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Dealing With Young Children's Unacceptable Classroom Behaviors

A‘bstrexc‘t ‘
The purpose of this stgd\/ wés to investigayge teacher projudicos "ayainst
t.'ne manifestation of particular unaccntable behaviors by voung childror
in the classroom, and to glean from toachers the most cffoctivé tcechnirjues
they use to deal with these beheviors. The subjects were 114 femaln K=3
grade teachers, with 3 or more years of classroom c>:~:pcriénco. Thesc

!

teachers were asked first to list and describe, in acscending ordrr, no

e P
more than three behaviors cach perceived to be most unacceptal:le when &
manifested in the classroom (only those-benaviors requiring u.l.',crvonti(,\n on
the part of the teacher); then, o closcr’ibc, in descending order, no morc

: R . . -
than threc techniques they judcjed ‘}; be most cifective in dealing with thése
bchaviorﬁ. The Vrcsults revealed 19 unacceptable behaviors and 12 tech-
niques; both were anzlyzed and arranged in a descending order, based on
the frequency with which they were listéd and describer.. The summary
conclusions rcached were that: (a) a child's manifestition of unacceptable
behaviors in the qltassrc):axxl is due both to the child's neced to manifest such
behaviors and to unworthy motivations on the part of the tcacher: (b) teachers
do not overuse any technicue, but rather are permissive enough to allow
children to manifest unacceptable behaviors, but snderstanding enouygh to
know when to intervene; (¢) children manifestine unacceptable bch‘a\riors
have a high degree of szlience, and thereby reczive a large amount of
disciplining procedures. Ult.imatc‘_y, this stud‘fy provides new insights into

-~

the age-old problem of classroom disciplinc.
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Dealing With Childron's Unacceptable Classroom Behaviors
—

-
Is a child's unacceptable classroom behavior a discipline
prol:lem, or is it that the teacher perceives it to be one? This guestion
is much debated but little understood. Recardless of the position cone
takes, there is confu_sion over which techniques arc most effective in

dealing with unacceptable behavior. Conscquently, the proverbial
peadulum is swinging again. Teachers are seckigu practical solutions
to the age-old problem of classroom discipline.

Most classroom teachers are not behavior diagnosticians. Because

of the press on thelir time, teachers often deal with the inimediate situation,

based on their own parceptions-of it and in-accordance with successful

-

techniiiques used in the past. There is a need therefore to do more than

‘mercly discuss unacceptable hehaviors as discipline problems. There is

also a nced to discuss teacher prejudices against these hehaviors relative
to the technigues used to deal with them. In this manner, we can bottor
understend what techniques work best for which unacceptable behaviors,

in orcder to plant our fect on the ground of reality.

Context of the I'ropnlom

The literatare is ronlete with related questions to answer,
characteristics tp__luof-: for, and guidance tecimiques to use in obscrving,
recorgiing, i‘-.‘)ul‘:’?f;i!lg. cind understanding childr-cn‘s unacceptable behaviors
(Washburn, 1343; Rodl & Wineman, 1952:; ACLI Primary Lducation Cc_)mmittcc,
1968: Drechen, 19€8; Miller & Milier, 1969; Sabath, 1969; Combs, Avila, &

Purkey, 1971; Cohen, 1473; Law, 1972; Dreikurs, Grunwald, & Pepper, 1972;
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Gla: .- nGT I;";Iaffncr, 1974; Lee & Grovper, 19714; Ostleld, 19741
Hildeb.. -+, 1975; Coheit & Stern, 1975; Rader, 1975; Rudman, 13276;

Heaton). These souwrces offer teachers information not only on how e

. > ’
cdeal with children's unacceptable behaviors manifestod in classroom

situations, bul also include sujgestions for understanding childbood
behaviors oad simple rcmc-t\;iics ior behavior mouilication,

In many of the m,lc‘c:dotcs found in tho related liL(‘:fdtut‘(‘:, the
inicgrity,.of cxperienced classrcom teachers appears to e not only
zariously und(;rcs_tin}atc‘d but the prejudices influencing teacher por-

ceptions of children's behaviors are ignered. This sort of cxpert advice

-often fails to consider the dxistential ceaditipns in which teachers and ?

- A

. _
children live, work, and play (Hollomon, Zamora, & Werton, 1975). It

" is belicved that the teachers themselves are the oncs who best know

which behaviors they perceive to be most unacceptabie, as well as the

most effective techniques they use to deal withi such behaviors when
manifested.
L]

Prejudices against particular childhood behaviors may obstruct the
teacher's ability to effcc‘tiv»ely. doal with these behaviors. At times, these
prejudices may cause confusion among children if the teacher puts obstacles
in their way such as imposing disciplining procedures which structurc
children's behavior, whatever th~-cost. The requisite skill demandqd of y;
a teacher to souase the difference betwoen a perceived discipline problem
and a real one is encrmous "(Rcdl, 1975). This skill is thereby hard to
train for and heard to mainti  -- even for the teacher who has it == when the
manifcstation'of a particular unacceptable behavior tests the limits of Loth

the teacher's tolerance of and prejudice against that behavior.

»



Lxporienced teachers, therefore, know.that anv suggested list

a
i

of cifective technigues by "expeorts" can not be clearly conceptualizaod
: in generally agreed upon formulas, committed to memory, and recited cach
. <

time an unacceptable behavior is manifcsted. Teachers can only learn te

.

deal cffectively with these behaviors by admitting their projudices agalnst
them, and actively secking appropriate solutions in gonuine interadtions

4
with' children, within the contexts of the classrcom situaiion, as a normal

part of the ongoing teaching-learning environment.

The Preplem

Thercfore’, the purpose of this study was to investivate L('(ltthg‘l‘
prejuciigos against children's unacccpfablc bchaviQrS in the classroom,
and the techniques most frequently used to cffectively deal with these
bejlaviors. Empirical evidence collected in the form of subjoctive (iqlta
and a‘nalyzcd in a scientific manner can malc an import\aﬂt difference
"Detx\{con Lixljust" assumpticdns about children's unaccc:ptable behaviors and
the reality of how teachers deal with these behaviors . Thcre?orc, the basic
assumption undergirding this invdstigation was that children's Ljnacceptablc
behaviors arc functions of teac:her _prejudices against those part;cular
behaviors as manifested, and that the techniques used to deal with thesoe
behaviors reflect these preojudices. Thus, this vreport is not an integrated
presentation of the prdg and cons of efforts made to deal with the problem
in the past, as found in the scholarly literature. The basic objectiv . is
to candidly report the resfjlts of a stu'dy designad to provide new insights

’

into the age-old problem of classroom discipline,
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Mcithod
To contrast teacher prejudices against: particular childhood
behaviors with the technigques used o deal with them required a two

part investigation. Tirst, 11-’-"{2 Rindceraarten through thivd-grade teachers

(all females), with three or more yvears of teaching experionce, were

Casked to list and describe, in descending order, no more than three

bchaviors cach perceived to be most unacceptable in the classroom.,

This list was to include only those bc_haviors roguiring in.tcrvontion on
the part of .the tcacher., Thea"the teachers were a:s}:od‘to list and
describe, in descenaa, order, nb more than th;‘CO Lc-'chniquo; they
judged to be most effective .n %icaliné with cach bchavior listed. The

anonymity of the tcachers was guaranteed.
; ‘

Analvses of Data

s

Using cross-referencing procedures, only those behaviors and

techniques listed and described by at least three teachers were analyzed

and included in this report. The frefuency of the listing and the description

“of cach unacceptable behavior and of cach effective technique served as

the means of identifying, labeling, and listing both in a hierarchical order,
indicating the intensity of 2ach prejudiced behavior and the most effective -

techniques used to deal with cach behavier.

Results
The overall results revealed 19 unacceptable behaviors and 12
techniques. These are presented below, in accordance with the two part

investigation,
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Part It Teacher Prejudices

The 19 unacceptable behaviors are preseanted in descending order,
\ . .

relative to the {requency with which they were described. These behaviors,

as presented here, are simple abstractions of the composite doscriptions .°
"

o - . i v g s . . -
made by the teachers. It is to be noted that there is a cortain amount of

overlapping concern across thesce behaviors, as recognized by the teachers
‘-_“ - . s

K

themselves. It is also to be noted that each behavior described is not unigue
to any particular child, but rather a type of behavior considered to be most
unacceptable by the teachers: Any one child could, for example, manifest

cither several of these behaviors or a variation of any one of them, depending

on the context of the situation 1n which the hehavior is manifested.

P

Aqggressive Behavior: This behavior is manifested by a child who

uses forceful .action to gain his or her ends; to dominate a situation. This

child is a "go-getter," acts on his or her own'volition, without the direction
or permission of the teacher. The child speaks up and voices his or her
~ . N
: . ! 1 : . . '.' N ~
own opinion, without regard for the feelings or opinions of others. Such a
child also challenges teaching skills; defies rules and regulations; acts

out moods; and fails to accept cither the responsibility or the consequences

of his or her own bchavior..

Appropriating Behavior: This behavior isbmanifc‘stcd by the child
who takes exclusive posscssion of objects or places, or.uscs something
belonging to _anotl;er without the expfcsseq permission, right, or authority
to do so. Such bcha\)ior is also mani{f‘cstcd by the child who takes, for
example, a"éencil, paper, toy, seat, or chcr cbjects from anothcrﬁ, without

respect for either the property or the feelings of the other.

3
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this child's behavior interferos with the time the teacher has

. S

Attention-Getting Behavior: This beohavior is manifested oy tho

. :
.chilad who uses a variety of means to get the teacher's attention. In fact)

iy spend with

other childrea.  This child's bchaw‘@r is also perceived as an cifort to securce

recognition from the tcacher, which does not come fast cnough.

Crucl Behavior: A bhehavior is considered to he cruct whert o child

intentionally inflicts pain or suffering on another child or classroom pot,

£
devoid of tender feelings, such behavior is also maenifested in talking rudely
e 4
to the teacher or to another child, kicking, pulling hair, pinching, or
- . : ) - B ’

stamping on the feet of other children, with the pereeived intent of harming

or.infli¢cting pain.

Defiant Behavior: A child is considered to marifest defiant behavior

when s/he boldly resists the tecachoer's authority, with the preceived intent
of flaunting that authority for the purpose of having his or her own way.
Such behavior is also perceived to be impudent, insolenty and sassy.

L

Excessively Devendent Behavior: This child's behavior indicates

a constant, helpless dependence on others to do things for and with.him
— . : . C . e
or her. This behavior is porceived to he an inability to accept the conse-

i

quences for one's own béhavior. The child is perceived to experience
feelings of insccurity, of being unaccepted, rejected, _unpmiscworthy,
incompetent, and incapable of influencing what happens to him or her.

The child also appears to depend on others as a nicans of coping and

surviving in a situation that plays on his <y ner scli-respect.



Fighting Behavior: This behavior is manifested by the child who
~ sccems to have a "chip-on-the-shoulger." ' The child, therefore, uses
w

direct phygical contact with other children with the perceived intent of

hurting them, with or without provocation. This behavior is perceived to

bt manifested foér Llfc purpose,” as the child perceives it, of defending

himself or herself from enemies, perceived and real. This child is also
!

perceived to be hypersensitive to the intent’s, motivés, and rcactions
/ o i EE .
K . ° /

1
of others to his or h¢ owwn behavier.,

v . v ) N . e E . . v o " v
Hostile-Venting Behavior: ~This behavior is manifested by the

child who is antagonistic, inhosvitable, or‘unfriondly.' Such behavior

is expressed in tamper-tantruins . talking in abusive tones, the usc of -

. - B s

profane language, stubbornness, generdl disobedience, throwing things

around, scrcaming, shouting, biting, moodiness, and similar types of

o8 - ¥

A
disruptiveness. Teachers describe this child's behavior as striking_out,*

disrupting the social order, and the like, Teachers also perceive this

N

« .

child as'knowing that his or her behavior ciisrupts the gocial order, but the -
child doecs so with the intent.of testirig the toqéhor's frustration index. The
teachers also expressed that this type of overt beh'a’v'i‘or may well indicate
that the child perceives himself or herself as being in.capgblcj of living hup
to expectations, to perforin tasks that supersede the child's ability. The -

child, knowing not morc appropriate ways, vonts hostility as a sure mecans

of being removed from a situation with which s/he can not cope.

Lying and Stéalinq Behavior: This behavior is manifested by the

child who makes untrue statements in respoense to questions concerned with

N

sométhing taken and concealed from another, with the perccived purpose of

, 10
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! spagcd—out -

= manifest, at times, fearful, unhappy, bashful, slecepy, and defcenseless

dececiving the trye oWncr, This behavior is described differently from
that of the appropriator. Teachers perceive the intent of this behavior

to be that of sccretly seizing something, ‘knowinuly belonging to another,

a .

<

without the knowlcc!gc of. the ;)osseséoQ;" but with the intent of keeping it.

.

The child therefére lies about how s/he came to possess it, when caught,
. . - - - -

_ Maverick Behavior: This, bgihavib; is typical of a'child who is

who refuses to take an active part in an assigned activity,
S .

or fails to Wwork up to perceived clapacity. This child is also described to

behaviors. Such a child, according to descriptions, scems to lack the
ability to cope and rclate to a task to be.performed, or to endure the pressures
of classroom life. This child is also described to be uncooperative, rebhel-

lious, and alienated, for rcasons unknown to thé*teacher.

Mischicvous Behavior: This behavior is manifested by a child
_who ‘apﬂpcars to constantly annoy, trouble, or disrupt others in an
ir;c§p011sibly playful manner. Tnis behav‘-i:or is manifested in jokes,
giggles, and in taunting or seducing other children to mi.sbehave. Such
behaviors arc perccived by the teachers to be disrespectful, undesiréblc,
silly, deviouz, an ' busybody -- to the «:itent that they disrupt the social

order_.

Nonconiorming Bchavior: A child's behavior is described to ;.
nonconforming when the established rules and regulations are disobevyed,
or when the child fails to adapt the prevailing norms of classroom pchavior,

generally accepted and adhered to by the other children. Such behavior is

. i1

.
<

N
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considered to be offensive, a blatant unwillingness to abide byhthe norms
hcccssary to maintain classroom order. The child is perceived to Le aware

. of the classroom soc:.iaI norms - ~ what is cxpected for and from hor -= vt
the behavior manifested, for whatever reason, apphears to fly in the face of

. . . :

specified role expectations.

Quarreling Behavior: This behavior is described to be manifostod
. L 4 . ' '
by children who'constantly complain, dispute the opinions of others, and
© therefore find themselves in an unending conflict with others -- finding fault

in whatever others do. These children also seck to got the teacher to decide

in their favor when in conflict with others. The tcachers expressoed an aware- -
ness of the¢ importance of letting children work out conflicting situations for

oL ' themselves. However, the teachers were not sure of the extentsto which

- -
- ' ©

thcy.should rcfrain from intervening. They indicétu_i that youny cl{ildrgn
need to strygy.r with confli‘ct ql_nd tears, in ;Wrclaél‘ LQ learn the value of the
pleas:u'r-e t‘liat comes with thcir{ own satisfactory solutions. In addition, the
tcachers recognized the need to ®elp chilaren gain insi'ght into.thc motivations,
desires, rights and fears of others, without sé_ii'ling children's socio-cmotional
development.

‘
a

\

Smart-Alecky Behavior: This behavior describes the child peracived

to be a "show~ocii."

The child spontancously makes unusually clever or ’

taunting remarks, cspecially at a moment when the tcachoer thinks that the -
child should be serious about performing the'task at hand. The manifestation

%, B

of this conspicuous behavior is perceived to be insensitive-to the teacher's
feeling in the classroom situation, The cffect of thi. bhehavior dépends,

therefore, on the mood or discomfort ‘it causes the tcacher. Thus, tcachers

DN

12
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describe this child to be a manipulator, a ringleader, a secducer, and

L W,

a bad example for the other children to follow. However, some teachers
suggc:téd that this child may play the role of a smart-aleck, in order to
discover the limits of teacher Control; simply becausc the child has no
cther way of knowing just how f.. s/he can go within the constraints of

the classroom.,

& Tattletaling Bchavid: This behavior is manifested by the child who
makes it a practice of informing the tecacher of the misdeeds of peers.
Although the teachers find this lyck\l\a\yior to bhe annovying, they also perceive
it to be a neans of getting attention L;md finding out v/hat the limitations of
classroom disciplinec arc, relative to how far one child can go without

punishment and sanctions,

Cryi;;kj' Behavior: This 1$el1alvior was described for the cihild who
crics excessively or screams for no apparcent reason. The teachers perceived
crying to be partially due to fcar of school, and also to bhe manifested by
children who . = ”.pickcd—on.” Such children sometimes refuse to eat,
~retreat, squirm, wet their clothes, shuffle in their seats, zmd'manifcst
a varicty of moody bAehaviorS. Somc of these children were described as
being cnronically ill, thumbsuckers, nailbiters, unhappy, and apparently

sleepy.

Lecessively Untidy Behavior: This child oftcn comes to school

untidy, clothes not clcan, hair not combed, tecth not brushed, shocs
unpolished, body unbatucd; is carcless about table manners, poorly

organizcd in work habits; belongings are poorly kepr; constantly drops or

o 13
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spills something without caring enough to.pick up and clean up in
working areas, and thereby is not well accepted by pecers, who complain

about his or her untidiness.

" Whining Echaviox': This behavior is mar. fested by the child who
speaks in a h_ighly pitched, plaintive voice, or who expresses wants and
nceds in an inarticulate sing-song tone. This .one of voice, and ﬁmnncr
of speaking,appe}ars to indicate that the child is ecither unhappy or that his
or her necds are not being appropriately met. The teachers. perceived whining
to be unacceptable, primarily because they know not its origin or its causes,
and thereby know not which measures to use to remedy it. Régm‘dlcss of
the changes made in th10 classroom climate, activities, methods and materials,
space and scyuencing i time schedules, emotional response, sccurity

measures, amount of praise, novel stimuli and affective interactions, some

¢ hildren continue to whine, and thereby annoy the teacher.

Withdrawal Behavior: This child's hehavior is perceived to be a

cop-out, attentively and emotionally., A child who detaches himself or \//
herself socially and rcfuscs to participate in classroom activitics is
described to manifest this behavior. The teachers also report that such

a child often rctrcaté from the learning situation avd daydreams. Difficulty
is cxpressod by the tcachers intheir efforts Lo bring the child back int‘o the
orbit of the reality of the clagsroom situation. Sone tC'llCh(.‘I"S ():-.’pl'c‘:’;&}(,‘d
having been physically attacked by a child when they porsisted on getting
the child involved in an activity, which the child apperently withdrow {rom

out of a lack of intcrest, fear, or stubborn refusal.

—
[ il
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Part II: Effective Technigues

Cfeeling of peer-acceptance and seli-achicvement.,

The techniques most frequently used, as listed and described
Ly the teachers, were given the following labels. It is to be noted that
these techniques teand to deal more with the child's unacceptable behaviors

as perceived by the tcacher than with technigues of changing teocher

perceptions of these behaviors.

‘Confrontation and Redirection: This technique is most often used

by the teachers to deal with aggressive, appropriating, crucl, defiant,
tighting, hostile-ventling, maverich, mi:sc,'hi_cvous, nonconforming,
quarrcling, smart-alecky, and o:-:(:cszsi\/ol‘,"untidy behaviors. Applying
this technique, the teacher intervencs while the child is perceived to be
misbhchaving ., and offers the child qltcmativo ways of behaving -~ choices

-

and options -- in order to de-ecscalate his or her energies agd actions.

The teachor alao impresses upon the child the conseyuences of the unaccept-
able hehavior in conflicling situations.

Usling this technique of control, the teacher also redirects the
child's unacceptable behaviors Ly assignincjj him or her specific, responsible
tasks to perform, presumably of equal value to the child. Such tasks include
thosc that help the child to become more independent, as well as to develop
a sense of competent achicvement, bolongingnoss, and sclf-estcecem,.  That
is, the teachers assign such tasks to a chil.d as the child is parceived Lo be
able to handle, including the taking of aLLenclancf@, being chairman of a
classroom group activity, housckeeping chores, reporting the results of

group cxperiments, and other special tasks that children usually enjoy

porforming, especially when the rewards are the teachar's approval, and a

¢

io
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Didactic Rules and Reqgulations: This technique is used to deal

with appropriators, and froqucntl.y used with perceived ang'ossbrs, attention-
gotters, and children who are excessively untidy. This technique is perceived
by teachers to boe a deterrent to the manifestation of unacceptable behaviors
before they havpen. Rule-governed behaviors serve as determinants of prior
conditions which specify the expectations, sanctions, and constraints, in
order that the child may internalize standards -~ classroom norms and role-
cxpactations. ’

This technique includes outright teaching the child how s/he is
cxpected to behave in the classroom. It is using a sct of prescribed
controls that have been found to be effective in classroom management
procedures . It ic-also uscd to remind the child of the established rules
and regulations of the class -- what is tolerated and what is not tolerated

and the consequences of the manifestation of cortain unacceptable behaviors.

Behavior Assoessment and Pmsscrip_tion: This technique is uscod after

a particular behavior has been manifested over a period of time, csnecially

N
when an unacceptable pattern scems to be cmerging, including chronic
illness, school p'nobia,' lying and stealing, and ihe like. The teachers most
otten use this technicue to assess and prescribe procedures for dealing
with behaviors that a.ro acttention-getting, defiant, excessively dependent,

v

hostile, lying and stealing, maverich, nonconforming, crying, whining, and
withdrawal svndromes., '

Using this technique, the teacher draws from professional cxporience
the best availeble information, knowledge, and resources, in order to
rrescribe a course of action for modifying the unaceeptable hohiaviors
manifested by individual children and grouns. This technigue is cspecially
gqeared toward handling children with some sort of identificd poychological

or behavioral problem.

i6
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v

Ladsm z=-Paire (Ie sving i) This téchnique is most often used to

deal wilth tn ationtions gette:, tho tattletale, and the child who withdraws.
Iis alsa roe 2y uéu o dear voh the moverick, the mischievous, the
noaconforner. and the simart-awcc’y, L
This tccimique is usad it 2n wiowpt Lo estasiish a mi(idl'o—(—n'oumi
between an authoritarian and a permissive (I:las;sroom cuvironment -- between
freedom and limitation., The teacher, for cxample, nermits the child to
asscrt himself or herself, when s/he feels strongly about something, without
the fcar of being criticized or falling short., The intent is not to deal directly
with the _hild i order to solve behavior problems, but rather to accgpt the
child and seck to alter the situation that provokes the unacceptable hehavior,
Also, using this technique, the toacilors‘attcmpt not to find unworthy mo.tiva—

tions for controlling children's unacceptable behaviors, at whatever sost.

Parcnt-Tcacher Conference: The tecachers use this technique most

often to deal with the child whe is crucel, defiant, é.‘-:ccssivoly untidy, and
who withdraws . The teachoers were cautious to obscrve that the manifestation
of somec olf thesce behaviors may be fho result of family probleris, @ history
of failure, ncgative self-concept, and the like.

The teachers cxpressed that the objoective is. the sh{xring beotweoeen

»

parcnt and teaches of methoas of discipline that simply work Letter in
goeiting the child to stop misbehaving, The basic intent is to sirengthoen
the bonds betwoeen pareats -and tcachers in their eofforts to positively relate
te the child and his or her problems. This technitiue involves both parents
and teachers as civers and receivers of pertinent information relative to
the child's unaccestable boehaviors, with the hope (,)'f‘a.gr(,-cint_; on Measurcs
of common sucidal control that ultimately lead Lo scli-control on the part of
the child in conllicting clagsroom situations.

L7
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Tcacher-Teacher Conterencye: This technique is used wost frequently

to deal with children who quarrel, arc excessively dependent, the maverick,
and the defiant child. Using this technigue, the Cllilcl's teacher enters into
a reciprocal agreement with another tecacher so that if the child needs to be

removed from the classroom environment, f{or a short duration, the child can
be sent to the alternate teacher. The tcacher may al_so consult with another
teacher who has had to deal with other cnildren who mar.fested similar

behaviors. These teachers share a possible assessment of a particular

behavior, in order to better understand the prescriptions they make for

handling some situations. They also cxchange information on known family

problems and possible support in order to better understand and interprot

a particular child's unacceptable behavior.

Teacher-Principal Confcrence: ‘The frequency of use of this technigue

indicates that teachers perceive themsélves tolgﬂc capable of handling most
unacceptable behaviors., The teachers alsoji"ndicﬂatcd they arce awarce ofltho
fact that somce principals judge the tecachor's handling of behavior problems
to Le an indi‘c.jtion of tcaching competence. Their comment$ therefore
revealed that this technigque is used sparingl,, mostly for dealing with
children who lie and steal, are smart-alechy, «defiant, {ight, and fail to
conform to school social norms. However, some t.cacfmcrs did mention that,
at times, they do fing it imperative that they consult the building principal
for counscl and advice as to how they should proceca to deal ‘.».'ith a

bohavior problem over which they had little or no ¢ rol..
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Punishment and Sanction: This technique is used mostly to deal

with defiant, hostile, lying and stcaling, fighting, and quarreling behaviors.
Using this technigue, the teacher denies the child a privilege, gives him or
her an undesirable task to perform, scolds the child for negativc behavior,v
or refuses to do things with a‘_nd for the child, when s/he desi\rcs tecacher ’
assistance., The primary objeztive is the maintenance of the continuous and
diffusc teacher-child relationship based on gcod will. In the.érocc_ss, the
teacher does not cut the ground from under the child and leave }nm or heor to
suffer the consequences. Thus, the tecacher helps the child to rc—cstﬁlalish
contact with the grouv in order that the éhild may save face. It was also
rccognized that a child may interpret difi’crcntlyzfrom the teacher not'ol;lly
the manifestation of his or her behavior but also the consequence:s of that

behavior.

Change the Classroom Environment: This technique was found to be

most effective in dealing with children who are-excessively dependent ,‘
mavericks, attention-getters, cruel, quarrolsbme, mischievous, xvithdrawals,
criers, exccss_ive}y untidy, fighters, nonconforn1érs, and smart-alecky. The
teachers who described the use of this technique indicated that an atmosphere
of orderliness and calm clicits like bchqvior, esg;ecially when experiences
are structured in a way that children know the expectations and the lin:)its.
Using this technique, the teacher endeavors™to climinate all conditions
that contribute to the manifcsta_tion of indppropriatc behaviors, and adds all
conditions that appear to incregse the child's interest in a task that influences
positive involvement or evokes acceptable behavior. That is, th_c thchcr
controls the tecaching-learning onvironmcmt»dntil the child has gained some
ability to copce with £11c constraints, sanctions, chcices, linlitptiOﬂS, and

other difficulties inherent in human interaction.

19
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Isolation: The teachers used this technique mostly to deal with
hostility-venters, fighters, crucl behaviors, quarrclers, and: at times,
with aggrcssor's. This technique is uscd both sparingly and cautiously.,
The tcaéhér I'L‘.movcs the n;isbchaving chiid from a conflicting situation in

order to de-cscalate the conflict, as well as to limit the educational and

cmotional damage that may be done to the child and other children. While

~

the child is isolated, s/he is always given somecthing to do, and is aided
and supported by the tcacher in such a way that the child's return to the
group situation is facilitated. Isolation is usually of short duration; no
tcacher placed a child in isolation ior more than five minutbs; the mean

duration vzas threoc minutes.

Referral: Thistechnique is used mostly with children who withdraw,
and who, at times, are crucl. The teachoer refers a child whose unacceptable

behaviors call for the knowledge and skills of a psychologist, a sociul

worker, or other support specjalists.

Spanking: This is the lcast used technique which, when used,. is to

deal primarily with fighting. The tcacher makes physical contact with the

belt, or similar instruments. Spanking is usually administered after all the
- ~
other techniques have failed, and ‘whon this is supported by both tiie child's
par(:lﬁs and the building principal; and oaly when there is a fellow teacher
present to bear witness that the child is not unduly beaten or physigally

abused. The teachers recognized that spanking can deplete the bank of

goodwill, if not administered in a climate of sustained affection and empathy.

20
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Discussion

These results imply that all childhood behaviors arc caused.

That is, a Cl;xildls manifestation of unacceptable behaviors in the class-
room is not a suificient condition to conclude that the behavior was o
motivated by a child's desire to misbehave. Such behaviors appear to
result from an overriding need to ac"hi(;vc a goal, when the child can not
perceive a better way at tho' moment. Such behaviors also support the
notion that young children oftchlforget or fail to manifest more socially
acceptable patterns of behavior, because they have not yet formed
established habits, and because thcir.'immcdiatc needs often tend to
overpower self-control. Soxﬁvctimcs unacceptakble bchavior is manifested
bccéusc a child has a perceived nced to get back at what s/he considers
to be unreasonable ot punitive disciplining procedures used by the teachoer.

At other times, the manifestation of unacceptable behaviors may
be the result of unworthy motivations on the part of the teacher. This is
cspecially true when thc- teaAchcr, unaware of this possibility, fails‘ to
analyze his or her own prejudices ayainst such bchaviors in light of the -
situation into whic.h the child is faced, aud in relationship not only to
needed changes in a child's behaviors but also in the teacher's perceptions
of thesc behaviors.

Tl%c adacscriptions made by the teachers alxlso indicate that the younyg
child neceds help, part'icularly in'clari fying ‘who s/he is in relationship to
peers, authority {igures, and the constraints -- the {reedoms ancll limitations --
‘within the c'lass\room cnvironment. The effective techniques used imply that
the child also nceds help in discovering and re~discovering hié or her self-

identity and scif-esteem within the contests of the classroon. Thesé
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“observations support the notion that the tcacher sljould control the
cldssroom environment until the child has gained some ability to cope

with the constraints, choices, limitations, and other difficulties inherent
in child=child and tcacher-child ilﬁcracti'cjns. It is further suggested that
the teacher seck to discover which specific contexts in the classroom
contribute to the manifestation of what kinds of unacceptable behaviors,
and then add to all conditions that apnear to incrcase the marifestation of
acceptable behaviors. After having achieved these cbjectives, the teacher
can than seek to climinate all conditions that are suspected to coatribute

to the manifestation of unaceceptable behaviors,

The results of data also shew that the tcachers did not overuse any
particular techniquc-, although éonfrontatiori a;nd redircction was the most
pervasive. The descriptions of unacceptable behaviors also indicated that
a young child's behavior, acceptable or Ll‘.’laCC-CptablC, is an cxpression of
. ~ the child's ncéds to be related cox1to$:tually to-mature pcople -- and to

confirm himself or herself in this relatedness. Inl addition, the date suygest
that in the contemporary confusion a}';out how tecachers should deal with |
unacceptable 'bchaviors, there arc no existing, universally accepted techniques.
However, the techniques uscd by the teachers in this investigation serve
both an asscssment purposce as well as a juci(jmcntal one.

The tochniquoé used rofloctv, in large measure, on the teacher's

K '

perceptions of the behaviors manifested by children in the classroum. These
techniques indicate a certain amount of objectivity on the part of the teachers,

'

who appear to understand that behavior cannot be changed directly, but must

be dealt with as cach individual event occurs, and as a natural part of the

! ongoing tcachiag-lecarning environment.
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summary and Conclysions

The results of this study support the premise that children's
unacceptable behaviors in the classroom are functions of tecacher
percepfions (prejudices): the technidues used by the teacher to offcétivcly
deal with thesc behaviors reflect those prejudices. The results also
revealed that there are techniques used by experienced tcachers, which
can be judged to be effective, if not on factual grounds, at least by the
impressions of experience. Based on these general results, the following
five conclusions are in order.

1. Children will often behave":in wavs expected by the teacher,
althougnh unacceptable by. the teacher. C

2. It is only human that teachers perceive some behaviors to be
unacceptable in classroom situations, especially those that dis. .pt the
social order a1'1d require tcacher int'crvention. However, it is recognized
that it may well be the teachsr who 11nds unworrthy motivations for a gx"cat‘
deal of children's innocent behaviors.,

3. Teachers who deal more efiectively with unécccptalﬁlc classroom
behaviors are permissive enough to allow youny children to manifest these
be}{aviors and feelings, but understanding cnough to help such children
resolve their own confligts in acceptable interactions.

Jd, Teachcrs who deal most effectively with children's unacceptable
bche{viors do not depend on any single technigue Ld be applied to cach child

«

in all situations to resolve all conflicts.



[a]
—

5, Children who manifest unacceptable behaviors have a high
degree of salience for teachers, and, perhaps ¢licit a disproportionate
amount of disciplining input or procedures. Some of these behaviors are

common among children, partly because such behaviors are ticd up with

~,
.

normal development and growth. That is, a child's manifestation of an

unacceptable behavior may be the only problem-solving technique the child
ltnows, at the moment the particular behavior is manifested.

Finally, it is recoqgnized that even SOIH(") experienced tecachers,
‘the "bhest di.sciplinarians, " are somctimes ill equipped to handle eithef
their own prejudices against children's unacceptable behaviors or to usc
the most effective tec.hniqucs in a given situation. However,. it is believed
that when cxpericnced tcacho‘rs 'ar'o willing to admit their prejudices against
particular childhood behaviors, and to dcscri-b'o the tcc_hniqucs they use te
deal cffectively wit“h these behaviors, such tecachers are less hampered with _
feelings of.guilt about either.‘ Therefore, if these perceptions and techniques

fail to serve as aenerally acceptable solutions to the age-old problem of

¢ "

. classroom discipline, they at least provide new insights into the problem of

v

whether unacceptable classroom behaviors are functions of teacher ver-

-

ceptions, of whether tirevw are discivline problems in their own rlight.
In this manner, the results and conclusions of this study pr_ovid(z
. . 8

, new insights into the ag'e—old problem of classroom discipline.‘ Perhaps, the
‘most outstanding aspect of this irfvestigatioﬁ rests with the methods used to
collect gnd analyze the data. It invaded the sanctity of the prejudices of
cxpefionced teachers against the behaviors they perceived to be most unac-
ceptable in the classroom, and thereby revealed the techniques teachers _usuc

to deal with such behaviors,’ within the contexts of the immediate situations

in which they arc manifested. "

f
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