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This book describes a quiet. but important, revolution in
- postsecondary education which started about 1972. This
revolution is concerned with "consumer protectlon and,

for students.

« been

important milestones so far have
the Federal government of :

its mos
the establishment

/I'he right of a studgut to a Basic Educational Op-
portunity Grant of between $200 and $1400 based
not on the discretion of an educational institution,
but solely on an individual’s financial need;
the right of a student to access to hlS or her educa-
tional retords: |
the right of a student to protection as a subject of
educatlonalgesearch
the right of a student to a refund of tumon and fees
from an institution upon withdrawal from that in-
stitution; /
the right of every prospective student to full disclo-
sure from a ps(\)stsecondary institution of complcte
and accurate” information about its programs fa-
fulties and facilities and previous students’ out-
comes,

The first chapter begins by describing where this
revolution came from and where it is leading postsecond-
ary education. It tells the story of how the Federal govern-
ment's emergency efforts in 1974 and 1975 to stem the
tide of defaults on stydént loans‘have brought the issues

-of consumer protection-in the $40 billion per year pcst-
secondary education industry to the direct attention of
Federal and state legislators and educatlon agency per-

sons.

The first ¢hapter then outlines the questlons addressed

in the other chapters,

f the handbook. These chapters

focus on the role of information in protecting the student
. consumer of postsecondary educatton.
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The questlons addressgd in the first chapter are as
follows:

i

What are thé short run and long run forces which
have brought about the consumer protection revolu-
tion?

Who are the "interested parties” in the continuing
debate over consumer protection (includihg a score-
card of the players infthe consumer protection field.
and what they are doing)?

What does consumer protection in postsccondary
education mean to stuflents?

What is the Student Information Bill of Rights and
how does it point the way to the ftiture of a con-
sumer-based analysis’pf postsec nd’ary education?
Why is there conserfsus that d Q}&ure of complete
and accurate informatjon to prospicttive Students is
the next step in consurher protectlon"

’

Chapter two, What Studengs Need to know About
Colleges. addresses the questions:

1.

What exactly does conjplete and accurgte informa-
tion mean for the many kinds of students and pros-
pective students?
What information do students. prospectlve students
and their families neéd? What are the five major
questions which studepts ask about postsecondary
educational experiences?

Chapter three. Information as a Factor in Decision-Mak-
ing by Prospective Students.|addresses the questions:

1.

1

Why are prospective students receiving an increase
in communications frdm educational institutions.
but not an increase in useful information?
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How can better information help persons to gain 1. How much does in

mation cost for students, ’for

+ control over their lives through develepment of per- . *  postsecondary educational institutions. ard for
| .sonal strategies for making educational decisigns, governmental agencies? Whatinformation is now
] such as what education to pursue when. how and'at™. . collected which could be made available to stu-
what cost? : N §.4 dents? What information is not now collected, but
9 ' .
3 ~SWho are the pemons who are the most i '% is ficeded by Prospective students? How canin

fotmation and cohnsclmg services be delivered in--

sources Qf mformanon for prospccnve sm -“to the hands of prospectlve students-in useful

o R e s \ .\- . M«fforms" What agencies collect and deliver informa-
Cba'pter four. Informahon Currently Collec q ?&s’ e tion now. and what are their main purposes mdomg
Plotannal Use By Students, addresses the qu sﬂony * so? -

.8
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by Layton Olson

. Consumer Protection
IN Postsecondary Educarion -

1

a
L)

N

This (fhapter describes the forces which have focused Regulators from prlvate state and federal accrediting

public attention on consumer prdtection in postsecondary -bodies;
education. It suggests that the full disclosure of complete j Persons in student and consumerfnterest organizations;
and accurate information By institutions. ,and government urnalists. ) \
and private agenc{ns about postsecondary education and ; S
training is the next major s{ep in protecting the educa- The general public has become awate of educational
tional consumer. A student informatiort Bill of Rights is consumer protectlon problems through media coverage of’
also presented. These rights prow&e a framework for a school closings, defaults. degree mills. |ncreasmg
. complete system of information and professiong advising tuition and otherlz:&s{m Job scarcity for graduates
services designed for, and answerable to. students, pros- ) RIS .
"* upective students. and theig families. The chapter empha. . T ) "j .ot '
. sizes establishing rights tu\speuﬁc information and ad- . o Three Shorff'"l'erm Foreps .
V|smg services as a necessary complement to establish- o , ar el e
ing tights to financial resqurcgsAnd meannlgful educa- ) o
tional programs. Three shortjterm forces are qesponSIbPe for much of thls
. i ) N : increased attention to conshmer problems:
J . ' 1. The drop-off in enrollment from its peak in'thg.1960’s.
Deve|opment Of ' Because of the decline in the birth rate and an unS?abk‘e
Con su mer Protect'on job market, the nugber of persons in thé tradltlonalv
. college age populatxon has decreased. and the percentagev ;
o of that populatlon gomg directly to co]lége after high
® WHAT"‘TRIGGERED THIS = . school has receded slightly in the early 1970's. Mogt pro- !

jections say the number of 18-year old persons will not -

CGNSUMER PROTECTION MOVEMENT? significantly turn upward uq{ll atleast 1990. The curreny

5 . ) S downturn in the e’bonOmy the increased démand {n‘health
‘ . A cy alid law enforcement fields and i increases in the part-time:
In the last three years the conce’pt of consumer protec- 4, attendance by older students, are credited By many with
tion in postsecondary education has been discussed by a . temporarily keeping enrollments from a declige in ab-
wide range of |nd|v1duals including: . solute numbers. Inall, however the situation, means m-

.
1

) o ! creasmg competition among institutions for students’x
Pélicy makers (cspecially at the federal level); '

Eflucational program administrators; * ‘ ) L2 The increasing use and abuse ofadvems‘{ng and re
" Researchers and planners: ‘ - : cruiting in’postsecondary education by profit-making an }
Persons in educational |nst|tut|ons and educatlonal e “non- pi'oﬁt.publlc and private colleges.: Advertising on
a@ssociations; , . - telavision, inbus¢’s, and on match books pronﬁses a

E o 4
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_college-level salary without four years of college. This is perience take on much more importance in the Guaranteed
deceptive. Iggst persons whb enroll do not finish the -, Student Loan Program than with the G.1. Bill Program be-
course and j3bs are seldom readily available for graduates. ¢ cause when a student leaves school under the G.1. Bill the
'Many non-profit colleges have increased their advertising ,payments from the U.S. Treasury stop unless there is ad-

. .and recruiting budggts substantially in the past few years. | ministrative delay or collusion between the student and
- leading to similar a¥ises. Many private institutions now the institution in not potifying the V.A. Thus, the financial
average between $5Q0 and $1000 in'expenses for adver- losses, without regard to their cguse, were automatically -
tising and the recruitment and admission of each incoming - limited in their impact on the student and on the federal
freshman; and public institutions are not far behind. government. L o
Many students enrolf after taking out federally-guaran- eré were scandals involving the G.1. Educational Bill. -
* teed student loans. In most instances the loan forms are of Rights in the years after World War Two when tuitions
-+ filled out in the financial aid office with the help of the were increased and wholesale recruitment took place..
financial aid officer, or in the home with the help of a These problems continue\at a moderate level to the cur-
salesperson. Often foan agreements are signed without a rent time. (See Harold;Orlans, Jean Levin, Elizabeth K
+ - complete understanding that a loan—as opposed to a . * Bauer, George Arnstein, Privatf Accreditation and Public
grant or a tuition deferral—is actually being made. Since . Eligipility. 1975.) . ‘
this loan is often the first major financial tfansaction of a With Guaranteed Student Loans, however, the student .
student's life, the student often fails to completely under- - has liability even if he or'she withdraws from school.
"stand the'rights and obligations in the repayment ofthe  * %The federal government can clearly see that the system
loan. This is particularly true if the course is not com- isn't working. ‘The fact that a very high 77% of tHe de-
pleted, since repayment does not begin until nine months faulting borrowers in public colleges and 37% of the de-
after a-person leaves school. faulting borrowers in for-profit vocational schools (U.S.
The non-completion rate in bpth profit-making and nea- . Office’of Education. 1974. p. 111-23). have never made
- profit schools is often between 40 and 80%. leaving many*~ even one payment makes it clear that many of the’loans
students with obligations to pay for an education they - were_poorly made, and often were-never meant to be col-
never actually received. . lected by the institution or bank in the first place, except

through federal lofn'insurance. .
3. The dramatic increases in the payment of default in-
surance claims under the federal Guaranteed Student
- Loan Program. The GSLP, which began in the late J‘
1960’s, is now guaranteeing over $1.5 billion in new stu- e Thrée Long-Term-Forges
dent loans to over | million students each year. Insurance ’ ’ i -

claims paid on defaults. death and disability. and bank- N .
ruptcies by the U.S. Treasury to state loan ag&ncies, pri- . There are other trends increasing the awareness ofedu-
vate banks, and educational institutions have increased - cational consumerism and consumer protection. Con- )
from $47 million in 1973 to $202 million appropriated by ¢ sumerism is one analytical framework governments use to
Congress for 1976. And. these figures are expected to in- get an overall picture of what they are spending money
creasc substantially. The percentage of students default- - fo‘r.;th impactor usefulness of a program. gnd the most -

3 ing has also dramatically increased in both the GSLP. and fficigfR. way to manage tomplex agdministrative systems.
the National Direct Student Loan Program. ‘ ! '

Fareihrec long-term farceginvolving governmental
; Hﬁty‘w‘hich have an impact on the problems of

) Wg!.;gg‘federal student financial assistance. and thus,
mer protection..

Although the exact percentages are in dispute. in 1974
the U.S. Office of Education estimated that "48 percent of
loans in the proprietary sector (for-profit vocational . .

_schools) will end up in default. That compares witha pre-
.dicted 12 percent'in four-year colleges and universities
(both public and private), 36 percent in public community

o

1. Ther® has béen strong interest at the federal level,

-colleges and 24 percent in public vocational schools” (Van * and increasingly at the state level, in building a sfudent
... Dyne, 1975.p ). . financial aid market system in order to have students vote
' Lol ) : with their fect, and with student financial aid and tuition

v dollars. Many lcgislators fecl that some decisions are not
appropriately made directly by Congress or by the Execu- -
tive Branch. They feel a student financial aid marketplace
£ . + % _ isthe best method to guarantec aceess to postsecondary
: ' education. In such a marketplace, a heavier teliance is
placed on stpdents and their families to make the deci- ‘
sions on what kind of institdtions to support, or in which to

-

. o Loan Defaults: The Major Impetus

* Enrollments have fluctuated before, and there have,
been other instancgs of advertising and recruiting abuses
~ inyolving federal student assistance. Until recently. how-

S ¢ enroll .

ever, the problems had low visibility because only in the ‘ . .

gast three years has the Guaranteed tudent Loan Pro- . : o

gram matured to the point where a large percentage of 2. Higher education becomes postsecondary education.
“1oans are in repayment status. Only when students have Public and private higher education, community celleges.
,had to pay back the loans have the problems of poorly- . . continuing education, public vocational and techpical edu-

made loans emerged. The pfoblems of drop-out percen- cation. proprietary, business, technical and correspon- ~

tages and student satisfaction with their educational ex- dence cducation have been merged for many planning and .

a : . .
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decision-making purposes into "postsecondary educa-

~ tion", Many persons are viewing governmengsubsidizcd
3 jobtraining and manpower programs as another com-
ponentof “the system.” Rational decision-making by an
. increasingly diverse and expanding pool of students can
-1 only be achieved through a massive increase in the avail-
«*  able information resources to allow persons to understand
their options and make their own choices. Policy-makers
and planners are now recognizing that a consumerism
analysis is now necessary for understanding, plan ning,
and utilizing the postsecondary educational syStem.

- The vollege sector (two- and four-year, public and pri-
.o vate non-profit degree granting institutions) has grown in
undergraduate enrollment from 1.05 million (or, 11.9%
~ of 18-21 aged population) in 1930 to 6.84 million (or 47.6%
of 18-21 aged population) in 1970 (Carnegie Foundation
for the Advanceméht of Teaching, 1975, p. 27).
The proprietary and non-college postsecondary education
sector has also.expanded (Carp et 'al, 1973.) , '

o

”
Postsecondary education is often the second biggest -

single consumer investmenta family will make in a life-
time. $35 biflion per year is paid into institutions by
government,fprivate donors, students, and their families.
This does not include outside living expenses or deferred
income. It is clear that postsecondary education decisions
are being made without the full complement of public and
private information sources that accompany similar in-

" vestment in life insurance, retirement plans, automobiles

~ and houses.
1

3. Emr’ease in concern at all levels of government about
Jfiscal accountability in the expenditure of public funds,
particularly for rapidly expanding programs. The govern-
mental costs ofspostsecondary educgtion and student

g financial aid have grown even faster than enrollments.

@ The final report of the National Task Force on Student Aid

- Problems dcscribed the staggering growth in the student

aid system: -

LY

’ . In 1955-56, the total amount of financial assistance
available tg students in postsecondary institutions was
estimated to be around $96 million. By 4-75, this

“amount had grown to nearly §6.4 billion, or an incredible
growth of 66 times in 19 years. That such an enormous
growth could have occurred as it did with as few problems
as it has is amazing. Nevertheless, the problems of stu-
dent aid gre thany and significant, as well as vexing and.
troublesome for students, parents, program administra.
tors, and po‘iéy makers. They are increasingly becom-
ing troublesome to the general public. (National Task
Force_...19751 - . .

The capacities of accountants and planners to gather
information and lo¢ate problem areas has increased tre-

- * mendously in the past 10 years. Thus, policy makers,

-armed with expanding information and analysis, are
forced to deal with complex problems which they could
ignore before, and are demtanding that educational admin-
istrators develop systems which can keep the magnitude
of the problenis within a nﬁmageable range, both in terms
of total dwllars and in terms of letters from constituents.

p . .
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The Game and Its Players

.
.

'@ WHAT IS CONSUMER PROTECTION

IN POSTSECONDARY EDUCATION?

.

. . N\
Consumer Protection in postsecondary education is re-
8ulation of educational or training services, or activities
and transactions affecting individuals who might enter
into an agreemeht for such services.

The regulation can be carried out by the federal or state

government either through educational or commercial

regulation or liceénsing agencies; through private accredit-

ing or approval bodies which certify standards for institu-
tional or program quality; or by private ‘organizations or
individuals including prospective students and their
families. o '
‘Regulations can define rights and obligations affecting
educational activities or services, between a student or
potential student andn educational of information ser-
vice or institutiop, a governmental agency or official, or
a private agency or organization.

Regulations can cover educational activities or services,

including: :
Regulation of information, advertising, or recruiting
.about edurcational activities, such as réquirements of
disclosureby institutjons of complete and accurate in-

formation abou't their programs, facilities, faculties, and

outconies of former students: . '
: \

Setﬁn.g standards for advertising-:

_ Setting governmental responsibility for communica--
tion of information about comparable educatibngl acti-
vitied; e

'Regulation of sales, financial or admission transac-
tions, such as requifing bonding of salespersons, re-
quiring-standard entrance provisions, such as regu-
lating the spending of financial aid or requiring tuition
refunds;

L—Regulation of institutions or services through legisla-
tive or constitutional standards by state agencies or
ordered by peer review group of sintilar institutjons or
programs; ..

Begulation of auxiliary services which affect ghoices
- of educational services, such s testing, counseling. In-
formation. educational materials, publishers, and mass
media. [ LI

As can be seen, the definition of consumer protections
through reguration is very large, Many persons have
begun to talk about partial definitions based on their spe-
cific responsibilities or perspectives. The overall defini-
tion of consumer protection will evolve in the coming years
based on the need for a consumer protection analysis to
help explain and solve specific problems and processes. -

[}
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. '@ WHO IS INTERESTED
"IN CONSUMER PROTECTION
IN POSTSECONDARY EDUCATION?

¢ The questlon "Wh? s mterested?" is important because
_the phrases consumer in postsecondary education.,”
"consumerism,” and “consumer protection” have come

into wide usage only in recent years. As one Congression-
al staff person said, “Consumer protection was.definitely *
not an issue in the consideration of the 1972 Education
Amendsments, but it has already become a substantial

< issue in 1975 as Congress faces the extension of post-
secondgry education legislation fer four more yegrs from
1976 until 1980.7 (Andringa, 1975) .

k]
. ® Qne Priority In Common: .

Disclosure of Accurate Information
, / .

" This section witf make cleaf that for many dlfferent rea-
- sons the provision of complete and accurate information to
prospectwa studqnts is the mo§t important, and perhaps
" the only, consumer protectlon strategy with Wthh most of
-!the players can agree’

This belief increased greatly during the debate over the
implementation of full disclosure provmons in the Guaran-
teed Student Loan Regulations, and in the proposed
Federal Trade Commission Rejuldtions for profit-making
postsecondary vocational and home study institutions.
(Many persdns prefer providing information rather than

_direct intervention by the federal government.)

Since consumer protection in its current form is a rela-
tively new ballgame, other players with ather needs and
definitions may be getting into the act in coming years.

In addition, consumer protection means many different
things to differcnt people. Listed below is a "scorecard”
of the players in postsecondary educational consumerism
along with why they are ‘Q(the field.

s

Federal and state dec:s:on mulcers fand their staffs are
mterQStcd in consumer protection because of: pressures
arising from increases in defaults ynder the Guaranteed
Student Loan Program and the National Dlrect Student
Loan Program; newspaper articles detaflifg abuses of stu-
dent financial aid money: letters. frgms dents who have
been caughe.up in loan defaultsm; msﬂtutlon s closing:
and the rec¢onsideration of md s«t dcnt %ssmtance legis-
lation between | 974 and 19'%’ N

57 f’ .

Federal, state and pnv v progranr’
ners are interested due tgfle a‘bﬁvgtf %
cause of the necessjty to GZ ] ini
tive system between fed;ra ‘st g:)stlt‘ tional, arid pri-
vate agencies to deliver ifif Qqén a@»process ‘student

' financial assistance appTicg tudents from a broad-
er universe of postsecﬁ duzyjti)nal institutions.
(5900 institutions are pamcmatmg in the, Guargnteed
Student Loan Program).

They are also interested because they are undef pres
sure from decisjor makers to develop measures of the
impact (U.S. Office of Education 1975.) of gtudent finan-
cial aid and postsecondary educational expenences They #

,are being asked to develop mechanisms to dehven.mfor-

Q0 | »

ers and plan-
.‘but alsobe- -
d administra-

RIC

‘

mation to students apd’ potentml students and to audit -
the spendmg of ﬁnancxa} aSSlStance at lnstltutlons

. Regulators, from federal and state agencnes and private
bodies, are interested in controlling advertis-
ing claims aqd sales transactions covering educational
services; and\n monitoring fiscal practices of institutions
in order to insure that federal and state funds are being
properly spent. This is particularly important when drop-
out and transfer rates at many public and proprietary |n-
stutions are over 50%. Regulators are also interested in’
developing a system which can coordinate the collection
of educational complaints as an early warning information
system fot program managers who need information about
problems befose they reach major proportions.

Researchers are interested, because they are beginring
to redesign the collection of data about educational acti-
vities in order to focus more on the motivations of students
and potential students. The motivations and behaviors of
“institutions, and g(wernmental agenmes are much better
known. Researchers are examining a wider range of edu-
cational options after high school hlcludmg two year or
four year collegiate ednéation non-collegiate educatiqn or
manpower training, as Well as options for older students,
transfer students, handicapped students, per éns in pri-
son. and others. Researchers are focusing on&qu{ents
and potential students as active rather tharf exterhally
controlled decision-makers. Resegrchers are conéern
with designimg standards which can aid persons to dev
occupational and life survnval,skllls rather than standards
aimed at test/m’g current aptltudes or skills. :

Student\s/erwces agencies are interested because they.
sell somethmg to students or potential students (for
example, testing and financial aid services, other informa-
tion and legal services). The student services sector is a
rapidly expanding field. However, its involvement with
the consumer protectlon debate has been minimal to date
cxcept witere such services are closely connected with -
governmental regulations.. )

In one area which has been more closely regulated in
the past few years, the two major non- -profit groups,
the American College Testing Program and the College
Entrance Examination Board/Tollege Scholarship Ser-
vice, are only now beginning to separate the student ser-
vices involved in'testing and financial aid nggds analysis,
from the institutional services needed by the admissions
and financial aid-officers. Gareer and educational gui-
dance columns and articles appearing in wide circulation
newspapers and l’nagazmes are also a recent phenomena.

Ten years ago. non- proﬁt service agencies were almost
thcaonly groups active in the admissions, financial aid and
carcer guidance field. Today, however, they have com-
petition from information services designed by profit-
making companies and paid for by students and their
families. For cxample two new groups will supply com-

« puter printouts of a minimum of five toten ﬁnancnal assis-
tance leads. In addition, thete are more\han a "dozen
commercial gujidebooks for tests, admissigns and how to
find financial aid. ..

Many new student services are based on a vemsmg
by colleges or companies interested in a partiqular student
market. For example. 400,000 copies of a guide to four-
year colleges is distributed free to graduatmg 2-yexr col-

\
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lege students through counselmg offices at 1500 campuses. @® ANEW TERMINOLOGY . ‘
" Between four and six million high school students re- . FOR OLD PROBLEMS . ’

ceive surveys and questionnaif®s which allow both stu- R

dents and institutions to select, eruit, or receive infor- Consumer protectlon and consumensm in post-

matlon -about each other. ’ o secondary education is the language of regulators, plan-

_ nérs, lawyers, politicians, and activists like Ralph Nader, ...
which is applied by analogy from other fields. suchas the
automobile industry, food industry; and cofisumer goods
"industries. Students often don't identify educational ser-..,
vices with consumer services since educational services .
have usually been public non-profit services, not so much’,
consumed as pamclpated in. Much of the reguftory lan~
guage cames from attempts to control advertising, finan-
cial transactions, and quality of sefvice prov:ded 'by pri-

_ vate profit-making schools, such as business, secretarial,

* trade, technical, and eorrespondence schools. A few years
ago, however, tht? reguldfors and planners began to apply
the same language to traditional higher education.:

When we have asked students "What does consumer
‘protection in postsecondary education mean to you?”
they respond with quizzical stares, long pauses and tenta-
tive questions. There are a few answers such as "students
rights,” "guarantee of quality of education,”"informa-

Insmutxomtl administrators arfd boards. of trustees are
interested because they are concerned about the growing
regulatlon of institutional attivities, including affirmative
action in hiring and treatment of students, record keepmg
public disclositre of information, government-mandated
-admissions, refund, and financial aid policies. They see
regulatlon as an intrusion into institutional autjzhomy

_ whld1 often involves costly administrative mechanjsms.
Institutions are concerned that federal and state govern-
ments are creating a regulated student financial aid mar-
ketplace which will force responsiveness to societal and

’ student purposes without being balanced against other
institutional purposes. The level of federal regulation has
.increased to the point that in June, 1975 the Federal Bar
. Association and the Bureau of National Affairs held a con-
ference on federal regulation of postsecondary edncation -

.called the-National Briefing Conference on Students, 3 tion about what will really happen to me in'school,” " help

Rights and Institutional Responsibilities—What Price_ - from the government if I get ripped off.” and "something
Federal Aid? This conference was the ﬁrst of an annual -#that Ralph Nader dges.”

series involving attorneys representmg mstltu'hons stu-
dents and governmental agencies. .

‘ ‘ .To mgost students there is very little substance tothe -, .
consumer protection movement in education, often be-

Students and potential students from a wide range of cause students have a difficult time visualizing themselves
backgrounds are interested, because they want,mstltu- , a$ confumers or sharing that role w16l?¢other students re-
tions to assist them in acquiring an education apd 2 job. ° gardlesy of their differences in type of institution at-

They also want the government to assist them infinancing tended, socio-economic backgrounds, and purposes for
. their education and to provid® accurate informatiotNo help being in postsecondary education.
their decision-making. Students want the government to Consumers purchase products or services. Many stu-
regulate transactions such as admissions, sales, trangfer, - dents are not aware of their status as'consumers because
, dropout, loans and refunds. Student groups at the gam- their families bear most of the financial burden. However,
‘ pus, state and national levels are interested beca re they - awareness is growing rapidly. The age of students is
- represent student concerns to educatlgnal consunier pro- "getting older. Over 50% of persons in college work during
tection policy makers. Stug)t groups also are engaged in the school year or the summer, a percentage which has
popularizing the concept of educational c::ju-mer protec- grown'in the past 20 years. More families are being forced
tion wnth students and prospective stude Student to apply for financial aid; 55% of entering freshmen ap:
groupsdire concerned becausé they will be involved with plied for financig) aid in 1974 as opposed to 45% S years

' campus task forces on educational complaints, institu- ago. Families ate increasingly unable to contribute the
tional disclosure an'd other consumer protection issues. amount of money towards their children's education that

governmental and private need analysis services calcu-
Jate they should contribute. A recent study in Illlinois,
(Fenske, 1975.) showed that in the past S years the cost
crunch has widened the gap between what families actual-
ly contribute and what they are supposed to contribute.
Between 1967-68 parental support amounted to 60% of
the expected family contribution while in 1973-74 it fell to
39%. a staggeting 21% drop, made up for mainly by stu-
dent-held part-time jobs during the academic year.
(Chronicle of Higher Education, 1975, p6:) *
Because of the?crunch in paying for college, there is

Parents and families are interested because the options
of high school age persons are increasing dramatically.
Students and families must choose from many education..

_ training and work options with complcx fmancmg and

('-‘ochedulmg patterns. Pare :%ts are lookmg to institu-
tions, government, and.informational sefvices to assist
them in clarifying educational and financial aid options.
More parents are potential students themselves. A higher
percentage of colfege students-are now older, returning or
part-time studentsand parents mvolved in job training. or
other formalized instruction.

a . an increase in communication between students and

Faculty and counselors in hlgh school, postsecondary parents about financial problems; and an increase in the
educatlon. employment situations, and community agen- use of consumer analogies throughout the society. These
"cies are intefested because they need more information to changes are expected to bring a higher student and parent

“ . help persons.umake plans Faculty and counselors in their awareness of their consumer status. >
roles asitravel agents- fof postsecondary education look to An article in'the Chronicle of Higher Educanon June 9,
the govemment, postsecondary educational institutions, 1975 summarizing student activity during 1974-75 is tltleq
and private agéncies to provide them and their students " Student Protest, 1975: Stress on Economic Issues.
-with information. ' _ Threa;ened Taition Increases, Elimination of Programs,
@ . \ 3 . ' " . . l
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Faculty Layoffs §puk Demonstrations; N&mﬂ Minority
Students See Gains Eroding.” The article stated that
there were 'more studént demonstrations in 1974-75 than -
any yeat since the demonstrations of 1971 over the Indo-
china War. The "issue that moves students now,is the
financial troubles of their colleges. It affect§ them more

. directly than the war but is less emotionally ar politically

~ charged.” e '

‘What Students Are Doing .

@® CONSUMER PROTECTION

a

' ¢

While students have not transjated consumer protcction

into their everyday jargon, they have traditionally con-
ducted eonsumer oriented projects concerned with educa-

_ tion, For example.students have: .

.set up and-administered course and teacher evaluLa-
tions; \ }

. published survival manuals about their cducation:

-designed their own courses and independent studies;

«cstablished free universities; ‘ .

.cngaged,in educational reform;

« participated in curriculum and institutional goals
committees; . . -

» engaged in negotiations and demonstrations over the
quality and style of education. admissions standards.
and costs and financial assistance;

- «handled complaints and dorfiisersonal and acadesmic
. advising through switchboards, complaint and crisis
centers, minority and other Student centcrs; ‘

.cngaged in demonstrations about their personal draft
status and forcign policy during the Indochina War:

« hired attorneys to handle both educational com-
plaints about services of businesses, agencics and land-
lords, as well as with the services of their cduca-

“tional institufions; !

* .cstablished and run studerit services such’as book |
stores, student unions, travel and entertainment ser-
vices, child care centers, bicycle stores, and bus lines;

. ~cengaged inlegislative and administrative lobbying
activities affccting institutional budgets, tuitions and
fees, student financial aid, student housing, ehild care
and health services, taxation in student book stores,
agc of majority and alcoholic beverages on campusct,
student wages, and collective bargaining.

Recently, studénts have chgaged in projects focusing
on implementing affirmative action plans to cut down dis-
crimination by race or-s¢x in admissions, sports, hiring,
and campus scrvices, S

Students have also engaged in consumer research and
advocacy in public interest rescarch groups and similar
‘organizations. Currtntly, théPelare Nader-related PIRG's

h )

~

)

" ment, however, has begun to
_ structure gnd process of consu

N . ' .

sored by the Youth Project, National Student Association,
PIRG's in three states, and others issued an interim re-
port on the impact of standardized tests and the Educa-
tional Testing Service. In the Fall of 1975 New York PIRG
launched an Educational Testing Service Complaint Cen-
ter because of the enormous impactof testing on educa- '
tional and career opportunitics, fet '

Students have engaged in consumer Projects for years ’
based on their departmental major. This has been especi-
ally true in fields such as home economics, agriculture,
sciences. business and practical economics. Many stu-
dent groups have organized campus chapters of groups .
concerned with the career they are preparing for. Such
groups are often student divisions of professional organi-
zations such as the Student National Education Associa-
tion. -

® Consumer Protection an Campus
‘ . .,

. There is no common structure or process for student :
sonsumer protection at various campuses. The govern-
formalize the meaning,

)92 protection in post-
secondary education. Initially, consumer protection will
focus on the redress of financial transaction gricvances,
such as refunds, financial 8id, loans, or'school closings.
The nexg step will be the right to disclosure of files and the,
procedures for defining and implementing disclosure of
informatiofl and setting up disclosure offices on campus.

A third major step will’be the establishment and recog-
nition by the federal and state governments of complaint

~ mechanisms on campuscs goordinated with statc and

federal consumer protection offices.

The disclosure documents issued by institutions,
governmental agencices, accrediting bodics, and student
groups, along with campus complaint or redress pro-
cedures will come to represent what consumer issues
mean to students. Much as with the term affirmative
action, the process and strlicture visible at the campus
level will begin to define the term consumer protection.

i

e Consumer Protection
In Student-Based Research:

What consumer protectiof means to students must
also be seen in terms of what students are trying to
achieve by education after high school. Timothy Engen
and Daniel Crippen's Survey of Student Response (Na-
tional Commission on the Financing of Postsccondary
Education, 1973) clearly delincates the major student pur-
poses in postsecondary education: (1) self development,
personal terms and inattempts to better socicty, and

- 7 officially-listed on 135 campuses in 19 states involving
* . more ¢han 500,000 members with aggregate operating
funds in excess of $1 million per year. Although PIRG's
- focus on environmental and consumer issues which do
not nccessarily affect students as students,fnany PIRG's
de handle student complaints about their own institution
" aswell, Inr1973, the Project on Educational Testing spon-

(2) develop employability security in career or job field
(See nlso Yungclovich, New Morality: A Profile of Ameri-
can Youth in the 1970'ss Astin, ct al, American Freshman
National Norms for Fall 1974; National Center for Educa-
tiondl Statistics, National Longitudinal Study of High
Sghtol Class of 1972; Hoyt, Consumer Protection in Post-

#¢gondary Occupational Education, for discnssions of
P, X
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measurements of student purposes, satisfactions, and
other outcomes.)

Student representatives have begun to take part in de-
fining consumer protection from the students’ viewpoint
by partlc:patmg in a number of activities.

1.A stud¢nt survey of 22,000 students and 300 student

" representatives was conducted by the student board mem-

ber on the National Commission on the Financing of Post-

_ secondary Education, which was established by the Edu-

cation Amendments of 1972 to determine the costs and the

" information bases of various types of postsecondary edu-

cational options. The student survey initiated regional

‘meetings between student groups representing a cross-

section of college studerts and students in non-college vo-
cational and technical schools.

2. Students participated on the planning committee for,
and as participants in, the first and second national Con-
ferences on Consumer Protection in Postsecondary Edu
cation (1973-74) in Denver and Kroxville.

3. Students developed the Student Information Gap
Project financed 4y the Fund for the Improvement of
Postsecondary Education to identify the specific informa- ~
tion on postsecondary education that students feel they
. heed; and to investigate postsecondary educational in-

" formation issues from a student perspective. The project
is part of FIPSE's comprehensive information and coun-

seling strategy to develop Better Information for Student
Choice in the postsecondary educational marketplace.

-

4. Students have participated in the clarification of the
FederaljGuaranteed Student Loan Program (Federal
Register, February 20, 1975.'p. 2596) regulations and the
- proposed Fedéral-Trade Commission regulations covering.
college and non-college institutions, particularly sections
providing for tnformation disclosurc. (Federal chlster.
~May 15, 1975). The formal process began with the is-

" suance of proposed GSL regulatlonsin October, 1974;
followed by4estimon ‘by’studénts and institutional re-
presentatives. ‘Final regulations became effective April
1975, and now regulate approximatcly 5900 of the 8800
Institutions eligible to participatlon in the Guaranteed
Student Loan Program.

5. Student representatives have participated in con-
'ferences and task forces on institutional eligibility for stu-
dent financial aid programs, held in April-May 1975 by
the Institute for Educational Lcadership and the Office of
Education’s Accreditation and Institutional Eligibility
Staff. Participants in these meetings have reached con-
sensus on the need for disclosure of complete and accurate
information to prospective students.

6. Student representatives have participated with the
Federal Interagency Committee on Education, and its
Consumer Protection Subcommittee, in the development
of a coordinated nationwide clcaringhousc of complaints
involving federal and state agencies, campuses, and other
sources of complaints. Students strgsscd the need for in-
tegrating local campus and community-based complaint
centers into all complaint systems.

)
/ ’ a - .
+ / o ' ) e _

7. Students have participated in the national conference
on Student Rights and Institutional Responsibilities spon-
sored by the Federal Bar Association and Bureau of Na-
tional Affairs. This was the first conference in the growing
field of federal and state regulation of the student/insti-
tution relationship. Concern for regulation is engendered
by expenditures of over $6 billion per year in federal and **
state student financial aid including Office of Education’
programs, Social Security benefits, VA benefits, and state
scholarship programs.

8. Students have advocated consumer protection before
Congress. In 1974 the National Student Association spent
considerable time to insure that students’ rights to their
education records and subjects of research established |

-under the Family Educational Rights and Privacy Act of

1974 (Buckley Amendment) were not eliminated as insti-
tutions sought exceptions to student access to records. In

- 1975 the National Student Lobby testified in House and

Senate student financial aid hearings, urging that institu-
tional refund and disclosure requirements similar to these.
of GSLP regulations be enacted into law, and the U.S.
Commissioner of Education be glven rcsponsnblllty tore-
quire disclosure by mstlﬁutlons in standard forms which
would allow comparisoris between lnsututlong and pro--
grams—rather than having current college catalogs quall-
fy as disclosure documents.

9. Student /epresentatives have reviewed federal infor-
mation and disclosure programs. During the year 1975-76
students will participate in the Fund for the Improvement
of Postsccondary Education’s Better Information for Stu-
dent Choice project to determine if information standards
being developed by institutions meet students’ informa-
tion need. Students will also review the qctxvitles of the
Offite of Education contractor which is designing an insti-
tu;{ongl disclosure form, questionnaires for enrolled stu-

dents and alumni, explanatory pamphlets for students,
‘institutions and state agencies, and an institutional

monitoring system by the Office-of Education’s Accredita- -~
tion and Institutional Eligibility staff. -
[a}

“

e A Role for Students - 4
. ' n

Theré are important roles for studeénts, student services
organizations and students' attornﬁys in both defining

‘consumnier protection and in providing consumer protcc-
© tion services. Students cari: 1

’ Tr{i‘,xn‘mcr°

forma-

1. Establish spccific student lcgal rig,hts t
protection, partlcularly rights to refunds and t
tion; - RTINS

-~y -

2. Assist in translating legal rights into information and

redress procedures for individual studcnh prospcctive

students and their families;

3. Monitor and critique the consumer protection nodcls
designed by others, particularly to insure that thdy pro-
vide practjcal redress for consumers; not simply rhetorical
redress to satisfy the purposes of regulators and others;

E
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4. Desngn new information collection and dissemination rights-to mformatlon ﬁnanmal resources, and r.esolqtlons
services and agencies which are student-constrolled and f conflicts. A prospective student and his or her family
swdent -run. < - should be able to receiye lnformatlon. resources and edu-

. caﬂonal services of a“k/zown quantity 'and quality. Without

® TOWARDS A CONMSUMER the right to these planning constants, persons cannot
. PROTECTION SYSTEM FOR / / 1 make personal decisions in a rational manner They can-

. POSTSECONDARY EDUCATION not gmn control over/lmportant and compls x dems\ons

_ W ,\-. .
Regulatory responses to consumer protection in post- ® Fed_eral Role is Emphasized / B

secondary education have been diverse; ranging from the , ) / Co )

traditional licensing and accrediting activities of educa- '

tional in3titutions by state governfnents and by private

; A ! ) € ’ The federalgovernment will play a crucial role in estab-,
peer review groups, to the new diregt intervention acti- lishing a student's, prospective student's and his or her -
vities ip regard to advertising, enrollment contracts, re- -~ family's right to {nformation And personal counseling ser-
funds and student loans by the U.S. Office of/Educatlon vices. Without the establlsl{ment of these rights in federal /
and Federal Trade Commission. oéo and Constitutional law and the designation of rpSponS|b117

The responses. however,®ave been uncoordinated itics in federal, state and local governmental agcncles,
with one agengy or privat¢ grdup often ngt knowing what postsecondary institutions, and information sérvices, .

. the other was doing—or. disagreeing off who has juris- there is no hope that the'infotmation or services Will be

diction over a problcm. over who has the resources to client-centercd. any more than clementary-and secondary..

[N
solve the problem, or even over defipitions of what the cducationfd! services are strhctured to be client-centered

problem is. ' today ' NN " R

The blanket ph rasc consunicr protection has been . ‘ ' : K Y
(threwn over many activities leading.some persons to he- ‘ ) -
lieve there is a conprehensive consumer protcctlon system. e Competing Information Sburces

There is no comprchcnswc consumer protection system. ' .

There has been. in the past two years. however, a great - ; . N .
increase in the discussion of consumer protection among A prospective student should have the right td.com- .
diverse parties and interest groups involved in‘the debate. . petitive sources of information: This néed arises from a

Students. as an interest group. have engaged in these basic principld of accountability to individuals.” That is, no
discussions asking: ”V'Vft is tho definition of consumer person should be subject to information from a monopoly
protection both as a wHole. and in response to specific information source because the information will neces-
problcms? What is the cost of consumer protoction? sarily reflect the purposes of the information source. This
Which agency should be coordinating protection or regu- - * principle is particularly important in education becausc

- 1ation? What will the rcgulation cost individuals. groups, the widely diverse kinds of students in diverse co '
agencies. and society? Exactly whose purposes are being munitics with diverse postsecondary edueatlonal, rposes
furthered by each consumer protection activity?” can never be served by limited information sources.

As morc people discuss thesg questions the definitions The state and local government's role in providing in-
will becomc more commonly-acgepted and there will be formation should be complementary to, and in partial com-
increascd coordination. Consumer protection will begin to petition with, the federal role. Government information
be a real system. with dcfinitions. purposes, principles, services should also complement and compete with insti-

. limitations and expectations of its own. rather than being tutional and educational information services, and in-
a description of the unconnected parts of a dcvclopmg sys- - formation from business and labor, and student organiza-
tem. tions. -

. . 4
In defining the consumer protection system, students

neeq to set forth their purposes. definitions, principles.
and expectations. Students need to establish their role ® A STUDENT
in the system. The role of prospective students, students. INFORMATION Bl LL OF RIGHTS
and their families. can be based on the analogy of the
motorcyclist in the book Zen and the Art of Motorcycle

. Maintenance. The gist of the book is that persons must in-

~ feract in specific ways with systems designed to serve

them (¢ither motorcycle systems or edicational system s).
In discussing consumer protection, we have been proceed-
ing without recognizing that care and maintenance by
students, as well as by the institutions, is necessary to o : ‘

The foliowing are key ¢ oleinents in a complete Post-
secondary Educational Maintenance System, gleaned
from the experience of this writer and other student re-
presentatives over the past four years of tinkering with the
student financial aid and student information systen.

-«

give the system much of its purpose and direction. Stu- . The Right ¢p Complete and Accuratt Information
dents, as participants in edncafion. should pay part of the . About All PostseCondary Educational Opportunities

costs, monitor the machine, determine whenit is getting and Resources. _ ‘
into trouble, and take responsibility to fix the: machine, Students, prospective students and thelr fumilies

or trade it in when trouble does occur. should have the right to complete and accurate informa-

A comprehensive consumer protection system does not tion about their postsecondary educational right§, oppor-
mean much to prospecfive students unless it establishes tunities and resources from governmental and institution. |
H ’ '

) : : .
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dent testing through consumer-based organizations; and

be in casily utiderstood fozma%na:::hr:aduy accessible
to students, This should also in right to infor-

al sources, : :‘F information should be validated by stu- -

. mation colletted directly.from students and former stu-

dents by agencies outside the institution.

2. Statutory Guarantée of The Right to Information.
The'basic fuﬂdisclosure provisions should be enacted
into statute asa réquirement of eligibility of each insti-

tytion which enrolls students receiving federal assistance.

Such a provision should be self-executing (not requiring
regulations before going into effgct) and should be ‘the
basis for indmdual{student s rights to sue for damages
for misrepresentation. Exact definitions of what is
complete and accurate ifformation and what should

.be disclosed will evalve over a period of years. We feel

that this principle of jurisdiction over postsecondary
educational institutions is important to protect students
who need information, and to ensure the purposes and
fulfillment of all federal student aid programs.

This statutory guarentee should also charge the U.S.
Office of Education with the responsibility. to issue reg-
.ulations to ensure that disclosures are made in standard
formats which are understandable to prospective stu-
dents, and which promote comparisons between pro-
grams and institutions.

\

3. Regulation Muét Be Under the Congrol of Consu-
mers and the Public to Ensure Credibility.

For the purposes of public credibility, students, po-
tential students and members of the public should be
placed in positions of responsibility on federal regula-

, tory bodies, state licensing and approval bodies, private

accrediting bodies, and other bodies which collect and
disserninate information about education, handle educa-
tional complaints and regulate postsecondary education.

4. Self- Help Remedles Are Best\‘Por Sludents and

Society. -

Students, prospectlve students and their families
should have the right to local information, local advice

and local resolution of problems, so they can pursue in- -

dividual self-help remedies; without making long dis-

~ tance-phone calls, “without making a federal case out
of it,” and without needing extensive counseling or le-

gal assistance. This means that remedies should be de-
signed to allow the resolution of competing claims with
the least amount of consumer time, expense, red tape,
or expertise. When similar problems arise for large num-
bers of persons (such as the refund due when a person
withdraws from school), it is important-that the rights
of the student and the school are clearly deflned so that

. the resolution is made without the neccssity of exten-
- sive negotlation or litigation.

N

- 5. Right to a Local State and National C‘omplulm
System.
Students, prospective students and their families

 should have the right to locally file complaints about

r . .

financial transactions, program abuses, misinformation,
or misrepresentation, or discrimination, and to have
such complaints processed locally. Complaints should
also be analyzed at statewide and national levels that
patterns of abusg (such as in the Gyaranteed Stud .
Loans) can bé‘:igm&ﬁgd_q'mekly through an early warn-
ing system. : -
4 . iy \

6. Institutions Should Have a Stake in the Success

of Students: Private Enforcement in Regulating the Ad-

vertising and Admissions Process.
The best regulatory principle for the admissions pro-

_cess is to give institutions and agencies which enroll, or

assist in enrolling, students a stake in the success of the
student. With such a stake, institutions and agencies will
expand information and counseling services to assist
students in making wise decisions about choosing a °
school and in remaining in school after admission.

At schools where salespersons and admissions officers
are on commission or similar reward systems in which

" their motives are potentially in conflict with those of"

students, such persons shpuld receive salary commis-

sions based not simply on enrollment, but upon (l) en-
rollment and completion of one or two weeks, (2) per-
sistence for an additional period of one or two months,
and (3) completion. This principle involves the reverse

_side of the fair and equitable refund policy. Since tui-

tion and fees refunds are based on completed time, so
should commissions paid to salespersons. >

t

7. A Local Advocacy Structure Qutside ofi‘:ﬂﬁél'

‘tional Institutions Is Needed for Prospective Students.

- A student, prospective student and his or her family
should have access to information, advx‘\help, and ad-
vocacy in educational planning from a I0cal Qrganiza-
tion which has as its primary purpose the advocgcy of
the student’s interest in the transition from schdol to
work, or from school or work to postsecondary educa-
tional opportunities. Its core program should be built
around an information system, not simply a counseling
system. ]t should play a central role in local and state-
wide planning. It should bridge the gap between’ man-
power training programs and educational programs, '
both for students, and for persons responsible for plan-
ning and admlnistering thosq programs.

8. A Massive Increase ih Consumer Reports and Stu-
dent Services To Meet Student Needs.

Seérvices for studerits, delivered both by non-profit
and for-profit agencies, should be expanded greatly, par-

. ticularly student consumer"reports, including data col-

lected, analyzed and issued by consumer controlled
agencies. .
' K 4
9. Legal Services for Students and Potentigl Stu-
dents.
Legal scrvlces are needed to advise and assist indivi-

duals in understanding their Ifgul rights and obligations
In postsecondary education. Questions concerning ac- .

. cess to information, admission, financial assistance, pro-
1 A
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gram eviluation, individual expre

al requirements are ¢xamples of areas where such aid

is needed. Students and prospective students should
have access to legal services in a professional relation-
ship in which attorneys and other legal resource per-

-sons are responsible primarily to their clients and not

>

to jnstitutional or govemmental third partics.
8

10. Right to €ontrol Educational Records.

Each prospective student, student and non-indepen;
dent student’s family has a legal interest in educatiofial
information collected about him or her by elementary,
secondary and postsecondary educational institutions;
by local, state and federal govemmental agencies; and
by private educational testing or information services.

Each person with such an interest should have the right *

. to prevent release for unrecorded purposes or for pur-

ERIC

Aruitoxt provided by Eic:

poses unrelated to the need for its collection, to ex-
amine and correct such records. to have such records
transferred under certified conditions to other personal

record keeping centers, such as educational credit banks,

and to otherwise control such records, > ,

.

4

11, Right Not to Participate in Information Collec-

tion Activities. .
Each student, prospective student and their family

. . . I L,
has the right to privacy in not participating in educy;

-

",%{J. .
szﬁ'\, antl occupation-

o ) PR R
gr.éseafch information collection activities -
tEstrictions on how the information is \
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12, lndepen% tiident Orgariizations are Needed
to Collect, Validate.qnd Disserihate Tnformation to
Student Consumers ?ﬂ' Education. ’

Because most information about postsecondary edu:
cational opportunities is collected, organized, and dis-

-seminated to meet the nceds of educational institutions »

, * seeking specific student clienteles, this information, even

when adequately distributed, serves institutional negds
more than student needs. If better information 184}(; be
made available to aid in student decision-making, it is
crucial that research orggnizations controlled by student
corisumers be developed to collect, organize, and disse-s
minate information that meets the needs of-students,
prospective students, and their families. . ...~ "

' In addition, consumer research organizations are
needed to validate the collection, organization, and dis-
semination methods of other soyrces of information. It
is particularly important to have an-organization inde-

-~ pendent from institutional or governmental information
collection agencies that would monitor information col-
lection practices and protect the rights and interests-of
the students whe are the,subjecfs-of the research. Stu-
dents also need to be-assured that the results of the re-
search will be made avaitible-to the students involved.

L

A
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Laytan Qlson, age 32, 1s currently president of the National
Student Educational Fund in Washington, D.C. e is for- :
mer Fxecutive Director of the Nationgl Student Lobby , .
(I‘)7I-7’f) and member of the National"Eask foree on Stu- ’
dent Ald"Problems. He ls an attorney licensed in Califor- . -
nla and.}linois and worked for OFO’ legal services pro- .
gram in Chicago (1967-71). He has written, **Should ifigh- -
er Education be Consumer Controlled?”. a presentation to
the 1974 Association of Anerican Colleges Annual Confer-
ences” - .
‘/ . _‘ . . B . ™ ,.
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by Sath Brunner

WhAT STU('ENTS leed -
10 Know: Abour

Thjstx:hapter examines, from a student perspec&lve whnt
studénts need to know about postsecondary educational op-
tions. This chapter focuses on higher education and only by
inference includes technical vocational, and pr6prietary
schools. Any.complete information system must also ihclyde

-'mfortnat'lon on these areas, as well as on job and career op-

>

tions. This papet disbusses the increasing pressure for better
information, and the potential benefits resulting from provi-

.ding better informatian to studenfs. It exammes the avail-
- able research on: what students need (6 Know about colleges;

" the reasons students give for obtnmmg a postsecondary edu-

tial information sources.

cational degree; and implications for college information
dissemination. Finally, the chapter discusses poten-

-

@® PRESSURES FOR BETTER INFORMATION

There is a need to maximize the-available national edyca-
tional resources at a time when those resources are shrinking.

. .Presumnbly. better information would facilitate a better

“match” between students and institutions thereby increas-
ing the efficiency of the institution dqd minimizing student

* attrition. v

Proprietary and-: techmcal schools hnvc been included under
federal programs:previously reserved exclusively for higher
education. The profit-making nature of many of these schools
has raised the issue of* consumer protection in postsecondary
education. Declining_ enrollments have intensificd the compe-
tition for students, thercby seth'Ling policymakers to the
possibilities of consumer fraud by colleges. Thesg-forces have
have combined to raisé the issue df consumer protection for
all.postsecondary educational instituﬂons

SOth federal and state govemmoutnlnrc moving in the dir- -

cction ofz; "mnrkclpblce" strategy for funding postsecondary

-

n
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educatiom This'strategy assumes thaf financial aid will be -
“cdrried” by the studer:)to the institution. The success of
this strategy depends, in/part, upon stddents being able to
discem which institutions best meet their needs.

- From a student perspective the mos} immediate need for
more complete information about colldgiate institutions is
the need to maximize their educational{spending throbgh a
better knowledge of how programs faciljtate obtamment of
student goals. To a lesser cxtent, there s a need for consumcr,,
protection from mislcading college recrujtment practi o
A third student concern, rarely articulated, lies in- clarchmg
the purposes of a college education. The'development of
better info;mation should include a debntx: ovet what stu-
dents cah expect from cducational institutions. This informa-
tion should modify studgnt behavior by allowing studcms to
“vote with their feet.” Iriformation should modify institu-
tional behavior. by clarifying their purposes and forcing them
to more closely parallel student.nceds and goals. - .

« There is a limit to the bericfits of better information.

The importance of information as the basis for postsecondary
educational choice presupposes a rativnal mnrkctplacc This_
is clearly not thocase. For most studentsithe decision to at-~
tend college continues to be motivated b socm-economjc

‘status and standard measuics of academic nblhty — two fac-
- tors which are correlated. Indced, what appear to be the

most effective programs at enabling minority students to
attend college — TRIO programs,.Educational Opportunity
Centers, Educational Opportunity Prpgrnmg — are ggared less

~ towards information and more towards rccrgitmcnt_. Many

students of higher socio-cconomic statds and measured acade-
mic ability choose institutions pn the basis of status and pres-
tige. While it may be argued thnt institutional status Is a form
of information, such status depends not on the distinctive
characteristics of the college but on the degree to which it
compares to the most elite academic institutions such as Har-
vard, or Berkeley. As such if §8 extremely one-dimensiorral
arid Imited.information. . : .

g 1
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Many other situational factors may make college choice .

“ not necessarily a “free”™ choicé. Students may make choices -
based upon: theit desire to remain in a geographical areas,
their ability to attend full or part-time, influence from parents
and others, religious affiliation, the degree to which their
frignds attend the same institution, or the view of college —

“»any college — as the place to be dunng\he draft or a recession.
The degree toﬁuch colleges are selective further Timits stu-
dent choice students face financial constralnts limiting

" their choices among publlc and pnvate institutions, state .
universities, state colleges; communitycolleges, in-state col-
Ieges, out-of-state colleges, and so on. The most important
choices may be in choosing whgther or not to'go to college, ' .
among programs at specific institutions,’and how these pro-
grams relate to jobs and careers. [t isin these areas of-choice
that the most complete and accurate information is needed.

" The cohcern of poM/B/makers for maximizing resources,
consumer $rotection, and a marketplace strategy for fundmg

* and' student concern for a better choice of institutions, con-
sumer protegtion and institutional chdnge, obscures the cen-
tral questign of precisely what information students need to
know to nhake those choices. This question must be addressed
in order to formulate a useful information system.” Hypotheses
on what types of information are useful and nceded should

be established on the basis of interviews with prospective stu-
dents and subsequent field testing.

" for a major and graduation, iengt;\ of time t¢ complete the
program and program cOmpletion costs; future job and
skill demand, job and career entry qualifications, the need
for more education to succeed in particular areas and the
number of graduates who get the jobs they.apply fos;
the transferability of credit; and the degree of difficulty
in entering and specific program of interest. Kinnick also* .
foung that while “the students had been asked to list only
the information needed gbout postsecondary education
[they] -time and 8gain submitted items calling for mote
informatjon about the job market, career opportunities
and a self-review of their own capabilities,motive and
mtereSts” (Kmmck p 87).

o

Current students, whtle in agreement with the ma]or
information priority areas of high school students added
the areas of the availability of help from an instructor or
tutor if there are difficulties with the course; the availa-
bility of.job placement assistance while in attendance and
upon graduation; and ,ugformation about what the programs
prepare students for and enable them to do. Kinnick sug-
gests that “perhaps the direct experience they have had
with postsecondary education account for the high rat-
ings given to these particular areas” (Kinmck., p. 13).

L.

Substantial dlfferences were found between the items
rated important by students and those rated of impértance
N . . - to prospective students by admissions officers. The ad-
@ RESEARCH ON THE missions,officers underestimated the importance of informa-

INFORMATION NEED-S OF STUDENTS tion about teachers and instruction results of attendance
and jobs. »

Kinnick’'s findings reveal the importanc‘e of involving stu-
dents direetly in developing information about institutions.
The greatest information needs scem related to the specific
programs ratherthan institutions. This is true regardless of
the choice situation — enrolling in college, institution, or
program — faced by the student.

There is also a body of research which, while not directly
related to what information students nced to know, seeks to
learn more about how students change in different college
environments. This research is important because it establish-
es that Institutions do have different effects on students, and’
it secks to isolate those factors which cause the different
effectsUltimately, this type of infom’mtion may be the
most uscful to students. - . S

Astin (1968) nttcmpted to isolate fnctors in the peer groups,
classroom, administrative-and physical envifonments.of colleges
that had impact on students’ development. This research is

" Several observers have noted the lack of thoughtful analysis
. of'what students need to know about college opportunitics
" (Kinnick, 1975, “Better Information for Student Choice...,”
1975, Shapiro, 1974). Most exceptional is a 1975 study by ="~
. Kinnick surveying a cross section of Oregon’s prospective
* students.current students, and admissions officers. Kinnick's
\ study is particularly important in that it is the only survey
directly asking high school students what they feel prospec-
tive students néed to know. Kinnick was able to develop a
hierarchy of information arcas and the respondents’ percep-
tions-of information availability in thosc areas. Several other
findings of the survey should be noted:

Kinnick emphasizes that-“it scems clear that when asked,
. students can clearly and comprehensively identify what -
they feel they need to know about postsecondary educa-
tion. Because the perceptions of prospective students dif-

o feremtkinds of choices (should 1enroll in college, which tices were severe, and there was little conc'cm_ with the indi-

institution should I enroH in, which program shoulid | en- . vidual student. ‘ o -
. roll in) werdyery similar. This suggests that information Astin and Panos (1969) attempted Yo asscss the significance

development and delivery may concentrate on the same S of institutional diversity in the productfon of skilled‘manpower

* _items for students in all three situations. - by, compax‘ing the cffects of different ¢ollege environients

) ) o on undergraduates’ educational aspirations and catecr plans.

_ There was partigular intcrest on the part of prospegtive The authors found thagthe large observed differences among
studcents in gaining information about-conrse requircments institutions in thelr students’,educatlonal Outcomes was mostly
(€)

fer significantly from current students and admissions
officers, it would seem wholly inappropriate and mislead-
ing to cstlm.ité prospective student information needs
only fromi soiuitmg the respanses of current students or
admissions officérs” (Kinnick, p. li2).

information needs of students corfronted with dif-

particularly intcrcsting in that Astin was able to break down

- his findings according to types of institutions. For gxample,

19

he found university environments to be highly competitive,
with a high frequency of organized dating, and relatively lit-
tle participation ih musical or artistic activities; instructors
and students were not personally. ipvolved in the class, stu-
dents were unfamiliar with their instructors, grading prac-
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a function of the dlfferepces in the entenng student bodies.
However, environments did seem to explain some of the dif-
ferences in outcome.

Chickering (1969), in a ﬁve year Iongltudmal study, identi:’
fled six institutional conditions of small colleges'which seemed
to enhance the students’ personal development. Seven major

“vectors of development” were achieving competence, man-
aging emotions, becoming autonomous, establishing identity,
freeing interpersonal relationships, clarifying purpose, and
developing integrity. The six conditions were: clarity and
consistency of institutional objectives, institutional size, par-
ticulat characteristics of the curriculum and the teachir;g
and evaluation processes, residence hall arrangements, facul
ty and administration interaction with students, and the:stu-

dent culture.
) Clark et al (1972) attempted to account for differential
changes in student characteristics caused by the influence of
colleges. They found that while differences in the $tudent body
accounted for a great deal of the student chadnge, the kind and
degree of change also depended upon student instLtutionuI
match.

’

- '@ STUDENT PURPOSES

_“ Three national studics have been undertaken which exa-
mine student purposes in obtaining a postsecondary educa-
tion, These purposes are significant in that, presumably,
students choose options in programs that would maximize
the likelthood of achieving these ends. Information, 1n part,

MEMBERSHIP GROUP
‘mPgréLANCE High School 2 . Colle . Admissions
CATEGORY 3 = No. Item 1 Item| ) Item
AND GROUP *" QUESTIONNAIRE of Group Group Group ‘
MEMBERSHIP: ITEM © ° Jtem| Mean  Rank | Mean' .Rank | Mean ~ Rank
‘MEANS AND . ? — ‘
- RANKS " Admission, . 6 4.01 7 3.87 -9 3.68 7
1 A/ Costs:. - 5 4.12 3 4.19 25 | 4.18 2 4
5 rf:;‘ y | Financial 5upporx~ﬁ 8 3.88 95 | 412 . 5 4.26 1
: Physical L } ‘ , - .
V(Kinn_ick‘, 1978) | Surroundings " 3 ;| 400 11 3.7% 4
- ‘Social Lifé and ¥ . . .
- Activities - 5 3.56° 12 3457 1
s ' ' Teachers and
N Instruction 6 4.05 4 3.67 . 8
Support Services 7 4.07 4 3.70 5.5
) . School Reputation 3.82 7 3.18 12
. ' .. Other ‘ .
| Characteristics 9. | 388 3.60 9
_School Program 12 4.14 25 | 3.82 3
Results of Attending 12 4,04 6 3.61 10
Other (Jobs, Caredrs) 6 | 4.30 3.70 5.5
- TOTAL 83 | 4.00 372

should facilitate a student’s understandl‘ng of how an insti-
tution would help them btmn their goals. #
Engen and Crippen (1973} conducled a survey of approx

imately 11,000 students dt 188 diverse institutions for the

" National Commission or{ the Financing of Postsecondary

". Educatjon. This survey Was supplemented by regional review
sessions with another 300 students. They identified the single
most important student objective in obtairiing a postsecon-
dary education as sclf-dcvclopment (34%). Other. objcctivcs

imorder of their importance were “‘employability” (

“income”’ (16%), and *sociability”” (14%).
A second major study undertaken by the Commissio
Non-Traditional Study (1973) attempted to gauge the demand
for leaming opportunities among older individuals. It re-
ported that 70% of “would-be learners™ and 69% of *“cur-
rent leamers” wanted to learn for “informational and intel-
lectual development.® The study listed §2.3% of wouldbe
‘leamers, and 47% of lcarners wanting to learn for reasons
of job and. educational development.
Finally, Yankelovich (1974) in an interview of 1006 col-
lege students found that the two major purposes in obtaining
a degree were self-development (34%) and later economic

rewards (35%). Yankelovich concluded:

The. remqmmg 32% are. in a sense, the most inter-
esting. They are the young people who put a. strong
emphasis on the intagibles of self-fulfillment and self-
actualization and yet, at the same time, their major
purpose in going to college is for the practical career
training. They strike what is perltaps the dominant
theme of today’s college climate: they are trying to
achieve a synthesis hetween the old and the new val-

: -
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ues by a.tsumm; that it is possible to }e_‘ek hd find
self-fulfillment and personal satisfaction x#é/onuen- ‘ i
_ tiondl career, while simultaneously enjoying the kind @ ADDED ASPECTS OF THE DEBATE

N qfﬁrumctal rewards that wilb enable them to live full, ;
" rich lives out_n’deﬂof‘rhgs'r work CP 20), . ON WHAT STUDENTSINFED TO KNOW

’

The findings of these studies indicate that there are current-
ly two main student_QurPoSes injobtaining a college education:
,.,"sclf-d'cveImeem.-anﬂ'gpqnomic rewards. ‘At a broad level,
-+ information about colleges should be organized‘in a manner
. 'that fagilitates student understanding of how a college degree
. -and particular institution3 can contribute to the réMfzation
*, of these purposes. Currently, even a cursory review of college
catalogues reveals that while colleges may imply that they
" contribute tb a student's self-development this claim is char-
acterized more by, rhetoric than by substance. Many celleges
" have consciduslyslown-played their relationship to the career «
development ofstheir students. This ignorance of their career
role creates a serious impediment to the students’ ability to - '
select colleges and to plan for a career. Yet, colleges have
" benefited from the widely held belief that a college degree
is the key to middle class statis,
: N ‘

The lack of concrete data on what students need to know
has led policy-makers to debate the issue according to what
information systems exist that may be made available to *
students, such a6 management. data from th@AHEGIS (Higher
Education General Informationt. Syrvey) system. Froma .
student perspective two additidnal sofirces of inforgnation
should be included: (1) clarification of missions.by, institu-
tions, and (2) student course and professor evaluations.

The Newman Report (1971) has noted the vagueness of.
purpose and institutional mission which characterizes most
colleges. Newman notes that some differentiation existe
among different types.of colleges prior to 1950; 4,

But these differences alsq have all but disappeared.
Steadily liberal arts curriculum have become the stan=
dard of both public and private Zolleges. The agrigultur.
al college, the teachers college, and the minipg schodl J

, ‘ : . . have tended to transform‘nto the Stdte Callege or.

‘® INFORMATION NEEDS OF : ' fhrther into the State University. The growth of Fed-
DIFFERENT TYPES.OF STUDENTS \ o _ eral support enabled many institutions, Yoth public

e ‘ and private, to expand into graduate edutation and to

: 4 hire faculties oriented to academic disciplines-rathér

than carecr-related programs. Even in the new and
rapidly growing community-junior colléges, twd out of
every three students are enrolled in a transfer program
designed to prepare them fot academic degrees at a

. . . - o -
< “While little research exists'on Iﬂf\c information needs of .
students, still less cxists on howdifferent types of students
(older, women, minorities. part-time) may nced different kinds

~ of information. Indeed, with ghg‘éxccption of Engen and four-year institution.... ‘ -
Crippen, the rescarch cited in thig essgy focuses on the tradi- At the same time d{Dersity aigong institutions has ; ~-
tional, full-time collegiate student's; disproportionately White, - ‘ declined, diversity of course offevngs wjthin each in-.4
" male, and in the 18-22 year old ‘age group. v stitution has|been increasing. TechWica “colleges h‘qg‘g‘
Cross (1972) gives some indicatjon,of the possibilitics of added the himanities; social sciencgs tlepartmbnts have
diffcrent infotn]ntion nccds ln urgiﬂng [hnt “New Students"’ beeﬁ l’S"abIl‘S L’d,‘ traditl'onal dlS'Cl ines hclwe Subdluld(‘d
. whom she defines as those scoging‘in the lowest third on The uniform\gcceptance of a divgrse curriculym is an

indicator of a YWrowing gimilarity Rf mission: that of
providing general academic educatlon. The system of,
higher education as a whole is now strikingly uniform:
_ almost all the institutions have the same general image
of what they want themselves —and their students —

achievement test scores, have a negative.view of learning oppor-
tunities. Cross argues thatnew programs which go beyond
simply gn academic model of léarning arc required for these
students. But she notes that “Fpr:New Studeats, the school

situation has been a fearful experience. and the lessons they " to be (p. 13). : -
have learned are handicaps to future learning. In developing . o :
new educational programs for New., Students, one of the first .o : . T A
tasks will be to provide a new pétception of the learning pro- S This factor contributes to-student confusipn over differ-
cess” (P.46). Information for sugh students should be based enced\ymong institutions: In the past two decddes students
on this perception. . S have been forced t6 differentiate amohg institutions primarily
It would appear that older stydents have differing informa- y, on the basis of status and sclectivity. The Newman Report

, tional needs than traditional students. OlderStudents, rather notes: :
than beginning a carcer at I8 and requiring information on over- o v

all carecr pattgrns and educational programs may require a

more job-specific set of informatlon. That is, they cnter the
cducational systefn from the point'of a career of mid-life and
may need to know how education gan advance them in their

Individuals today have a choice among colleges
_ which are ‘casy’ or ‘tough,’ ‘first rate " or ‘third rate.”
This is essentially a choice derived from the differences
{ in the prestige and orientation of faculties, and the con-
. fareer, fﬂ_cilimtc a change of cargors, or prepare them for entry 0‘ sequent rigor of ailmissions policies and academic of-
'+ into a carcer at age 40. Such stidents also require informatibn ferings, It is not a choice between institutions which
on programs in their geographic viclnity and at hours of the . ' offer differenit modes of learning, but between insti-
""*day that they can attend, as well asdnformation on different tutions which differ in the extent to which they con-

types of services such as‘child care. - ¢ form to thé model of the prestige university. . . For

4

. These two examples arc obviously not exhaustive but cves y-shool with the distinctive character of Berheley,
< suggost that the development of infbrh'nution should take - Antioch, Northeastern, or llarvard, there are fifty or
into account the need#'of differing types of students. ‘ a hundred institutions with little to distinguish them,

’ [N
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. ‘one‘gom the other. Some students we have interviewed
. s feethemselves as.'State college students’ rather than
as studeénts. with an identity derfoed from a particular
campus (p. 15). o a
B ‘
' ~ >

[4 ‘ . ' .

~ The fore#nost example of an institution "deﬁning its'hissi(‘)n
to facilitate student understanding appears to'be in the case
.of institutions adopting competegice-based learnipg. Under
* - - this system the college must more clearly, delineate what it
- -expects the student to achjeve, how the college will contri-
. . bute to that"achievement and how the student will be eval-_
g uated. “The students know irf advance what they are expected
- to learn and'what they can expect of the institution. Alver-
no College describes its own such program,”
. N S .

In order to integrate into a developmental educational
‘experience these three strategic components — manage-
ment of change (process), academic experience (content),
and professiondl direction (motivation), weidentify ‘

" as our<core learning strategy — Competence Based Learn--,
ing. Ineffect, the student goals, then, become those

.. competences which students must’schieve in order to

) . graduate. What that process of achievement involves™

: is careful direction for'#t“e students in relating goals to -

s v vtlues and career aspirations, in making maximum use

. of learniing resources, in assessing stages of development,
and ultimatély in earning adegree. For Competence

where by certain abilities Pequired of a stude/ﬁﬁqnd the "

criteria used in assessing sqtisfactory demonstration

df those abilities are made explicit, and the student

is held accoun or meeting those criterig.’,
(Alverno College Cgtog,_ 197475, p. 14)

e

- Student course and professor evaluations have been increa-
sing over the past several years. Thex'are of varying quality
and methodologies. ‘The principle in all of them, however,

“is that students undertake to evaluate their courses and teach-
. ers. ®his development is important\beyond its immediate
application of enabling students to make informed choices
on enrolling in certain cdurses. These studies could be expamd-
ed to ilclude general satisfaction surveys by field and insti-
o tution. If developed in such a fashion they would present
.~ useful documents for institutional dlsc_:losuge. )

In general, these efforts should be supported and encour-
aged to develop. Where broad evaluations are availabie they
should be used by institutions 4s part of the information made

* available to prospective students,
. - '] [ 3

N
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-Based Learning, as we see it at Alverno, is a process -

. Conclusions” - .
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I. From a student perspective better information is needed

_'in order to maximize th¢ investment of time and money. Bet-

ter information would facilitate an improved match.between
students and institutions by. giving students a better under-
standing of how a college ed%cation, an individual campus,
“and 4 given program can contribute to attainment of student
goals. Better information should glso contribute to protection
*against misleading recpuitment praltices, and in changes in

institutional practices as well as student choices.

2. Although information is important its value is limited.
The importancé of better information presupposes a perfect
“market system,” which is not thé case. Access to higher
education, and choice?ar?f)‘u"g—gwi;:\stitutions, is still largely
dependent upon socio miic status, traditional measures
of academic ability, and financial resources. Choices among
institutions may be based on a hast of situational factors
that further limits the relevance of better information.

3. The biggest information needs may'be in the areas
of choosing whether or not to go to college, which program .
in a particular institution to tike’ and how attendance in the
program relates to jobs and carcers. v

4, The effort 1o generate better information should be

. ‘accompanied by an effort to clarify student objectives in ob-
taining a college education and in c.larif ying the missions of ,
institutions. A significant step towards better information
will be made if institutions recognize the duality of student,
purposes, economic rewards and self-developmeént, and can
clarify their missions, and how those missions gan facilitate
the realization of student purposes. In g system of institu- + -
tional similarity where students must choose on the basis of
status and prestige, information has limited value.

5. The only way to effectiveiy answer the question “what
do students need to know about colleges,” is to survey pros-
pective students directly and to subsequently field test the
results. Further research such as Kinnick’s should be under-
taker.' ' ‘ ‘

6. Future research should attempt to discern what, if any,

. differences exist in the information needs of different types ..
of students. Research on what kinds of institutional con-
ditions cause diffgrential change in students should also be
supported. Although this research is not immediately useful,
it promises to yield important information with which to
differentiate among institutions. :

7. Students should be involved in developing information
systems. . This is necessary because their perceptions differ
from those of administrators. One means currently avail-
able is through student course.and professor evaluations.

LR

~_ Seth Brunner, age 23, s o recent graduate of the University of
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A Information Gap Project. He ts o member of the Calitornta U
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Many aspects of educational consumerism have been . o g the utilization of persongel in recruitment, admissions and
.. ¢.6xamined. Most studies. flxowi;vc‘_r,“fail'lo'dﬁ‘:ﬁyze%ﬁe‘ e counscling. This information can be directed at prospective
= of in"formatio-n and of iqfqrf"n_a[i,on dissemipation, in the de- students, their families,_their peers, and gther persons who
gﬁiﬂfPﬁf{*“kmgﬁf .ﬁé’sf%.mT;v.rGSpﬁ@muggﬁwmuguung can influence decisions to enroll in educational programs,
bR ‘;?}Li)stsecon'zft_'r‘y%ducziti'mmj‘ Bigiens. This paper will including teachers, counselors, ministers, and social group
= ‘t‘.fls'on the clements of educational decision-making by ledders. . :
<7 prospective students. The rype of information provided can be viewed in three
g . ways: .
¥ . (a) by the informant, (b) by the recipient for the infor-
Information Disseminatlon mant, or (c) by the recipient for the reciplent. This means
! that the information is distributed, selected, and understoed
according to the perceptions of the institution and of the in-
. dividual. : . i
The dissemination of information is an important factor For instance, in the university-prepared pamphiet, “Why
‘in the declsion-making process of prospective students. When . * You Should Attend Calvin Coolidge igniversity,” the infor-
the information provided on various postsecondary eduga-. matlorhincluded is selected by thfe university to attract po-
tional options is inadequate, the ability of an individual to tential students. The understanding of that,information by
make reasoned decisions about his or her future is impaired. the recipient isin the context of deciding whether he or '
_ To understahd this problem it is necessary o create a model she should be a student at that university. R
of the decision-making process and then examine the model ¢ The dissemination of information by an cducational insti-
to determine where deficiencies occur. : \ tution also contributes to the opefation of the processing
. _ mechanism in the decision-making model. Processing com-
. (see model on next page) - hines the fittered information from the control phasc (sup-

. o . * »
fn this model, dissemination functions as a control mechan- - ¢

ism. That is, the act of disscmination constrains the informa-
tion flow in some way. Educational institutions constrain the
flow of-informatien to prospective students in three ways: -
In the direction (or misdirection) of information ta specific
types of individuals-or groups: In the quantity of informa-
tion an Institution provides to an individual; In the rype of
information an Institution clicoses to djsseminate about it-
self. '
The phrasc ‘information dissemination’ is used here to
_ degcribe those efforts undertaken by an educational institu-
w,;'.'.\q;‘}l n to attract potential students. This can include the pre-
" " paration of catalogs: brochures, radio; television and news-
' paper advertisements; and other printed materials as well as

IToxt Provided by ERI

£ -plied by the.institution thréugh information dissemination),
witi the toncrete and fluid characteristics (needs and goals)
of theinglyidual, to form a set of criteria used in determin-
ing thie usefulgess and relevance of the information received.
" A-decision, will be made regarding the usefulness and mean-
ingfulness of the information on.educational options in light
of the individual’s dosired objectives'as a prospective student.
‘The recipint \S{ill td the uscless information in the pro-
cass stage, and brif#Mhto the decision gtage that informatiop’
she or-he has peggeived to be meaningful., It should be noted,
however, that ofie can Only discard apg use information which”
. is feceived. ‘%", Tt " ‘
. Finally, in the decigion stage, the recipient chooses among

'

. the most plausible alterriatives. The information that was

meaningful, although perhaps not directly utilized, i stored

23



" inthe ola:ipient s mind for mput into the process of later
decisi

) 4 "4
”Problém Areas
@® :STUDENT NEEDS

»

* A'basic premise that is usually ignored in postsecondary
educational research is that individuals need certain kinds

of information in order to make decisions that satisfy their *,

personal goals. Fundamental questions long (overlooked by -
researchers include: *“What kinds of inforfation can best
benefit the many kinds of individuals considering post-
secondary educational options in assessing and achieving
their personal goals?” *“What kind of information is most
likely to reach a prospective student?” “In what form do in-

dividuals find information to be most helpful i.e., workbooks,

pamphlets, advertisements, talks by recruiters or by outside
parties?” *“What kind and form of information allows poten-
tial students to develop an dwareness of their own decision-
making strategies and how to use them?”

Research is lacking in Fhis area for a variety of reasons.
(1) Identifying and classifying individual information needs
is difficult on a large scale basis. (2) Samplés are difficult to
use because of-the changing nature of the potential student
constituency. (3) Aggregate common informational needs

&

N
-~

.are difficult to quantify dué to the multiplicity of psycholo-
gical and social factors. (4) The individual’s determination
of criteria in rating information useful or useless is difficult
to quantify begause of the highly personal nature of both
an individual’s-use of such information in a decision-making
strategy, and an individual’s perception of information need..
(5) In addition the significance of an institution’s filtering -
process-1n the control phase (infdrgation dissemigation)

- has been overlooked. (6) Finally, Eg?le ma)or impediment to
research on student purposes and needs is the fact that the .

- data that researchers have to work with has not been collec-
ted or evaluated based on its usefulness in clarifying student

or prospectiye student needs, goals, or decision- -making pro-

" cesses. Students godls in assessing théir postsecondary educa-
tional options have been described in the: categongs of self-
development, and developmerit of occupational or r skills
which will enhance employablhtyaor ecqnomjc security. Data
available for researchers has béen collécted—and without ma-"
jor changes will continue to be based—on the goals of institu-

Hons and governmental agencies concerned about enrollment’
and cost figures, and manpower, research public semce and
socialization outcomes. AR

The task of stydying lnformauon prcsently bemg dlssem- -
inated is an enormous and time¢-consuming job; a study of
that information which institutions choose rot te dlssemma;e
has not been undertaken. In order to study student needs, in-

" formation sources and information recipients must be identi-
fied, Mé amount of information disseminated must be exam-
ined, the type of information flowing through the process must
be identified and sorted, and the “impacts” of information:
must be conceptualized and measured. The continuing fail-

)

1

A SIMPLIFIED DECISION-MAKING MODEL

. . 2 o . : 3 NN
» Fluid and concrete character- MECHANISM MECHANISM
istics brdught by the person o Data base of available \ “Establishment of

S

into the system:
-Demographic and socio-
economic dharacteristics.’
-Personal understanding of -
goals, boundaries, expectations,
roles, and potential roles.
-Prior information gathered
-Prior bxperlences

4a

Storing of . =
meaningful -
: mformatlon that
was not 5.
utilized,

is

1

informations
-To whom Informatlon

-Amount of ififormation
communicated.

-Type of information
flowing through
the process.”

criteriato make certain
information meaningful,
-Synthesis of Input Charac-
teristics’ withynformation
from Control

Mechahism

directed and by whom.

3a

Discarding
of uselessy
. material

¢

Thisis a simplitied decision-making model comprised of basically four elements: the input, control
mechanism, process mechanism, and the decision. The boundaries of the model are determined by the
very lowest level of alternatives — the decision to attend postsecondary education or not.

This model suggests that decislon-‘maklng will only be as effective as is the adoquacy of the communi-
catlon; especialty the dissemination of the information, and the understanding of that information. Under- »

. standlng of the Information is necessary so that the Impact can be meaningfully translated inta alternatives

for rational consideration, or properly discarded. Adequaie communication, therefore, Is necessary so
that all individuals have enough inf‘ormatlon for acommon base for dgclsion-maklng. "

. '
LN

IV R S

s 2
. ' at . "
V' '




4
- ure to do this contributes largely to the seeming contradiction
* that information providers are.drstﬂbutmg a weilth of infor-
- mation, while information recipients are receiving little mean-
. ingful or useful information. 'lg'rus increases in the informa-
~ tion flow should not take place until the types of informa-
~ . tion, the amount of information, and the dissethination pro-
cess arg identified in relation to the needs of potential stu-
dents. . .

il

U

e Clearer Definitions of Student Needs

Student needs-in degision-making must be more clearly de-

fined in terms of what information is useful to the decision-

'~ 'making process. One cannot adhere to the notion that stu-
dents should base:decisions on currently available informa-
tion. In fact, students tnay become aware of additional in-
formation needs when they are exposed to. misdirected and
useless information'currently available. Therefore, in study-
ing student nceds, it is important to realize that- availability
of, and the reception of information must be considered as
separate and distinct major mﬂucnccs on the realization of
mformanon ‘needs. ‘ *

Another problem th.rt necessitates further research in-

volves the relationship between student needs and crisis

" situations in the decision-making process. Within the frame-
work of the model, the stydeit’s expectations force the in-
put into.the decision-mal&rg system. These expectations
are built upon past interaction with the environment and
combine with life experiences and personal chan ¢s to
create new expectations. The decision- makm%/;éocess
model does not adequately deal, however, with crisis situa-
tions in which expectations are suddenly jolted. For instance,
if one decides notf to attend a postsecondary educational in-
stitution based on an expected job offer, y crisis occurs when
the job plan fails to materialize. What happens to the pre-
viously meaningful input? What kind of, and how much in-
formation will the individual need to quickly and reasonably
deal with the.unexamined and unexpected alternatives?

@® ADEQUACY OF INFORMATION -

Postsccondary cducauon.rl researchers-and policy- makcrs
Are currcnlly discussing the importance of “adequate” infor-+
mation. *Adequate” information cannot be defined by'ex- -
amining just onc component of the decision-making system;
the results of the entife. process determine the adequacy of
the information. That is, if the individual utilizes what she
or he feels to be “quality” inforniation to her oghls best ad-
vantage, and the decisjon is sutcessftfl in enhar ng desired
objectives, then she or he may feel the information was ndc-\
quate. But problems exist in Identifying and classifying stu- !
dent needs. Obviously, information that is “‘adequate” for
one pérsen is not necessarily “adequate” for another; this
_implies a time-consuming task of surveying $ample popula-
tlonso determine common pefceptions that may or may not
. be standardlzed.
Also, adequate information can only"be defined in terms -
ERICH | Ve
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of what information 'tS‘izvaiI;d;levaﬁd what information is re-
ceived. *Althoughsthe tWo concepts of availability and recep-
tion are pften equated, they are sometimes radically different.

The two concepts of availability and reception contribute to .
the limitation or distortion of the information flow throigh
the decision-making system. Many institutions claim to pro-
vide a weal&r of information, while interésted individuals fail
' to receive all of the information offeréd, and thus, base deci-
sions on incomplete information. The fact that an institution
makes a bulk of material available does not necessarily mean-
the mform:mon was received by anypnc

T ..y

IMPﬁOVINGD'ECIS/,VI'(_)N.MAKWG S
R s .

There are two major problem areas that deserve further at-
tention. The (l‘rxrlsoSproblem is the lack of emphasis given to the

gby %:)rmarion, providers, especial-
ly mstrtutrons and counselors: “The second problem lies in
teachifig prospective students how to obtain the necessary in-
formation,to make informed decisions.

AN

Most institutions, in typical public relations white-wash
style provide infofmation appeahng@o the eye, to the emo- .
on and to the cxpectation. The. information provided tends-
ignore available alternatives, risks involved, actual institu-
tignal practices (as opposed to institutional phrlosophlcs) and
t facts an individual should be cognizant of in order to
maky, reasoned decisions. '

High school and other counselors should also view ithe de-
cision-making process in its entlrety. Counselors should pro-
vide a more balanced picture of Institutions and alternatives
in order to aid the high school student, and should be espe-
cially awarc of their own roles as information disseminators.

Several programs currently on the market are designed to .
help the counselor and the student with educational decision-
making. Some are career-oriented and involve testing and ca--
reer option informatlon. Others are general programs designed
to assist both the information provider and the-student in-un- N
derstanding the decision-making process, One such program
is “Deciding” prepared by the College Entrance Examination
Bourd (Gelatt, Varenhorst, and Carey, 1972). This program
teaches students in junior and senior high school how to make
responsible decisions, using counselors and teachers in the pro- -
cess. In this way information providers revigw the intricacics
of the decision-making process while sharpening their own
skills as Information disseminators. Students, on the other
hand, learn.about thelr own personal values, about available
educatjonal alternatives, about how to obtain nccessary infor- -
mation, and about how to develop a personal decislon-making
style.

Teaching students to focaté accessary information for their
decision-making is the second major problem area. The indi-
vidual who wishes to receive information often does not know
what information they need or where to find it. The “Decl-

- dIng” program offers a plan of action in locating, selecting and

evaluating igformation, but It Is onc of the few programs of-
fering this tralnlng, The practlce of secking out information
helps an Individual understand the decislon-making process
and gain more control ovér her or his own lifé. '
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cess as affected by crisis or unexpected situations. Stratepies
and expectations built on realistic alternatives, both negative:
and positive, will reinforce the decision-maker in time of cri-
sis, and will help to alleviate the pressures and anxiety caused
. by unexpected events. Emphasis on assessing realistic alfer-

The following recommendations suggest actions to be taken natives should be made throughout the'grocess, not just dur- _

. to improve the information dissemination system in postsec- ing the input or final decision stage. » :

ondary education and the decision-making process of ) :

>
)
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Conclusions

« [

prospective students. . . ” o
- - @® ADEQUACY OF INFORMATION C
. g ' . . R . . s
.* STUDENT NEEDS . . e / N
¥ ' A i " 4. The increasing flow of information must be better co-
MU . . T ordinated and' targeted to meet individual needs. L.

. }. More research must center on,those individuals deciding -, - 5. Methods of distribution, including di ect mailings,
not to attend postsecondary educational institutions immedi- portable computerized information services, and othetginno-
ately after high school. More of an effort should be made to ’ vative tecl’m'ﬂues should be examined to develdp cost-éffec- -
understand this i'm;reasingly common decision; and to meet tive and usef® jnformation dissemination procedures..
these individuals’ possible later educational needs. Many fac- . 6. Distinctions between available and received informa-

<. tors-influence such 2 decision and most tests and surveys either tion must be determined when examining the Information
“’ do not ask the questions or ask it in an improper or biased * +  flaw through the decision-making process. Incorrect assump-
manner. . 1 L tigns about student needs and about the résults of informa-
2. Profiles should be developed on studgnts and potential , v ton dissemination will be made if this distinction s not drawn.
students in an effort to discover what kind of information is - - . o i *
useful to them. Individuals and institutions can be classified . : )
, by specific categories such as those usett by the Carnegie Foun- @® IMPROVING DECISION-MAKING
4 rdation in their report More Than Surviyal (Carmnegie Found:t_- R ' o )
tion for-the Advancement of Teaching, .1975§A,Examples 0 . ‘ ) ' ’
Carnegie Foundation student “types” include “ethnic minori- » +J. More programs designed to teach decision-making skills
ty,” “adylt over.22,” “previous dropout,” and “transfer.” . shoisd be initiated, utilized and evaluated (such as the “De-
Other “types” can be desigriated based on common problems ciding” program). Topics the program should examine in-
being faced, common decision-making strategies used, or . clude: the separate responsibilities of the decision-maker and
other common problemsf behavior. The main purposeisto . of the information provider; decision-making strategy»and
'determin_e categories whith will assist in identifying the parti- " how to find and utilize information on educational options.
cular kinds of information that different target groups need ~ " 8. The role of the counselor should be carefully reviewed .

, and find' useful. Then, appropriate information can be directed in terms of the individual’s decision-making process. Ques-
towards them, and the bulk of ‘geless information can be . tions to be examined include: “Is the counselor trained pro-
identified an .disc‘drded. s provides for a more effective, perly to-provide information?” *“How does the counselor in-
economical ififgrmation flow™Furthermore, criteria for defi- . terpret information to match or satisfy student needs?” “How
nitions of¥‘adequate™ informatjon ¢an then be determined. - - does the counselor aid in establishing criteria’for the student’s

“ 3. More attention must center on the decision-making pro- . decision?” ) : '
T 0o
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This paper discusses the kind and extent of information col-
lection and reporting conducted by postsecondary education-
related institutions and agencies at the present time “With an
understanding of éxisting’information reporting efforts, those

.,interested'in the provision of information to students can ass-
ess the suitability of required reporting structures for more
“broadly based education reporting. The potential for coor-

dination and efficiency in taformation collection and report-

ing efforts can'then be considered. _ .

Q'

Information Coitection

IR o
L) .«

. Numerous educational policy-maf{ers have bégun to eval-
uate the need of prospective students and their families for
» petter information about postsecondary. educational options. .

oriented information to assist prospecfive students in making _
o morg informed décisions (US Cove;nmﬁﬁt;;Eedeml Inter-
“agency Committee on Educatior, 1974; Second- Newman
sor
examined the specific types of:
e desirable for students to haye & &"in;making their
{ication décisions (US Governriveit, Depk. of Health, Edu- |
cation, and Welfare, Fund for the Improvemetit of Postsgcon-
. ddry Education, 1974; Education Compission of the States,
;;t']o date) - !:n ’, B _:: :
* All of these: proposals t.o';'-'pmvfde more: information about
“educational opportunities pdn imply, among other things,
.'néw data collection tequifements for.education institutions.
educational intitutions presently report information
7 s yaa hst of federal, national, régioal, and state agencies
Q : oo ) i

infnrmation that'would

.
oy

e

’ .

i
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Several reparts have focused on the specific need for-consumer-

National Policy and Higher Education, 1974),, Others .

' . , .

- .+ Currently. Collecred
and its Porential ‘Use by Students

-

K4 . ¢

and organizations, new and separate data collection require-

ments can mean additional staff and otlter increased costs

to the institution. New data collection can Tequire new infor-

‘mation component definjtions and reporting cycles that differ
from existing procedures and reporting format. Preparation

of new data elements and reporting procedures can mean a

long lead time before institutions can respond with information
*  collection and reporting as requested by students, or by other
" new users.

The problem can be seen as the equivalent of keeping two
sets of books to record information for use in separate but
similar reports. Clearly, if needed information could be main- .
tained in one form which could conform to the needs of
several different groups requiring information, anyone desiring
information could obtain it more quickly and at less cost.
New.interest groups, such as students, seeking to collect in-
formation for their constituency are likely to be interested in
keeping the cost to their organization low and the responsive-

. ness of institutions to the information requests timely. Edu-
« cational institutions are more likely to respond accurately and

- quickly when they are able to report information on a given

" "topic once, rather than differently to each requesting organ-

ization. The costs incurred by the reporting institution and
' - the requesting agencies are further reduced when the collec-
“-tion effort is a cooperative one which guards against dupli-
cation of effort. -

Some of the more common problems encountered when
there are multiple collection instruments sporjsored by several
requesting organizations include incompatible definitions
ofdala"e!ements and incompatible ¢ollection procedures.
“The consequence is an inability to compare data of one kind
collected from one instrument with data collected in a second

instrument due to differences in definitions and collection pro-

" cedures. Hence, grouping information requests into as few
instruments as possible will yield a greater potential for com-
parisons among data. : -

P A
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INFORMATION -
COLLECTION AND REPORTING EFFORTS

Some of the more prominent information collection efforts

are currently being conducted by the National Center for
Education Statistics (NCES), the U.S. Office of Educa-
tion, federal agencies involved in graduate education and
research including the National Science Foundation, the -
testing associations — the American College Testing Program
and the College Entrance Examination Board — education
‘associations including the American Council on Education,
" and.the American Association of Community and Junior |,
Colleges, among many others. Consortia such as the Educa-
tion Commission of the States, New England Board of Higher
Education, the Southern Regional Education Board, and the
Western Interstate Commission on Higher Education are all
involved in collectlon of information on postsecondary edu-
cation:
- The National Center for Higher Education Management
Systems (NCHEMS) is a government-sponsored effort to

.

« develop information collection and reporting instruments

to enhance comparability of information. In each of the '
states, public institutions report information for budgetary
planning and coordinatjon-purposes-which include the deve-
lopment of statewide management information systems.
Associations of independent colleges cooperate in the LO"CC
tion and exchange of mformatlon‘as well.
5
@ AGENCIES AND ORGANIZATIONS
INVOLVED IN INFORMATION
COLLECTIQN AND REPORTING

A brief summary of some agencies and organizations invol-
ved in data collection and reporting is provided. The follow-
ing information is intended to enable the potential data user
to consider the extent of existing mformatlonogathenng ef-
forts

@ The National Center for Education Statistics

8

The National Center for Education Statistics (NCES) has
prepared the Higher Education General Information Survey
(HEGIS) instruments to define data elements and to collect
institutional data. The scope of HEGIS data, collection in-
cludes student enrollmentsg, libraries, basic student charges
for tuition and room and board, faculty salaries, institutional
finances and expendltures and degrees and awards (U.S.
Government, Dept. of Health. Education, and Welfare, Office
of Education, Higher Education General Informatlon Sur-
vey, various dates).

- Concern has been expressed by Congress and HEGIS data
users that NCES is sometimes slow in providing reports based
upon the data collected from HEGIS. The preparation of a
national data base of higher education statistics, however, by
thHe National Commission on the Financing of Postsecondary
Educatjon (Carlson, Farmer, and $ganton, 1974) has signifi-
cantly improved the timeliness and accessibility of data gather-
ed.from the survey.

RIC
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“ .. THe"f\nnual Freshmen Survey

An ;x'mual survey of freshmen sponsored by the American
Council on Education and the University of California, Los
Angeles is conducted by Dr. Alexander Astin. The survey -
reports attitudes of new postsecondary students toward many
education and social issues (Astin, King, Light, and Richard-
son, 1974).

+

e Testing Associations

L

The American College Testing Program (ACT) and the
College Entrance Examination Board (CEEB) are associations
of colleges interested in collecting infotmation on student .
achievement, aptitude and need for student financial assis-
tance. Each of the two organizations provides member in-
stitutions with summaries of thdse students who have apphed
or are enrolled in their respective institutions in addition to
reports on individual students.

.® Fedgral Government Agencies

Many of the federal government agencies that sponsor
research efforts at colleges and universities collect information
on the extent of an institution’s total research involvement
and the support of graduate students. Ammong the agencies
that are involved in sponsoring postsecondary research and
graduate students are the National Science Foundation, the
National Institutes of Health, and the Council of Graduate
Schools.

v

e State Information Collection

Publicly supported institutions typically are requested by

.« state legislative and executive fiscal offices to provide infor-

mation on finances, expenditures and enrollments as suppor-
tive documentation for budget evaluations. In some states
such as Illinois, coprdmatmg boards for higher education
have sponsored the development of comprehensive informa-
tion collection that extends beyond use during the budget
, process. In Illinois, the Resource Allocation and Management
" Plan (RAMP) is a systematic data collection effort with com-
mon definitions and reporting instruments followed by all
publicly supported institutions in the sfate (lllinois Com-
munity College Board, 1975). :

Other states, mcludmg California, have authorized the pre-
parafion of postsecondary data Qases by coordinating coun-

" cils and other similar bodies (California State Legislature,

l974) -In Nebraska, management information systems have
been mandated for edch of the public postsecondary sectors

(Nebraska Unicameral, 1974). Thegtate colleges in Nebrasia™™
have since prepared detailed 1nformauoh on educational ex- * j

penditures and projected resource-requirements; the com-
munity colleges have proposed a statewide reporting structure
with common data elements and reporting formats for all

of the two year technical c6mm_um’ty colleges.

s

28,

]

Y



| "The Nebraska Legislature prepares an annual report detal-
ing the probability of a student progressing from one class

level to the next for each institution. The report also computes

the probability of a student graduating in four years from the
same institution as initially enrolled in as a freshman (Ehrlich
and Beecher, 1974).

The examples from Illinois and Nebraska illustrate the
broad range of information collection interests of the respec-
tive states. ,A greater émphasis upon expenditures and enroll- |
ments is revealed in the Illinois Ramp while a relative empha-

sis upon student follow up and program’performance is attemp-
ted in the Nebraska community college proposed reporting
structure. Many of the states have associations of indepen-
dent colleges which'cooperate in the exchange of informa-
tion as well.

Y

e The National Center for
Higher Education Manageme(ﬁt Systems

To facilitate the exchange of information among postsecon-
dary educational institutions, the National Center for Higher
Education Management Systems (NCHEMS) has prepared a
data elements dictionary, and has established protedures for
colléctmg and reporting information on expenditures, object-
ives, and performance of post-high school public, independent
and proprietary educatienal institutions. The NCHEMS In-’
formation Exchange Procedures (IEP) are the culmination
of four years of effort on the part of cooperating educational
institutions to determine what information would be useful
to exchange and how to define and collect the information
to be reported. Thirty institutions have pilot tested the pro-
cedures; an effort is currently underway to extend the use
of IEP to several hundred institutions. Again, the purpose of
the NCHEMS IEP is not to centrally collect institutional in-
formation but to provide a series of instruments and defini-

 tions to facilitate a common understanding of reported infor-
mation that is exchanged among cooperating institutions
(for additional information see Myers and Topping, 1974).

e Employment Information

Not all information_that bears upon the student’s decision
swhether and where to pursue postsecondary education is avail-
" “able directly from educational institutions. Information on

current employment opportunities and manpower projects
are prepared by state and federal agencies such as the Bur-
eau of Labor Statistics. Still other labor market information
is,prepared in each state by the equivalent of a research coor-
dinating unit of the state department of vocational education
(South Carolina, State Board for Technical and Comprehen-
sive Education, 1974; lllinois, Board of Vocational Education
and Rehabilitation, 1974; Nebraska, Deparlinent of Education,
- 1974). .
. State agencies that administer vocational education funds
provided by the federal fovernment are required to conduct
surveys of occupational opportunites for the purpose of asses-
sing the present and projected demand and supply for trained
manpower in'a wide variety of occupational areas. State de-
“partments of labor and employment conduct surveys of occu-
pations and regions — frequently in conjunction with the
Federal Bureau of Labor Statistics.

Q

o
2

el

-

@ MAKING DATA AVAILABLE )

The collectlon of infqrmation does not necessarily lead to
the provision of data to those interested in the use of the in-

" formation for research purpgses or for making colleges choices

as in the case of educational consumers.” Published reports
based upon data collection’ efforts do not alwaysgprovide in-
formation in a form desired or usable by researchers and con- A
sumers, or for that matter, institutional administrators or B
state funding agencies. National data may be summarized
in a form that does not break down indjvidual states or types
of institutions. lnformatron on individual institutions may .
be lost altogether in sumiary reports. S
One means of making data available in a variety of summary
forms while also making individual data viable is the use of
computerized data bases. The largest Isuch data base for post-
secondary education was prepared initially by the staff of the
National Commission on the Financing of Postsecondary
Education (NCFPE). The Commission assembled data ranging
from state scholarship surveys of financial aid recipients in
California, New York, New Jersey »Pennsylvania, Oregon,
Washington, and Illinois to the Higher Education General
Information Survey. Using the data base, a student could
derive his or her expected student aid package and other aid
characteristics, for example. The data base is also capable

. of summarizing institutional information reported through

HEGIS at a national, state, Or institutional level.as well as
making accessible data on individual institutions.

The use of data bases to store information on postsecondary
education and to infcrease manipulative capabilities can be ex-

_pected to increase as awareness of the potential uses of infor-

_ different education associations, federal and state govern-

29,

mation for management, planning, research and consumers
increases.

Al

® RECOMMENDATIONS
FOR FURTHER STUDY

This section of the paper presents an overview of the .
range of sponsorship and areas of information collection and P
reporting presently undertaken in stsecgpdary education. . ‘
The comparability of data eleriieh definitions employed by

ments, and others was not evaluated. Information collection
procedures on costs, student evaluations and institutional
processes were also not considered. The'range of data-collec-
tion within each state and the use of systematic instruments
were illustrated with examples but were not all inclusive by
any means. All of these shortcomings are potential topics
of study in a thorough evaluation of information collection
instruments, definitions and reports. Ftirther examrn*
could be.addressed to the potential of institutions to fieet 4
mformatron requirements suggested by educational - -consumer
s from existing reporting struttures; and to evaluate
h existing instruments would be best surte;i 0 adopt
new information collection to meet the.expectations of coh
sumer groups, funding agencies and others. .-
. Such research could serve to keepto a mmirﬂum ;he need
%ew collection efforts and could therefore reduce the nec-
h

".

for institutions to employ additional resoumes to'meet
xpectations of the diverse interests makmg information
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- requ\ekt's.. The end result would be economy in expenditures
o for-d‘atg_colle tion, timeliness in responses to requests, and
" greater potential for comparability of infoermation. .
e gy i
N AN . kz.\);x ' q‘
Institutional Repqri,%\,\a-‘
V¥ N W 'p...
e Fil /
fscussions of what information should be provided to
dénts ifievitably contain an element of uncertainty with
gitt to what may fajfly be expected from the institutions.
‘The capability of institutions to report data containing
certaiggypes of information to educational consumers will
be diséissed in this section. : e
Types:of information reported by institutions can be
- thought of'in terms of institutional characteristics, student
performance within the institution, follow up informgation

AR .

) &

; on students after leaving the inititition, and labor market con-

djtions. Labor market conditions, while not the institutions’
fesponsibility, can be reported to students from information
shoyn to be available to institutions jn the previous section.
_%w following examples of institutional reports illustrate
some of the less traditional types of information that can be
provided on institutional and student performance. Informa-
s tion tsgg'&pnaﬂy reported-tends to.be resource-oriented.
Reportsf'&b_gde the costs of institutional programs, the stu:
dent to a‘tfgny ratio, and other like information. Examples
included here refer to student retention rates in’ courses, and
" progression rates from one class level to the next. While this
choice of examples does not necessarily reflect a preference,
* it should be seen as an attempt to.focus on some additional
-reports that institutions can generate from existing informas
tion resources. : . -

L &% . -
® INSTITUTIONAL CHARACTERISTICS

The following chiarts illustrate the kinds of information _
that are’now available, arid could be used by stydents ini their
decision-making about p@stsecondary education. While it
jis acknowledged that,ali of the informatien is not readily

. available to students in a form that would be most useful,
. tievertheless, coordination, rather than duplication, could
- produge the.types of information needed in a form that
" 7 could be used in educational ‘c!-eC'i}(on-making.

¢ ‘Course Retentioh, - =, | . :
~ Progression, and Completion Rates G
- Figure 1, ““Course Reten;ion Rates,” (Illinois Economic -
- and Fiscal Commission, 1973) illustrates how institutions-in
,one state reported the percentage of students completing the
~ ., coufses in which they were enrolled at the beginning of the
'+ térm. From records maintained by the institutions, the nim-
L .i‘.bp’: of students receiving a grade for course completion was
" compared to beginning of term enrollments. after drop dead-
" ’lines.

.

ER I

' completion in terms of the progression rate.of students from
- - "one class level to the next. Figure 2-a, “Report on Student

\); "
ERIC,
T

.. ""Another®ate has elécted,_to report information on student i

\

U
»
-Progression through Class Levels,” (Information Ex

- . *\a‘;\ o
'_c;ange

Procedures, 1974) illustrates a réport on what happens to ™"

students once they enter the institution. The probability

of progressing to the next course level, based on the insti-
tution’sdistorical records, remaining at the sgfe course
level, or transferring or dropping Jut altogether are regorted
by each of the public colleges in this statel Again, on‘1y ba-
sic institutional records on registration are required to pro-

vide thé report. o o

A related report, Figure 2-b, ““Report on Student Pro- .

+ . pression through Class Levels,” (@#fformation Exchange Pro-
cedures, 1974) digests the informhation from Figure 2-ato
derive the likely future patterndof progression for each class
level of studehts.%ook@ng_aﬁ__ the projections for sophomores,
I year later<ight will still ha¥e sophomore standing, 60 will
havjunior standing, and five will have progressed to senior
classdevel standing. The column for completions indicates -
thatQfter seven years, 22 of the original freshmen will have _
com@eted and 77 will have exited from the institution.

® Course Selection and Manpouwer Priorities

Figure 3, “Student Enrollment by Manpower Priority,”
(Ilinois Economic and Fiscal Commission, 1973) illustrates
a report that can be useful both to students and the sponsor-
ing agencies as the manpower priority of courses taught ™
reported according to student enrollments. The state report -
on manpower needs can be broken. down by the categories
of £Lourse work related to particular manpower needs. With
.the information from the state report on the relationship
of courses offered to manpower priorities of the labor mar-
ket, each institution wag able to proceed to breaking down
course offerings according to the related manpower prior-
ity. The report indicates that enrollments are not necessarily
aligned to the manpower needs of the state. Some reasons
for the disparities shown petween enrollments and manpower
needs include lack of awareness of manpower needs by stu-
dents, lack of counseling on the relationship between man-
power needs,and courses, the availability of courses reldted
to mpR#oWer needs, and the popularity of certain curricula.

- .
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At Kaskaskia, 82.5% of the students in occupational courses |
appear to be preparing for jobs with a high manpower demand.

At ,Dppqgé‘, however, 32.7% of the student enrollments are
in courses where job skills are provided for high manpower

‘needs. | , -
L A - f . . "

v ©

o IR P . . ) ' R
« =~ #_kong'Range Planning and Course Selection

T Institutions that have developed long range plans can be -
" at-an’ advantage in notifying students whether particular
curricula areplanned for deletion. In Figure 4, “Instruction
«-Programs Inftended for Deletion,” (Illinois Community Col-
“lege Board, February 1973) qurricula identified for phasing
. out tan serve to nptify prospective students of fields where

_a:"' - manpowet dgmand and student populafity may be waning. ~

-Some states have, enccliraged colleges to provide such reports
.of proposed -deletions to encourage redirecting resources to-
; * new. programs, or:programs with expanding enrollments and
« ' greater pop'ularity and/or relationship to manpower needs.
" . . . ‘l A
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. also report information on the number of faculty who have

‘ v"o Faculty.Characteristics

L)

.Figure 5-a, “Faculty Characteristics,” (lnfarmanon Ex-
change Procedures, 1974) describes some characteristics of -
" an individial college faculty. ]n addition to the highest de-
- gree, earned for academic faculty, many colleges with exten-
sive occupational ‘offerings will report the years of work ex-
perience possessed by faculty in the field in which they teach.
Because of advances in teaching methods and a desire.by
many to enhance teaching effectiveness'w workmg with
disadvantaged and handicapped students, institutions can
»
participated in in-service training programs for students with
particular needs. Figure 5, “Faculty Develapment,” (In-
formation Exchange Procedures, 1974) rep ts a repart
provided for a state vocational education agn The report
.. provides information on, and projects teacher participation
" in special programs to impsove their teaching ability within
their,vocational speciality, and also reports teachet participa-
tion in special programs to improve ability to work with stu-
. dents,with special needs.

e Graduate Enrollments

Figure 6, “Graduate Enrollments and Degrees,” (U S. -
Government, Deptof HEW., Office of Education, HEGIS,
Students Enrolled for Advancgd Degrees, 1974) illustrates

‘tﬁv

‘ positions at other prestr

]ust ong i5f the many reports thnt lnstitutrons provide to the
federal :government as part of the.Higher Education General
Information Series. This particular report covers graduate
student enrollments by acadetnie'ﬁeld for full and part time
“students by length of enrollment and sex, The duration of
graduate enrollments has come undér increasing scrutiny in

_recent years since-the pubucahon offa dissertation by David

Breneman, |

- Breneman (1970) proposed thy
seek prestige based upon the publagiafion record of the faculty
and the placement of sucgessful § duiate students in faculty
us colleges and universities. Of the
many departments studied by Breneman, it was not uncommon
to find that ten or more years of graduate study were under-
taken for each doctorate awarded in the department, -
" Breneman suggested that departments could lower their
number of years of graduate student enrollments which had
little probability of yielding doctorates by screening students
after the first year of graduate study, and then expecting those
who remain to have a higher rate of completron The report
of students enrolled for advanced degrees can be compared
with another mstrtutron-generateh report for HEGIS on the .

i '_ghduate departments

X
s

‘number of advanced degrees awarded. Comparing the number

of students with more than one year of graduate’ coursework
completed to the number af degrees awarded.cdn provide

a qualified;insight for prospective students into the depagpt- _
ment’s performahce in screening students and assrstmmse
stbdents with several years of enrollment to complete their
degrees.

3y
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@® Figure 1
COURSE RETENTION RATES . ;
{Mlinois Economic and Fiscal Commission’,4‘197g)

' oouwss RETENTION mss

1371-72

(Percentage of studends receiving a grade. LndxCaLlng completion of the course)

Py

Name of . ’
Juniqr Collcge Overall Ocam. Bacc. Remed. Qttar
Kaskaskia 90 & fem & -- |- < om- Q
. DuPage . 97 8s 9s ) + 90
o . O Black Hawk ! 87(A) ) 85(A) 88(A) 45 9011)
. . Black Hawk Easp .~ 90(A) 88(X) xB(A) - 95(A) 85(1)
Triton 98.6(A) ¢ -- - -- --
Parkland - 77 . 80 (A) 750 " 74 150Q)
. Sauk Valley . , 97:6 99.4’ 98.1 100 ‘ .
T - Daaville 83 88 82 75 & 10
. ) Chicago City - 68 %1 67 (1 71
Y May fair 78.3 . - . - . 83.1 " -
o, Xennedy-King 75.8(C) 72.5(C) 78.1(C) $1.0(C) 67.3(C)
"5 Loop - 6 - 62 79 i 92 91
’ Malcola X - -- .- - --
Olive-Harvey 66.7{B) 66.7(B)  66.7(B) 66.7(B) 66.7(B) ™
. » Southwest 67 67 65 s7 S
Wilbur Hﬁ"ghr. . 79.6 80 . &0 .75 75 -
Elgin ‘ 95(B) -- T -- -- -
Thornton 904C) $1(C) . 89(C) _8s(Q)’  85(C)
Rock Valley 90 90 90 84 -
¥o.. Rainey Harper. -- -- -~ -- -~
I11linois Valley 87.5 - 92.8 . 84.4 79.9 92.5 )
' L:linois Central 88.6 89.4 86.9 s0.8 _ 92,8 °
N aitie State 74(C) 79(C) 70(C) .- -
Naubonsee 92(C) 86(C) 92(C) - 704C) 9$(C)5
A Chief instructional admlnis:ratg's estizate. ,
*B Chief instructional adainistrator’s rough estimate.
C Chief instructional adaministrator apparently reported non-completion
perccntage rather than completion percentage. d4fe have included the
' . residual rather than the reported percentage. .
o oo

{ .
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. Flgurez -a . ~
- REPORT ON STUDENT PROGRESSION THROUGH CLASS LEVELS ;
(Informatlon Exchange Procedures 1974) - . .
£
NEBRASKA LEGISLATIVE FISCAL OFFICE .
. . UNIVERSITY NEB - LINCOLN
. s PROGRESS ION REPORT .
L] . « *
| - FRESH=- SOPH~ 4 ' UNCLAS~- GRAQ« PROFES~- COMP=
MA,N OMORE JUNIOR SENIOR SIFIER UATE .  SIONAL .LETED EXIT
. FRESHMAN 0.0813  0.5485  0,0476°  0.0016  0.0018  0.0000 00087  0.0002° 0.3103
. . . N . ' .
SOPHOMORE 0.0024 0.0790 = 0.6043 -0.0L465 0.09%21 .»0.,0003 0.0058 0.0000 . 0.2596
v JUNTOR 0.0605 0.0026 0.1524 0.6113 OEOOZI 0.0074 1 0.0086 ©0,0312 0.1839
" SENIOR 0.0020 0.0000 0.0017° 0,1824 0.000¢ 0.0628 0.0174 0. 42 0.3121
2 -
UNCLASSIFIED  0.0881 0.0466 0.0415 0.0466 0.0777 0.0207 '0.00.00 . 0.0259 0.6528
GRADUATE 0.0003 0.0003 @ 0.0010° -0.0010 .6000 0.4661 0,0023 bagn 0-.3379
' PROFESSIONAL  0,0000 0.0000 0.0067 0.0i89 0.0000 0.0022 }&BhO 0.2125 0.1257
) PR . N T
Note: The Progressum report displays the probable dlstrlbutuon of students. one year later from
. . a base year enFollment status. The base year class level status is given in the first
column.  The distribution of enrollment class levels the fo)lowing year ls.given in
the columhs with probabllity values, Examplc One year later it can be exgcctcd that -
- A 0.3121 of all seniors will have exlted the institution wiBhout completing a program and
that 0.5485 of the prieceding year freshimen will have attained sophomore status. : '
N \]
@ Figure2-b . .
REPQRT ON STUDENT PROGRESSION THROUGH CLASS LEVELS .
{Information Exchange Procedusges, 1974) - : .
. . ; ‘
NEBRASKA LEGISLATIVE FISCAL OFFICE . .
B .o UNIVERSITY NEB = LINCOLN : oa : Y
- PROGRESSION REPORT o N %
. “ . FRESH SOPH- . y o ot 2 o
©_ FRESHMAN MAN ' OMORE - JUNIOR SEN{OR. GRADUATE PROFE{SIONA[T- COMPLETED' 2EXI,‘I’
o .' - -, P s “ k) o SR
o ENTER 100 . . . : ! )
- % ) YEARS 8 55 5 - N 3
2 YEARS ! 9 . % 6 . 1 ig
. 3 YEARS N ! < 11 22, 1 1 ’ 4 €0
’ L YEARS ' 22 N 2 1 1h . &69
) SOPHOMORE , N ¢
b ENTER 100 : . -~ 6
1 YEARS i, .8 60 " ’5 1 2
s 2 YEARS ## N 14" 'R 1 1 4 41
3 YEARS .3 1? 3 1 21 - 56 :
ARS } +.5 2 1 28 63 ”
. ~ ° - " o
Note: The Columns denote the %lass standing of the student for the glven number of years after
entering at the glven class level. The Exlt Column denotes the cimulative total of students
) from the orlglnal 100 who have left the Institutlon, For example, of 100" entering freshmen,
* three years later 22 are seniors, with 6 others having made senlor standing | year earlier,
) © 60 students have left from the Orlgmal group of 100 without complctlng a program.
N \)‘ : <
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.. Figure 3 .
STUDENT ENROLLMENT BY MANPOWER PRIORITY
{(Nlinois Economic and Fiscal Commission, 1973)

2

-

P

PERCENT OF OCCUPATIONAL ENROLLMENT BY MANPOWER PRIORITY FY 1972

k? _ N L Total .
R ) " . , Enroll.in
: : - %A . % - % . %D %0ther  Courses
Kaskaskia : 82.5 9.8 2.0 . - 5.8 .. 2134
© ' DuPage -, 32,7 18.4 14,9 . 34,2 15027 ,
‘Black Hawk, A 42,0 25.5 23.2 3.6 5.8 6297 -
- Triton . ., .52.8 -19,5 ° 25.9 1.9 12421
-~ = Parkland - - 51,4 7 13,9 24,2 . 9.2 1.4 6775
o Sauk-Valley ., 54,3 .17.0 - 17.1 10.6° 1.1 3330
Danville ‘ B 3 O3 22.2 39,5 3.7 3.5 4123 .
Chicago City o ' ’ < ,
_ Mayfair =~ - 47.8 ‘ ‘18.0 - 34.3 3803
C q
. Figure 4 . ~

INSTRUCTION-PROGRAMS INTENDED FOR DELETION
‘(Iinois Community College Board, 1975)

’
. . -
’ . )
. . '

“OCCUPATIONAL INSTRUCTIONAL PROGRAMS WHICH ARE INTENDED FOR
FUTURE DELETION AS IDENTIFIED IN 1974-75 RAMP/CC SUBMISSION

i w Lo . Tmmze;.f“\
. SN _
/

/ ) Cﬁnl;ejle ’ I Erficulum B rield of Instruction
A e 4 . [ . ' )
"~ Black Hawk (Lad Cities .Chemical Technology I
Triton College , Safety & Emerg. Prep. {: )

Electrornechanlcal Tech.
" Instrumentation Tech.
Indust. Mgmt. &.Suprv

~ o . ERUR O Metalworking - L IR .t . x T .
L - -} " Library ASSlStant I_ech K A . -
Parkland College 1  Mechanical Technology . i ’ '
“Kennedy King (€hicago) . | ~ Industrial Technology. - - )
Wilbur Wright (Chicago) " Engineering Graphics .

Elgin Community College Data Processing Technologies

Public Service Technologles

Thornton Community College 'Engineering Graphics

- : . 33 | :
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Aruitoxt provided by Eic:

" FACULTY CHARACTERISTICS ‘ -
* (Information Exchange Procedures, 1974) '
14 - ' :
ALY . o
a ! —
3 iate @2 t | Lectyrer/ Teaching |, :
- Associate Tstant . " . Totals
Descriptor [ Professor | ploeeccor Professor | Instructor | Assistant’ ‘Undesignated ota
Full-Time ’
Part-Time — -
tedured ’ y .
Kverage Ful1=Time .
/1 Compensation $ / $ o] $ $ $ ‘ ! $
; ,_ﬁ Male ‘ ' . //
. v = R -
Female . >
= Asian American/ |- . —— - v B — .
" Oriental
[ Hative American/ . . .
Q&1 Anerican Indian
K- 3]
. 2 Negro/Black
=38 - -
G- | Seantsh Surnamed _ . .
O = \ -
~_ | All Others N »
ra Dactorate’ T ‘ | . .
[¥9] : ]
i ‘Master's i
. 55. !
T ul| - Bachelor's P . &
& .
a1 A1l Others .
4 o ,‘:f_,‘
- . ) AR N '

. @ Figure5-b - s . .
FACULTY DEVELOPMENT P
{Information Exchange Procedures, 1974) -

12.1 Table XI - Current and Projected Enrollments in Pre-Service and In-sewice
Personnel Preparation and Development !
. - . T
Vocational Programs ; .
- -Servi . -
- Specified by 0.E. Code Pre-Service | In-Seryica
- . . . 1974 | 1975 1979 1] 1974 1575 1979
' . Graand Tocal - Lmduglxcated 624 ‘ey3 - 724 t 1854 1965, { 2%33-°
. 0l.  Agriculture ~» ' 32 | ‘35 18 f as0 | 180 260 ’
R ] o4 .bistributive Ed. Y 13 |28 32 -~ 50| ‘60 100 '
C — — . —H—— —
07.-. Health : ) :0 5 10 L 92 105 ¢ IZQ N
| 09.00 Comp. ;Homemaking’ 124 125 133 210 210 210
09.02 Voc. Homemak ing 27 22 24 L: 10 10 10
14, Off. Occupations ' 80 _108 111 ‘220 260 270
Disadvantaged - R ¢
- 68 . 170 70\ }] 199 215 228
‘ Handicapped . E
Renedial 0 0 0’ 0 0 0
' ‘ -]
Q
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GRADUTE ENROLLMENTS AND DEGREES N
" EY
(U.S. Dept. of HEW, OE, "mgher Education General Information
Survey,” [ Students Enrolled for rdvam:ed Degrees] 1974) . s .
' . . '
i_ Lo ‘ s . .
] 3 .
NAME OF INSTI TUTION N . . . : 1. INSTITUTION COOE NUMBER
[D A} . .
' . ) PART B — BACHELOR'S, MASTER'S, AND DOCTQR'S DEGREES, 1972:73 ~ Conlinn.d
. \ . . . UNE NUMBER OF QEGREES CONSERREO
. i vt "o‘ T
: - | SACHELOR'S MASTER'S 0OCTOR'S
o N cooe . OISCIPLINE SPECIALTY . {Circie ofunees otoREEs . ofanzes .
) fmajor fleid of tredy) "' new | (Requiridg 4.5 yeary) 1Pn.D.. Ed.D.. ete.) :
. . ' : year) MEN WOMEN MEN | wWOMEN MEN WOMEN
- L [V 12 ) : ) L L P & | ™
LETTERS (1500} o B N "_“§
. lSOIav English, general * ¢ A ) 288 C . . . . . s
1502 blen(mc.{n}luh E . ._ il 239 7 . .
. \ ‘ - . i , °© "
1303 Comparative lerature. : . 290 AR
. . VN . .
1504 | Cauics . 291 : " C C
! 1505 Linguistics finclude ph .. semantics, and philolugy) <« . -] (‘ ' )
. .~ ' i i . '
PART B « STUDENTS ENROLLED FOR MASTER'S AND HIGHER DECREES, FALL 1973 - Continved
A ' 1 . . COMPLETED LESS THAN A COMPLETED ONE OR MORL . N
- N ' < LINE FULL YEAR OF REQUIRED YEZARS OF AEQUIRED ,
. NUMBPER GRADUATE STUDY . . N GR‘DUAYE $TUDY . TOTAL "
cooe o::?‘:»;:‘s:f::‘::r . 'ﬁ':‘.': AYTENDANGE STATUS " AFTENDANCE STATUS _““:‘ ot
inls ie-Timg PART-TIME . FULL-TIME PARTCIME ¢ .I.J);(u)) - &
" yeor) men  [womaw |+ mEN | women [ Men | womin ] mEn | woMEw e o*
) 1) ] N 3] 14 o | 1) r9) - U] vy an an ™ o
P . LETTERS {1300) o e
1561 | Engluh, general - 318 | ' . e ' _ C
. . . .‘ R
1502 | Literature, Englun 316 ) ] ' ' R
- T 12 £
1503 | Conparative Literature 3n7 .
4 - ) 4
1504 | Quspas - , 318 ’ " ' v
Linguistcs finclude phonetics. semangiet, & N
1505 W’ g " "l a9 ’ . . .
o LABOR MARKET PROJECTIONS .. _two examples of annual staté reports on surveys and pro;ectxons

for manpower.

Information on current employment in the occupational
. field, projected demand, and the supply of trained manpower
N from vocatlonal courses ahd other Ipbor sectors are glven in
the réport skhown in Figure 7. Asummary réport on manpower
needs from another state has been included in a community
college annual plan illustrated in Figure 8.

Projections of labor n&ket supply and demand are included
-in many state plans for vocational education (South Catolina,
State Board for Technical and Cémprehensive Education, 1974;
.- Itinois Board of Vocational Edugation and Rehabilitation, = . -
1974 Stite 6f Nebraska Department of Education, 1974). These
state plans are prepared-in part to meet guidelines for feder-

al suppo[t of vocational education,._ Research units nay make The Fund for the Improvement Of: Postsecondary Educa- -
annual surveys of employers and vocational education program - tion of the Department of Health, Education, and Welfare
enrollments — secondary and postsecondary and other instruc- ~ _  has supported a project in‘Oregon called the Career Informa-
tional training programs — to assessythe demands for and the tion System (CIS) that enables students to have access to in-?
supply of skilled manpower. To provide for comparability " formation on employment opportunitjes, to compare student
in the descriptions of manpower groupings and occupational interests with employment skills and to identify institutions,
training fields, taxonomies for job titles and occupational that provide instruction in occupational fields of interest
training fields have been, prepared by federal govemment ~ to the student (Oregon Gareer Information System, 1974).
agencies, .9 > It is anticipated that states that have employment information
Figure 7, “Manpower Projections,” (State of Nebraska De- cdh use the CIS to make information available to more stu:
partment of Education, 1974) and Figure 8, “Manpower Pro- dents and in coordination with other student information
. jectioggg” (State Plan for Yocational Education,1974) provide needs. .

ERIC ' T T
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. MANPOWER PROJECTIONS - ~ e
. (State of Nebraska Departrnent of Education, 1974)

.8 -
L = ‘ ) . Proiccted Labor Supply
* - Instructional Current | - Projected Labor [ Vocational Education Other Sectors
* Program Employment. Demand . Qutput - Qutput
- ' 1975|1979 1975 1979 1975 __1979
- Dental Laboratory Technicion - 198 ) 99, ) 102 ' 19 L. 2) ‘ 0 - -0
/" Medical Laboratory Assisting 1,286 2200 | 302 18 |2 Lo | o
Practical Nurse 13,5-?3 2,563 3,727 503 60}3 0 0
S Nurses' Assistance - ‘ 3,000. 219 313 76 e~ 91 ‘.12 12
 Medical Assistance 80 8 T 28 0 0
Managerial, Professional | i 4 .
and Other 8,521 724 1,324 4 5 0 - 0
SUBTOTAL ' T 272810 3,988 | 5,998 172 925 65 69
) Accounting and Comput {ng f 16,902- 1,996 2,713 178 213 104 - 117
Business Data Processing 6,768 890 1,2& 70 84 30 L 41l
: . — -
.General Clerical + 37,115 153 ] 9,249 1,477 1,772 187 20Y
) Information, }
Compunications Occ. : *13,815 1,059 942 50 ! 60 .' + 0°' 0
® Figure8 ' : -
MANPOWER PROJECTIONS ‘ :
(State Plan fot Vocational Education, 1974) .
- ‘ ’ . /
Occupational Manpower Projections*
, SUMMARY
REGIONAL OCCUPATIONAL S'I'RUC'{:URE 1970-75-80
_ STATE TOTALS "
. OCCUPATION ‘ 1970 1975 . 1980
¢ ' .4,  PROF. TECH. & KINDRED® - 560,388 609,115 - 670,652
A : Engineers ‘ 84,837 88,458 967358
% - - Natural Scientists 18,236 19,993's . 21,617
U Math. Spéc. : 7,876 . 8,558 . . 9,406 °
. \Med. &.Hgalth Prof. 89,795 99,129° 110,178
Y Health Tech. 19,851 - 22,057 . 24,603
Co Soclal Scientists ) B 103,942 Y 117,028 © 131,238
.S Other Professional ¢ ‘ 54,062 . 59,345 - | 65,378 «
' Eng. & Scien. Tech. 83,924 88,1393 © /96,215 -
‘“"Writers, Artists, etc. . ,41,388 - J44,641 48,085
Other Prpf., Tech. NEC . 56,875 . 61,522 : 61,578
{:  MANAGERS & ADMINISTRATORS 541,148 584,186/ . 635,567,
SALES WORKERS ' L. 368,117 ' 393,421 423,909

* Table taken from *"Occupational Manpower Projections, State of IHinois
Office of Planning and Analysis; February, 1973_)




@ STUDENT FOLLOW-UP

Figures 9 through 19 illustrate the range of topics that re-
‘present follow-up reports on students after their departure
from the collegiate-setting. Reports on student attitudes
toward themselves, toward the ed ucation'provided, on per-

* formances on licensing examinations to qualify for employ-
meént-in particular specializations, and on performance in the
. labor market with regard to education-related employment
_and income are included in the examples.
‘Student reported reflections upon contribution of the

collegiate experience to their cognitive and affective growth
- is illustrated in Figure 9, “Senior Survey,” (State-University

. ot:New York — Plattsburg, October I974) Students wére
asked a series of questions relating to jgtellectual, social per-
sonal, educational, and vocational/prdfessional growth. Norms
were generated based upon the total of students participating
in the survey. Because the particular survey instruments have
been developed which can be used to compare the attitudes
of students at any one institution with student-percelved atti-
..-tudes at other types of institutions. ’

One indicator of student achievement and the performance
of the institution in providing necessary skills for employment
is the record of graduates on licensing ‘examinations’ (Illinois -
Economic and Fiséal Commission, 1974). In the example
given in Flgure 10, “Graduates Performance on Licensing
Examinations,” each of the state community colleges prepar-

" ing student in a registered nurse curricula reports on student
_performance on state licensing examinations. The number
" of students taking the examination can be compared in turn
with the number of students beginning the curricula to assess
the attrition rate as well as reporting the success of students
jon the examination and the number of attempts required for
passage.

A questionnaire to spring term completers with regard to
time required to complete their program, their current em-
ployment status, and their plans for further education;js used
by institutions participating in the NCHEMS’ Information
Exchange Proceduges project (/nformation Exchange Pro-
cedures. 1974). Student responses to the questionnaire form |
the basis of institutional reports that are made available among
the cooperating schools. An illustration of the reporting form
used by the cooperating institutions is provided in Figure 11,
“Student Program-Related Information: Qutcomes.” Infor-
mation on program completers can be broken down by
major area of study with the use of the IEP format.

A similar reporton students in occupational education
programs for a state-supported system of two-year colleges
is presented in Figure 12, “Occupational Student Follow-Up,”
(State of Nebraskg Department of Education; 1974). The in-
formation on occupational students is derived from an annual
report that colleges submit for reimbursement from the feder-
al government for vocational programs.

’ } Many colleges perform follow-up surveys of alumni several
‘years after the students leave the institution. Examples of
reports on longer term alumni follow-up are illustrated in
figures 13 through 16.

Students who reached alumni status in I970 and I97I were
surveyed in 1972 at one college to monitor their employment
and education status, a3 shown in Figures 13-a and 13-b, “‘Pre-
~ sent Efnployment or Education Status, Goals, and Occupatlonal
Field,” and' Employment Salary Location; Further Educa- -

Q B ~

—

.

" . dated).
. report as an'aid

tion,” (Follow-up Study of.1972 Alumni, 1973). For those
who are employed, occupational field, level of employment
annual salary and job location were elicited. Alumniwho’
pursued futther education were asked to report the college of
their attendance.

A description of what kinds of mformation can be rgported ‘
by institutions to emphasize the relationship of job market

opportunities to instructian'is given in Figures 14 through 17

»

' (Annugl-Placement Report, Milford Campus, 1973-74, 1974).

The number of specific job openings brought to the attention -
of the college placement office for which the college’s students
would qualify is reported in Figure 14, “Placement Survey:

Job Openings and Placement.” The college also reports the

. number of students who actually achieve completion of a

program, and of those who corhplete, the number wh9 ‘have
gained employment by the time of the survey date are shown
as a separate category, called “other.” mgh the use of’,
further follow-up the college later was able tq solicit response
from 60 of the 80 persons in the “other” category, all of whiom.
were employed. The institution breaks out the employment’
status of program completers by major instructional program
category in Figure 15, *Placement Surve ployment
Status and Salary of Program COW includes the
average wage at graduation for ea€h of the instructional cate-
gories. Through the efforts of an annual follow-up of former’
students, the institution keeps in contact with alumni toassess
changes in o¢tupation and salary earned. Follow-up informa- -
tion on income is illustrated in Figure 16, “Placement Sur-
_vey: Trends in Salary of Past Program Completers " by
program of instruction. ’,

.In addition to reporting the income of program complet-
ers, the institution- also keeps track of where the alumni lo-
cate for their employment. The number of job offers from
each of the communities for each of the occupational group-
ings is compared to the number of alumni taking employment

-in that community in that occupation. The total of job of-
fers reported in Figure 14 then is broken down by occupation
and community in Figure 17, *Placement Survey: Employ- ,
ment Location.” As noted in the illustration, the top num-
ber in each box denotes the number of jobs taken by alumni
ina glven year and the bottom number reflects the number
of job rtunities reported by the placement office.’

Figure 18, “Proprietary Schoal Follow-Up,” illustrates a
student follow- -up report prepared by a proprietary institution
that provides occupational irf§tfuction to students throughout
the nation (Survey of Student Success and Satisfaction, 1974).
The examples taken from the report fefer te progression of
students who utilized federally insured loans to finance their
tuition, student reporting ratings of the training programs,
and employment mobility of program graduates.

Figure 19, “Occupational Student Follow-Up,” is taken *
- from a standardized evaluation instrument for institutions
with students enrolled in occupational curricula ‘(Hoyt, un-
q_gﬁtmments sponsors emphasize the use of the
to potential students in assessing the attri-
butes of a given institution, as well as the adaptability of the
report for use by institutional planners and mandgers. -

The illustrations indicate that institutions can monitor
the progress of students while enrolled and after students
achieve alumni status.” Labor market conditions can be pro-
jected and related to the course offerings of the institutions.
Standardlzed questionnaires for student attributes on pef-

-s-‘




.- -cost reimbursement can be reorganized to derive informa-

E

o~

. v S
sonal development can be utilized. Performance on licensing
examinations, and further education and employment success

‘can be monitored and related back to instructional program

@® Figure 9

RIC

Aruitoxt provided by Eic:

areas. Reports to a federal agency for vocational education
tion for examination by the institution and for reporting on
student performance after departtre from the insﬁtution;

BN

flence, reports on performance dq not necessarily entail new _ -
data collection. Standardized reports that are as wideran.
ging as those on vocationa) édugation and graduate enrolimeng”
and degrees cari be reorganized to-derive information that

can be employed to monitor institutional performance, provi- * .
ded the use of commonly defined data elements and collec-

tion instruments. Ce : '

.-

\

? .o
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SENIOR SURVEY .
(State University of New York, Plattsburgh, 1974) -

+
0

Table 8. Senlor Survey - December 1973 - (fomparlson Between Growth Expectatlions (EXP) and
. Growth .Achlevements (ACH). *Welghted Average of RESponsei'by Faculty

. .

Intellectua!

Voc/Prof ]

Social . Pérsonal Educational R
) «—fGrowth Crowth Growth ~—Growth ‘
> / X
. Malor EXP ACH EXP ACH ExP ACH Exp ACH EXP. _ACH - .
A1l Majors 3.77 3.62 3.5 3.73 r 3,40 "3.40 by 3.82 7 §L§9 3.40
. Professlonal ) A
Studles 3.82 3.65 3.53 3.83 i.’*‘ﬁ 3.44 L.22 *3.93 L.t 3.83
Humanities  3.64 3.57 3.64 3,68 ~3.32 3.27 ko3 3.73 3.68 3.33 | 4
Sclence and ) °
Mathematics 3.45 3.40 3.15 3.16 3.25 3.20 3.55 3.45 3.05 2.80
N : '
Soclal & ; »
Sclence 3.68,.3.53 3.48 3.56 3.26 3.29 4.09 3.63 2.87 3.09
| S .
General '
Studies™ 3.58 3.50 3.67 3.83 3.25 }.17 k.17 3.75 k.oo 3.33
® Figure 10 g . ’
- GRADUATES PERFORMANCE ON LICENSING EXAMINATIONS
(Minois Economic and Fiscal Commission, 1973) .
RS
PERFORMANCE C- JUNTOR COLLEGE GRADUATES
P DEPARTMENT "OF REGISTRATION & EDUCATION LIGENSE TESTS
2 ' o .
. REGISTERED - NURSES )
s’ .,-.- . . ‘ ' L “ " .
First Testino = Subsequent Testing .
Name of January - Septesber 1972+ ~ January - Septcmber 1972¢
Junior College Total” Fhail % Fail Total Fail % Fail .
€ Yaskaskia 5 3 60% 4 0 0%
. Dupagé 47 1 2% 5 2 40%
- Black Hawk 37 15 41% 13 S 39%
Triton 53 2 4% S 1 20%
Parkland 34 7 2% S 1 2%
Sauk Valley 25 S 20% 4 2 50%
Chicz;o City : " 7
layfeir *59, 10 17% 26 11, 43 .
, Kennedy-King 3, 18 55% :
Malcola X S3 27 S1% , 23 10 445 R
Olive-Harvey : 51 12 #28% . . :
Elgin 13 3 23% 2 1 ' 50% . y
L Thournton 70 - 21 30% 10 4 ¢ 4D% °
T , Rock Vallev 1 0 0%
*Weighfs Assigned: Blank (b) = 0; None = }; Low = 2; Moderate = 3; High = 4; Very High = 5 **Only Twelve Responses
3 2., X . .
Q . . _ ]

R 38

a
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Q Figure 11’ ‘
STUDENT PROGRAM-RELATED INFORMATION: ourcomes

L J
4+
{Information Exchange Procedures, 1974) .
v .
L]
’
) . i Number of
. Mot e | e i o | cgan b | e gp | Mmror | Gt | el
nects M Frogram Nane Semester Credits Semoster of Calondar Completers Completers | Applying for: I y4nytieq to
* |cods and Dagree Type Required to Credits  Months Elapsed Employed . . Secking Admission | yooiner Fduc
Complote Studont | - Actually - | 1O CompIatlon o p0e "y3pee Emploment lo Another “Program
Program® Completed® (Quos v . (Guest. #5)90 | Lduc. Program (Quens )
. - (Quest. #6)0e '
- _
B , \ ~
N ' L] -
v . / -
‘e
ot &
A ab ) ‘
B ® e g e B :
" )
. N
A
°*
fe
*Previously not required. .
*ofased on Questidnnairg administered to spring term complters.
- . i L
) Flgure 12 © ' \ L
OCCUPATIONAL STUDENT FOLLOW- UP
. (State of Nebraska Department of Education, 1974) '
a X ° .
) EP’ORTED FOLLOW UP ON OCCUPATIONAL STUDENTS
’ . Lo FOR FY 1972
t4 . Known To 2 Krown Caploy::
o ? " Totel Ociup. MS and Cont Inuing - Full-Tioe Iz
e . : .,;,n"r Students - Cnrtuiaulz A Formal Education 3 Trained or LT
o Junior College (IMM) Avarded Completion At )iigher Level lated Field - ¢
‘ Voot Kaskaskis ~ 387 109 30.5% 4 122
tulage 2836 408 - 14,40 - . .
. Black Hawk (1366-12.5) 1213 171 14.1% '} 278
. LT 8lack Hawk Eest 183 52 3408 .. o
e Triton S466 425 7.7\ 27 22
Parkland 2031 269 1§ 7 4 SRR 22 184
Saxk Yalley 615 145 ! 23.5% ' 16 . 125
Danville 1342 157 1.7 16 9.,
Chiu;c City ’ (30067) .. (3.9Y) .e ..
" Mayfale . 704 82 11.6% s 1]
S . Kennedy-King 4816 85 1.8% 7% 202 |
. ' Loop 9228 170 1.8 298 3054 hd
- . Halcols X 3013 121 4.0% 3% 81
! : Ollve-Harvey - 3012° 240 8.0% a“ 55
N Southwest 6551 29 0.4% 107
[P{fC o : |
- . 39 o

c



. Figun 13 -a ) .
. EMPLOYMENT, SALARY LOCATION, FURTHER EDUCATION
( Follow- up Study of 1972 Tra,ng,fer Alumni, 1973)

( e
Year Reached Alumni Status ' ) C
1970 1971 1972 ,
Level of Employment ) Percent  Percent . Numbcr’ "" Percent .
L . Status s m&. '
Rat 1ng Status Description ﬂfﬁ
\ 1 Unskilled labor © 9.5 1%.3 9 T 1. p
2 Semi-skilled labor N 20.6 30.0 3 26,5
3 Technician - skilled labor - .
. foreman 22.2 15.7 Rt I ;5 4 .
M 4 Beginning professional’ . 34.9 3.6 38 2.5 : ' '
) 5 [Experienceqd professioaal - second ' oy
[ line supervisor 12.8 4.3 13 11.0
! i - ,
) . . A »
L S o, \
: ¥ :.t;.
.
+ Anoual Salary
Up to S 5,000 20,30 33.8 26 22.0
$ 5,000 - 5 7,00 h 35.6 30.8 30 25,4
$ 7,000 -. 5 9,000~ 13.6 10.8 28 23.8:
. $ 9,000 - $10,000 8.5 < 10.8 77 s
) $10,000 - 512,000 10..2 6.1 9 i 7.6
- . $12,000 - $15,000 3.4 4:6 12 4 10.2
$15,000 - 520,000 8.4 " 3.1 3 i 2.5
$20,000 - $25,000 0 0 1 ? .9
Over 525,000 .0 0 2 1.7
, 160.0 100.0 118 100,0
3 N AN
¥ . ’ >
! 4 ) Ne— . 'ﬁ
- + PRl
N w
. 8
- " Job Location . i -
K . - Downtown Chicagy': - 6.1
' . :Outer fringesof Chigag , e M9
. - Norchaest SLhu;hs s » 63.6 -
¢ o :“h’“ .
¢ s
i : f
N " ]
- _ i Education Informaﬂ&on i oY
¢ Year Reached Alumni Status .
1970 1971 11972
tollege or bniVLrslqy Enrnllcd In o Percent Percent Nunmber Percent !
X Narthorn [Llinais 33.6 29.0 97 26.4
. Nortbcastcgh Ilinois 2.1 7.6 29 7.9
larper 1r.o 3.0 “28 7.6
9.4 9.3 26 7.1

. University of Illtnois -

‘\) _

ERIC . .. 7 - a0

\ Fa e

e
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6596
4 . . | ¢ ’“ B T
. o Job openings, Completers-and Placement g
a4 1989 . July 1, 1973 — June 30, 1974 ‘
LR & ;_‘Ou@_.fqt'_-StutAe - . s
RS N : ’ A Y ! . ‘
." : . . . 3 ' . ‘ , v] .
R ey _Percent of
R S Nnbraska . -
L ( . v ' . ',' Jdbu F.‘Llled.. !
T B Percent of N
C L : ¢ Out-of-State e
NP i . Job; Filled.........2. h -
14601 ¢ . * ¢ ' v
) . In—ut.ut. 4 w . s - ’ '
. - - Tan - ° . T o
B ¢ Y N
% S . -~ w oot .
4 "ﬁ ' LW .
L 1 oy 9 R :
. . ’ /:.2,’ g _.:'l '\,_
en TN -
, LI I,.'f‘ . . hho -
T 7 . oo v
ARSI L Outpf-State
; . )/'In; tates N
* + 18y R &,
. -y ; i 3 & .
' “0BS OFFERED , Y.COMPLETERS JOBS ACCEPTBD mrur:n ¢ Q? B
A ' .oa AL A Dot & L
R o0 * ,.:'.‘/A 41 st A __y. 1"
o SN . . ! N . - )

N

Present Status
e

Employed efnlf time - occupation prepared for

Erployed full-time - related occupation

Employed full-time - not rclated to education

Enroiled {n collene full- time‘

Educational Cba!s ‘.":: .

e
-/ chscntl,y cnrolled full time In cot'lege
.‘P'roscntly enrolléd part-time in Solh‘ge
Flan to return to collegc mext ic T

Classification ijpﬁztnt Occugatlon
. 35! P
Occupatlonal Fieo. 2.’ -

;Buslnesp or Hnaqr\;ew

. Sales

P _ Factorv ot semi sldlled

PLACEMENT SURVEY JOB'QPENINGS AND PLACEMENT
(Annual Placement Report MlJford Campus 1974) '

et

.
( ’
>
Summary of Results ‘ ol
‘ "Year Reached Alumni S@a:us
W i%1970 1971 1972
Percent _Percent Number Percent o
9.7 .. 2.7 19 2.9
6.7 13.1 56 8:5 ° .
11.3 12.1 166 ,: 2570 .
58,6 - 58.4 349 52.7
" 60.3 60.6 ... 363 54.8
AT, 8.6 66 9.9 -
14.3 9.0 ; 77 11.6 .,
L 22 46 31,9
22, B 21, . 18.8
4. 15 7 10w

I
eV
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. anure 15
»- PLACEMENT SURVEY: EMPLOYMENT STATUS AND SALARY’ B
OF PROGRAM COMPLETERS . : @
(Annual Placement Report, Mjl;fq_rd Campus, 1974)

’ i

i s SOUTZIAST COMMUMITY COLLEGE

SO Exployzent of 1973- l97rC6mplete-s oo
S AVERAGE WAGE
DEPARTMVENT TOTAL DI—S‘MTE QUT-CT-ST. MILITARY NOT RIP, ;’?E'” TQ SCH. AT GPADUATION

. LOW 2 RO @ 1JO.) F %Ol & NOR ] % HOUTHLY:
I AIT cowprrIOnIiG | 35 | 20 1Al - § -l fas] - ca 567.00
L 3 {23 9.6 -] =] st - | - 549.00
56 {tsfeea) 1l 16 -] 9lie2f - ] - | 5100
BUTLDINS ConsT. .. &F 35 ! 3lest ] 2] s1) -] -] 3]8.5]- - . §01.00 -
N ' T B :
COIT=RCIAL 227 - L“- . 5l 31€0.0 - - - - 2 1%0.0 | - - -
DATA PRLITIOING L 18 hs fesn | - - 1-1 -1 3hes]- - 546.00
pizsn @ st Twetein b ] sl 4l -] s 92l 2 595.00,
ARCHITECT 0L 3o, 28 23 1734 s | 2.0 ] - -1, 541321 - ‘- -] se7.00 )
) : : - i
hd o . PN
4 . ]
\ ;
$ . .Gi
g‘;".l
& ‘ ’

@ Flgure16 . G5 : ' . 
PLACEMENT SURVEY: TRENDS IN SALARY OF PAST ' '
PROGRAM COMPLETERS '.‘

| T >
I § o AVERAGE #AGZ ~AVERAGT wAGZ ‘AVEPAGE WAGE '
S . DEPARTMETT ‘AT GRADUATICY ASTER L YZAR ATTER 5 YZARS

L ST ' MCITHLY [N ;"ﬂ.‘{ JTUVONRELY . . ,
ATf: CONDITIONIIG 567.00 . 661. 00 r | 1070000 v LN ' e
" AUTO BOPY 549.00 583. oe vl 960,00 )
e o 'A‘UTO!/O';‘I‘}” L © 571.00 764.00, 925.00
; L surwr*m const, 601.00 656 .0~ 925.00 o RS
“""'h'" . 4.' ' . ‘. l" /" N\ ":! - "~.‘»"'» ‘3/"’ LR . B L ’ - ".’.'.
' COS/ERCIAL APT -« - i - s = R
. DATA PROCESSING . ' 546.00 666,00 . | 161000 < - a A
R . o . . . ¢ A D j e o
. e " AJCHITECTUPAL TECH. 567.00 - ‘| 609,00 %.1"958 00«
- Ry : e e : ! T
\)‘ S, - I L 5.‘.:_, . . i i .-
EMC[ g 42 e et T )
e A o ) . . 7 L .
e rA e
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Figure 17 .
" PLACEMENT SURVEY EMPLOYMENT LOCATION
(Annual Placement Report Mntfbrd Campus,.1974)
K ‘\":.' . ) f
- ‘:5 =
L .
. - e
]
o -
_ IN-STATE JOB OPENINGS & PLACEMENT
The top figure represexts Jobs. accepted by graduates.
The lower figure reoresents jobs offered by énvnloyers
DEPA%THENTS *
- > it 4 1
&l : o f
' é Do g 1 5
. g |. 1'gl. |2 e 3l
: = g ! I = . re)
- 1=t < 8 E Tl B g] .
Bl B el 8 |8 e 2 8.l e
= 4] g - 2 z B el B
o =z %) é o ~ wul &
- (o] [} = [7] [ 3] Q
2 ftal O 3 8 = O | -] =] fu
. ¢ [ B~ A 3] 5 8 - B 4 B B 2
[= a — © |, © ] 3] [3) =l ™
s a8l & g & of B ¥ 5 =2 8 § £ B 2
o =zl al @ a8l oal 2 & &l ool o rl = |
ol of = G <| of = = = © ol 3 I = 9] <
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ATIgISON 1] 1 2 - L] 6 1k
."'. ! LN T o 1 b 1 ' ’
*AUBURH . 4 ¢ s{ 3|11 6 1 .2 3 32
S e e pl
AURORA ;3] .61 3] 1]+ | 1] § s| 24 51
? . J1 s
BASSETT 1 3 G 3
BAYARD o 2] .1 , - 1 3
R a4 ] 1 i 1 JT 1.1 . 9
, BEATRICE 2| 6] 8} 2] 1| 2126 | 3| 316 ] 5] 6] 2 311 | %
HE P i ‘
BELLEVUE 2 J -1 3] 1 17 ] 2 9
BENNINGTO ] 1 o ’ 1
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' F;gure‘ls ' o
.. - PROPRIETARY SCHOOL FOLLOW - UP i

(SUrvey of Student Success and Satisfaction, 1974)

»

Academic Status

Th2 1973 study showed that« for students who obtained their
loans ori} lly from ASI, © %
40.9% oPthe students already had been gra.duated
12.1% »yare actively engaged 'in lessgns; * \
5.9% were inactive but siill enrolled; o
-37.0% df the students ﬁad been termmated for academtc
reasons;
- 41% were ter(ninated at student request ST '».g
; . _
Siudernits who originally obtamed thelr Ioans from others ynelded
the fo'lowung similar results:’ ‘
44.1% of the students already had ‘been. graduated
9.8% wera actively engaged in IeSSOns
3.3% were.inactive but still enrofed;

.

39.8% of the students had been termlnated for avademic
. reasons; .
3,_0% were termmated at studant request.. : -

n addatnon the sLudents who are stlll active. have compleled
72‘,3 of the total poasnble l¢ssons, indicating the final graduahon

. ..
11,116 graduates showed their conf:dence in the quality of the’ " ‘
tramlng they had received—28.5% rated it.as excellent, BRI
35.7%—very good - = 9.7%—fair

22.5% —good 3.7% —poor

\

Time ufter . Changed Received - lndreascd H
graduation Job Promotion Income

.6 months . 14% 9% §32% . o
7-12 months 25% 19% 45% I
13-18 months 23%

. 20% . 56%

B

R



. @ Figure 19 . , _
OCCUPATIONAL STUDENT FOLLOW UP ' , ' }
(Hoyt undated)

5 EVALUATION OF EOUIPMENT
Percent ol Studants Raling it As L

Very High

Judgments i Made Un £ * High Average BelowAverage"‘ Very Low
COndutmnofequnpmenr 23.3% 60.2% 10 7% 3.9% S e 9%
Variaty of equipment 25.7% . 60.4% 11.9% "0.9% ., - 0.9%
Amgunt of equipment 19.8% 49.5% a? 7% 1.9% = 0.9%
Spacing of equipment « 51.9% . 39.2% Se9% 2+9% - 0.0%
Cleanliness of rooms 47 .6% T 46.6% 5.8% : Q.US@ i 0.0%
| “ 4
r .-’ ) . ) -‘ " .a
f),/ EVALUATIOH oF- IHSTRUCTOHS & INSTRUCTION . .
) o t ° "i )Xf o Percent of Studenls Rating Them As - R,

.- Judgments Mada on © . ' 1*’ Very Hign ‘High “.Average Below Average - VeryLow
Knowledge of InstruCtgrs 58.3% 41.8% = 0.0% 0.0% . 0. 0%
AbnlnytoAnsner " 60.2% 38.8% 1.0% 0.0% 0_0:5
Questions of Students RS . _
Ability to Demonstrate 57.3% 33.9%° . 7.8% ° ofun 93
the skils they teach \ 9’ | | | ( , 0.9%

7 - Degrée to which they _..22 6% 33.3% 27.5% 11.8% 4.9%

L know students wall 1" S _ .

: R _ Abilityto Teach,, ' ’38 69 T 48,5%" 9.9% ) 1.4% 0.9%
. . . ﬁ . Y .

ﬂ ﬂ _HOW DI THE JUBS FOHMER STUDENTS FDUHD CUY!PAHE TO THOSE THEY HAU EXPECTED TO FIND?
15.7% said the jobs they folind were “better than expected”
39.4% said the jobs they found were “about as expected™. ,
31.5% said the jobs they found were not "as good as expected"
13.1% said this question doesn't apply to them - _

Where commdn data element definitions exist and thq collec
tion cycle for information components coincide, it isr¢onceiv-
able to match gspects of one report with another for ‘analyti-

: : BUREEE cal purposes. Such cross-comparisons of compatible reporting,
o ' v .- . Instruments with common clement definitions can enhance the

Data Elements -

A brief outlme of illustrative data collcctlon dati elements
and the sponsoring agencies follows. Examples from federal

and other national agencies state and logal cfforts are mcludcd.

u

' ,;‘4'%3'..3 ,

usefulness of the total informatfon collection effort as shown
in Section 1l in the discussion of graduate cnrollmcnts and de
grees



Selected Fields—by length of program com.plefed

2. Students Enrolled for Master, and Higher Degree-- by
. . ' length of graduate study completed for full and part-

- HIGHER EDUCATION A . time students, and by sex for academic dgpartments

: |ri_form*ati,6'n A

GENERAL INFORMATION SURVEY . . i length of graduate study completed for full and
tus. anmmm Dept. §,H E.W., Office’of Educauon HEG.LS. part-time students, and by sex for gcademlc depart- - "
" af, various dates) . _ . ments and disciplines .

A. Financial Statistics F. Salaries and Fringe Benefits of Academic Deans
.l' Rl et atist . and Full Time Resident Faculty-rby rank, by sex .
A e\éetm:jes ‘Tu {F T G. College And University Libraries

a. Student Tuition ees % ’ 1. Number of Volumes in Book Stock and Bound Perrodl
b. Governmental Appropriations— Federal . cals i
¢. Governmental Appropriations— —State * 2. Linear Feet of Govemmen( Documents ,
d. Governmental Appropriations—Local. . 3. Valume Equivalents of Micrafoym + - Y
' ‘:; !Sanowmenltllncom: gmeana;e G’ﬂ:l : AN 5 4, N(*':er of Periodicals Currentfly Received A
- Sponsored Research byxGovernmental and Non- 5. Motlon Pictures— films, cassettes, tapes and video tapes .
Government urces .

6. Audio Recordings--discs and tapes
(™ 7. Filmstrips .
8. Seating Capacity

'U.S: OFFICE OF EDUCATION

g. Other Research i

h. Recovery of Indiract costs.,
2.’ Student Aid Grants by source ‘of funds .
3. Other—Hospitals, Housrng and Food Service, other

Y

S 4 Exgsxfge:mer prises ) a (U.S. Governmeént, Dept, 6_’-H.TE.?I/.. a-e, various dates) . ‘
"4, Instiuction and Departmental Research . A. National Direct:Stydent Loan Program )
PO Organized Activities © 1. Jumber of Borrowers'during the fiscal year
c. Sponsored Research ) 2. First Time Borrowers ' R
d. Other Separately Budgeted Research | 3 Number Making Payments for First Time - "
e. Libraries e, 4. Accounts Past Due for Those in Repayn‘ienl SlaLus
f. Extension and Bubhc Service ' .‘.;. N _ 5. Accounts in Process of Repaymenl . ‘
g. Physical Plan Mamtenance and Opemtten B. Supplemental Opportunrty Grants * ' "
h, Student Aid Grants-total I. Number of Recipients and Total funds—aviilable By
3. Physical Plant Assets for the Fiscal Year- Lands, qu}d '_ initial and rencwal year status of studemts ]
R ings, Equrpmenl ' 2. Funds Used to Match SEOG L e
6. Endowment by Food and Market Values, Earnrnbs C. College Work-Sfudy L
and Realized Gains - .+ |. Totai Student Compensation - Cee -
B. Degrees and Other Formal Awards Conferred s 2. Federal and Mutching$hares ... -~ -~ #2 .
1. First Professional Degrees Conterred in Selcclcd Fields 3. On .'md ‘Off mmpu‘s cmploymem ;1 P
by field of study 1 4 Ndmbcr of Students Employed B
2. Bacheloss,’Masters, and Doctors Degrees——by sex. D. Institutional Fiscal Operations Report for SEOG,
i by achderic discipline . College Work-Study and NDSL , '
3., Degrees and. Awards Based on Less than 4 years of Work 1. *For Each Federal Program: . : 3
. Beyond School- Associate Degree, occupatronal arfd . ‘4. number of student recrprents BN
creditable tOWardaBa.chelors degree,p@wr formal ~ b, amaunt " . T e
* recognition suth as;certificates; currrcﬁiums efat =~ " ¢. race or ethnic group S
: least 1 year but less than 2 Yyears suclhas drplonws : 7 d. sex !
"~ C. 'Opening Fall Enrollment in Higher Educatlon o 2. Number of Aid Rcuprcnls and Arnounls Spent - by in:
1. First Time Students . . ' - - come, c:xter,dry Jndependedt or graduate status dur-
.+ 2. Undergraduates by class level T o ing the fiséal year for. etich fedcral program
% 3. Unclassified Students - T E. Adult Education - o S
- . 4, First-Professional Students ‘ - Enrollments by Sex:and Race “ : CF
o 5 Graduate Studernts—all by sex, full and patt-time. and o . A
R fulltime equivalency ’ -~ NATIONAL CENTER FOR HIGHER EDUCATION
nstitutional Characteristics of Colleges anct . MANAGEMENT SYSTEMS—~INFORMATION EX
“Universities I : o CHANGE PROCEDURES, 1974  {
1:”Regional Acercditation T .. 1, Student Démographic Informatior
2r “Accreditation by Professional Asso¢iations * -: . a.. fub) and part time .
3. Types of Programs—occupational, associaté, baccalau . be age distribution _ /- .
R reate credit, liberal arts, teacher prep, professiorial : el scx, v _ N
"4, Enrollments by Typc of Program ot .d, civil nghts\a.tegory ; :
5. Minimum Requirement for Admisston . . - _ ¢. financial aid applicants, reciplents, and supporl by
6. Basic Siudent Charges tidfition and rcqurrcd fCCS dn(.l N . ’ graduate, undgrgmdumc and non dcgrcc
: room'and board charges © 2. Faculty ) -
. E. Students Enrolled for Advance Degrees . « . full and part time and tcm,rred " L,
- RE Studcn(s Enrollcd for First«ProfcssronaI l)cr,rccs ln S - b..ayerage full time compensdtion . R
e, 46 s T -




" A. NC

| . B. _ Research.and DeVeIopment Center a

c. sex’ o
d. civil rights category '
e. highest degree earned by rank: professor associate,
. assistance, lecturer, teaching assistant
3. .Direct and Fully Allocated Cost—by Program Classrﬁca-
tion Structure and Sub-program :

. -4, Unit Cost information—by mstructronal discipline and

course level
5. Actmty and Outcomes Summary
"a. number of program completers ;
b percentage employed of those seekmg)obs
c. average anpual gross salary
d. percentage ‘admitted to another &dycational | pro-
-gram of those 'sgeking adrmssron _ .
6. Student Enrollment~by ¢purse level and full'and' part
time fr headeount ™ *
7. Enrolimen{— by new, transfer, continuing, readmltted

’ . exiting

“8."'Student Financial Ald by course level and farmly in-
come category “

B 9. Student Entrante Exam Information, SAT and ACT

10; Student Fée Information

L1. Instructional Personnel—by rank; fnll and part-tlme ahd
highest degree earned

12 Assignable Square Feet of Room pse Categories—by pro

_15. -Student Program Related Information

a. required credits for program completion .
b. actual average hours comipleted: '
" . mediam calendar monthi§ elapsed to completion of
. program’’

d fiumber of completers employed ,:;_.'
e. number of completers seeking employm.ent
f. number of completers applying fdr adrmssron t6 ano-

K . ther educatroi progtam

g. number of completers ‘admitted to another educatron

. program "7

. ',-'16 dutcomes’from Student Questronnmre-human relations

. scale, humantties scale, critical thinking scale and vo-
cational scale by program name and degﬂ:e type

STANDARDIZED: QUESTIONNAIRES

EMS Student Outcomes Questlonnalre for
Program Completers. . .

" 1. Time to Completlon ) Ny

2. Current and Lprrg -run 0ccupatlonal Plans and Actlvrtles '

a. salary or wage, full or part time, feellngs toward jOb
b. future gducational plans
3. Evaluation of the educational 1 nstltutions contnbutlon
_ to the students intellectual growth, social- growth,
aesthetlc and ‘cultural growth, educat;on growth,
vocational and professional growth; personal growth.
4, lmportance of growth in the areds-describgd above.

7 sity of Calrforma at Los Angeles _
(Higher Edycatioh’ Measurement,and Evaluation. ICF, undated)

* . ment,” N\ -

-a. ‘General Culturc

"b. Attitudes about major soclal issues

¢. Program toward the attnlnment of broad objectwes
B andbeneﬁts o

the Univer-

L Measures of Smdentchvelopment Progress and Attain-

~

- 2.

3.

4.

C.

D.

]
2.

Measures of Educational Processes and Contexts,
a. measures of the college environment

b. learning styles

C. campus experiences

The Student Body .

a. academic orientation

b. cosmopolitanism 2

c. personality traits and dlsposrtlons
d. values and priorities .
Teacher and Course Evaluation * B
American Council on Education- Unwersrty of
California at Los Angeles Survey of College
Freshpersons : .

Educational Testlng Service

]

. "“

. Institutional Goals Inventory (Petersen, undatéd)

Course and Faculty Evaluatlon Survey Instruments

STATE INFORMATION SYSTEM REPORTING

. STRUCTURES"’
@

Milinois Community. College Board, 1975) .
A.

w

- Audited Expendiyres and Revefiues
- Reyenues by Source of Funds—local state and federal,

Illinois Resource Allocation and Management T

Plan for Community Colleges -
(Itinois Community Collsge Board, 1975)

. Projected Percentage Change of Ma_]or Occupaqlonal

Groups from.1970-1980

. Occupational. Manpower Projections . ,

. Career Program Additions and Deletions by College B

. ‘Occupational Program Additions and Deletions D
. Occupational Instructional Programs which are Intended -

for Future Deletion as ldent.lﬁed in 1974—75 Sub-
mission e -7

. Future Needs for Career Programs

. Baccalaureate-oriented Programs py College

. Discipline Areas in which Colleges Wish to’ Add Courses
. Enrollment Projections

10# Number of lnstructronal-Teachrng Faeulty Members—

male and female, full and part-time

~-dnd student tuitions

. Funds Available for Capital Outla
. Sppce Completed, ‘Under: Constru&on and Recommended
. Degrees, Certificates and Diplonas Awarded

. Participants in Conlmunlty Education (non-credit)

Courses
Illinois Board of" Vocatlonal Education and rRe-
habilitation. Vocatronal and Thchnlcal Education
DIVISIOI'\ 0d
(State of ..., Ras‘aareh and Davalopmant Un/t 1974)

. Employnient Opportunities Relatéd to Vocational Educa-

tion-Programs Labor Demand and Supply; 1974,
1975,1979: .+ ;
af; Currént Employment

" b. Pro;ected Expangion and Replacement Needs

¢. Vocational Education Output
d. ‘Supply from Other Sectors

. Estlmated Percent bf Households wlth Cash lncome Be-

‘ low: $5000 4

. General Assldtar}ce Rate per lOOO Popub'rtlon—by

County

. General Unemployment by county ‘

. Aid to Dependent Children—by coun‘ty s

. Youth Unemployment —by county
. Rate ofSchool Dropout—by county

t\]-'\r'cswb

]
oY . oa



1.

13

13.

14,

15, . C
. New Programs and Program Deletions -
17.

. Manpower Priority of Occupational Courses

. Percentoof Population Enrolled in School by age
. Characteristics of Student Enrollments A

. Secondary School Vocational Centers

Proposed Nebraska TechmcaLCommumty Col-.
leges Statewide Reporting Structure

la L

. Highest Grade Level Completed by Adult Populahon '
. Adult population—with no more than’ 8th grade educa-

tion -

. ;AduIt poptdanofx—wnh no more tha.n I Ith grade edu-

cation

. Adult fermale populatlon (15 ta 44) with no more than

8th grade, 1 1th grade education

. Adult male populagon (20-49)—with no more than 8th

grade, 11th grade éducation .

a. age, sex, civil rights category, handncapp d, disad-
vantaged, veterans, social security d endents

. Adult Education (basic and GED) Enrollment
. Follow up of Award Recipients and Other Program .

.. Completers=-by continuing education, seeking em-
ployment, gmployed and other

Follow-up of Students on Licensing Exammatlon( '

Availability of Coursés—by colleges with competency-
.based instruction and evaluation (Use of College
"Level Entrance Program examination, advanced
placcment credit-for prior work experience and
courses challertged)

Student time to Degree. and Complenon of Stated Stu-
dent Olfjective :

Retention and Progression reports  +-7*

State'Manpower Needs »o

LR’

P

Distribution of Course Offetings—by instructional de-
livery system e.g., computer aided instruction, pro ’

: : . b. average wage at graduatrdn
grammed learning, self-paced instruction, open et c. averjge wage after 1 year 2 Lo
try ¢Xit, variable credit, work-learn, independent ‘ d. -average wage after 5 yéags' i s e
study and aPP““’“‘-"QI.“I?’ ( : oo ... el lnstate Job Openmgs and Placemﬁ'nt ST
N ® .”'. : :'!-“ 4’.' £
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1.

Senijor Survey

a. Grqwth Expectations by Student Major reported by
students ,

b. Growth Expectations of Students by Major reported
by faCulty

¢. Evaluation of Expenences

d. Compasison between growth expectatlons and

achievement by student major ° v

William Rainey Harper College (1973)

. 'Follow-up Study of Students Not Returning to Harper

-Fall 1972-Spring 1973

. Follow-up Study of 1970 Aluni
. Follow-up Study of Acadenucally Successful Short

Term Students Who Left Harpér Durlng 197273
Year '

. Follow-up Study of l972 Transfer Alumni

Southeast Community Colleqe Milford,
Nebraska (1974)

. Job Openings, Conipleters and Placement I973 I974
. Employment of 1973- l974 Completers

a. by major field,

18. Faculty Chatacteristics ’
19. Utilization of Physical Plam—by space ty pe and acre-
. agetype
20. Student Financial Aid and Student Placement Semce
Information o
21. Enrollments—by county of origjn Lo fone
© 22. Enrgllments—by new high scho gradUat’é,s,'delayed ,
“'entrance, transfers . L
23. Graduates,}Program completers and Exxts :
INSTITUTIONAL REPORTS ON ACTIVITIES AND
PERFORMANCE . :
A. ‘State Unlverslty of New York at Plattsburg (1974)




... " Sources Consulred -
~ & Consumer Protection in Postsecondary Education Orlans, H.; Levin, I.; Bauef E.; and Arnstéin, G. "Pri- <
C : ‘ - . ~ vate Accr{dltatlon and Public Eligibility.” Washing-
hA-hdringa. Robert. Eligibility Task Force Meeting. Wash- "~ - ton, D.C#4 Brookmgs Institute, 1975.
., ington, D. C April 18, 1975. , ' .
Semas. Phil. ”Student Protest, 1975: Stress on Economic
Astln AlexanderW etal. The American Freshman.: Issues.” Chrom'cleJ;beigherEducatioﬁ._li.lune 9,

' NanonalNormsforFall 1974. Los Angeles, Califor- 1975 o " -,
nia; Cooperative Institutional Research Project, . - , :
Graduate School of Education, University of Cali- Systems Group Tic. "GSLP Loan Estimation Model. ‘
fornia, 1975. - Washington, D. C U.S. Office of Education. Office

) . ) i of Planning, Budgeting and Evaluatlon J974.
Carnegie'Foundation for the Advance'mentofTeaqhmg Volume 11, p. 23? ' R -
More Than Survival: ProspectsforHrgherEduca T ) ' K
tion in a Period of Uncerfaintyy San Francisco, Cali- U.S.Qfﬁce of Educatlon. "Guaranteed Sgudent Loan
fornia: Jossey Bass, Inc:, 1975; p. 27. . Program Regulations.” Washington?D.C.: Federal
L . Register. February 20, 1975-. p. 2596. -
_Carp, et al "Learnmg Experiences and AduItAmerb .
cans. Berkelgy, "California: Educatnonal’l‘éstmg U.S. Office ofEducatlon *StudlesofthelmpactoEStu-
Service, 1973 (mimeographed). €ited in Report of _, dent Financial Aid Programs.” Washington, D- Cor
the National Commission on th inancing of Post- R Ofﬁceof Planmng Budgqtmg ‘and Evaluatlon
secondaxy‘Educatlon fy N April 975, -
Chromcle of Higher Education. Apml7 1975. p. 6 'A'_ L \_’3“ Dyne Larr'y '”T}WF]SL Factories.” Washington,
e D.C.: Chromble of Higher Education, August 4, 1975.
Engen Timothy; and Crippen, Danfel. Rewew ofStudent p- 1. ';‘»“_( C s
Resppnse. Report to the Natlonal Commission on.the . " g
"% Financing of Postsecondary Edudcation. Washmgton._ Yankelovich, D. The New Morality: A’Profile OfA’"‘—’"C“"' T
D.C.: 1973, Reprintcd by.the National Student Edu-’ VoL Youth in the 70's. New York, New York McGraw N

 cational Fund, 1974. . . Book Compan)u 1974. L
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Federal Trage Commissiorl. ”Proposed Regulations of

., .advertising, disclosure, cooling off and refunds at " @ What Studenfs Need tg”Know About College
proprletary vocatiorial,;and home study schools.” , C g} - o
. 'Washington, D C FederalRegrster May 15, Y R
N 1975. , , . Astln ‘Alexander W : The Co{éegeEnwronmem ‘Wash-
. Je T, ' - ington, D.C.: Amcrlcan ouncil.on Educatxon 1968.
. ‘Fenske Robert-H. "Study of Students who received
.granig and scholarships under the Illinbis State A;)m Alcxander w. and Pdﬁos. R.J. The Educanonal
*. Student Incentive Grant Program Washmgton P .' and Vocanonal Develapment of College Students. EA
D.‘E : preliminary findings presented at meeting of+ - Washing{on, D.C.: Amerjcan Council on Education, .~
erican Edu&ltlonal Research Association, Aprll L 1969. . . g v T
1975, : ; .. T "
: s , “Better Information for Studént Choice? Provndmg lnstl-
Hoyt, K. "Consumer Protection in Pogtsecondary Qccupa tional Planning and Management Informatiop to
tional Education.” Denver, Colorado: Edication - 'Student Decision Makets: A Proposal.” Boulder,
Commissjon of the States Conference Materialson = Colorado: Western Interstate Commission on Higher
Profecnon of the Consumer in Postsccondary Educa- -, Educaﬂon February 1975 (mlmeographcd) g
tlon, 1974 . : - :
t . ' Chlckcrlng Arthur W Educanon and Identny San Fran- |
Natlonnl Center for Education Statistics. NatwnalLongr—\- " . rcisco, C;:hfornla Jossay Bass Inc., 1969 g
' tudiiiul Study of the High School Class of 1972. . - o I
Washmgton D C.: U 'S. Office ofEducatlon 1975, Clark ‘Burton R.; Heist. Paul McConnel, T R Trow,
S v ‘Martin A ; and Yonge, George. Students andCoI
Natlonal Task Force on Student Ald Problems, Draft Final =~~~ leges: Inleracnon and Change. Berkelcy. California:
Report Washmgton D.C.: National Association of , Center for Research and Dcvelopment m ngher L
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S R 9 . v . . Co R L
B MC ' ' . N o ., ] T e o J‘
- . . . . ' . a ! L
JAFuitext provid: c o ! . . * o : ! . - ' : ‘ . 4 : | ! ‘ -




: . . . A
T i K} A

5 ¢ 5

Commission on Non-TraHit'ional Study Dryersrty by . S Natwnal Norms for Fall 1974.- Los Angeles Califor-
e Desrgn San Franmsco California: Jossey Bass lnc B ; .“’ nia: Cooperative Institutional Research Programl
e 1973 e . _ S UM Education, American Councilan/Education and th :
- SRy oo B ' Umversnty of California, Los Ahgeles no date B
- Ct‘oss. K. Patnc1a New'Students and New Needs in

HrgherEducatxon Berkeley, California: Centet for . Breneman David. ‘A" Economlc Theory of Ph.D. Pro--
. Res and Development m ngher Education, - ductlon the Case in Berkeley.” -Berkeley, Califor-
e 197D : _ ‘ : Center for Research andManagement Science,
e = C . Gr duate School of Business Administration, Univer-
Engen Timothy; and Crippen, Danlel) Review ofStudent ., - - sity of California, 1970. dissertation. paper P-8.
Response. Washington, D.C.: National Commis- ., =~
“sion on the l;"‘lnancmg of Postsecondary Education, ", ‘tarlson Daf}" Farmer, James; ajid Stanton, Richard.
Nove r1973.: Y Developing a National Postsecondary Education Data
gbé . . . » Base. SP 74-0009. Guthrie, Oklahoma: Systems ] Re-
Kinnick, Mary. lnforrr'rationforProspeciive Students. . search, Inc., January 1974. _ L
About Postsecondary Education. A Partial Assess- . : '
ment of Need. Portland, Oregon: Office of Plann)ng ' Department of Educatlon Division ofVocational Educa- _
and Instifutional Research, May 1975 L tion. Nebraska State PlanﬁJr the Administration of

i Vocation Education. Lincoln, Nebraska: 1974.
Newman Task Force on ngher Educatlon Report oh . '
Higher Education. Washington, D.C.: U.S. Govern- -

Education Commiission of the States. Second National
ment Printing Office, March 1971.

onference on Consumer Protection in Postsecondary ‘
Edycation, November 14-15. 1974, Knoxville,

Shapiro. Paul S. "Information Needs for Student and Tennessee. Preliminary Report. Denver, Colorado: ,

Public Choice in Postsecondary Education.” (glcy . ECS Report Nol 64, March 1975.
development staff paper; Office of the Assistant
~Secretafy of Education, Washington, D.C.: .US. Ehrlich, Eldon, arxd Beecher Bruce. The Nebraska

“Department of Health, Educ%tlon and Welfare. Projection System: Sécond Annual Report. Lincoln —

May 1974. "Nebraska: State of Nebraska Nebrdska Legislative
A lyst, 1974 g
{Yankéloyich, Danicl: The New Morality: A Profile of . nalys e o
- Amefican Youth,in the ‘70's. New York, New York:
McGraw- H|II Boqk Company. 1974, . ‘ Foilow’unStudy ofl972 TransferAlumm Palatine,_
A - . . - Hlinois: Wllllam Rainey Harper: College Offic&’ of
» " T s -'Planning and Rese‘arch 1973
° 'Informatmn as a Factor in - ' ' s _ : )
. Decusmn Makmg by Prospectlve Students o - "Higher Educatton Measurement and EvaluationKit.
‘o . S Los Angeles, California; Center for Study.of Evalu-
I ' ST - .. .. ation, Graduate School of Educatlon Unlversny of
Camegle Foundationfor the Advancefment ofTeachmg; California, 1971 o , !
. More Than Sur)fval frospectsforﬂlgherEduca- o o e 3 .
. tion.in a Period of Uncertainty. San Franclsco Call- - Hoyt, KK aneth B. SPe‘”al‘t)’ Oriented Student Re;earch
')f;rnla, Jossey-Bass, Inc., May 1975. T X " Systém. Annapolls. Maryland undated.
: G}latt H.B.; Varenhorst Rlcllard and Carey. Richard. + . lllihois: Co,mmunlty College Board ResourceAIIocatlon z,.
T Dectdmg, ‘New York, New York: Collpge Entrance .. .. and Management Plan far Commuhity Colleges
Examlnatlon Board 1972. *\ .. ' Sprlngﬁeld Ilhnms Febnfary 1975.
, = -_" , ‘\ « ' g;q . "lllanIs Economlc and Flscal Commission. The Illmors
S ) : o Public Junior College System/Program Review.:
e Information Currently Collected T Springfield, Tllinois: L973

d Its Potenti IUseb Stu ents .
an a 4 d InformatwnExchangeProcedures Boulder, Colorado:

’ . ” ) ) * Center for Higher Educatlon Management Systems.
Annual Placement Report Mrlford Cam'pus 1973- 74‘ 1974 : o ‘ \
“ Milford, Nebraska Southeast Community College - i
- 1974. .y ™ ] .y Legislative Bill 1057. Lincoln, Nebraska: Nebraska State
o el Legislature, 1974. ,‘.,_":-.
‘. AssemblyﬂxllNo 770. Chapter [187. Sacramerito, . : R '
e Callforma Callforma State Leglslature 1974 ‘ Myers, Edward M.; and Toppmg Jpmes R. lnformanon
. Exchange Procedurés Activity Structure,'Technical
: AStln Alcxandcr w-; Kmf Margo R.; Light, John M S Report no 63. Baulder, Colorado: Nationalgenter for
”.J' _— and Rlchardson Gerald T. The Amencan Freshman‘ . ' ngher E‘Hmatlon M‘anagement Systems 1974
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Ne_ aska Technical Community College Board. "Pr | jucation, and Welfare
A Yased Statew1d¢'Reportmg Structure.” Lincoln; C ' Fund for the lmproVememgof Postsecondary Educa-

Nebraska"unpubllshed staff document. 19?5‘ ‘ ‘tion. Nationdl Projects Conipetition: Better Informa-
(mlmngraphed ) _;Ji“,f- - R tion for Student Choice, NationajyPraject . Wash-
v ~ ington, DC December 16, 1974. . ‘ B

’

Office of Planning and Analysts OccupanonalMajtpower

N Projections. Sprmgﬁeld Rlinois: February1973 -, ulss. Dep'artmeht of Hedlth, Educa‘tio‘n.and \lfare.

. { ioh. "Higher Education Gperal
Ore on Careerlnf?pﬂ‘lon .System Eugene, Qregon N Office of.liducatl , ulghel _ TN
P g The Career Information System. University of Qre-+ .. ° Information Surve Washmgton, D.C.: vayious
gon 1974 L o : dates. ) ' o S
- "+ a. -Opening¥all Enrollment in Higher Education. 1974.
PeterSen Richard. Institutional Goals Inventory. Prince- b. College and University Libraries. 1973. ! .
ton, New Jersey: Educattonal Testing SCW'CC s c. Institutional Characteristics of Colléges and Univer-
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