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ghrough the School of Education,
' ‘ » .
Department of Teacher Education
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. 'Paraprofessional training programs. _ L
I This is the result of that effort... ' -
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TNTRODUCTION

The training.program is designed for-five weeks in which
there is-a sequenced presentatlon of concepts and a designed

.»-‘,

contlnulty 1ead1ng to’ paraprofessronals and\tormunlty vo. un- .
teers in the classroom becomlng more effectlve and knowledge; .
‘able about their students, teacher relatlonshlps, their role,
the school functions, aﬁg generally, more_lntegrated and
accepted as a valuable role in tHe school process, especially.
with the communlty. | | |

The tralnlng ‘is based on v1ew1ng the role in a profen-
31onal capaC1ty - the Para Educator.

Included along with the evaluatlon and the indepth de-
scrlptlon of the training philosophy, is the overview of the
two successfully completed pilot projects. |

. Brlefly, the train’ing. phllosophy of the program includes
esrabllshlng a receptive env1ronment within the school and
trainee group, a needs assessment of 1nd1vrdual schools, an
1nformat1on base of existing programmlng intent, type of
'tralnee and school populatlon. These are all factors for
tailoring of tralnlng. Types of trainers most effectLVe, a
varlety of tralnlng strategles in, affectlve and. cognltlve
'areas, and continuity of training beyond the program are

also part of the design. "

o . . . %
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The mater1a¢~ and scrlptq used for tralnlng classes are
separate and not 1nc1uded. They are de51gned to be flex1bie

and adaptable to meet the expressed needs of individual

a

schools. . . . ~ T C ‘
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PARAPROFESSIONAL TRAINING PROGRAHN :

'OVERVIEW

¢

In 1965 the Elementary Secondary Act was, enacted by

Congress to brldge the gap between the educatlonally advantaged

and dlsadvantaged chlldren.' These funds followed by succe551ve
federal and state allocatlons, are geared to compensate for the
1nab111ty of our,nresent school system to meet the needs of the
child. 'who is not performing at grade level in basic skills. &as

a,result of t.ese fundings, auxiliary personnel were hired and

are continuing.to be hired to assist the teacher in meeting
_ : _ - - :

these needs.

Slnte 1965, there has been a steadlly grOW1ng number of
communlty personnel part1c1pat1ng 1n ‘the” educatlonal process
at schools.where compensator; education and special funding

extst. . - R

L{ (i ot s }\

These paraprofess1onals/are a resource to the school in
,many ways. They brlng w1th them the essence of the communlty,
its value,, attitudes, culture- and can assist the educatlonal
school community:in the understanding the communlty they serve.
rhey'represent.communityxmodels within the classroom and the

school. )
" The role of the garaprofes51onal in educatlon is valldated
through federal and séate funding sources Wthh mandate in~

service training and communlty'part1c1patlon. The recent d

/ D . 8 ) .. 9
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bil%ngua] legislation requires linkage w1fh a four year 1nst1~

A

tutlon or un1vers1ty to provide systematlc academic advancement

for tge profess1onal and the paraprofessional.

Districts and schools involved in meeting the néeds of a

‘constantly changing diverse pobulation,_andlresponsive to those

needs have hired paraprofessionals tovassist; State and federal

funding sources provide the needed additional_financial support.

They are now faced with the mushroom

' .sional work force, with all its potential

]
/
" /

/
! where they serve,.

skill development.. The range of training

paraprofessional have waried greatly from

;

and from school to school within the same

r/ . '
ugon the availability of resources. They
/ . N - . .

~

inFeption, been used in a variety of ways

vériety of people, such as:_ the teacher,

[

effect, a paraprofes-~
in various states of
practices for the-
district to district
district, dependent

have, since their

responsible to a

the administrator,

the resource teacher, the dlstrlct. There is a need for role

P

deflnltlon, an outllne of respOnslbllltles, and an acqu1s1tlon

/

s

T

/of accommodative skills with input from the school—communlty

~

There is-a need for an 1n1t1al comprehens1Ve tralnlng

program for the’ paraprofess1onal des;gned

around the 1nd1V1dual L

school needs and related to the 1ndlgenous school populatlon.

ThlS tralnlng des1gn would involve the total school communlty ln

L,

assessment .of the role and prov1de 1nput and part1c1patlona

9
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The fundamental tralnlng base would then allow the local
school Slte to follow up Wlth inservice based on emerging

relevant needs of the paraprofesslonal '

PROGRAM RATIONALE.

ParaprofeSSLOnals, worklng “at a school Slte employed by l”
} A
’the dlstrlct, and communlty volunteers are proV1ded with 40

hours of classwork and 50 hours of fleld-appllcatlon. The ks
program is desxgned for those in the communlty school who pro— B
‘vide a dlverslty of services which' 1nt1mate1y and v1ta11y touch

children's live., The- prqgram s thrust is tOWards enhanc1ng _

_the paraprofesSionals " understanding of thelr role and- ﬁunctlon,-

Bq

increasing their knowledge of child .growth and development, and

‘developlng the accommodatlve skllls and expertise to 1mplement

thls understandlng and knowledge within the framework of school
y J ‘communlty. Thls is an experlentlal 1earn1ng, performance and .

. reality-based program.. : -

- SPECIFIC OBJECTIVES:

. '* Examine the respon51b111t1es of the paraprofes51ona1
in the school, the classroom and in the community,
within the framework of dlstrlct guldellnes.

* fdentify principle concepts in the psychology of
learning; .child development, personal ty,
soc1allzatlon, and dynamlcs of behav

*'Improve thelr skllls in 1nterpersona1 and 1ntergroup
communlcatlon.

"% Improve their ability to work w1th 1nd1v1dua1s and
, groups in plannlng, problem solv1ng and decision
ymaklng. .

-0 - . . \

v



Ve
' . % 7o improve their understandlng of multl?ultural .
vari bles. . -
4 * To develop p051t1Ve worklng relatlonshlps in _
- the school communlty. ) o ‘ !
" . - ° 4 .
* To- develop accommodative knowledge and. under-
- - standing in 1mplementatlon of basic.skills. | o
- o . “ i Y 5 &
* To provide a base[for continuapg teacher—paraprofe551ona1
inservice programs. . - . ‘ f
. ‘.f“, . R . . ° : & - , .
- . . , ’ ,
- e N ’ ",
~ ) / '
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~_FOCUS:
& Modeling method in‘training. )
; n-
' # Hands—on information and materlals related to
lmmedlate classroom application and use.

)
14

) - * Involve district,'school.adﬁinistrationl teachers,
: iﬂ! supportive staff and parents'in training,,
my

]

* Prov1de continuing 1nput for prcgram adjustment.

to

PROGRAM TAILORIN &#

kY

* Training on site.

b
. !
s

* Assessment of total’ school 1n tralnlng content.

N\

* Special emphasis on school populatlon..

- * Adapting trainlng and tralners to school site '
needs and tralnee needs.-

* Tra1n1ng~related to grade levels.

-

" * Use of on site materials and curricula.

. CORE CURRICULUM:

l. Role Clarlficatlon - Communlcatlon

.

2. Child Growth and Development'

- -

3. Multicultural Studies . e v
4. Basic Skllls —'Readlng and Math - S 2 -5vn
5. Classroom,Management 'ﬁ\" "  o

f—~——7 A . :
///6ONTENT OF CORE CURRICULUM:

' Role Clarification examines the responsibilities of _
‘ the paraprofessional in the ‘school, the. classroom
and- 1n the framework of dlSLrlCt guldellnes.
._CQmmunlcatlon ‘focuses on improving 1nterpersonal
and 1ntergroup communlcatlon SklllS and technlques.'

" child Growth and Develoﬁment prov1des the develop-~
mental patterns of the child" 'S physxcal and:mental
growth in the lcarnlng process, K-12. This is then
related to the acquisition of. specific skills a
child needs at cach grade level. Classroom annroache'
and techniques atre explored to merovc phys1cal and

" “Yearning developmental Skllls

12 B




*"Multicultur . ilds the understanding .:.
language, « © - 2ues and .promotes respec

for cultural = = ..ity within the school commu...:ty.
Special emphasis is on indigenous school popula-
tion and related to trainees worklng with a .
culturally dlverse nzpulat:on._ ‘

[ ﬂb e
Basic Skills, readlw and math is geared to”
specific grade levels, texts,and school materials
which dze integrated into. the training. Basic
Skills content is ‘emphasized and developmental
phases are explored related to classroom approaches
and strategies. Based on this theme, creative
hands—-on materials ‘are developed .and field tested
with peers. ﬂ . :

Classroom Management is deslgned to asslst the _
trainee in learning accommoddtive techniques by
de51gn1ng and - managing individual and small group
instruction in ways which successfully meet the
defined learning needs of the student. . Basic
Skills Lah approaches are used, as well as accom-

modative sfactors of learning style, learning - . *:

content, learnlng rate and learning environment. ¢ -’
Various types of media and school equipment .is
used in teaching strategies. A’ teacher—chlld
management system are also dev1sed

te

o
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II.

A.

FARA EDUCATOR PROGRAM DESIGN

R

To provide pre-service ar’ nservice teacher aide
education and training to persons employed in the .
public schools ‘and community persons for immediate
classroom application and to- increase the use of. .
paraprofessionals in a variety of responsibilities
to function as part of the educational team.

_ To provide a more. comprehensive training structure

of systematic development for possible district
‘increment plan and/or degree pqtential through
academic- advancement. B L

»

Relationships .of Institutions

A.

School Districts

1. To identify a pilot school as a training site.
2. Identify paraprofessional and community.people
" to participate. ' B ‘

3. Assist in establishing an incentive policy for
participants.: _ s ce ' '

4. Establish linkage with district, community
college and the University of Southern California
in relationship to training.

University.of Southern California

1. Provide on .site expertise and personnel for in-
service training adapted to particular site needs,

2. Responsible for over all program design and B
implementation of field training. . '

3. Provide assistance in establishing academic credit

through the University and—the-community-college
for each participant. o ) .

4. Assist 'in establishing a consortium with the
district, community college and the University.

Community College )

1. Assist in designing and adapting a continuum
of on site field related sequence of training, for
academic credit leading to an A.A. degree.

2. Assist in providing classes on site for continuing”
"education that arise from the needs of the field
training. : ‘ :

3

14
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II.

e

Financial Sup-~rt Systems

A.

Distri- - financing for training throughv
exist i . 11 and state funding sources. '

B. «Coordinatiu.. of student financial aid at the

_C.

University. .
Developing through the University reiated4support
systems involving federal, state and other '
financial potential. *® ’ ‘ :

AN

I B o YO



TRAINING TEAM - .

When 1mplement1ng a ‘training design v1ewed*as a_process,

se’not\: ':nd function of thc training team- is of- paramount

wtw oe. A coordlnator roie is necessary to maintain pro—.
gram dlrectlon and prov1de cont1nu1ty. Thls role entalls
: preparlng a.receptive environment for tra1n1ng and to
generally establlsh a collaborat1Ve training effort, for the .-
school, dlstrlct and instltutlonsz This includes the gather1ng
of prellmlnary background data for program tallorlng, opening
lines of communlcatlon W1th1n t,... school for flow of informa-
*1on, prov1d ng tralnee field ux » experiencesl class‘
observatlons dtrlng tra1n1ng, = assessment for cor zinuing
site inserv1ce as a result of t= fng} program evaluatiocn.
and post tra1n1ng followups. - Th coordinator'is the'lizk
'between tra1nee and tra1ner, teacher and paraprofesslonal,
'school and tra1n1ng program.‘

Each of the tra1ners must have the qua11t1es of slncerlty,

realness and aosence of a facade, 0ne who has confldence 1n "

“the capacity o the human organism, thus he/she is a real
gerson in relationships with trainees.i:The trainer makes
himself/herself and his/her special knowledge and experience
clearly available to°the trainees anduprovides trainees contact
with real problems. | | |

Each must have expertise in his/her areas of the core

.

currlculum, as well as, practlcal knowledge and experience in

16
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the presént day diverse educational environmeﬁt. -Additional

N ﬂquallflcatlons are communlcatlon skllls,'flex1b111ty, and the
ability to adapt 1nformatlon and materxal§ to varylng audlences.

The ;alners‘shOuld alsO’represen; a multlcultural group,
realizing that we ii&e;.énd_séhqplé_do e#ist in this environ-  '
meﬁt.- | ‘ V; |

.This particular téam not ohiy incIudéd tfainers,.but had
cumricult 1 advisz— who translated tralnlng ln*o written scrlpt
lana r=zisted in ceveloplng course.content wh,ch prov1ded credlt

frow corounity colleges for the trglnlng.

\ - - '\..,

17




PARA EDUCATOR TRAINING PROCEDURES

I. Pre-training Procedures

A. Disﬁrict

1.
2.
3.
4.

5.

.Board approval

Presentatlon of progiam

Selection of school

Contractual arrangements between the- Unlver51ty
and school district .

Incentive System '

a.) U.S.C. Continuing Education certificates
b.) Credit through community 'college :

c.) Other such as: . District tests, career ladder, emplovment
d.) Babysitting, , transportat:on,ul e.

B’ SchoolaAdmlnlstratlon

1.
24
3.

\
\A
A

Paraprofe551onal tralnlng needs of school

"Ethnic distribution co

Provide: , e
T Fac111ty (room)

Review of- materials and medla equipment

for incorporation into program '

c.) Provide school compensatory education
plan and district gu1de11nes for .

. paraprofessignals ; )

d.) School procedures for reportlnq

. durlng training -

e.) Time line - starting and completlon
dates - days or day per week for:

L L

8. hour class/week -
4 hour classes/week

o
—
N!—‘

f.) Use of schpol resources and resource
personnel for training

g.) Responsibility of teacher-aide
collaborative participation

P

C. School staff : : S - ‘

1.

Presentatlon' : . R ¢

2. Overview, of tralnlng program
3. Assessment. and’ priorities

4.

Respon51b111tlcs of teacher —.p/p team

5. Time -line for teachcr - p/p pre-teaming X




'pP. Training Strategies

. Designed to meet a dlverSLty of needs
:_Multlcultural and language awareness
. Modeling
" . Diversity of presentatlon
. Individualized
. Group interaction :
"« Use of group as resource persons
. Affective
« Cognitive
. Use of community resources
. On-going coordination
. Class visitation & follow-ups
. Constant feedback between tralnlng groups
and school staff
.. Needs assessment for post. 1nserv1ce sessions
. Inantlve system :

E. Follow—up

1. Technlcal as51stance and malntenance of effort
2. Assessment of program 1mpact

19




PRELIMINARY PLANNING
To implement a successful quaiity'training program~with
long range goals and provlde all - v nts with the mavyi-

mum of serv1ce and accommodatlon, many factors had to be"-

cons1dered in plannlng

v

The tralnlng program is offered on site. to accommodate

each individual school and - addresses 1tself to the school as

N

it ex1sts in an attempt to design an "all win program forp
all part1c1pants, w1th ownershlp 1nvested in that school
DlStrlCt, admlnlstrators, teachers,’tralnees are all contrlbu—

tors for initial input,: 1mplementatlon and - followup.

1

»Pre—assessnent deals with posing questlons‘about the

sChools‘ env1rc1ment leadlng to program tallorlng with the

total school s-aff. admlnlstratlon, teachers,uresource

perSonnel, pareDrofess1onal/commun1ty volunteers, parent, i. e."
As assessment*can be accompllshed.;n_a variety of ways{Llnte:—'
view technique was selectedwas thermethod to gather information
_}related to group and 1nd1v1dual needs. |

. Special emphas1s is glven to school populatlon. What-
_ types of Chlld is thlS school edncatlng? What kinds of
special programs exist in this edvironment to meet his/her

naudsv‘.HoW can the training interface’with‘the diversity of

R

tte school populatlon and its programm1ng°



What is the-makeup of the tra: > group’ | 1erc their
base line of informition? If the group comprlses mostly
volunteers, tralnlng focus in different tHén w1th an employed
group.of parapro:ess1onals. megardlng communlcatldn.in the
training.process, isufacility in another'language an issue?

What typestof materials and texts are in use at“the‘
school? What types of approaches are belng used to teach
reading'and math? Is blllngual educatlon a factor, or E.S.L.?

| The-answers to these questlons 1n pre:assessment<proce—i
dures prOV1de a plcture of the school. This ‘information along
with the needs expressed by staff and trainees is- then
overlayed ‘on the program ‘s core content to adapt tra1n1ng and
tralners to’ the school site reallty. (I & IT PILOT sCHOOLS)
. Another accommodative factor in prellmlnary plannlng_rs'
establishment~of a multiple inoentive-policy for. trainees.

What needs to happen to allow communlty persons the oppor—

tunlty for tralnlng and that thelr partlclpatlon 1s valued9

'The tralnlng program,.. 1tself is deslgned to. 1nterface with
community college requ1rements for three units of cred1t
but “other cons1deratlons at the school level need to be met
~ ‘for tralnees, such as, providing babySLttlnq, and possibly
\\transportztion derending on group ==2eds. |
fraining as a Strategy

“ o

This training program, designec for five weeks, is a

sequenced\presenta:ion of concepts'and a designed continuity

21




leading to paraprofessional and community volunteers in'the
classroom becoming more_effeCtive ard knowl%dgeable about;
their students, teacher relationships, their role, basic

. . skill development, materlal and human resources use, the.

| school functions, and generally, a more 1ntegrated and
acdepted valuable role'ln the school process, espec1ally'
with the communlty. " |

°

o ‘bridge. the gap between the communlty and the school
¢ A »
the tralnlng program focuses on paraprofe551onal worklng

at’ the 1nd1v1dual school site employed by the dlstrlct and

.school communlty volunteers. It is de51gned for those 'in

the communi ty school who prov1de a dlver81ty of services
thh 1nt1mately and V1tally touch chlldren S. llves. Training'
seems .to be a comfortable, understandable venlcle for openlng
lines of communlcatlon among the profe551onal and non-

' profe551onal and to begln the process of 1nteract1ng, relatlng
and bulldlng on st?engths w1th1n the educatlonal process. '

W".-~f“wm~~Thevprogram smthrust Ais: toWards enhanc1ng the paraproryﬂm;

fe=81onals knowledge of chi.ld growth and development,'and

4
developlng the skllls and expertlse to 1mplement thlS under-

W

standlng and knowledge within the framework of school- communlty.
It is an experiential learning, performance and reallty—"
. based program. kFrom the specific objectives, the core\contentw_
mas déveloped, the five strands, a base of knowledge needed

to work effectively with all children. _ | S '
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This tralnlng base allows the local 51tes to followup

with continuing relevant on—g01ng 1nserv1ce after termlnatlon

period andwproVides.a flexible model to be used

for new groups of personnel as they emerge.

of training

[y

(R}

N b

O

ERIC

Aruitoxt provided by Eic:



TRAINING , -

The training is based on Vieming'the role.in a'prpfessional;lm;

. o < ) . ! T
capacity... the Para Educator. The medical professional in R
creation of the para-medic give credibility and'visibility to

\ -

this concept, and that it can be accomplished through training.'~~¢‘

It would then follow that the,trained para educator would. be a
n.' more'valued knowledgeable participant in, the schooling process.
In formulating this concept of para educator, the training was
deSigned so that it would eventually lead to the professionali—
zation of this role in education. |
The program prOVidES a training base With speCific objec—
tives outlined . and; detailed in trainer scripts. The materials,
developed for training, supplement the core curriculum«and are .
deSigned to- be flexible and adaptable and ‘that they Wlll con- -
tinue to grow and change as new’ groups and indiVidual contri-
butions are made through training.; Picture the training process
as a series of transparenCies, the first being the school and
‘staff needs,_then the attitudes and experiental elements of
training staff and trainees, overlayed on the core content "

N
o which has been tailored to school needs, and then finally over-
lay the dynamics of the actual training itself and its rela-
_ S . {e
ntiOnship to future inserVice. i

The underlying theme that runs through the training is .
. ~o v
that each participating member trainee and,profeSSional\staff
is a valued contributor, with unique qualities and resources.

2 . ..
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The training team concentrating on thls accommodative.process
'creates a facilitatiﬁeﬂclimate, and ;raxides resources'
deslgnated by core content and adapts the ‘-material to indivi-
TauaEL” and group necds.f.Each individual, from the,mater1al.7“\\

shared by tralner and trainee.through group"érocess, begins to/J&Jm

.get a better understanding and a' acceptance of self and his/

her relationships and values related to others. An exciting .
. . "» ) - , . “

kind of personal,.and intellectual learning:occurs .and.change

comes about L ’ S

’

The 40 hour tralnlng perlod has a growth promotlng climate
heylng a certain attltude and experlental elements to enhance,u

personal development. These partlcular factors are not a re-

~~ S

Vsult of technlcal knowledge or 1deolog1cal sophlstlcatlon, they

“

are personal human qualltles, related to what a person experi-

B

ences, not somethlng he knows.

What are "the physical characterlstlcs of the para. educator
tralnlng program’ Paraprofesslonals, Worklng at 1nd1v1dual '
school sites employed by‘the dlstrlct, and communlty volunteers

are provided with 40 hoursﬂpf classwork and 50 hours of field

application. The 40 hours of ‘classwork comprises the core’ L

content, the five sequenced strands divided into '8 hour blocks.
Each trainer, with expertise in. that partlcular area, has hls/
her classroom core block of 8 hours and " has a. scrlpt and

materlals designed for that strand lmplementatlon, The

~coordinator present at all training sessions, insures.the

s
N

™.
-



~

.‘contlnulty and focus of all five core. areas. .-

ish group cohes1veness, contlnulty and . s

In order-to.estab

i . ¢
1

on, the traln;qg 1s de51gned for 5 ¢,

assure group.interac
vaweeRS'with no les'h han 4 hour blocks ofwtlme,- One '8 hour
- R ',\ e J. PR

_class per week or two consecutlve 4 hour classes per week, thls

tiine block optlon is left to the school s d1scretlona'
- : The tralnee group should.slmulate a.- classroom populatlon

Il

in size for trainer modellng 1s deslgned in the process. In’

/ ] r'

‘this manner the paraprofesslonal has the opportunlty/to ;
experlence a varlety of teachlng technlques wh1ch are
immediately transferrable to t e classroom. R DT et ;ﬁ -

. e

texts and games,g'

o .

School materlals .such as,

"school approaches to teachlng content are 1nclude6 in 3l” -

’ strands 4 The on slte resources personnel share and part1c1pate

_" . v 3

in ifipléementing tralnlng. Lt 3 : e ° 5.
. : 23 <3
\\ The respon51b111ty of superV1s1ng teacher and the para*

professlonal 1n tralnlng 1s establlshed and -an agreement 1s

reached for collaboratlve part1c1pa§10n. The paraprofess1onal :

shares and 1mp1ements tra1n1ng exper1ence in the classroom N
_ 7, _ oo
sé%tlng and the superV1s1ng teacher accepts the role of

i

assisting. in the plannlng and- guldance, the beglnnlng dev'elop--'°

ment of a partnershlp in meetlng the needs of students. i ff

L4

During ‘the program the" coord1nator is on 51te for tra1n1ng

o

perlods and an addltlonal day  to visit classrooms and to asslst

) \},I . . v ) o~ v
. \ '
. . )

-t

\

&
-
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trainees"and'sﬂpervisory_personnel'in implementing training
and to receive input for training adjustment and .emphasis.

Fieid trips for trainee familiarization of community

:resources are -also part of the program as well as orienta-

tion and training in use of school equipment and machinesl

At compIetion of training.a needs assessment_ls formu-~
lated for on—going inserVice needs based on further inforna-'
tion needed by trainees in execution of their role.

The program proVides a followup of 2 month after training

to prov1de technlcal ass1stance and maintenance of effort and

:for-assessment of program impact.

3 2

ERIC
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PARA EDUCATOR PROGRAM PILOT SCHOOLS .

VALENCIA PARK ELEMENTARY SCHOOL

-4

" Q¥ . . e,
FULLERTON ELEMENTARY SCHOOL DISTRICT.

MAGNOLIA AVENUE ELEMENTARY SCHOOL

¢ LOS ANGELES CITY SCHOOLS

7Ty o
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' VALENCIA PARK ELEMENTARY - SCHOOL

- 3441 VALENCIA DRIVE

'FULLERTON, CALIFORNIA 92633

2/4/76 - 3/4/76 .
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INSTP-CTION'L AIDT ¢ “NING AND

PROG:-AM SCE“hu. .2

“Va_:z=cia Park Eleme- -ary School

Multipurpose oom
1:00 p.m. ~ 4. p.m.
Wednesday & T: = :day :
Startlng Wednesda: -:zbruaz =+, 1576.
5 Weeke o

Babyslttlnq is ~wided

W i. Feb. 4: Ttz Role of Instructional Aides
Thurs. Feb. 5: CommonicatiOn B
~~'--‘.I.;ues. Feb. 10: H'Mﬁlticulturai AWareneSS _ S
Tuesereb.le: Bilingual Educetioﬂf(ianguaoinq)* | o
. Wed. Feb. 11: . MulticuiruralﬂAQareness c |
Wed. Feb. ié: ' Child Growth-& Deveiooment o
Thore;’FebL.19: ' Chlld Growth & Development
“Wed. Feb. 25:1 ‘Basic Skllls ~> Reading N
_ Thurs. Feb. QG;_ Basic Skills ~ Math
'.Wed, March 3: :ClaSSroom.Management - o - _l
.Thurs. March 4: - -Classroom Menagement, - o ";

: - - e . N L
Elsa will be at school Wednesday & Thursday and also every
Tuesday for 1nput from school staff and communlty reqardlng the '

program
Pick a day " for a visit to Medla Center (Nlcholas Jr. quh)
(l hour) . _ .
Learn to use_the: .
' ' "Laminator .
. , ©. Ditto
s .- Lo Thermomax

Brlng any - materlals you want to prepare and meet Flsa in
front of the Multlpuroose xoom.

February_l?;-» 10:00 = 11:00 a.m.
Marchrz:' 1:00 - -2:00 p.m.
| 39
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VALENCIA PARK Z ENTARY SCHOOL
PULLERTON ELEMENTAI - 3CHOOL DISTRI™MT

otor Training Inform: ‘ion

ncer  .ve System

. t.%.0. Para Educator cer= ificates thrcu:h Continuing

v~ 2~ation Department.

Jhr:a units.of credit.f'am Cypress Junicr College.

z.2v3sitting prov1aed.

npf;tunlty for employmgnt W1th1n schoo s as pos

s ol Description.F K-6
.. 22001 size - 700 population
~.ocai;ﬂi:onf— suburban
2 ovpe of population area - small city
i, %Jmpensatory educatlon fundlng
Title I )
TIE, a - o
T, Ethnicity e
73% White
J-% Mexiczn Amerlcan
Black
Asian
Other
6. Zlementary, K-6
Needs Assessment
7. xdministration .and resource teachers
2.'Teachers - - ' S
2. Imstructional aldes
. ﬁolunteers

Tr;lnlng Group

1. 6 ~'Instructiona1 aides
19 - Community wvolunteers

Z. Ethnicity :

4 - Mexican-American
20 - White : ‘
l ~ Vietnawese

3. -3e group - 21 55 years of age
| 31

v =24
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4. Education-majority hiéh sct- i yraduzz=s, 6 in
~community colleges

5. School work experlence - 6 e~ x_oyed as 1nstructloﬂa1
aides - 3 had volunteered at “:iferent times - = -
. ; )
)
J
<r
/"i\
J. @
X
4
o
- W
A
.,
¢ rd
X o
] - , .
_(
[ L " -..’
- i

ERIC

Aruitoxt provided by Eic:
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" ENCIA PARK ELEMENTARY ’""Z “ZOL
- 'BACKGT . "ND I TCRATION ON TRAIT " GROUP
o “*ZRUARY, 1976

Would like to be z =each=rs aide at this =z 1, because
T k=ve my girls at :his =zzhznil, also woulc .2 to be a
vor;nteer.

WO .14 like to be a teachkzrs =zide. at this =zzhocl, I don't
ive so this scheol wor’d b= convenlent for me. '

I zm a volunteer in the Zibrary on Wednesday at 9:00 a.m.
tc 2:00 p. M., I als: have a laughter in the 2nd grade.
‘Would like to be very helpfu- as a teacher aide, also )
it would help Jme flnanc1ally. :

I am presently a volunteer but I would lixs == become a
Leachers aide.

' . R —
I am em:royed at the L.A. Sheriff's Departmenz as a
nsecretarv, am interested in becomlng an alde.

I am an 1nstructlonal aide for Room 13 from 9::00 tlll
12:00, and' I am a grandmother, and it keeps my brain
worklng.-“_ '

3

Instructlonal alde for Rooms 10 and 12.

Instructicnal aides for Rooms 3 and 4 also- Media_Center
and Library during lunch recess.

I am bilinguzli teachers zide for Room 1 inm kindergartern.
I am not an z>de at this =—ime, but I have one vear ex-
perience as &= aide in a kindergarten class. Would _/'=
very much to ~ecome a volunteer once more. Having tne

'opoortunlty +n earn a certificate and become a paid
alde is grez=. . '
Have no aizs position'now Sut, would like one.

I 22 a den mother :nd teach sunday school I.would_lrze
tc be a teachers =zice.

Do 7olunteer work and hop==u lly become a Pzra- Lducat:-. -

I am a housewxfe and moth.r and I hope to pecome a Pzra-~
Educator.- . - _



YALENCIA PARK(ELEMENTARY SCHOOL

3TAFF NEEDS ASSESSMENT !

5-,\ a

1-12-76
= s=ld like to kno— how to type, use the ditto machines and
lzzznate. I would ZZke to know about child develonment, what
i szxpect of a chili in a certain level, feel confident in

hiezz skills to knot abrut classroom management and I'd like

to have an overviev - math and reading skillsJK—G.

Fege. -onfident in tl=se skills to have some fores1qht abotrz
. what 231 be done ahe=d of time and confidence to communiczte
with teacher and her ideas - Althouqh this has to do wlth
sachar too. _
. . .
Type and operate‘business machines, spzak phonetically cczrect
english (for lst grade reading). °

" To work independent;y,'handle discipline. ..
Learn how to run the machines i.e. Ditto, laminator.

I wonld 13ke to work~withTYOung children, learn how to use-
business wachines and ‘'some _music, art, and p.e. skills.

Anticipate tear = needs,'be'able”to ccatrol small groups.

Assist the chilwrun in their questlon; {language and

. tomprehens=ior =i’ ls;, business machines (how to.operate),
=1p fcr'tatsr_a; or remedial work (those absent or needing
8. 2.A. etc), =nd set up worksheets in math. .

Sew to iow when a =hild is procrastlnatlng, spend a little
Time at tome s—mdy:i—y and prepairing, Lezrn the picture clues

T-r phonics ov takizmg home the materials I prepare for_an

—ide -~ (Nct "irag :lcng" with the ‘kidsl)

- ali =he Enqllsh sounds and read them
otha: sounds, translate notes into Spanish

Emow how <o
Imdepené=nt o
LB*—llngual)

0

Hh ﬂi

Zelp with children wao have limited English skllis (I havs
= Spanish aide, helr conference parent llSt and work with
remedial prereadlng =nd math skills.




VALENCIA STAFF

I8 :

INVITED "
T |

< YORKSKOP TN LANGULATNG

Th:ough the Universitv of
Scuthern Califor:nia

_ o U _
On dlfferance- and simiZarities in Enalish lanaquage
learninc; ‘ R

t

Cognitiv= learning and contrasts of Svanish and
English: '

Developi 3 —eadirng Skllls in mo=x o'lnﬁual and bilingual
childrer: . . -

\ExamlnAk_O' =f meatzrials anZ tezcrhimg strzteqi :s for
work ' -3 vi=h chiliven of limited Enclish~spea.ing ability.

TUESDAY FEBRUARY -0, 1976 4

o - READING LAF
o 30 - 400

W

Than. vou for vour :aterest
 _Elsa Brlzvl,
.;Para—zducator Coord;nator—.ﬂ



_TRAINEE WRITTEN EVALUATION

I reélly'én'ayed the class, 2ni I learned How to-WorK better
with children. , - . .

I think this type of class i3 = very good thlnq to have. I
really enjoyed it. The onl: suggestions I have is that the
section on Bilincual Educatis~ should be changed. I didn‘t
. get a lot out of it the way .t was presented.

More time needed oa Math and Psading Skills. Enjoyed Child
Growth and Deve_rpment and Cl:zssroom Management.. Fee I
leatned new ways to approach = chlldren on punlshment and
with just generzl learning.

A very good op;urtunity'to lezrn more. Thank you

The course shcu’Z be extended o include more extensive
information recarding discivline and skill: for the class-
‘room. Perhaps less need for creative factors. 'Have gained
a great deal from this course and it has’ ~:1mulated many

- thought areas regas a-ding cla5eloom aiding.

T have learned how to dea’ w1th chlldren in csrtain situa-
tions. I have learned th= importance =f ﬁd*Vlduallsm in
chlldren. I hav: lzawned how < work wit: other teachers.

More on Problem Sc~ving, more un Resding =nd- Math; less on
Bilinguzl Educatlh". .

I enjoyad the cla-s. I l==—z=d many mew vaings about
Classraom Managem:.z=, pL;:szzcnt, abor= people. I truly
. .enjoy working wics child—=n =xi hope = wctk into a paid.
instructional aids
. e . . ) ’ :

I've learned that children Zave feelings, shonld communicate
_with others, incluiing teacbersz. To spea: up when they

have problems. Mcre abort <iszinline.

-I have learned <= be much mcrs tolerant ci my own habits .
‘and of all culildre='s kabits. I have crcsz to have more
patience wit: all wzings che: don't almav: happen . the way
I'd like. I bzve b=ccme —r= interestsd .2 becoming a -
professional. In h,nd,lnc"~*c ~iems in =x=il .groups, it - -
~ has become essier to m= ant learning tc —omtrol myself

'have become most important to me.

I've never WOrked,W1th chiid:z. " in -a clazsroom. Withvtheséf
class sessions. I have leaznec 30 much abocot the children and

teacher in the classrcom. ‘Sidn t realiz= there was so
much to know in teaching chiZfren. I wou.3 like to know .
.more on how to make school mcr= interestinz for mv l0.vear

old. He always says he hxztes school esnecially math. I try
'to To put. it acrczs that mats === be fun =nd _ts 20TV imporé&ant
‘1nxany walk »F life. I ex~oyed these ss=sions verv much. :

36
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- MAGNoLIA AVENUE, ELEMENTARY, SCHOOL .

1626 ORCHARD AVENUE
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" 3710/76 = 4/8/76



'iWedJ
ihurs,
'iWed.
“Thurs;
_tWed,
Tnﬁrs.

Wed.

’-'""Th'ur S.

Wed.

Thurs.

‘e .

“One Tuesday we'll use to visit ‘the’ dlStrlCt Media Center..s»*
Q(l hour ).

March

March

March

March

March

March-
-April

April

April

10:

11:

17:
lé:

24z
25:°
31:.

1:
7:

. 8:

' INSTRUCTIONAL AIDE TRAINING AND
PROGRAM SCHEDULE
Magnolia'Elementary School
12:00 - 4:00
“ Wednesday & Thursdav

Start1~q Wednesday March 10, 1976
5 Weeks R e

A

The Role of InstruCtlonal Aldes

Communlcatlon ’

Multicultura1~Awareness.

-Blllngual Educatlon (lanouaolnq)

Chlld Growth and Develooment

‘Chlld Growth and Development . | ' ._; o
.Ba51c SklllS - Readlnq L t' AI;. T
‘Basic Sk;lls -~ Math S

'Classroom'Management'

Classroom Management = ., .~ T -

¢

: rlsa will be at school Wednesday & Thursday and also every -
,Tuesday for 1nput from :chool staff and communlty reaardlnq the -
program. : C

Learn to use-

tlmes and dates in class.

1 Ny

Ab" .

. . : 4
A v R
) . s . z N -

Laminator

Ditto 7
‘Thermomax

Brlnq any materlals you want to prepare. We ll derlde

2
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T 'MAGNOLIA AVENUE SCHOOL
- LOS ANGELES CITY SCHOOL

-
’r

o

1. Para Educator Training Information .

«

A. Incentive System

1. U.S8.C. Para Educator certificates through
Continuing Education Department = - )

2. Three units of credit from Los angeles City

' Community College , B ‘ ‘

3. Three hour instructional aides were paid for
training through compensatory education funds

B. School Description

1. School size - 1700 population
. 2. Location -~ urban (inner city) :
. 3. Type of Population - metropolis
4. Funding . .
Title I - - - - ‘
ECE . 1 -
Bilingual-
5. 'Ethnicity
90% Spanish surname
10% White, Black Asian, other
6. Elementary, K-6 - ‘
7. ‘Bilingual .Classes
8. ESL‘compgnents

C. Needs Assessment ' ' S,
1. Administration and resource personnel o
- 2, Teachers -
3. Education aide

D. Training Group _ -

.+ 1, 25-3 Hour education aides III | o v
' -1~ community,K volunteer = S ‘
2. Ethnicity 2/3's of group bilingual Spanish-English
- representing-Latin American countries. and Mexico.

1/3 representing a mixture of culture ’ :

. 25-women : ' - T

© l-man . _ o ; L

_Age group - approximately 18-55 years of age

"Education ~ ranges from high”school. .graduates

through college - f R :

o e W

; . - e e A ) .
. 8chool -work experience - ‘péginning to 4 years
‘experience ' ' o : -

¢



. TEACHER NEEDS ASSESSMENT
" PARA-EDUCATOR TRAINING

3—1;76  .- '.' ',.s-~ N -

‘Basiz Skills . B ' ' IR o
“Wriz ng - Carsive - Manuscript ‘ B T
Curr-.culum at grade level T, Co
. . ts o . . .
Positive Reinforcement =~ | S ‘ T
M=t> - Metric . L ';: . :
Wath terms Spanish -~ English
Bulletin Board - ST . e
Vowel Sounds (vowel rules)
© . ‘ D » »
Spanish - English
e ~  E.S.L. - Basics
Ta 1st grade word games . - T ,
- . . .
PrcZessionalism - sign in procedures for absentism
Time block for observing = . ) -
Discipline tricks. I ‘ . o Lo
Non-verbal communication. : . e T
2 & ) . :.{ &
~ '"(i b
L -
: -
Q . '0. .
. - “ )
P3 0. ) 4
« , 40 N V~
. .
17 _




oo NEEDS ASSESSYENT .

> . MAGNOLIA SCHOL

© o INSTRUCTIONAL AIDES '.
- . © PARA - EDUCATOR TRAINING
. 3/10 - 48 "

. Basic SkiLLs ReapInG - MaTH - o
- MatH (8) . C
~ Reapine (6) | o L

. ’
“How CHILDREN firoW & LEARN
DiscrpLine (7) .-
C ./)
MANAGEMENT ~ . - ST

~ Motrvation (3)

BusING CHILDREN |
Learn How To Run PROJECTORS
. LearN ALL TRAINING STRANDS (3)
MORE CLEAR DEFINITIONS OF TFRMQ USED BRY TFACHFRS

O

41
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10S ANGELES UNIFIED SCHOOL DISTRICT CLASS DESCRIPTION
PERSONNEL COMMISSION: - " L o
. CATION AIDE III
. EDUCATION AIDE III (RESTRICTED)
_ DEFINITION . o Co

" Assists a teacher or other certificated employee in Ephducting instructional
‘activities, providing pupil services, controlling behavior, and comminicating
vith parents, and performs related manuel and clerical tasks. . .. -

A ]
L0 N

TYPICAL DUTIES . .

Assists a teacher or other éertificated.employee.by perfbfming.paraprofessiénal
.duties such as: - ' o= . IR

“maintain or improve learning skills, assisting pupils in library activ-
ities, correcting work papers and scoring ‘tests, and supervising a ’
. group while the teacher is busy elsewhere in the classroom.’ = -,
_Collecting and distributing materials; monitoring classes’during tests;
. helping to set up or arrange furniture, audio-visual, and other equip-
ment; and storing or disposing of materials. =~ =~ . . - S
Monitoring or checking assigned areas to dssist in enforcing safety and
A - disciplinary:rules., T Y o
- " Making'home contacts or visits to review school oy centef programs with
parents or community groups, to assist in establishing or maintaining
~ favorable relationships, to resolve problems related to attendance
_or behavior, and’to |encourege parental involvement.. . ‘

Reéding to pupilg,'ariiling them in maxiiﬂe;i;presented,by a teacher to.

Posting information on records, filing materials, storing supplies, ..1.J

running errands, operating-simple office equipment, and performing
_ other miscellaneous |duties. . S e R

_ Preparing instructional, display, and work msterials.

- May accompany pupils on bus trips.

Performs related duties as|assigned.

DISTINGUISHING CHARACTERISTICS AMONG RELATED CLASSES o

An Education Aide III‘worﬂs in a ‘school or Children's Center under the
. jmmediate supervision of a teacher or other certificated employee. Assighed
duties involve assisting in instructional activities with direct contect with
pupils, ‘An Education Aide IIT (Restricted) performs similar duties-and is
employed in accordance with Education Code Section 13581.2 or 13581.5. -
R . - oo 9

An Education Aide III (Spénish Speaking) performs similar duties in a position
which requires fluency iniSpanish. , | Co -

" An Education Aide II‘perfyrﬁéia"vnriety of routine manual tasks, assists in
hame -school communicatlions, and. performs sinple, pupil-related clerical work,

. but does not assist in presenting educational material or reinforcing learning.

>

| EPUCATION AIDE III o - 8-7-T3
EDUCATION AIDE III (RESTRICTED)

| . -

o<



' MULTICULTURAL & LANGUAGE -

TAILORING

.




MULTICULTURAL UNIT

Magnolia Avenue Elementary SchOol

' PhaSe RIN -

v

ts

Group exploratlon of factors deallng with- formatlon of
. cultural Values. : -

Use of multlcultural in currlculum.m f

» Use of school ~‘class as a multlcultural resource._

o

G—r

~Group Plannlng - multlcultural presentatlons deallnq

with:
_aavlnd1V1dual _
b. Family - ey
‘c. the community
> . B | - :‘
Phase IX. ‘
. .Oral language ratlonale in-: flrst and second languaqe

]

Oral language development.;
Uses of oral language for fac1lltat1ng tran51tlon._

) Presentatlon and development of oraI language materlals
. and resources.'~" : :

The first andeSechd language acquisition and its
relationship to reading, English-Spanish. '




I MULTICULTURAL REPRESENTATION OF'
- A . {MAGNOLIA TRAINING GROUP

-~ Countries

' Pﬁilippihes
Bondpre;"
_ Puerto Rico

Mexico | co —

'Ko;éa‘_e ”ie.w _.‘j,  '  " | i.ﬂ3;};m
Costa Rica '

Nicarequa 

“El Salvador .

# . - - i United States

- Arizona // o o T h
California E D - o o ;

» Arkansas .

One Day FieldiTrip

° To. stores in community. deallng with teachlnq
and blllngual materlals. ‘ :

e Visit to districts' mult;cultural material
center. S : S

© e
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. PARA EDUCATOR TRAINEE EVALUATION
MAGNOLIA AVENUE SCHOOL -

y4-e.7s

I sincerely feel that I have learned how to improve myself

so that I may serve others betteér, therefore, I am -able to.
do a better job of helping others in. reading, math, ‘disci~

- pline, knowing themselves and I also got to know . my co—workexé
.. - better. ~I would llke to know more about the new math

I thlnk thlS class have been wonderful The teachers who
have come to: brlng#us this flne messdge are great and our:
'teacher is a wonderful one. We have learned a lot and is
surpr1s1ngly the way we have learned to work w1th chlldren4
ThlS has been a- great eXperlence. . -

- I really enjoyed the classes, I think mar:s I my problems
will be easier to solve, the most interes *Lq things was
to learn-why chlldren behave 1n some: wayr zad how we. can:
hardle them. :

) Substantlal stuff, lnstructlon wise. Should Have. been bet%&r
. with more responsive students. .Great course objectlves,

but don't know if appllcatlon is posslble.— feasible in ouf
classroom. \ e , A
I llke the class very much. And hope we will continue
~having more. . It has helped me -in speaking up-in saylnq A
' what I feel, and in expressing. myself more. , '
X enjoyed the class very much I llke the classroom

, management presentation the’ most. I could relate with the
class what. she sald.« : .

" About the class, 'I'm satisfied, I have learned alot of
things: that I. should know; the teachers are very under-
'standlng and they did a good job .

*

I llke my teacher, and all the chlldren, and I like to
work w1th all of them.

I enjoyed the classes. .

More practlcal - less theoretlcal.

16
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1.
2.

3.

4.

5.
6.7

7.

8.

MAGNOLIA SCHOOL-_ -
ON*GOING GROUP NEEDS ASSESSMENT “
‘ FOR CONTINUING PARA EDUCA@pR WORKSHOPS
Visits or guests from musépms éhdllibrafiés in the area

\ ¢

E.S.L. need more help - .
gow.abodt.somé Spanish élaéSes -
E;S.L. naed more balél

More E.S.L. materialsf&nd idesas .

How abouz a session with the teachqr we're working With.

E.S.L. need more help:

These same kind of classes for teachers and aices, these

great ideas won't work if the teacher doesn’'t do the

same.
Ideas and more help for E;S,L.

'PROPOSED'CLASSES AT MAGNOLIA

e

All who are interested in taklng classes during the summer
or on weekends for a degree 3-9 units in Human Services
from L.A.C.C. here at Magnolia, please sign up. I need to
glve 1t to Zlsa to present-to the pr1nc1pal.

P
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\
. carol L. Short
lUnivérSity of Southern California
.,Princ;pal*IﬁVe§ﬁiQator
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48

O

ERIC

Aruitoxt provided by Eic:



The Theoretical Model fcrvthe‘

" Meaning of Words Inventory

C.L. Short, Ed.D.

A theoretical model"and_findings reported in professional
literature relating to specific areas of_teaching for-para
éducator;edUCationAdocumenting and'supporting theHSelection_oﬁ_

the concepts composing the.shortIMeaning-of wOrdshInyentory

o e

used in this lnvestlgatlon is herein presented.

1. OO COmmunlcatlon-Interactlon d:. R o Vﬁ : j L

1.10 Students.. Crosble (1974) 1dent1f1ed the ablllty to

NN

7'relate to and maintain, rapport w1th students as- cruc1al to the

_success of a teacher alde. Carter (1970) cited the 1mportance

- of positive relatlonshlps between aides and students which

-~

'broaden the bases of opportunlty for pbersonal acceptance and

prOV1de new avenues of 1nvolvement for students.

l 20 Teacher. Augensteln and Tennls (1971) reported thémxgrje
benef1C1al effects of concentfated placement of student
.‘teachers; Thelr research 1nd1cated that’ the placement of
‘.groups of student teachexs within a school" fac111tated
c0mmun1catlon.b Crosble (1974) selected the ablllty to relate
, to: teachers as a basrc quallflcatlon for teacher aides.

1.30 principal. It was found that,on-51te, fleld centered

Vprogramsvof teacher education were_corrélated with hlthr

ratings of‘principals (Sshort, 1976).

-3Q~IA o, : . o !



2. 00 Mex1can Culture ",.~ .f . T

. 'ﬁ - 2. lO Spanlsh Speaklng.' ‘The Mexican-American Educgéfh

o .Research Progect (Taylor, 1970) p =3 ommendedfthe use cf

r \
indigenous Spanlsh—speaklng perso“*°l as teacher~a1des to

enhance teacher effectLVeness.‘ The need to capltallze on and
'.develop further the Mcx;can~Amerﬂcan student s talent in

using the Spanlsb language was emphasxzed. Carter (1970)‘v'
_'presented the benefits to be galned ‘when an alde can speak

the language of students who are not natlve speakers of

Engllsh and czn exerD,;'y some of the culture represented

Iin that lanquage as obvious for the blllnqual teacher aide who -

can communlcate wltn students in wavs that are not avallable

‘e

to teache:s who are not members of that sub—culture.-'"c

-

2.20 culture in Teachlnq. Numerous authors (Ceja, 1973--

Drake, 1976- Engle, 1975; Nava & Sancho,,1975) have stressed ,
the lmportance of culture in teachlng. The Mexlcan Amerlcan
Research PrOJect (Taylor, 1970) ldentlfled 1nsuff1c1ent
understandlng of the dlfferences 1n cultural attitudes and
psychologlcal COndltlonS of Mexlcan-Amerlcan chlldren as
being a major causal factor in the relatlve 1solatlon of
'these students. |

-3.00 Implementlnq Instructlon

3.1.0 Llstcnlnqﬁikrllsf' Metfessel: (Metfessel & Scna,

+.1970), with rcsearch inVoluing more than three thousand

50
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children, clearly demonstfated the 1mportance of llstening
-skills to the success of economlcally dlsadvantaged chlldren.--‘
Lundgren and Shabelson (1974) stressed the lmportance of
"listenlng skills for teachers.‘}

.3.2.0 Math Games. Broussard (1971) 1dent1f1ed math

.games as-lmportant var1ab1es=1n an’ 1nd1v1dua112ed approach§to

'improve mathematic achlevement of 1nner—c1ty Chlldren. Carl .

N

1(1975) emphas1zed the 1mportance eij?imes 1n all areas as

act1v1t1es for paraprofesslonals.a

> 3.3.0 Rewards. The 1mportance of 1mmed1ate relnférce— ’

N

ment by both teachers and teacher—aldes for both affectlve ‘;é

-..and - cognltlve behav1or has been repeatedly c1ted (Da,Sllva & 5
Lucas, 1974 Harr;son, 1967 Musqrove, 1974; SlVle &
o Harbour, 1975) T o

- 3.4.0 Plannlng'Lessons. Helplnq the student teacher

_ plan successfully was identified by Kuehl (1973) as a .K~—
" critical behav1or task of the effectlve supervlslng teacher.

\\\\De Young (1975) reported that the effectlve superv151ng

teacher prov1ded guldance in plannlng 1nstruct10n,

A\

\" 3 5.0 Punlshment._ Punlshment as. deflned in the parapro~

fe551onal program, the absence os_gegard was c1ted in the

"o

studles “in section 3 -3.0.

3 6 0 Machlnes used in Teachlng. Beach (1973) 1n a

review of publlcatlons ‘listing tasks to be - Derformcd by r‘

4

o
-
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'teacher aldes 1dentified audlo-v1 ual aSSlstance and thn

t,.

utilizatlon of medla as a frequent ass1gnment of paraprofes-
- . N
) &

.

3.7.0 Small Group Instruction. Trettqn (1973) hypo—
‘ 7
the81zed that the greatest degree of contrlh?tlon to d1rect

v

finstructlon by the parapnofe551ona1 will most likely be -

o /

‘p~found in. small group 51tuatlons. Cornejo (1973) 1n51sted

’that aldes must ‘use small group 1qstructlon when worklng

U‘

'with Mex1can~Amer1can students. \;Jf

o/‘ \'
3.8.0 Small Group,Dlscu551on.\\SmaLl group dlscu551on

was ldentlfled ‘as a critical factor ‘in. the 1nd1vrduallzatlon‘

- of. instructlon (Metfessel 1974) ‘ﬁ'f

'3.9.0 Classrooms._ Several studles (Colella, 1974; BN

' Daunt,'1972- Zupp, 1973) have establlshed that more uncrltlcal '
_ p051t1ve att1tudes towards the classroom and teaching are- to

: be found 1n graduates of experlmental programs featurlng

constant emphaSLS on’ dlscu551on, act1v1ty and Eeedback et

o 3.1.1 Readlng Games.. The dlrectlon.of readlng,games
K K f o ' 7

Was;one-of,the most frequently cited act{Vities'of class-

-

room aides (BeaCh'11973' Harrison} 1967 Ward 1975).' Burt

’(1976) concluded that a varlety of readlng approaches which

1nc1uded read;ng games produced‘slgnlflcant,p051t1ve change

in reading scores.



P

- . . ’ . S

3 1.2 Indxv;duallzed Teachlnq. 'Broussard (1971¥

:‘demonstrated that culturally dlfferent children scored
thigher when they had beneflt of programs of 1nd1v1duallzed
instructlon.. Cornejo (1973) called 1nd1v1duallzed 1nstruc~id
tionfa necess1ty~for the Mexlcan-Amerlcan Chlld.

3

' _7 f' 3 . 3 Follow1ng D;rectlons.; Carl (1975) c1ted the

importance 6f follow1ng dlrectlons.. He stated aldes must
'keep puplls on task" (p.,28) : Da Silva and Lucas (1974)

noted the lmportance of folloWlng dlrectlons for malntalnlng
‘\ . .

“f.classroom roptine.

4, 00 Teach—Aade Self

4.1.0 Sharlng Informatlon. Thetbeneficiaf*effects of

. concentrated placement of student teachers on the sharlng

ofalnformatlon was reported by Augensteln and Tennls (1971)

/and Short (1976) ] .

- 1

4 2.0 Developlngfpersonal Skllls. Krafft (1967) found

interpersonal tralnlng that was almed dlrectly at the klnds

of 1nterpersona1 SklllS to be used 1n subsequent teachlng
-‘rdeve10ped personal skllls.‘ It was’ demonstrated by. Olszewskl

(1975) that paraprofe551onal tralnlng in the development of

personal skllls was a 51gn1f1cant factor 1n att1tud1na1

\ ] . . _17'
. change,v o T f.
4.3.0 Looking at Self. Self-diref

ted goals and self’
evaluation or looking at self were integral componentsw05

Ay

>

(9}
w



education programs as reported by Busby et’ al (1974x,:;.'

) Krajewsk-.and Cate (1974), and Zupp (1973) ; ’XK:“ o

4.4, 0 Solvlnq Problems pLalne (1975) called for all ijﬁi

'teaching grouos,_teachers, aldes and parents to develop

.problem solv1ng Skllls through creatxve exploratlon of- gﬁf(jf
8 - ¢

L
1 <

'alernatlves.} The need for t?e oaraprofesslonal.to dewelopJMWﬂwéﬁ;

e ;'_problem solv1ng Skllls or- the "self aS\helper" concect-washl;h;:;;
e . ) e B r. .. . -_‘ .
@ Y},

cited by carl (1975) and Olszewsk1 (1975) :

»Paraorofes51onal and

-\ CER A . . e

"';# 4 5.0 My Profess10na1

A ‘y

teachers educatlon were correlated W1th the concept of
y O

_personal profe551ona1 growth by Metfessel (1974) and 5',

(-k.

Olszewsk1 (1975)~

LA : " . ' i -
. . o . -~

»
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’ Interpretatlve Gu1de For The

. Meaning of wOrds Inventorv (Dr. Carole Short)

Accordlng to Osgood Tannebaum and Suci ln their
7
cla551c work THE MEASUREMENT OF MEANING (1957) oos1t1ve

attltudes of 1nd1v1duals are- generallv lndlcated when a.,
given concept, 1dea or statement is concelved of/as belng.
‘d(l)Jfalr rather than unfair
“ -—‘-—— —'———-

_(é) Strong rather than weak - » -

'(3),Eléasant rather than unoleasant
'(ﬁ) active’ rather than ‘passive '
‘(Sx’lazgg rather than"sgall
(6) starp rather than dulll
(7)’§gggt rather than sour

(8)h eagz rather than llg

(9)vrast rather than slow

N ’

The basic purpose of the evaluation Was to determine

'i . <

; whether overall p051t1ve attltudes ex1sted at both pre and

post testlng perlods. For~example, for the first, crltlcal
'varlable, i.e., the paraprofess10nals attltudes towards

.STUDENTS (paqe 1 of the -Meaning of Words Inventory) a

¥

positive attltude of: "falr .rather than "unfair” was .

w

1nd1cated if the paraprofesslonal marked 3, 2 or 1 on the

'falr (left side) of the ?falr‘ - unfalr bipvolar conti-
nuum.

[y

ct
1



v
'Neutrality would be indlcated by,a mark of 0. An‘unfavor—
able attltude would be lndlcated by a mark of 1 2, or 3 to.

the "unfair" (rlght side) of the blpolar contanUT. As may
- .be observed for computor-and scoring organlzatlon, a «
completely left "falr (number 3) was converted to 7 00‘
while a completely "unfair"” on the rlght ‘hand Slde (also |
number 3) was .converted to a value of 1.00; Thus 1t follows
R
neutrality (0). would recelve a value of 4. 00..-The scores
of 5.84 (pre—test) and 5. 73 (post—test) are on .the "falr
81de of the continuum and are consequently reflective of»
positlve attitudes during both testing\periods. .This was"™ .
' the major concern of the evaluators, the_general naturerof}
,the attltude structure. o s { B | :
To aVo;d response sets"” (marhing habits of;subjects
'whlch‘affect bec+h the validity and‘reliability‘of ” |
“instrumentsj the bibolar adjectives were alternated withgﬁ
“fair" be. on the left one tlme foxr_the top concept onJ
the page and on ‘the rlght for the bottom concept on” the_k
page. Posltlon was also changed w1th "falf"«— .unfaLr
being listed first for theitop concept-and unfalr "fair"

-

THE IMPORTANT THING IS SIMPLY THAT A POSITIVE 5$TITUDE

belng listed seventh for the bottom concept.

MUST BE ABOVE 4.00. - | S / N -

o For those wishing a more. finite interoretatign of thc\\

R

ot
2

7 .



Y . data directionality is found on the right hand side indica-
ted by a "+" or "-" and stati%tical'siqnificance at the

.05 "level of confidéncéf-by an asterisk (%).
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o~ GRADE.

0

ATE : : : 'AGE

vianm . MUMNTH ] VAT

08963
BE SURE 'TO MAKE YOUR MARKS
HEAVY AND BLACK .

YOU WISH TO. CHANGE.

SYMBOL FOR
PRETEST: 0
"5.84 rar

'5.57 weak s

6.15 unpLEASANT

Y

5:68-,, ACTIVE
4. 42 L‘;_mc;s.
5.63 puLL .
5.21 sweer
MEANE .15 Lt

‘i~'89 FAST

INVENTORY

4.42 neavy
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FINDINGS FOR CONCEPTS ON ATTITUDE TOWARD

_THE MEANING OF WORDS INVENTORY

1.00 Communlcatlon—Interactlon

. 1.10 Students- Teacher aldes showed positive attltudes

1n nlne (of 9) palrs of blpolar adjectives.

]

. 1 20 Teacher- Teacher aldes showed pos1t1ve attltudes

in elght (of 9) palrs of bloolar adjectlves One
) . ’

(of 9) pairs showed a slgnlflcant difference.

1 30 Pr1nc1pal. Teacher aides showed a pos1t1ve atti—

~tude in nlne (of 9) pairs of blpolar adjectlves. .
One (of S)Ypalrs showed a s1gn1f}cant dlfferenceu

2.00 Mexican Cﬁiture

-~ 2410 Spanlsh speaking: Teacher'aldes showed 0081t1ve

attltudes in elqht (of 9) pairs of bipolar adjec—'
tives. Four (of 9) pairs showed s1qn1f1cant

differences.

'2.20 Culture in teaching: Teacher aides showed posi-
tive attitudes in nine (of 9) pairs of bipolar

-

'adjectives.

3.00 Implementing Tnstruction

» 3.10 Llstedhna SklllS' Teacher aides showed positive

attx udes in nine (of 9) pairs of bipolar ad;]ec-~

tives. Two (of 9) pairs showed significant

differences. o B .

69
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Three palrs showid a significant dlfference.

0 Machlnes used in/ teachlnq. Teacher aides showed
/ .
p051t1ve attltudes in nlne (of 9) pairs of blnolar”,~

V_adjectlvesfM/Sﬂ& (0f79) nalrs showed slqnlflcant
/ ' .

3.

[ D
- TV ___
‘

differences.x/ v
3.70 Small group instruction: Teacher aldes showed

\

\p051t1ve attléudes in rine (of 9) palrs of bloolar
\adjectlves. / . -

'3.80 ; mall grouo discussion: ‘Teacher aides showed
\ _ o
pasitive attitudes in eight (of 9) pairs of bipolar -

] , :

j
adjectives./ One (of 9) pairs showed a significant

,/,

3.90 Claserom:/ Tcacher aldes showed positive attltudes

" difference

in elqht (of 9) pairs of )loolar adjcctlves. Two

(of 9) palrs showed sianificant differences.

i




3,11 Reading games: Teacher aides showed positive

pttitudes in eight '.cf 9) péirs of bipolar -

‘adjectives.. - R

3.12 Individualized teaching: . Teacher aides showed
) pdéiﬁive‘atti;udes'in nine (of 9) pdirs of bipolar -
‘adjectives. One (of.9) pairs showed a siqnifican£ 

e ‘difference. ) : " ' o .

.f:j 3.13 Following directions: '»Teacher aides showed a

positive attitude in nine (of 9) pairs of

bipolar adjectives.. ... "7 =

R 774,00 Teacher-Aide Self

) e b . N . .
4.10 Sharing information: Teacher aides showed posi- -

tive attitudes in nine (of 9) pairs of biéblar
adjectives. Two (of 9) pairs shbwed significant
\diffe;ences;

4.20 Developing personal skills: Teacher aides showed

~ positive attitudes in 'nine (of 9) pairs of bipolar
. ~adjectives.

4.30 Looking at self: Tceacher aideslshowed‘positiQe

attitudes in nine (of 9) pairs of bipolar adje:-
tives.

. .
X

4.40'Solvinq probicms§»“Teacher aides showed posrb{X%
attitudes in nine (of 9) vairs of bipolar adeCT‘
tiVés. Three (of "9) pairs showed sianificdnt

differences.

71
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- A 4.50 My_profcssional grbwth: - Teacher aides showed = <«

' positive attitudes in nine (of 9) pairs of
bipolar adjectiﬁes.’ Three (of 9) pairs showed

significanﬁ differences.:




CONCLUSIONS FOR CONCEPTS ON

THE MEANING OF WORDS INVENTORY

Ah analysis ofvthe twenty .two critical factors
(identified'from the:researchjliteratnre) indicated that on
the. pre-test the paraprofe551onal 1nstructlonal aides had a
_mean ‘score reflectlng p051tlve attltudes on’tyentx~tgg”122) ,,,,,,,
of the twenty two (22) concepts.- On the post—test twenty
two - (22) of the twenty two (22) cpncepts reflected p051t1ve
attitudes on the part of the aides with twelve (12) concepts‘
(number 1.20, 1.30, 2.10, 3.10, 3.12, 3.50, 3.60, 3.80,

'3.90, 4.10, 4.40, and 4.50) deﬁonstrating a'statistically_‘:
_ signifrcant change in bipolar pairs from preeto~post test.
bf’special interest.was the concept "nachines uéed.in,
-teachlng" whlch had the most dramatic chanqe w1th the con-
cept "Spanlsh speaklng" also re}lectlve of v1v1d change.‘
The concepts "solving problems," “my profe551onal growth,"
and'"punishmentﬁfalso revealed'strikingly cositively
a}tltude. It is to be noted that the concept punlshment"r
‘was deflned 1n the tralnlng program as. the absence of reward.
' Also reflectlng 51gn1f1cant growth in pOSlthe attltude
(see Theoretical Taxonomy) were the foﬁlowlng ccnccpts:
shar;ng information," "small qroup dlscussxon, "llstenlnq

5kills,“ 1nd1v1duallzed teaching,’ and "classroom..
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. THEORETICAL MODEL FOR THE SENTENCE COMPLETIUN'INVLNTORY«-~—-M_ﬁm__“_

e, .
— L
-

. o . . ) H 4

I, Areas of Investigation‘ ; II.’Research 50urces I11. Main Investiqation -

- . | Documenting Areas Concept Number )
of Investigation ° o

1, Communlcat1on-Interaction | - Iy

a. The role of the 1nstruc- ‘Ballesterog, 1974 — _
tional aide in the - —Olgzewskl, 1973 8
~~,,,__.»—euurrmruty - | e

/—'—'-M

2 Mexican Culture-?upll ae;g

2. The lanquage and culture ~ Drake, ‘1976 S 4

of children. , . .Engle, 1975
| R - Nava & Sancho, 1975
b, The way a ch11d qrows Carl, 1975 © 5

soc1ally L Ceja, 1973 |

¢, The way a child gqrows carl, 1975 S
physically Ceja, Wi |

4. Individual differences ~ Da Silva & Lucas, 1974 | B
in children = - | Harrlsou, L

| 1. Imnlementinq Instruction

a. Helolng chlldren to . Burt, 1976 - | ;' ' R

réad lS | Ward, l975ﬂ
b leloing children to Comedo, 1913 8

read should be ~Todd, 1973,




& i

1. Areas of Investigation 11, Research Sourcés 117, Maln Tnvestigation

e T

e

'E:f;unishmedt

4. Doihg nothing at
all |

- lé._Rewarding childreh |
f:'Differen:‘Waysto

teach reading -

| qe Differehm ways to -
teach math |

4, Teacher Aide Self

a. 'he role of the instrucs

- tional ajde in the
~i - classroon

b, The role of the instruc=

tional aide in the .
school f

- Documenting Areas . Concept Number
'ﬂ_gggggyg§;igationﬂ@v_ﬂfa——»wﬁ~—-~”*“”“4”““”““
Musqfoﬁe, 1974 Y
Sivick & Harbour, 1875
ba silva b lcas, 19410
Nava & sancho, 1975i'f . ' 11 . |
. Da Silva § lucas, 1974 S
Comejoy 1975 o
Fernandez, 1974 |
Carl, 1975 . o
Merz, 1973 - ; \ :
Neariﬂq; 1975 - A

Olszewski, 1975 - -

et W% 1

Olszewski, 1975

_________,..,..M,_—.n..—d.-

m



INTERPRETIVE GUIDE, RESULTS AND CONCLUSTION

FOR THE COMPLETION SENTENCES ce

o . CE

The evaluatlon de51qn was crltzcally concerned with-

©

finding an instrument which could generate a large amount

4

of data readlly quantlflable and 1nterpreted easrly based r ‘v'vy[
- ~ - . /
on factore deemed by the program de51Qners as*most- essen— .. /{

tlal The utlllzatlon of faces from Very happy to "very
sad" whlch was originally developed by Metfessel (1967) ”fﬁ

ot

v I
and mOdlfled by Panucci (1976) was comblned wrté an 1noom7_
plete sentence technlque orlglnally developed ‘by Short}(1976{,

and modlfled by Brizzi (1976) to prov1de essentaal 1nforma*

L%

tion. Documentatlon was prov1ded by Short (1976) .’;‘ 27
l“ The stem of the item was followed by nine, (9) facesA: -
ranglng from "very happy" to Yvery sad" w1th a p051t1ve

attltude to be 1nd1cated by a mean score. above 5.00 whrch

‘was_the neutral"Qfage. Please ‘see the paqes follow;nq for,
the instrument and pre-post data.

An analysis of the fourteen items indicated that on the
pre—test the para~profe581onal 1nstrumenta1 aldes had N
positive attitudes on twelve (12) of thethurteen (14) rtems )//
with negative attitudes beinq expressed‘towards item nine, ,;@“
"punishment" and "doinq nothing at all” which was-‘temvtenv//.

On the post—tcst thlrteen (13) of the fourteen (14) ltems:/

reflected positivc(attitudes on the nart of the adeayyith



e ; ' ' ©

only two items (numbers nlne and ten) reflectlnq a statis-
tically s1gn1f1cant change from pre- ovpost test. ‘ - fﬁ

Interestlngly, doxng nothlng at all" (whlch probably
reflects opportunlty for creatlve, 1e1sune tlme endeavors

" on the part of tEe students and time- fos/para—professlonals

to- deve‘op 1nvolvement with students) ﬁsd the /most dramatic
/

change w1th 1tem e]even "rewardlng chlldren is most'
» /

important" also reflectlve of an 1ncreaslr 1y p051t1ve

attitude, proBably due to the instructie 'aldes seeing
. the dramatic power of positive reinforcers properly

s : @ ' - : o .
- utilized. .

o

-0
Nw/




\

P

2.

3.

5.

6.

9.
8.
9.

10.

11.

COMPLETION géNTENCES :
Put an X on the face that is closct to your
feelings about/ the sentcnce.

J / | Post-test?®

Pre-test* ' 7
‘The role of the instructlonal aide in the school is- Changa
8.21

The role of the lnstructlgpal aide in the clafsroom is~

The language and culture of children are-

' 7.56

7.18 (-.38)

The way a Chlld grows phys1cally is 1mportant to me-

18.26 - 8.22 ~(.“.c'>4‘)
Helping chlldfen to read is- : _. ' 'f'
O.‘.’.. o0 o3
Helplnq children to read should be—
8.36 ' 8.25 . (-.11)
1Puni§hﬁént; |
4.6 a.87 .f+.o;)
/ ,
Doing nothing at all- ’
‘ @@ & 73,83 (+.65)
Rewarding childrcn,iz_moat important= - |
7.83 k4.97)

7.86 ~ (=.35) ..

. : /T\ S .o
-;; . 8._08 .' . . ‘,‘ K ". 5<|'.""}: 7-86 :, (--22)
) . o . 0 ) \ i . AN .

4.

.¢-‘l .52 (+.22)
I 2

<%

n.S.':.'..

n.s.

. 001



' Pre-Test* | ‘ ‘ Post-test?
) Joi Different ways to teach rcadlnq—

* 8600

13.

7.45

14.

- 81

— -

. /,’
./:
/I
/
s ,
/
i (=e22) 7
./
7
/
;

Siq.

.N.S.



S ..+ " RECOMMENDATIONS

The overall objectlve of developing pos tlve attltudes

on the part of -the para~profess1onal teacher aldes towards-~*

[

all areas of the taxonomy was attalned and it is recommended

§ N

that present pollc1e" and proceaures be continued and amoll-

f1ed f o '*‘. T ° o R o

*

. The fact that espec1ally poslttve attltudes towards

o
v - e

(1) machlnes used in teachlng, (2) factors 1nvglved in
&

Spanlsh speaklng, (3) problem solv1ng procedures-‘(&Y.areas#
/J»v' : . 12

“in professlonal growth and (5) tne proper use of relnforcers

L
!

. were - 1dent1f1ed by the evaluator 1nd1cates the reasons for

A
- : \

the successes in’ these areas should be carefully ascer= - : /

/
/

talned documented and verlfled. g : ’ T

/ . m - . L ‘/
/

EENE N

R \; The strongest recommendatlon, ¥ - refore, 1s that the -m#Afm

/ .

publlcatlon of flve separate guldev in these areas would be
I f 3 /

/ _
»/a great contrlbutlon, and poss1bly one of natlonal Slqnlfl—”
/ cance.: S ‘ S Y

Qo - Q. | - - ."‘F' ‘82 © S L
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