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ABSTRACT =~
7

S I / ,
. "&n Experiment in."Less Time, Mbre.Options

4 . -
A Study of Accel rated University Students
\\' . ' ‘ to
\ -
\X . ‘
ﬁ . This study investigated the characteristiés and experiences of
\ \
" college Students accelerated from their freshman to their i
X The students (N=
problems,

unlor year.
59) showed high academic performance and few social
but questions of personal identity remained problematic;

the best single predictor of academic success was found to be fresh-
man grade point average.

The students consistently reported benefits
of saving'money, getting a job or going to. graduate school earlier;
using the fourth year to do something different (e -8

-

4

travel or/Work
experience); and avoiding dnnecessary courses.

,
Initial enthusiasm re-
garding the program was 1ndicative also of an, interest in small

-

classes and belonging to an "experimental community "
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INTRODUCTION, : | : "

. ;
1 " ‘ ’
.

\ : '
The Carnegie Corporation made a decision in the summer of 1972 to support
. P . . d .
an experiment at Bowling Green State Universi?y which promised to develop an
option a110Win& students to reduck the time they spent on campus by as much as

. one year without reducing the‘quality of'the\bacchlaureate.‘ To a modest’ degree
-the aspirations of Carnegié and- the local builders of the program at BGSU have

succeeded. The first graduates emerged from the program.in the Winter and Spring
Y . ) '
of 1975 (two and ene-half, or three years' after they entered), and the option

. ’

'; which was initiated under tﬁ‘\Modular Achievement Program (MAP) was “established as

a*pe%manent offering of the University and renamed the Time-Flexible Degree Option.
- i | o _ : 1 . ' ’
‘The debate on the 1nst1tutiona1ization of the program was relatively short.

Part1a11y accountable for that. shortness were faculty inclinations that granting

students such an option made sense not all students need stay at BGSU in a lock-
’ " e - B
step fdurryear program. The approval of the option was also aided by the fact

4 .‘

that stu4ent interést in the time shortened degree tdrned out to be limited and

initial éaculty fears of BGSU becoming a three-year degree mill were put aside.
? .

. .
The study that is reported here is, essentially,
, .

ated students at BGSU via the MAP Pro;ect It is a s

a follow-up on the acceler-
1 to’ the original study,
. Ao’ Experiment in 'Less_Time Y Study of 31 Students Acdelerated at Bouling Green

oState University" andfis in keeping with the'commitment the originai MAP proposal

to comprehenh fully the impact and consequences of the program on students.
This study goes considerably beyond a simple replication of the earlier study,
’ ; A\ .
though. "It not only examines the experience of the second group of accelerated
. /

students,-%um it extends the analysis by combining both groups of ‘students (those

5)
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accelerated in l973 and l974) thus allowing for more reliable generalizations. v
/ N A

A brief look is also: taken at- the accelerated students who had’ graduated at th"

time of the study, June 1975 The c0nfirmations and deviations from the’ firs

‘ would have been inadequate.

. . . - . !
" . . - .‘A

.- . : \~ . . . .
The questions that provide the focus of the study were: How did the experi nce

of-the second group of accelerated students compare with ‘that of the first group

>
. 4 S .

What general conclusions can be drawn about the junior year of the accelep“ted

student?. What best predicts the junior year aqademic performance’ Whatﬁ
experien&e of the 3-year graduate W1th4§mployers and graduate schools’

'y i & "
A

‘Since ‘this report is “part two" of a longitudfnaf study, it will not repeat.
either what has been prégiously discussed about the context of acceleration at.
BGSU or the historical analysis of the concept.1 Nevertheless, it is'important to’

review, briefly, the node of acceleration these particular students experienced.

~

’ ' L
« The Mode of Acceleration ' \ , ‘ ’ e N

\

Briefly, all of the students in this study were accelerated to their juniqr

year by a grant of céedit ranging from 38 to 45 quarter hours. The amount ‘of credit

3 \ *

. Ty

& ' granted depended uponzthe number of{hours a student needed tqﬁpbtain Junior snatus \

at BGSU (Junio; statusw— 90 hours) This credit was granted hx 1ndividual colleges
L, -

] it

= on the ba31s of the Gtuden performance,i the freshman'year. Primary measures

of this performance 1nc1uded poing average and scores on the'ﬁndergraduate

b ¢ ‘

Record Exams; grades in Bnélkxy Comp031tion and stores. on ‘a test of critical think-

ing- abilityJﬁ?atson Glaséﬁ Critical Thinkfhg Appraisal) were, also\considered.

'.

t

- 4 .
Y

v
d .

% -

t

t

1A discussion of these topicq is included in ' *Kn Experiment in 'Less Time ; A Study _
of 31, Students Accelerated™: ay Bowling Green State University," University DlVlSLpn ,

of General Studies BGBU, Nevember, 1974. The reader may also wish to review the:"
, monograph, TimeAShortened Degrees by Charles W. Meinert, (ERIC/Higher Education
Q Research Report No'. 8, 1974) for\a more thorough’discussion of the time-shortened
EMC degree movement ooy 2. 6 : . ™ -
. Y - ' .

-
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While a fotal of 76 studbnts were accelerated in the Eisﬁt two years of

uaes only on those students\who had either gradu-

? .

\

J'=. N’ ™ .
ated or were curry: MLOR TR tﬁgbaég%csv in Arts and Sciences Education, and S |
& E
h Health and Commu‘f : f- Students in the College of Business Administration

were accelerated in a ma‘_ “iy dffferent fashion from those in the above colleges
" ki i

and.were therefore not ° ilcluded ip the study - This difference consisted pri-‘
. . Ny
» marily of fewer hours being grantgd to the student so that acceleration produced

- t
‘no real quantitative jump in the student degree program

’ . \.‘

..n..,

i3

»

- ’

At one‘time it was eXpected that this study  would examine only two groups -
of students: those students who were graduating, and those exﬁeriencing their

first year of accelerated status. -This was, however ,not to be the case, as only

. .
eleven of the first group of students had graduated at the time of the study.. This

-

fact, plus the discovery that some accelerated students -had left BGSU after being

C

accelerated caused us to regroup the students into four groups ‘for purposes,of ‘\h__
4’ ' . ‘- te 1 0~ L. .
&q " . M .. - ¥
anaLysis. Ihese four groups are described below. (Since Mt became useful to e 8

refer to the flISt group of accelerated .students as MAP I students and‘the
second group as MAP II students we'have continued these designations in the report.) .

+

N e

J '
. .

1
. L]
X R .« e . . * PR ‘ .
(] kA . . e - v . . 4
Lo - . .
N ) . . » :
s . . y f . .

MAP I1.\as JuniorsgLN=28; ) ‘ o PR

This grbup is ‘composed of MAP II students who were accelerated ‘
, to-junior status®in 1974, and had Justuqomgleted their junior -
year at .the time of the study Twenty-one of these stwdents’

participated in MAP and seven were \part of a comparison group.

‘\' . ’ .. . ~» ‘ ‘ : ‘-'> - ‘.."‘ N
2These students'were ﬁrom a Jomparison’group of 113 freshmen students., While it ’
had :been intended that there would be approx1mate1y an equal number of students
\\g accelerated from this group, only 16 of the students expressed an interest; 9 of -

whom were eventually accelerated (2 of whom™were in Business Administration and,
therefore, pot included in this study)y. The remaining group,'of /7 stuldents has
been included in the MAP II total since no major differences distinguish them
from the MAP stuaints with™the exceptiort that all MAP students took the Little

“R\!: College a 5-credit course devoted to the development.of ‘critical thinking skills
3

. . . . =
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MAP I and MAP II as Juniors (N—59) :

. 5 ' . .
< This group congists of the twenty-eight MAP II students described
' * above with the original thirty-one MAP I students, The andlysis .

group. ‘. .
) N .
.. MAP'I Graduates (N=11)

. Thisvgroup consisted of _eleven
. who had graduated prior to the &
.completed for this study (June

-

. -ferred to_other institutions o

=~ completion of their "junior year

. no transfer/"stop-outs" in MAP.
L e BT h

. . . . . [ .

Data regarding the above groups wer

. ‘ ' . _q '

questionnafres; group .discpssion, inte

e

v The identical questionnaire used
. N - v} . s . .
,students’ was completed by the MAP II
’ S N
comparison‘group;- A similar questio

b

‘ k!
. .

had already graduated For those s/
! | g A S L
0 a short questionnaire was construct d and sent to them. ‘ :

. ) VL
1 » A grog@ disoussion ya%;held with. MAP II students during Winter Quarter of

N their-jun{or year. Students in.MAJ II_fho yere part of the’ compar}son group met

separately during the samejduarter Both discussions were tape-recorded as had

P . v . .8 .
interviews weresalso conducted w1t

L been the earlier'discu551ons with MAP I students Usjing a standardigzed format!.

§

-

yAP & seniors;ﬁho\were graduatings’ Ihese'

interviews took place in early June 1975 Co
-‘,. . i v o

A! L

A Colleges and Majors'of the'&ccelerated Students ‘ - g

" 3,7, . . .7
i

While.the grouping df the acceleraced students in the fashion outlined above

O . ". . RN IR . ) ] ,ﬂ,/ ' .
ERIC .~ A | T
e a— "f'

e z : 4 _ R

i) .

dents, who-hqd transferred or ’l,opped out,ﬂ '

. combines the datg collected at the end of the juqﬁor year for each j',ﬁ

ce T



was‘most useful for analytic purposes there are times when students are

referencsd in relation to -their college affiliation. Table 1 presents the
- é

_ 59 qccelerated students used in this study by college and year * This analysis

finds equal numbers of students (29) in Education and. Arts an1 Sciences, ‘and,

nearly ‘equal numbers of students (31 and 28) accelerated during 1973 and 1974,

[

Table 1: Accelerated Students by‘College and Year .

.
. i R it

. . ; : , - _
College MAP I MAP II% TOTAL
. ' ‘ (1973) . 119742 ,
= ‘ ) ] . . -
Education - » 18 1 29
) Arts & Sciences ' 12 17 . ’ - 29 ‘
S, - [« 2N
" Health & Comminity Services 1 , " Y " 1
. i ] SRR |
Totals s 28 59

*lncludes 7 students from the cznni ¥Yon groupj excludes)8 students who
transferred or left ‘school,. C- °

The majors of these students (at the time they returned for their jurior
- 4
year) are reported in Table 2. Outside of Elementary Education majdrs who
- /
numbered eleven, there is no concentratlon of accelerated students. in any major

.

Y
fieldz‘ The only categories in which there were more than two students were

Psychology (4), Political Science (3) and Undecided (6),.

- . . ’
- | \ R 9 A
Qo I ' v : d ; . :
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&

,Taﬁlq 2: Majors-of Accelerated Students¥ (N--;SS). o o .

[

Education -° - _Arts ‘and.Sciences.
Major - t . Number .- ‘ Major : Co - Number - .
| o —_ ‘ . : .

\ . . . . .
Elementary Education 11 ' Philosophy 2
Special Education .1 . Psychology b
Political Science - 1rr : English .1

' Speech . 2 Political Science 3
Dea® HH/Elem. Ed. 1 . Liberal Studies 2T
Business Education. 1 - - Sociology : I SR
Mathematics ' 1 History = ° X 1 éﬁ"
Recreation 1 . Art . 1 . °
Secondary PER 1 ' Speech 1
Biology v 1 Computer Science 2!
German : v 1 Mathematics 1
Latin American Studies 1 American Studies v 2
Early Childhood 1 Environmental Studies - 1
"English 1 Chemistry ) 1
Foods/Nutrition 1 Undecided 6
Newswriting/Editing 1 Biology . . 1

\ .t

* These figures do not include 8 students who either transferred to another
school or took a year off; 9-students in the College of Business Administration;
and 1 student fn Health and Community Services., The data were compiled upon
the return of the accelerated students for their Junior Year at BGSU.

[+] %
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THE. PROFILE OF ‘THE ACCELERATED STUDENT

i Thé prof11e of the MAP 1 students as outlined in the first follow-up

study, showed records. of high academic achievement as measured by grades during

B ;high school and the freshmAn year. In relation to both other MAP ‘students and

' non-MAP students they also exhibited superior examination scores (ACT Composite

and Undergraduate Retord Exams) MAP I students-also possessed characteristics

,hof~critical\thinkers and intellectuallynoriented students more than other’

students both at BGSU 3nd nationally 3

_qble student remained intact for MAP II students and, in_some instances,’became

v

even more pronounc ed,
3
2

MAP 11 students were at the 90th percentile of their high school class.
They came to BGSU- with ad ACT Composite score of 27 5 fompared to a score of

21.9 for the, 1973 BGSU freshman norm (the mean score . for MAP I students was

Y -

26.34 standard deviation for the ACT is‘approximate}y 4 5) MAP II students had

a mean GPA of 3. 60 for their freshman year compared to 3.56 for MAP 1 students

K]

On the Undergraduate Record Exams, the MAP II students.achieved mean scores

_ of 515 (Social Science), 531 (Humanities) and 613 (Natural Sciences). This

compared favorably to mean scores of 414, 459, and 471, respectively, for an

ETS national sample of 11,000 sophomores. These differences represented scores
of approximately one standard deviation above the national norm.

On.a €e&t.of critical thinking skills, the MAP II students had an average

-4..
.-"

score Jf ﬂ (s.d g

-

=7 8.4) compared to MAP 1 Students”.seore of 74 (s.d. = 7.6),

‘xn".r o

\1-r'-%pts who completed the Omnibus Persona11ty Inventory also

Yy

E)
well ahoyp'average in terms of academic;ability.

-

t

SSee page 7 of the first, report, "An‘Experiment in 'Less Time'" cited earlier.

11 -
7 .

This general profi1e of a very7aeademica11yp

L)
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ACADEMIC PERFORMANCE DURING THE JUNIOR YEAR =~ e
rd P * e -

el ﬁsing GPA as the criteridn for determinihg'acadéhic perfdrmance the

-y

results for MAP II students are reported in Table 3. The mean GPA for tha"'~

' junior year for MAP II students .wag 3. Sl.ﬁ This is slightly 1ower than the,nfﬁj

mean GRA attained b? MAP 1 students in their junior year (3. 61) The %.

ol ?"“-._75?»_ .

difference'was accounted for mostly by the MAP I1. performance in the fall quarcer Jt

%

(3. 39), the: only quarter for either MAP 1 or MAP II students below a mean GPA
-of\3.50. MAP II\accelerated students in Education had a GPA -of 3. 49 and

those ip Arts ﬁnd-Sc;encea,had a GPA of 3.53.

.

Table 3: Average Grade Point Average of MAP II Students as Freshmen

.. (1973-74) and Juniors ‘ . 0
S . s ‘
- Freshman GPA , Junior -Year . . Junior GPA-
- . Fall Winter Spring
Total Group N 3.60 3.39° ¢ 3.56 - 3.63 3.51
(N=28) ) e v
, Arts & Sciences _ 3.62 o 3.41 3.61 7 3.62 . 3.53
(N=17) . . _ L ‘
Education . 3.37 ' 3.35 3.49 3.63 3.49
(N=11) = - D
2

-

i . . ’ ) . y ) - *
Table 4 examines consistency between groups (MAP I and II), between colleges

(A &-S and ducation), and across the academic year. The results show that,

’

with the'dne/eXception mentioned above, academic performance for the accelerated
Studerits was consistent acrosd year and college for both MAP I and MAP I1." The
: . ;

tOtal“groqpthad a GPA of 3.57 as juniors; the total group of Arts and Sciences

« LT &

ERIC ~ I




' GPA of 3.55.

Table 4 Mean Grade Point

1

9

-]

Average (GPA) of Accelerated Students as Freshmen and

Juniors. .
. \
« 'Freshman GPA .- \ Junior Year Junior GPA
e ' Fall\ Winter . Spring
— ® — = E
Total Group * L e R . -?Tw
(n=59) . 3.58 3.55 3.56 3.61 0 3.57, -
CMAP T # . . . e
(n=31) .3.56 3 3.71 3.55 3.58 3.61 -
a e ’ ‘-’
MAP II . o . v
(n=28) <. . 3.60 3.39 3.56 3.63 .1#3.,51
Arts & Sciences i' :
(n=29) ﬁ.ﬁ . ! 3.67 . 3.62 3.57 3,64 3.60
L' ' i i A . .
3.2 Y 3,51 3,52 3.61 3.55
) : .
¥ . 1
*Includes one 'student from the College of Health & Community Services
- T /'q. . i
- ’ '
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" o'r_-umz Asm;crs OF ACCELERATIDN'DURI’NG gr JUNIOR' YEAR | .
. ; - . - . ‘) o e . . ' ‘, 7.
- The initial report on the accelerated students concluded that, ovetall

~they had received a number of advantages and experienced very few social or -

ipersOnal problems as a result of acceleration. Neverthelesa we again focused

heavily ou other aspects of acceleration (besides aoademic performance) to

~—
- L

examine the possibility that no "amall" problems or concerns had become
{ 4 ’

’magnified for a second group of students.

L]
4

' . - . v s
a .L h - .

~

. 'Advantages = . L e y v
. - h“ ! ‘ ” N .

The "reality"fof getting.a degree 1in threexyears, as for MAP.I students,
. . S o,k AL L : ;
was not ‘available to all_MAP II students. Tyzevlve (437%)#0f the MAP II istudents

'said they would graduate in three years or,lesa, 8 (292).§aid they would
. graduate in Iéds than four years,land 8 (29%) believed they would graduate in

1four or more years. This 1s lower thdn for - MAP I students; 50% of MAP I students

said théy would graduate in three years or less. It should be noted, however,

-

that this may or may not coincide with what will happen since these reports were,

r

dore in mid-stream, although most students have their academic plans largely
. . ‘. : . i , . . B .
completed by the end of their junior year. ‘ ' e
_ ) y o ’
"The matter of“prerEquisites was ‘again seen as a major stumbling bloek for

§raduating in less time, and students felt strongly that this should not:be the

case. In several instahces, they suggested they could have taken some pre-

requisites'in their freshman year instead of the group requfrements They would
. have done this had they known more about how acceleration yorks (i e., essentially

2 .
,‘,’. -".." -

cdrtifying the completion of group requirements)

¢

The major advantages of acceleration to either "a major or minor extent"
as perceived by MAP .I1I students involved saving .money (647%), getting a job or

4

going to graduate school earlier (54%), and using the fourth year to do some=-
v‘ -
ERIC. - . .10




thing they'uould g%rmally be unable to do '(53%) . .

. -

Sixty four percent of the studenés did not perceive the adding of another ma jor

~

,y
<

‘as a possibiTity at all, and 75% of the students saw the advantage of taking

Y.
- 9t

other olasses either " ot at all" or "to a minor extent." These reSuits are

. e, -
“ ' . - “ . :

' reported in Table 5. . ‘ .

s

,Summary data onfthe combined group of MAP I and MAP II students ate also

-

‘reported in Table 5. For the total group, the advantages of acceleration

Y '

"to a*major extent" revolved around saving money (49%); getting a job on.going to

N \ -

‘graduate schoé},barlier (43%); and, usging the 4th year to do something they

- otherwise would net have been abile to do_(39%3.

Disadvarntages

~ . - . -t

<, x bt

A special concern of these'studies has been to determine‘whether the .

N

pressures. of acceleration have caused students to rush into decisions ahout

selecting a major or possible career.

Twenty (72%) of the MAP II students said "no's they-did not feel rushed into

making a decision about their future career; four students (14%) responded they

were uncertain as to whether they had been rushed or not. Twenty one (75%) of

the students felt that they had not been rushed into a decision about a major,

For the total group of both MAP 1 and MAP II students 73% said they did
&

not feel rushed into makirng a future career decision, seyenty-one percent felt .

that they hdd not been rushed into making a decision abbut a major oL e

v

MAP I1I students also were asked '"Are you concerned that you have missed

] R . 4 , . \ R
something as a result of your acceleration, whether that be academic, personal,

or social?" Twenty-one students (757) said '"no", and. Seven students (ZSA) gsaid

1] ll

yes Three of the latter students noted that what wasg migsing revolved .around

courses they would not be-able to take, while three others felt'thab part of

11 L .
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Table 3 Aavnntagea of Junfor Stnndin'g a8 Percelved by Accélerates (l’ercentagea) , . 4 f
. . + i
) ‘n\ H
- " : : ' N . l : - } f
' . : Yae N .( : ) !
v - To a Hajor To a Mnor =~ ' " Mot o (fPhjor " ToaMnor Mot ;' ,
, 1ten ‘ Extent . Extent at all ‘ Extent " Extent  at all 1‘
' ! . . . : ;
’ , HAP T MAP I MAP 1 MAP I WP L MPII MPI&IL
» ‘ ‘ . ' } .
1 could take classes 1 other- BB o Y n n 2 i n
vise vould not have been able v ’ ! ' a C
ke, ‘ )
to take o \ .
. 1 . '
Have Amother najor, ' I 'R 1518 I ) 6o
t . ’ |
’ . ! J ‘ :
Use my fourth year doing some- 3 M % 16 g 40 N 2 3%
thing I would othervise not . , s o . , ,
have been able to,. for : g P ¥ b \
exampl'e, travel ot work ' (
", experience, . ‘
¥ ' ", \
| ) N ‘ . . ' /
o v
Save money, 56 4 ‘11 /i N ¥ . T 49 16 )]
3 ‘ - .
Get a Job or (nto graduate "6 ] 13 20 % 0 0 18 »
school a year earlier, Ny : ' ‘
¢ l{ ‘
— 1
, P . ) Jo
[ .
{N=55) ﬂ , PR
: # 5 1
‘
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] + * .
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: said this was "no problem ; five (18%) said it was a "major problem";'and

N

" ‘status. o . : !

* - .« .
L e .
« . -

the social aspect 6{ college would be riissed. Oné student felt that,_while

-

L4

there was something .missed, he had gainéd much more tham he had lost.
s 1 . ..

?br the totalogroup of MAP I and MAP II students, 67% of the students
’ _ . o
responded "npo'" to the question of something missed; thirty-three percent
. Y

reeponded'"yes", with tng majority of these students tresponding that what wds

missed was mainly the opportunity to take more glectiVe-cQurses. - 4

[y -

When it came to questions regarding personal identity, where they were
"

headed ‘and what they wene seeking in life seven (25%)‘of”the MAP II‘students-

-

[y
r

sixtees (57%) Saiﬂ;itlwas "somewhat problematic." This distribution closely

approximated the responses, of the MAP I students. For the combined group,

. . : ) . . St
247, said '"no problems'; 16% said '"a major problem; and, 60% said "somewhat

problematic." ' - ‘ S L 9

1 4
K

General Comments ¢

The last series of qnestions asked MAP f$~student; were of a aummary nature
and aré reported in Table 6 along witn the responses of MAf 1 students and the
combined group. (MAP I and MAP II) ¢

All of the MAP IT students thought their intellectual skills we?p equal to
‘those of juniors and seniors they. met in their cladses, and 82% agreed &hat they
did not have a difficult time in’classes during the past &earf Ninety-seven
percent of tne stndents felt their baccalaureate“dzgree would be of the same
quality as the degree of other BGSU students, and 43% agreed they stndied harder'
than e#er_before. o |

.fifty-ninelpercent oi-the MAP II1 students did not expect to receive
accelerated status when they joined MAP. This was a markedﬁdifference fron the

73%. of MAP 1 students who reported they did not expect to receive accelerated
n'/ 4 .,

- 18 | o l

13
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TABLE 6: Frequency of Agreenént and Disagreement to General Questions (Percentages) . r
. i A ‘—l‘ !
» Strongly N 5 Strongly’ .
Tten Agreé Agree Dsugree ’ Disagree . S5A L A |
- MPI NPT WPT WPIL  MPI MWL BRI WRL | WPIi0
Y * R o . . N L .
[N . M ' . N . , Vo
I'bave had a ‘d1f€1cult tine 0 i ) 18 b4 b/ A 1 n o -8 & B ,
this year. fn ny classes. . B R . N
' []
, ‘ € '
I feel ny ihtellectual skills Boow ) 05 0 U I TR R
are equal to Juniors and ' y ' F :
senfors in my classes, \ ) .
.. S P , . ‘ | )
I vould reconmend the t{ne- R 0. 51 ntoowl b0 noWwor o
shortened optlon to other students. ) '
, ! ‘. b A ' ’
My degree will be of the same [/ | L/ 0 ] 8 0 0. W .2 4 g
quality s the degree of other : i .
students at BCSU. ‘ \
l}‘ ' , ' ' ‘ \ ‘ , . ‘ ..
1 have had to make pergonal 15 h noon )| 3 . T VI DR I O 7 9
' ¢ ) A 4
decisfons soomer than ] ’
vanted to because of ' ) '
accelerated status, ;
- ) -
I expected to get accelerated b noon S 19 % 6 B 8 N
statug when I Jolned MAP. ' \ : .
) N o ! . 1 .
1 study harder now than ever 8 18 ¥ 2 46 6 nm -1 n 0 46 1 .
before. . ’,\) ‘ : '
. ; , .
Accelerated status has crented 0 0 4 1 41 9 % 5 0 SR V! 5
more problems for me thae 1t's ‘
been vorth,
(Ne35) - . I - , \ !
‘“|‘ "
: ‘q I
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. the advafitages, again, seemed to outweigh them. Of the twenty eight M%P 11

. . ‘ 1 \ : ‘ . - .‘ ) ) y
0verall,fdeggite the disadvantapes and problems' that accelera;&om broughg,

i J » »

accelerated'students twenty séven (97%) of them said’ they woulg,recommend the‘

v

time shprtening option to others, ’similar response was given by -82% of the y
L \ I 3 >’ ' b
MAP I students ' Ningty-~three percent (all but two stud@bt%) ‘of the MAP I

: )
studbnts disagreed wit

the statement. that "1t has created more problems for me

v

- ' . ,‘-? "( '
N1net9-six pergent of the MAP I students shared this

qﬁ it s been worth "

ewh, : .V-P
1However pesitive these responses may be for both’ years we have been struck '

\
by the fact the experience of acceleration wasn't necessarily a decidedly positiug

-

2
! ¢ »

one for all students and that willingness to recommeﬂd the time shortened option ,

to odhers depended greatly upon- the reality of students getting their degree ~N e

.
ue 4

\ .
"Elmfkshortened " Th a separate anabysis ‘not reported here MAP I.and IT students

who saw their degree as being time- shortened (N=37), -and those who did not expect

v

a- time-shortened degree (N= 7) differed greatly All of the students whoﬁ"-i
J i
anticipated a time- shortened degree agreed they would recommend the opthbn while

‘\, -

- 71% of-those who expected not to expéfience a time-shortened degree ‘recommended

)
0

the optionﬂ : ' - . C : .

While the questionnaire data has been helpful in“understanding the advantageg,
. ) . P t ' . e i P . . w . . .
disadvantages, and general féelings-of the accelerated students, the discussions
- X "':r' - \ ’ L i
held with them have been of'immense.help in establishing another perspettive

on the'program * The discussiqns*turned out to be, in dpme respecﬂgf'even more |

‘.

probing than the questionnaire and certainly s intensg; thety were often wide-%

r

ranging in topic and .were characterized: by student interest i& conveying Y

thoughts to the staff.

3

v-»"'""".”ﬂ

,At,least four themes emerged from the discussions which were not covered ’ }\

.



'adeduately'in the questionnaires. These-are:. (1) MAP studentsawere not
. ¥

impressed by the fact that they were acceferated t y were still perpleer at =, .

a
ey

\
T how it really happened and st{ll were 1nvolved in t

-

- v Iing to Tigure out what ;- '~
. acceleration(meant; (2) they were glad to be rid of requirements, feeling that
. - p . ,
}sf _";‘ manylaf;?%ém'wefe repetitive and cbercive) 'TheL;tud nte who were in the 1 o
: ,;3 comparison grou; of studentslﬁere esoecially Verbal< bout .this, noting.thaﬂ e
»:ﬁ ; their :lassesxdominated by juniors and seniors were more intellectually l .
'.“% stimulating than the classes -they had experienced their freshman year; (3). Ahere‘
';(' were small "hassles" regarding technical adjustments to acceleration such as
. . . ,
h&using, new schedules and revisions, of academic pldﬂs which were bothersome

-
k
but nog overwhelming,(and (4) students felt the great advantage of the MAP j

v
1

. experience was their freshmen year characte:ized by a sense of community genﬁrated

£

+ through common classes and the living-learning experiénces. This sense of !

. community had more ofian impagtwon them than acceleration, and students-gave‘ 4
‘ : ! “" . ' . ! <'

., the impression that they would\fot have exchanged one for the other. |.\\;;,/

. : ,Ittshould be explained here that these studentg experienced MAP when it/ was

associated with a set of curricular programs such as the Little College J%d_the
. ‘ | o
T Humanities Cluster College and living in'Prout‘Hall This will«no longer be

R “1
the case. Studenfs who takd the Time%Flexible Degree Option may or may not' be *

. o ]

invelved in any common curricular programs. ghile.b e . students in the coméaridon

!

group did not ‘share classes or residencgs, a se

) . of camaraderie’existed with

them also. They felt they were participating in an educational experiment that
e ‘ & .

‘' wag interesting 4nd worthwhile.

. rd ¢

It is difficult to capture all of the experiencﬁs~and-tﬁoughts conveyed to )

" us by the accelerated students; therefore, we have/eleeted to conclude this

ne acces centsfheretore, we )

S AN
ﬂQ gsection by presenting some representative commenfs from the MAP II students,
g“; : ‘ v ZZ - s '-/ P
. : ' - A RN
16 ‘ / ,
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s g hfb:ced‘to make a decision) "
X

tomeln ’;”I:—#" ¢

-

'"domnents from MAP II Students"

LI

"1 think it would help students who may be accelerated
if' they-are counseled ahead of time on what courses
might- be ‘waived so they don't take them, and so they
kqu the whole story of what might happen "

¢"I'm going to Spain fbr my Spanish minor; no time-
shortening will be realized but I will have a '
major in education." { -

o

s
.

worrying about graduation, but, like sophomore I
' hesitate to admitting too much knowledge." -

»

I -

"I would much rather earn my BA as soon as.possible; *
then: after I found out what I needed I could study oo
my own to fill Ain the gaps." :

g;ﬁi‘"'Péfdbnal cﬁit hés clarified several df my beliefs;
T (thingp that I would have procrastinated about,: I was

.

"I enjoy undergraduate college life, I hate to{ﬁiss a
year of it." ' :

"I'm sure I gained muchpmore than I 16§E>u\\\J t

"Faculty -didn'"t understand (abodt accel 'ation): despite

your (MAP staff's) contention that the faculty had it
éxplained to them." .

"I do feel cheated out of groging in certain areag since
I will not. ‘be able % take all the courses I want.",

"I may work for Common Cause and .travel, "“(during the
fourth year) . , YL e .

"I had to inform my advisér about) the program, what it

"W meant ‘and try to-figure out: petween us how it would

affect. my program." . L .
Lt . A
"I think I've had a big enough taete'of college life."

£y nowledgﬁ and experience are not synonymous with time."
L\ Voo

:3”When people imquite about my class rank I _hesitate .
between sophomore and'. junior. Like a funior)I am already

«
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o e ) . . | | ,
Transfer/Stop-fout Phenomenon . .

.0

'A new and surprising phenomenon was discovered among the‘MA II students.
. 1
% The previous year's accelerated students, except for “an occasiofial quarter of

,

-off-campus study, were still at BGSU at the end'of their junior year. The

MAP I1 accelerated students, though proved not to~befas.stationary. Eight
. g o x
of them chose to either transfer to another institdtion or take the year off N

L3

. a‘from school. . Considering the fact that they had earned nearlyaa;year s worth

, - of general education credit &t BGSU and could forge ahead in their academioy

program; it was.surprisingqthat they had déviated from this course, All eight o

¥

students yere contacted in an attempt to find out what the reasons weré for . .~

L]
"

“their departure, where they had gone, the acceptability of their acceleration L

oo 9
credits, and their future plans, ‘

- It was clear that four of the 'students. had chosen other institutions

R

‘because of an interest in a major not available at BGSU, for example, Early

R . FE

4 ¥ .
Childhood Education or Administrative Science, One student transferred to another
. . N ! V- . -

-

institution because her fiance was there. Another student transferred because

v

"BGSU didn't seem.to be the place for me; my friends went to Ohio State University

.

and it seemed to be a good idea. In any case, I was in no rush to graddate."

o - g
The two students who did not immedia!ely transfer to' other institutions

- .\

had quite different motivationsy for different reasons they had intentionally
"ssopped-out” of college. One took 4a full year off to earn,money in order to

attend St. John's College in Santa‘Fe, and the other went on anfextensive;hi%cb;!.
‘h;hing tour{of‘the United States and Canada. The latter student indfcated "o
'hhye'Been wirking and just generall living and 1earging about myself and the

world:™" This'student returmed to B:;;\$he folloying Fall. |

~

The student ‘going to St. John's submitted a five-page paper;in'plaCe of

‘

‘the questionnaire explaining his decision to seek a "true liberal educationﬂ"

. ', .
IO ‘ -

. -’ ., ‘\,8 . . . L N . .

. 4 - * . ' . ‘ .
ol ¢ 2 L3 : .
X - , . . o v
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Since all ‘freshmen start at the same point-at St. John's, none of the credit

)

- was relevant‘for the student. The entire tone of the student s thesis was

)

Vv

that the transfer of credit was the furthest thing from his mind ig his

-
\ -

choice of St, John's. T - ]

The students had dissimilar'experiences when they attempted to have their
acceleration credits accepted at the‘transfer institutions. One student
indicated that negotiations had to oCcur to have thefacceleration credit be
substituted for SpeleiC courses and electives. Two of the students had all of
their acceleration credits.accepted.(at Cleveland State and’ Kent State), and
were going to be able to graduate withid a three-year‘ﬁeriod. One of these

students received even more credit through proficiency exams, and the other

was going to attend summer school. The four other transfér students all chosa

.to go'to‘Ohio State University where none of their a&celerated credits was

into their overall ,academic plan at BGSU,

.

g
accepted. 1In one qase a student suggested that some credit may be accepted .

4

if it could be allocated to specific courses, .

It is difficult to foretell if accelerated students will continue to
transfer;-it did not happen the first.year, and there is some reason to Suggest
it may nbt'happen again, Students in the MAP: Project often did not plan oh being
accelerated, and may well: have made alternative plans concurrently with

acceleration. Accelerated Students in the future will apply specifically for

the time- flexible option, and will probablynintegrate the acceleration possibilit&

-
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S ' PREDICTORS OF ACADEMIC PERFORMANCE (JUNIOR YBAR) .

L . . i
) . .

In the first follow-up study, a “research note" was included‘which dis-'

cussed an analysis of. the best predictors of dcademic performance in the juniorl'

‘year using.the accelerated students' GPA as the criterion measure. Stepwise

1 . <

' ° \". .. N .
regression was used for this purpose. . . .-
NS , : f;':- : N . S
'a The stepwise regression technique determines the indegendent variables 2

(predictors) which provide the best prediction of the dependent variabie

‘(cniterion) using the fewest number of independent variablesgai:

Using the sample of 31 MAP I students, the’best prhdictor of academic per~ .
formance ‘was found to,belFreshman GPA; it had a correlation of .74 with the ;

criterion variable Junior GPA _ There was also a high correlation between
‘“n

.Junior GPA and High School Rank (.47) and also with scores on the URE Natural

Science Exam (. 45) . - . . , ' ’,‘ - : N

e

It was recommended that these findings be interpreted cautiously since the:

sample was small (31), and that they should be verified using the next grOup of

\S
accelerated students: (MAP II) Unfortunately, the MAP 11 sahple size turned

out to be even smaller (28)

When stepwise regression was applied to MAP II students, similar results

v

occurred Freshman GPA was again found to be the best predictor of Junior GPA

FEY

(.64). The high correlation between Junior GPA and High School Rank,also held

¥
up,(.57),-however, that between the UR£ Natural Science Exam and Junior GPA did @

. not (-.10). 1Instead, a high correlation,'though negative,'was found with the URE:
Humanities Exam (-.37),

LS

A second analysis combined both MAP I and MAP Il students into one group -

'

' (N-59) in order to provide. more reliable results Simple correlations, multiple

K4

correlations and R-squares - ggumulatﬁve variance explained) resulting from this
-l

. nalysis are reported fn;Iable 7. , ‘
) \ ' K
.I. . . —————— N , ,. — - . .

z’rfurther explanation of ‘this techniqué . provided in "An Experiment in 'Less
0 Time', p. 27. 'Technical information on the program is .available in Version.S ay

[:R\f: of the Statistical Package for the Social Sciences Manual McGraw-Hill 1970

wll Toxt Provided by ERIC " L ' . . o 1
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..© . Table 7i Simple Correlation, Multiple.Correlation, and R Square for 10

Tl . . Predictors.and Criterion Variable (Junior Grade Point Average): =~
L . (n=59) . o A

rd H'3
T B

. Lo K e s ' : o
[ . 7/ r

LT = T T " Cumulative
o ‘ . : . 4 - <Multiple -~ Variance, ..
Prédictors oY ' Gorrelation Correlation, ' ..  Explaiped

I “
‘Freshman GPA o .68 « . T.e84 - 468 .
Al . N * : : .

o .502 1,

O /522

‘5_“]Theoret;careOrientation (OPI)'_ - ..075 S ,708

" Humanities Exam —_—

-.020. .723

' Social Science Exam 139 . - .78 . suh
. Estheticism (OPI) %" o2 T gse o sz
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':_ Ten predictors are’ used in the analysis Freshman GPA High School Rank,

Caes

_ACT Gomposite score, Watson-Glaser score, ‘scores on the Undergraduate Re!srd o f
}wa ?Area Exams (Humanities, Social Science and Natural Science), and three measures -

,'from.the OPI (Theoretical Orienthtion, Estheticism and Thinking Introversion)

S

It was found that the variable that was the best predictor of Junior GPA
| “wasy as expected Freshman GPA ( 68). High School Rank and Estheticism,xan ;

- interest in artistic matters) also exhiBited high correlations with the criterion

-
B .

- (. 53 and 32 respectively)\ The ten predictors taken together explained a

t

total, of 607 of the variance in Junior GPA. The ‘fact’ that Freshman GPA explained'

_47% of ‘the variance by itself suggests that heavy - reliance upon - freshman GPA

~as a‘determiner for accelerated.status is justified until such time as other

meqsures besides GPA become viable criteria by which to judge student success,

>

The use of other criteria though except for research purposes is unlikely.

i

While the original concept of the MAP Project stressed such criteria as the

a—nr
‘]

student's ability to think critically and to solve préblems, no regular measure .
\J Al

.of such capabilities AS taken by the University, npr is there any necessity for

a student to directly demonstrate such abilities.prior to graduation. To a . cd

o

significant degree, then, the original concept of MAP haswnot been tested in

the time-shortened degree program. As.long as performing well in terms of measures

like GPA and the Graduate Record Exams remain important jin academe, earlijer

performance on those measures (e.g., Freshman GPA and Undergraduate.Record.Exams)

P

will probably remain the best predictor of that later performance. ' ‘ ¥

o ey

22




L , | THE SENIOR YEAR

rthe ‘MAP Project (1972 73), eleven of them had graduated within a three-year,

~ Academic Performance - o

N

\ Of the thirty-one students who were.accelerated in the first year of

'period One student who had graduated Fall Quarter, had left to teach in an

:]industrial college in Bogota Colombia; another_who graouated at the end of

Winter Quarter was. working as a bank teller but had a tontract to begin '(
4 M ° ¥ .

teaching the following fall (1975). The'other‘nine~students graduatéd at the

9

end of Spring Quarter,’1975. N Lo )
Although qpestiOnnairea were sent:tq all eleven of the MAP I students: the
analysia of the questionnaires will .not be 4ncluded heré in detail. Rather,

this report will concentrate on-the interviews with the seniors (the question-

K

naire repeated many of the interview questions‘in'different form); the

questionnaires will be best analyzed whep all 31 are accumulated and tabulated
according to time of- graduation. It is expe;ted that attitudes and opinions will
vary considerably. The'Tl students who graduated within three years would be
eapected to have very favorable respon;és,as was generally the case in the"

L. . N

interviews. The important reason for looking at these 11 students was not to

verify the expected positive response, but to discern how the accelerated student

Ay

LR
in the Spring Quarter was interviewed. The dnterviews lasted.ynormally, from 45

t

minutes to one hour. The nine students were made up "0f 4 men and 5 women? four

-

of the students had majored in Elementary Education; two in thlosophy; and one

each in Sociology, Political Science, and Ski-Resort Management (self—designed

major). | | o | A

) D AP L
- . L . P
.i { . X . . - ’ B N

The academic performance of all eleven graduates turned out to7he‘rather'

R

[ 4

~related to the world beyond the baccalaureate. Each of the nine seniors graduating

a

s
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' exceptional. Three graduated summa cum laude (ohe with a4.00 average); %wo

graéfated magna cum laude (3 7 - 3. 9), five graduated cum laude (3 5 -#3. 7§ﬁ

[ - e : ,4‘
The eleventh.ztude@t had a 3.22 grade polnt average. A i
! /.\4 4 / ~’r" P . ’.

o Essenti&i&%@héhis -suggests that Some of the Qbest ang brightest" of freshmen

ﬁg2ce1erated and-continue to- exhibit<high acggemic performance

-

'R ‘- . !
. nior and senior’ years. The average number_qf~hours these eleven1

&

students graduated with was ﬁ93 with one student totalingfas many as 216 hours.

during ‘their

~,'I'hese students, on the average;'had 10 hours\ﬁof? than they needed for
. TR 4 . N
- v . ".. . . ' . o / \
graduation from BGSU. . ¢ \ P
. .,' o ' . . ‘ . | . _ ,

) Employment and Graduate School

Seven ‘of the nine students who had graduated in Spring Quarter ‘had finalized

P ‘4 , .

! plans for- either employment or gradﬁate school ~ Two students had secured
‘ . AN -

% teaching positions-at the elementary-level; one~was going to work for a social -
. . - ' ; .

‘ - LS : . .
work agency; -one was becoming a managemerit ‘trainee; and three were going on
) L4 C, ‘-a' - .

to continue their "education (at a 1{aw school, ‘a school .of divinity, and in

s

> phidosophy) Two of the elementary teachers had yet to secure their jobs; however,

both saw their Joblessness as a function of . the current market, rather than a

.

consequence of acceleration The two students who had graduated earlier planned 2
' ﬂ' on continuing in their teaching positio¢§dﬁ - '
b - .
: N
j‘ The students who were going to graduate school reported that the topic of

their accelerated status never . came up 1hose who interviewed for positions
0) _" - . ..

suggested their employer had no ;ead%aon to the acceleracion. In the~one case

P S {' L
where the ‘question of accelenation did arise,'the emp10yer was 1mpressed
by the grades of the student regardless of acceleration. One employer was .-

*

impressed by the student s self designed major. U , . 13%
. . . ":.l, . 'T '- . . .’ . v é‘? ‘s-
oo tdO ot ; b
L ° s :24;_ roo.
: “ b &
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Seﬁior Comments On. the Acceleration-Optionu . _ h :
L i W £ sif o . :
N Dan gf,' The seniors reaffirmed earlier findings that the benefits of acceleration

A . i ‘- e
1 B . -3

Were not unidimensibnal One woman student suggested, ét least five benefits

. . . " ~,‘t

dﬁ that<had‘accrued to her 1) she avoided \any reQuired courses Z)Ksﬁﬁ could

':\

®

- tion for studying, 4) it aLso ‘provided '"'status™ and 5) ge saved money .

l'

Consensus abdut the benefits of acceleration centered ardund saving mOne?

e getting into graduate school, d& getting a job a year earlier, but perhaps the

AN

‘'most uniform optnion\was that acceleration had let students avoid‘a number” of

P ‘.

reduirements. Students expressed this in various ways' h

s

© "I wasn't interested in- general education courses, y major was of - .
, primary interest to me." . _ : . o N
' "I was bored by the r%quirements during the freshman year," e

-

R "I could see a purpose ‘in my major that I could not in. other courses "

"I av01ded\1ess st1mu1ating courses " X ‘
’ ‘ R 9

Weakriesses of acceleratjion for these students were sometimes expressed in

- ' * < LY )
. A < . 4

terms‘of missed courses but, overall comments were rather disparate. Several

- ‘0

 of the students remembered some anxiety during those first few: weeks of being o

.. ‘,, .

‘a Junior regarding ﬁheir ability to compete with juniors and seniors, but’that

. soon dissipated They also recalled ah uneasiness about what it meant to be a

»” L
. o -

junior., Two students felt resistanee on{the part of academic adv1sors to deal
0

-

) with the irregularltlesacaused by acceleration. Another.remembered her first

. reaction was the feeling that she ‘wa

o

ngIHS to be robbed of her fourth year

L B Y . t .

. of. college, "College years are’ supp sed to be the best’ years of one's, life, and .

here L,am going to miss ic." However th1s feeling was only temporary.

. o .

O All of the. students said they would recommend ecceleration to. others, even .

though many specified conditions They saw.acceleration as-appropriate

> .
2 - . . s

1

.1 ﬂespecially for people who enjoy being busy,' "only for those who know where they .

S e

ERIC.. - o 25 R
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are going and have a strong background," and, "for students who plan out their .,
- . | ] < S t
programs." 4 o ' -

o : Two.students felt styongly that, while they would reoommend'acceleratfbn, .

*

y/(/fhéy would recomménd more the educational experience of MAP as a freshmg? where

students took many of the same classes and lived together. They saw acceleration |

.

os a bonus. )

1 It sg0u1d be rememgered.that the seniors oho were intervtewed probably had“
the most positive’ view of acceleration sinoe except for the two that graduated
!earlier, they were the only ones who %ch"ved graduation in three years.l

It would be expeoted that they would have a more favorable view of the option
. N N ‘- . ‘ .

than those whose expectations for a three-year degree wére not met. Nevertheless,
. : LI

these seniors did gite three ways they thooght the program could be improved‘
L) earlier notification of acceler&ted status, 2).more help in scheduling courses

and 3) orientation régarding\what it means to be a junior (including opportunities

and reSponsibilities) E
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the adopti"

" data on sﬁudent performance were -a critical factor in that adoption process.

'follow-up studies themselves. : . o : :' *.

' showed any interest in the acceleration bption Therefore evidence that'

P DISCUSSION AND CONCLUSIONS B -

: : . . . \ .
¢ . . 0

flhe‘_'P Project led a controversial existence on its way to facilitating

'

n of a Time-Flexible Degree Option at BGSU It is not clear that

1

Iy

4However B wealth of data has been collected and reported on the accelerated .
Qj‘v N

o studen/s thus far. Before outlining the general conclusions drawn from the

udata though weHWould be remiss in not mentioning several limitations in the

One immediate1y apparent 1imitation is the small number of students who

have been accelerated It is not known if the - findings repoﬂégd here: would

hold for 1arger and more ‘diverse groups of«acceleraged students. On the.

other* hand,. the current parameters for eligibility (and student interest) probably

'assure that Iarge and diverse groups of accelerated students will not bé forth-‘

. coming. < - _ - .

V2 i . . bk

The most serious 11mitation of the. studies, though is the 1ack of an
adequate control group with which to compare the experiences of the MAP students

with similar students who were not accelerated No control group-was constructed

‘¢

Vthe first year of the program since no accurate perceptions existed of what ’

_ the program would,be 1ike, and during the second year, few control group members B

Y
-

'7, . e . L
similar students have not- had similar'experiences or some degree’ of time-
3

'flexibility %s. not reported here, the data reported speak strictly tothe

experiences, performances and achievements of the'MAP ‘I and MAP II students 3

>

Despite these 1imitations the data that have been gathered by means of

R .. : . I N ~ oo A

‘ - ‘., ™ . P I T T » TR RV vt e T e T e
LT Tt T P T Lo
" . Lo 5 B : . L v

51t Shogld be notédrthat while ‘an adequate control grOup for this program cou1d
not ‘be maintained more limited programs within the MAP Project (e.g. the '
Little College) did manage to utilize control ‘group designs due to their less
cOmprehensive need for student commitment and‘ participation.’
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o tdQuestionnaires discussions, and interviews 13 °°n51derable' By using several

: modes of data collection we have been able to verify and recheck our observations

- &

o and feel confldent\?bout drawing the following conclusions: R

1;_~;2 _The:MAP'Project/sﬁoded thatpa highly select and'able group of'students
can be accelerated to;junior status onAthe basis of their;freshman.pef?. .
formance, and’thatﬁtheifVacademic-performance as measu;ed %y GPA femainsi
high as juniors (average GPA og 3.37). The‘best’predictor of that'per-_fﬁ‘
formance was the freshman grade point average, and performance was consistent

E}

, across colleges (Arts and Sciences and Education) and during the junior

year (Fall Winter, Spring) ' . ' . e ‘ ._.'

i
\

" These results ‘are not surprising. The limiting of acceleration to a

highly select group of students greatly increased the chances that the

‘accelerated students wouLd perform well as juniors.
These same students suffered. no.serious social or - personis problems.'

~f )
"While questions of personal identity did remain prqblematic for some, these:
*':questions were not associated with acceleration. Also, these students said -
. théy did not feel "rushed" into faking decisions about a future career or’

« . . ! ~ ~

major. ,
i * y S v = _ .
™. - The MAP.Project did attempt to break theé '"lockstep" of a four-year

degree program for students. Nevertheless, it must be recognized that,

while students in the Project were successful in termsfof academic per-_

formance and social and personalvadjustments the success of the’ Project '
5 o {

must be,qualified by the’ type of students accelerated - students who were

o7

'ygff chéracterized by their maturity and intellectual orientation It should

also be.mentioned, however, that the Project may well have contributed to

a supportive environment in which other time-shortening techniques have

gy
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. been made increasingly available to all-“BGSU students, such as the College f'd
Level Examination Program (CLEP)." . S _ .
) . : : -

- -
. . K

2, Even within the MAP Project, the "reality" of a three-year degree was

- not available to all accelerated studenfs.  The major hurdle for,students

. ' S r . -

. was apparently'the necessity of complefing prerequisites for a major.

: HOWever, students who wefe not going to gradhate in three years seemed to ’

be’ experiencing more flexible programs andngoiding courses they saw as

repetitive and boring. Some putrsued a double»major. While all of‘this may ¢
be beneficial it.would seem that care should be Eaken to define more

precisely which students ¢an benefit From the MAP ‘conceft, in terms of re-

duced time, and whidh students can benefit in other ways..

"
.

4

,Students, in general saw three other majgr 6enefits of . acceleratfon?

4

j saving money,- getting a job or ehtering graduate school axyear ?arly,
. - . 1 -
doing Qomething:different their fourth year (e.g. , travel or work experien

)

o,
These benefits suggest that the origntation of the program to a“"time-flexible"

instead 6f a time-shortened orientation is justified Still, it can be

I I
.

concluded ‘that the three-year degree per se, seems to- create no problems

() " v
- for graduate schools or’ employers, the academic performance of the
A ' accelenated student pngpably outweighs any other concern.
- . ‘ 'S . - ] . .’.‘d. - 'n‘
3. _ Initial student enthusiasm regarding the MAP PrOJect Was not 1ndicative‘

of - 1nterest in either a time flexible or time shortened degree but rather

an: interest in small classes and belonging to an "experimental community".

-1t 1is expected\;hat limited student interest in the time- shortened -
degree will continue as long as.the option is divorced from a- specific _;z }t
curricular exPerience While students who'indicate an.interest in o

acceleration are encouraged to participate in the Little College and other

29 ‘.‘ - o ‘\
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‘interdisciplinary programs,

&

colleges as a. prerequisite fbr acceleration.
. Sy
The' fact that a group o

h&ir participation is not required by the B

%

»

\ :
studehts involved in ‘a small, well-organized

'7;‘::1 . community-hased program rec04mend the JLtime- shortening option makes it o
e . . - P :

difficult, to, partial Qut the credit due to the time-shortening opti6n and

W

N the.praise given the Other agpects of MAP.“ That question.will be-answerable. i
W . . . L

' in the future as the curricular programs and acceleration are separated
0ur obServation is that the combination proved more popular than. either :'ﬂ

component by itself and that thelrelative importance of eachlcomponent depended

.upon the individual student.| - e Taoe T :
- : ) - oo v ..' . <

. ' - . l }
Future. Study Plans _ i : : . 4 »
' Lt . i :

-
e~ ’

" "™More of the same" should probably not be the order of the day in the pext

\4.

. -
. report on accelerated students. [t would seem that the logical ext step is

to wait until the great majority Af the MAP students has graduated so that

two factors can be investigated: 1) the experience of the accélerated student
immediately éé er graduation, and 2? the analysis of the data actording to the

time-frame in «which a student.actually graduated.

-

- Studies &f newly-accelerated sthdents should also -be initiated. Ihe most*:‘
\ 3 " —

obv1ous reason for these studies is that the acceleration~optfon will be madé

available to all BGSU students not just those who partiéipatedlin a=speciala

v

curricular sequence. A related factor is the series of changes that have

occurred in the program itself§ for e%ample students will not be required to .

— Ny

- take the Little College and w111 be required to.submit plans on how acceleration

. will be 1ntegrated intd their overall academic plan These changes may affect

.

the results of the option and most c rtainly should produce a different type

of student coming forward. This :student will, most likely, have ‘hore practical

goals and less intergst in ""experimental and innovative" pr&grams. How
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71  ~ different this new student will be from the students repbrted'in‘this follow- =
e ) B . > . N T
2 up- study has:dbvigus implications for the utility of the findings reported
s U | o S o,
N here, .. . ! - . o . e

" X . i

In summary, fdfuresdirectibns for the cohtihued study of'time-shortened
and time-flexible Qegrees*wili, in all likelihood, focus on questions'éuerUnding.'

the experience of the MAP 'student after c¢IIEge;.and'the "new" accelerated

- r

. ' ~ . ’ : * 0 ! ’ n.“l T
student who will pursue -the now permanent Time-Flexible Degree Option. °
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