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Comm1ttee in March, 1976 the - followxng f1nd1ngs,
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. AUTHORIZATION
The Execut1ve’Comm1ttee of the Ohio Educat1on Assoc1at1bn in August,
directed the Teacher Education and Professional Standards Commission to make a
The TEPS Commission- reported to the Executive
nclusions and recommendat1on

study of ‘early childhood ‘education.:

- FINDINGS . ——
: t
ng the deszrabzlzty of

There is conszderable Zzterature supporti
publzc school programs fbr four year olds.
The number of preschool programs is increasing rapidly.
appear to be the premary sponsor of these programs < . ‘

2.
Many of the preschool znstttutzons are providing day care for
ut some are organized for

\ .
Churches '
H -

1.

[}

- 3.
youngsters one to five years old
"instruction' also. At the present time in Ohio, there is
regulation of the day care operation under the State Welfare Depart-
- »

ment but no standards for the "instruction" aspect
\ _
‘At the national level, there dre two pieces of legislation proposed
These -are  Senate BzZl 626 and

Y

T 4
' to deal .with early age educatzon
* House Bill 2966. . ' L
o f.,_ S ‘ _ CONCLUSIONS
Our limited study demonstrates that Early Chzldhood Education zs bene-

’

o Fietal to cheldren s deveZ ment.

- There 18 a growing zntereat of parents and“(cators in. thw sub,ject.
There should be guidelines to insure a sound educatzonal program.
Schools that provide exclusively day care services shouZd remazn under

4.
[ the c?thomty of the Ohio Welfare’ Department.
- : . . = ' _ \“ ‘ !
’ ﬂv ‘ ' . MwWWMH . IR ”)
The Teacher Education and Professzonal Standarda amnnzsszon recommends
that the Executive Committee authorize a thorough study of early childhood.
educatzon leading to the creation of specific guzdelznes for same. . ,

These gu1del1nes are in response to the Executive Comm1t ee's acceptance of
.

‘3.

.
LY
<
’
.

the rec0mmendat1on that such be created.’
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II. CERTIFICATiON AND LICENSURE

“ " . . preface

The Teacher Educatypn and Profess1ona1 Standards Commission ‘believes- that

* the prekindergarten component of the educawional procgss-'should be incorporated
‘into the existing public school st.ucture..

The Commission recommends that the
State Department of Education develop minimum standards for prek1ndergarten
similar to those currently in existence for Ohio's public schools K-12. TEPS *

.further recommends. that \teacher certification standards syould be deyeloped for

prekindergarten teachers ih ‘a manher similar to certificates currently required : .
for teachers of grades K-12." Until such t&me ‘that. specific cestification standards = _

- are designed expre3sly for prek1ndergarten, the TEPS Commission believes prekinder-

garten should be taught by persons who.possess the. k1ndergarten ce£¥1f1cate as -~
currently 1ssued by the State of Ohiop. . ; , N ’ '
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INTRODUCTIOS S O

The prek1ndergarten program should seek to provide educat1onal exper1ences
for the child.

~The educat1onally appropriate objectives for any prek1ndergarten program
are to expose children to the widest’ possible varfety. of experiences in order
to arouse their curiosity, challenge their physical and 1ntellectual abilities,
and encousrage self expression. ‘In effect, the first '"school" experience should
be one which develops a sense of joy, wonder and curiosity in the world around
(us. Children should feel confident that they can and should ask questions, try
new, 1deas, and *most 1mportantly, feel good about themselves ~ oo
‘Much research’ has proved the vital- necessity of the early eduicable
_ years. Thus, the early education programs w1th the special teacher and well
balanced curr1culum is essent1al

A child's inner world is a prime'determiner of behavior and forms the core - -
of his/her personality. It mirrors their identity and has a profund affect on
how they function. . ' '

" The roots of self-concept reach deeply and -are formed in early childhood.
The child"s idea of self is essentially a reflection of the responses others

make ‘to him/her. To be valued by an important person in their life is not just ~
a'nice experience, it is a vital one.

.
-

" i the final analysis, , it is the teacher who determines the degree of
success or failure of the program The teacher sets the standards, selects
the activities‘and materials. The teacher establishes the’ atmosphere and’ '
environment by his/her personality and attitude which in turn affects attitudes
and behaviors in children. . The program will grow and develop as the teacher -
contributes his/her own spec1al skill and interpretation to it. -;eachers must
be able to continuously eyaluate themselves and the children if their methods
are to improve. . . _ '

The senS1t1ve.teacher will also experience the frustration of trying to
determine if she/he has done all .they can, or if others should 'be sdught to
prov1de advice and resources. '

Commun1ty resources are vital and provide a rich source of experience and
aid to the teacher. / Of vital and. significant concern to the school program is

« the role of the parent. This. aspect of the preschool program should become an
integral part of it. . . .

- Teacher educat1on prov1des a means for teacher 1mprovement and growth. Parent
involvement must also be developed to provide parent 1mproVement and growth as a
means of their self-assurance, realizing that parenthood is a conffinual process
of problem solving. Parent education should strive to develop better understand1nﬁ
of oneself on the part of the parent as well as a better understanding of child
development . , . i .
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Y o Introgietion ¢~
. ~The'intént‘bf,this.publicatién.is describe a program fé} the total needs
_ of the child: o : . o Lo
X - oo ) - . L ‘ A ,
L ' SOCIAL-EMOTIONAL . T
. ' 'PHYSICAL ~ S '

' To help the ‘child move siuccessfully toward their full potential, the pre-
~ kindergarten program needs the maximum practical involvement ‘of teachers, parents

».  and community. . ¥

, . GENERAL INFORMATION . ~

1. The\prekindérgarten child hust,be fourvyears old by September 30.
2. Tranéportation“shduld be pgovided<fo the prekindergarten by the parents.

3. No teacher is to excuse a child to return home with anyone other %han,the'

parents unless the teacher has a written note stating who will piék up the .
= Child.“" 14 R - ) . . . e ¢

o . , ’

4. Those picking up the child from school must come to. where the teacher is.
dismissing the children to get them personally. Children should not be
allowed to leave the.building alone. - : .

A)

5.. ‘The class size should be no more than fifteen (15), bﬁt preferably the size
would be twelve (12).. . s .

.

6. The suggested length of the school year for the. prekindergarten- child wou}d
 be eight months. Due to the importance of family life and influences upon
the four year old child, it seems appropriate that they spend time with their
families while older sisters or brothers*are in school. Prekindergarten
teachers ¢ould utilize the time before formal class meetings begin in late ‘éa
. September conducting home visitations with parents. ’ : k

7. Prekipdergarten should be offered five, one-half days per week. 7
,/§4 . The prékin&ergarten class time should be two and ongéhalf (25) hours’ per day. ; .
9. '

Thg school should provide a safe playground for the children outdoors and an
area for indoor play. N ’ : o a
10.  Often the young child is @Sked, '"What gid you do in school today?". It isf/

. important for parents to realize that prekindergarten does mak%4a valuable
contribution to their child's educational program.. If parents eel that
children make positive educational gains in prekindergarten, they may make'

a greater effort\to see that the child attends regularly and they may consult -

with the teacher in order to discever ways in whfch‘§hey could help the child
' at home. . " . :
' 10
4 I
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12,

13.

14..

15.

to llsten to 'and talk W1th parents.

.parents: : . L e

_. a. show a genu1ne interest in- the ch1ld and let the parent know

T ~',. General Iniormation . S T e
: 7 - : . . v ’ ‘ :

It is also 1mportant that the ch1ld knows what has heen learned while at

'school. This contributes to a poS1t1vé'1mage of . oneself and g1ves one a . -

feeling of syccess 1n school activ1t1es

-* - 4"
.~ -

One of the pr1mary purposes for,parent meetings is to-help the parent under-

. -

‘stand the developmental 'needs of the young child and- the 1mportance of the '

.y - S e
L . RS .
N . . ) L - ‘ » ,

. » . 1 Vo

parents' role in the ¢hild's developmentt Teachers should always be’ w1ﬁf1ng - p

Newslettersaffordopportun1t1es to relay'dnformatlon about a'com1ng event - B
pass-along some of the children s say1ngs or’ a rec1pe the ch1ldfen USed I

Personal notes may'be used to arrange for v1slts, or’ the need of a volunteer, S

2

- however, use them to tell a parent th t. their child.is dorng well, or telling 4

V.

them someth1ng spec1a1 their child- d1d Th1s promotes pos1t1ve commun1catlons.
. W\ . q ) LS . 1 :
These are suggested: gu1del1nes for- establ1sh1ng p051t1ve relat1onsh1ps w1th

. .F~ e ] B
- +

-

that the school welcomes them and wants them. to take part in _
the program L s _ .

b. urge parents to visit the school freely - ‘
c. compliment the parent on anyth;ng you can - , . Lo
~d. let the mother/father do as much of the talk1ng as pOSSIble I
" e. 'be pleasant and-friendly , .. . ';‘ o
f. accept the mother/father as they'are B LI
g. -be careful ‘not- to-tell a_parent how to run the1x home - . 7,3/\; 4“_:;_
h. be aware of the fegelings and pérceptions of the parent
i. avoid criticism of individual lifestyles . i . *
j. avoid discusSion of controversial subjects . T
k.. be a good listener -because parents like to talk about the1r
‘children : .
1. show the parents that you are interested in their child — po1nt-~ S
out at least ‘one positive attr1bute of the chiid’ .
m... use lay term1nology

‘n.- hold in confidence any iriformation secured about ‘a ch1ld or their

a

home , paSS1ng 1nformat1on only to authorized persons .

Keep records according to what 15~requ1red by the state and your local school

" attendance, individual file-card for each child, register, checkl1st parents

field .trip 51gnature card, medical file of shots, etc. . -

. . , ) . - -
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PREKINDERGARTEN TEACHER -8 o

L]

.

a . o
‘.

. \
In any classroom, it is the teacher who determlnes the degree of success or
failure of'the program. He/she 1mp1ements the standards, selects the activities

“and materials. The teacher establishes the atmosphere and environment which in

turn affects attitudes and behaviors:in children. - The program will grow and
develop as the teacher contributes her/his own special skill and interpreation.

4 Thgrefore the preklndergarteh teacher should possess: - 5 oy
. 1. an apgropr1ate State of 0h1o teachrng certifictate.
. 2. a thorough foundatidn in ear}y childhood education
y3 2 knowledge of the needs of the prek1ndergarten child and his.

The
addition

1.
2.

-

NV

-coordinate the efforts of the prek1ndergarten paraprofe551onals

family.

a knowledge of the commun1ty, its agenc1es ‘and resources : N
a willingness to use a team approach in the classroom :
a genuine iove of children .

pat1ence to listen to and work with the young child

-ability to make each child feel 1mportant

enthusiasm

.~ fairmess .

ab111ty to set a good example _
flexibility - L .0 T
calmness ' o

honesty S ) .

ability to work‘at the ch11d's level o P

‘ability to encourage self conf1dence in the child — never shame,

ridicule, embarrass or humiliate > *
good humor ' )

the knowledge to use posnt1ve disci pl1ne approaches

ability to create a rich-learning-environment. for the children
ability to encourage self-treativity

the desire and ab111ty to work with parents

N
LI

PREKINDERGARTEN TEACHER RESPONSIBILITIES

.

A5

teacher should be expected to assume the following respons1b111t1es in
to .those ass1gned by hls/her immediate supervisor:

assume all duties expected of the profe551oka1 teach1ng staff
of the school- system

become an active and 1ntegra1 part of the school in which he/she
is assigned

become totally familiar w1th state and local laws, regulat1ons,
policies and procedures

consult with and keep the supérvisor informed

. keep current-and accurate records as required

assume the educational leadership for the classroom

“



SO ' - Prekindergarten Teacher Responsibilities

K]

—

. X ) S . . - . 'I )
8. schedule confei®ce times with parents : S
9. -establish an appropriate and attractive physical environmept in

‘ . the clashroom e N . )
“/ 10. cooperate with other teachers in planning for continuity of the .
- educational program * L L e s
.. . 11. attend inservice meetings A T C :
e 12. joih,with other prekindergarten teachers in developing an effective
R . . program for the prekindgrgarten child _ - .
. 13, .participategaqyivgly"with other staff members in planning effective. -
S parent meetings : . ;
o .14, promote parent involv?meht in all aspects of the prekindergarten
’ P~ program - G _ o ] .
+  15., maintain positive relationships with members of tha prekindergarten -
: staff,'th?‘school staff and the ‘community - T
A SCHOOL PRINCIPAL

,- . q -
— - R R oL
, , The principal is responsible for'fhe,ed‘ZZIEBhal program in her/his school
e and is jnterested in promoting and maintaining_the highest possible educational
'stg@dard§ in their building. I ot
. &, - . . R ¥ -

The principal is a vital part of the prekindergarten team. The prekinder-
7garten teacher should make every effort to involve the principal in the program
and ‘to keep hidﬁper informed concérning all ‘aspects of it. As the educational
- leader, as well as the administrator in charge, it is not only natural, but
aignificantly important, to seek the principal's cooperation, advice and guidance.
Principal assistance can be invaluable in the following areas: ' '

1. visiting the classroom and becoming a friend ta the children
2. establishing building policies and procedures ¢oncerning. the 1
prekindergarten program . ’ ‘ \ '
. 3. using building and playground facilities . : »
4. providing the equipment necessary. for indoor and outdoor activities
that are designed specifically for young children : : ‘
5. using school personnel — nurse, custodian, school psychologist,
. aides, etc. : : :
6. establishing polici¢s concerning attendamce records and other school '
records ' - S
7.. relating the prekindergarten program to the total school program
8.  arranging for parent meetings and child care during these meetings
. 9. ordering supplies ' ‘
10. * scheduling trips
11. arranging for substitutes L t&
12. assisting in the orientation of new staff members | ‘ ' .
13. assisting in planning inservice meetings for the prekindergarten staff
i 14. providing leadership in curriculum development
15, disseminating ideas and information .
16. assisting in the evaluation of the prekindergarten program
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- THE PREKINDERGARTEN PARAPROFBBSIONAL

‘ ~ff, The paraprofessional in some cases.may be a high school senior who has-had
" their junmior year devoted to studying child growth and developmént in a_ local
high school and will be working in the program for one-half day, or she/he may.
be a paid .aide or an adult volunteer. Their duties and responsibitities as a ’
- paraprofes3ional may include the following: : '

report promptly at the assigned time . ‘ :
. notify the school in advance if they are ill or unable to report
serve under the direction of the prekindergarten teacher
‘keep all records and school matters confidential
be loyal to the school staff and prekindergarten teacher-
be friendly to all guests who visit the room L
. take attendance and perform other clerical duties related to’
the classroom as requested by the teacher
8. obtain and prepare equipment for the children's arrival
9. help clean up after projects are completed
10. become familiar with the teacher's daily schedule
11. help prepare the snack
12. make telephone calls as requested by the teacher
" 13. keep anecdotal records on individual' children under the direction
: of the teacher : ' -
14. assist with children who become i71 or must be taken-home because of
illness or accident _ o
15. supervise and participate in planned activity time :
16. provide a catch-up opportunity for children who have beén absent
17. direct educational games ‘ C
18. assist with.playground supervisien
19. read stories to individual children or small groups of children
20. learn songs and fingerplays and teach them to the children
21. assist the teacher gn educational trips '
22. make nametags and charts or other crafts that are assigned
23. take children to the restrooms ‘ -
24. assist children in learning how to remove and put on outdoor wraps
25. listen to and talk with children .
26. encourage children to join in conversation and activities
27. ‘assist in taking equipment out-of-doors and putting it away
28. assist in taking gym equipment out of storage and putting it away
29.' help children follow the guidelines and limkts set in the classroom
30. follow the discipline guidelines that the teacher uses with the
children
'31. assist the teacher with audio-visual equipment
32. help put the room.in order, before leaving for the day
33. be constantly aware of the safety o? the child
34. notify the teacher of any accident
 35. cooperate with all members of the ‘staff
36. employ positive methods with the children .
.37. help arrange bulletin boards ‘ :
38. be familiar with the goals and objectives for prekindergarten
39. be familiar with the school rules
40. .Kknow the exact route and plan for fire drills =«

v K
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- DEVELOPING RAPPORT WITH CHILDREN

It is very important for those working with. the young child to promote p051t1ve
adult-child 1nteract1on Therefore, the classroom personnel should

1. use the voice as a teaching tool, speak1ng slowly, distinctly
and directly to the child — it is helpful to move near the
child and say their name when speaking to them
2. get down to eye level w1th the-child when speaking or working
<L - with them - ’ .

3. use instructions-that are simple and brief
4. use words and a tone of voice that will help the child feel
v T confidént arid reassured — not afraid, gu1lty or ashamed ' _
5. dlways use a positive approach’ T —
6. smile and  show ch1ldren you truly care for them ’
7. be ‘consistent, set the necessary classroom 11m1ts and gu1del1nes
. " and then' stick to them
. 8. feel fre¢ to respond to the affections children may offer -
» 9.° be p051t1ve, telling the child what they can do rather than what

they cannot do, as "walk slowly' rather than "don't run"
10. differentiate between "indoor" and "outdoor" voices
11. gain cooperation by implying that it is expected, using a calm, N
¢ and relaxed, patient manner to give this implication :
12. never threaten a child or use shame, ridicule or sarcasm — never
, scream a¢ a child, and Ynless it is absolutely necessary, never
' chase after a child -

13. keep promises made to a child — be sure that you can keep a
promise before making it

14. if children must be disappointed, due to the cancellation of a trip,
for example, make certain that the chlldren understand the reason
for the disappointment

15. offer choicés only when there is a ch01ce "It 1sc1ean -up time,"
rather than "Would you like to clean up now?"

16. avoid showing partiality to any ch11d

17. avoid comparing children

18. give a child plenty of time to complete a task

19. appreciate a child's efforts, ask1ng "Would you 11ke to tell me
about that?'" rather than "What is that?"

20. encourage children to initiate their own play activities

»

PROMOTING POSITIVE ADﬁLT-CHILD INTERACTION

The following principles have be¢n found successful as teaching techniques{

., . Positive Reinforcement - Behavior that is rewarding tends to be repeated.
When a child does something positive, such as putting away the blocks or
making a contribution to a discussion, they'are rewarded so that they will
continue this kind of behavior. The reward is a social reward. It may he.
a verbal "good job'" or it may bc a smile, a wink or a friendly pat on the
back.

9.




Promoting Positive Adult-Child Interaction

Extinction - B haV1or that is unreward1ng tends not to be repeated . Undesirable
behavior can often be extinguished if it is ignored. For example, a child wants
attention so they walk around the table and kick each chair. . If an adult says,.
"We do not kickj chairs," the ‘child has accomplished their goal — they have
received the attention they wanted. They now know that kicking chairs is a

. successful mean of gettingsattention and will repeat that behavior when they
want attention again. If chair kicking does not bring the desired attention,
‘the child will try something else. Perhaps they will come to an adult and try
.conversation as a means of gett1ng attention. This is a positive behavior and
the adult should reinforce it. The next time the child wants attention the¥ will
not kick chairs.but come to the adult for conversation. Generally, extinction

" can be used whenian activity does not endanger the child, does not endanger another
child or is not destructive to equipment or materials. The old saying, "Ignoj0
it and it may go away," is oftenvmore-truth than fiction.

} Counter Cond1t1onlng_- Counter cond1t1on1ng,1s mainly used to overcome a child's
fears. The child is placed in a situation they would normally fear while they
are experiencing something pleasant. For example, they may be able,to touch the
pet rabbit while sitting on the teacher's lap or to overcome fear of thunder wh11e
holding an adult's hand.

-

Imitation - "D1dn't (child's name) do a good job of cleaning up the housekeeping ,
corner?'". or, "What good manners you have to remember to say 'thank you,'!" immediately ,
produces a room fqu of helpful ch11dren clean1ng up or saying '"thank you."

D1stract1on - D1stract1on is helpful in many situations and part1cu1ar1y when two:
children decide to use the same toy at the same time. The adult may distract one

~~of the ph11dren by asking, '"Would you help me with these books?" or "Dld you have
a turn at the easel today?"

\ZSat1ax1on - Satiation means allow1ng a child to get their fill of a certain act1v1ty
If a,child rips the pages out of books, he/she might be given a pile of papers and
‘asked to rip them up. If a child has a need to rum, take him/her outside, or 1f

" a child has tke urge to hit, give him/her a punch1ng bag

-

ORIENTATION TO SCHOOL

, The child's 1ntroduction to the prekindergarten classroom will influence
their attendance and adJustment throughout the school ‘year. It will also play
a major role in determ1n1ng their attitude toward school and education.

- The pargnts' 1ntroduct1on to the prek1ndergarten program and the classroom
personnel will influence thelr attitudes toward the program and the schoo] and-
: will determlne the am00nt of cooperation and support they will be willing to g1ve

It is imperative that school personnel do cverything possible to insure a
successful start for the child and for their family.

‘ ;
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Orientation to School

.

. It will be helpful 1f the teacher meets w1th the parints and ch11d This
' will help the child become acqua1nted with the teacher ang theé room as well as
1nform1ng parents -of:’ : 4

1. the purposes and procedures of the pg£g1ndergart n class,
2. how they can become involved :
3. the days and times’ the ch11d will attend school

To provxde a comfortable world for the children as they enter prek1ndergarten;
it would be. well if the teacher would

1. have the ch11dren wear name tags until the staff knows their names .
. 2. . follow the regular classroom routine from the first day .
~ 3. understand that it is normal for some ch11dren to watch during

. the first few days of school _—
4.. help each child find an activity that inte sts h1m/her
5. ., if a child demonstrates fear of being left in the classroom the

~hparents should be, encouraged to stay with the ¢hild until con-
fidence is restored - T
6. the childrej should be acqua1nted with the locatlon of ‘materials,
-restrooms and drinking fountains
7. the children should be acquainted with the school bu11d1ng and
- where they are to keep their things L -
8. the limits that will be set for the child should be expla1ned -
" and used from the beg1nn1ng of school -

. . ' .
ARRIVAL

If the: ch11dren are greeted dally upon arr1va1 by a fr1endly adult, it will
. improve their 'self-image and make them feel 1mportant and needed. It will help
them develop positive attitudes toward the prek1ndergarten staff afid toward the
. school .situation. The wise teacher will make' certain that each child receives a
\ - * friendly welcome as the teacher knows that th1s effort w111 be repaid by a friendly,.
\ more cooperative, att1tude from the child. »
. ' |
: ' . . COAT REMOVAL . -
‘ . -L ,. L .f
} ’

It is tempting and certainly more expedient, to unbutton the button with
K which a child has been having difficulty, However, it would not help this ,.
- particular child develop the $mall muscle coordination needed to master the art
of removing a button from a” buttonhole. Staff members should only help with coat
removal when'help is réally needed. When the child finally gets all buttons
unfastened, the adult: should compliment him/her, '"'That was a hard job, wasn't it, but
- 1 knew you could do it." Adults should always help when help is needed. Children
should never be shamed if, they cannot yet do this task. It is vital that young
ch1ldren be provided with low hooks and shelves for their ,Wraps.

11.




3

PLANNED ACTIVITY TIME ‘' . .

Since the children do not arrive in the classroom as a’ group, most teachers
‘prefer to schedule a planned . activity time or free play immediately after arrival.
During the daily program, the teacher needs to have a schedule pldnned, but must
be flexible — not timed:by the clock. The plan should be guided by how the >

- children appear to be occuRled how they feel and how deeply they| are involved
with their activities. The teacher should keeff in mind the necessity for a
balanced program alternating active and quiet activities. A suggested schedule

mlght be:
1. -art activ1t1es - : ) _ : .
— 2. large muscle act1v1t1es - - - e e e
. 3. small'muscle - manipulat1ve activities - - ' A
4. work projects - v1sual etc., concept bu1ld1ng S ~
5. language development activities S
6. mnature or.science activities - e ‘ '
. 7. ‘music or story ‘time. .
- o ’ h i . o o o e .
) - PREREADING lROGRAM T ‘ - T
-y : - .

.

The préreaging program 1ncorporates both ‘the cogn1t1ve and affective areas
of learning. It builds skills in the areas of memory, cencentration and fine -
¢ discrimination so that the child.will have a greater opportun1ty for future
success in reading as it promotes a poS1t1ve self-image. - -

Chlldren s names are chosen as the primaxy emphas1s in this program because:-
~ their name is umportant and meaningful to them and because it is something that
will be reinforged- in .a variety of waysL;ns1de and Fut51de ‘the school environment.
The preread1ng program builds: the ch1ldren s.self-image as they learn that
they and their name are needed in school, that they are missed and missing some-
thing - when they are unable to attend school .
As ch1ldren exper1ence st ccess in 1dent1fy1ng their own name and the ‘names
. of others they begin to sé¢e themselves as successful, competent persons. If
parents are invited to observe the accomplishments of their children they too.
begin to view the\child-as a successful, competent persor by giving the ch1ld
exposure to letxe s, sounds, and words in" a meaningful, personal way.

- 0
b - REST ROOM PROCEDURES .

4.

' A\l

If at all possible, rest room facilities and drinking fountains should be
at a low level for the young child. Theystaff should explain 4o the children
the use of toilets or urinals, prov1de any help needed with buttons, or zippers,
"establish the. procedure of to1let1ng, w::K1ng and drying hands, and beqome familiar
with unusual words used by many children to indicate the needs for us1 the rest
room. If a child does have an accident, the teacher should accept it as*normal,
comforting the child and providing dry cloth1ng if possible.

18
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'SNACK' TIME <

. e '

The prekindergarten budget. should provide for'nutritious snacks and drinks.
Along with the nutritional aspects of the snack program, many gains can be made
through an effective use of snacks. This provides: Y \
BRI
1. an bpportunlty to learn how to use a low dr1nk1ng fountain -
2. opportunities for children to relax and enJoy the !Bmpany
of their peers and adults .
, . 3. .opportunity-to experience teach1ng number concepts and one-to-one - .
. N . relationships :
) 4. opportunities for children to visit stores
___,454__Qppgrtun;t;gs_tg_ggmpare foods in various forms
6. opportunities for assuming responsibility e ' N
7. 2 setting for further, socialization skills

Suggestions of food comparison: . l“\;_f,
- I. cheese and carrots = soft and hard - ) - ‘ ' r
N 2. orange 'slices and orange juice - . ' .
e 3. apples aﬂd applesauce - . “
. . L J
’ -]
- - a4
’ * .
After a trip.or very busy ectivity,-you may ask.the;children to lie quietly
for a few minutes. However, most of the time it is difficult for four-year-olds '
_%o keep all of their muscles still. {Understanding this, the teacher may read
ooks or play records while the child¥en rest. It is not always necessary to
- include ‘this period as a part of the daily sehedule.
) . - MUSIC
Four -year-olds eany music and rhythms. In addition to pleasure,: music g
provides opportunities for develdping language skills, a sense of rhythm, as *
*- well as, the ut1112at1on of ‘large and small muscles REEEREN
- . o ; - OUTDOOR' PLAY’ ) :
. B IS f.. . ‘ L .
A

~ Outdoor play fac111t1es vary from school to scho 1 In addition’to available
playground equipment, which .has been designed spec1 cally for the young child,. , -
planned games and activities, will need to be,incog@®rated for large muscle
development. Equipment could be: '

' tires . ' . ladders™, ‘
| swings i : ' slides
balls . merry-go-roun T
climbers : 2 x 4 for balance board -
tricycles .- ‘ wagons
. ! . '4cooters . ropes '
o ih{ge boxes 19 huge tile: to crawl through

\)‘ ' - . ’ P ., ‘ ‘ 13' i .




L INDOOR PLAY

Large muscle development is a vital part of the growing child and eq;:Lmént
must be provided for use inside during bad weather days. Equipment suggested:

Skooters . balls

. - tunnels ' e -Parachute

boxes balance boards I
climbing — gyms, slide § ladder. '
— and various other indoor,equipment that is

specifically designed fo} the gym area . S ’ 
- . ’ - v' * '
'STORYTIME . AN

Storytime might include:

A\
- .stories from .books o ih'\\;tories told on the flannel boar
stories told from pictures stories told by puppets _—_ '
i ~ nursery thymes jingles ' ) . _
v fingerplays - _ poems T . . /,/7 .

pantomimes or dramatizations

This provides opportunifies-4xg;developing: .

. A
" .  language skills ' o creativity _

W . concepts . increased attention span o
concentration memorization - o R |
immediate and delayed recall self expression : ‘ '
appreciation of literature _ / Y

Ve 8 : \ -
e SCi1ENCE/NATURE . \
. ) _ o s

Young children have a vital interest and curiosity concerning the things
around them. They are natural scientists. Their enthusiasm and ecuriosity lead
them to question, investigate, manipulate, classify and report. Therefore,
opportunities can be offered through ‘the following; -

- weather , : water r . birds nest »

ai : plants : sand § water table .
food ; . animals § pets .+ workbench o T
measurement simple Tachines 2 flashlights

. seasons magifying glasse rock collections
sound ' terrarium . . seeds ’ - b
magnets ' - large thggmometers: pulleys/wheels . |
balance § %etght leaves, shells, etc. springsylocks o

- magnets, with ‘metal § non-metal objects mirrors '

20
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3 FIELD TRIPS

N . |
. Libary " Dentist  Police Station .
Greenhouse. L Grocery " Fire Station
Log Cabin ‘r Bakery Post Office
' Apple Orchard . Farm . . :
,'\) .+, Newspaper Office - , Cafeteria
. . . . ) . ‘ . » .
DISCOVERY TABLE OR INTEREST CENTERS I
- : . - ) a B -
b} = . . ' .
Apples and ap 1esauce Y o
Corn - variods corn products, husk corn and shell it -
Large and small items .
Texture table R .
What color is it? ’ . . §
Indian artifacts ) _ _ .
b /\:\‘ ‘ [} Co \—

< , ART ACTIVITIES T e

‘ _Art Wctivities allow the children opportun1t1es to. express themselves
. 'creatlvely with a variety of media and they gain contrgl of both large and small -
-~ muscles and develop eye-hand coordination. Patterns, dittos and other specifigally
" directed activities gannot be considered aft. Children can be taught to draw
a circle, but their creativity should b developed by placing the circles into
snowmen, etc. For the young child the process is more important than the product.
Their paintings may end up_.soggy, but they enJoyed the process of creat1ng "their.
. - 'very oﬁh\c\eatlon" \ l
. , ' 3
~ ‘ o PREKINDERGARTEN CHECK LIST '

B

Co ggltlve OpJe/tlves : L - a v v .

1. Organzzg, classzfy, dszbrentgate and .integrate experierices .
. [ 5
" follow simple vetrbal d1rect10ns . o
classify by size ‘ S 4
classify by shape
classify by color
classify by use or category
use one-to-one relationships . ' - -
use number concepts.through 5
participate in socio-dramatic play
. identify the familiar whole from a part
. copy a simple visual or auditory segquential patten _

T O AN O
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" - prekindergarten Check List
\ k.

A

. .Coggitivl Objectives: (coﬁtd.)

Social-Emotional Objectives:

.. .. (- 2. Gain basic language skills ‘

a. use oral language S

b. combine more than three words

-y @ - c. Trespond verbally to questions
s ’. . . » .
) . - ‘ B
: 3. Memory and sequenpial’fhinking gkills
. a. memorize alsimplq song, poem or fingﬁrplay , -
4 : . " b. remembexr and getell a simple story ih sequence
; ) e gy jdentify the missing eobject-from-a-set-of-4
f) d. identify the 8 basic colors by name
. . e. identify the 4 basic shapes N
R - - 4. Percepptonand curiosity
. . ,‘ . . - .
L “a. “talk about one's classroom activities to peers
L , “b. talk about one's classroom activities -to adults
: i "c. use materials in new ways “— experiment
{ s d. participates in a variety of activities

L4

.~ e

"o,

4

¢

1. Realistic and positive self-image
. )

"

[N

a. offers to participate-in a variety of activities
b. tis;es unfamiliar foods

c” explores new materials

Pogitive relationéhips with adults and peers

a. saccepts guidance from school personnel e
b. relates to visitors in the classroom

¢. talks to peers"® ‘ L

d. relates to more than one peer

e. takes turns

f. asks to use equipment ,
. ; ‘ N

3. Success and pleasure in the classroom situation

a. - does not need constgnt supervision }
b. .follows classroom routine

c. begins to verbalize feelings and emotions

d. participates in group activities

e. accepts separation- from home and family.

f. \is not upset by darkness or loud noises

!
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{\"‘h , ._ ~ Prekindergarten.Check List ’ '
. . v -

Body control and baZanqe of large muscles

"a. running o

b. jumping ' /;> ' ) =z

c. hopping ) ' ™ '
d. marching . . , _

e. stretchin . C : ' ,
f. tricycling ‘

g. swaying- -~

h. climbing on indoor and outdoor equipment .

*i. walking up and down stairs using one foot per step.

j. walking balance board , .

k. crawling , 3 ﬁ S

. . . . . é&& . .-
Body controlfand balance of small muscles ’
t1ptoe1ngl , ' ) &

‘clappin

throwing, catchmg and bouncmg a ball !

. picking up small objects ‘ ’ '

" stringing beads ' 4 o . :
contzwmg ciayons, clay, chalk pamtbrush, scissors, paste

4?9&9?9/

Direction and spatial’ relgtwnsl‘nps_ —_ under[atands concepts of‘.

a. big-little  $ ¥ . §
b. tall-short & d ' )
c. near-far . _ .
d. slow-fast / |
- e. overLundfr : .
f. on-off ) C
(g. front-bgck o
-'. .
ly I‘v /
\'
23 .
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‘Piysical Objectives: \— o e
1. Body movement - . A
a. identifies and names majdr ‘parts'of' the bbdy (head, heck, chest,
b. states function or use ¢f major body parts = |, elbow, wrist, etc.)
. ‘ : ’
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COGNITIVE -GOALS, OBJECTIVES AND DEVELOPMENT

[

, - ' »
Four-year-olds differ in their readiness for cognitive" ‘activities® Teachers

* " must be aware of each child's present level of cognitive development and assist
in moving him/her into the next level. The .staff should establish a curiiyulum
which enables the child to: (1) organ1ze,-c1a551fy, differentiate and integrate
experiences; (2) gain basic language skills; (3) increase skills in memory and
sequential th1nkw, and 4(4) .increase percept1on and curiosi

tSe

1. The' prektndergaten currzculum should tnclude expertences in organtztng,
.elassifying, dtfférenttattng and integrating:

The four-year-old31s develop1ng,e7ny_new.concepts through
the use of all five: senses, therefore/, teachers need to help the
. . children organize and usé the mass of fhowledge gained through
' sensory perception.. - * " :

- . . A}

 Play-is the young child's way of learning. Through play
children develop their five senses, learn to cooperate, to
,/’“Shjge, to respect the r1ghts'and property. of others, to appre- .
- ciate and develop ‘language skills needed for communication.
. Play also gives the child an opportunity to test and use new
. knowledge; therefore, teachers will be moge successful in
-reaching cognitive goals with children if they plan ''play
activities" designed to help the child move toward the goals

‘Most ﬁrek£;33fﬁarteners listen go stories, poems, rhymes,
s fingerplays and look at pictures because these activities provide
' new information and opportunities for them to test their present
knowledge; therefore, stories, poems, fingerplays, rhymes and
pictures should be a major part of the prekindergarten program ~
to encourage concept development.

\
, The staff should establtsh a currtculum whtch enables the child to gatn
baszc language skills: , Y
N -
Many four-year-olds use non-standard English; therefore,
those. who work with children should use good grammar. If the
child speaks incorrectly, gently correct him/her, then set a

. good example for the child with your correct grammar.

o Misic i% a natural medium for the young child; therefore,
‘ music aids in language development as children memgfize and
& repeat language patterns. It offers opportunits for learning
the rhythm of words and the rhythm of music.

Most young children are interested in stories, ‘poems, rhymes
and fingerplays; therefore, daily exposure to stories, poems,
( thymes, etc., offers a wide variety of experiences through which
language is developed

21
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Cognitive Goals, Objectives QLd Qévelqpmenfs

8- The stqff should egtablish a curriculum which enables the ohild to
" . - increase gkills in memory and_sequential thinking:.
N ) ) -

.A great many %our-year-olds have poorly developed sKills in .
memory and sequential thinking. They observe, but they do not
see differences.in situations or._in.their environment. They 2
lack skill in differentiating their perceptions afid tend not to

"see what is new but to hold on to previous conceptions. Many-

1 prekindergarten children have fragments, of understanding, but__
lack a frame of reference for interpreting thi fragmentary
knowledge; therefores teachers can’assist in the velopment of
the memory and thinking-skills by: '

- e -

a. helping the child talk about what he/she see§ = .
) b. comparing what he/she sees to’past experiencks in terms
. -+ of likegesses and differences .-
v -C. comparison as to size'and shape
d.  helping to see relationships according to c
e. helping to relate the part to thg whole

2]

egory

~

the ohild to .
him/her:

. 4. The curriculum should include a program which enabl
inertase perception and curiosity about the world ar

The young child's curiosity, stimulated by télevision,,
extends far beyond the immediate environment; thePefore,

. field trips, filmstrips, music, stories, poems, e::§, allow
children to see beyond their immediate environment to compare
new experiences qéth previous experiences, to develop new -
concepts, to test "the validity of present concepts and to

xtend their vocabularies. ’

Most four-year-olds a curious and ask many questions;
erefore, teachers should recognize and encourage curiosity
nce it is basic to the educational process. It is often
pyssible for teachers to help children discover answers for -
themselves. When this is not convenienf or when an immediate
angwer is desirable,/téhchers should answer questions simply

and directly. : .

" Most four-year-olds manipulate and experiment with materials
: and equipment; therefore, in order tqrstimulate'curiosity; the
classroom should offer a wide variety of manipulative materials
and .many opportunities, within the limits of safety, for expeni-
mentation.
\ ' . \ .
Young children are curious about pets and animals, therefore,
classroom pets stimulate curiosity, and provide opportunities
for concept development. . '




\ . »

. | ,SOCIAL-EMOTIONAL GOALS

~ 3

Teachers should greate an env1ronment which enables the ch1ld to: (lj gain
a realIstIc—and~p051tLvemselfalmag (2).develop p051t1ve relationships with
adults and peers; and (3) find success and pleasure in the classroom situation.
g \
N 3 ) .

‘ -~

~ .

' SOCIAL-EMOTIONAL OBJECTIVES AND DEVELOPMENT

] . '~

& . . .
1. Teachers should create an environment which enables the child to gain
a realistic and pbsztzve ‘self-image.

Self-image develops .as children begin to see themselves as, -
“others see them; therefore, the staff will play a vital part in
helping the~child develop a. good positive self-image by paying

_attention to their ideas and suggestions, ‘making them feel«needed
~and’ important, pra1s1ng‘them for their efforts and accompl1shments
and providing many opportun1t1es for them to develop their ab1l1t1es

The four-yed#r-olds are beg1nn1ng to exper1ence ‘a wide var1ety
- of feelings and emot1ons, therefore, teachers should help .children
understand and accept’ confl1ct1ng feel1ngs as normal and gu1de them
to construct1ve outlets.

Four -year-olds strive for a feel1ng of 1mportance In order to
demonstrate their strength and power they may: compare physical’.
size, boast, call names, tell tall tales, test limits, quarre,,“ﬂg
or be physically aggressive; therefore, teachers should rec0gn1ze

R these behaviors as normal, reinforce positive behaviors. and
provide many opportunities for the child to gain a feeling of <
power, itrength and importance. Negative behavior may be diverted
by physftal act1v1t1es such as the punching bag, clay or workbench..

” The four-year-old is beginning to use words rather than
physical aggression to express feelings and emotions; therefore,
young children often have difficulty express1ng their anger
verbally, and it is quite natural for them to fight when their

-anger is aroused. Adults should help them learn to put the1r
anger into words. )

H1tt1ng also provides an opportunity for physical contact.
Young children commonly use hitting as a means for making a
new friend. If you give a classmate a good sock, they are
sure to notice you!. Therefore, teachers should ask themselves
why a child is hitting. 'When a child is using this method as
.a means of getting attention or making a friend, it is necessary -
to help them f1nd more positive means for fulfilling these needs.
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’Social-Emgiional ObjectiVes and Development

'

1 ' i :
' 2. Teachers should create an envzronment whtch enables the child to develop -
poszttve relationships with adults and peers.

’ . . The children should.

a. accept guidance from/ school personnel
b. relate to visitors in the classroom :
-¢c. talk with their peers “a
d. relate to more than one of their peers
_e. take turns _
" £. ask to use\eQUipment .

v

Most four-year-olds seek reinforcement through conversation
with adults; therefore, each member of the staff should take
time to talk with and listen to*the child. -

Four-year-olds are basically ego-centered and sometimes
find it difficult to share; therefore, have several items of .
_ the most popular materials available. Teachers can help the
children learn to share and take turns by demonstrating a
sincere \\Bpect for each child's wishes and rights.

At the age of four there is a period of resistance to
authority. Four-year-olds may object when you TELL them
something. They seek every opportunity to become independent;
therefore, teachers must help children.understand classroom
limitations and provide manyiunds of oy\jtunities for them, -

3. Teaahers 8houZd create an environment which.enables the-child to find
success and pleasure in the classroom situation.

The child should: *

not need constant-supervision

follow the Toutine

begin to verbalize feelings and emotions
participate in group activities .

be willing to accept separation from home and family
learn to accept and possibly overcome fears

Ho RN oW

Young children need a sense of belonging and a feeling &f
security; therefore, the environment should be planned to meet
the young child's needs. Activities should be planned to

. challenge, ‘but be within the range of the child's ability .to
cope. It is very important that the classroom personnel be
" warm and friendly, accepting the child ashe/she is.

Young children may have fears of darkness, lowd noises, or

‘of separation from family; therefore, the staff should encourage
4 them to talk about and resolve these.fears. Reassuring stories
+ relating to these fears may help. '

7
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3. Teachers should create an enviromment . . . . (contd.) . ’ J _

Some fourJyear-oldS'do not feel secure enough to partici-
pate in a full range of classroom activities and tend to return
to the same activities day after day; therefore, teachers. should
change actiyities in the classroom from time to time. Partici-
ﬁ)ating with the child will promote a feeling of security and
competence in the child. ' b

Young children usually choose their companions on the basis
of interest rather than sex or race; therefore, teachers should
not make distinctions between boy or girl activities and should
promote the formation of new partnerships for a wider range of

N experiences. R » ) ' '

N Each child follows his/her own timetable for social development.
- Near the age of four, most children begin to move from solitary
play to parallel play and then to small group activitiy. It is .
. not unusual to find all three levels of social development in one
' group; therefore, the teachers should be aware of the levels of
development and plan a program that meets all children's needs.

PHYSICAL DEVELOPMENT ~, , A

A WPl A most basic requirement before a child is ready to. learn is sheer physical
' power. The control one has over one's body is the basic means for developing a
good self-image. It holds the key to social-emotional behavior and cognitive -
development in that it affects the child's play and peer acceptance. '

é v E - PHYSICAL GOALS

L

The 4taff should provide a curriculum that will enable the child to:
. (1) develop an awareness of body image; (2) develop an understanding of direction,
- .and spatial relationships with regard to surroundings; (3) increase ability in.
- balance and integrated body movement; and (4) increase physical power. through
control of body movement using large and small muscles in ‘games and activities.

1. Develop an awareness of body image * X
Many four-year-olds have a limitéd awareﬂéSS.of their body

image, and how the parts of the body function.. Many children

are only aware of their head, ‘hands and feet.’

. e ‘

‘The child needs guidance to discover how the body moves and
many opportunities to sort out or differentiate one part from
another. Fingerplays, flannel board activitfes, music, .rhythms
and moving specific parts on command provide-sucl opportunities.

' 28
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2. evelop an undérstandtng of dzrectton and relattonsths

The eyes of four year-olds are not fully developed; therefore,
teachers should con51der this characteristic when selecting class-
Toom materials and activities.

Prek1ndergarten chlldren often-use poor J dgment regard1ng 5
-physical act1v1t1es due toa limited perceptibn of space, weight,.
; an&'cause and effect relat1onsh1ps, ‘therefore, teachers need to
“#get limits and gu1de ch11dren in safety during physical a t1v1ty
per1ods

Most four-year-olds are not aware of their surroundings
with regard to perception of space or direction; therefore, the
teacher should plan activities to help the child gain an under-
standing of .spatial relationships. As they respond to verbal
directions, rhythmic activities, games, they gain knowledge and
understanding of concepts.

3. Increase ability in balance and body movement
. ‘ .
Most four-year-olds experience success. in balancing both
_ sides of their body simultaneously. They are beginning to
- develop skills needed for using both sides of the body indi-
vidually and alternately; therefore, the teachet should be
‘ : aware of each child's abilities and guide them to a higher level |
B o . ...of development. . _When the child can use. the body in an inte-
grated manner, the mind will be free to concentrate on more
abgtract or cognitive matters. The walking board, balance beam,
tedter-totter board, and use of steps provide these opportunities.

4. Ingrease skills in use of large and small muscles
a. large muscle activities:

running’ mérching hopping

stretching clapping . jumping
climbing on equipment ~ tricycling ' . swaying

L

‘b:  small scle activities:

tiptoeing , stringing beads
/ .
clapping throwing, catching § bounc1ng
icking up small obJects ™  the ball
) ~ ‘controlling crayons, chalk, paint brush, clay, sc1ssors

29
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%7 " physical Goals

4. | Increase skills . . . (contd.)

Large muscle development in four- year olds is more advanced
than small muscles; therefore, vigorous physical activities for
both the indoors and outdoors should be a vital part of the program.
A daily physical rout1ne .strengthens coord1nat1on and development
of large muscles.

. a5

The young child is only beginning to .gaim=control of small
muscles; therefore, the teacher 'should prov;de a wide variety
of manipulative activities, games and matérials, ,that will help
control the ‘use of small muscles. ’Vq;;‘

1

THE PHYSICA-L SETTING °

*he physical setting of the preklndergarten classroom is usually divided into
or corners. The areas and the types of mater1als to be found in a well-
ﬂed room would include:

L)

ﬁoodworkggg Corner

Jorkbench '
ers, short handle

- S rewdrlvers, short handle (Phillips and regular will challenge the

ils, screws child to match)
od ' v
Sandpaper

Glue

o of

ousekeeping Corner

-Rocking chair

: @ oD XNV D

Cleaning set with broom dustpan, mop

everal dolls - doll clothes should be easy to put on the doll with
upboards. . - - easy fasteners

tove :

ink
efrigerator
o1l carriage
01l bed .
lankets ' .

Mirror (placed at var1ous places around the room and at the child's level)
5Fon1ng board .and iron , o '

nbreakable dishes, pots, pans,. cutlery

[72}

Smgll table and chairs : p
Table cloth ¢
High chair for dolls

30 »“ N ‘. ~.
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The bhysical Setting- o

Houéekeepiqg quner.(contd.) : <:~

-Play clock
Salt timers _
" Telephones ' -

Dress up clothes, hats, accessories for men and women

"Chest of drawers .

Empty food boxes 8

Small suitcases .~

Cash register and toy money ,

Clothes rack _ , . : o

-Block Corner )

Large hollow blocks - :

‘o ‘Smaller blocks
"‘Boards h
- Large rideg-on trucks Loy
Wooden bat or house : iW'A -7

kY L >

Wooden or rubber animals _ - - A _
Trains) trucks; cars, trdctors, boats a1rp1anes (various sizes)
Wooden people :

Book Corner : . _ ? o .

Bookcase that ch11dren can reach
Books

Rug ' e . , .
Pictures for children to handle . : . b
Good lighting ' ' ST
Rocking chair

Music Corner . : ! L e

» ' Record player
, Unbreakable records
Rhythm instruments

Piano . \

Autoharp

Music books with pictures so the children can look and choose the Songs
. - - Large Muscle Activities

Slide I ‘Balancing boards . E .

Jungle gym Balls o

Punching bag . Skooter Boards o

.See-saw . : Climbing Ladder - )

Wagons ~ , - (It is necessary to prov1de Iarge muscle,

Tricycles - ‘ equipment for both outdoors and indoors.)

Fun Tunnel S _ o

31




-/{)' ., The Physical Setting ~
o, . i :
. Manlpulatlve Mater1als o o S _’f:D
" Felt b0ards and felt p1eces ' Sy Stacklng dlSCS o :
Pegboards : . o Barrels or cans of - d1fferent sizes
© Puzzles B » : Clock with movable hands.*
‘Beads ' : L - Pounding bench .
- Hammer-nail sets " . , - - Insets . ,
_ABC blocks - - ' : N Cyllndersv
Parquetry set (very basic) .+ -Dominoes
Dressing frames for zlpplng, -~ ,Lotto games
#  buttoning, etc o -, ‘Card games -
' box . - B .. Sequence boards
ing frame e , Color cones
nce Corner !
- Low tables for d1sp1ays ' . Magnet box
" Animals o Boxes with seasonal items
Animal.cages and/or bowls ' Shells, nests, cocobns, leaves,
Magnifying glass-and other : _ seeés ~roots, stones, etc.
- science equipment - ' . Plants - : -
Puppet Corner
Puppets of all kinds
Stage or boxes -
Art Corner
Easles - - - o - Construction paper of various colors
Kewsprint o . ~ Paste ,
Tempera paint . - "~ Scissors
1/2 inch brushes o .~ Clay '
Smocks - : S : -~ 'Magazines
Manila drawing paper S Scrap materials
_ .+ Felt tip markers - water color c Chalk
LT - Pencils . . _ *  Washable flooring
Crayons , o ‘ _ Soap and paper towels .
Finger paints . S Masking tape
Finger paint .paper ' .
Drying rack5'
N C e The teacher can make the most of what is ava11ab1e by remembering three
' //k ys to a successful room
" Purpose , — T
Order I S
' Flexibility - 'X‘ L,
, S — ,
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T '+ BASIC TEACHER NEEDS
. | . . _

Filmstrip Projector o | b .
Filmstrips ' ; ‘
Motion Picture PrOJector

16mm Films . . ‘ | . ' &
Audio Tape Recorder o ’ R . , ot
Overhead Projector . . ' S : . . .
TV Receiver ' ‘ S C ' '

Staples
Tape — masking
. Stapler
. Thumb tacks
*  Scissors
Paper clips /. . o :
) Whistle : . . . . " .o
Colored felt tip markers ’ : o
. Smock '
Sypplies to serve snack — plastic pliéher, cups, plates napkins, spoons, forks
.Supplles for Q‘Pk1ng — electric skillet, glass mixing bowls, wooden spoon, can
~opener, hot plate, glass pyrex pan, paper towels, hot pads,
: wood chopping board, bottle opener and glass measuring cups -
" Dittos S ' R - ) ' >
Envelopes — large and small o : R '
Stationery *
Pens and pencils .
: Bookends
‘3 Ruler and yardstick

Supply cupboards : » ,

Storage cupboards . ‘ ' o BE -
Desk and chair : . R ‘ . L
Wastebasket . o ' :

——
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