
Educator.

3 3



AkLE.-NCIA PARK ELEMENTARY SCHOOL

STAFF NEEDS ASSESSMENT

1-12-76

-:=1(1 like to kne-'how to tIrpe, use the ditto machines and
.1=ate. I would IL-L'ke to know about child development, what

e=Pect of a chill in a certain level, feel confident in
:neve skills to km-- abrsut classroom management and I'd like
to have an overvie; i math.and reading skills-K-6.

Fee_ 2-onfident in te skills to have some foresight abott
what can be done ahe,ad of time and confidence to communicate
with teacher and her ideas - Although this has to do with
reacher too.

Type and operate business machines, speak phonetically cerre=t
engli-ah (for 1st grade reading).,

To wcrk independent:y, handle discipline.

Learn how to run the machines i.e. Ditto, laminator.

/ won1d _l_tice to work with young children, learn how to use
business =achines and Some,music, art, and p.e. skills.

Anticipe-za tea7---7 needs, be able'to cctrol small groups.

Assist tlie dh:-.1 in their questiOn ;language and
.r=prehenetor business machines (how to oPerate),
relp far tutcrLal or remedial work (those absent or needing

etc), a=d set up worksheets in math.

to kaow when a =hild is procrastinating, spend a little
t--tme at zzme srady--g and preoairing, Lean the picture &Liles
-trr phon.irs -=v takLnq home the materials 1 prepare for an

- (Net '--.11-ag alcng" with the kids!)

Rzmw how to sa:' all -the English sounds and read them,
rizadepent of othe= sounds, translate notes into Spanish

Zelp with children wzio have limited .English skills (I hairs
zE, Spanish aide, help conference parent, list and work wAh
remedial prereading and math skills.

3 4



VALENCIA STAFF

IS

INVITED

TO

IORKSHOP N LANGW-MG

Through the University of
Southern Califoria

#

On differences and similarities in EngliSh language
learning;

Cognitive learning and contrasts of Soanish and
English;

Developi:4 realrig skills in monolingual and bilingual
children

marials ari± tehiq strateq!s for
work' i Len of LimiteL En=lish-spea.:ing ability.

TUESDAY FEBRUARY :0, 127

READING LAT

3:00 4:Or

Than: yot: for y9ur mterest

Elsa 3rizzi,
paraaducator Coordinator-

3 5



TRAINEE 74RITTEN EVALUATION

I really *dnjoyed the class, In.& I learned now to work better
with children.

/ think this type f class ie very good thing to have. I

really enjoyed it. The onli; suggestions I have is that the
section on Bilincual Educatin7_ should be changed. I didn't
get a lot out of it the way was presented.

More time needed om Math and Peading Skills. Enjoyed Child
Growth and DeveLrorent and C_ssroom Management. Fee I
learned new ways to approach 7-- children on punishment and
with just general learning.

A very good opi;._ rtunity to learn more. Thank you

The course shcc_Ld be extended to include more extensive
information recarding discipline and ski11 for the class-
room. Perhaps less need for creative factmrs. Have gained
a great deal trom this coiarzs and it hes's.cimulatedimany
thought areas regarding classroom aiding.

I have learned how to deaf_ with children in c,ertain situa-
tions. I have 2earned the importance rf .:_mdividualism in
children. I hav liaarned how c work wi otherteachers.

More on Problem 5...?-_ving, =lore Reedinc c.md-Math less on
Bilingual Educati:r_.

I enjoyed the cla.s. I 2ez.tm.,,,,d many rrew ---nings about
Classroom ManagP-r-____:_t, pu i.it, abolc= 7_,eople. I. truly
enjoy working wi= thild=n hope to- work into a paid
instructional aide

I've learned that children -..tave feelings, chauld communicate
with.others, inc1!ng teachers. To spea. up when they'
have problems. Mcre abolit

I have learned be much r=re tolerant c my own habits.
and of all c 1ärrs abits_ have crcym to have more
patience witC all _iinss aon't alay:i happen the way
I'd like. I h_:-1-7e became interesb- _n becoming a
professional. in handling 7..=c-clems in small.groups, it
has become easier to ant learning tc ==ntrol myself
have become most impor-tan= to me.

I've never worked with' chz_ldz, - in a ciaroorn. With.these,
class sessions, have learned 30 much abcct the children and
teacher in,the classroom. I Fiidn't realize there was so
much to know In teaching chilren. I wo-__3 like to-know
more on how to make schoo rncIrterestiiz for mv 10.year ;

old. He always says he 1-7,--te= school especially math. I try
to put it acrcas that ma-t. -= be fun and itts very imporkant
in any walk Df life. I these S-assions verY much.

3 6



MAGNOLIA AVENUE_ELEMENTARY SCHOOL

1626 ORCHARD AVENUE

-LOS 'ANGELES,,CALIFORNIA 90006'

3/10/76 4/8/76
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INSTRUCTIONAL AIDE TRAINING AND,

PROGRAM SCHEDULE

Magnolia Elementary School
12:00 - 4:00

Wednesday & Thursday
Starti-tg Wednesday March 10; 1976

5 Weeks

Wed. March 10: The Role of Instrubtional Aides

Thurs. March 11: Communication

Wed. March 17: Multicultural Awareness
_

Thurs.IMarch18: Bilingual Education (languaging)

Wed. March. 24:" Child Growth and Development

-Thurs. March 254 Thild Growth and Development

Wed. March 31: Basic Skills - Reading
A

'Thurs.-April 1: Basic 'Skills - Math

Wed. April 7: Classroom Management
,

Thurs. April 8: Classroom Management

Z1sa will be at school Wednesday & Thursday and also every'
Tuesday for input from school staff and community reaarding'the
program.

-One Tuesday we'll use to visit the.district Media Center.-
, (1 hour ).

Learn to use:

LaminatO
Ditto
Thermomax

. Bring any materials you want to preparn. We'll dec4de
times and dates 'in class.

3 8



MAGNOLIA, AVENUE SCHOOL .

LO$ ANGELES CITY SCHOOL

I. Para Educator Training Information

A. Incentive System

I. U.S.C. Para Educator certificates through
Contiriuing Education Department

2. Three units of credit from Los Angeles City
Community College

3. Three hour instructional aides were paid for
trainirig through compensatory education fundS

B. School Description

1. SchooX size - 1700 population
2. Location - urban (inner, cityl
3. Type of Population - meropolis
4. Funding 4

Title I

Bilingual
5. Ethnicity

90% Spanish surname
10% White, Black Asian, other

6. Elementary, K-6
7. 'Bilingual Classes
8. ESL components

C. Needs Assesment

1. Administration and resource personnel
2. Teachers
3. Education aides

D. Training Group

1. 25-3 hbiar education aides III
1 - community,volunteer

2. Ethnicity 2/2's of group bilingual Spanish-English
representingnLatin American countries,and Mexico.

1/3 representing a Inix.&ire of culture

_3: 15-women
1-man

4.,Age group approximately 18-55 years of age
:5.'Education r,anges from higleschool.graduates

through_college
6. School work experience -q)4ginn,ing to 4 years

experience

39-
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MAGNOLIA SCHOOL

TEACHER NEEDS ASSESSMENT

-PARA-EDUCATOR TRAIbING

3-1-76.

'Has:L:7 Skills

Cursive 7 Manuscript

CurrL:ulum at grade level

Positive Reinforcement

Mat. - Metric

Mat.h terms Spanish - Englith

Bu3-P4-in Board

Vowel Sounds (vowel rUles)
p

Spanish - English

E.S.L. - Basics

1st grade word games

4,

Prcfessionalism - sign in procedures for absentism

Time block for observing

DiScipline tricks

Non-verbal communication

4 0
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NEEDS ASSESSmENT

MAGNOLIA SCHOOL

INSTRUCTIONAL AIDES

PARA 6UCATOR TRAINING

3/10 4/8

BASIC SKILLS READING, -!4ATH

flATH (8)

READING (6)

47

HOW CHILDREN GROW PiLEARN

DISCIPLINE (7).

t'

MANAGEMENT

MOTIVATION' (3)

BUSING CHILDREN

LEARN How TO. RUN PROJECTORS

1..EARN ALL TRAINING STRANDS (3)

MORE,CLEAR DEFINITIONS OF TERMS USED BY TEACHERS



LOS ANGELES UNIFIED SCHOOL DISTRICT CLASS DESCRIITION

PERSONNEL COMMISSION-

EDUCATION AIDE III
=CATION AIDE III (RESTRICTED)

DEFINITION

Assists a teacher or other certificated employee in cOnducting instructional
activities, praviding,pupil services, controlling behavior, and communicating
vith parents, and performs related manual and clerical tasks.

TVICAL DUTIES

Assists a teacher or other Certificated employee by performing,paraprofessional

.duties'such as:

Reading to pupils drilling them in mat s presented,by a teacher to

maintain or im;rove learning skills, ass stint.; pupils in librarY activ-

ities; correcting work papers and scoring eats, and.sUpervising'a
group while the teaCher is busy elseWhere in the classroom.

C011ecting and distribUting materials; monitoring classes's:luring testsi

helping.ta set up or arrange furniture, audio-visual, and other.equip-
1

ment; and storing or dispOting Of materials.
Mionitoring.or Checking assigned areas to atsist in enforcing safety and

disciplinary,rules.
"Makinehome,contacts oz visits to review school or cent& programs with

parents:or community groups, to assist in'establishing or maintaining

favorable relationships, to resolve problems.related to .attendance

.or behavior, and-to encourage'parental involvement.:
Pcsting.information on record's, filing materials, storing suPplies,

running errands, operating-siMple office equipment, and performing

other miscellaneous duties.
Preparing instructional, display; and work materials..

. Nay atconlpany pupils on bua trips.
Performs related duties at assigned.

DISTINGUISHING CHARACTERISTICS AMIDNG RELATED CLASSES 7

An Education Aide III works in a-school or Children's Center under the
immediate supervision:Of a teacher or other certificated employee.' Assigned

duties. inVolve assiating'in instructional activities with direct contact with

Pupils. An Education.Aide III (Restricted) performs similar duties.and is

employed in accordance with Edudation Code Section 13581.2 or 13581.5.

An Education Aide III (Spanish Speaking) performs similar duties in a position

which requires fluency in Spanish.

An Education Aidd II perf4rms a'variety of routine manual tasks, assists in

hOme.tchool communication,. ) and.performs pupil-related Clerical work,
1 .

,but does not assist in presenting educational,material or reinforcing learning.

EDUCATION AIDE III
EDUCATION AIDE III (RESTRICTED



MULTICULTURAL Se-LANGUAGE

TAILORING

0

4 3



MULTICULTURAL UNIT

Magnolia Avenue Elementary Schbol

Phase' I.

Group exploration of factors dealing with formation of
cultural values.

Use of multicultural in curriculum.

Use of school - class as a multicultural resource.

Group Planning - multicultural.presentations dealing
with:

a. individual

b. family

c. the community

Phase II.

Oral language rationale in first and Second language
acquisition.

Oral language developMent.

Uses of oral language for facilitating transition.

Presentation and development of oral language materials
and resources.

The first and second language acquisition and its
relationship to reading, . English-Spanish.

4 4



Philippines

Honduras

Puerto Rico

Mexico
-

Korea'

Costa Rica

Nicaragua

El Salvador

Arizona j

California/

Arkansas

.'JWIJTICULTURAL REPRESENTATION OF---
:JIAGNOLIA TRAINING GROUP

United States

One Day Field Trip

To stores in community dealing with teaching
and bilingual materials.

Visit to districts' multicultural material
center.

A



PARA.EDUCATOR TRAINEE EVALUATION'

MAGNOLIA AVENUE SCHOOL

I sincerely-feel that I have'learned how to improve mysel
so that I may serve others better, therefore, I am able to
do a better job of helping others in reading, math,,disci-
pline, knowing themselves and I also got to know my co-worlOe
better. -I would like to know more about the new math.

I think this class have been wonderful. The teachers who
have come to brinT4us this fine message are great ahd our
teacher is a wondeiful one. We have learned a lot and is
surprisingly the way we have,learned to work with-childrenv
This has been a gi.eat experience.

I really enjoyed the clasSes I'think mar.:2 .7±- my problems'
will be easier tO Solve, the most interestg things waS
to learn.why Children behave in some ivays .5...md.how we.can,

_

handle them. i
. ...'

Subttantial,stUff, inStruction.wise. Should have.been ber
with more responsive stUdents. -Great course Objectives,

' but don't know if applicattOn is possible.- feasible:in W"
classroom.

I like,the class Very.much. And hope we will continue
having more. It has helped me-in speakinglup in saying
what I feel, and in expressing myself more.

y

enjoyed.the class very much, I like the classroom
management Presentation the most. I could relate with the
class what she said.-

About the class,.I'm satisfied, I have learned alot of
things that,I.should know; the teachers are very under-
standing and they did a good job.

/ like my teacher, and all the children, and I like to
work with all of theM.

I. enjoyed the classes.

More practical - less theoretical.

4 6



MAGNOLIA sclipm-
,

ori-conic GROUP NEEDS ASSESSMENT

FOR cot\itINUINg PARA 'EDUCATOR WORKSHOPS

1. Visits or guests from museums dnd libraries in ,the area

2. E.S.L. need more help

3. How about some Spanish classes

4. E.S.L. ncled more help

5. More E.E.L. materials'nd ideas

6. How abou= a session with the t6achqr we're working with

7. E.S.L. need more help

8. These same kind of classes for teachers and aid...es, these

gredt ideas won't work if the teacher doesn't do the
same.

. Ideas and more help for E.S.L.

PROPOSED CLASSES AT MAGNOLIA

All who are interested in taking classes during the summer
or on weekends for a degree 3-9 units in Human Services
from. L.A.C.C. here at Magnolia, please sign up. I need to
give it to Elsa to present-to the prin-cipal.

47



EVALUATION

Carol L. Short

,University of Southern California

Principal Investigator
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The Theoretical Model for the

.Meaning of Words Inventory

C.L. Short, Ed,D.:

A theoretical model and findings reported in professional

literature relating to specific areas of teaching for para

educator education documenting and supporting the selection of

the concepts composing the Short Meaning of Words Inyentory

used in this investigatic510.s herein presented.

1.00 Communication-Interaction

1.10 Students. Crosbie (1974) identified the ability to

relate to and maintain rapport with students as crucial to the

success of a _teacher aide. Carter (1970) cited the importance

of positive relationships between aides and students which

broaden the bases of opportunity for personal acceptance and

provide new avenues of lnvolvement for students.

1.20 Teacher. Augenstein and Tennis (1971) reported t1),

beneficial effedts of concentrated placemen't of student

teachers. Their research indlcated that the placement of

groups of student teachers within a school'facilitated

communication. Crosbie (1974) seledted the ability to relate

to.teachers as-a basic qualification for teacher aides.

1.30 principal. It was fOund that,on-site, field centered

programs of teacher education were correlated with higher .

ratings of principals (Short, 1976).

4 9
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2.00 Mexican Culture

2.10 Spanish-Speaking. The Eexi,can-American Educat on

Research Project (Taylor, 1970) rommended the use of

indigenous Spanish'-speaking perso=e1 as teacher-aides to

enhance teacher effectiveness. 2he need to capitalize on and

'.develop further the Mexican-American-student's-talent in

using the Spanish language was emphsized. Carte'r (1970)

presented the benefits to be gained when an aide can speak

the language of students who are not native speakers of
4 1

English and can exer.p:11 some of the culture represented

in that language as obvious for the bilingual teacher aide who

can communicate with students in ways that are not available

to teaches who are not members of that subculture.

2.20 Culture in Teaching. Numerous authois (Ceja, 1973;

Drake,.1976; Engle,- 1975; Nava & SanCho,,1975) have _stressed

the importance of culture in teaching. The Mexican-American

Research Project (Taylor, 1970) identified insufficient

understanding of the differences in cultural attitudes and

psychological conditions of Mexican-American children as

being a major causal factor in the relative isolation of .

these students.

1 00 Implementing Instruction

3.1.0 Listening Skills: Metfessel.(Metfessel & Seng,

1970), with research involving more than three thousand

5 0



children, clearly demonsttated the importance of listening

skills to the success of economically disadvantaged children

Lundgren and Shabelson (1974) stressed the impottance of
0

listening skills for teachers. ,

3.2.0 Math Games.' Broussard (1971) identified math

games as iMportant variables in an individualized approach, to

imprOVe mathematic achievement cf inner-city children. Carl

.(1975) emphasized the importance of, ganes,in all areas as-
-. -

e

activities for paraprofessionals.,

° 3.3.0 Rewards. The importance of immediate reinfdrce-

ment by both teachers and teacher-aides for both ,affective
_

al.nd cognitive behavior has been repeatedly cited -(0a. Silya &

Lucas 1974; Harrison, 1967; Musgrove, 1974; Sivick &

Harbour, 1975).

3.4.0 Planning Lessons. Helping the student teacher

e plan successfully was identified by Kuehl (1973) as a

critical behavior task of the effective supervising teacher.

\\\
De Young (1975) .reported that theeffective Supervising

\teaCher prOvided guidance.in 'planning instrUction..

A .3.5..0 'Punishment.. Punishment as defined,in the P.arapro-
. .

feSsional program; the absence ..01.4at.d4 was cited in 'the.
-

..,

Studies in section 3.1.0:

3...6.0 MacSines uSed in Teaching. Beach (1973) in d'
,:-

review of publiCationslisting tasks to be.performed by .

r0



teacher aides identified audio-visual assistance and th'6

Utilization of media as a frequent assignment of paraprofes-

I.

stionals..
) r

. s, ,, 4,
fr

, 3.7.-0 Small Group Instruction, Tretton. (1973) hypo-
---.

, -_ ,/'

thesized that the greatest,degree -Cif contritT-tiOn to direct. .

.
instruction by the paraprofeSsibnal will mgst likely be .-

. /

found in,small group situations. Cornelo'(1973) insisted

that aides must-use small group inptruction when working

with Mexican-American students.

3.8.0 Small GrOup DiscussiOn.\ Small group discussion

was identified'as a critical factor,in the indivj,dualization

of- instruction (Metfessel, 1-374).
,

3.9.0 ClassrbomS'. Several studieS (Colella, 1971;
-

Daunt, 1972; Zupp, 1973) have established that-more uncritical

positive attitudes towards the classroom and teaching are to

be found in graduates of expelmental programs featuring
,

,constant emphasiS on discussion, activity-end feedback.--

3.1.1 Reading Games.' The dir'ection of reading games

was one of t.he most frequently cited activities'of class-
.

room aides (Beach, 1973;. Harrison, 1967;' Ward, 1915). Burt

(1976) Concluded that a variety gf reading approaches which

included reading gdmes produced significant positive Change

in reading scores.

5 2
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,3:1.2 Individualized Teachirig. Broussard (1971)

demonstrated that culturally different children'scored

rhighr when they haclbenefit of programs of individualized

instruction. Cornejo (1973) called inaividualized instruc-

tionca necessity-fdr the Mexican-American child.'

DireCtions. Carl (1975) cited the

impOrtance'df following direatiOnS. He stated'aidesmust
a

"keep-pupils on task" (p. 28). Da Silva and Lucas (1974)

noted the importance of following directions'for maintaining

classroom roptine.

.4.,00 Teach-Aide Self

4.1.0 Sharing Information. The,benefiial effects of

concentrated placemeht of student teachers on the sharing

01 informatioh waS reported by Augenstein and Tennis (1971)

/and Short (1976).

4.2.0 Developing Personal skill's. Erafft.(1967) found

interpersonal training that was aimed dir,ectly at the kinds

of interpersonal skills to be used in subsequent teaching

,developed personal skills. It was demonstrated by,01sFewski

(1975) that paraprofessional.training in .the development of

personal skills was a significant factor in attitudinal

change.

4.3.0 Looking at Self. Self-d ted goals and self'

eValuation or looking at self were integral Components of

5 3
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education Programs as reported by Bu'sbyjetna
-

. Krajewski, and Cate (1974); ''and Zupp (1971).

4.4.0 Solvinq Problems. nItaine (1975) called for all

(1974),,

teaching groups, teachers, sides.and parents.to develop'

problem solving:skills through creative exploration:of:
.

alernatives.,A_The need:fortle'lparaprofeSsionel..tOLdev4e9--
,

problem solving skills or the "self as; helper"-corfcept. was

cited by Carl (1975) and 01)szewski (1975).

4.5.0 My Professional , Paraprofessional and- ,
teachers edudation were correlated wtI he-concept Of-

,

personal professional growth by Metfessel (1974) and

Olszewski ,(1975)...

E.?

I 0
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Interpretative Guide"For The

Meaning of Words Inventory (Dr. Carole Short)

According to Osgood, Tannebaum and Suci in their

classic work, THE MEASUREMENT OF MEANING (1957) positive

attitudes of individuals are-generallv indicated when a

given concept idea or statement is conceived o.as being:

(1) fair rather than unfair

(2) Strong rather than weak

(3) pleasant rather than unpleasant

(4.) active'rather than passive

(S) large rather than small

(6) sh.a.rp rather than 52.91.2,

(7) sweet rather th'an sour

(8) heavy rather than,light

(9) fast rather than sloW

The basic. purpose of the evaluation was to determine

whether overall positive attitudes existed at both pre and

post testing periods. For-example, for the first critical

variable, i.e., the paraprofessionals attitudes towards

STUDENTS (page 1 of the Meaning of Words Inventory) a

positive attitude'of "fair" rather than "unfair" was,

indicated if the paraprofessional marked 3, / or 1 on the

"fair" (left side) of the "fair" "unfair" bieolar conti-

nuum.
8,4
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Neutrality would be indicated by, a mark of 0. An unfavor-

able attitude would be indicated by a mark of 1; 2, or 3 to

the "unfair" (right side) of the bipolar continuum. As may

be observed, for computor and scoring organization, a

Completely left "fair" (number 3) was converted to 7.00

while a completely "unfair" on the right hand side (also

number 3) was converted to a value'of 1.00; Thus it follows

neutrality (0) would receive a value of 4.00. The scores

of 5.84 (pre-test) and 5.73 (post-test) are on the "fair"

side of the continuum and are consequently reflective of

positive attitudes during both testing,periods. This Was .

.1

the major concern ,of the evaluators, the general natureof/

the attitude structure.

To avoid "response sets" (marking habits of ,s0jects

which affect bcth the validity and reliability of

instruments) the bipolar adjectives were alternated with

"fair" be.._ on the left one time for, the too concept on
\N ,

the page and on the right for the bottom ,concept oft 'the
N\

page. Position was also changed with "fair" - "unfair"

being listed first for the top concept-and unfair"- "

being listed seventh for the bottom concept.

THE IMPORTANT THING IS SIMPLY THAT A POSITIVE A/ TTITUDE

MUST BE ABOVE 4.00.
/
/

For those wiShing a more:finite intern,retati n of the\

i

0

ry,



data directionality is found on the right hand side indica-

ted by a "+" or. "-"'and statistical significance at the

.05 "level of confidence"-by an asterisk (*).

5 7
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YOU WISH TO. CHANGE.

CITY

IDENTIFICATION NUMUEN

c u
o
o ot t

0

0 : : . I

:

S
: .

2

2

.

C
.

3

3 4 $

p

11

. . ......

S H

:::7 2.. 3
. .

R

solno

T

..

5

5

.014

FIAST
srur
oNLT

FILL IN.SEX :""
BOY GIRL

FILL IN GRADE-III 2d.1 3rd 4Th

. .. 1 airmi .
.

II rm. 7 : . : : : . : :

SYMBOL FOR THEORETICAL
PRETEST : 0 TAXONOMY # : 1.10

5.84

STUDENTS

FAIR :20X :4:: :0:

5. 57 WEAK

:6 15 UNPLEASANT :3::

5.68 ACTIVE

4.42 LARGE

5 63 DULL

5.21 SWEET'

: :4::

:2:: :4::

5111 '413 rth 6th

. SYMBOL FOR
POST TEST : X

:2.: 5.73%3;. UNFAIR

:0'i X 0 :2:: STRONG7

'::3:: :2:: 0 X :4::

,

:2::. X0 ::4::' :0: "I:: :2:: 4.5,2,-

::I:: :0: :4:: X 0 :2, 5.36:3:: SHARP

:3:: :2:: X0 :4:: :0:: 4. :4:: :2::' 5.31::3.:

:4:: X

11

PLEASANT'''

daMM

:2:: 5,31:3:: ASSIVE-
10

SMALL + .

MEANING
4.15 LIL$HT. :3.:

4.89

WORDS

.tom Notts&

FAST

INVENTORY

-3::

SOUR

4.05:: HEAVY:2:: :0::X0 3:

:2:: X 0 :0:: : SLOW

# 4.50 NY PROFESSIONAL
GROWTH

5.15 -SOUR -:3:: :4:: :0:: :I::

4.42 HEAVY ::3:: 441:: X0 tO-- :4:: :2:: 4.52- 3. LIGHT ...

4.47 SLOW 3-: :2-: :11:: -cy: 0 t:X :2: 5.15 3 FAST +*

4.8 SMALL 3:

2 0

:4.: 0: 0 1:: X 2- 5 10 3 LARGE +

/
:4:: ' 2-... 5.84:3. uNFIDE4NI+

4

5.73 PLEASANT 'X: 3: :4:: .0::

5.15 SHARP sr :2; X 0:: : 0 ; 4:: 2 , 5.78 3 DULL

,

5.57 um:Am si: : ': : I : 2 5.57 3 FAIR

2 X 0 ' I '

......

5.42 STRONG 3 : 11.: '2 ' 5 68 3 WEAK 17

, 5.73 PASSIVE a!
5 8 ,4 -0 ' 'A : X 0 !2 5.. 42 3 AC1IVE

X- 2-: 5.73 3. SWEET 4*

1/01=111011

endowlmor

endowlmor.
.

.
elim
mom.



MAME
LAST 010OLL

DATE AGE
SCAR

TEACHER

08979
IBE SURE. TO MAKE, YOUR MARKS

HEAVY AND , BLACK

ERASE COMPLETELY ANY ANSWERS
YOU WISH TO CHANGE..

,

PRETEST : 0 .

6.33 FAIR

6.0.0 WEAK

6. 16 UNPLEASANT

6.16 ACTIVE

5.11 LARGE

5.94 DULL

5.77 SWEET

MEANING4.11 LIGHT

4.61 FAST

#11114n12atte

INVENTORY

5.66 SOUR

0

5.16 HEAVY

4.94 SLOW

6.33 PLEASANT

4.83 :NALL

5.55 SHARP

5.72 UNFAIR.

5.94 sTRONG

6.05 pAs! WC

GRADE

SCHOOt

8 #u4

0 D

IL I

11
I

SEX

0 I

0 ;

0 I

0 I 2

0

DATE OF BIRTH
, 1144-

CITY

. IDENTIFICATION NuMflER
.. 3 4 . '.

1, .3. .1::

4

. 4

=Ma.

4::

5 .5 : .

5 . 0 7b.~TA

5 6

imOMM

m
WM.m
WM.ts.

ON

FIRST
SHEET
ONLY

FILL IN SEX
SOY GIRL

FILL. IN GRADE
I 11 2 nd 3.d 4 th 5IP SIP. /IA IS Sift

# 1 30
0 X:2::

:2::0 X

TRINCIPAL

:

:0: :4::

:0::

:

Xc
:

- :0::

:2::

:2:: 0 X :4:: :0::

:4::

:4::

:4::

:1:0(

::4::

POST TEST : X

UNFAIR -

:2::6'. 00

:2:=5 89

:2::5.89

. 63

0 :2::5.68

:3::

WM.

m.o.*
wawa

STRONG 0
c

PLEASANT- --

PASSIVE-

SMALL

SHARP

:2:5.68 :3:: SOUR

:2-:5. 47 :3: HEAVY

. a. :3: SLO*

3

:2 0

# 3.10

:2::

:2:: 0 :4:: X

: 5 . :2::

: 0 X

X :2 : 0 :1.:

:Cr:

:0

LISTENING SKILLS.

0 :: X

:

:2 :4.78

2 6.15

:0 I:: X0 2 5. 63

2 6.15

XO :2:5.-63

:2:5. 52

X 2 5.68

. -2- 0 5 . 9 4' 2

mmmi

mmmi

WM.

SWEET -

:3: LIGHT,

3 rAST

uh#00.9AT

3". LARe,C

3 CULL

3 FAIR

3 wEAK

mmmi

mmmi

01011

Mom.
mmmi

=mom*

,lansow

,

undiNilmITchfdl
3 A C 1 -



Acorn
Vail MiTN

G8 987
SE SURE TO MAKE YOUR MARKS

HEAVY AND BLACK ,

AGE

GRAqc. SEX DATE OF our

scrioot., ore
IDENTIF ICATION NUMIIER

tq : 4 .:

0 It
.. .g I 7 4

ERASE "COMPLETELY ANY ANSWERS
YOU WISH TO CHANGE.

PRETEST :

6.15 FAIR

5.94 %WEAK

U

I;
I.

Ps .1

I .4 :1

0

O '1 4 .

.11

ammo.

mew.

al/gINI/o

s o r

g

7

FILL IN SEX .11ot:

FILL IN GRAX::to

Gott.

3,.1 4t. ;ift 11, 011

# 2.20

XO

CULTURE IN
TEACHING

5. 94 UNPLEASANT :4::

5,73 ACTIVE 0 :4::

5 57 LARCE :4:: :Cc:

5.52 out.t. :2:: :4::

5.47 SWEET ::3:= :2,X" 0 :0::

MEANING
4 . 6 8 LIGHT

:4::

x() :4:: /4

POST TEST

:2:6,21 UNFAIR

:2"5.84

(WWII*

,3;z STROM:, -

OX/1: :2:=6. 0 0 :3*: PLEASANT

/ :4:: OX

:4::

:2:: :4:: 0 X :4::

5.15 'FAST 0 :4::

INVENTORY

5.26 soun

4 . 21 HEAVY

4. 52 sixty/

5.23. PLEASANT :3::

4. 42 SMALL

5 52.5rIA.R.P :

5.1.0 UNFAIR :3 :

# 2.10

:2::

'SPANISH
SPEAKING

:14:X0

:2::

X0

:2:X0 :1::

:2.: - :4::

4. 42 S THONG
)4 0

4. 68 Pat.:50/E :2 60

:0: 0 Xr:

:0:: :4::

:0.: . :4::

: :

:2::5 9 4 PASSIVE +

:2:5.57 simALL

:2::5 57 SHARP +

7 :3:: SOUR

/. I

/Irtft,

Irm. I

Inaltlyr-
IPe

"05.110

..
womp///a

HEAVY 4- ..."*".

52

1.1.1601

:2:5.08 :3: SWEET

,..2..:3 94 : 3.:

........

.....
MINIM

maxima

: 2 :5 . 00 3

LIGHT
-.

: .. FAST +

1
IIMI...."....

alwilabe/
41/1MNDall

: 2: :5.47 :3,. -uNPLEASINI4- .........

X :2 5.57 3 LARSE

......,

+*=

:2:5.63 3 DULL. 4, ..--r

........
60.1

:1.0 X :2 5.68 t.

:

-2:5. 00 3

2,5.47

FAIR 4. * .
WC. AK * ""'""

momalr

*
AC I' lvi



441.4i
L115

pArt:
140111.1 04T

OCHER.--

08984

Own. sex OAT E OF
1,40-121( 04.

AGE SCHOOL,

,_........4
-CITY

ITATITIT ICAT'ION. NUMGER
0

3 4 : ': 5 - 11 .!:: T . ... I . I
8 g 41.1.

2 . ... ,...: 2 4 .::.: 5 . 11 : :. T R .....1 I :

r

.........- -

BE SURE TO,MAKE YOUR'MARKS
HEAVY:LANO ITLACK

ERASE COMPLETELY ANY ANWERS
YOU WISH TO CHANGE.

PRETEST: 0

5.26 FAIR

4.63 WEAK

Um/MP

P sows,
U " . 1 2 : 3 4 5

7 %.
c 0 :..:. 1 ... .2 . .3 ' '4 , . : .

. 1 2 : 3 . 4 3 :.::

ON

FMS
;KC T
ONLY

"FILL IN SEX .
501'

FILL IN GRADE

OiilL

2 4,1 /4 4

, 5. 0,8 UNPLEASANT :3::

5.05 ACTIVE

4.52 LARGE

4.7 a ouu..

4.89 SWEET

MEANING
4.2 6 LIGHT

4.78 FAST

:3::

:3::

# 3.60 1 MAG[INES USED
IN TEACHING

111

SIN 6th ?IA

POST TEST X =
:2:X .0, ::1:: :2.:5.94 :3:: UNFAIR

:

:-2.:

:2:: .

X: 0

:2::'

:2-: X :*::

INVENTORY #4.40.

4.89 SOUR .
. :2::

3. 6,8 HEAVY :2::

4 st..coN

:0:: 0

:Cc:

UM.

2: :5 36 STRONG +*=

:4:: CI X :2:5.36

21

PLEASANT

PASSIVE

:2::5 05 :3:: SMALL

%MM..

:2::5 31 SHARP +*"...".

. SOUR +
. -

:0:: o x HEAVY 1:*"-"'"...

:0::

SOLVING PROBLEMS

5.31 PLEASANT ::3: :2:: X 0 .4::

4.94 smud.

5..31 SHARP

.5.26 uNFAIR

5 15 STRONG

5.26 PASSIVE

3 :

: :

:2

:2.:

0 ::1:

X 0

s

:Cc: V :4::

X :0: 0

:2::5 57 :3:: SLOW +
%MM..

%MM..

.111.1111).

.1
5.73 :3. sv.sEt 4-*

!MID9/

alle

:2:4.52 :3 LIGHT 4-*

0 X :2,5.42-3- FAST +

:2:5. 63 :.3. usrLosor+

0:4 : X 2/ 5 21 3 LARGE +

1,:0 X : 5.6 3 3. FA:IT

:2 5.57 3 %/CAI<

.1

0: j'I-AC.) 2 5.21 AC ftvt: -



'JAME Ail ilDott /1,13i-----7.-.
GRAI"..K......-.---. StX

m on i °ATE. or rult III

.. .

it. AN MOWN 041ATE A......... AGE
SCi1001

.........
1;1- 1:0C.N4TIF.IG:ATION NUMLIER

5 ... 0 7 :kACtiell.
------

\Is

8-4
o .I t n ,..:. 7

4
1 . '.3 : : 4 ..7*:

,..--...........

'1, 9
LP

a
L t

II

,E3t SURE TO MAKE YOUR MARKS.
HEAVY AND BLACK

IF2A SE COMPLETELY ANY ANSWERS
YOU WISH TO . CHANCE.

.4)

0 : I .1 ' 3 : : 7 saws

0 ::: 2 , :.:". S : 4 ~Qs .

:3:

,6 .26 UNPLEASANT : 3.:

6.00 ACTIVE. ::3'.:

4.42 LARGE

5.42 out..t.

,

5,78 SWEET.

MEANING
-.3. 42 LIGHT

5..15 FAST

5.94 PLEASANT

4.21 SMALL

5.68 wffilo,

5.68 urirAm

+5.47 slitonw.

FiLL IN SEX efoi Gin
FILL IN GRABE..- 2.4 301 4 st,

:4:: X

:2:: :4:: : : .X :4::

:: X ::1::: . : : :::1::

# 3.90

:0: X 4 -:

e

10.6.

GLASS ROOM

:0', 0

::: : : 4:: 0 :cc: :: ::

::3,: :2-.: :it:: :cc: :4:: .x0

...-.3: :2:0 X. :1: ' :4::

:,.3:: :2:: :4:::',. 0 X :0::

,

t 3:: :2::. Et.:4:: :0:: :4::
l'

#3.11 READING GAMES

111011 emfte
soma

;
soma

wain*

6 NI 7th liii 9 tle

POST TEST : X

:z.:5 63 UNFAIR°

111011

:2%5. 36 3 STRONG
11111114.

:-2a4.18 PLEASANT - .
Nora

78 :37 PASSIVE

00 SMALL

:2::.5.31 :3:: SHARP

"2::5 31 :3:: SOUR

:2:3' 89 :3:: HEAVY +

:,5.15 :3:: SLOW 0

:2:: . : 05 :3:, SWEET

:3: :27: ''0: X .14:- 52 1'3: LIGHT.

x

::1-: 0 0 :1-X ,5,; 05 .3 FAST

:0':. -2'5 . 36 3 WirlEASAUr

ill
0.1.111/

4.11./

011110

IMONIO

IMMEI

MORINO

=POW

.1011.011

NOeme

=wawa
ono

.1

5. 0 I X

00 X I::

3. :2 0 -1:: x \ , :1.: 4.42

FAIi7
3: :2 :

t -24...47

'.6.2 0 x 2.5.26

LARGE-

3 DULL

3 'itAK

3 ACTIVE 4

maw=



AMI.: Losr

ME

ACHET!

101.113-It

MOWN DAV
AGE

08978
EIE SURE TO MAK E YOUR MARKS

HEAVY AND Ti3LACK

ERA'SE COMPLETELY ANY ANSWERS
YOU WISH TO CHANGE.

PRETEST : 0

6.21 FAIR

6.10 WEAK

SCHOQV

SEX DATE Or

CITY

eft

.000.,
sOmmull.

minas.*

IDENTIFICATION
:."4 :... .

NUIAER
:. :.

5 ;AI

po

C
0 ht
0
C t

0 or., 1

r-
:13

r': 3 ::

.

/ :10

/ p

OS

I.
0
0 I

0 I Z

3

3 4

5 ; ; / mar ;

-1

ON
/INS T
514CET
ONLY

FILL IN SEX

FILL IN GRADE
10

ouoi.

210 3'rd 4th 5M Oth 7M Oth.

::3::

6.42 UNPLEASANT :a::

0

1.20 TEACHER

e

6.21 ACTIVE 0-

5.10 LARGE . 0 X :0::

6.31 DULL

5.47 SWEET

MEANIN%.
a LIGHT

5.26 'FAST

INVENTORY

5.21 SOUR

3.26 HEAVY

e
4.36 sLow.

;2:: X 0 ;4::

:1::

=In

:0::

:2:: X :0::

# 3:20

.::3::-

: =

0 :0::

MATH GAMES

5.52 PLEASANT :2:: 0 X

4.47 SMALL .3

5.31' SHARP

5.63 uNFAIR

5.26 STRONG

:OW 114111111 . .84 PAS-SIVE

: 2.:

X 0 :

:2:: X . 0 :1,1

X t

x 9

0 X

:4::

:

POST TEST : X

:2"5. 68 4: UNFAIR

:2:15.84 STRONG

,2::5068 :3:: PLEASANT.-
IME.M11

PASSIVE-.
MINOMMI.

OimM.

:2::4 073 :3:: SMALL

:2::5 068 SHARP

T2t:3 78 HEAVY +

sum

,2-:3.47 :3 : LIGHT

4.68 '3.* FAST

1

2 4.42 3

2 :5 . 7 3

LARGE

0411.1.10.

DULL +

2 5.00 .3.. FA

2 5.63 3

. 2 5: 15' S.

WEAK

TIVE

Y.=
ftwil~

1

.1.1
ft...0

%P.m.



AIAE
LAS1 94100Lt

ATE _, AGE_
1

YtAR mown .041

EACHEI4--.

08980
DE SURE TO MAKE YOUR MARKS

HEAVY AND DLACK .

-ERASE COMPLETELY ANY ANSWERS
YOU. WISH TO CHANGE.

OAK
9'99

ON
FIRST
514C2T:
ONLY

SCHOCt.

o
13t t

N
Ur U
P "

a
L. -C

bA E OF
n YtAN

CITY

IDENTIFICATION NuMMIl
...I I 2 * 4 .. 5

0 : ". 5

o I ::::. .

0 :5 41

o 0.9.1 I .. 2 .3 7.:

-FILL IN SEX
613y gm.

FILL IN GRADE
I I/ Z.d fd 1Ip

5 .

5 ::.:. 6

5 . 6

PRETEST : 0

5'. 89 ,FAIR'

# 3.12 'INDIVIDUALIZED
TEACHING

:2:0 AX ::1:: :O.:

993,4IN--15-4y
9.99

sown

":':: 9 99.98

::::. : ..s 19999r s

. :!:' $

., P,h $ 1$

I

POST TEST: -X

5.57 WEAK :10:: :4:: X 0 . 2 6

5.94 -UNPLEASANT

5.42 Acme

5.10 LARGE

5 47 DULL

5.26 SWEET

MEANING
3.89 LI'GHT

4.6.8 FAST

INVENTORY

5.10 SOUR

26ed isit:941
.. .

5.00 HEAVY

5.00 SLOW

6.05 PLEASANT :3::

5 ..1.0 shoALL

5.57 SHARP

5.52 UNFAIR

5.63 sTRON-G

4.89 rAssivE.. - .3

3. :

:2::

X.0

:2::

:2::

:2::

# 3.13

:2::

: 2-:

z2.'

-2

;I

::1:: 0 :

:: X 0-2,5.63

UNFAIR

STRONG

11.0

%WWI

4E.*

.11

11111
,

ROM.
ROM.

PLEASANT

:2:5'. 52-4: PASSIvE.4-

:2-:4.73 WALL
11

:5.31 ::3:: SHARP
k

0 :3:: X : :4:: :2::4.78 F-3::: sowi

:4:: 0 :0:: X :4:: :2::4.31 ::3:: HEAvY -1-1k-

::.t::X0 :0:: :4:: . :Z:4. 94 :73:: SLOW -1.-;

0 X

FOLLOWING
DIRECTIONS

:cc: X SWEET

*,,I

1
Ino

.N1.

:40 X :cc: : :4.68 :z LIGHT
110110

:Cr: X 017: 1 4.94 . 3 FAST
.1

J
MO!

: : 5 42 : uNFLEAscir -

X :.tC} 4.89 3 LARGE

)c, :0.: : 1:: Z. 4.68 : 3 DULL .
:.1:* : X :-1:: 0 74.89 3 FAIR.

.111

: . 5 26 3 viC A V.

A 5.26:3 AcTivE +



4AME LAW WOOLF..

XATC vtAR wdoltH

MAGNER

08982

044

roisT
SE X--4----.1.57,1-0- DAT e. Or DiriTli

71:1,01

AGE

BE SURE TO MAKE YOUR MARKS
HEAVY AND BLACK

ERASE COMPLETELY ANY A-NSW ERS

YOU WISH TO CHANGE.

DAY

SC1100. CIT
11.

111

101 ,N nricm ION

.::-4 ::::

',Immo;

0 :... 4
8

0

::" ..1 : .2 . 96.419

r
1

L

o . 1 : 2
...

0 I --.1

. I ;

3

: 3

. 4

: 4

'I:::

5

5

4. : :, 7

::.*:

.

:

\
ON -FILL. IN SEX 1.30.;

rIAST
SHEET FILL IN GRApE
ONLY \ et

GIRL

1441 4 ,4 5111 6 NI /H. 6 "" 1r11

PRETEST : 0 # 3.30

6.26 FAIR. :3:: 0 X :

REWARDS

,

5-73 wEAK :3:: :2::

5: 89. UNPLEASANT .,..3: :42:: :4::

6.10 ACTIVE :0:: 0 ,2:: X ::I::

5. 10 LARGE ::3:: .4z:

5,26 DOLL V3'. ;-.2,:

:23:: :2:: , g 2.4::5.36 SWEET

MEAMNG
4.31 LIGHT : :

5.47 FAST X0

WORDS

Ow,911I3s.

INVENTORY

5-52 SOUR

4.84 H'EAVT

5.36 SLCM

5.84 PLEASANT

5.15 SMALL

4.73 SHARP

5.31 UNFAIR

: :

3:

# -4.10

:2::

:2::

2

:

5..63 STRONG 3 X .2.:

/5.89 PASSIVE 3 2 ;

,::13c:\

:

POST TEST: X

UNFAIR

:4;1: X 0 :2::5.26 :3.: STRONG -

:: X 0 :2 5.26 3- PLEASART -

:a: \

3:: PASSIVE 7-

11
&NMI.

:22:4.89 :3:: SMALL
11.1111

. :22:5.36 :-3:: SHARP +

SOUR

:0:1{ 0 :2%4.05 :-3:: HEAVY

S:0:: LOW

SHARING tNFORMATIO

1111.

0 -

:4:: :02.: :4:: X 0 1.-2,:5.31 SWEET -

:4:: 0 15 'LIGHT

"I"
OX 2 15.52 :3. FAST

-0:: 72 : 6 . Ot : 3 . LAPLE Asam+;

:1:: 0

:

.6 5

:0

: 1: a 2 5.15 ,3 LARI;E

2 5-57 3. CULL

0 X 2 5.'78 A- FAIR

11.

MEd..

.1111

00110

MIN=11111.:1: 6.05 .3 WEAK
1

/
Yi;: OX .434 3 AG NYE

.



AME
LADI

ATE TCA hioNIN -04f
.1

EACHER

08981

firt3I

AGE

BE SURE TO MAKE YOUR MARKS
I HEAVY AND BLACK

ERA$E COMPLETELY ANY ANSWERS
VIOL/ WISH TO CHANGE.

PRETEST : 0

6.10 FAIR

6.05 WEAX

SCHOOkl

SEX DATE OF BIRTH.-- All"-...nol()IN 11.

Omo

--GRADE M. ON

CITY

its DAV

:::: 3

IDENTIFICATION

.: 4 :!:.

NUMnUt
g g

3 : .

o
0 9

IE I
A

-

:. :: a

moos

0

2

7 hel

t. 0 : 1 Z.

MO" Z

3

3

4

4 -

9

5 :...: .:.:- T

T

:: a

'
.3

ON FILL IN SEX
FIRST,
3NLET, FILL IN GRADE-

oil nd 3rd th th 7M U.B its t u.

# 4.20

0 :2:: X

DEVELOPING
PERSONAL SK/LLS

: :

POST TEST : X

:2:584 UNFAIR -----

:2:: X '205 . 42 STRONG -
usenl
00.40

5.84 UNOLEASANT :: :2:: .. :4:: :1k:: :4:: X 0 2"5..31 :3:: PLEASANT -.= g
. .
;,......

5. 94 ACTIVE ::3::. X "r, :0c: ::1:: ;2::5. 63 .:-:-.. PASSIVE
.......
......

- e......
.-... c-

5.. 31 LARGE :3:: :2:: 0 X :4:: :eg-: .: :4:-: : ::5.26 ..-3:::' SMALl. - al
S...

.

5... 57 DULL. :.3: : :2:: .'.:4:: :cr: 7:1*:: X :2,:5 . 4 2 -::3::.. SHARP - ..,:..... '
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FINDINGS FOR CÔNCEPTS ON ATTITUDE TOWARD

.THE 'MEANING OF WORDS INVFNTORY

1.00 Communication-Interaction

1.10 Students: Teacher aides showed positive attitudes

in nine (of 9) peirs of bipolar adjectives.

1.20, Teacher: Teacher aides showed positive attitudes

in eight (of 9) pairs of bipolar adjectives.. One

(of 9) pairs showed a significant difference.

1.30 Principal: Teacher aides showed a positive atti-

tude in nine (of 9) pairs of bipolar adjectives.

One (of 9)'apairs showed a significant difference

2.00 Mexican Culture
_

2.10 Spanish speaking: Teacher aides showed positive

attitudes in eight (of 9) pairs of bipolar adjec-

tives. Four (of 9) pairs showed significant

differences. t

2.20 Culture in ,teaChing: Teacher aides showed posc-

tive attitudes in nine (of 9) pairs Of bipolar

9adjdb.tives.

3.00 implementing TnStruction

3.10 Listen na skills: Teacher aides showed positive

atti udes in nine (of 9) pairs of bipolar adjec-

"ti es. Two (of 9) pairs showed significant

differences.

9



3.20 Math games: Teacher aid/es showed positive' atti-

tudes in eight (of 9)/ airs of bipola adj4ctives.

3.30 Ilwards: Teacher aid/es showed positive atitudes
/

in nine (of 9) pairs/of bipolar adjectives

/ /

,j

,3.40 Planning Lessons: Teacher aides showed positive
/

/attitudes in nine (of 9) bipolar adjectives,.

3.50 Punishment: Teacher aides showed positive etti-"

/
I

k

tudes in eight (of 9) pairs of bipolar-adjectives.
,

/

I Three pairs sho7d e significant difference.
I

3.80 Machines used in/teaching: Teacher aides showed

!

/

positive attitudes in nine (of 9) pairs of bipolar

\ adjectives.-.- SilX (of-9)--pair-s showed significant

\ differences.
\

,

3.70 Small group i struction: Teacher_aides showed
,

\positive attiLdes in nine (of 9) pairs of bipolar

\adjectives.

3.80 Sk7all group discussion: Teacher aides showed

Ipci7itive attitudes in eight (Jf 9) pairs of bipolar

adjectives. One (of 9) pairs showed a significant

dif,prence.

3.90 Clasproom:/ Teacher, aides showed positive attitudes

in eght (of 9) pairs of )inolar adjectives. Two

(of 9) pairs showed significant differences.

7 0



3.11 Reading games: Teacher aides showed positive

attitudes in eight of 9) pairs of bipolar

adjectives.

3.12 Individualized teaching: Teacher aides showed

Ipositive attitudes in nine (of 9) pairs of bipolar

adjectives. One (of.9) pairs showed a significant

difference.

3.13 Following directions: 'Teacher aides showed a

positive attitude in nine (of 9) pairs of

bipolar adjectives.
_
4.00 Teacher-Aide Self

4.10 Saaring information: Teacher aides showed posi-

tive attitudes in nine (of 9) pArs of bipolar

adjectives. Two :( f 9) pairs showed significant

,differences:

4.20 Developing personal skills: Teacher aides showed

'positive attitudes in'nine (of 9) pairs of bipolar

'adjectives.

4.30 Looking at self: T,aacher aides showed positive

attitudes in nine (of 9) pairs of bipolar adje.--

tives.

4.40'Solvina problemS: 'Teacher aides showed posib&e

attitudes in nine (of,9), Pairs of bipolar adjec7

tiVes. Three (of 9) pairs showed sianificant

differences'.

7 1



4.50 My professional grbwth: Teacher aides showed

positive attitudes in nine (of 9) pairs of

bipolar adjectives. Three (of 9) pairs showed

significant differences.,

7 2
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CONCLUSIONS FOR CONCEPTS ON

THE MEANING OF WORDS INVENTORY

An analysis of the twentytwo critical factors

(identified from the research literature) indicated that on

the pre-test the paraprofessional instructional aides had a

mean score reflecting positive attitudes on twenty two (22)

of the twenty two (22) concepts. On the post-test twenty

two,(22) of the twenty two (22) cpncepts reflected positive

attitudes on the part of the aides with twelve (12) concepts

(number 1.20, 1.30, 2.10, 3.10, 3.12, 3.50, 3..60, 3.8n-,

3.90, 4.10, 4.40, and 4.50) deMonstrating a statistically

significant change in bipolar pairs from pre-to-post test.

Of'special interest was the concept "machines used in

teaching" which had the most dramatic change with the con-

cept "Spanish speaking" also reflective of vivid change.

The _concepts "solving problems," "my professional growth,"

and "punishment" also revealed strikingly, positive

ttitude. It is to be noted that the concept "punishment"

.was defined in the training program as the absence of reward.

Also reflecting significant growth in .positive 'attitude

(see Theoretical Taxonomy) were the foLowing,,concepts,:.

"sharing information," "small group discussion," "listóning

Skills," "individualized teaching,".and "classroom."

:3
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THEORETICAL' MODEL FOR THE SENTEiCEIKPIETION-INVENTORY-

I. Areas of Investigation

I. Communication-Interaction

a. The role of the instruc-

tional aide in.the

T'.12,122C1. Self

a. The language and culture

of chi,ldren,,

b, The vay a child grows

socially

c. The ay a child grows

physically

d. Individual differences

in children.

3. Implementing Instruction

a; Heloing children to

read is

b Holoing children to

read should be

II. Research Sources

Docamenting Areas

of Investigation

II/. Main Investigation

Concept Number

Ballesteros J

---Oraga 1975

Drake, 1976

Engle, 1975

Nava & Sancho, 1975

Carl, 1975

Ceja, 1973

Carl, 1975

Ceja, 1973

Da Silva & Lucas, 1974 14

Harrison, 1967

Burt, 1976

Ward, 1975

Cornejo, 1973

Todd, 1973
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I. Areas of Investigation

'c, Punishment

, d. Doing nothing at

all .

e, Rewarding children

f. Different ways to

teach reading

g. Different ways to

teach math

4 'Teacher Aide Self

a. 'die role of the in94uc-

tional aide in'the

classroom

b,' The role of the instruc-

tional aide in the

school'

76

Research Sources 1II. Main Investigation

DocUmenting Areas
Concept ,Number

of InvestigatiorL,_,
----------------

Musgrove, 1.974-

Sivick & Harbour, 1975

Da Silva & Lucas, 1974

Nava & Sancho, 1975

Da Silva & Lucas, 1974

Cornejo, 1975

Fernandez, 1974

Carl, 1975

Nerz, 1975

Nearing, 1975

Olszewski, 1975

Nearing, 1975

Olszewskil 1975

v

9

1011

12

13
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INTERPRETIVE GUIDE1 RESULTS AND COCLUSIO.1

FOR THE.COMPLETION SENTENCES

The evalUation design was critically conterned with

finding an instrument which could generate a large amount.
44

of data readily quantifiable and interpreted easily based
N

on factors deemed by the program designers as'most-epsen-
,

tial. The utilization of faces from "'very happy" to "verY.

sad" which was originally developed by MetfesSei,(1967)

and modified by Panucci (1976) was combined wit- an incom-
,

?

plete sentence technique originally developed by Short "(1976), .

and modified by Brizzi (1976) to pro4ide essentigl inform-

tion. Documentation was provided by Short (1976).
c

The stem of the item was followed by nine,(9). faces

ranging from "very happy" to "very sad" with a positive

attitude to be indicated by a mean score above 5.00 which.

was the "neutral" face. Please see the pages following for,

the instrument and pre-post data.

An analysis of the fourteen items indicated that on the

pre-test the para-professional instrumental aides had

positive attitudes on twelve (12) Of th fourteen (14) items

with negative attitudes being expressed towards item nine,

'.4'punishment" and "doing nothing at all"'which was '...tem-ten./

On the post-test thirteen'' (13) of the fourteen (14).itemq

reflected positive attitudes on the nart of the aides. with
/

7 8



only two items (numbers nine and ten) reflecting a statis-

tically significant change from pre-tO-post test.

:Interestingly, "doing nothing at all." Awhich probably

reflects opportunity for creative, lersure/tIme endeavors
, i -

on the part of trle students and time for/para-professional.s

to-develop involvement with students) /h/ad the moet dramatic

change with item eleven "rewarding chlldren is most

important" also reflective of an increasi ly positive

attitude, probably due to the instructio aides seeing

the dramatic power of positive reinforcers

; utilized.
2

7 9
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Pre-test*

COMPLETION SENTECCS
Put an X on the face tilat is closet to your

feelings about/the sentence,

POst-test*

The role of the instructional aide in the sphool is-

8.21

/
2. -The role of the instructiopal aide in the classroom is-

SO

7.86

8.26

The role o

8.08

an instruc-tional aide in

7.86

-the community

q):0 7.86
'Qt1./

ate-The language and/culture

'7.56

of children

S. The way.a child grows socially is important to me-

fe 8.30 9.52

6. The way a child grows physically, is important to me-

8.26

7. Helping children to read is-

8.34

. Helping children to read should be-

8..36

. ,Puniphment-

4.86

10. Doing nothing at all-

3.18

11. Rewarding children

6.86

most import3nt-

Change

(-.35)

(-.40)

(-.22)

8.22 ( -.04)

8.00 (-.34)

8.25 ( -.11)

4.87 (+.01)

783 .( .65)

7.93 (4-.97)-

80

*sig.

n.s.

.nSO

nSO

rf.s.

n.s.

n.s.

n s

n.s.

.001

.oc



Pre-Test*

Different ways to tepch readin

7.63 z:

Post-test*

13. Different ways to teach math

7.45

14. Individual

7.59

differences in chi-I:di-eh are -

7.45

Change siq

(-.18) A.S.

7.62 (+/17). n.s.

-.22)/



RECOMMEfIDATION

The overall objective of developing postive attitudes

on the part of the para-professional teacher, aides towards

all areas of the taxonomy was attained and it is recpmmended

procedures be continued and ampli-
.

that present policies and

fied.

The fact that especially positive attitudes towards
, 6

(1)- machines uSed in teaching; (2) factOrs involved in
to.

Spanish speaking; (3) problem solving procedures;s (4') areas .
. ,

/

'in professional growth and (5).the proper use of reinforcerS

-/
were-identified by the evaluator indicates the Fe%sons for

the successes in'these reas should be carefully aScer-,

tainled, documented, and verified.

/ The strongest recommendation, tlrefore, is that the

publication of fi7e separate guides in these areas would' be

/a great contAbution,

cancee-

and possibly. one of national signifi-

,s.


