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. "Most' of my friends couldn't understand
why I wanted to go to ceollege., I mnever
did come up with a very good explanation."

. . 37, BLACX, Freshman

%
j

¢,

-~
"1 have discovered that'thingé in my li.e
that were luportant last year aren't
exactlv that important today."

32, ANGLO, Junilor

)

"It is becoming apparcnt that some action muct

be taten to rectify the home situnation. My

family seemed supporiive of my etforts to attend
school (at first). . . MNow they havé bacome

tiréd of carrying éy former responsibilitdes.

They complain that T atudy too much, that I have
become grouchy and unreasonable, and that they are
tived of v heln away from home,"

B . - 41, MEXICAN=AMERICAN, Junior

3
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A pépulation of female students who differ from their pre-

decessors of five years ago in age, family status, social role ard

1ife expectatipnsfare increasingly seeking college undergraduate

£

.

eduéationn Woman who completed ome or.two years of undevgraduate
school some years earlier are retlirning to coﬁpleéé'their bachelor's
degree;. A Second group of older female students includes women

< of a similar status,.but who are enrdlléd‘in college for the first
time. These older female studentg returning to, ér beginning,

EX - " academlc pursuits confrontia compdaxly integrated sef of_emotional,

soclal and"pc;sonal challenges Qs well as intellectual demands.-
! .

N
Conceivably, the demands made upon this group of students could

a

prevent success in their academic pursuits; since for the most part

they ere making their’.second attempt at college work in addition-to

- - continuing to be'supporf systems to their children, "husbands and
general household. For some university studies must be coordinated

with part-time work as well as with family responsibilities.

Statement of Problem

"A woman, 23 years of age and older, returning to college or.
attending college for the first time encountexs expérfences and
demands that are wnt typical of those made on the typical adult

female of similar age. In crder to succeed in the academic

-
P .

enviyonment the older female student must acquire or revitalize

. moclal, academic and organizational skills'@nd integrate them with

-

traditional female adult behaviors and social expectations. Often
hY

-
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she finds that these adaptations must ﬁe effected alongside continued
famil& respdhsibflities and must be carriled out initially without the
necessary éupport gystém of family or friends. (

As a studen% the\dlder female ts.involved in social and intellec-

tual_intéractloné not perceived as typical of her nor qf her age
grogp;kthefefdre, she expresses a different set of‘condefns., SiPce
family and household responsibilities affect her differently than * ey
- . f=d : -

co yeunger, single studants'of similar academic c]assifiéaﬁ}pn, she
must identify qrgani;a:ioqal patﬁerns whigﬁ will allow her to maximize'
pgrformance at'qchudi/;nd at home. The oldgg female student spends
les; time with f;rmey friends and is involved“iqcreasingly in- working
with peers wheéa_ages'and goal oricntations are dissimilar to those
of the former peers,' ﬁersons whom she once counted upon as a

. X L
supportfhystem discourage her from going to school and question her
as to why she is choosing to go to schoqlf

WOmcpeover 23 years of e.s¢ who have flot attended school for an
extended period of gime find that their general academic skills ar;——
at tha least--ruscy. ﬁurthef, the older female stude- iinds.thgt
many of the prcfessors standing in Eroné of the classes .v¢ sim}]aL
ié age or younger thun:she, and that an increasing number of those
profussors are female,

Thé older femnle student who attends und;rgraduate schoél'@x~
presdes concern about and neode direction in coping successfulily
with the many interacting variebies in her 1ife.‘ The uriversity's

awareness of pertinent devilopmental taeks which must be completed

-

® ’ :)
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or achieved by the older fewale student can be a basis for providing
experiences In the academic community which will promote ;he chances

ki

that this studont wiLl succeed and therefore, contribute to herself,

to those to whou rhe has wmadc comnitments and to socilety at large.

‘Purpese | :
The purpose of this study was to determine 1f there are dgé
velopmental tasks unique to the older female'stddent returning to
undergraduate school. These students are attempting to meet'qbli—
gations to family, society-and self, while engaging in educationgl
pursults often experienced ﬁy others before assumiﬁg family or in- N
comé*produciné obligations; therefore they exhibit a pnique set of
concerns nécessitating 1earnings‘within a short ﬁeriod of time in
order to succezd. A secondary pﬁrpbse in the studf was to attempt
to stratify.the i{entifieq\concerns and to deécribe necessary
foundaticnal and ierger learnings.
Assunptions Ty
1ﬂ. Develoémental tas#s unique to oider femgle students returning
to undergraduate school exist due to the Cpnjunction of student,-

family and social’roles. L/

D

Developmental tasks canrbé identified bv ihvestigating'and‘
classifying the e}presséd concerns of a sample of older female
sgddents.

3. qund?tional'and merger 1earningshrequired for successful

accompl ishment of developmental tasks can be identified by investi-

gating and classifying the expressed concerns of a sample.

6
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Developmental Tasks

’

Havighurst (1972) defiﬁés developﬁental tasks agﬁ
A task'which arises at or about a certain period in
the life of the individual, suctessful achievement of
which leads to his happiness and success with later
tasks, which failure leads to unhappiness in the
individual, disapproval by the society, and diffi-
culty with later tasks (p.2).
He describes three basic kinds of desvelopmental tasks: 1) those
tasks based:on physical maturation, such as learniug to walk'and’a
Eelk 2). those tasks imposed by society,” such as learning to read
and to get along within the framework of society; and 3) those tasks
which support the valuscs and goals of the individual, such as pre-
paring for an océupation or developing a philoscphy of 1life, The
boundaries between and among the tasks are not clghrly differenéiéted
and they can and do oveflap (Havighurst, 1972).
That developmgntal tasks are "timé sensitive” is significant.
There is a crit£cal period of development when a specific task
must. be learned. Further, there is.a "teachable‘moﬁent” when the
ogganism is ready to 1éafn. Delaying a task beyond this time not
only complicates or prevents thg 1eérn{ng of subsequent tasks, but
also-interferes with the. learning of the original task (Havi%hursf{-
1972, p.?). - |
Havighurst reports thdi g’ulthood 1s a "developmental. period”
jusé as childhood and éﬁﬁlascence are perilods. Consequenily, there

are identifiable developmental tecsks periinent to that stage. ‘He

describes the following as developmental stageslof early adulthood:

7
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1) selecting a pate
2) learning to live with a marri: 5& partner
3) starting a family
4) rearing children
5) managing a home
6) petting”started in an occupation
7) taking on civic responsibility
- 8) finding a_congg&ial_social group

He further describes the developmental tagks of middle-age
adulthood (ages 45-60) as:
1) assisting teen-age children with independeunce
2) achieving adult. social and chic responsibility
3): satisfactory performance in one's occupational career
4) developing adult leisure-time activities
5) relating to one's spouse as a person
6) accepting physiological changes of middle ~age
7) adjusting to aginp parents

Although Havighurst emphasizes that understanding the develop-
4

’

mental tasks of édulthood should influence "adult cducatisn,” it
does not app«ar that Havighurét's list Ancludes the concerns and -
necessary learnings oi older female gtudents involved in formal under;
graduate education.

According to Hﬁrlock (1975), expectations for adult perfor-
ﬁance are clearly) defined and coasequently,_édults have a very
precise picture with whic~ o cornpare tﬂeir;;ndividual performance.
lurlock states development »’ raa&s assist the individual in recog~
nizing what society's expugtatLons are at a given age and the related
behaviors'that\are socialily acceptable. Hurlock émphasizes adjﬁstments
related to occupation during early adulﬁhood and discusses related
'-féCtors a%fecting thé home and m;rriage. "However, she, does not include
discussion of aldinstments inV61ved in beginning an educatioﬁ for a

—
profession nor the effect on home or marriage of continuing formal

education. o _ 8
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Eriks® ., in Childhood and Society (1950, pps. 261-266),"

characterizes young adulthood &s a time of '“intimacy vs. isolation'

i \ and adulthecod as a time of ''generativity vs. stagnation." He proposes
that acceleration or retardation can'occur in each of these stagss

- L]

and .that his proposed gtages are sequentiaily vé%laﬁle‘w%th cultuiqa

.cr generations. However, prior to the twc aforementioned stages of

>

- 2 ‘ "
adulthood, Erikson discusses the stuge of adolescence which he

entitles "identity vs. role confusion.' The author's assertion that

individuals ¢an "linger excescively'" in one stage may account fqr’fﬁé\\v

readily identifiable role confusion and identity crisis that can be

seen in older female students returning to undergraduate school.

! Ralston and Thomas (1972) postulate‘that previously eatab~

lished , age-correlatcd developmental tasks may have béen aléered

due to the changed society..4Using 300 upber—diviéion and beginning
graduate students (ages 21-24), the majority of whom were education
majors, the researchers attempted to identify pertinent developmental
tasks. Of the eight emerging categories, two Qverlappedﬁwitg

Havighurs:'s tasks of adolescence (échieving independence from parents,

us

1earning néw.relatiouships with peers) and three overlapped with
Havighurst's tasks of adulthood (selecting a mete, achileving adult

' gocial and economic status and getting started in an occupation.)
‘ However, the researchers identified two new categories of:
Q .
1) school success f
2) financial concern

Ralston arnd Thomas conclude that for the population studjed,

the identified tasks overlapped the developmental period of both

' 9




.

adolescence and adulthood accompanied by twe cdditional tasks

»
brought on by new expectaticns in a changing souciety.
Bernard (1975) fdentiffes the dévelapmcntal tasks qf adolesgence ;
p i
as: ' . ' ..
- 1) achieving msle appropriate felqtions with peers @
. '2) accepting appropriate sex roles
3) using one's body effectively. 5
4) achieving emotionsl {ndependence from parents
) gaining assurance of eventually being economically independent
In add.ition Hurlock (13875) has 1denti§1éd the following tasks relative
to adolescence: ' ‘ o
'~ 6) occupational preparation
7} citizenship preparation ‘
' 8) achieving socially acceptable behavior
9} preparaticn for mnrrfﬁge and vamily
10) developing values in harmeny with a realistic world view
) ;/ o ’ ] . . e
/ . ere 1s evidence that adults placed In gtudent roles exhibit
/ t ‘ . v .
/ gome behaviors and conctrns siwilar to thogse expressed by adolescents
/ . M .
o in student roles. Further, it appears that combiring Boci. : =~ expec-
‘tations and a rcorganization of the ordér of roles for older :ule
, students may bring about new concerus #nd consequently, new develup- :
P mental tasks'h

\

Methodology

14
for this study, a svstematic questionnaire was designed to collect
. ¢ . i 3
concerns of female students 23 years old and older rcturning & under-

graduate school (See Appendixzx A). Through the instrument the 'student
wos reyezuted to focus on three time periods: 1) the begtaning of

fall semes+or, 2) the beginning of spring semester and 3) the end of-

) —~—

gpring rumesier.  The sludead was asked to foscribe one major

i

4

10
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adjustment or one altuation that regulired venaiderable thought '
on her part at each ofythose times in roiation to 1) family or

home, 2) school {n general and 3) professor or peer relationships,

The questionnatire was originally administered to 32 students

s

in an undgrgraduate educational pgyciology class as an experience

in seli-analyeis and synthesis. The wgsponses, to the original

questionnaire wore thorough, and specific omeents verificd ob-
- ' . N v

seirvanlie boehaviors which had been exhibited in the group threugh-
out the semestor,

Senple ~

. .
At the end of the 1976 Caring Semestoer the quescionnaire
was administered to ¥4 older ferale wtuderts 1n two-unacrgraduate
seacher education fourses -at Tha Voivereity of Texaw at San Aatenlo
[ ] .
. ,-
(Grapup 27 znd to I students at Rall State University (Muncle,
indiana) part Lelzating fu the Women's Fuperimental Program {Grouy L.
. - g 3
At oehe ond of Lhe Fall Semester, 1976, the questlonnaire was admin-
N . .. .t ) 4d
fiterad to &6.older femaie sindenta {n two undergraduate courses
at UTYA {(Oroup (). The sceond administrati of the instrouent
. N P .} - n
Y omaietat:ed, the ortpinet coveepts and chapged the fecus of iume .
periods tod 1) the heglrning of Fall Semester axd the end of
E Fell Semester.
L}
: The subfevss of the study fncduded 172 Junlor and sonior
‘ ’ AN
. y . : . . _ R
¢ colloge Temale prudenrs who ranged. from 23-34 years of age Ot ¢

-y .-v . 3 s . ‘:ﬂ
those students OY weve Black, 207 Chleano aad 735 Anylo,. Apbroximately
’ * y

75% of the ssulents were rurried and approwimately 257 of the studgnts

11

3 bl
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were urmarried. 0F those sfudents who were married, the majoricy

o - -
o. v

had two or rova ehil4ien. Forty-five porcent of the studencs
were clansified as juniors, Lighty.perc&nt of tue studeuts sampled

ranged ixum 23 years of age to 34 yearn o~.&g Eighty percent
. : _.l‘_ o »

of the sample were considered: -ull timé students cerrying anfne or’
more hours.  (See Appendix B fer comparative date.) a

P The life space of the women ranged from migratory exper- :
, ! A ‘ v : .
fences, to baing wives of professtonala; congequently, the soclo-
' ~ . . -~ :
vat . - . 3 ) . ~ o
ecenomic distribution varied from lower to upper-middle o luss.
- i g . Bl LI .

: o The majorisy of the subjects studied were returning to gnder— -
graduate ;cﬂoél after having onrb'diamon;lnued their undurg;&duate
cduuatién. ban, nf these studcnce had g;ken théir first two years
of underg-éddéte work at small private schools or junicr éolleges

-

and were now enrolled in public univgrsitiEB.

analysgis and Rentlts : /#
- s in v - v o R - . - ‘

‘Thes inttlal step in the analvsis of data was to insyect

, . -

responses on cach questionnaire itewm for categories df speciflc
: - T L] B .

, R A ) } “ i
coacerns.  The responses described situazions wherein students
vercelved they spent considerable cognitive -and emotional energiles,

“

The Inspection eﬂtailed examining all responses for the core éoncepf‘

expr essed in each statement (i.e., transpottation, univeraity standards).

Tha core concept was graphically under;ined on the response pclciou

of each student's questicnnaire. One list was ndde of all’gere concepta
. ' e ‘

identified in  he expressed concerns in all time périods: If three of

more students éxﬂi{ssed e given concerrn, the core concept was included

] ’ .

1 0 . | . ‘\";11: ’ 1 za \

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

T the

LT
fio L how

[N
R
jer.
POV
S

>

IR

in

MR
[
Ve
JE
b
v
'

Bl

35

Wt
.

“

i

)

1.

Lt
.

.. y i s
TATeRUT DR

Coatiderns

~

r:

-

San

on

A
vnoothe
venpanee ©owho
ot al tiahee 2
ndd it fen, v
capren borns Vo
(D] T, et
(RN L MIEAIRE
O U
‘« [ 1
‘e ‘iv.‘ i
TR PN T
TR Pl
oot B
RSN SRR
. [l . .
! '
[
1 ,! L
s ! Lo
p ' vt
v o

CEerns
cfrng
Sarng

about
about
ahanut

alaut sch

-0
et

and -

ek to generaly
professurg;
poers;
facily or hiome.

was tade of the {requency with which

C

AR IORT A 8 XL BN

vovsantageg weTe

RN TR 3

OIS

BRI LA WY
il S
(RS I * !
onp e

l,

: T
v,

far D o .‘H-}"
B
i N 3 IS
et

Sepaveone

sroupn

AN

it

roa

LERRY

Soeres pnt foned

ni/or

i . R

were examined

[3

DHequen

st

te Jenermbne

b

J,

iy

vie

fours

spocicd

gles

!

Lo

A,
DRI e

Cre e

t

Lovdne pevicit,

i

Cneernh,

thytlr Ol

sebe rnudens

b

Wiy

deccelorpmeata

!
[
Lo
ey 4
A I

NI

{



incluetve

translated
» p
placing

Schoot in Guneral

g 8

ST T

SGentaloing

whrcaern

ERIC

Aruitoxt provided by Eic:

grale ‘cnts (o

cach of the cere conc

ondanty to the

-11-

Cemee T, The sthatemen s of concern ter:

\
3

Into developmental tasks by saintaining core concepts and

epty iun a goal-related gtateuent.

cuestloomnalre expressed twedve prominect

'

norelaticn e school in general., The felloving core con-

Ploartfied In those twelve concerns:

?
A Wheve to attend school e }
oo rea of gpeclelization to puraue
Y e SNEA M DL
! : lravqportstlon to school

out necessicy of formal J.t.ur*p:(u,L

J¢\

Foo inate uc‘mol with work/home/family
(. to hold one's.own With academic peers
4 e atlons
: i roaponoibll‘tx rer one's own
S S e S e e et <t 2 22 e et e e e o vt ¢ 1o
Bt tudents at a unfversity =
3 ; G jun\nuvtﬂ necessary to meet prescribed
B AV FE SV L0 M K DU e e e e e e
; Mo 1Lac of academic skilis necessary in orderv
L reosuweesed
: 111 Personal flnanclal re spbnsibilivies dnte I{t'iﬂ?

with degrem geal B

; Lo AD pxchﬂnvions about encountering ethnic
oo opredudice

stmijar core concepts Into [aclusive gtatements of

croduced the follewing flve statements:

Attending college requires decislon-making reparding
acadenmic 2lternatives which will affeet one's Tuture
m(u,(lti(m. (A, B, ¢, D}

Atterding collepe requircs an organizatidonsl pottern
that allows one to utilize time. In such & way a3 to
maxiwlze productivity beth at home and nt school. (1)

pvlres assunming respongibilicy and
Inftdfative Lo meet expeciations and standards prescoihnd

[ERESIES TS T 'jl", x:. !':, Z, .f)

Actending corlere ree



' ' f
- 4) \Attendinb .college can be Interfered with by P
: occupat ioniwith personal tinancial obligations. (K)

v

!
N 5) Attending cgllege requires professorial and peer
' interactiolrs with a variety of ethnic grdups. )

. Consldering the above ptatements of concern, the following

developmental tasks were identified as pertinent to the,sample of

’

older female students: N
. , <
1. - 7t -make .decisions about educational alternatives 4
_hshich will lead to desirable future job.
I1. To employ organizational skills whichh will allow
. dispensation of energles to prioriry tasks at
achool and at home.
. i1, To independently aswume rusponsibiIQLy and inLtiative
for learning related to future occupalions.
v, To percefve current fiwinc4 i1 limitations as a neces sary

step towars future economlc _ndepondence.
Y, To Inlroact positivu}y with peers and profesgsurs”
who e:hiniﬁ\sif{ercnt cultural and ethric characteristics

Professor and Puvs Relatedy Tel .

In relaticu ve prefessurs {n all undergraduate classes the
/7
older female students expressed nlae prominent cencerns from which
. . : '
. o

nine core concepts were Identitlod:

A)  Aye of professors : ,

3) Yoersonal characteristics of professors

) Professors' attitudes toward students

D) Teashiny styles of "young' professors .
) Deslre to know professor on personal lcevel

F) Healtancy to ‘tulk to professor

G) cAmount of work assiened by professors

W) Eupectsatiors held hy professor for student

1) Grading system naed by professors

15
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In relation to peers, the older female students expressed

v

8ix additional prominent concerng -in which the following core concepts

“

were identified:

J) Learning how to work in task-oriented groups

K) Acceptance of an older person by younger students
L) Working with older and younger students as peers
M) Leaving or excluding former friends

N) Making new friends

0) Demands made on self by peers

Gestalting similar core concepts into inclusive statemer:ts

 of concern .produced the following six stagements:

1, Attenqing college as an older female student vequires
adjustments to the age, teaching style, professorial
attitudes and characteristics of young professors who
are oimilar in age orv ycunger than' the female student,
(A, B, C, )

° 2. Attending college requires identif{ying a Lomfortable
g professor/student relationship. (E, F) "

3. Attendin ‘college requires acceptance of grading sys=
tems, royrse assignments and professorial expecta-
tions of 'profeassors. (G, H, I)

4, Attending &ollege requires adjustments to task~o;iented
~rather than social-oriented groups.. (@)

5. Attending college requires accepting both older and
younger persons as peers. (K, L)

6. E.Attcnding college requires idenLification ‘of new
friends from classmates and discontinuation of for-
mer acquaintances. (M, N, 0) ; . : kj
N fl . ‘ 1
Considering the above statencnts of concern, the following
developmental tasks weye identified au Hértihent to the sample of

older femnle students:

N : I. To accept individuals simllar or younger in age as
authority fipures. (1) -

Q ' 16
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1T. To realistically differentiate between gocial and
professional relationships and expectations with
authority figures. (2, 3)

I1T. To interact with peers in work-oriented, rather than
social-oriented groups. (4)

. To accept both older and younger ﬁersovs as peers. (5)

V. To ma*ataln or pﬁild friendshipa with persons who
serve as support systems. (6) .

Family, Home and Self Related Tasks

- In relation to hone and family, the clder fenale gtudents
expressed nine prominent concerns. These were:

AL ‘amily end childeen peads less adequately met due
to acadenic rvoguirements

B. Malking adjustuents o dooow wiih relatives in order
s ocont fnue both fpwdiy membership 4nd edbcation

(. Proventing parent-oriented eristis from interfering
with centinaing education

D. Accomplishing househeld tasks
F. Scheduliag problems coucerning transportation,

houschold, family aud school

T. Tinaucial problems bhrought on by not wotking
fuli-tfme and Ly costs of college

G, Leaving home Lo live alone or stay at home with relatives

H. Maintain gaod relationship wlith husband and meeting
academic requiremencs

1. Mreting self-needs and family needs simultanenusly

Cestalting aimilar core concepts into inclusive gtatements of

concern produced the {ollowing:

1. Attending college requires making adjustments in

Q fami - relationghips in order to carry out academic
[ERJ!: - requirements leading to degree. (A, B, C, D)

Aruitoxt provided by Eic:



2, Attending college requires adjusting previous
: _transportation and household budgets. (E, F)

¢ 3. Attending college consumee portion of budget
previously used for other things. (F, G)

4. Attending college requires using previously
identified "self-time" for family needs. (1, )

Considering'the stafeménts of concern'regarding family and

home the following developmeptal tasks were identified as pertineﬁt
to the sample of_oldef female students:

~ oy . -

I. Re-define relationships with -those to whom she ‘has’
made commitments to the extent that tradition based
gulilt and anxiety are successfully reduced. 1, 2)

1I. Understanﬂing and manipulating financial structures
‘and councerns, (3)

I1I. Organizing physiqal, emotional and intellectual space

in order to meet both her own needs and the needs of

those to whom ghe has made commitments. (4)
. n :

Conclusion ' ' o
Developmental tasks identified with the older female under-
gradudate sample included:

.- Making'decisiéng about educational alternatives
" which will lead to desirable future jobs. -

This concept relates to Hurlock's developmental task of selecting

and preparing for an occupation whichshe assigns to the a&olescent

male.

v

Second, the older female student 1s involved in:
- employing organizational skills which will allow

dispensation of energies to pliority tasks at
school and at home,



- organizing physilcal, emotional and intellectual
space in order to meet both her own.needs and )
the needs of those to whom she has made commitments, .

- independently assuming responsibility and initiative

for learning related to future occupations, and
I

- realistically differentiating between social and
professional relationships and expectations with
authority figures.

‘These are four develcpmental tasks engaged 1n‘by thelolder fenale
student returning to undergraduate school they do not relate to
.previouqu identified tasks assigned to any stage of development.
Third, the older female student in undergreduate schoolhisz
~ redefining re1ationsh;pe with those to whon
8he has made commitments (i.,e., husband, children
parents, friends). !
' 0f similar focus ie Bernard's teeks assigned to adoleseence:
gaining emoticnal independbﬂce from parents and other adults. |
Fourth, ol:dler female students are involved in the developmental .
tasks of:

- accepting persons of older and younger ages as peers,

- maintaining or building friendship with persens who *
can serve as support systems,

- interacting with peers in work-oriented groups, and

- inte"atting positively with peers and professors
who posselss different cultural and/or ethnic character-
ist.il_s. : .

These identified tasks are poasible corollaries to the task Havighurst
dssigned to late childhood: learming to work well in the pecr group.
Finally there are two tasks sinilar to Havighurst's task of

achieving assurance of cceonomic independence which he assigns to
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adolescent males. These are:

- ﬁhderstanding and manipﬁlating financial
structures and concerns, and

- perceiving current financial limitation as a
necessary step teward economic independence.

This suppérts'Ralstoq and Thomas's ;esearch-which revealed under-
graduaté student§ to be highly concerned about financial problemd}
It:appears that the majority_of women 23'years of ag% and

older @ust'acquire'psyéhoiogicéifpostures of goal—o;iéntaﬁion,
independence and 6b5ecfivity after their arrival oﬁ ;he'univérsity
campué. Tﬁe need to complete latent or 1ingéring'dcvelopméntal
tasks seems to precede percelved écademié and social stability. )
Pérhaés older female students experienéed a disruption of

: . . ] .
the developmental casks when they became dependent on, or arp least

-

subordinate to, mala f{gurcs, or because they continued tradition-
oriented dependency cn pavents. Possibly thaviof.patterns wefe
established over a period of time wherein the female student for
the most part-dld not have to assuml resboﬁsibility for financial
concerns, occupational deciﬂidnﬂ, responaibility fdr continued
learning, working r2lationships with peers, emotional independencq,
or identification of free intellectual space.

It is also conceivable that.;ome deveiopmental tésks are not

i

achieved through stairstep or vertical passage but rather through

+

spiral encounters at different stages of 1life. This assumption .

would imply that a task such as intevacting with peers in work-

oriented groups, would 1) require achlevement during late childhood

20
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and stabilize 2) require achievement during adolescence incorporating
redefinéd'components, then statilize, and 3) require achievement dufing
adulthood incorporating redefined and refined components and again -

“

stabilize.
Whether it ig due to 1ingering,la;eﬁcy;or spiraling;'oldér

female students in uﬁdergraduate school are,involved in developmental

tasks, the achievement of which wiil strongly- influence success or

o

- failure in the university community.
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Please Circle

bt I
Female Male
Age 22 or lesa

23 or more

‘

£

I. Think back to last fall. Describe one major adjustment or one
situation that required considerable thought on your part at the
teginning of the fall semester: . ’ .

In relati;n to:

A. FAMILY OR HOME ] -

B. SCHOOL IN GENERAL |

C. PROFESSOR OR PEERFRELAfleSHI?S ,

II. Think back tothe begining of tne second aeﬁestor. nescribe one
majox adjustment or one situatlon that regulred considerable thought
on your part utlrhe pegintdng of spring eomester:

In relation f;('-:l
A FﬁMﬂATOR!ﬂ»m
B, SCROGL T GiniaaL

C. PROFESCOR QL PRER RFLATLGILIRS -~

[

111. Where are you now?  Describd one nejor adjustment or one situation
that required coasiderzble thought on youyr nact duriny the past
twe weeks:
¢ relation to:

Ao FAMTLY o IOML

%, SOH00T. TN GENEPAL

C. PROTTSSO% TR Ptk BRELATIONTATES

23
RIC -
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