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"Most:of my friends cOuldn't understand
why I wanted to go to college. I never
did come up wi01 a very good explanation,"

37, BLAC\, Freshman

"I have dicovered that 'things in my 1.L.e
that weru ...:Iportaut last year aren't
c!xactly that important today."

32, ANGLO, Junior

"It is becoming nppa7ec'I :11At qC,T:iu action muEt

be taken to rectlfy the fome situation. My.

family seemed supportive of my efforts to attend
school Cat first).,. . Now they have bacome
tired of carrying my former responsibilities.
They complain that T study too much, that I have
become grouchy and unreasonable, and,that they ara
tired my nwly from Lcruo."

-!EXICAN-AMERICAN, junior
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pOpulatton of female students who differ from their pre-

decessors of. fiveyears ago in age, family status, social role :Ind

li'Ze expectationa are increasingly seeking college undergraduate

education, Women who completed one or two years of undergraduate

school some years earlier are retUrning to complete their bachelor's

degrees. A second group- of older female students indludes women

of a similar status, but who are enrolled in college for the first

time. These older female students returning to, or beginning,

adademic.pursuits confront 'a ,.: mnlaxly integrated set of.emotional,

social and personal challenges as well as intelleCtual demands.

Conceivably, the demands ma,.de upon this group of students could

prevent success In their' ac:ademin pursuits; since fer phe most part

they Ere making their'.second attempt at college work in addition,to

continuing to be support systems to their children,.husbands and

general household. 'For some university studies must be coordinated

with part-time work as well HS with family responsibilities.

Statement of Problem

'A woman; 23 years of age and older, returning to college or,

attending collage for the first time encounters experiences and

demands that are 'int typical of those made on the typical adult

female of similar'age. In c-zder to succeed in the academic

environment the older female student must acquire or revitalize

seclAl..adademic and organizational skillsAnd integrate them with

traditional female adult behaviors and social eXpectation3. Often

4
,_



she finds that these adaptations must be effected alongside continued

family responsibrlitles and must be carried out initially without the

necessary Support system of family or friends.

As a student the dlder female is involved in social and intellec-

tual interactions not perceived as typical of her nor of her age

group; therefore, she expresses a different set of concerns. Since

family and household responsibilities affect her differently than t ,ey
*

dp younger, single students of similar academic classific:a5,7n, she

must identify organizational pat:-.erps which will allow her to maximize

-
performance at schoi Cand at home. The older female student spends

less time with former friends and is involved increasingly in working

with peers whoge ages and goal orientations are dissimilar to those

of the former peers. Persons whom she once counted upon as a

support.kvstem discourage her from going to school and question her

as to why she is choosing to go.to school.

Women over 23 years of e.4e who have ihot attended school for an

eNtended period of xime find that their general academic skills are--

at the leastrusty. Further, the older fealale studc,: i'inds, that

many of the professors standing in front Of the classes

ih age or younger than she, and that an increasing number of those

professors are female,

The oldex female student who attinds undergraduate school

presses concel-n abec and ny::ds direction in coping successfully

with the many interactth ,:. wtfichies in hci. life. The university's

awareness of pertinent developmepLai tasks which must be completed..

5
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or achieved by the older fe4ale student can be a basis for providing

experiences in the academic community wbich will promote the chances

that this student will succeed and therefore, contribute to herself,

to those to '411o.ti rhe has mad: commitments and to society at latge.

Purpose

The purpose of this study was to determine if there are de-

velopmental tasks unique to the older female'student returning to

undergraduate school. These students are attempting to meet 'obli-

gations to family, society-and self, while engaging in educational

pursuits often experienced by others before assuming family or in-

come=producing obligations; therefore they exhibit a unique set of

concerns necessitating learnings within a short period of time in

order to succeed. A secondary purpe in the study was to attempt

to stratify.the ifentified concerns and to describe necessary

foundational and mergr learnings.

Assumptions

1. Developmental tasks unique to older female students returning

to undergraduate school exist due to the conjunction of student,-

family-and social-roles.

2. Developmental tasks can be identified by investigating,and.

classifying the expressed concerns of a sample of older female

students.

- 3. Foundational and merger learnings required for successful

<,

accompliahmtmc of devc!'f.opmental tasks can be identified by investi-

gating and classifying the expressed concerns of a sample.
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Develcipmental Tasks

Havighurst (1972) defines developmental tasks as:

A task which arises at or about a certain period in
the life of the individual, sucteasful achievement of
whith leads to his happiness and success with later
tasks, which failure leads to unhappiness in the
individual, disapproval by the society, and diffi-
culty with later tasks (p.2).

He describes three basic kinda of developmental tasks: 1) those

tasks basedson physical maturation, such as learning to walk-and'

alk; 2).those tasks imposed by society,'such as learning to read

and to get along within the framework of society; and 3) those tasks

which support the valuos and geals of the indiVidual, such aa pre-

paring for an occupation or developing a philosophy of life, The

boundaries.between and among the tasks are not clearly differentiated

and they can and do overlap (Havighurst, 1972).

That developmental tasks are "time Sensitive" is significant.

There is a critical period of development when a specific task

must:be learned. Further, there is a "teachable moment" when the

organism is ready to learn. Delaying a task beyond this time not

only complicates or prevents t1t, .i2 learning of subsequent tasks, but

also-interferes with the.learning of the oritinal task (Havighurst,'.

1972, p.7).

Havighurst reports that al'ulthod i8 a "developmental.period"

just as childhood and adolescence are perioda. Consequenily, there

are identifiable developmental tcsks pertinent to that stage. He

describes the following as developMental stages of early adulthood:

7
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1) selecting a plate .

2) learning to llve with a marr.L.ge partner
3) starting a family
4) rearing children
5) managing a home
6) gettinestarted in an occupation
7) taking on civic responsibility
8) finding a.conge,lial.social group

He further describes the developmental tasks of middle-age

adulthood (ages 45-60) as:

1) assisting teen-age children with independence
2) achiving adult.social and civic responsibility
3). satisfactory performance in one's occupational Career
4) developing adult leisure-time activities
5) relating to one's spouse as a person
6) accepting physiological changes of middle-age
7) adjusting to aging parents

Although Havighurst emphas.;.zes that undeystanding the develop-
;

mental tasks of adulthood should influence. "adult educatilin," it

does not appear that Hnvighurst's list 'includes the concerns and

necessary learnings of older female students involved in formal under-

graduate education.

According to Horlock (1975), expectations for adult perfor-

mance are clearlyldefined and coosequently,.adults have a very

precise picture with whic-: to c)-in.ire their.individual performance.

Kuilock states developmentP' to..ts assist the individual in recog-

nizing what society's expectations are at a given,age and the related

behaviors that'are socially acceptable. Hurlock emphasizes adjustments

related to oCcupation during early adulthood and discusses related
0

fattors affecting the home and marriage. -However,5he does not include

discussion of adjuEtments involved in heginning.an education for a

professiOn nor the effect on home or marriage Of continuing formal

education.



Erika!' , in Childhood and Society (1950, pPs. 261-266),'

characterizes young adulthood as a time of "intimacy vs. isolation"
./

and adulthood as a time of "generativity vs. stagnation." He proposes

that acceleration or retardation can'occur in eath of these stagss

and.that his proposed stages are sequentially vaYiab-le with cultures

,or generations. However, prior to the twc aforementioned stages of

4 -

adulthood, Erikson discusses the stage of adolescence which he

entitles "identity vs. role confusion." The author's assertion tbat'

individuals Can "linger excessively" in One stage may account for-fiii:N,

readily identifiable role confusion and identity crisis that can be

seen in older female students returning to undergraduate school.

Ralston and Thomas (1972) postulate that previously eatab-

lished , age-correlated develoPmental tasks may have been altered

due to the changed society. 'Using 300 upper-division and beginning

graduate students (ages 21-24), the majority of whom were education

majors, the researchers attempted to identify pertinent developmental

tasks. Of the eight emerging categories, two overlapped with

Havighurst's, tasks of adolescence (achieving independence from parents,

learning new.relationships with peers) and three overlapped with

Havighurst's tasks of adulthood (selecting a mate, achieving adult

social and economic status and getting started in an occupation,)

However, the researchers identified two new categories of;

1) school success
2) financial concern,

Ralston and Thomas conclude that for the population studied,

the identified tasks overlapped the developmental period of bdth

9



adolescence and adulthood accompanied by t(1 sddittonal tasks

brought on by new exdectations In a changing scsAety.

Bernard (1975) identifies the developmental tasks of adolescence
c

1) achieving mo e aPpropriate relations with peers
-2) accepting appropriate sex rolei
3) using one's body effectively.
4) achieving emotional 1?ndependence from parenEs
5) gaining assurance of.eventually, being economically independent

In add.!tion Hurlock (1975) has identified the following tanks relative

to adolescence:

6. occupational preparation
7 citizenship preparation
8 achieving socially acceptable behavior
9 preparation for marrffage and vamily

10 developing values in harmony with a.realihtic world view -

4.

ere is evidence that adultu placed in student roles exhibit

some behaviors and conct!rns sic,ildr to those expressed by adolescents

in student roles. Further, it appears that combiring socl, expec-

/

stations and a reorganization of the order of roles for oldc:-

students may bring about new concerns and consequently, new develop-

mental tasks.1

Methodology

For this study, a systematic questionnaire was designed to collect

concerns of female stsdents 23 years pld and older returning t. under-
,

graduate school (See.Appendix A). Through the instrument the .stt:dent

wes re-,es,ted to focus on three time p-eriods: 1) the beginning of

fall semesr, 2) the b::.ginning of spring semester and 3) the end si-^

spring s.smesLsr, Th.e suh c.o aF:ktd to .L:icrtbe one major

o
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ad)ustment or ono sitdatiol; t'nat req1.117ed et,':Isiderable thought

on her part at each oftthose( tinles in relat,fon to 1) family ot.

hoe, 2) school in g(rneral end 3) professor or peer relationships,

The questionnaire was originally administered to 32 student,

in n und4rgradunte educational psyc'holgy class as an experience

In Fielf-analyaLs ant! synthesis. The v4isponaes, to the original.

,

questionnaire were thorough, and spec if i Amlients vo:if led oh-
,

seirvale hohaviors which had been exhibited in the group thrcnr,h-

out the semetor.

S

At the end of t'fln n)6 7:,mebter the questionnaire

was administerel to 'tf. older fenli. la twounttergrndue

teacher education rounios .at The UniverrAty of Texa,-. at San Antonio
4

(Grup i :_lnd to 21: itudents et Bali State University (Muncie,

in:! o: part I r the oe S Fxpor'imental Program t'Greup' 10.

At the end of Lae Fill Semehter, 19;6, the questionnaire was admin-

torr,,c: to o;:f).olur female stndynt,,: iu two undergraduate°trourse

at iroup C). TIle second sdministrati ci the instrn:aent

rit':K ind!! L'71

c;:nrept; and changed the fccus of ti:.!

4

1) the heirnin of Fall Semester ti:id the end of

',:ill .:.emester.

Th.e :;uhicLt.s et the stuiv indluded i72 junior and seniar

1r
colloie .::cmi.le stude:-.t ,.,.:Ito rnnged.from 23-54 years of'ae. Or

those students ;11 wore iilitc,k, 2.(r. ChicanO and 7'eArvlo. al. )r,:,ximatuly

75% of the students wel-e r.41-rie1 and approximately 257 of the studqnts
N

1 1
c.71
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wel ur,,,..arried. Of those .it.i2nta who were married, Ole malority
w,

.

,
Ire ; .

hnd two or trov:.,.. obl,d..t.n.: Forty-fi',,e po.rcent of the stuOntS

were clacsifiAd as juniors. Lighty_ percent of the students sampled

ranged from 23 y.ears of ape to .34 years of.age. Eighty percent

of-the sample were consideredfulltime ,students carrying nine or'

more. hours. ',See Appendix B for comparative data.)

The life a;)ace,of the women ranged from migratory expr-
A

iencesIto being professionala; consequently, the socio-

eL:cnomiL: ditribution varied fremlower to upper4middle
J

The majority of the subjects studied were return_ing to under-

graduate achool after having onco- disGonsstnued their undergraduate

.Many, of those 8tudnts had taken their-first two years

of undergraduate work at private schools or lunior colleges-

and were now _enrolled in public onivilrsities.

Analysis and Res.Ats

ate'? in the analysis of data was to ins)ect

- ,

responses on each qUestionnaire itet for categories specific

, k
concerns. The 1::espons'es descrflied sitUationS wherein students

perceived they spent considerable cognitive and emotional energies,

The inspection entailed examining all responses for the core concept

expressed in each statement (i.e., transportation, unive'rsity standards).
.

The core concept was graphically underlined on the response

of each student's questionnaire. One list was made of alllogre'concepto

identified in .11e expressed concerns in,all time periods% If three of
.

. , . f
more students expressed a given concern, the core 'concept was included

1 2
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inclusive stataments c: st.m.,-w.: of concern ver,f

translated into developmeatI t.71sks hy.giaintaining core concepr!: ard

placing ea:11 of the core r:Olicepts in a goal-related statement-.

.;chool in C;eneral

i...espoodants to the (!netionnaire. expressed twetve promin.ent

tfl reiti.:'n to .s,:-hool in general. The following core con-

,:opf, ',cue in those twelve concerns:

A , 1) Vbere to attend school
Area o: snecialittdt ion to rursue

V) Transportation to school
_

nc,,Ibt; about neceFsitv of formal learninll
How to ,-rdinate c.chool with work/home/family

6) Ability to hold one's..-6wm )..Jth academic peers

.

in school ,Iituation6 _ _

, :if responsibility icy one's own
loarnitIL _

) V,e1J.I.Je7fient student a t_a _dni yr rs

Is; ) necessary to meet presrihed

_ ;1. r a

Lac.K of oc.Idemie hkilis necessary in order
to ;;Icoii-od

II), Personal firancial.resotansibilities interfering
with degrOl Ipal
Apprehensions about encountering ethnic

estalting ccre concepts into inclusive statements of

;:yoduced the iQllcwing five statement:a:

1'; Atending c.ollege requires decision-making regarding
acia!emic iiternotives which will affect one'F future
occuNtfon. (A, D)

Attend114 college reqHres an organizatqonsl pattern
that allowa one to utilize time.h: such. a way as to
7;aximIze productivity be7.11 at home and at school. (r)

Attendin reqttles o3sumin re:;ponsibility and
initiative to meet exvectations ancl pres4e:C)ed
tv oL.err. h, I, i)



4) tAttending,college can be,interfered with by prIcc
toccupat!on\with personal financial obligations. (K)

5) Attending c011ege requires professorial and Peer
interactiors with a variety of ethnic groups. (L)

Considering the above statements of concern, the following

developmetAal tasks were identified as pertinent to the,sample of

older female students:

:k.-m4ike:decisions about educational alternatives
!which will lead to desirable future job.

II. To employ organizational skills which will allow
dispensation of energies to priOrity tasks at
school and at home.

1[1. To independently asmime rasponsibinty and initiatiVe
E'er learning related to future occupations.

1,1 To perceive currcnt financial limitations as a necessary
step towArC, future economic independence.

To till.:oct pos!.tively with peers and profeSsors'
who e:HriNifferent cultural and ethnic characteristics.

_Professor aud r Re1itedin.-1

In relatin ro [rcur In ii1. undergraduat classes tho

older female students exprr3sed ntne prominent concerns from which

ntle core concepts were idE.ntified:

A) 4e of professors
1;) Prsonal characteristics of professors
C) Professors' attitudes toward students
D) Tea,:hing styles of "young" vofessors
F) Desire to know professor on personal levsl
F) lieF,Itancy to'tutk to professbi-

G) :Amount ,)f work ass'_gned by professors
ExpecttIrs held by professor for student

1) GrAin !ystem n-led by. professors

1 5
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In relation to.peers, the older fxale students expressed

six additional prominent concerns -in which the following core conceptfi

were identified:

J) Learning how to work in task-oriented groups
K) Rcceptance of an older person by younger students
L) Working with older andyounger students as peers
M) Leaving or exclUding former friends
N) Making new friends
0) Demands made on self by peers

Gestalting similar core concepts into inclusive statements

of concehl_produced the following six sta;ements:

1. Attending college as an older female studant 'requires
adjustments to the age, teaching style, professorial
attitudes and characteristics of young.professors who
are similar in age or yc.unger than-the female student.
(A, B, C, D)

2. Attending college requires identifying a cpmfortable
professor/student relationship. (E, F)

3. Attendin college requires acceptance of grading sys-
tems, co91re assignments and professorial expecta-
tions of'professors. (C, H, I)

4. Attending tollege requires adjustments to task-oriented
rather than social-oriented groups,. (J)

5. Attending college requires accepting both older and
younger persons Rs peers. (K, L)

6. Attending ccillege requires identification-of new
friends from classmates and discontinuatiun of for-
mer acquaintances. (1, N, 0)

.

Considering the above statements of
\
toncern, the following

1.

developmental tasks were identified s pertinent to the sample of

older female students:

I. To accept individuals similar or younger in age as
authority figurei. (1)

1 6



II. To realistically differentiate between social and

professional relationships and expectations with

authority figures. (2, 3)

To interact with peers in work-oriented, rather than

social-oriented groups. (4)

TV. To accept both older and younger persons as peers. (5)

V. To ma....ttain or build friendships with persons who

serve as support systems. (6)

Family, Home and Self Related Tasks

In relation to home and family, the older feMale students

expressed nine prominent concerns. These were:

A. Family and children needs Iess adequately met due

to acadenic requirew,sts

B. Making h:71!' q/ill relatives in order

4.:Intnuo both femtiy mt.mlership And ecinciition

Pr,v,:ntine. parentoriented crists from interfering

h et.tinuing education

D. Act.cmpll,;b.iug houbohcld tasks

E. Scheduliug problems concerning transportation,

household, family and school

F. Financial problems brought onby not
.111.1-tlme and by costs of college

G, Leaving home to live alone or stay at home with re/atives

H. Maintain good relationship with husband and meeting

academic requirements

T. Maeting self-needs and family needs simultaneously

Gestalting similar core concepts into inclusive statements of

concern produced the iollowing:

1. Attending college requires making adjustment's in

fami'7 relationships in order to carry out academic

requirements leading to degree. (A, B, C, D)



2. Attending college requires adjusting previous
tranSportation and household budgets. (E, F)

, 3. Attending.college consumes portion of budget
previously used for other things. (F,

4 Attending college requires using previously
identified "self-time" for family needs. (H, I)

Considering the statements of concerwregarding family and

home the following developmeptal tasks were identified as pertinent

to the sample of_older female students:

I. Re-define relationships with-those to whom she has
made commitments to the extent that tradition based
guilt and anxiety are successfully reduced. (1, 2)

II. Understanding and manipulating financial structures
and concerns. (3)

III. Organizillg physical, emotional and intellectual space
jm order to meet both her own needs and the needs of
those tO wtkom phe has made commitments. (4)

Conclusion

Developmental tasks identified with the older female under-

graduate.sample included:

-- Making decisions about educational alternatives
which will lead to desirable future jobs. ,

This concept relates to Hurlock's developmental task of selecting

and preparing for an occupation whichshe assigns to the adolescent

male.

Second, the older female student is involved in:

- employing organizational skills which will allow
dispensation of energies to priority tasks at
school and at home,

18 s'



- organizing physical, emotional and intellectual-
space in order to meet both her own.needs and
the needs of those to whom she has made commitments,

- independently assuming responsibility and initiative
for learning related to future occupations, and

- realistically differentiating.between social and
professional relationships and expectations with
authority figures.

These are four developmental tasks engaged in by the older female

student returning to undergraduate school; they do not.relate to

previously identified tasks assigned to any stage of development.

Third, the older female student in undergraduate school is:

- redefining relationships with those to whoM
.she has made commitments (i,e., husband,.children
parents, friends).

Of similar focus is Bernard's tasks assigned to adolescence:

gaining emotional independence from parents and other adults. ,

Fourth, olzler female si:udents are involved in the developmental

tasks of:

- accepting persons of oldpr.and younger ages as peers,

- maintaining or building friendship with persons who'
can serve as support systems,

- interacting with peers in work-oriented groups, and

inte-racting positively with peers and professors
who possdss different cultural and/or ethnic character-
istics. \

These identified tasks ate possible corollaties to the task Havighurst

assigned to late childhood: learnIng to work well in the peer group.

Finally there. lire two tasks similar to Havighurst's task of

achieving assurance of ecni:m1,: AndependenCe which he assigns to

1 9
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adolescent males. These are:

r- understanding and manipulating financial
, structures and concerns, and

perceiving current financial limitation as a
necessary step toward economic independence.

This supports Ralston and Thomas's research which revealed under-

graduate students to be highly concerned about financial problema.

It.appears that the majority.of women 23 years of agel and

older must 'acquire psychological postures of goal-orientation,

independence and objectivIty after their arrivnl on the university

campus. The need to complete latent or lingering developmental

tasks seems to precede perceived academic and social stability.

Perhaps older female students experienced a disruption of

the developmental casks when they became dependent on, pr at least

subordinate to,mala fi.gures, or because they continued tradition-

. oriented dependency on parents. Possibly behavior patterns were

established Over a period Of time wherein the female student for

a . .

the most part-did not have to assume responsibility for financial

concerns, occupational decisions, responsibility for continued

learning, working relationships with peers, emotional independence,

or identification of free intellectual space.

.It is also conceivable that some developmental tasks are not

achieved through stairstep or vertical passage but rather through

spiral encounters at different stages of life. This assumption .

would imply that a LAsk such na interactina with peers in work-

oriented groups, would 1) require achievement during late childhood



and stabilize 2) require achievement during adolescence incorporating

redefined components, then stabilize, and 3) require achievement during

adulthood incorporating redefined and -refined components and again

Whether it is due to lingeringllatency.or spiraling, older

female students in undergraduate school are involved in developmental

tasks, the achievement of which will strongly,influence success or

failure in the uaiversity community.

21
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Please Circic,

Female Male.

Age 22 Or
23 or more

I. Think back to last fall. Describe one majoradiustment or one.

.
situation that required considerable thought on your part at the
beginning of the fall semester:

n relation to.:

A. FAM'ILY. OR HOME

B. SCHOOL IN GENERAL

C. PRDPESSOR OR PFER TRFLAIpMSHIFS

Think back to'the'be8inning of tnu second Eemester. Describe one'

'major adjustment or one situation that required considerable thought
on your part at rhe beginlAn of spring Eomester:

In relation t:o:

A. FAMILY OR h(E-fl

B. SCIF,X)L

C. PROFESSC,R

.

III. Where are you now? r).,scribe (1(1.2 major adjustment or one situation

that required co:laiderable tLought on yo1R: durInY the' .pAst

tv,o -aceks:

co relation Lo:

A. FAMILY 0:;

;(TIOOL IN 1.',EEPAI.

C. PROFFSO RFLATMIT.

3
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Appendix D

AGE DIrRIBUTTONS, GROUPED. 3 YRS, TOGETHER

UNIERCTRADUATE STUTIENTS U.T.s 4, 1976-71
AIQ t iK)

Pernales enrolled; !Iiltidistiplinary Studies (N=2605:
,Pernales - total University (N7-11223), --
!fales - total University (N=1,,707)

A ,

..

.-

21 26 29 32 35 38 41 44 47 50 53 56 59 62 65 68 71 74 .77 80 83
g :if 1-T 77 Tri 47T iff; f; cif ii-ef -0 76 /I*



,1)1TM11.171,:)N

- v.AHR11.71)

::)C)

talos-

Studies(20)-,
Total Univ.(1,n).-

mal#u$- Total Univ. (1,7n1. .

unruffled rlarrid

1

DISTRIFTION

Pthnic Oridn ,<;E. A0-) (t.Z`ro0

remale- MultidiB. Studies (N*260)

Foriale- Total University (N=1,223)--

Vale- Total Univers.ity

White, ' 1aec Hisrinic

!kul-f*. Notr-Hisp,

Other

k.7



Distribution of Semester 110.:1's Enrolled

(8tudents 23 Years of.Age and Older)

Females (MD atudies) Y=250

Females (Total jrti,v) N=1223

Wes (Total Univ) N-1707

1 4 7 ln 13 16 19 22

P)

Uibution of Classification

(Student '23 Years Of Age and Older)

Females (MD Studies) N=250

Females (Total Univ) N=l223

48 N=1707

45

42

39

36

33 .

30

27

24

'21

18

15

6

3

1

Fresh,8oph, Jr. Sr.



60

50

40

s. 30

DISTRIBUTION - Vult-TtmE.
(2) 1E/Ai6 cf AGE AN3 Cakf ;:.)

Female- Multidisc.Stud. (5260)
Female- Total University(N=1,223)
Mal- Total University (NT1,707)

\N

-

Full- Part-
Time Time

30


