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A Message .. . from the Executive Director

of the Allegheny Intermediate Unit

This useful compendium of special techniques for teaching severe-
ly and nrofoundly retarded youngsters is based on sound knowledge a-
bout what it takes for the teacher to teach and the child 1o learn. 1t 18
not a c-ollcctir)'n of gimmicks or magical formulas wh ich promise suc-
cess. The staff who developed this guide has given serious attention to
the characteristics of the child, priority areas for learning, good class
room management and sound evaluation procedurés. Its use by teachers
should have a significant effect on learning by severely and profoundty

retarded youngsters.

t Dr."HaroId Ez);cerQAW/ ~

Executive Director
Allegheny Intermediate Unit



A Meassage . . . from the Director of Special Educarion

The uni'que characteristics of the severely and profoundiy retard-
ed children present complex educational problems for public school
teachers.. Public education has only recently’t:eCOme involved with de-
vising educational programs for the severely and profoundly retarded
students.

It is hoped that this text, developed by dedicatedlteachers to as-
sist new dedicated teachers, will be helpful and lead the way toward

sound educational programming for children who very much reed all

the help that we can provide for them.

EYR

Cr. D. Roger Mechan
Director of Speciil Lducation
Allegheny Intermediate Unit
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A Message . . . frbm the Chairperscns

The intensity and multiplicity of the physical, mental and emo-
tional problems of severely and profoundly retarded children necessi-
tates guidelires for th_eir education-and/or training. The teachers of the |
profoundly mentally retarded classes of the Allegheny Intermediate
Unit have c0mpi|ed, primarily from their own experiences and from
the references available, guidelines for designing a progra.m for these
multiply -handicapped children. Those guidelines constitute this text.

As chairpersons, we must 1cinawi it reader that a guide of this‘
sort‘will never be complete. Our brofessional/responsibility as teach
ers and our personal commitment to-these children can be purposeful -
only by keeping o_ursel.ves aware of current and ongoing research. In
this way, we can continue our efforts to enhance the education and/or
training of these severely and profoundly retarded children.

We congratulate the con.mittee for their untirirg efforts in pro-
ducing this text. We hope it wil! prove helpful to other teachers who,

through their own creative input, endeavor to enlarg: the horizons

(o [

Ann M. Ronayne, Supervisor

Maﬁ{):g \Bensy, Chuir;;ersgn
August, 76 v -
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of the chiidren in their care.
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Chapter 1
INTRODUCTION

Definition of Child

“Mental retarcation refers to significantly subaverage gen“eral intellectual
functioning existing concurrently with deficits in adapive behavior and mani-
fested during the developmental period.”! For years edtxcat.brs considered most
of the suvurely/‘profobndly retarded individuals as uneducable and untrainable,
For that reason, they were deprived of urJ\‘ educational |vfu«';mm in the pulih
school setting.

This text is primarily concerned with those childrén who have been classi-
fied profoundly mentally retarded. However, it is the opinion of the authors
that the information and specific tasks and techniques inctuded are also appro-
priate for children laLeled severely retarded who are functioning at an 1.Q of
abproximaiely 25. .

Presently, the classification of severely/profoundly reiarded individuals is
defined by the American Association of Mental Deficiency as determined by

the following test scores.?
Stanford Binet & Catell ) Weuchsler
Severe - 35 — 20 39 - 25
Profound 19 & below ' 24 & below
Characteristics

The severely/profoundly mentally retarded child cannot be described merely
b»; 1.Q. scores. No two children are the same. To better perceive the wide range
of differences found in this group, the authors offer the following list of char-
acteristics which they may exhibit: '

. Require total care
. Extreme, obvious developrnental lags
. Poor mnotor development

. Minirnal sensori-motor skill developrnent

O b W =

. Little or no communication skills

6. Numerous and/or severe physicat defects

12 10
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7. Lack of basic feeding and toileting skills
8. Self-abusive and/or self-stimulating behaviors
9. Little or no awareness of environment

10. Non mobile and/or non-ambulatory

11. Extreme infantile behavior

12. Inability to quard themselves against most common physical dangers

The list is not exhaustive, nor is it meant to imply that all severely/profoundly
retarded children possess all of these characteristics. Many of these children are
ambulatory and have some feeding and toileting skills. The authors have observe
that often a child mail have a wide range of levels of functioning in various areas,
i.e. a child may be ambulatory and quite proficient in gross motor st '* . it lack
sensori-motar skills, or a child may be functionally proficient in fine motor skillt
but have very little verbal or non-verbal communic:.ii skills.

Purpose

Through the Right to Education Consent Agreement of 1972 in Pennsyl-
vania, all mentally retarded children are entitled to receize appropriate educa-
tional instruction, regardless of the severity of his/her handicap. Severely and
profoundly retarded children have been enrolled in Pennsylvania public school
systems for the past three years (since September, 1972), receiving rducational
programrning, intensive stimulation, and training in the arcas of body image,
positioning and gross motor development, fine motor devidopment, visaal tran-
ing, auditory training, activities of daily living, commumcation skilbs and per

sonal- social skills.

The purpose of this handbook is two-fold: first, to provide a systematic
approach for planning individualized programs for these children and, second,
to provide specific teaqhing techniques which the authors have found to be *
successful as a result of experience gained from working with these children.
The techniques included are to be utilized with children having a mental age
from zero to approximately thirty-six months. 1t is the suthors’ hope that - L
through such a well organized educational program, these children witt «le
velop the skills necessary for more independent functinning in thewr eviery

13 11
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Chapter 2
SYSTEMS APPROACH TO EDUCATlONA‘L PROGRAMMlNG

Program Areas & Definitions

The basic educational program for severely/profoundly retarded cluidren
should be directed towar\d developing skills in basic secsori-motor, self help
and language areas.? Such skills are prerequisite to further sequential pro-
gramiming. Extending somewhat beyond, and in keeping with the purpose of

this handbook, the authors have chosen to include the following proyram areas;

Body fmage

Positioning

‘Gross Motor ’

Fine Motor

Visual Skill Development L

a Visual Training

b. Lye Hand Coordination |-
Auditoty Training
Actvities of Daily Living

a. Feeding and Drinking

b. Toileting

¢ Dressing and Undressing

d. Washing, Bathing and Grooming
Communication Skills

Persanal Social Skills

The followiny terms have been operationally defined, for purposes of us~

in this handbook, as indicated:

Budy lmage — refers to the child’s ability to assess | 's/ber own body and
his/her body parts. These skills are 1 vnary for eflvetive,
purposeful movements, locomotive skl development and
managerment of one’s own body in space

Positioning — 4 certarn arrangement of body tosinon fo o aspe afic develop: /
mental purpose, e, manipulating o che o bhony parts into a

more normadl body qll(‘)nnurnt,(1

12
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Gross Motor — reférs to and is primarily concerned with strength, flexi:
hility, endurance, and coordinated rrovement of the large
muscles of the body. Gross motor behaviors of children pro-
vide a means of exploring and developing body parts, of lo-
comotion, and of expressing other developmeéntal skills.

Fine Motor — refers to the coordinated movements nt the small muscles

of the body (primarily those of the arrns and hands) tc per-
form everyday life functions. |

Visual Skill Development —

a. Visual Training — refers to the adequate and c¢flicient use ot vision
for purposes of focusing v:: . 1 tracking visval
stimuli, attending to and disctinminating visual
stimuli, and making meaning‘u! visual associations.

b. Eye-Hand Coordination — refers to the coordinate ' use of the eyes

and hands (visuatly st cring 1 and hand
movements in space) to perform everyday
life functions.

Audutory Training — refers to the adequate and efficient use of the audi-
tory mode to show awareness of sounds, to attend to
and discriminate sounds, and to moke meaningful
word associations.

Activities of Daily Living — refers to and is primarilv concerned with the

activities which enable the child to care for him-

self/herself in areas of freding and drinking,
toileting, dressing and undressing, washing,
bathing, and grooming.

Communication Skills — refers to activities which enatile the chitd to com-
municdate his needs or desires (verbally or nonver.
bally) anu w receive and understond information,

Personal-Social Skills — refer to those appropriate personal and sodtal be

haviors that involve tiving aid imteracting with other

people, 1 5

‘1
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Initial Preparation For Programming,
Classroom, Ard Scheduling

Preparation for admission of a child to a class, whether to an already existing

class, or to a class being newly-established, begins prior to the arrival of a single :

child o a new group of chitdren. Initial preparations must be made for »duc -

tional programming, classroom set-up, and scheduling of the school d.:y.

Since the Right to Education Consent Agreement was miandated in 1972,
many new classes have been established in various educational setlings to serve
the needs of severely/profoundly retarded children. Prior to the establishment
of a new class much preparation is needed; preparation for receving the (:hii

dren and for establishing the entire educational prograr

tn order 1o prepare for receiving a new group of children and establishing a
new class, the authors propose the following three-day in-service training ses-
sion, The components that' make up the entire three days include all of the es-
sential considerations and preparations that must be made. The three-day ses-
sion described below hie: heen implemented in the authors’ own educational

system and has prover . pe essential, feasible, and ext coely advantageans,
A\

The morning of the first day consists of visitations, made by the teact @1 to
already established classes for the sevcrely/profi)undly retarded children, This
is especially helpful for the newly-hired teacher. This experience affords the
teachier the opportunity to view other prograrﬁs and to get ideas concerning
such issues as classroom set-up, variety of lhd types of children that make up
this severely/profoundly retarded group and"ﬁc?*wedulinq considerations.

During the afternoon of the first day ol in-service, the teacher should have

the opportunity to review the records of the in conmung children, Itis escential /

that the teacher obtain and review the psychological antd school records prios :
to the chitd’s adnussion, Medical and health history information can'! it

ed frony the school nurse, These records provide informathion concernmg past

and present psychological needs and concerns, past ! tional goals and a
chuevements as well as implications for future education or traiming follow upj

The mformation available in these recordjs provides the buses forintial plan
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Page Four

ning and nreparation for the child’s entrance into the program. NOTE: This
review of records would also occur if a new child was bieing admitted to an

already existing prograr.

The entire second day of this three-day sessi~n conssts of @ New Adrissions.
Conference with individual parents and other professicnals (i.e. occupational
fherupist, physical therapist, nurse, etc.) on a scheduled basis. The value of this
conference cannot be overemphasized. 1t, 100, provide; the basis for inttial
planning and preparation for the child’s entrance into “hie program. T!\is con-
frrense reterred 1o as the Fow Admissions Conference) not only ()(;cfn'. if ind
whien o new class for severely/profoundly retarded children is establisticd, but
whenever o new child is admitted to a program. During this conference, much
emphats s placed on the parent, not only as a source ot information, but as
an essential part of thie projected educational program. Therefore, this co
ference is described specifically in depth later in this chapter, wher {i.. ssion

of parental involvement appears.

The teacher’s preparatory functions throughout the third day of the in-serv-
ice sesston include: 1.)review of catalogs to select materials whic.. may be re-
quired and need to be burchased. 2.) layout of classroom with what is present-

N ly available to the teacher, and 3.)planning for initial gt ule «nd progrom.

Although each teacher must design his/her classroorn with the necd:. of his/
her students i mind, the authors propose the foltowing gindehnes for class

roorn design. These guidelines have proven workable in the average classroom,

The lay-out, or floor plan, of the classroom is based on the folluwirg areas
of activity: 1.)a GROUP WORK AREA, 2.Jan INDIVIDUAL WORK AREA,
and 3.)a GROSS,MOTQR AREA. (See illustration, page 16).

17
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As indicated in the illustration, ha!f of the cIéssmom should serve as the .
gross motor area. One remaining quarter serves as the individual work area
and the other quarter as the group work area. Ma’ts\'should pe located in the
gross rnotor area. In the individual work area, desks shoutd be arrange in
such a manner that the children can work in near proximityj to other individual
workers but as free from distraction by them as possible. Screens may be set-
up between desks to further eliminate distra(:"tior'L Chairs.or desks in the group-
work area are so arranged to actcomodate that type of activity. A seon circle
with the teacher in the center facing the children is usually appropriate for
most group-work activities. A circular rug in the groun work area provides a
psychological and visual boundary for the children when participating in qrou;)
activities (i.e. storytellmg)

No specific area is established in this pian for feeding or rest-time. Each
should be set up in an area which best accomodates the activity. For example,
the feeding area should be located near the sink, if there is one in the room, for
easy clean-up. If there is no sink in the room, feeding can take place in the
group work area. The gross motaor - -~ ron accommod.ne rest-time, as mats are _
already set up there. '

Provisions must'; be made for storage of.a variety of equipment. As indicated
by the illustration,"\ideauy, movable storage cabinets (approximately waist
high’) can serve as al’ea dividers. | f such cabinets are not available, some method
of storage must be irnprovised in each area of the room. Good housckeeping is
important. Whatever is not being used at the time should be out ol silit as
much as possible for safety reasons as well as to eliminate distractions. The
equiptent that is utilized in cach of the three activity areas should be available

in that arca. This avoids wasted time and steps.

Provisions in the classroom dusign may be necessary for a rmixed class of
mobnle and non-ambutatory chitdien. The noneambuleétory chiddren must have
a protected area, one physically separated by cabinets or othes physicsl devices,
Over wized equipment, too large to store (i.e. rolled up mats, Lined i) may
b beft out, rather than stored, and utihized 1o ereate a - odety tacacer Theallos.

trated plan, with slight adaptations, can accommodate o mixed group

17 19
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In organizing or scheduling the activities that are to make up the school day,

there are certain educational criteria that must be conside ed:

1. Structure and Routine — Refers to sameneSs in daily ectitivities. Low
level childre require this sameness in order to feel secure in theiren-
vironment. The known expectancy of what is coming provides this fu'hng
of security.

2. Consistency of Routine — As the teacher moves through the daily routine

in the cla ssroom it is important that he/she be consistent in his/her )
languagye usage expectations, d|5C|pl|ne procedures, reward and behavior

- management system. This sonsistency not only aids in the ¢ actual learning
process, but elirainates unnecessary confusion for the child.

3. Repetition — Repetition of an activity reinforces the concépt or task to be
learned, and is necessary if the concept or task is 10 becormne establist-ed in
the child’s repertoire. A single successful performance of 4 task does not
in icate that the task has been mastered. 'n most Gasei. with severely/
protoundly retarded children, mucn repetition of o taskos reguire:d for
masu ry. Repetition with variety {i.e. repeating the task Lut varying the
typo of st|mu|us cues) is necessary due to the number of repetitions that
usually must occur.

4. Short Time Period Activities — The characteristic short attention span and

distructibility of severely/profoundly retarded children necessitate this
consideration. Since the attention span is $0 prief, time atlotted for activiti
should be short. At the saine time, very gradual increasing of attentior

span must be a major focus.

5. F lvnlnhty_()f Implementor or Teacher -~ Because 0! the variety of types
of ¢hildren in this group and of the handicapping conditions involved,
many quick adjustments become necessary - oven oo well planned day.
E xienuating circumstances (i.e. seizures, temper nu.huv .I‘. e, arci-
dents, transportation problems) often make it nues.ary tur the teacher
to adjust his/her day in such a manner that he/she cov sccomindate on-
the spot problems and changes. Also, he/she must be ‘on the ton of the

situation’ in order to have the children accept the chiange wlwn 1 oceurs.

With the above educational considerations in rind, the e Iu;r 15 teeady 10

18 20
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arrange a sche-iul2 for the school day. As with classroom design, schedules
need to be incividualized for a particular group, considering such variables
as class size, mobility of the children, and the needs of individual students.
Below are listed and described thrée different types of scheduling:
1. Individual Chitd Scheduling
2. Tune Block Scheduling
3. Positioning Scheduling
In each type of scheduling, a wall chart can be utilized to provide the educa
tional information (i.e..object.ives, procedures),
The wall chart is one ﬂ\at:
1. Lists the children's names vertically down the left side
2. Has either time-block periods (i.e. 9:30 — 10:00). program area periods
(i.e. gross motor), or program area/time block periods (Gross Motor/9:30
-- 10:00) across the top
3. Paper pockets across from each child’s narne under each area. (See illus-
tration. NOTE: Hlustration has-program area/time block periods across

the horizontal.)

21
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Use of the chart is described below with specific reference to eact: type of
scheduling: .
1. Individual Child Scheduling — This type of scheduling is done for an in-

dividual child. If the teacher were to utilize this scheduling procedure,
/ an individual schedule would be written for each chik! in the classroom. |
With reqard to use of the'waH chart: achart with tirfixslor. (blocks)

horizontally at the top would be most appropriate. The objective that
had been established for the child for the first time stot (e, 8:45
9:15) would be written on a task card and inserted in the pocket aCross
trom his name and under the time-slot. 1f objectives were established in
every program area for all of the childre;ﬁ, prograr areas would appear
at the top. Program areas, time-slotted (i.e. Gross Motor/9:30 -- 10:001),
could also be used at the top it time-slot periods viere approximately the
same for each child. A slight adaptation to the wall ¢cnart: Program arseis

. could be color coded and the coded cards for each ar:za placed i a pock-
et chart on the teacher’s desk.

2. Time-Block Scheduling — This type of scheduling is organized and con:

- structed according to designated time-block periods ot the day. For ex-
ample:
8:30- B:45 Arrival of T e
8:45- 9:00  Seif-Care Instruction (toileting snd washing hards,
" hanging coats, etc.)
9:00 - 9:15  Opening Exercises
9:15 9:45 Individual Instruction
9:45.10:00 'Snack
10:00-10:30 Gross Motor Activities
10:30 11:05 Individual Instruction
11:05-11:15 Preparation for lunch (toileting, washing hands, e¢tc.)
11:15-12:15 Lunch
12:15.12:30 Self+Care Instruction (toileting washing hands, cte.)
12:30- 1:00 Rest Time ’
1:00 - 1:40 Individual Instruction
P 1:40- 2:05 Group Activity 24
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2:05-2:15 Snack Time
2:15-2:30 Preparation for Dismissal (toileting and washing hands,
obtaining wraps, etc.) .

(NOTE: The example time-block schedule is extremely'simpvlified. Each teacher
must construct his/her schedule zccording to the partizular needs of his/her
group of children.)

The Jisting of the time-block periods should be posted in addition to the wall
chart. The wall chart can be utilized for inaividual proyram arcas. Program
Arecus would appear across the top. Ihdividual task car:is would be filed in the !
pockets of the chart as described eartier. In the case that a particular child has
not been progriammed (no objective has been assigned) in a particular program
area {i.e. no visual training objective for a blind child), whatever objective is
assigned tor the child during that time-block appears in that pocket. Color

coding can also be adopted for this type of scheduling

. 3. Positioning Scheduling — This type of scheduling is organized and co

structed around the positioning needs of the children. Becaus: -t «+ i.eces-
sary that certdin children be positioned, very sp. fically, for designated
tiine periods, the tuachekmust schedule to accoi aodate *hese require-
ments. A chart (other than the wall chart) should be constrdcn:d which
indicates the position that the child is to be in, fpr what length of time,
and what if any, program area objective can be wark J on vhile the child
15 in that position, If the positioning chart indicate, for u,..‘rnpl(:, that
Pat should be up in the standing table from 9:30 9:51), and that at this
ume, fine motor work can be done, reference shculd then be mudc_ to the
wall chart (program areas at the top) to find the speaific objective {tank
card). NOTE: This type of scheduling would bhe miast apspropriate for a
class with immobile ur non-ambulatory childien, since ehaldien of ths

type have positioning prescriptions.

The wall chart system described above has been used by the authors and
has proven to be an efficient technique. Through its use, the behaviorat ob
jectives, tasks, or techniques, which have been prescribed for the child and

written on cards that insert into the wall chart, arc casly located and the

2 29
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information clearly conveyed to an aide, volunteer or any person involved
with |rnplementat|on of the task.

As with any part of this systematic approach to teachmg severely/pro-
foundly retarded children; scheduling techniques must be adapted for 4
particular class or a-pars sicular child. Some practicat considerations for
scheduling, in addition to those educational criteria already disc ussed follow

1.1t has been the authors’ expericrice that the children ‘work better’

in the morning than after tunch. Therefore, scheduling in dvidual
work for the morning hours and group work during uhernoon hours
may be a general guideline.

2. Remunbor that many of these children become fdlIJUL‘d quite easily,

even when the activities are active on the instructor’s part, and passive
on the child’s part. Scheduling short time-slots, then, becomes a

physical as well as an educational consideration.

In order to establish a workable classroom certain specialized equipment
will bv needed to adequately accommodate the classrcoin activities, The )
equipment should be chosen with the following concerns in mind: the needs
of chlldrvn size of the room, and funds availuble. Since funds mav be limited,
plan thc ordeis s0 that the most necessary equipment is roceived first. Some

equipment can bz substituted, adapted, or teacher-made.

The following is a partial list of equipment commonly used in a classroom
for severely/profoundly retarded.classroom:

1. Mats - These can gither be wrestling or specially purchased fold-out
mats. They provide a soft surface for [)osmonmg and relaxation, and
sOME gross motor activities.

2. Wedge - A triangular shaped pillow pnmuruy used to position (;Iuhhnn"

, . for the devetopmient of head control.

3. Incline Mat — Sirmilar 1n shape to the wedge, but much larger. 1t 1s used
to develop body control through rolling and large muscle movements.

4. Standing table — An enclosed cut-out table that enables the non- ambu-
latory child to stand without assistance and to strengthen the child’s
leg musclus. The built-in tray allows the'child to work with objects in

E TC berine at him while standing.

Aruitoxt provided by Eic:
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5. Mancino Chair — (Adaptive Therapeutic Systems} — Highly specialized

10.

chair which adjusts to the specific physical needs of a child. Specialized
accessories assist with head control and arm and hand motion necessary
for eating and writing.

. Hoga Chair — (See illustration) This is a rear-wheulec, high-backed -

webbed chair, with straps. The chair may be purchased with eit” vt a
s(mu]h( or reclined back. The rear wheels are set hick to minimize the
'u,sninhty of tipping while the child is sitting. This vAive! design allows
for casy relocation of the chair.

. Relaxation Chair — (See illustration) This is an adjustable wooden chatr.

The seat tilts to a full jack-knife position. A tray in front of the child and
attached to the chair can be adjusted to be level with child’s [Jositioc{rc-
gardless of the degree of incline of the chair.

. Pottx Chair ~ There are a vanety of types of these chairs. Each child’s

toiteting needs must be carefully considered prior to purchasing a p(my
chair for him/her. Considerations are:
a. Size — The child’s feet should comfortably 'ouch the floor
while sitting.
b. The containers should be deep enough so that the child cannot
remove the fecal material.
c. Straps or bars may be necessary.
d. A headrest may be necessary.

. Corner Seat — (See illustration) This is a small wixdge-shaped chair, It may

have tiigh thigh dividers, trays, straps, headrests, or casters. Most corner
seats are custom made for the needs of a particular child. They may be
secured to a regular chair and used like a booster chair,

Prone Scooters — The scooters are used to develop head control, arn nd
leg muscle strength, reciprocal limb movement and mobifity. P here are ‘
many different _ty;jes varying in shapes, i.e. rou: !, square or oblong, and
those molded to the child’s body. Straps_ sidu., . .d lg spreaders are

special adaptations made for ‘Q;?vidual requirements

24 .
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11.

12.

13.

14.

15.

16.

17.

Pronc Board — (See illustration) This is an adaptation of a large rec-
tanqular scooter, In addition to the wheels, one wod of the board has

4 rubber-coated stopper which enab: s the board 1o G against the wall
or tabile. This allows a child who cannot stand indiependently to be
strapped in an inclined or upright position. With the inore phiysieally
involved children, the prone board is used insteat! O the standing table,
Q_‘Jgf,‘_Bg.u_— A large inflated ball (36" diameter) used for developing head
control, the protective reflex and large muscle control, A large brach ball
can be used in the same manner as the cage ball, butitis not as durble,
Sand-bag Weights — (See illustration) These are used for m. intaiming
positioning and for developing large muscles thrnuqh exercise, Th
product is one that can be teacher rade.

Walkers - These are used to encourage mdcpendcm mobility. There are
many different types. A physical theraptst should be consulted tor use
of a walker prior to its being rnade or purchased.

Vestibular Board — A rocking device: fong rectengular board on g hali-

arc. Activitics on the board mclude balancing whil2 lying prone or
supine, balancing wnile rocking cn the knees, balancing while rocking
in a standing position, and rocking for purposes of movument of the
non ambulatory child.'Covering the board with a carpet adds the di-
mension of texture to the activities done on the board. For a child w 0
is non-mobile, a general ob]ectlve could be any indupendent moveinent
which causes the board to rock. Another similar device is the rockiry
boat in which the child sits and rocks. ‘;
Bean Bag Chair — The most appropriate size for clussroom use is the -
adult size. tmportant uses of this type of chair are for pusitioning

sovetely involved children  an upright sit and for relaxation 1 U poSes.

Mirror - There are a variety of types and sizes »f mirrors which can be - |
used in numerous ways. For example, a long meve ble mirror (which is ‘
usually unbreak able, easy to clean, and easily moved about the roomn
from child to child) can be used for body concept and el nnage ae
tvitios for aross motor activities, (1.e. placing the mirtor w front ot

the cage ball or inclined mat), and for positioning activities, Large wall

5 28
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18.

19.

20.

21.

mirrors can be used for the same purposes. These are better in some:
respects because of the larger size. However, the disadvantage of the
permanently installed mirror is tnat it cannot be moved about the room.'
high level of distractability, screens are necessary. Screens can be pur-
chased in various sizes, i.e. large (approximately £ foet tall), and small
desk sizes. » ‘
Straps -~ Since many of these children are physically and multiply handi-
capped, straps are a necessity. They are used for pésitioning children in
<hairs, on prone tables, scfooters, and standing tablus,-as well as securing
children to prevent falling,

Specialized Feediny Equipment — Because most children require indi- -

vidual teacher attention and adapted equipment during feeding, the
feeding equipment must be ordered or teacher-made with the particular
chilg in mind. Examples of specialized feeding equipment include:

. Plastic coated spoons

. Built-up spoons {the handle of spoon is built uj:} — (Sge ili stration)
. Curved spoons — (See illustration}

a o oo

. High-rise handled spuon with velcro strip to sceure y dttach to
chiid’s hand and encourage grasping

e. Scoop dish — (See illustration)

f. Cut-out cups — {See illustration)

g. Two-handled cups
h. Straws

Bib Restrainers — (See iltustration) To comfortubly secure the

chitd in chalr or other special equipment.

As the year progresses and the teacher becomes incieasingly aware of each

child’s abilities and limitations, it will become evident that this list is incom-

K

plete and in need of revision and additions. Teachcr creativity will contribute

to the ahove list and encouraqge discovery and experimeniation with new

acthivities and matenials, 29
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Components of the Educational Frogram

“The authors’ approach to programmihg for severely,’profoUndly retarded
children, as well as the approach outlined in the handtook, 's a systematic
one; systematic in that there is a specific goal in mind and 1 specifically pre-
© scribed system to the entire prograrnming procedure - f om . king the general
assessment of the child, to choosing appropriate in&structior.al objectives, toim-
plementing specific procedures to develop a particular ski'! or task. Other essen-
tial components of: this systernatic approach are the reinforcement systerm
utilized throughout, the evaluative procedures, the behavior rnanayement gystern
for deahing with inappropriate behaviors, and the paretal mvolvermnent proced-
ures which encotirage consistency and follow-up in prograniming. Specifieity,.
in tlhis systematic approach, is essential for successful proyramming for these
special children.,

Therein; the approach isa dgvélopmental one. The normal development of
children occurs in a sequential, hierarchical fashion. Although, occasionally .
discrepancies occur, we must assume that the developrment of st*vcrcly/pro-
foundly retarded children occurs in a sequential, orderly fashion. (Obvu)mly,
the sequence may also be affected by physical and/or sensory lnmumun'
placed upon the child by his handicapping condition). For that reason, we '
make extensive reference to, and use of, developmental scales to give:
direction for 1.1 ogramming. '

A developmental scale lists behaviors as they occur in a sequential fashion,
Several developmental scales have been devised (i.e. Denver, Bayley, Cattell),
The various scales are orgamzed differently. For examplv one scale may. in-
clude several types of tasks, inclusive of several different areos of developieent,
under one heading. Another may categorize the tasks aecording to motor e
haviors, lunguage skills, self help skills, ete, All, however, Tt thie Gk e
quentially and hierarchically, and usually indicate at vwhat e i years and

months, the particular task is accomplished by a norml chiid,

tn programming for severely/profoundly retarded (uldren, the use of de-

velopmental scales affords the implementor the followiny information:

33 36
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1. where the child is presently functioning in a particular area of
developmént, and L
2. what task follows sequ2ntially, and is therefore appropriate as
an immediate learning task for the child. This immediate appro-
priate learning task is raferred to as a TARGET BEHAVIOR. Use
of the developmental scales affords the impleméntor‘the opportu-
nity to make general assessment of the child in éai’:h of the areas
included in the scale, as well as to determine the appropriate target
behavior.
After the general assessment has been made, and the target behavior de-
termined, it is necessary to state the target behavior in behavioral terme T, ’
target behavicr then appears as'a behavioral objective.

In a statement of a behavioral objective is includ
1. the LEARNER,
2. the ACTION to be performed, -
3. the CONDITIONS that are to be placed upon the: action, and
4. a CRITERION of acceptable performance. 2> ample«:

The child (LEARNER) will hold the head erect on the
shoulders (ACTION and CONDITION) for eight seconds
(CRITERION).

The child (LEARNER]} will, unassisted, peri‘oym a cross-
lateral craw! (ACTION.and CONDITION) for & distance
of 15 feet (CRITERION),

A criterion of acceptable performance is essential for evaluation purposes.
When a criterion is clearly established by the implementor-and subsequently
accomplished by the learner, the implementor knows that the child is ready

for a new target behavior; one higher in the developmental sequence.

Occasionally, a target behiavior has been chosen and oppears appropriate
and yet the child'is unable to accomplish the task. Failure: oceurs, One reason
for the fuilure may be that there 15 a component part of the task which the
child is unable to perform. Should this occur, a TASK ANALYSIS of the

ax 317
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particular task should be performed.
Task analysis refers to the procedure of breaking down a task into
its various sequential componum parts. By doing so, the teacher ¢an de

termune what component (or components) is responsible for a child’s
failure to master the task. After isolating the component of the tusk
that is responsible for the failure, the teacher can concentrate on de
veloping that p rticular component. '

TASK ANALYSIS
Area: GROSS MQTOR
Task: Child will perform a CROSS-LATERAL CRAWL.
Task Analysis
1. Head control (strength, endurance and balance 0 maintain
head erect). '

2. Upper arm strength to support upper body weight.

w

. Upper leg strength to support upper body weight.
4. Flexibility at shoulder joint to accommodate full extension and
partial flexion at the joint.
5. Flexibility at elbow joint to accommodate extension and flexion i t
that joint. .
6. Flexilyility‘at the shoulder joint to accommoda. : abduction at that
joint.’ o
7. FlexiLility at the wrist joint to accommodate fusll flexion.
8. Flexibitity at the finger joints to accommodate ful extension (so
palm can lay flat ¢ floor). '
9. Flexibility ax the hip joint to accommodate full flexion and partial
extension at that joint,
10. Flexibility at the knee joint to accornmuodate futl tlexion and partial
extension at that joint. - )
11. Plantar flexion of the ankle joint to allow the 1op surface of toot to
fay flut on floor. ’ )

12. Ability to maintain balance in a four-point crawl position on floor.

B 38
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B
13. Ability to aintain balance in a two-point (one arm and opposite
leg) on flcer in crawl posiuoi,

TASK ANALYSIS
‘Area: FINE MOTOR
Task: Child will, from a sitting position, reach out and PALMER GRASP

an.object.

Task Analysis | ,
1. Head control (strength, endurance and balance 1o maintain head erect).
2. Al)iliiy to maintain balance in an upright sitting position.
3. Abulity to visually locate an object.
4. Ability to visually fixate on an object. .
5. Flcglbilitx/ at the shoulder joint to accommodate extension awzy from
body. o ' ’ i
6. F|t:xilbility at the elbow joint to accommodate extension {Jway from
body.
7. Flexibility at the wrist joint to accommodate extension at that joint.
8. Flexibility at the finger joints to accommodate extension at those joints.
9. Ability to steer, in space, mow:menis of arm a_'nd hand to make tactual
contact with the object.
10. Flexibility at the finger joints to accommodate flexion at that joint.
11. Flexion of fingers on object to perform the palmer grasn.

TASK ANALYSIS

Area: ACTIVITIES OF DAILY LIVING

Task: Child will, from upright sitting position, grasp food, bring it to mouth
and inseri (FINGER FEEDING).

Task Analysis -
1. Head control (strength, endurance, and balance to maintain head erect).
2. Ability to maintain balance in a sitting position
3. Ability 1o visually locate the food on the tray.

4. Abnlity to visually fixate on the food on the tray.

39
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5,

Flexibility at the shoulder joint to accommodats: extension out fron:
body.

. Flexibility at the elbow joint to accommodate « - tension away from

body.

. Flexibility at the wrist joint to accommodate extension at the joint.

8. Flexibili* at the finger joints to accommodate :xtension at those joints.

10.
11,
12.
13.

14.

15.

16.
17.

. Ability to steer, in space, movements of arm and hi.d to rontact the

food.

Flexion of fingers on object to perform a grasp of a piece of food.
Strength of arm musc!es to (ift arm and hand from tray. ,

Inward rotation of wrist as iand begins to move towards mouth.
Flexibility of elbow jointto accommodate flexion 4t that joint {move- ]

ment toward the body).

Flexibility at the shoulder joint to dCCOmmOddtl‘ flexion gt that joint
{movement toward the body). '

Ability 10 steer graspéd food (in hand)} to mouth.

Ability to open mouth to receive food.

Ability to release the object (food) in the mouth.

it should be noted that a task analysis should should be written for use with a

particular child and a particular situation. The task analysis of the cross-

lateral crawl, for example may he ~oarnariate for one child, but not for an-

other.

It may re_quure a further, more minute breakdown to accommodate an

extremely low-functioning child.

To this point, in the systemotic programming procedure, a gerieral assess:

ment has been made, a target behavior defined, and, where and when necessan

the target behavior has been tusk-analyzed. Now the implementor must plan

specific activities and tasks to develop the target behasots. In addition to this

text, curriculum guides may be utilized as sources te locate tasks thot deve: fop

a particular target behavior. Many educational units brve recently published

guidus which provide activities for use with the severely/profoundly mentally

retarded children:

40
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Atlegheny Intermediate Unit. Perc-ytual Motor Development Curricu-
lum. Guide.

Pennhurst State School. APT — A Training Program tor Citizens With

Severely or Profoundly Retarded Behavior.

Hart, Verna, Beginning With The Handicapped.

Myers, Donald G., Sinco, Michael E., and Stelma, Ellen SoFl‘wrton. Thp
Right To Education Child.

PA Department of Education. Compet. -

Shearer, David. The Portage Project.

Smith, D. K. M—A-P Project: Motor—Academic—Percentual Curriculum

mental Training.

When a child is learning a new task, it is essential that a consistent hehavior
management system be instituted. "‘Behavior modification is a means of
teaching and reinforcing (rewairding) certain desired behaviors in children.,
The theory behind behavior madification is simply that a child will twend to
repeat that type of behavior which is reinforced.”® When o child exhibits a
desired behavior, approval and reward must be given to the chidd immediately
aind consistently to establish a relationship between the behavior and the re
inforcing consequence.

One asprct of a behavior modification system mak es use of a variety ol
types of posiive reinforcers (rewards) to increase the frequency of anappro-
priate behavior. Such rewards include favorite food items (primary reward),
sociab-verhal praise, affection and physical contact, items that the child pre-
fers to play with or use, activiie. . 7 Jtold hikes to perfore, and <pecial
prvileges, Not all children prefer the same item or type of awaed, The
teacher or implementor must carefutly observe the child’s hikes and dishikes
and then choose a reward that i3, in fact, rewardingt Glten vy may be the case
that soimething that is normally a punishment for one chaltd, tay be reward

ing to another, Therefore, careful observation must be mcde of cacli mdividual

child, 41
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The principle of rewarding the child with positive reinforcers immediately
following the desired behavior cannot be over-emphas:zed. It is the basis of the
development of many complex behaviors. In many caues, with children func.
tioning at the severely/profoundly retarded level, the nnplementor must re
ward more than merely the final behavior. He/she mutt reward small approxi-
mations of the complex behavior, In this manner, there 15 g slow seoen il
build up to the currect complex responce. This procedire s referied o as
shapng. Many complex behaviors can be broken dowi arid sut.sequently des -

veioped in this manner.

Anaother aspect of behavior modification system is 1hat of managinyg inap-
propraie behaviors. Often, these children display behaviors that interfere
with readiness and/or the learning process, These beheviors must be exiirn-
guished or controlled. One very common and effective technique of extin.
guishung a behavior is tgnoring. This method is especia' ly appropriate if the ‘
child 1s displaying the negative behavior as a means of getting attenticen, By
not giving atwention to the negative behavior, the child 1s not getting whiat he
wants (aticnnant and the behavior should gradually dr:crease. It should be
noted, however, that at the same fime the inappropriate behavior {i «. .. ¢om-
ing) is being ynored, every effort shauld be made to - wsitively reinforce the

appropriate behavior (non-screaming) when it occu.

Another less desirable, but sometimeas necessury, method of managing in-
appropriate behavior is through the use of negative reinforcement or punish-
ment. These methods should be utilized only if it has e e quite evident
that use of positive reinforcement or ignonng the behav o o ot bheen el
fective.

The ebove 1s not meant to be a complete review of the implementation of
a behavior modification system, There are many and vornd tactors that must
be conmidered (el immediacy of reward, appropriatens aof type and amount
of reweard) poor to the umplementation of e ageteo 2 foreaearehand i
erature has been published on the principles and enplooy aation of o belhovior

Mianageoent systern. The guthors n}x,éumv;u the reade o beeoaae famalng
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with the procedures and therefore recommend the iollowing:

Hall, H. V. Managing Behavior Series

Thompson, J. Be! avior Modification of the Mentally Retarded

Chalfant, J. C. and Silihovitz, R. G. lllinois Frogram: Syste atic

Instruction for the Retarded

Watson, Luke. Child Behavior Modification: A Munual or Teachers,

Nurses and Parents

To this point in the programming procedure, the implermentor has, in 2
systematic fashion, proceeded from making a gross assc sment of the child,
through prescribing a target behavior, to implementing spe :ific procedures
(stated in behavioral terms), to developing a specific task. The reinforcement
system has been applied throughout. After procedures tor implermentation of
the iar(_;ct behavior have been prescribed and trialed with the chnld, an evalua-
tion of the appropriateness of the procedures must be oo de. Ts the target be

havior being achieved or not, and why?

When the targat behavior is achieved, the implemeritor chooses a new tar-
get behavior using the procedure previously mentioned. A change of rein
forcement may be required from time to time to prevert satiation of one

type of reinforcer, i.e. popcorn, candy, etc.

If the target behavior is not met over a reasonable period of time, there
are several factors which may be contributing to the lack of success:

1. The implementor may have ~o* the ongl too high and must
reassess the appropriateness of the target behavior.

2. The procedure being used may not be suitable to the cluld, ie. the
increment step sizes in the task analysis may be too large or the re-
inforcement system may not be actually reinforameg to the chald

3. The child’s responses may be bindered by environmentsbindfuences
such as extraneous notses and classroom interference poarticulaly
if the chutd is taghiy Jstractable.

4. The stadent’'s mental set may notbe up to par, + e/ gy not

have ddiept well or be/she may lack other physwal v ot
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5. Another factor to be considered is the implementor’s personal behaviors,
i.e. Is he/st e distracting the child by his/heér movements or is he/she un-
consciousiv rushing the child through the task because it is time to toilet

“another ct:’ld?

The importar.ce of parental involvement and home follow-up to assure con-
sistency in programming, cahnot be overemphasized. A program, so construc-
ed, can be accommodated and reinforced in the home. For this reaser 1,
necessary that the parents be well informed and familiar with the caucational
objectives and procedures. Parental cooperation in th  ome lends much to
the chiid’s achievements at school.

By no means negating the importance of parental involvement and for pur-
poses of continuity of text, the authors have chosen 40 j.stpone, bricfly,
the discussion of the parent’s role. First there is a need t) diser ., the role of
the professional persons, other than the teacher, who are dircetly and indi-
rectly mvolved in the prescripticn of the components of 12 educational
proyram.

Prior to communicating the child’s education program to his/her parents,
the teucher relies on professionals of other disciplines 1.+ 4ssistance in pre-
scribing specitic objectives and activities. The constru, ot the entire sennol
program is a team etfort, one that is representative of ali the necoessary disci
plines, to appropriately program for the child. Physical therapists, occupa
tional therapists, vision and hearing specialists and the school nurse contnibrte
to the child’s programming. In many cases they are not only directly involved
with the initial assessment of the child, but they may 2lso work directly
with the child in the school.

Although not a professional téam member, the teachier’s aide plays o
valuable avistive role in iimplementing the specific tasks ol a child’s educa-
tional programn. His/her varied responsibilities include carrying out the
teacher’s reconnendations and instructions for a specthic child and recording

the tesponse by the child, as directed by thwe teacher.
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Other professional personnel, who are not directly involved with assess-
ment and/or actual implementation of tasks with the child, but who have
responsibilities concerning the educational program available for the severely/
profoundly retarded child, are the supervisor, school principal, guidan-.e

counselor, psychologist and social worker.

The supervisor of the classes for severely/profoundly retarded children
estublishes the philosophy of the overall program, and the program gouls.
As supervisor, he/she is responsible for developrnent of the overaltl curriculum

. and assessing the appropriate materials to be utilized i carryimg out a pregram

which covers all aspects of the cuiviculum. The role of the school principal is

to coardinate the programs of the interdisciplinary tearm veerking in his/her

-school. A school psychologist, guidarice counselor, anc scvial worker are also

available and serve as consultants to parents and teachus,

Now - back to the parents!! Prior to the admission uf tf e child, the parents
may have many questions concerning such matters as the child’s placement,
conteist of the child’s proposed educational and/or traning program, 1
portation of the child, and the realistic short and long ran je goals for the
child. There may be some apprehension on the part of the paients as this may
be their first experience in dedhing with d professional peron who will design
and implement an educational program for their child. The clossroom teacher

should understand and accept this apprehension,

As mentioned briefly very early in this chapter, aninital conference is
necessary to deal with all the matters concerning initial adimission of a child
into o program. This conference is referred to, fur purposes of this text, as
the New Admissions Conference. The reader shoutd ne Al that New Adous
sions Conferences were scheduted for the entie thard day of the three day

trarming e waon.,

In eddimon, a New Adimission Conference MUST oconr prior to the ad
mission of ANY new child to ANY existing proqram (¢ 'aas) at ANY timie
during the school yeor, If the parental conference canr ot be scheduded for

after school, a substitute should be engaged to free the teacher of her
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teaching responsibilities. It may b that the teacher need only be freed for
the morning or the afternoon sesslon. However, in some cases, he/she may
require a full day for\ the conferercze. The need for this 1ype of conference,
prior 1o receiving a new child in the classroom CANNOT be over emphulsi::cd.v
Itis a very trying experience for the teacher and the ne:w child if the proper

and complete preparations are not made for his/her arzival.

Both parents,bif possible, should be in attendance at this conference. 1deai:
ly the occupational therapist and/or physical therapist, the school nure:, th
teacher’s aide and the child shou!d also be in attendarn-.e. However, i[ it is not
feasible for all of the mentioned to attend, it is most itnijportant that the nurse,
teacher and a parent be there,

The nurse assurmes an important role at tne conference and with the overall
care of the chitd in the school. With severely/profoundly retarded children,
medical probluims sbound. The nurse often must admiiustur ncdivation wiie
the child 1s at schoo! and therefore must become and remain well informed
about any changes in the child’s medication, family physician or any ongoing
clinical notes and other health related problems.

It is importunt to have the child present at this conlerence. Written school,
clinical or medical records and parental observation reports do not always
provide an sccurate indication of the child’s abilities ond hmitations. M the
teacher’s aidh is in attendance at the conference, it weuld be tns/her recoons.
ibility to ‘'mind’ the child as the conference is going on, cither in the e
room or in a separate room, bringing the child into the cenference room tor
brict periods of time. Hoving the child there affords the teschior and ol other
persons inattendance the opportunity to make an micrmal ohservation

asst-ssment of:

Polevel ol awareness
2. present tevel of functioning
3 owhiere the chitd may fitin with his classroom peers

4 1he avert hehavioral monnerisms of the child

Hothe chdd and the arent are hoth in attendance e following factors

concrtmng the parent’chitd relationship may atyn atvieed

a3 48
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1. the manner in which the parent assists the child
2. the manner in which the parent speaks to the child

3. the child’s response to his parents’ presence, whien he/she is in the

sarne room with them, or to their absence, if he/she is taken from
their presence, '

4. the amount of open-affection displayed between child and parent.
The topics discussed in the conference should include:

1. Child’s present leve! of functioning

2. Parental expectations — what the parents fect are the most appro-
priate goals for the chiid (short and long rar e goals). The need o
be realistic should be emphasized. NOTE: Sorme purents miy ex
perience much doubt when confronted concercang long range coals
for their child. Therefore, shoart range goals, carelally roneored,
ate the most appropriate and should be of e ot mmedute con-
cern. Harsh, professional realism should not be e ed bhut note
should be nrade of the nee i tor Turther counqtng  Hhe parent inay
nced long range guidance - The school social viorker can be of
asslstance to the parents in this reyard

3. Speciatized classroom equipment which may be reguired

4. Special medical intormation from the family physican (e, medi

cation, therapy)

o

 Ciuld’s self -hedn habits and/or needs:
4. taleting schedule - any noted problems or spectal concerns,
terminology used in the home (ie. “"potty™)
h. cating and feeding habits, special needs (<hecal vguipment),

alleigies and "helpful hints' from the pdrent own expenienee

6. Uniqque behavior problems (i.e. tantruming, bit ngd - how they,
are dealt with in the home
7. Child’s obivinus likes and dislikes. (What rew.ares humher, punishes
hieny her?) 47
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8. Transportation considerations ,

9. School-day needs (i.e. extra set of clothing in case of accident,
supply of diapers, if applicable)

The above list is by no means exhaustive. There is much information that
must be exchanged between all of those people directly and indirectly involved
with the child’s educational program. It is the teacher’s responsibility 1o arrange
for meaningful dialogue betwsen the ieterdisciplinary specualvts (e o e
tional therapist, physical therapist, speech and hearing specialists) and the A
parents of the child. The initial educational program oposed tor the uln'(.l,
as dictated by all those directly involved with assessiment, miust be comrnuni-
cated to the parent.

After the New Admissions Conference has taken place, the teacher should
know what accommodations must be madé to serve the child in his/ter class-
room, and construct the initial educational program. Keeping in mind the in-
dividual differences between the children in the class, and the changes that
occur with time in an individual child, the initial plan for receiving the child

will be revised as the need arises. : ’

During the school year, there should be frequent inforat exchanges oi
information between the schoo! and the parent or the school and the respons-
ible person from the institution where a child resides. All inquiries conerning
classroom management, the individual child’s behavior i the classroom, ot

program entries shoutd be directed to the teacher,

Events occur at home, or in the residential setting which may adverely af
tect the child’s performance in school on a particular day Likewise, cvent,
may oceur at school which affect his/her behavior at home that evening. For
example, 1f the child did not sleep well the night before, this witl attec b/
her bubiavior in school. Knowledge of this should alter the teacher’s vopecta
tions for that day. A major upset in the home or fami'y situation {i.e. death
of onu parent, divorce resulting in a relocation of the hild and une parent)
reabisticatty interfervs with the child’s behavior and achevement for more then
a one day period of time. it would be to the teacher’s athvantase, as well as to

the child®s, if he/she were aware of this type of family occurence. Or, the

is - 48 / ’
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schoo! day may have been especially invigorating and the child may still be
excitable when he/she arrives at home. These frequent and brief exchanges
of information in written notes or telephone calls, provide feedback from

and to both the parents and the teacher.

When a child accomplishes a new task, or has mastered a new skill, the parent
should be informed so that he/she is always aware of what the child can do.
This lends consistency in the program. If Pat has mastered the zippering
skill and is reqrired to zip his/her coat unassisted at schionl now, the parent
should know so that is not done for him/her at home. The parents enjoy
and appreciate receiving positive reports about their child. The nicest note
of all, simply reads: “"Pat had a good day!"”’

t
v

In addition to this frequent and brief informal reportiny, there is also a need
for formal conferences occurring at designated times during the school year
These conferences, referred to as the Ongoing Conferences, usually oc«. ir at
renort-cord tim'e, but may occur up to five to six times in one school year. Only
parent(s) and the teacher are in attendance at this sess on, the general purpose
of which is to report the child’s behavior and/or progr:ss periodically during
the school year. This conference is an integral part of the child’s programming
and should be ongoing not orly within ane school year, but thioughaut the

child’s entire school career.
More specifically, the purposes of this Ongoing Conference are:

1. To exchange infoimation about observed behavior and to con-
sider the possible causes of the observed bel avior,

2. To discuss present tevel of functioning and current goats,

3. To convey to the parert: ‘helpful hints” that tha- teachor has found ta
be suceessful at school, the reinforcement systerm hefohe is ubihiang
ancd b tound workable, any speaitre gnacsdur s that hefshe o utiliz.
Ing end wishics the parent to carry out in ths home, /

4. To discuss how any behavior problems are Eenry controtted at

sthoot,
b, To discass parental expectations and the need to be realistic. s
46
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Finally, there is a need for furmal reporting. |f the parents have been kept
weli informed and have contributed to the implementation of the educational
program in the home, the formal report will not be overwhelming. .

The authors have devised and adopted the following formal repor*i-  iys
tem. The report was designed specifically for their own severely/piotoundly
retarded classes, and utilized twice a year; once at 1mic ear {first semester),

B and once at the school year’s completion (second semester). Those specific
‘ program areas that make up the overall educational program are listed. Within
each area, the teacher: )

1. reports the present objective(s) of that area, ad
2. gives suggestions for home follow-up activities.

See following page for sample of Evaluation Report To Parents.

NOTE: The author’s recommend that an Ongoing Conference be scheduled
at formal reporting timie (‘report card’ time) and that the formal report be giv-
en to the parent during that conference. That way the objectives can he dis

cussed specifically and the suggested activities for home follow up demonstrate

The sample report card is just that; a samplé. It was qquite difficult to design
a report card that could accommodate the wide variety of children that make
up the severely/profoundly retarded group. Each teacher must utilize a formal
reporting system that is appropriate for the needs of his/her group.

New Admission Conferenice, Onnnina Conference, freqquent infornsal written
and phone niessages, and formal report . . . Much exchange of information,
yes! It is this continuous exchange of information, betwern all concermed per-
sons, that results in purposcful and appropriate programimng for severely/pro-
foundly retarded children.

Home Follow-Up

The teacher is responsible for the implementation ¢t the child’s program at.

school and also for relaying information to the parents so that the school
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program can be ‘followed up’ in the home setting. The formal and frequent \
informal exchanges of information between the teacher and the parent help
to insure that the follow-up will occur in the home,

In planning for the implementation of the program at school and in the
home, both the teacher and the parent must be realistic about the armmount
of time each can devote to the child. In the classroom, the child may be one
of nine or ten, at home, one of three-or four children. NOTE: 1f rive child is
a resident of a public or private institution, the counselors act as parents in
absentia and assume the same role in follow-up as the parents,

fn the exchange of information from teacher to parentis), the teacher
should be sure that the messages she/he conveys are free of technical
jargon. The information and siigneetione muyst be practical, cosily under-
stood, and concrete.

Consistency between the school and the home or institutional setting must
be emphasized. Consistency of terminology, procedures, reinforcement and
equipment used is essential to the successful implementation of the program
in both settings, For example, the teacher and the parent must agree upon
the exact phrasing of a command, the appropriateness of specific reintorcers,
the behaviors that are to be reinforced and those that .re to he ignored, 1e ’
inforcurs or rewards, and specific terminology to be utihized (e, “potty’ vs.

“toilet”). These details are necessary 1o Maiotain cons L ieney i the progearm.

There are certain activities that are performed routinety i the home (e
bathing) which provide pructical opportunitics for learminy eegierence foa the
child. These experiences can also reinforce the school program. For example,
during bathing, tactile stimutation can be performed by the person batling
the chnid, He/she can rub the child’s body parts with 1l ¢ veoshiclothsand none

the body parts being tactually stimuiated.

To further enhance the necessary communication betwen the home and the
school, the teacher can send home specific charts on whic the parent can e
cord the frequency of a particular response. For example, if thee teachier

mantaining a toileting schedule on the child at school to vctermime when he
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voids or how frequently, the same rhart can be adapted for use in the home.

© (Sumple chart appears in Chapter ’};. In this"'manner, the parents can record

the some information during the cnild’s hours at home. Other-charts may be
sent home which require that the parent record the frequency ol o par ivulat
response in order thata reinforcement schedule can be detzrmined or kept
up to date.

To this point, little mention has been made of how the principles of parent-
al involvement apply to the institutional or residential child situation. in re-
gards to this, the question arises, "Who is the parent and how is the essential

communicatton carried out?”

It has heen previously mentioned that counselors anti/or childd-care workers
may serve as the porents in absentia in the institution. However, there ts a

need for further discussion here regarding communication and consistency. of

programming between the educational and the institutionat staff. \a..:

The same principtes outlined for communication between the parent and
the teacher {formal, infor'm_al and ongoing exchange) can be utilized to com-
municate information to the institution staff persons responsible for the care
and welfare of the child. The institutional staff person with whom the weacher
should initiaily communicate is the person who:

1. has_a workable knowledge of the child’s history/background
(records), and

2 tas the authority to program for the child in the insuitutional
setting.

This person may be the Unit Coordinator or the Group Cunsclor. From him/
her the necessary information should be conveyed to thase pesons directly
involved with the care of the child on the ward.

The importance of an information exchange belwc[:rs the institutional
staff and the educational staff cannot be overemphasized. (At least half of
the severcly/profoundly retarded children arc housed in residential and/or
institutional facitities). This information exchange is surely as inportant a§ i
the comsunication and information exchange betwe:n the educau()né! staff
and the patent of the child living at honwe. 5 4
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Chapter 3
. TEACHING TECHNIQUES

As described in Chapter 1, the approach to programming for severely/pro-
foundly retarded chiidren is a systematic ore. Initially, developmenta! scales
are utilized to make gross assessm.ants of the child in thie areas included. The
scale§ are further utilizes t assist the teacher in choos'ng 2n appropriate be
havioral objective for the child’s 2ducational prograrn. Thu instructione! ob-
Jective represents the target behavior. In order to develop the rarget bi:havior,

specific individualized procedures and techniques need to bie established,

This chapter is particularly concerned with conveying to the reade specitic
procedures and teaching techniques which the authors have found to be suc
cessful as a result of experience gained from working with thuse special ch'l
dren. As indicated earlier, the techniques included are to be utilized with
children having a mental age from zero months to approximately thirty siy
months.

Card Syster: )

The authors have devised a system of communicating, to any implementor
the technique and procedure to de‘\}elop a particular task. A system thatcle r
ly conveys the program information and permits efficient use of the itnple-
mentor's time is a card system, whereby each student’s individual objectives
and tasks are noted on large index cards {preferably 6 x 9”). Following is
an example of the format for preparing 4 card for this systemr, The sane
systom has been utilized as the format for the task and tet hnique ‘cards®that

appear later in this chapter.

The arcas that the authors have chosen to include ir basic programming
for severely/profoundly retarded children include: Body Image, Positioniryg
.and Gross Motor, Fine Motor, Visual Skill Development, Auditory Tramicyg,
Activities of Daily Living (sub areas: feeding and drinking, oilzting, dressing
washing/hathing and grooming), Conmunication Skill., and the area of Per
sonal Social Skills. Likewise, the same areas are dealt vath in regards to

specific tasks and techniques that appear later in this chapter,

The general objective states the global goal thit the teacher hus cstablistie
for the child. For example, a general objective in the drea of Fine Motor i

09
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The task is the activity nrescribed by =he teacher, performed by the child,
enroute to the accomplishment of the general objectivi2, The tasl., then, is an
activity that the student will perform; one that is behaviorally observable by
the imple sentor. For example, a fine motor tusk prescribed to accor prish
the general objective of developing a pincer grasp is for the chitd tu sick ub
an object so small (a piece of cereal) that it requires the use of the runcer
grasp. Performance of a task can be scheduled for a particular time during
the day.

A technique is a specialized method performed by the teacher or implemen
tor to: '
1. eliminate {or control) a particular child’s inappigDriate behavior or
2. to develap a narticular skill, Q\
For example, a technique in the area of Fine Motor prescribed to accomplisn
the general ubjective of developing a pincer grasp is to tape the child’s third,
fourth, and fifth fingers of the dominant hand together and then down to the
palm of the hand. This leaves onty i wwinb and index finger free, This
technique atfords the child no cther alternative but to utilize the pincer
_ grasp when picking up an object. ’
\\ " An exan'u)le of a technique used to eliminate an inaupropriate behavior is
to immobilize the eltiaws of a child who sucks his thumbs by shding card-
beard tubes over the elbows and securing *hem with an ace badage. This

techniqu« frees the child’s hands to be used ina more approprate manner.,

A technique, the purpose of which is to eliminate or ccatrol an ineppre
priate behavior, is usually not scheduled for a particular time during the diy.
Keeping in mind its purpose, this type of technique is on qoing and tay ce-
cur at any time during the day that the particular behavior occurs o tos
cace it is not, therefore, a specific activity. A techmigque wtined 1o devdop
a skifl {(re. taping fingers for pincer), bowever, can be sobecated Tor g

ticular e of the day, as a specific activity.
Matenals refers to the equipment or matertals that need e aed tor pe
formcnce of the task or techmgue.

P \
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Procedury refers to the step-by-step analysis of the pr.. ..re followed to
develop a particular task or carry out a particular technique.

Rationale reters to the reasoning behind why the teacher has chosen a par-

ticulat tusk or technique to achieve the gereral objecuve.

Adupt ot fstather materials or conditiens that -+ uy be employed to

aceotpin., ihosa task or teehnique.

[t should be noted that criterion of acceptable performance (refer o
Chapter 2) has not been mentioned in this discussion of the card system. This
does not mean to negate its importance. In fact, itis an ~.enta’ part of all
systematic progralnmihg. However, each child’s educational piogeam is indi
\./idu.ﬁ and unique and, therefore, requires that eritenion Lo estublishod spee
iHically for an individual child and/or individual task. 1t is assumed that the

teachin ar implementor will establish an appropriate critenon for eact task,
Following s an example of a completed task card:
Area F e Motor

General Objective: To develop g pincer grasp.
Task: Picking up a ore-inch cube.
Materials: One-inch cube, one pound coffee can, clay.

Procedure: 1. Position child such that hands are free.
2. Secure can to flat surface with clay.
3. Place o one-iniy oon. i

4. Say “Guve it to me.”’
\

Rationale: To retrieve the cube from the can, the childd has no other alterua-

tive but to utihize a pincer grasp.

Adaptations: Use small pieces of tood, other small meripulative iterns Place
can on child’s lap. place can horizontally or veirtically onedesk

or floor in front of wedge.

54
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Foltowing is an example of a campleted technioue card describing a

technique to develop a particutar ¢kill:

Area: Fine Motor

3eneral Objective: To develop pincer grasp.

Technique: Immobilizing last three fingers to encourage the use of the pincer

arasp.
Materials: Masking Tape.

Procedure: 1. Tape child’s last three fingers together (tape should be placed
between first and second knuckle).

2. Fiex the taped fingers down toward palm and tape the finge s
{place second strip of tape over the fingers, between * 1t thumb
and index fingers, around front of hand ard hack to fingers
resting in patm).

3. Have the child perform activities which ncrmally require a
pincer grasp (i.e. picking up a piece of =ereal). This technique
must be repeaied daily for several weet «

4. Giadually fade the tape which circles the hand and use only .

the tape that holds the three fingers torjether.

Rationale: This technique requires the child to utilize the pincer grasp and

hetps improve the child’s gesture of pointing.

Adaptations: (se beautician’s hair tape if child's skin is sensitive to masking

tape.

It must also be noted that a contingency management system, designed

for a particular child, is ongoing in alt of the program arees. The application

© of positive reinforcement has not been mentioned on *he sample cards that

appear here or on the sctual task and technique cards that appear later in the
chapter. The hehavior modification system must be inchividualiced for a par-

tcular chidd and/or a particutar task. It must be realized by the reader that
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some type of behavior modification system must be utitized when program-
ming any of these tasks.

Utilization of System

The major esnphasis of this text is to convey to the reader, specific instruc-
tional procedures, tasks and techniques to be implemented in teaching the
severely/profoundly retarded child. The remainder of this chapter is prrticular
concerned with that information. Included are various cctivition and t-chrgue
that the authors, all teachers of the < verely/profound y r:tarded, have HUNCE
mented in their own classrooms. The hist is not meant 1o be exhaustivee. Rathe
than attempting to provide a complete list of all activitis, which can b per
formed or implemented in each program area, the authors have maluded those
that have proven to be successful, practical and feasible to impiement in ot
educational setting. Many represent the “little tricks’ that the authors have

found really do work!!

An atternpt has been made to categorize the tasks and techntques into .2
program ureas emphasized in this handbook. That was a difticult and < imber-
some feat, as few of the tasks exist in one isolated are.. Although realizirg
that many of the activities may be appropriately categorized in two, ot in son
cases three, different program areas, the authors have atte mpted to cateyen
ize the tasks accordirny thie most obvious prograrm arca.

Thes tanhs Of vt o veubar program ared are seques cebweehing Alos gh
the list is not comolete in each program area, the tasks that are included i

each area appear in a hierarchical fashion, .

As indicated earlier, the write-up of tasks and techriques that appear leter
in this chapter does not include mention of criterion of azcertable poerform.
ance or the contingency managerient system utilized. Both are pasential
parts of programming but need to be individuahzed for o specithie it and/
or tusk arv crefore cannot be generalized. The reader must, howaever, con-
sider both of these components in d(:gtl when prograsineing for a severelyf

profeundly retarded child.
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Chapter 3

Page Six

Although these tasks have been derived from the authors’ own experierces
working with severely/profound!/ retarded children, and have proven success-
ful and feasible, they cannot be raceived as ‘cookbook’, nor expected to work
with every child in every situation. The chitdren that rake up this group are
so diverse in terms of abilities, limitations and characteristics that ne o
‘cochbnok” could ever be developed. The reader may 1ind it neces.ary to
adupt the tasks and techniques that follow tc his/lh n particular child+en

and/or learning situation.

60 .
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BODY IMAGE

Definition — refers to the child’s ab'iity to assess his/ner own: body and
his/her body parts. These skills are newessary for effrctive,

purposeful movements, locomaotive skill development and

management of one’s own body In «pace.

INYTRODUCTION

Having an awarenéss of one’s body, and en image of it, is prerequisite to
purposefu! movement and subsequent development. The chivld's awareness of
his/her budy and body parts provides him/her with a sounc vase from which
to manmpulate and/or ove about his/her environment. A wwund body unage
and awaruene s, of snecific body parts is prereguisite to many of the actiaiis
of daily; 1ving which are greatly emphasized in progiarniming fur suvereiy /-
four 4! cetarded crildren. As well, a sound body tmayc hielps to facilitate the

devetigniont of aselt-concept.

CONSIDERATIONS

1. Initially the child should be given the opportunity to become aware of and
investigate each body part, gradually leading to awarencess of the movement
of each pait.

2. Aftir facilitating awareness and expioration of single: bedy parts, several

/

body it movements can be combirned.

3 f2eforence can be made to body parts and tody part movement duning rman
2 Lvities of the normat school day. When the child s washiing his/ber
heandboon having them wanhed, after tadeting, the Ihrpdementor can s hal-
Iy conphasize the word “hand, ' and tactually stimubate b ihe ey
Lime. Thos can atso be readily done i the Botne selling and Jvoudd beens

Cotracd
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Area Body Image

General Objective:  To stimulate self-awareness.

Task: Stroking child’s own siroulders, chest and face.

Matenials: Mat.

Procedure: 1. Place chiid in supine position on mat.
2. Sitin front of child.
a 3. Grip child’s wrists.
4. Cross the chiid’s arms so his‘her arms touch his/her body at his/her shou Jers.
5. Chid is then guiced to stroke the rest of the body parts. '
Raticale: This exercise may provide the only opportunity for the child to touch these body parts and provides a re
laxing =xi - ~nce.
Adantations:
O
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Areca_ Body Image

Generasl Objective: To provide stimulation through the tactiie rode.
Task: Experiencing various textures on specific body parts.

Materials: Sand, gravel, rice. grass, sawdust, marble, concrete, carpet, silk, wool, tur, a container such as a
olastic basin.

Procedure: 1. Place textured material in basin.

o .
o 2. Place basin in front of child whose hands are free to play in basin.
3. If child does not initiate play, iraplementor can scoop texture over his/her hands.
Rationale: Stimulation through the tactile mode is necessary to de.elop body awareness.
A ois: Use variolns raris of hody
: ' 63
O
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Area
General Objective: T dovelop self-awareness.
Task: Looking at own imege (in mirror).
Materials: Fuii-ength mirror, blanket.
Procedure: 1. Pos'tion child in front of mirror.
2. Cover child’s head with blanket.
3. Quickly remove the blanket and say, "Look at Pat!”

Rationale: The sudden exposure to image causes the child to attend.

Adaptations:

64
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‘area Body Image

General Objective; To promote awareress of body parts.
Task: Shining flashlight on specific body parts.
Materials: Darkened room, flashlight.
Procedure: 1. Shine alight on child’s arm in darkened room.
2. Say, "arm.”
2 3. Continue with other body parts.

Rationale: The iight shincs brighter in tme darkened room as other stimuli is excluded.

Adaptations: Have child shine flashlizht on others’ body parts.

ERIC
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Area  Body Image

General Objective: To develon awareness of hands.
Task: Holding.ice cube with and withcut mitten on hand.
Materials: ice cubes, mittens.

Procedure: 1. Place ice cube in child’s hand.

. Say, “Itiscold.”

. Remove ice cube from chiid’s hand.

. Place mitten on chitd’s hand.

. Place ice cube in hand with mitten.

Say, "1t does not feel cold. You are wedring a mitten, so your hand does not feel cold.”

. Remove ice cuv2 and mitten,

. Piace ice c.pe i ¢niid’s nand again and say, “Ncw your hand feels cold. You are not wearing a
mitten, so you cen feel the cold ice cube.”

£9
oo\:_cvmbwm—a

Rationale: Kinesthetic stiiv Lzt~ 10 the ha yhtens awd, wess of the body part.
: Y

Adaptation: Use snow.
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Area

General Objertive: To develon awo-eress of fingers and hangs.
Task: MNoving Duncsin shaving cream.
Materials' Staving cream, towels, water for rinsing, smal’ toys.

Procedure: 1. Pousition child so hands are free to move in shaving cream.

2. Have chiid find toys in shaving cream.

Rationate: Fecling soft texture ke 'ps ciild become more aware of hands.

Adaptations: Use warm and cold w ster, sand (wet or dry), corn meal, rice (wet or dryl.

Budy Image

<
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Area Body Image

General Objective: To promote waareness of nands and feet.

Task: Stimulation totands and feet.

Materials: Warm water, cold water, two basins, turkish towel.

Procedure: 1. Remove chiid's shoes and socks.
2. Partially fill cne basin with warm water and one with cold water.
3. Submerge one foot first in warm water; hold in if necessary.
4. Immediztsly submerge same foot into cold water.
5. Repeat w.th other foot. |
6. Dry feet v s towel, rubbing firmiy. ‘ l\
7. Do task with hands. \
\
Rationale:  Tlos exgru. e, lens SEnsory SUMuation 13 Sonirast of remperatures,

Adaptations: Use sand =~ v oiter, shave crewm and peboles.
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Area
General Objective: To promote awareness of hands.and feet.
T.ask: Making hand and foot prints.
Materials: Finger paint, paper, smock.
Procedure: 1. P:ace chitd’s hand in paint.

2. P ure hends on clean paper.

3 Continue several times for each hand and foot.

)

4 T.- tochitd about "hands” ond feet.”
Ratonale: St iation (o hands and feat o jhatens awiareness of these body parts.

Al T At B N I T PPRE e RN o 1._\\,.;"..; S textiure
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Area Body Image

—

Generul Objective: Tr promote self-awareress of own body. -
Task. Tracing chiid’s body on targe piece of papér,
Materials: Large paper, magic marker.

Procedure: 1. Show child paper.

2. Lay child on paper

o 3. Whi'e tracing child’s body, name the specific body parts.
~ .
4. Hold up for child to see,
- . : . . . / - - .
Rationale: The child has tactile sersation as body parts ar- rooed, plus the visual sens:tion of a fe-size picture
Of Se” ' \\,\
~daptations: Use yoarn ot treced picture. /
i
f
Q
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\ Area  Body Image

General Objective: To move specific body parts.
Task: Recognizing shadow of self and observing movements of body parts in the shadow.
Materials: Sunlight, smooth pavement or concrete.

Procedure: 1. Position ch:id so that sunlight casts his’her shadow on pavement.
2. Directcnid to “look at your shadow.”’
3. Direct ¢muid to raise is her arm over head and observe the movement.

4. Re;.eat, using other anim and leg.

Rationale: Chiid v -+ own hody movements by obeerving the shadow and coordinate specific body movements.

At trtatimme: Liro oo o0 oo e oen et ied rAA
MAaorpinuench o e : Loroom,
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Area Body Image

e

General Objectve: To prormiete selfoov sreness and awareness of others, e

—

Task: Touchirg enother person,
Materials: Mat.

Procedure: 1 Hoid the ctivdd on your lap.

2. Strcte e onilg gently and have him touch you. Say the body parts you are touching.
3. Rub child’s ertire bhody whie singing 10 the child,
Rationale: Stir L svon of

S danities ss nocessany to develop body awareness.

Adaptations:

12
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Area Bo:y !mage

General Objective: To responrd 1o ovn nemie deing called.,
Technigue: Pairing cailing of cni'd’s name with physical contact.
Maternials: Child, Implementor.

Procedure: 1. St facing child. .
2. Call child’s name while p;lacing hands firmly on chiid’s shoulder or face.

3. Gradualiy fade the intensity of the phsycial contact, as more of the child’s response is noted.

Ratonale. Pair.ngthe physical cortact with calling the child’s name bioips the child learn b her namie using the

AL nary and tactie sersory modes.,

Adantatiang:
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Area Bcdy Image

Genera! Objective:  To respond to own name.
Task: Wearing mirrcr image name card while looking at own image in a mirror.

Materiais: Full-length mirror, name card with mirror-image printing and string attached.

Procedure: 1. Position child facing mirror wearing own mirror-image name card.

2. Touch card and say, 'This is Pat’s name.”
3. Touch child and say, ' . . . and this is Pat.”

Rationale: Nirror-imzge name cards make pairing name carcs with image possible.

Adaptation -






E

Area Body image

Z-eral Objective: To identify self.
Yask: Responding to own name as a ra“. of a musical game.

Materials: Song, “What Will You Do Now?" (Music Activities for Retarded Children, Ginglend and Stiles, pg. 106), tire.

Procedure: 1. Place tire in horizontai position on floor.
2. Position children facing tire.
3. Call one child’s name and tell hir: to step into the tire.

4. Say, “Let's sing to Pat.” Sing verse and encourage child to make a rhythmic motion in response to
the voords, “What wili you do now?”

Rationale: Child wii' gevele: self-awareness through indgividi ai ettention in a group situation. Standing within a confines
area gives the chiid a sense of his’her j.osition ;.. space.

Adaptations: Place rhythm .- struirents on edge ¢ f tire ano #ncourage chitd to respond by piaying the instrument he

chooses. use o 1eece of carpet or sk fow bloct to provide a specific place for child to stand.

~1
@y
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Area Body Image

General Objective: To recognize basic body parts.
Task: Sﬁakmg or moving specific body parts.
Materials: Imp‘ementor, child.

Procedure: 1. Touch a specific body part; say, “‘Head; shake your head; shake Pat’s head.”
2. 1f *he child does not respond physically, move child’s head.

3. The implementor shakes his/her head, *’I am shaking my head.”

4. Continue.

Rationale: The child must physically move body part as the name is being used.

Adaptations: sz a mirrer.

i
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General Objective: To recognize basic body parts.

Task: Pointing to specific body parts.

Materials:

Procedure:

Rationale:

Becausa ¢!

Puppet, mirror.

1. Position child in front of mirror.
2. Say, “Touchi Pal's head.”

3. Say, " The puppet is touching Pat’s head."”
4, Repeat untit child can accomplish the task ori his/her own.

o the child hold the

Area

rz attracted to puppets, they attend to the task invelves.

rannat
[ Rl of pl
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Area Body Image

General Objective: To recognize body parts.

Task: Touching specific body parts while looking in mirror.
Materials: Full-length mirror.

Procedures: 1. Positicn c'ild facing mirror and stand behind child.

2 Touch or -troke specific body part and name»body part.
3. Move spe fic body part and say, “This is you\r arm.”

~
(2}

Qutionale: Combining vi,ual and tactile stimuli with verbal labeling helps child recognize specific body parts.

Adaptations: Teli child to touch the mirror with a specific body part, i.e. (hand, foot}.
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Area Body Image

General Objective:  To idantify body parts.
Technique: Painting a child’s body part.
Materials: Water-base paint. one inch brush.

Procedure: 1. Choose a body part which is to be emphasized.

2. Assist the child in painting this part.
3.

~N
~N

During the procedure, emphasize the body part, i.e. what color it is, pointing out the painted part 1
the other children.

. Leave the part of the body painted for as long as is feasible. Continue to emphasize the child's pain
area bringirg the child’s attention to it.

Rationale: The uniqueress -.f the different colored bodv part in comibination with the constant emnhasis heing nl:
on it it mncres:s tre child’s awareness of a specific body part.

Adaptations: Have a "'hanc day,”” or @ " nose day;’ use a mirror.
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Area Body Image

Genera! Objactive:  To recognize a body part. /

/

Task: Making correct response to verbal command to touch hair.

/

Materials: Wig, mirror. /

Procedure: 1. Pcsition child in front of mirror.

2. Touch child’s hair and zay, ‘'l ook at your hair."”

> 3. Guide his her hand to his/her nair and say, “Touch your hair.”
4. Put wig on child’s head and s v, “Look at the hair on your head. Touch the hair."”’
Ratignale: Because 2 wig Mares wearer look different, child will be more aware of the wig than his/her, or another
sorsor’s own hair. . '

Pt tignes T bdto put wig on another person’s head: put wig on doll; do motions t. 1ong, “Hair, .up, clap, clap.
Hair, clap, clap, ciap.
Hair clap, clap, clap.
Hair and hands.”’ (repe

O
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Area Body lriage

General Objective: To identify body parts.
Task: Asserr::iing a life size body parts puzzle. ) f

Materials: Large piece of paper, cardboard, paint, puzzle. {To make the puzzle, lay child down on paper, ;c;ace outline
or brown paper and cut it out. Paint puzzle appropriate colors.)

Procedure: 1. Remove one part of figure.

o

. Place < figure in front of child. ;
3. Show child how to place the missing piece in appropriate place. (‘

PES

. As chitd performs task, implementor emphasizes the name of that bodl\l part.

Rationale: A Lifssize body part puzzie is more realistic.

continue with other hody pacts in the sume manner.
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Area Budy Image

Generut Objective: To recognize facial features.

Task: Constructing a flannel face.

raterials: Fiannz! board, flannel head, hair, eyes, mouth, magic marker.

Procedure: 1. Dutline facial parts with thick magic marker.
Ssition chiid in front of flannei board, implementor sitting on child’s dominant side.

woN

ace flannel head on board.
4. +und child a facial feature and say, ""Putiton.”
5. Direct child 1o match parts to outline. -

Rationcle: Chiid will become more aware of parts of his/her face and of ot-ers.

L
)
b

]

Rl orod sbo o rask 1o transfer learning.

Aot e . - Y P B N N L a T - -
AP TG LrONsS: Ls= bignk side of 1aCe Gnce Tnind nas o a5t8
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/ Area Bouy Image

Genaral Objective: To recognize piciure of self,

Task: Pointing to picture of self.

-

Materials: ‘Picture of chila, picture of classmat: s or family n.»mbers.

Procedure: 1. Piace child’s own picture in front of him/her.
' 2. Say, "Where is Pat™”’ Point to picture saying, ""There you are.”
3. Encourage child tc noint to the picture.

18

4. When the child he accomplished this, add picture of classmates or family members.
Rationate: Thus task helps child to differentiate between self and others.

Adantations: Uee a mirrars have the child hand you the nicture: if the chiid is physically invo. -~ have him/f

arotho st y

\

\,

\
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Area Body Image

General OYbjective:  Te recounize specific body parts.
Ta.k: Muotehorg dothing to body parts.

Maoterie's: Hot, atr of mittens.

Procedure: 1. Srow hat to the child and say. ''This is a hat.” ‘

CPut the bat on the imiplementor’s head and say, 1 put the hat on my head.”
Remove not from head and tay itin front of child.

Teil cnildd 1o pick uyr the bat and say, 'Put the hat on your head.”

Remove ©at from civid’s sight.

ClUse same orocegure with mittens on hands.

CFoace bothatems in tront of child.

Tt child 10 pick Ul ore tem and put it on the appropriate body part.

el NN RO RS RO R

Qrianala: e

e rack crrnctae eaaddinnee foae decseinn elidle
COUAST o reas A O R R

Adaptotions: Torform tesk o front of mirror.
3

o
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Area Body Image

Ceneral Ohjzctive: To associate proper 1tem of clothing with specific body part.

Task: Piacng cictang on hody parss whilte naxming gecific body parts.

Materials: Poabody bey or girl, Pechody clothes, under and outer garments.

Procedure: 1. implementor and child sit at table,
mplementor shiows item of clothing and where it is worn.

1
2
3. Have chiid place item on Peabody model.
4

o
(% . -
. Gwve ¢hid heip where needed.
Fationale: Fumihanizeuiun with clothing names and their appropriate placemaent prepares child for self-d.essir
Adaptations: Use a3 Three-D doll with simple clothing.
Q
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POSITIONING

Detinition— a certain arrangement of l)ody positions for a specific develd
mental purpose ie. marnpuldtmg a child’s body parts into ¢

more normal body alignment. 6

Introduction

Positioning of the child must b> considered before plan:t «ny learn
task. The extent of the physical handicaps of the children tn «f o« ¢ 1ssro

hY

"may prevent their participation in independent physicul activity .:e ch

may not be able to contrcl his head movements; another chiid a7 o -3
1o walk with support but unable to walk independently. One chiod iy
unable to bring his two hands toguiner oo play with a toy becet s his e
have too much tone, while another child .nay not have cnough muscie t
to hotd his arm in the air. Many children cannot PRIt G G550 e

‘

right position.

It is not the responsibility of the teacher 10 assess the phiysiza! handu
of the children in his/her class. A cons tiny anysician, preferably ayhy
is best prepared to evaluate the children's physica! involvements. After

evaluation by the physician, and acting upon h' /hrer rrcomrmendations

physical t?wra;nst and occupatlonal themplst drser oo the eppioprial

motor and sens ory ‘motor program to the teachier, Thes program inctud
spuecific exercises, techniques of handhing the child, 3 s wory sttty

tion activities to be performed “uily

The yoal of the therapy proy:am is to impre ¢ the idd’s present fn
tioning and to integrate sensory information. The therapy program by
at the child’s present level of development. T the chied b ennsupine
of his/her tife, the physician will prescribe POSILIoNING Techntgies and
cises to prermit the child to be placed upright. The upright posttion et
first step i providing for humanization of the child. When the chidd
upright position his/her previous abnormal position and movement g
begin to fade. This upright position affords the child the opportumity
velop head control: it helps improve breathing, circuh it and assist

the elinination process. As the child adjusts to the uprvgt position, I

begins to interact with his/her environment through atl of hizher sene

g7 8
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Positioning

Page Two

modahies. Proper positioning prevents contractures and secandary detaorm:
s which in fater life would make management of hic/her tvitien of daly

lwing, e, diessing, feeding, toiteting, very (,hlfu,ult_
- N '
THE Gliysical dl'ld occ: Jpat:()ndl mordplsts construct nd direct gl pliases

of the ther 1;)y progrum Under tha direct s');mrvmon of the iherapists, the
teactier fcarns hGw 1o pos: lmn anu conduct speciliv exe oy presenbed for
gach ¢hile l WH 11 therapists are assured thet the teacher uode rslund& anid can
correctly yﬂ Sitiori and exercise eazh child, the gross mtor pragram can be

g:n 20 Gasly basis. The therapis » return periodically to dhscus 5 and oo the
Proyress | Lf cach child with the teacher, As short range qoals aremet, the pro

grare s ,t vise:] and the revisions explained.

1t shputd be emphasized that ptacing a chnld i a it tcular position satisfies
the H\Zru; y requirernent, and that additional learning tisk s occur while the
child s i a particular position. For example, a child viho s pos - oned poone
ove Aerdgc, may Le facing a mirror (body nnage), mattipulating oojeats
(actfte), and hotening to music (auditory). A child in o standing table can
finggrpant. The teacher can conduct @ visual tracking exe roise ds g chnde! its

in g corner steat.

Considerations’ _ !

Relaxation:
A gentle rolling, rotating, rocking movement wili help to relax a child
prior to working with him/her.

if the implementor feels the child’s muscles pulling ageinst him/her,

wait until the child relaxes before moving him/her.

HEthe implementor has difficulty bending aii arm or leg, 1t may be ' cauie
the arm and the leg on the side to which the chald’s face 15 tumned e a3 to he
stiffer than the opposite side. 1f this is thie case, the implomentor shoyild move

the child’s head to the midhne position or to the othn S dee,

1t when working with the child, he/she is pushing b:cs acanst the imple-

mentor, the implementor should gently push the head forward to refease

85H 88




Considerations--+ositicning
P

aar Tao

ireak up che stitening. Hf the pushing is done on the back of the child’s

Bead, e child witl push back with more force.

Diesmg:

Moviog the arm from the elbow to get the arm overhead, o the ey,
from e Faee 1o bend the chitd at the hip or spread bes her legs s amore
crhicent - Ly ot moving the limbs than is pulting from the west or ant e
Peo o eCt ey,

Siovina the chitld seated s the best position for dressing
Silymg,

Childron who remain on their backs tend to get increas ngly rigid. Side-
Iyt 1s 0 appropriate position for many children to neutralize the riqdly
extended position, 1tis also a good position for those children who cannot
e conttortable lying on their stomach, Sidelying allovs, the hands ta o om»
sogu-tner. From this position, the child is better able to view tus/her enviren:
ment, To best mantain this position, a sandzag should b placed atong t

child’s back, one along the stomach, and a pilow betar o the fegs,

Lying:

Pusitioning a child over a wedge or roll enables the chili to be on ™« ‘her
stomuach with arms free. This positicn also assists in the development of head
contiol. For lying, sandbags can be utitized in the followigays:

1. alorg the child’s sides, for those who tend to rol! '

2. between the legs 1o break-up the crossmg of the begs

3 ol e chald’y dide to madntam a more ceutral s tion

. NOTE A scooter board can be used i the Satne Manner a5 a wedge. Whern
uing @ scooter, encourage the use of the arms for mavement,
ting:

Prior to the placement of a child in a chair, the phy.ical handicapping con-

diton of the child must be considered. He/she shouio b |1Ln§d~m a chair

86 89 i
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Considerations—Positioning
Page Three

that has been determined appropriate. When a child is sitt ng, his/her feet
should be flat on the floor or on some other fiat surtace This cives the

child a feeling of safety and security.

Examples of sitting equipment that are utitized: bean biag chairs, relaxa-
tion chuirs, cormer seats, Hogq chairs, adaptive therapeutic chairs, hiiy backed
chairs, zhairs with arms, stabilized chair, wheelchaiss, NOTE For a ehaid who
r(.'qunll'.'s therapeutic support while sitting inor an ack bbb restramt or

strap may be utifrzed.

Standing:
For a child who cannot stand independently, a standing table is usuqu
and appropriate. . <0
To assist the child in standing, splinting is done to maintain extension of
the hips and/or knees. Pillows, i, ... .olled around the legs and b aces

can all be dsed for sptinting.

{

Brace A;Q[_Alication:

Braces are: required for some children. Bracing assists i prevesiting de .
formitics, controlling involuntary movements, providing support and af-
fording the chitd the opportunity to walk. A physician dictates ths type
of braces that are appropriate for a particular child. Tra: Crmonatiation of
brace application and future activities to be implunme ited shonhd e o
vided by the physical therapist,

New hraces must be applicd gradually . H nored markes appear un the
chiled’s skin after removal of the braces, the wearing time «an be gractoally
increased,

Before applying the braces, the hip and knee jomts roast be antock
and bent, The child’s feet should be placed in the shoen, vl et on

to make sure the toes are not cramped. Pushin6down abeve the knee wed |
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Considerations—Positioning
Page Four

direct the child’s foot into the shoe. Knee caps and thigh cuffs should be

touse enough that one finger can pass under them.

NG T The suthors have deliberately not included sprecitic task and technique ‘
“cards’ in this Positioning Program Area. A physical the rapist’s exper-
lise and consultation is essential and required prict to positioning any
child. Therefore, the authors felt that they shoulc teave the [0 RIer -
dations of specific activities and techniques to the physical therapists.
However, it is our hope that the genera! points made i rhe shiort text
thiat precedes this note are helpful. We encour e the reader to sivk

out his/her therapist!
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*30SS MOTOR

Detinition-- refers to and is prin irily concerned with strength, tlexibility,
endurance and coorcinated movement of the large muscle, of
the body. Gross motor behaviors of childrn provide ¢ e,
ot exploring ud deveioping body part, of lccamotion, and

of expressing other developmiental skills.

Introduction

Many of the initial responises of an infant are motor responses. As the
child grows, he learns much by being able to move throvah his environment,
Movement exercises help the child to orient his/her bedy inspace kol
necessary for atl activitics of daily living.

Time should be set aside each day for grass motor skall development, This
time may be sprent working individually with each child, or in o group "Dlioy’
situation. This play is not merely fun-time. Rather, it is purposefud play

through which the Children learn.

Considerations

Following are suggestions for working with a child in gross motor skill

development:

1. Do not force the child or push him into an activity too much, Thi_s
could instill fear in the child and rejection of the activity both of which
would impede further learning. .
. ' 2. When work mgwith a child on a motor task, put the child throve! all of
the movements of the task {shaping) even though he is performing very
’ hutke imdenendently. This not only gives the child a kinesthetic feeling
of the rovement, but helps him/ber to feel secur: i moving througt
the task.
3. When putting the chitd through the movements ¢f a particutaer tosk, al
Voa,u oo the task, even though (U may b2 aCUve wi e iepdenenion s
part aned passive on the child’s part, By completing 1t e tusk, the chiid
. gty an idea or feching tor the whole task, rother than froqmuented par”s.
92
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Considerations—Gross Motor

Page Two.

4. Verbalize with the child about the motor experience in which he/she
is about to become involved. Tell that child what you are going to do.
This would help to increese his/her receptive lancuace. Merely approach-
i1y 4 chitd and beginning to manipulate his/her budy parts or moving
him/her nto a motor skill, with no prior verbal or motonc 4rno . e

ment, may frighten the child and therefore, impuede fearning

03
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Area Cross Miotor

General Quyctive: To'vevelop hieud and neck control,
Technique: Zxercising chitd's head and neck.
Materials: Mat,

Procedure: 1. Puce child in supine position on the floor.
2 Pxce hands on either side of the child's head behind his/her ears, |
3. T.rn the child’s heed from side to side without causing the child discomfort, Do this for & few minutes at

3 time. three to seven times a day. It is important to start gradually so that the chi'd's muscles do not become

sore,
8. ¥ 30¢ hends in the same position and quide the chiid's chin to his'her chest and then back in the opposite

¢.rection,

L '
Y O N

bm e e S OSIION, Turn the chils heac s fis.her ear moves down owurd s her shouider,

meeat T ol Side,
Rationale: 1 17+ sening the neck is recessary for the devetopment of head control,

Adaptations:

J

9
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Area  Gross Motor

General Ohjective: To geveiop head and neck control.
Task: Raising head wnile in a prone position,
Materials: Wedge.

Procedure: 1. Place the child in a prone position cver a wedge.
27 Rest child's chest on the wedge and extend his/her arms ver the top of wedge.

Nt 2. Place a mirror in front of child, ericourage child to look in mirror.
4. Ta'k to child; try to get child to ook at implementor.
5. Hc'd a toy in front of ¢hud and encourage child to look and reach.
Rationale: Placing a child over a wedge allows the child to develop head control so he/she can observe his/her environment.
Adaptitions: Uss o wionter board, pror board, cov 2 rolls simall pitlows
O
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Area Gross Motor

General Oujective: To develop head and neck control.

Task: Lifting head while in a supported sitting position.

Materials: Colorful toys.

Procedure: 1. Seat child in fron of implementor and call his/her name.

2. Hold toys just cu  of reach and high enouyti so child must look up to see or reach for toy.

1 43]

Rationale: If a child can mainza. . head control he/she is better able to become aware of his/her enviionment.

Adaptations:

99
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Area Gross Motor

General Objective: To develop head control.
- Task: Looking at imaye in mirror whiie !ying over cage ball.
Materials: Full tength mirror, cage ball, ar vinyl ball {(Preston).

Procedure: 1. Place cage ball in front of mirror.

8]

. if child has minimum head control, start with child’s chest on top of ball, so child can see his/her facial '
. Tap en mirror and say, ‘See Pat.”
. As head control increases, gradually roll ball forward.

o W

. Guide child’s hand to touch rirror and say, ‘‘See Pat.”

Rationaie: Child must lift head to see image in the mirror.

.

k]
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ch 'a’s head.
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Area  (Gross Motor

General Objective: To develop independent rolling from back to stomach.

Yechnique: Breaking down rolling into small sequential steps.

Materials: Mat, object or stimulus of interest to child.

Procedure:

{6

1.
2.

[ 2 IEPNN

Ratmnale, 2y

103

Adantaticns:

Begin working with last step of the task.
Position : 1d hold child on side, at 43 degree angle between stomach and floor
a. Plac desired object so that it will be in chi‘lvd/'s reach—with bottom arm at side and top leg flexed at
kne: - when roll has been completed.
b. Pror :pt the roll from the 45 degree position (i.e. give child stight push at the back.)
c. Reinforce appropriately.
d. Continue procedure until child can rol! from 45 degree position independently.

. Piace child on same side, at a 90 degree angle between stomach and fl. -r. Proceed with activities (a-d)

B I T S N P I T LI ST TP o T o NP PP alo ~acitian
meetaond $ove, uiii chind can mdependantty roh from inis O dey LAgle position,
P ooucritd on same side 2t 48 degree angle between bacy, and frang,

P'=rs chi'd on his hack and proceed with actiurties (a-¢) until child car: independently roll from back to

telask Iy

Co e ket ards the chid well nave compietad tha end of the task first (boc ward chaining!. Also, by
mering the e of the angle, the chitd is gradually forced to utilize 1+ eased abdominal strength

&S
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Area  Gross Motor

General Objective: To develop a protective reflex.

Technique: Rolling child over a baif so that head nears floor.
Materials: Cage ball or vinyl ball {Preston), mat.

Procedure: 1. Position child over cage ball in a prone position.
2. Hold child from behind at the hips or ankles. |
3. Gently roll child and ball forward so that the head nears the floor. Lo
4. Encourage child to catch himse!f/herse!f by extending hands.

[0
@

Rationale: The child learns to develop reflexes and to protect himself/herself from injury.

Adaptations: Use large beach bali. it:flsted air pillow, roi!; do procedure in front of large mirror so that child can
) watch the activity. '

105







preg Gross Motor '

3eneral Objective: To develop head apd trunk control,
Fask: Maintaining head and trunk in upright position.

Materials: Cage bal! or viny! ball (Preston).

\

>rocedure: 1. Place child in a sitting position on a cage ball, facing implementor.
2. Hold ball steady. | o
3. Siowly roil ball to-the side so that the child must right trink to maintain balance.
4. Rol! to other side, back, and forward.

Rationaie: This exercise develops head and trunk controt and batance skills which are prerequisites for standing.

Adaprations: U, aror, toy above child, vestibuier board.

Lui
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Area Gross Motor

General Objective: To develop roliing movement from supine to prone and back to supine.
\
Technique: Rolling down an incline mat.

Materials: Incline mat.

Procedure: 1. Placz child insupine position at top of the mat with arms above head and legs togethér.
2. Cross child’s left leg over right g and say, "Roll.”
3. Move !eft buttock, left shouide , and head off mat to initiate the roll. _
4. Reverse procedure to.roll from :tomach to back. Continue until child reaches battom of mat.

Rationale: Using the inciine mat provides some momentum when child is roiiing. This techrique helps child use whole-

body in a coordinated manner.

.

Adaptations;

108
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Area Gross Motor

General Objective: To donclops trunk muscles.

Technique: Stimulating abdorninal muscles movement.

Materials: Mat.

Procedure: 1
2
2
~
a
5
G
7
g
R
Adotatnons, o
.-
O
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. Ptace child in supine position on mat.
- lementor traces a series of straight lives across child’s stomach, i.e. a tickling motion. The child’s

asixdominal muscles should begin to tigh* :n.

. Let child retax muscles, then repeat.
. Gently squeeze the child’s abdomen.

e child pulls in his/her stomach,, release hands.

-

e e chitd in supine position,

Crcd enid’s egs down with one hand.
Pt oveer hand underneath child’s neck and raise the child upwards.

to develop the strength necocsary for muscle contral,

'
oy Pl

*
T s ts v U amulementor's one hand, hold legs down with the othe

. 1+
/, U

and, and pull
o lower graduatly.
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Area Gross Motor

General Objective: To develop stren th in neck, upper trunk, and arms,
P

Task: Perform

ing sit-ups.

Materials: Mat.

Procedure: 1. )
_Kkn--n facing child and grasp child’s hands. (1f child is able to grasp implementor’s finder, this is preferred)

(2]

Rationale: T:.

Pisce child in the supine position on mat.

_kate child pull up to the sitting position. Child’s head should start forward and his trunk should follow. €
not altow chiid’s head to lag. '

. Return tc; supine pesition by lowering the child's trunk backward. Child's head should touch mat after th
stouiders.

Cimatermentor aindes child through proper motion if necessary. in this case implementor kneels in a positil
so no'd child’s nands and give support behind his/her head.

_ Repe st several times.

'

e L Givel, s strangthoan the ngre, urner tronk snd arms as well as coordinating movement of these

bod, i{arts.

Adaptation: Ls2 a d:zper or tov el for chitd and t2a 2 10 grasp.

110
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Area Gross Motor

Genera! Objective; To exercise the upper trunk,

Technique: Raising child from supine to sitting position.

Materials: Cage ball or vinyl ball (Preston).

Procedure: 1. Piace child supine over cage ball, holding him/her firmly by thighs.

2. Slightly tip the ball forward.

3. Assist child to raise upper trunk to a sitting position by placing your hand .t back of lower neck an
lifting firmly.
4. Gradually fadz assistance so that child will perform more of the task independently.

Rationale: Upper trunk control is necessary for independent sitting, standing and walking.

Adaptations:

m/ 112



Area Gross Motor

General Objective: To strengthen upper trunk.
Task: Reaching out toward mirsor.

Materials: Nat, mirror.

Procedure: 1. Sit on heels on mat facing mirror.

2 Ho!ld child with his/her back against implementor ‘s stornach by placing one arm around the child’s &

one arm around the child’s knees.

SOt

3 Positon soles of child’s feet on implementor’s thighs, with knees and hips in ful! extension.

4 E-courage child to reach out toward the mirror.
Rationale: U;per trunk strength must be dv eloped before the child can sit, stand, or walk, independently.

Acinstis ane Lo mob o for oo tg te ok o targe ball t e dush against; for older chilg - et on low stanl, nositinon

113 - |
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Area Gross Motor

General Objective: To develop leg muscles and movement.,
Technigue: Extending and flexing the legs.

Materials: Mat.

Procedure: 1. Plsce child supine on mat.

2. Support both legs under the knee joints and bounce thern gently up and down.
3. Alternately pat and bounce legs.

901

4. Wove one knee uir te the chest and then the other.
Rationale: Leg movements dre rucessary for creeping and walking.

Adapiations:

w/lls
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General Objective: To dovelon leg muscles.
Technique: Exercising the thighs.
Materials: Mat.
Procedure: 1. Piace chi ‘ supine on floor or mat.
2. Cup han.  =hind the child’s knees.
3. Bounce legs very slowly and gently.
4. Straighten the legs and spread them apart.
5. Rereat procedure,

Rationale:  Lea muscles must be exercised *0 aiveiop leg strength,

Adaptetions:  Jse th e sort L hie ~hunging diapers.

116
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Area Gross Motor

General Objective: To deveiop strength in upper trunk and legs.
Task: Pulling trunk forward to maintain balance.
Materials: Foam roll, mat. |

Procedure: 1. Place foam rol! on mat. ~.
2. Piace child in a sitting position on foam roll with both feet on same side. Be sure child’s feet are flat
on mat. '
3. Stand in front of child and hold the child by the thighs.
4. Gantly roll chitd backward until he/she begins to pull forward to maintain balance.

801

5. Return to starting position. Repeat.

/'E‘\gt';o.—.u!c Ac stz child pulls forward to maintain the upright sitting position, upper trunik muscies are exercised as we
/ a5 g maisales whih extond and flex

Adaptations:

O

ERIC

Aruitoxt provided by Eic:



Area Gross Motor

3eneral Objective: To develop leg strength and control.
Fechnique: Exercising legs using a kickboard.
Waterials: Kickboard.

>rocedure: 1. Pliace child in supine position on mat.
. Suspend a kickboard near child’s feet. Grasp child above one kinee and under calf.
. Fiex and extend leg so that foot hits board.

. Do each leg separately and then both legs together.

g bW N -

. Gradually fade ass:stance, so child is pushing the board by himself/herself.
Rationale: This exercise develops leg strength and control. Kicking . n object makes the activity more interesting.

Adantations: Singa royme and push poard (o brat of su gL attech noise making object to kickboard.
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Area Gross Motor

'

General Objective: To develop righting balance.
Task: Using feet to maintain sitting balance.
Materials: Roll.

Procedure: 1. Seat child in straddle pos"{tion over roll with feet flat on floor.
2. Sowly rotate rol! to child’s right so that left foot teaves floor slightly and child must utilize right-foot
to stop the falling motion of his body weight.
3. c-’epeat“procedure for left foot by rotating rol! to the left.

]
Rationale: Furpasefully using each foot individually to balance body weight is necessary for walking and stepping over
objects.

Adaptations: U- - larjoantiocante o of cardboard barrel.

119
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Area  Gross Motor

General Obyective: To develop large muscles of arms and legs.
Technique: Usng a blanket harness to support child in position.
‘Materials: Blanket, carpeted floor.

Procedure: 1. Fold blanket lengthwise to width of child measurirg from below armpis to hips.

" 2. Lay hild on stomaci over folded blanket,

LLL

3.Pick pends of bianket and hold firmly, |
4 Ger i 111t child to  creeping position, with implementor supporting weight,

Ratonale: Selfsuonort is a prerequisite to independent creeping, Support by implementor may be gradually faded to allow

¢h. d 10 hold up more body weight.

\

Y S RTT . S P s - A t . ap b ad i :
Adaptations: & 10mm g0 2 rnner QR POSLON S ays Ui s TEr D0GrG, USE CTEEpers with rolls,

1
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. Procedure: 1. Naneuver arms to determine the child's range of motion in all directions,

Area  Gross Motor

General Objective: To increase range of motion in arms.

Task: Moving arms,

Materials: Mat,

2. Neasure angles for fyture evaluation,
3. Naneuver child's arms within his range of motion and slowly begin to increase angle between arm and body.

4. Frequently measure angle to determine any increase in range,

Rattonaie. A wide rangeof oo avement 15 necessary for many acrities of aily fiving, This exercise provides movement
for an inactive child,

A e e e 0 -
ATV P SV EET
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Area Gross Motor

Generai Objective: To develop finger extension.

Task: Patting arm until child relaxes and opens hand.

Materials: Child, implementor, mat.

Procedure: 1. Lay child in supine position.
2. Pa: ‘hild's shoulder and progress down the arm to the hand.
3. Bo sce the arm gently up and down.

4 Wi n child has opened his/her hand repeat procedure on the other arm and hand.

Rationale: Open hands are necessary for the pe-formance of every-day skills.

O
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Area Gross Motor

General Objective: To develop arm control and spatial relationships.
Task: Knocking over a pile of blocks.
Materials: Large building blocks, preferably soft ones.
Procedure: 1. Build a tower in front of child within reachirg range.
2. Teil child to “"Knock-over’’ the blocks.
3. Assist child if necessary.

4. Gradually reduce assistance,

Rationale: This activity teads to coordinated arm movements and emphasizes positions in space. This is good for &

stiff child whose physical involvement hinders minuic (inger movement.

Adaptations: Have a race between two children, move bicrks farther away.
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Area Gross Motor

General Objective: To promote movement of non-ambulatory child.
Technique: Riding down incline on scooter board.

Materials: Scooter board, incline, strap.
.

Procedure: 1. Place child prone on scoote' with strap to secure him/her safely on the scooter.
2. Place scoote: at top of incli.ie. Move scooter down the incline, controlling the speed. Repeat a few

Rationale: Task gives a non-ambulatory child a feeling of motion.

Adaptations: Use non-breakable mirror at bertom of mat so child can watch activity.

ok
1A
N

.
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Area Gross Mo.or

Generat Objective: T¢ f;rwcouragé rolfing.
Technigue: Force-rolling.

Materials: MNlat, folded blanket.

Procedure: 1. Place blanxet or large, flat mat. . ' '
2. Lay child across the blanket with head extending over the edge of the blanket.
3. Gently roil the . 1ild over and tuck the end of the blanket under the child so that he/she will be snu
encased by blar :et.
4. Continue rolling the child over until the end of blanket is reached.
5. Firmly grasp the end of the blanket.
6. Lift gently until child unrolls with blanke;.
Ratondie’ This tec! muue provides the child with the sensation of rolling and it " ~'ps e

s promote independent
rolting.

Adantations: Use z icng runner carpet, industrial barrel wiith ends removed.
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Area Gross Motor

General Objective: To develop reiling movement from supine to prone and back to supine.

Task: Rolling body on a flat surface.

Materials: Mat.

Procedure: 1. Piace child in prone position on mat.

2. Turr head to right.

3. Piace hands on floor rext to child’s shoulders.

4. Push against the floor with child’s left hand, to start rotation of body to the right.

5. Pust: child’s riant shoulder under his/her own body, as implementor putls child’s left shoulder up
ard then over, so child isin a supine position.

. In sunine position with legs straight, plaze child’s arms at child’s side.

. Turr child’s heed to left,

. Pust chitd's right foot against the floor and move chiid’s shoulders and arms to the left, so he/she r¢
fis o oar hips to the left side.

9. Upo~ completion of task, child assumes a supine position.

[s s BN N0}

Rationale: Trhe roli : made poss:ble because ot the rotation of the shouider and the hips.

Adaptations: To ro' to the teft turn child’s head to left and push right hand to turn to teft.
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Area Gross Motor

General Objective: To devel‘op pre-crawling skills. ]
Task: Promoting self-locomotion in a non-ambulatoty child.
Materials: Padded board mounted on four wheels or Crawlagator {Creative Playthings), toy, elevated creeper on wh
Procedure: 1. Place child prone on Crawlagator. Place a toy about two-three feet away from child.

2. Kneel on floor facing child and place both of child’s open hands on the fioor slightly to the side of
the Crawlagator. ‘

3. Move the child’s hands up, forward, and dov n on ths floor causing the Crawlagator to move forwan
4. Do this until the toy has been reached.
’5. Gradually increase the distance the child must cover in order to reach toy.

Rationale: This task provices a means of motion for a non-ambulatory child.

Adaptations. Use scooter board.
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Area  Gross Motor

General Objective: To develop creeping skills.
Task: Supporting body weight in creeping position.

Materials: Blanket, mat. .
Procedure: 1. F2!d blanket to a width equal to the distance between child’s armpits and hips.
2. ¢ ace child across blanket,
3. " 2ntiy lift blanket by the ends, lifting child slightly above mat.
4. :cond implementor positions child’s hands and knees in the creeping position.
5. Gently lower blanket to allow child to assume his/her own weighi on hands and knees.

Rationale: This task gives the child an opportunity to learn to assume his/her »ody weight in the creeping position,

as v . 35 10 become oriented In this position. Arms, legs, head; a:  neck muscies are strengthened.
o

Adaptations: -
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Area Gross Motor

¥

General Objective: To further strengthen the arm muscles.

Task: Walking on hands {(wheelbarrow).

Materials: Runner rug.

Procedure: 1. Place child in kneeling position at one end of runner.
2. Stand behind child. ,
3. Hold child’s ankles, lift tegs from floor. Child’s weight is supported by his/her hands.
4. Tell child to move hands forward as implementor slowly guides child.

Rationale: This exercise requires the child to support his/her weighit by using arms and hands.

Adaptations: Use mirror in front of ¢hiid, have chiid move backward.
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Area Gross Motor

General Objective: To develop creeping skiils.
Task: Creeping through a circular hole—Snap Walls (Learning Products).

Materials: Snap Wall, reinforcer.

Procedure: 1. Place child in creeping position on floor in front of Snap Wall.

2. Hold reinforcer on other side of Snap Wall. Encourage child to creep through the hole to obtain
the object.

3. If the child resists, physically assi§t_by placing the child’s one hand and knee through the hole. Chil
must complete the task by bringing the other knee through the hole.

4. Give the child the reinforcer, ve‘rbaiiy praise,

» balance.

Adaptations: Have child follow directions concerning which hole to creep in and out of, use color names of the he
use phrases "'in”’ and “out.”
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Area Gross Motor

Generai Objective: To develop sitting balance,

Task: Sitting w:th support.

Matecials: Backless chair or stool, safety helmet.

Procedure: 1. Place stool a few inches from a corner of the room.

2 Pocition child on stool in proper sitting position and place heimet on child’s head.

> 3. implementor grasps child’s thighs and gives child support.
Rationale: This exercise strengthens the trunk for independent sitting.
Adaptations: Use corner seats 't Indian-style on mat.
139
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Area Gross Motor

General Objactive: To teach child tosit.
Technigue: Conditioning the child to sit.
Materials: Desk, chair.
Procedure: 1. Position child by desk so he can use it for support.
2 Push chair behind child until the chair touches >ack of child’s legs.
3 Tell child to “sit” when he feels the chair. Guic 2 child into the chair at the same time the command
is given.

4 Continue until child will sit when he/she feels the chair touch his/her leg behind the knee.

Rationale: Conditioning the child in this way gives the child a serise of security. A child trained to sit in this marine

B MOy e Mmore easily.

Adaptations:
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Area Gross Motor

General Objective: To develop standing balance.
'Task: Holding onto rod.

Materials: One inch dowe! rod, metal or plastic rod approximately 18 inches long.

Procedure: 1. Stand child witht ack against a wall.
2 Place child’stwo ands in middie of rod while implementor holds ends of rod. Impt s Lon fs
amount of tensic  with which child grips rod. |
3. 1f child begins to “a!l forward or sideward, adjust child’s balance.
4. As child gains confidence and ability, allow child to hold rod independently.

i

Rationale: Child develops confidence in his ability to stand erect.

Adaptations:
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Area Gross Motor

General Objective: To deveiop independent walking.

«

Technique: Encouraging child to attempt independent walking.

Materials: Safety strap, safety helmet.

Procedure: 1. Attach safety strap to child’s waist and plac? helmet on child’s head.
- 2. Hold child by the strup at the child’s back.
N ] ' .
~ 3. Hold child’s hand if he'she appears to feel « y\comfortable.
4. {f child begins to fall, tighten tension on st p to prevent falling.
5. As critd gzins confidence, discoritinue hand holding.
6. As child guirs confidence, ioosen belt slightly.
Rationala: G ¢ bog ot fo 0 o fident without denending entirely on on adu't for supnort.
Adoptasons: Usow - 7o v oemais 1o e support.
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Area  Gross Motor

Genera! Objective: To practice walking with weight evenly distributed on both feet.
Task: Pusining a carriage.
Materials: Wooden doll carriage (Childcraft), heavy object.

Procedure: 1. Place a heavy object in carriage for stability.
2. Allow child to push doll carriage.

J. Walk beside the child to give steering assistance and to see that the child keeps an even, slow pace.

Rationale: This exercise ives the child the opportunity to move from one place to another and can be performed e
theesch child may not have independent standing or walking tefance.

r - J O T I S - ~
O usSh Fraim one piae (o andaner.

[
~
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Area  Gross Motor

General'Objective: To deveiops side-step walking.
Task: Cruising aiong furniture.
Materials: Heavy, stable classroom furniture or equipment, or two Snap Wal! Cubes (Learning Products), safety helm:

Procedure: 1. Create a chain with the classroom furniture, leaving gaps between each piece of furniture.
2. Place helmet on child’s head, if n2cessary.

—
3 3. Position child at the beginning of the chain, supporting self by holding onto the furni ure with cwo hi
G- mimima! support if necessary.
4 ~.rage chiid to cruise along the furnitute by rein‘orcing with a preferred food item each time chil
<3 g few steps. Praise.
2 »n child feels confident at the task, gradualiy widen the gaps between the furniture. Encourage ch
o transier 10 1 2 neatece oF e dure. Beoeord aed sraise,
Ratiorale: This tass al'owe the chi's v opportunity for 2% o1t 50d locomotion.
Adaptations: As child™s skl rareases eNtoura I (s @0 v T sitls chalk travs, cabinets.
O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Area Gross Motor

Generai Objective: To deveiop cpright balance while in motiern,
- ’ re N v -t
Task: Stepping through tires, alternating feet.

Materials: Flat surface, three automobile tires.

Procedure: 1. Lay three tires i @ fine on the floor.
2. Position child in frot of first tire.
3. Assist child by holding his 'her hand at his/hes side.
4. Have ch'id steps through tires, alternating feet Hy telling him/her to “'Stretch.”

Rationale: Alternzting feet roquires child to establish balance on one foot.

Hdren step through the tires hackwards.
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Area  Gross Motor

General Objective: To coordinate body movements when walking.

Task: Walking on a series of footprints pliced on the floor.

Materials: Rubber tootprints. . ¢

Procedure: 1. Place footprints on floor in a pattern to match chifd’s normal walking pattern.
2. Encourage child to ""Look’’ at the footprints as child places foot on first rubber footprint.
3. Gaide chiid to each footprint as child looks at the next footprint.
4. Fade assistance,

Rationale: This tass increases tne child's awareness of watching where he/she is walking.

AdaiTations: Lse - . .rnts of felt or Ccar Lourd, uee strips of masking tape, vary patierns of tootnrints te, bi
, S ¢ Y i ,

stens, e steps.
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Area  Gross Motor

General Objective: To ascend cubes, alternating feet.

s/

 Task: Walking up cubes with assistance,

Materials: P':éy Cubes (Little Tyke‘s). .

Procedure: 1. Position blocks in ascending order from small to large.

2. Ho'd child’s hand. '

3. Stand at child’s side.

4. Teli child 1o walk up steps.

5. 1f recessary, tift c".hild(g feet onto the blocks, place hand on his/her foot, lifting it and ptacing it on ¢
6. Give child full support so he/she is not frightened.

Rationale: Child wi'l feel more secure on cubes since they have a larger surface area than do most stairs.

Adap’  ns: Use marciar i record ano “rrareh’” up the cubes.
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Area  Gross Motor

General Objective: To descend stuirs, alterrating feet.

Technjque: Prompting child tc make the "alternating’’ response,
Materials: Stairs.

Procedure: 1. Héve child stand at top of stairs, h>lding the railing.

2. Child takes first step downward.
3. implementor faces theChild and ; .aces his 'her hand at the back of the child’s knee and gently thrust

R
W
w it forward. Tell the child to "’Stre ch.”
N 4. From behind the child’s knee, implementor prompts the leg forward and downward requiring the
aiternate descending rusponse. Tetl child “Step.”
Ratonaie: i7 g 07 s unaccustomed to aiternating feet witiie descending the staics, prompling from behind 7 e
v dacinyg e ob Hd beips to shape this behavior:™
Ad.ptations:
O
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Area Gross Motor

General Objective: To develop jumping.
Task: Jumping on a bouncing tube.

Materials: Souncing Tube {Preston).

Procedure: 1. Stand child on Bouncing Tube.
2. Hold both of child’s hands.
- 2. Move nands up and down and say, ““Jump.”’
€ .
& 4. {f necessary, support under arms or around waist.
5. Gradualiy fade essistance. ‘
Rationale: This exercise increases bo - movement and body control.
Adene nans Holdar™ - o Gmp on trampoling, use phrase Cup and down, '
149
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Area Gross Motor

Genera! Objective: To mgintain balance while jumping.

!

: .

§
Task: Maintaining balance while jumping down from a surface above the floor.

/
Matefials: Wooden board one-inch thick.

Pratedure: 1. Position child in standing position or the board.

1
2. Stand on floor facing child and hold »oth of his hands.
3.
4

o)

SEL

G4y, “Jump down.”

o8]

erd krees, pull child’s hards dowr :nd say, “'Bend.”

5. Ru:cat severaltimes and gradually decrease amount of support given to the child.

Rationele: Chitg moust uio same muscle rmovement to jump from one-inch board that he would use to jump from a

x
L

co b kes orcctualtly oncessso g the heght of the surface from which the ¢hili jumps.
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Area Gro ;s Motor

Generat Objective: To lift iarge objects.
Task: Stacking one Educuze on top of another.
Materials: Two Educubes {Little Tykes).

Procedure: 1. Place Educubes on floor next to eac other.
2. Position child in front of open side f one Educube.
3. Say, "Pick it up and put it here ' a the other Educube is touched.
4. Position child’s hands grasping each side of the top surface.
5. Say, "Pick it up.”
6. Touch top of other Educube and say, ""Put it here.”

—
W
(o>

Rationale:  Thos tass Pens the encd 1o develop large arm muscles.

Adaptations: Use Stackeog Cubes tLitnie Tykes).
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\ FINZ MOTOR

Definition\;\ refers to the coordinated movements of the small muscles of the

\K;CV {primarily those of the arms and hands) to perform every-
cday life functions.

\ Introduction

\

As meitioned earl\f rin the text, it is very difficult 1o isolate skills to one
program area. Such is the case with the fine motor skifls. There are very fc. .
tasks which exist as isplated fine motor tasks, as the visual mechan’ n ticon
combined with fine motd’r skills early in developmen: Hcowever, prior to the
eye hand coordinated and manipulative skills, there s .auch torching, feefin
and exploration done by the child.

Considerations “

1. In very early fine motor development, the implernentor’s emphasis
should be placed on tactual stimulation of the child's hands and
fingers.

2. Remeinber that the child must have many opportun:ties to touch and
feel objects before he/she can be expected to use them.

3. Emphasis should be placed not only on use of the hands, but on appro
priate and functional use of the hands.

143
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Area Fine Motor

General Objective: To develop reaching motion.

Task: Reaching for overhanging mobile from supine position.

Materials: Bean bag, mat, mobile

Procedures: 1. Place child in supine position with mobile hanging above, within reach.
2. Encourage child to reach for mobile by shaking and turning it.
3. Take child's hand and assist if he,'she does not reach for it,

Rationale: This task encourages reaching and grasping of objects to help develop eye-hand coordination.

Adaptanons: Place child in sujine position en ca’ ~ ball, hold toy above child and encourage him/her to stretch and

far it



Area Fine Motor

General Objective: To develop reaching motion and controlled grasp.
Task: Reaching for and pulling toys from a box.
Materials: Open box, small toys

Procedure . Place child i prone position on mat, over wedge, or in prone board.
. Place open side of box toward child. '

. Show chiid the toys before they are placed in the box.

6€1
B WA o

. Encourage child to pull tcys from the hox.,

Rationale: Regardless ot handicap, a child . £e placed in the correct positior: to facilitate the reaching, grasping a
' pulling motions.

Aduptations: Pizco emzllar Choocenin o no Ly

(ol
H

tacing the box further from the chiid wili

PRI . § e e
JUTh L o g b BT gTras.

involve a strotohiry motion,
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Area Fine Motor

General Objuctive: To devalop controlled grasp.
Task: Squec. ~3sme't foam bails {nerf bal's) and poty clutch ball
¥

Materials: Ne* bal!, clutch ball

"Procedure: 1 Lemonstrate squeezing these very ‘ squeezable” foam balls, which provide little resistance to the

w0 test sjupeze,

-—
b - . ] v M [
=] 2. Guid= tne chitd's hand and help him‘her squeeze the ball.
3. After chilid has demonstrated the ability to grip and squeeze, proceed to clutch ball. This ball provi
mor: resistincs and makes a noise when squeezed with more strength. h
Rationale: D=+ <ioing grip strength in the hands is a prerequisite to a controlled grasp and release.
Adantanione: S boctare Sllod vith o o Daater, squeeze tubes of chiocse sorond onte broead or crachers, squ
ots Rt preduce aosound wWhen squeezed, saueeze eye droppers fitled vith wates sgueeze play do
SO Ay
151
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Area Fine Motor

General Objective: To develop ability to grasp and hold objects.
Task: Grasping and holding a vibrating toothbrush.
Materials: Battery-operated toothbrush

Procedure: 1. Let chilc explore toothbrush without vibrating.

Lyl

2. Let child explore vibrating toothbrush.
Rationale: Vibreting objects focus child’s attention on the object and provides a haptic experience.

Adaptations: Use vibrator, wind up toys.

Y
(]
Lo
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Area

Generul Chjective, To d-.2lup hand and finger controi,
Task: Painting with sma!i sponge.
Materiais: Si.onge, peint, paper, water, towels, paint shirts, mat or table and chair.

Pr-.cedure:

—

. Position child in chair, or mat or on prone board.
2. Pat puint shirt on child.

(@S]

. Haeve cnild dipy sponge in aint, ascist if necessary.
4. Apply sponge to paper.

Rotionzle 2 tacti'e stimulation exercise that helps develop hand and finger contio!.

Aslamtatimne: Coirimnin s aime ten mnnve larad v
SNt ISR A o U BTG At il

Fine Motor
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Generd Objecuve: T dove'op hiard and finger control.
Tasi Pushing cods trem one side 10 another,

Matertals: Finger - Thing-A-Ma-Jig” (Creative Playthings)

orocedure: 1. Hold aticl: sideways in front of child, say “'push.”

2. Demonrstrite. Have chila do it independently.

3. If necessary physically assist child to push rods from side to side.

Qationale: Child mest ush fingers te push the rods.
g f

Adaptations: Use Pla, -+ 00! Pourding Bench which has iarger rods.

Area

Fine Motor




Area Motor

General Objective: To gresp ouject with two hands and te use object in a coordinated manner.
Task: Moving rolling in forwara and backward.
Materials: Play dough, fiour dough, clay.

Procedure: 1. Place the dough or clay on a flat surface.

2 Place ciild's hands on the rolling pin and flatten the clay by rolling with the rolling pin. Give assis

5 ,
& ‘ necsssary.
Ratior. -'>* T+ s helps to develop the ability to coordinate both hands to a perform task.
Adaptations: Place dough on a cookie sneet, cut out cookies.
155
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Area Fire Motor

Generzl Objective: To develo.. paimer grasp, controtied grasp and release.

Task: Using pegs and pegboare vwhich require the e of palmer or pincer grasp.

5 X

Materials: First Pegboard (Childeraft), preferred food item.

Procedure: 1. Place child's hand around the peg and direct!y help the child lift peg from board.
= 2. Say ""Give it to me’’ and direct child’s hand to release peg in implementor’s hand.
@ 3. Continue with shaping and fading technique.

4. Reward child with food item when j;eg is removed and placed in implementor’s hand.
[

. Prarse successiut attempts.

Rationale: Witk the First Pecboerd, the peg lifts from the board and requires no pulling. Since there is no definite

-4 - .t o ] ] . -1 oo L Y N R Y
ablts ooy Vet Cee it Ldii O piaCed - L oaidd 1 it dIIULtIUII.

-~
-

Adaptations: Us- Pz S:ircwe 2 (Creative Playthir 5!, Play Bus (Creative Playthings).
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PALMER GRASP

PINCER GRASP
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Area Fine Maotor.

Genera! Objective: To develop palmer grasp and controlied grasp and release.
Technique: Using pegs and peghoaid.
Materials: Easy grip Pegs and Jumbo Pegboard (ldeal).

Procedure: 1. Place only a few pégs in the board to allow room between pegs for child’s hand to grasp peq.

. Direci child’s visual attention to the peq.

w N =

. Use a shaping and fading technique to teach child to grasp and pull out peg.
. Have child respond to the commanc. “Give it to me” or child can release peg on the table.
. Reward with food item and praise upon completion.

>

(62

»

Rationale: Easy Grip Pegs require a stronger grip and pulling effort to remove peg from the board.

Adantatinne:
Aagaptations!
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Area  Fine Moror

Genara! Objective:. To develop pincer grasp and control of grasp and release.
Techniqgue: iJsing pegs.
*aterials: Peg Sorting Board {Childcralt), preferred food item.

Procedure: 1. Plz e only a few pegs on the board.

_Hc ¢ the child’s hand so that only the index finger and thumb can function ir graspiris the o,
. H. 2 child grasp peq.

12141
& oW N o

.Se¢  “Give it tome.”
5. Increase number of pegs e oo,

6. Reward with food and praisa.

Qarinnzle: The Pen Tarting Board variee in length and vequires na nudlling 1o 1ifs s fram the bnard as it develaps

s

Adiptations: Vvoocen pegbowrd end small “stick” pegs (Critders1l a be usud when chiid masters the Peg Sorting
Bozry. A shaet of Beavy paper over 1he pe hoard covering all but one « ~wo holes will help in cases of

-

co 7. s.a atiernon. Tne “taping tne frgers” technique (page no. 19 110 Jevélop pincer grasp -

159
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Area Fine Motor

General Objective: To dovelop pincer grasp.
Task: Using pegs.

Materials: Pegs and pegboard (Developmental Learning Materials), preferred food items.

Procedure: 1. Set pegboard in front of child. Set pegs to the side of the child’s dominant hand.

- 2. Guide child hand and direct his/her visual attention to a peg. Grasp the peg properiy with jincer gras
[So]
3. Guide child hand and visual attention to a hole in the pegboars. Use a paper to cover all but one or t
holes if chil has difficulty performing this.
4. Insert peg ir hole and release grip on child’s hand.
5. Reward child with food item and praise.
Bovontier Tois cogboord s smeller ond more coma ' mated which requires fimer eyehane ordination.
Adeptstions
O
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Area Fine Motor

meral Objective: To develop pincer grasp.
schnique: Immobitizing last three fingers to encourage the use of the pincer grasp.
aterials: Masking tape

ocedure: 1. Tape child’s last three fingers together (tape should be placed between first and second knuckle}.
2. Flex the taped fingers down toward palm and tape the fingers (place second st ui i 707 b fingers,
between the thumb and index fingers, around front of hand and back to fingers resting in palm}.
3. Have the child perform activities which normally require a pincer grasp (i.e. picking up a piece of cereat:.
This technicque must be repeated daily for several weeks.
4. Gradually fude tne tane which circles the hand and use only the tape that holds the three fingers tegether.

auonale: Tros tacs cwgue requires the chifd 1o utiiize the princer grasys and Selns inrprove the ehild's oorure of pointgn

dantations: Use beautician’s hutr tape 1f chitd’s shin is sensitive to masting tape.

161
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General Objective: To delc o) pncor grasp.

Task: Pickng v brocks that graduclly decrease in size.

Materials: Set of blocks containing cubes that vary in size.

Procedure: 1. Position child to work with bands on flat surface.

2. Piace largest hlock on flat surface in front of child.

3. Say, "Pick itup.”

4. Remove large block and place next size biock i front of child.

5. Say, "Pick itup.”

6. Continue prec ture gradually offering the child the smalier s.ze of blocks
Retionaie: AL scts e o e sl el s S d e e s st rrathaan
Adaptdtions:

»
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Area ~ine Motor

senera! Objective: To uevelop 4 pincer grasp.
fask: Picking up a ore-inch cube.
Aaterials: One-inch cube, one pound coffee can, clay.
rocedure: 1. Position child such that hands are free.
2. Secure can to flat surface with clay.
3. Place a one-inch cube in can.
4. Say “Give it to me.”

lationale: To retrieve the cube from the can, the child has no other alternative but to utilize a pincer grasp.

Maptationss ' e smab e L food, other small s, Lidtee items Place can on child's tap, nlace cun horizontally

wTver Ui oy 0 deck or floor in front of wedge.

Yy
(Ox)
—
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Area Fine Motor

General Ob,active: To further davelop pincer grase.
Task: Picking up coins.
Materials: Coins, small bank.

Procedure: 1 Piace several coins on the table and have the child pick them up using pincer grasp.
Z Place coins in bank.

SGL

Rationale: C! d may accompiish this activity only after he has developed the simple pincer grasp.

Adaptations: Pick up any flat surfaced smal! cbkjects.
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Area fine Motor

Grrinrad Objective. To devetop o) posing movement of hands with pincer grasp.

Tasa: Tearing paper.

i cenats: Tissue s, aper, construction paper, oak tag — type of paper,

Procedure: 1. Dury strate the grip of the paper and emphasize the opposite movement of the hands in a tearing motion.

- 2. Harvd thild naper.
o
@ 3. Hawe (0ild tear paper.
4 Acsl recessary.,
O Use o ocerinoaasting lesson.
Rat e Eaercses s s gype holp to develop strength in the grip and coordination in the use of the Lands in oppostion to
* ! T
Afuptaionsiuocoe T e rrzhle)”

167

O

ERIC

Aruitoxt provided by Eic:

168



Area Fine Motor

General Objective: To develop opposing movement of hands.
Task: Pulling apart plastic eggs to retrieve smali food item.

Materials: Pull apart plastic eggs small enough to fit comfortably in ctuld’s hand, preferred food item.

Procedure: Place child infront of implementor at a table or on a mat.

1.

2. Show child how egg pulls apart.

3. Have child watch as food is being put inside.
4. Put egg together.
5
F
7
8

{S1

. Place appropriately in child's hand and help him/her puli it apart to retrieve food.
. Place another piece of food inside the egg and put egg together.

. Give eqgg to child and help him/her pull it apart.

. Repeat several times in one session.

Rationale: This exercise develops fine motor coordination with a built-in reinforcer.

Adaptations: Use any container which pulls apart and can hold a preferred food item.
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Area Fine Motor

mneral Objective: To develop spatial relationships and fine motor controf.
sk: Building a tower.
iterials: Small puilding biocks.

ocedure: - 1. Build tower for child.

2. Hand block to child.

3. Help child place block in position.

4. Hand another block to child.

5. Help child place block on top of previous block.
6

. Proceed untii appropriate size.

itionale: This task helps develop spatial relationships through manipulation of objects and turther develops eye-hang
coordination,

faptations: Use smali can, bright-colored boxes, etc.
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Area Fine Motor

General Objective: To develop independent scribbling.
Task: Grasping a crayon and marking paper with crayon.
Materials: Large crayon, paper.
Procedure: 1. Putcrayon on desk in front of child.

2 Say, "Pick itup.”

3 Hold hand over the child’s hand, make some marks and say, “'Color.” Fraise.
4 Cradually fade assistance until child will pick up the crayon and make marks or the paper independently.

1710

O

ERIC

Aruitoxt provided by Eic:



ogl1

Area  rine Motor

General Objective: To develop wrist rotation.
Task: Unscrewing a lid from a iar i vairieve 1 preferred food item,
Materials: Plastic jar with screw on lid, preferred food items or small object.
Procedure; 1. Show chitd preferred food item.
2. Drop itinto jar, replacing lid.
3. Guide child's hand to unscrew fid: gradually fade assistance untit child is able to complete task

independently.

Rationale: Wrist rotation is a necessary skillin performing the activities of daily living.




Area Fine Motor

General Objective: Tr deve'niy band and finger control.
Task: Non-directive pasting.

Materiais: Paste, paper.

Procedure: 1. Place sheet of large paper in front of child.
2. Have child pick up glue bottle. Physically assist child to squeeze glue on .arge paper.
@ 3. Put pieces of paper in front of child.
4. Say, “Pick up,” if necessary assist.
5. Say, "Put on paper.’”’ Guide child to nlzce sinall piece of paper on glue on large paper.
6. Gradually fade assistance.
Rationate: The chitd must pick up paper and place ot on glue, thus providing readiness for directive pasting.
Adaptations: Use paper the child has cut or torn.
-
174
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Area Fine Motor

aﬁeral Objective: To develop hand and finger control.

ichnique: Cutting with Double-Handed Scissors (DLM).

aterials: Double-Hunded Scissors, Paper.

ocedure: 1. Place child’s fingers in the inside holes of the scissors.
2. Implementor places his’her hands in outside holes of the scissors.
3. Hold paper tn front of child.

4, Cut the paper saying, "Open-Close” as you cut.

ationale: Because the implemenrtor’s fingers are in the cutside holes of the scissors the child is reguired to cut paper

priur to independent use of scissors,

» - I | T TR S A TR SRS P
daptaticns: Uso the ooor foe 00 soson i ghuing.
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VISUAL SKILL DEVELOPMENT

1. Visual Training
2. Eve-Hand Coordinaticn

Definitions— Visual Training: refers to adequate and efficient use of vision
for purposes of focusing on and tracking visual stimuli, sttend-
ing to and discriminating visual stimuli, and making mezningful
visual associations.

Eye-Hand Coordination: refers to the coorcinated use of eyes
and hands (visually steering arm and hand movements in space)
to perform everyday life functions.

Introduction

Once again, it must be reiterated that it is very diffinult to isolate tusks to
one prcgram area. In this section,nthe authors have attemnmpted to divide the
program urea of visual skill development into two sub-arcas: visual trainirg
and eye-hand coordination. The reasbn for the division was to point out 1hat
visua!l skill development includes both focusing, tracking, etc., skills as weoll
as skills which cali for use of the hands and therefore require coordinated eye-
hand movements.

Very edrly visual training skills are prereqguisites to the beginning eye-hund
coordination skills. However, this does NOT mean te is,:'y that a child must
progress through all of the visual trair ing tasks pricr to beginning the eye:
hand coordination tasks. In fact, the t.igher tasks in the sequence of visual
training skills are much more difficuit than the early eye-hand coordingtion
skills in that sequence.

Considerations

1. Since severely/profoundly retarded children are often unable to have a
diagr.ostic evaluation of the visual mechanism or even a visual examination
by a physician, the teacher often does not know, for sure, actually what the
child sees or does not see, perceives or does not peiceive. The teacher must
rely on his/her own observations to determine how and what the child sees.
Only from those careful observations, can the teacher assess behaviors and/

176 13



Considerations—Visual Skill Development
Page Two

or estahlish expectations and objectives. i.e. — If a teacher observes that a
child is near sighted, he/she may assume that the child has difficulty with
depth perception. From this observation the teacher might thén.expect
the child to want to “feel’ his way through most activities,
2. Whenever making or utilizing visual materials with a severely/profoundiy L
retarded child:
a. Make sure materials are large enough and very clear.
b. Avoid putiing too many figures on one page. Mary of these children
have visual figure-ground problems.
3. If bulletin boards are available, they can be utilized with this group of
children. Do not crowd the board. Keep the figures simiple and clear and
large enough to accommodate the visual levels of the group.

Remember!! The teacher’s understanding of how and what the children
see helps him/her to help them!! '

177
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Area Visual

General Objective: To provide visual stimulation,
Task: Looking through transparent colored surface.
Materia’s: Colored clear piastic chips, colored lenses {Creative Playthings).
Procedure: 1. Face chiid.
2. Hold one colored chip in front of child’s eyes.
3. Say, 'Look at teacher. She looks red.”

Rtionale: Because common objects will appear to be a different color, this technique may help child attend visually.

Adaptations: Use colorea cei uprane =nd hold chip in front of one eye at a time; hold a different colored chip in front

of each eye: I 1 ci-w ¢ ir front of child’s eyes while he’she :00ks in mirror. Use sun glasses.




Area Visua!

General Objective: To establish eye contact.
Task: Establishing eye contact with another person.
Materials: Snap wal! (Learning Products), blanket, flash’iight.

Procedure: 1. Form cube with snap walls.
2. Cover cube with blanket to darken area,
3. Place child inside cube. -
4. Move flashlight ircide cube. Shine light on implementor’s face.
5. Teli child to, "'Look at me.”

Rationale: Light shining on impiementor’s face in darkened ~rea eliminates external visual stimuli which raight be dis-

trartine
GaCUNy

Adantations: Perform task in any darkened room.

O
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L
Area Visual
Genera! Objectives: Tn visual'y fixate on an object. :
Task: Maintaining visual atteniion. |
Materials: Spinning musical top. ' "
Procedure: 1. Place the musical top on table in front of the child.
2.Stand®  nd the child and pump the top so it spins ana plays music.

3. Gentiy guide child to look in direction of the spinning top.

4. Gradually fade physical assistance when child fixates head and eyes in the direction of the spinning top.
Rationale: The auditory stimuli vl aid the child to attend to a visual stimuli.

2 Adaptations: Use a bell ard gradually reduce the sound, so the child is only aware of the visual stimuli.
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Area  Visual
AN

—

General Objective: To develon abifity to visually track & moving object.

Materials: Child and implementor,

Procedure; 1. Sit facing the child.
2. Place mplementor's index finger firmly against the child s index finger, holding the child's finger six to ten

inches from child's eyes.
3, Move child's finger in an up and down position, from side to side, in a circle, in an x.

4, Use simple, appropriate words,
Rationale: ' deveions hetter eye movements to visually track a moving object.
Adaptations: Follow the same instructions as in the ahave exercise vith a penlight or goose neck fashlight instead of your

fingers.

THE ,
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Area
Genaral Ob;ecté've: To deveiop zbility 1o visually track a moving light.
Tas‘.c't Tracking light in an arc.
Materials: Penlight.

Procedure: 1. Sit directly in front of child.

> 2. Hold peniight approximately six inches in front of child.
© 3. Move penlight in arc horizontally and then vertically.
Rationale: Task develops tracking and increases attentiorn span.
Adaptations: Use flashlichtwith foit aver light, to dim light.
‘c
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Q

ERIC

Aruitoxt provided by Eic:

Visual




Areg Visual

Ge,jer i Ohyective: To dewep ability 10 visuatly tra b 3 moving Light,
Task: Lovking at coce of ikt and touching 1 with hand,

Materials; Fias"tht, colored plastic cube large enough to insert flashi ght
Procedure: 1. Seat child or floor or chair.

7 Hold cube s chi'd sees bottom of cube.

3. Turn ot overheid light,
8. Shine fiashis At into cube o that circle of light shines through bottom of cube facing child,

oLt

5, Say, “Touch the light.”
6. h'ove light te different position;

Rationale: This tash v or, eehund coordination.,

Adantavons: Reduce s 0" fiz T by ugmg penlight, have child "follow the light" by kesping hand on light as vou move 1t
slowly: place « s inside large plastic object, 1.¢. large ball with two oenings, and shine light acainst outside

“surface.

LRICS |

Full Tt Provided by ERIC.




Area Visual

General Objeciwe: To agevelup bty 1o visually track a moving object.
Task. Vispally tracking a mc.ing object.
Materials: Flashlight, self-propelied wind-up toy.

Procedure: 1. Darxen room,
2. Place self-propelled -+~ 'r-+:ing at a moderate pace) in front of child.

LLt

3. Shine flashlight on t.2 moving toy.

4. Enccurage chiid ) catch the moving toy.
Rationale: Visually fixating _nd wacking are pre-requisite skills to eye-hand cnordination.,

Adaptations: Fiashhgnt onome ing Dail ) MOVING ShiGran; miuke a foud sound whiie 1Oy moves to Jitip manitan

attention.
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Area Visual

civas To develop shibity 1o visaeiie truck a moving object.

Task: Foriowing 3 muechanical 2y,

Aaterals: echancial toy, frefershly oo that imakes a noise and moves slowly.

Procedure: 1.5 stchid ¢ wible.
N Coaathe ciid the oo
N -. S swthec t 3
3.0 ¢ chitd toach end:or piay riefly with toy.
4. Put toy on table and release.
5. 14 chi' s eves do not folicw the movement, gently guide his‘her head and say,
Rationata: Too enid b aodoary clses, olag vicoal anesg ta heln hiem‘har tract ' o Ob}‘_‘CE
Adantations: Use bulb with Beid poside: heeds: 1atliing pupnpet; ctanping hands, or bell.
187
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Area Visual

General Objective: To duvatop ability to visually track a moving object.

Task: Tracking an objoct wich slides down a slanted rope.

Materials: Ten inch ciothesiine, empty plastic bottle with handle

Procedure: 1. Place + »pe through handie of plastic bottle.
v Attac ends of rope near ceiling height.
3. Seat ¢ id three feet away from rope, equidistant from each end of rope.
4. Grade -, lower or - end of rope so that bottle slides down the rone, past the child. -

Rationale: Child is visua'ly attracted to a moving object.

o tions: Uso coorod oatta attach g et bell S anditary e, .ocrease distunce from rope.
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seneral Objective: To develop abiiity to visually track,

‘ask: Visua'  locating and tracking a ball as it swings in different directions.
Aaterials: Four inch white ball such as a whiffle ball or styrofoam ball, plastic coated wire, string pulley.

wrocedure: 1. Suspend the ball from the ceiling using a puliey to adjust height. The ball needs room to swing in a wide arc.
2. Swing the ball in an arc in front of the child. At first the child may need to move his/her head to follow
the ball, but with practice he will begin to use just his/her eyes.
3. Raise the ball above child’s eye level.

4. Lower the ball to beleww chila's eye fevel.

il teasbina je a nraroricito ek
L0 trackang g a prorefqunttie ©

«
Ly
-
p

il 10 the perfarmance of tasks involving eve liand cocrdination.

Adaptations: Use his her hand, tube, or stick 10 bat the swinging ball,

80’/)610
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Area Visug!

General Objective. To develop ability 1o i ally track 2 maoving object.

Task: Watching bail roit down steps.
Materials: Large ball, steps.
Procedure: 1. Piace child at bottom of steps.
3 2. Impiementor stands at top of steps, holding ball.
(3 .
3. Tell child to look at the ball.
4. Ro!l bali'down steps.

. N . 3 . . .
Rationale: A bouncing ball is a good attenticn getter und thus helps the child to visually track an object.
Adaptations: Attach simng o bell anad v Bt e eall Bl down shding board.
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Area Visual

General Objective: To davelop ebility to visually track a moving object.

Task: Tracking moving shedows.

Materiats: Filmstrip wrojector, darkened room, puppets.

—~  Procedure: 1.Shine light on w3t
~i
@ 2. 'ove between projector and wall to create shadow on vall.
3. Teil child to ""Look.”
Rationale: Darkrnes. eliminates extraneous stimuli so child can visually track moving shadow.
Adaptations: Uzo purrets o implomentsr’s hand to create shadows,
[N
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- Area
General Objective: To covelop mhility 1o visually track a moving cbject.
Task: Visually felowing a betlcon manipulated by child.

Materials: Bailoon

Procedure: 1. Ha.e the child hold out hands (palms up).

g 2. Dreo the balioon onto child’s hands and allow it to bounce.
~ . :
3. ipieenenter bolds balioon and child bats it with hands.
4 R~ a3 bancon s chud hits it
Rationale: Becauss a ba-ioon fioats slowly, itis casier for the child to track it visually.
R Y I
A GAtULEUN D,
TE
143
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General Chiective. To develon shility to visually track a moving object.

Task: Folicwing moverment of soap bubbles.

Materials: Borttle of soap bubbles.

Procedure: 1. Face child.
AN 2. Blow bubbles .oward chil-,
~ !
@ 3. Say, "Look.”
4.1t necessary, guide the child’s hand to catch or burst the bubble.
& Encourage reaching out or chasing the bubbles.
Nationgle: The ohld must visually track the uncortroiied movernent of 3 bubbile ta break -
Adaptations: Use featters fosting belioons. defietirg bslloons

n
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Area  Visual

General Objective: To develop color discrimination.
Task: Selecting a red crayon from a group of red and yellow crayons.
Materials: Large open box, colared crayons, clear plastic bag.

Procedure: 1. Implementor shows “red” crayan to child.

2. Implementor places red Craynn in clear plastic bag.
3. Show child the box of geenr~d rayons and ask child to fnd 1 red crayons from those in the box and put

61

hem in the bag.
4. Assist child if necessary.
5 Continue to work on the identification of “red
- 6. The child is required tosefect the specified color froma grou

" until child learns the color, then add another color,
p containing only that color and one other color

10 ¢ 01 Contusion.

i

Rationale: Tius tash, Qover DS Primary cu'yr discrimination.

Adaptations: U= 3y 53" Toiond 02T use LRV 1o draw picture after doing task,

ERICD
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Area Visual

Genera' Objective: To ceveiop the ability to maich and sort color.
Task: Placing a coicred disc into a matching colored bag.

Materials: Red, blue, green and yellcw colored discs, and matching felt bags.i

Procedure: 1. Give child bag of discs of different colors,

5 2. Have child place ¢ specific color disc into that color bag.
% .
Rationale: This v.il' provide for color recognition and for following simple commands.
Adaptations: Play mailman with the color discs, use numbers or students’ names.
197
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Area Visual

jenerat Objective: To develop ability to visually discriminaie.

"ask: Matching id to container.
Aaterials: Shampoo bottle, squeeze lemon, coffee can, peanut can, dish soap bottle (note - any bottie nct made of glass).

‘rocedure: 1. Position child at table.

. Snow child each container as implementor removes lid.

1

2

3. Piace lids to one side, containers to the other.

4. Hand child a container and say, “'Put the fid on.”
5

. Continue with other containers.

Iationate: Child must disariminate by 7- and shape.

Adaptations: Increcse difficuity of size discrimination, have child remove the lids.

198
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Area Visua

General Objective: To discriminate sizes.
Task: Nesting Cans

Materials: Four cans of different diameters that can be nested easily, construction paper to cover outside of cans.

.

Procedure: 1. Seat child on floor or at table.

2. Present largest and cmallest cans.

g: 3. Hanu chiid smailest can and say, "Putitin.”
4. Piasce liraest can in front of child and hand him each can and say, "Putitin.”
5. Let chitg nest independently.
Rationale: The four ¢ ns must be nested according to size. The task reinforces the concept of “in.”
Adootations: incre e difficulty of size discrimination,
199
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Area Visual

General Objective: To sort a mixed drawer of silverware.
Task: Placing al! sp.oons on “spoon plate,” forks on “fork plate,” etc.
Materials: Knives, spoons, forks, three paper plates with one piece.of silverware on each.

Praocedure: 1. Show child a knife and the taped knife on paper plate.
2. Have child locate and put un plate all of the knives,
3. Continue with other utensns,

Rationale: This task develops the ability to sort different eating utensils.

Adaptations: use other comman abiects.
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Area Visual

General Objective: To develop the ability tosort. - -
Task: Placing large silver paper clips into a box or baggie.

Materials: Large silver paper clips, small copper paper clips, box or baggie.

L .
Procedure: 1. Place a box of assorted clips in “ront of child.
§ 2. Show the child the large silver ¢ ips.
3. Show the child how to put the ilver clips into a box or baggie.

_Ask child to put all large, silver clips into specific box or baggie.

e

_Rationale: This task improves eye-hand cocrdination, and ability to discriminate according to size and color.

Adasntat.ons: U onects which i be sorted according to large and small size and involving m~o colors.

201
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Area
General Objective: To transfer all blocks from barre! to box.

Task: Transferring blocks from one container to another,

Materials: Potato Chin barrel full of blocks, shoe box.

Procedure: 1. Place a barrel of b ocks and empty shce box on flat surface.
" 2. Tell child to pick t o block.
3. Have child put blc :k in empty shoe box.
4. Continue repetition until student initiates activity.

Rationale: This task develops eye-hand coordination.

T T
AMOGEPTETONST WL JUUaUs, DUis.
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Area Visual — Eye/Hand

General Objective: To develop eye-hand coordination using fine muscie movement.
Task: Placing a bal! through & hoop.
Materials: Nerf ball attached to a dowel rod, badmiriton racket with strings removed.
Procedure: 1. Seat child so that implementor is sitting behind child.

2. Piace rod with ball on erd in child’s dominant hand.

3. Hold racket in front of child ateye level.

4, Tell child to “’put it through."

5. Guide chuld’s hand ard rod to place the ball through the hoop.

Paticnale: Child must coordinate eye-hand movements to complete the task.

Adaptations* Use embroidery hoop covered with yarn, fishing net; suspend hoor or racket from ceiling.
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Area Visual — Eye/Hand

General Objective: To deveiop eye-hand coordination.

stink /

|
Materials: Ring toss game including upright dowel stick and rings.

Task: Putting ring over upright dcive

Procedure: 1. Place dowel stick in L/pright position on floor.

2. Position child in front of sfick.
3. Give child one ring and say, ""Put it on the stick.” Give assistance if necdid.

Rationale: Child must hold ring in proper position to perform task and must visually attend to perform task.

Adaptations:
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Area Visual ~ Eyv/Hand

General Objective: To deveiop eye-hand coordination uéing fine muscle movement.
Task: Placing curlers over vertical rods.

Materials: Electric curler set without cord.

\

e
P

Procedure: 1. Position child at table. : /
2. Place curler set without curlers on surface in ffont of child. ‘

& 3. Offer one curler to child.
4. Point v orie vertical rod and say, "'Put it on this.”
Rationale: ' This task d«.ciups coordinated hand movements for placing objects on a specific area.
Adaptation: Use toilet jpaper rolls on fixed vertical doweis.
205
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Area Visua!

— Eve/hand

1

General Objective: To develop eye-hand cocrdination.
o

Task: Placing clothespins on edge of a shoe box.

Materials: Clothespins, shoe box.

Procedure: 1. Seat child at table.
2. Implementor demonstrates how to, "Put it (clothespin) on the box."”
3. Hand child a clothespin in correct position for placing directly on eZge of_box.
4. Tell child to, ""Put it on’ and guide if necessary.
5. Fade assistance,

sianalas Child muet e
agnziel Lhy musl g

W

Hy attend 1o materiale 1o comniete tack,
Adasptations: Use pinch clothespins,

2()6
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Area  Visual - Eye/Hand

General Objective: To develop eye hand coordination,
Task: Pushirg ohject with push broom.
Materials: Push broom, plastic cone-shaped object,

Procedure: 1. Fiace cone-shaped object on floor,
2. Show child how to push broom and say, "Push it with the broom.”
3. Assist child until activity can be performed independently.
‘ .

Rationale: Chitd must keep eyes focused on object being pushed.

Adantztions: s atlir larao colarful ahiets: use tne or plastic to designate ¢ definite path or pattern on floor child must

Frllma,
AR
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Generasl Objective: To duevaiop eye-hand coordination.

Task: Rolling e ball down a siope into a box.

Materials: Ball, incline mat, box.

Procedure: 1, Seat child at high end of incline mat facing low end.
2. Place box two feet from child with open end directly in front of him,
3. Hand child the bhail and tell him to " Roill it in" the box.

4 MNove box three feet away, gradually increase distance.

Rationale: Chiid must visua!ly fixate on box 10 roll the ball into it.

Adap.stions: Use smalier Lall and cube.
e
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Area
Géneral Objective: To develop eye hxnd ceardination by aiming at target.
‘Task: Throwing bean bags.into boxes or throwing object at target.
Materials: Set of stacking cubes, three bean bags.

Procedure: 1. Place tire in horizontal position on floor.

. Place largest box a specific distance away from tire.

26l

1

2

3. Tell child to step into tire and face box.
4. Offer child bean bag.

5. Touch box and say, "Trirow 1tinto the box."”

6. If child 15 successful, replace ergest box with smaller box.

Rution o Vo ore ot M gryrcds o n et e e ey

DR 84 -

ol and hox is maintaimed

. . [ . - . R e e . RN b e
Aduptations: Jse ardboard boy o ot o camts e e B s or clot

~etind of using s JPer bows,
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Visual - Eve/Hand

Blocks: ince ase distance betwoeen tire

|
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: Area Visual — Eye/Hand

General Objective: To develop eye-hand coordination.

r’ N
Task: Putting correct shape in box to ring bell.
Materials: Wooden shape box with two openings; circle and square, desk bell.
A
Procedure: 1. Put bell in center of box.
3 2. Give child a shape.
S

3. L=t chiid find the correct openi q.

4. \Wren child places the shape in the correct opening the bell will ring.
Rationale: Correct resnonse is immediately reinforced by ringing bell. This exercise develops eye-hand.coordinatic

) e e vevp-
LG LA i,
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General Objective: To develop eye-hand coordination.
Task: Putting simple knob puzzles together.

Materials: Puzzle with-knobs on the piece.

Area Visual — Eye/Hand

+

Rationale: Puz..eswith knebs are easier to manipulate and visually tocus upon than puzzies wilhou,t knotws.

Adaptations: Stzrt with one puzzle piece and continye with more; use color names; use puzzle piece names.

Procedure: 1. Place puzzle in front of child. -
2. Say, "Take out.”
& 3. Physically ass..t ghilz, prives,
4. Hold puzzle piece up and say, “Putin.”
5. Demonstrate and assist child, if necessary.
6. Grad sally fade assistance.
‘\1
o
O

ERIC

Aruitoxt provided by Eic:

"



Area Visual - Eye/iHand

General Objective: To develop awareness of boundaries,
Task: Coloring within defined limits while exploring entire surface freely.

Materials: Parquetry puzzie pieces with shape =ut out of center of various f<.rms — paper, celiophane tape, crayons.

Procedure: 1. Place child in front of flat surface. .

. Secure paper to surtace in front of child with parguetry puzzle piecv placed on top.

asi

1

2

3. Put crayon in child’s hansi.

4. Direct child to put crayon inside outline.
5

Encourage child to move crayon over entire paper surface while form siides with crayon.

Ratianala: Child is free 1o mave ¢ . .n with minimal limitations. but child is still aware of specific area in which
A cravon s peated,
\

Adaptations: Use pa.t brush, firger, or sponge insiead of crayon.
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Area Visual — Eye/Hand

~ General Dbjective: To scribble in a directive manner. : -

Task: Using a crayon to scribble in an enclosed area marked with glue.

’

Materials: Paper, crayon, glue.

Procedure: 1. Area will be enclosed by hardened glue which child can feel.

2. Child wiil scribble using crayon in enclosed area.

—
©
~

Rationale: This task prepares the child to scribble within a line.
]

Adaptatiqrs: Use yarn, wihatever color yarn is used, child must use that color or crayon.

215




Area Visual — Eye/Hand

General Objective: To develop eye-hand coordination.
Task: Directive pasting.
Materials: Paste, paper {small pieces and sheet).

Procedure: 1. Place materials in front of child.

Py

2. Using simple language; have child do the following:
a. pick up glue,

861

b. put glue on small pieces of paper,
c. put down glue,

d. pick up paper and

e.r '~ naper to sheet.

3. Grad....y fade physical assistance and/or painting to materials. ‘

Rationa!.: Child mus: place glue on paper and then place the paper on a specific area.

Adaptations: Draw a tree ana ise various colored paper for leaves.

216
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Area Visual — Eye/Hand

General Objective: To develop eye-hand coordination using fine muscle movement.

d
]

Task: Folding washcioths.
Materials: Washcloths.

Procedure: 1. Child takes = wa-eindy b pasket.,
2. Show child how to fold it.
3. Have child fold washcloths, assisting when necessary.
) \

661

Ratianale: Folding helps the child become more indenendent in activities of daily living and further develops eye-k
coordination.

Adantanons: Fold chirts and pants.




Area Visual — Eye/Harnd

General Objective: To deveiop eye-hand coordination, using f-ine muscle movement.
Task: Stringing hair curters in same manner as stringing beads.
Materials: One package of hair curlers, teacher-made “lace”,
Procedure: 1. Position chiid so he/she can work with hands on flat surface.
2. Place lzce near child’s dominant hand and one curler fear other hand.

3. Say, “'Pick up the string. Now pick up the bead. Put the string through the hole. * (Remind the chiid
look at the hole.) Assist if necessary.

0,074

4. Say, “‘Hold the string. Now pull the bead to i1 - znd of the string.”

Rationale: Child must use same eye-fand movements to perform this task that he/she will use to string beads, but ti

size of marenas lasacially the size of the opening) makes this task #asier than stringing beads.

Adaptations: Gradually oféer curlers with smualier diameter, gradualy increase number of curlers offered to child.

Place curlers ir co~tainer, and tell child to remeve them from container.
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HAIRCURLERS

TEACHER-MADE LACE

201
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Area . Visual — Eye/Hand
General Objective: To stuff envelopes.
Task: Picking one IBM card out of bdx and placing it in an envelope.
Materials: IBM cards, business size envelopes.

Procedure: 1. Place |IBM cards directly in front of child,

2. Place stack of envelopes to left of child.

coc

3. Have child pick.up a card and.put it into an envelope.
4. Have child place it to right of box.

Rationale: Ttus exercise helps the child develop finger dexterity and further improve his eye-hand coordination.

Adaptations: Ask for two cards in each envelope.
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AUDITORY TRAINING

Definition— refers to the adequate and efficient use of the auditory mode
to show awareness of sounds, to attend to and discriminate
sounds, and to make meaningful word associations.

Introduction

Like the visual, the extent of the auditory abilities and limitations of a
severely/profoundly retarded child is difficult to diagrose through reqular’
auditory examinations. Likewise, it is difficult for a teacher of the seve rely/
profound!y retarded to determine exactly how much or what o child per
ceives auditorily. Once again it is necessary for the teacher to be extrimely.
observant of any and all behaviors that the child elicits which may give some
indication of his auditory abilities and/or limitations.

Auditory stimulation is ongoing all throughout the school day. Whether or
not the teacher is speaking to a particular child or to a group, all of the chil-
dren are at least exposed to the auditory stimulation {i.e. Simple commands
are given to various children all day long). Some difficulty rmay arise regard
ing this constant stimulation. One class may be made up of both types of chil-
dren: 1) Those who over respond to auditory stimulation, 2)Those who under
respond to auditory stimuli. The children who are overly-responsive to
auditory stimulation are disturbed by too much noise and it impedes the
learning process. For these children, the amount of auditory ¢ ctimulation and/
or auditory cues must be limited or controlled. For the children who under-
respond to auditory stimuli, the teacher may have to ‘bormbard’ the child
with auditory stimulation. This combination of children in this respect be-
comes a managment concern for the teacher. He/she must organize his class-
room and/or schedule accordingly to accommodate both types of children.
Truly a feat!

Considerations

1. Watch closely for any response, motoric, gestural or verbal, that indicates
that a child is auditorily attending. Sometimes a mere quick biink of the
eyes is indicative of auditory attention. 2 2 1
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Considerations—Auditory Training
Page Two

2. For a chilc who is auditarily distractable, or who aver-responds to
auditory s.imuli, limit the humber, intensity and/or frequency of
auditory c.!es.

3. Often a child who, upon initial entrance to the program, is high'y
over-responsive to auditory stimuli, will gradually learn to tolerafe
a higher noise level. Encourage this to some degree. It s, after all, not
a very quiet world |

4. Many of these children have difficulty separating the meaningful audi-
tory stimuli (i.e. teacher giving a command) from the concurrent mean-
ingless noises (peer laughing in background)'. Tirne must be spent and
consideration given to the children who have this type of auditory dis-

crimination proplem.

Remember!! The teacher’s understanding of how and what the children hear
helps him/her to help them!
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Area Auditory

Generai Objective: To develop awareness of sounds.
Task: Raising head in direction of sound.

Materials: Wedge Pillow, Bell

Procedure: 1. Place child in prone position over a wedge pillow so that head extends be\/ohd high end of pillow.
2. Ring bell directly in front of child, slichtly above his‘her head.
3. Encourage child to raise head in direction of ringing bell.

4. Increase distance child is required teo raise head to find the bell.
Rationale: This task develops ability to attend to auditory stimuli while strengthening head controi.

Aadaptation: Use musical toys, radio.



Area Auditory

General Objective: To locate sou-ces of sound.
Task: Locating the source of a ringing beil.
Materials: Bell

Procedure: 1.Sitin front of child

2. Ri gbell on the right side of the child’s heac'.
3. If ~ild does not look, gently move his/her head.

90¢

4. Pr ‘se, ""Good, you found the sound.”
5. Continue process on left side of his/her head, below eye-level and above eye-level.

Rationale: Through physical movement of child’s head, child learns to turn tov. :rd location of sound.

Adaptations: Ciap sticks, turn on radio, ciap hands, use can with bic Rs g, puncture inflated balloon.
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Area Auditory .

General Objective: To overcome a hyperactive startle.
Technique: Exposing the child to loud noises.

Materials: Lcud clapping hands, bells that ring loudly, such as cow bell, cymbals, paper bags filled with air to pof
stamming door, pots and pans to bang.

Procedure: 1. Allow child to make loud no’ses with "he materials. Give assistance if necessary.
2. Allow other children to make loud nc ses near the child with hyperactive startle.

3. Make sudden loud noises in a quiet rcom.

Rationale: Frequent exposure will accustom the child to the loud noises and diminish his/her startle reflex.

Aaptation:



Area Auditory

General Objective: To produce sound.
“Task: Producing sound with rhythm instrument.
Materials: Two sets of wrist bells.

Procedure: 1. Sit facing child.

2. Hold one set of belis and give one set to child.
3. Shake bells and tel! child to shake his/her bells.

802

Rationale: Through imitation child learns to produce a sound.

Adaptations: Use rattles. drum with two drum sticks. produce scund (shake bells) and then tell child to produce
' ishake bells).
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Area  Auditory

General Objective:  To locate source of sound.

Task: Moving se!t to locate ringing bell.

Me;teri?l: Bell.

Procedure: 1. Ring bell three feet from child and ask him/her to ""Come gei the bell."”

2. \When he/she reaches the implementor let him/her hold the bell and ring it.

3. Move six feet away and repeat.

‘Ratic ie: Child tearns to seek stimulating sounds.

Ada: * -tions: Use v .0'is sounds, i.e. whistle, buzzer, transistor radio,

Do
(W}
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Area Auditory

General Objective: To locate source of sound.
Task: Finding a ringing bell.
Materials: Two paper bags, one wrist bell.

Procedure: Sit facing chiid.

Hold up wrist bell for child to see and ring it loudly.

oic

Place bell in bag out of child’s sight.

Let child find bag with bell.

1.
2.
3. ‘
4. Hold up both bags in front of child and shake bags so that bell rings.
5.
6. Let child play with bell when he/she finds it.

Rationale: Child is using only auditory cue to find source ot sound.

Adaptations: Use transitor racio in a box, rattle that makes noise, wind-up music box.
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. Area Auditory

"General Objective: To locate source of sound.
Task: Finding hidden sounds.

Materials: Towels.

Procedure: 1, Group children in a semi-circle.
‘ 2. Put towels over children’s heads so they cannot see implementor hide in room.
3. When first implementor hides, other implementor will direct children to take towels off their heads.

{(Imptementor will help those children who cannot take towel off head independently.)
4. Implemenitor wiil make sounds from hiding place such as calling children’s names, knocking, pounding,
etc.
5. Children should look in ¢ -ection of sounds being made by hidden impieinentor who will then come frot
© bidden position. ’

Cs

fcinidren are nbuistory they can seek out hidden impiementor,

Rationale: . This exercise ,.ru.ides for a sacial interaction and strengthens auditory awareness, {Similiar 10 hide and seel

Adaptation: Have other children hide and mak- >unas.

229
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g Auditory

General Objective: To accustom child to wezring earphones,
Technique: Listening to music through earphongs.
Materials: Record, record player, jack, earphone set.

Procedure: 1. Set up record player and earphone set and put on a record.
2. Child sits or 1s positioned beside record player.
3, Turn record player on ts oudest volume $o child can her music coming through earphones without
weaning them,
4. Hold one earphone next to child's ear, Do not put on histher head.
5, Chiid may turn head toward the earphone (music) or child's eyes may look in the direction of the earphone
Imusic). These actions are indications that the child's attention is attracted.

'8 S,read e.-obong set and hold over child's head so music can be hieard by both ears, Do not put on child's head.

7. Child s bend head toward one side or look in one direction; if $0, hold that earphone closer to child's ear.
B. Graduall, gecrease the gstance from child's ear and one earphone.

9. Graduall, decrease the distance from child's ear and earphone set.

10,0t tho e cat an child'c ears, Watch child's reaction,

T 1 chog i s o e earsones on his lier head, remove and resume holding earphone by ear.
Gl g g s, Mo ephone Selon ears 1o o briel pend cf time,

13 Oraduzlt incrazse e furath of time the child wears tha darphones,

Retnate: The earohon: s enable & chitd to fisten to music without disturbing others,

\(autations:




frea.  Auditory ,

General Olyective: To fuilow verbai diections,
Task: Foit i reo ded verba G regtions white listening through headphones,

Materials: Tape player, jack plug, twa pais of headphones, recording of appropriate verbal diractions taped specifically
for child.

Procedure: 1. Prepare tane player to play taped recording through fack plug and two headphones.
2. 31t facing child.
3, Put 3 set of headphones on the child and a set on the implementar,

€eLe

4. Play taped recording.
5. Tell child to imitate same movements as the implementor while playing tape,
6. Alter folloverg the above cirections several times, encourage child to follow verbal dirctions independently

Rationale: Wearing headohanes focuses e child's attention un the sounds and eliminates auditory distractions.
p

i

" fotations: Use commercial recorCed 3engs, use lanquage m.ster and soacifically prepared cards,

23




" Area Auditcry )

General Objective: To develop suditory memory.
Task: Imitating sound patterns on drum., )

Materials: Drum, two mallets

Procedures: 1. Place child with flat surface between you and the child.
2. Place drum on flat surface.
N 3. Gwe child one mallet.
E=Y . . ) ' " :
4. Use other mallet to beat drum three times saying, 'l Jove you' as the in.jlementor beats the drum.
5. Say, "Beat the drum.”’
6. Encourage child to beat the drum as implementor beats the drum and say, *’| love you.”
7. Tetl ¢ni'd 1o histen. Beat tattern and then weit chitd to “Beat the drum.”’
Rsationale: fmitation of Dot aoiors s o nranery no2ae 2ficarning,
Adaptations: Use Tt o7 fourward hrsses Lee e ¢haid’s name,
$y 2
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_Area Auditory

Genersl Orective: To devei;s sound discrimination,
Task: Matcning rhvinm instrument to sound of rhythm instrument. .

Materials: Two tambourines, tv.o sets of wrist bells, cardboard box with-one open side, song, *Listen, Listen,"’ Music
Activities for Retarded Children, Ginglend and Stiles, page 47.

Procedure: 1. Place box between implementor and child with open side toward implementor.
. Position child on closed side of cardboard box.
. Place one tarnbourine and one set of wrist beils on top of box.

Play visible tambourine and say, "“Listen.”’ Play bells and say, "'Listen.”

U R W N =

. Sing song and piay hidden bells at appropriate time.

L
on
v
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8. Play instrumment od encourage child to play instrument at the same time.,
o —— .

e N
Rationule. Chily rmi(use audi‘.»})ry cue 1o chonse the correct instrumant,

rl-'_!'.!;JI.flUH.’ :"
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ACTIVITIES OF DAILY LIVING
1. Feeding 'and Drinking .
2. To‘{leting
3. Dressing and Undressing
4. Weshing and Grooming

Introduction

Activities of daily living (i.e. feeding and drinking skills, toileting skills,
dressing skills, washing, bathing and grooming skills) constitute a significant
part of the educational program designed for the severely/profoundly ret: -ded
child. The more independent a child can become in performing the: . every-day
living skills, the more independent he/she can becorre as an individual func- ‘
tioning in the home or the institution.

Scheduling the activities of daily living irito the school day can be done in
varicus ways. Throughout each day, the activities are: ongoing: 1.e. Toileting
oceur, all day -+ at which tirne toileting skills. undressing, dressing skills. and
hao i+ wshing skills can all be emphasized. When each child arrives at school,

e wenoof, or has occasion to have to put on a coat or a sweater, dressing
s ' lunzipping, zipping, removing coat etc.) can be emphasized. Although
ti- ~e skills are ongoing, and can be worked on whenever the occasion arises,
as indicated ubove, the teacher may find it necessary te schedule specifiz
times for activitics-of daily tiving instruction. Choos ney toileting time to teach
Pat to unsip his pants may be an unwise choice if Pét reaily has to o te the
bathroum! Or, scheduling instruction of activities ¢f dinty Living i this i
guing mfur)ner may not allow enough time to be spent on those important
skills. A special individualized instruction time, to teach activities of daily
living, can be feasibly scheduled in any of the various types of schedulirg
procedures described in Chapter Two.

1. Feeding and Drinking

Introduction

Independent feeding and drinking skills muy or mey not be arcg qoal
for a particular severely/profoundly retarded child As mentioned severi!

tin'es, the range of abilities in this grouu is wide. ... ¢ children can and will

‘ 216 236
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Feeding and Drinking—Introdusi'on
Page Two '

become independent feed=rs. For many others, this couid never be a realistic
goal.

Prior to beginning a self-feeding program, the child must aiready have, in
his repuitoire, Certain prerequis.. L. He/she must be ubfe to Trhold o
maintain the head erect and controlled, 2)guide his hand to his monith, 3)re-
move the food from the spoon, 4)chew and swi. icw the food.

There are several skills which make-up the final comg:lex 'ln;haviur of selv
feeding. A detailed task analysis of the feeding skiz! should be performed for
an individual child. Each sub-task must be considered, j.ossibly turther analyzd
and developed if the goal is for the child to eventually tecome an indevander:
feeder.

NOTE: Teaching a child to finger-feed should pracede teaching him/her to
eat with a spoon.

For many severely/profoundly retarded children, tee-hing foeding doresg
not bregin with finger feeding or spoon feeding, but weth v hing e cbad
to taterate liquid or sotid food in the mouth, or to chirve or toweationw A
in every regard, the abilities and limitations of the indnadual child rlictores

what feeding and/or drinking goal is approprigte and re histic,

Considerations

Notes on Normal Eating and Drinking®
A. Eating '
1. Child is in an upright relaxed position with adeqyuate head control,
2. When utensil is in sight, mouth opens appronriately for acceptance
of that portion of food.
3. As food is placed on the tongue, the lips clowe.
4. The food is shifted by the tongue to one side of the mouth, norimal-
Iy to the molars.
5. The chewing process consists of rotary jaw e tion resutting in hori.
sont i and verncal jaw motion,
6. Dunng chewing, the front of the tongue manipalates the fond vihitle
the lips rermain closed. ) -
0y 2 3



. Considerations—Feeding and Drinking
Page Two
i

7. Deliberate swallowing occurs with the backward motion of the
tongue with the back part of the tongue moving toward the palate.
As the food shifts back, the tongue comes forward.

8. Automatic swalldwing takes over as the food quws to the back of the
throat.

B. Drinking
1. When drinking with a cup, the tips close around the top of the cup.
2. The front of the tongue is down in the mouth with the middle of ‘
the tongue humped and waved toward the back of the mouth:. This

is followed by automatic swallowing.

(98]

Straw drinking requires the mouth closing ovr the siriw whiie the
tongue grooves around it.
4. Tiie child then sucks to draw the tiquid to the back of the mouth

where swatlowing begins.

2. Toileting
Introduction

Toulet training a child is usuatly considered an impartant goal by both
- the parents and the teacher. A toilet trained child, who in independent
his/her toileting skills, wha can care for himsetf/herselt in this respect, s
one who 1s much less demanding of the teacher’s and the parent’s tune
Totlet traming often becomes a rather emotional subject, especidlly with
many oi the parents. [tis usually one of the first gculs that the parent woll
verhalize when asked what he/sne hopes the child il accomplish throvigh
education and training. However, this subject should remain as unemotional
a5 15 howable for the child, the parent, and the teacher Thie teacher and
narent tiust be coreful not to make bathroom time a neqative tiine,
No attempt shoutd be mudn to toilet train a child before the cnld is
i revdy, belore he/she has reached a certam tevel of devilopmeatal maturity,
' [t hes Seen recommended that @ parent of @ teacher not glemp! toilet train:

ing until the child is able to remain dry for two hour periods, of tr = 'Ihe

218 238
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Toileting —Introduction
Paye Two

dry period should be about two hours long: he/she will then have 'tie: 1t eling |
of a full bladder and will know the sensation of reli* when he/he emptics
lis/her bladder.®””

Keeping a record of the child’s voids will give the teacher and parent in
idea of the times that the child usually eliminates. These charts can be k2pt
both at schoo! and at home during the early attempts t¢ note a child’s toilet-
ing patterns. Sample Chart:

M T W Th, F S Sun. M T W Th F S
am. ]

6:30

T

7:00

7:30

- 8:00

—— -3 - Jaa PRNES SEh

8.30

9:00 L I R T B e

p.m.
3:304

—_— [N QNI SIS SRS 1Y

4:00 el e ‘

4:30

500

C

| |
l U S —————— - | ¢ i .
65:30)0 b L. i L . ; L

| 939
9:00*"
*End of School Day **Bed Time 219
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Toileting--Introduction
Page Three

" The illustrated chart utilizes the following codes:

W for Wet {wet pants or diaper}

BM for bowel movement in pants or diaper
D for Dry

*uses toilet to void

*"BM uses toilet to defecate

(Example -- D* would indicate that the child was dry when put on the toilet

and urinated while on.)

After approximately five days of keeping this chart, at hom: and scheol, 8

pattern should begin to appear if the child is ready to Le toilet wrained.

Consideratians

. When a child Is sitting on a potty chair or twilet, his/har feet should be com-

fortably resting on the flcor, preferably, or on some uther flat surfact. (i.e.
a hox, or a stool placed just in front of toilet on whict the child can rest
his/her feet). This gives the child a feeling of safety and se-curity.

. The potty chair containers should be deep enough that the child cannit

remove the fecasl matter,

- Positive reinforcement and reward assume an important role in early toilet

training. Every effort should be made to be positive when the child f1as
responded appropriately, and NOT to be negative or aversive when an acci-
dent oceurs.

Mis best to stay with the ciia wircrs neishe ison the toilet so that the

ositive teward can be awarded immediatel following the eliminetion
f tmmeudiately

- potty chairs are utilized, they should be locHed i u LathruGi oo,

Tnie child must realize that only the bathroom is the anpropriate place tor
going to the bathroom.

- When toilet training has begun, training pants should replace diapers ard

rubiber pants.
220
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Toiteting—-Considerations

Page Two

7.'Wher initial attempts are * ¢ing made o g2t a pattern on a child’s toilet

ing behaviors, it is not the time to practice dressing skills. In this case,
priority must be placed on the teacher’s becoming aware of the child’s
elimination pattern.

REMEMBERI!I BE POSITIVE — AND CALM!

241
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3. Dressing

Introduction \

As with many tasks, several of the dressing/undressirg skills are mad\r" up
of a series of chained, small steps. A techinique often utilized in teaching
dressing skills is referred to as buckward chaining.

In backwar chaining, the teacher begins instructing the child at the final
step of the task first. By utilizing this procedure, eiach and every time the
child responds (performs), he is, in fact, completing the task. (Refer to page
no. 263.The card is a technique card describing a backward chaining procedur
for the skill of removal of a sock.) i.e. In refereace 1o tae skill of removing a

sock, by utilizing the backward chaining technique, cach time the child per-
forims, he s removing the sock. This pfocudure malees it very clear 1o the chile

exgctly what the final Hehavior is, and what s expen ted of b

Considerations

1. When working with a child on these skills, the tescher should work f*om
behind the child. (This may be frem a sitting, standing or kneeling posi-
tion). As the teacher puts the child through various movements fromn this
position, the child feels the movements in the same fashion as he/stic wous!
{fee! them if he/she were performing the task himsclf/herself. Also, the
nearness of the implementor to the child may be reassuring for, and ‘jive
asense of security to, the chald,

2. The teascher should put the child through all of the steps of th . sequince
priur to one that he/she is to accomplizh indery fently. By doing so, the
chitd qets the feeling of the movements involved in the endire task; the
movemants which will eventually be tearned. Also, by putting the chuld
throunh all of the movements, a learning pattern can be estalslished,

3. Teaching undressing skills should precede the teact dag of dressing Lkalls,
un’ doing precedes doing — i.e. taking off @ sock Letore pucting on o sock,
unzippang before zipping.

A. A factor that must be kept in mind when teachirg a child undressing/

At g skails s that of appropriate place and/or tn- o Durnng the teaching

ol theae skalls, the teacher should emphasize the apg roprate tunes snd

placies 1o remove particular pieces of clothing,
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4. Washing, Bathing, Grcorning
Introduction

Very much like the dressing skills, many of the washing, bathing and

" grooming skills are made up of a series of chained skills or tasks. Therefore,

the backward chaining technique described earlier is also appropriate when
teaching a chitd these washing/bathing/grooming skills. For example, the skill
of handwashing is made up of a series of sequential, wnall suby tasks, alt of

which must be performed sequentially if the task s to be cotngrietod,

. Child locates and walks toward sink

. Child stands in front of and facing sink

. Child turns on water

. Child yrasps and picks up soap

. Child rubs soap beiween hands

. Child puts soap down on sink

. Child rubs hands again

. Child rinses hands, front and back, under water
. Child turns off water

CChild tocates hand towel

— e
oo NS wN -

_Child uses towel to dry hands

12. Chiid replaces towe! appropriately

The child must be able to perform each of the senarate skills that muke uf
the task. In addition to the ability to perform each srparate skill, the child
must be able to independently initiate movement to the next skitl oo the
sequence 10 carry it through to its completion. The imbiementor, o n must
concentrate on two things when working with the ciild 1ithe chitd’'s e
Torinan o ol cach individual skill, 2)the child’s imdeperdentmitation of mo
ment to the next skall in the sequence. As pach individ: b skl may originall
Foave to b shaped and/or prompted prior to the chidd™ indeoendent comiple
tion of it s might the initigtion of movement from oee suh task 1o the
next. . .

Utihzing the bickward chaining procedure alreccy coscrbed, the first
Lt e child must perfarm in regards to this handwccing example, would
Lo the bt Lok ol the sequence: replacing towel Apptcetiabedy,
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\ Considerations

. The sub-tasks that\nake up the more complex skill (i.e. the sub tasks that

make up the handwg hing sk} may be written as behavioral objectivees

with a criterion of acceptable performance established.

. This sumple breakdown'cf the hand-washing skiil 1nay have to be broten

down into more minute é‘.teps for a particular child. The increment of step.
size between the sub-tasks must be determined by the abilities of the indi-
vidual child.

The teacher and/or implementor can construct a chart which 1)ists the

steps of the sequence and 2)has two columns beside the steps, one in whict
to record independent performance of the sub-task and one in which to re-
cord independent initiation of the sub-task. ‘

-

Those considerations discuz" - 'ir (working from behind the child,

and putting the child through the movement) also apply in regards to these
washing, bathing and grooming skills. The teacher and/or implementor
vsould, irom a position behind the child, move the ¢tabd through the se

quential steps which precede his/her independent performance

244
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Area_ Acuwiiies of Daily Living — Fee
Gehe.r;al Objective: To develop inde;.endence in feeding.
Technique: Directing spoon held by implementor toward and away from mouth.
Materials: Spoon, fevorite food in bowl, table or desk.

Procedi re: 1. Sit facing chiid with flat surface between you and child.
. Place bowl containing food on table.

. Scoop food and hoid spoon in front of child’s face.

See

1

2

3

4. Direct child ow to grasn implementor’s wrist,

5. Show child how tu pult implementor’s wrist toward mouth so chiid can receive food from spoon.
6

. After chitd takes food from spoon, show child how to push implementor’s wrist away, in the direction
of the bowl.

Ratienale. This procedure estuh by e reigtions o beszen directing the spoon and receiving the food.

Adusj.tations:

'\ 245
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Area Activities of Daily Living —~ Feedi

N

Gener:! Objective: To stimulate the oral area.
Techmique: Stmulistirg rotury joa movement,
Materials: Dried fruit, piece of solid food.

Procedure: 1. Hold a viece of aried fruit between child’s molars on one side of mouth.

2. \When chi'd begi~s chewing on the dried fruit, insert a cube of solid food between molars on the opposite

N oL
N side of mouth.
o
Raticnale: By usirg dred fruit cn one side of mouth and a cube of food on the cther, the child is guided to use both
‘sides of meath for ¢i ewing.
Acdaprtations: Loe S v Jivs, taty, liconice sticks.
o~
240
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Area Activities of Daily Living — Feed

N
N

Generil Objective:  To mauke the cniid’s oral regron more receptive for feeding,

Technique: Stimuisting an inactive upper lip to aid in closure and mobility.
Materials: Paint brush, tongue depressor, {atex-covered spoon.
Procedure: 1. Vibrate the child’s ch gk by placing implementor’s index finger in child‘s mouth and implementor’s

m.ddle finger cn the utside of child’s mouth.
- Move fingers back ar forth across all reachable areas of the child's mouth.

-
Lz
)

3. Taw tre child’s iz ar +with a tongue depressor or paint brush.
4. Touch the child’s up: or biny with a spoon tirat has thick food on it.

Rationale: Ttiough these exercises, the child will be able to move upper lip so that he/she can tak the food from the

Al nons:

O
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_Area Activities of Daily Living~Feedir

Genera! Objective: To further deveiop suceessful feeding habits.
Technigue: The use of thre=-finger jow control.
Materials: Implementor, child.

Procedure: 1. Piace the middie finger under the child’s chin, all the way across 1o apply pressure to the ;aw for closure
and recduce tongue thrust. ' ’

2 Piace the tnumb on the front of the chin beneath the lower lip to aid in lip closure.
3. Index finger t0=s along the side of the check to stabilize implementor’s hand and control the head from
dropning 1o the side.
Rationale: Jaw cantrol prow des more control of the child during feeding. _ -
Adaptation:
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THREE-FINGER JAW CONTROL
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AreaActivitics of Daily Living—Fe

G

General Objectiver To use his 1o emove food from spoon,
Techpique: Te sucaesutunyy e ooy food from the spoon.,

Materials: Suenn, bow!, pref rred food.
f

Procedure: 1. Place food n- ir the side of the chila’s mauth encouraging child to open his/her mouth.

o 2. Place food in the middie of the tongue.
w . ‘ . - .
S 3. To avcid tongue thrusts, give pressure on midd.e of tongue with bow! of spoon.
4 Wait fer i, 5 1o close around bowi of spoon.
5 Withdrow spocn from mouth.
Rationale: Proper feed mq sialls inciude fip closure cround spoon.,
2340
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AreaActivitizs of Duily Living—Fe

General Oh,2ctive: To gevelon tomges nroveinents,

Task- Licking a lollipop.

Materials: Lollipop.

Procedure: 1. Sitin front of child.

2. Stch out tongue e~d dr. - “irenuion to immp'ementor’s U .ngue,

3. Nove tanaue up aro © mpth sides.

4. Puticiipop tecn .t necessary, pop it into ¢ id’s mouth so child can taste it.

SN ove eihpon ave -t gradually. When child sticks out tongue, touch iollipop 1o tongue.

6. Move lctipop up a7d coven and 1o both sides on child < tongue.

7. Hetd wothpen stetenary in frant of child’s mouth and encourage child to move tongue to lick it.
Rationat 0 7 ot e et tor peoper ferdi g o o drinking, .
Adaptavons: Put »ore, or pex Lt Bt o0 sides, top and bottom of hps. Have child sick boney «r peanut butter frc

b,

251



Area Activities of Daily Living—Fee

Genera! Oujective: To further deve'op successiut feeding habits.

Tachnigue: To develop proper swallowing

Material: Child, implementor.

Procedure: 1. Place finger on :hild's neck at top of throat.

2. Press gently up vard,
N
4 3. Stroke downw rd with side of finger.
4. Use a quick sh rt stroke.
5. Reneut press and stroke sequence,
Rationale: Slight pressure on throat cues child to swallow.
Adoptetions:
P’
202
Q
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Area Activitios of Duily Living—Fecding

General Qhwestive: To stabilize a cish while fecding.
Technique: Pisci~g wags around perimeter of dish.

Materials: Rubber peg boafd, plastic pegs, bowl or dish,

|

prs

Procedure: " 1. Place child at desk or table,
2. Pisce dish on rubber pegboard on table in front of child.
3. P.ace plastic pegs around perimeter 1o hold dish in place.

gge

4, Have chiid spoon feed.

Ratignale: Stati! 2ing the dish increases feedina independence. The materials used are washable and unbreakable, and the

pegs Cen be arranged to fit any size dish.

Aduptations:

254
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Arey _@gg@yi;_}ps_qf Daity Livinn=Feeding

ener.! Objectiver  To So b o707 2o scun 1o muouth wal ittie spilluge.
echnigue: Bo  nn un e seoon Barde CSeeilustration page 239),

laterials: Sio.n 1 Aporgsriate size for child), popsicle sticks, masking tape.

rocedure: 1. Piace one popsicle stick on eant eide of spoon. (See iliustration).

N

LPonsicle stick choutld extend two meees beyond the end of spoon handie

)
<

TSLIChS 1 rLigce.
Cr uses g o arasis to hold spoon.,

srerid e teag food onspoon,

B ik

[ BN S RN
1
e
(v

Ao ad ity s cor to mauth) guide spoon irem the tip of the sticks, rather than by hoT'ding chilg’s

Rand and ou lina,

ationale: Using t'os teclr Soc Ui o ploemontor cenassied Lo ehild s gurding v thout making contact vt

hand. Sulh comtact w0 e Tere i the il s s AL TLe O SS much jressure can be poaee

as 1§ Necessary.

I stations: 255

O
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BUILT-UP SPOON
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e et ‘lwsnf Daily Lwing- Feﬂdmg

e et S e - e

Corierl Objective: To i rese it ol of the spoon.
Techwique: Bundiup 5007 handle,
Materils: Cardboard ¢ findric roli, masking tape, spoen.

Procedure’ 1. Sl cylirdrical roll over handle of spoon.
7 T.oe oll in place on handle.

3 Ao cvild in wsing the paimer rasp 10 hald spoon correctly.

13 2 e

& Pt 3500517100 4 CPIIG Improves in control of the spoon.

W spoun hantat, For ¢ chifd who has an unsophistl-

Rationale: Ths
e it Who S dovelopmentally re dy 10 begin using 00N, his technifjue jrroviges 8 means

\A: \. 1o

chgue provices a lrger ObJOC 10 grasp than a th

et s RS,

AR LRING: ULl S RERVE AN Y 10 Gl G M of ot g LDe.
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Avea Actiites of Daly Living-Feeding

Gerera: Otjectve: To further develop successiul feeiling habuts,
Technique: Inhibiting the cild's biting reflex through exposure to tussgue pressure,

Materials: Tongue depressor

1

Proceditre: 1. Have child open his her mouth or apen the chilld's mouth for him/her, or preent foed tn erenirans anening,
2. Slowly move tongue blade into mouth until closure begins.
3, Toll the child 10 open his her mouth, continuously,
4. Contnue presenting blade. Make it game by tickling the child's cheek, lips, teat, qums, and tongue.

Rationale: This exercise will help inhibit the child's biting reflex,

Adantations:

260
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AreaActivites of Daily Living—Feedi

Gener 1 Chjective:  To stimuiate the orai region making it more receptive for feeding.

Technique: Counteracting a hyperactive gag reflex.

Materials: Washcloth.

Procedure: 1. Take child’s fingers and rub around his’her riouth.

~ 2. \\rap your fingers in a terry cloth washclott ind begin to rub with a firm pressure on his/her outer
L .
o teath ;md gums.
3. As b she accopts this, gradually work to th' inside of the teeth and gums.
Runonale: This tast helis the child sccept being touched and handled about the mouth.
Ad o, ror ns CULoT et Ca paant brush to tickle the chitd’s mouth
261
Q
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General Obwective,  Tu Lrevent Licking through forcing exnalatron of air.
fechnnque: €x:.ntirg foreign matter from throat.

Materials: Impiementor, student.

_Call nurse at first sign of éhoking‘..

 Meanwhite, stand behind child.

Procedure: 1

2

3. Piace erms around child directly under the rib cage.
4

5

G2 the child one sharp, fast squeeze toveard implementor.

1 this dogs not work, try again.

6. fio-se may have to use other measures.

© L aer Trictack sS4 GoOd aafety procedure tu be aware of.

262

Area Activities of Daily Livimg - Feed
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Area’Av’;:tiyi_t_ie_;s of Daily Living—Feedi§

*s

i Objecuve: Toresrase cienched jaw.,
que: Uriocking jaw.
Materials: Child, «npiementor,

Procedure 1. }f child has anything in mouth [teacher’s finger, object, etc.) grasp lower jaw.

N 2. N ove e to ratr or left to release object.
o
Rationale  Trostechne o ook by releases object or finger.
Adiptations:
¥ (0
2 () l} ) -':f
Q

ERIC

Aruitoxt provided by Eic:
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psa Activities of Darly Livirg-Drinking

Gengral Obyective: To doveys bty e unk from cun,

Technique: Cutting out rim of i, opposite drinking side.
Materials: Flasoc or heavy paper cup,
Procedure: 1. Cut cut & partion of one side of the cup'srim.
2 hs the child driks from the uncltered rim oppos te the cut-cui side, the impleme  tor cait see and Coiitct
the sition o* tha s ips ds e, she drinw.
% g of he cut ot rim e cap can bt n drinking withe * +o <hing e 3's nose,

Ratonale: Ths teclinique aitss the child i drinking and the impleratar in teaching the skill,

Sdirtations:
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Area Activities of Dally Living- Drinking

-

Gerieral Obyactrze: Tu e bty Lo drink from acup.
Techmaas Gromng & st tumbier,
Materigls: Dychem, plastic tumier, masking tape,

Procedure: 1. Cut Dycher to fit around sides of cup.
2. Tane Dychem 10 tumber,
3. Have chld bo.d tumbier with both hands and drirk fromit. -

Ratonale: Because Dychom B a nonsstp surface that ades the chitd 1 his her grinping and handling of the cup.

Adaptate 35 Ui Dycie 1o prevent hosls and pretis, o Vs from slirping.

6
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Area Activitios of Dy Lving-Drinking

General Ul ectigs Tu oGy abality 10 suck throus 8 Straw,

Techmigue: Ho s nad i straw by plcing indsx fingar over end of straw,

!
i

Materials: Ciess of ligurg, plastic straw.

Procedure; 1. Do strav into glass of liquid and place index finger over end o1 straw to retain liuid,
2. Face straw in cind's mouth,
3, Envours.e T closurt areund straw by touching unper and lower fip with straw,

i

it asuching moton ther e s from end of straw and wait for ohild 1o s ow liquid,

F .

Rationale: 1t s ezsier 10 such lieuid from steaw when this technigue is used than to suck from  straw n  glass. Use

e techin o suck B rouah a st from olass,

Adetdl0ns:




A At of Dl Ling- g

e vl Oyietive To g, o sty o SUck 1 0ugh a SUraw,

Techuut: §7ert st 17 ripple after Child s weented sironger flow of fluid, {3 lustration page 236).

Materils: Baby bottle, il plastic straw,

Drocadure: 1.1 civid can suck on g i ple, use this gucking abilty to teach the use of a straw,
y 2 Stoade i tie flow of iguad frons the mpyfeumt child e handle the wnount of £ 2R
5 it ogh astan,
4 Graduahy raduce the straw bongert i:tt:romhmenippiea\lowingi1Io;wrotrudefromtop‘/z

4_ } C TR ! SO b\ o 1](‘ WIK * ‘ !.H‘.E( ll[‘S OULh Onl\v/ d”‘( W'WP gUCkmg
- i ;vwdure, gty Coreae lhe gy e of the incline of the bottle as the size of
Lo b nRag o e S rsart, Wisen the child is able to suck through the

e e nilnoed uxl"‘ic o U e D 1 gttined,

Rionster Tosi o oottt eyt bttt the e, Dby Ui e 5

,
mp s ine RURRTRIIUH S
y

T
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PLASTIC STRAW THROUGH NIPPLE

JAVAYA

K
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ArgaAc i of Bty Livir; Drinking

v oot
oot e vees s erden e Gnmadng.

Technwque: et racap Diling 1t with water,

Materials, Plastic cup, sink, water,

Procedure . novcup by sime v oo s reach,
- e v oy ek child “Are v thirsty?”
N 2 e L e The day, chilg, “Areye sty
» n o~ '\‘ ! [ T by e
o RS IR NN S CI‘\”(L Ji R(del‘ \:Hd g.'(: )CUD
<0 Tum on water
o Fuil G wsh wter
di D, water
b deplaca cup
cn e ey ke o pufort each step,
iy,
Lo . e e el e tforoed U e onortaty

S
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Area Actpities of Dally Living-Teuleting

General Olyective; To toiiut train chid,
Wi

Tochnique: Givies v cd ey s 1o neees tane oo ding more often,
) Y

Materiais: Treinng b
up accidents, plastic bag

15, aceeptablé liguid for child, timer, winforcers (prferred food, ete.) potty, equipnient to clean

Procedure: 1. Put training parts on child,
Eyery Doty minates give the child Al the licid child will drink in one sitting.
10 6 s pants every five minutes.

pial

1

]

3. Ui e timer 10 ot !

e e disdry, bae ol e dry purts Prais and reward.
)

b

e st Paae hid et ants, Express displeasure, Place ¢ 1ild on potty.

B g o putty 3t fifteen mawie it s 1 the ehild vuics, hug or rezard with food, If child
cos gty witn Bfteen ot M from nonty.

et s At s, v the grud Gl mselfhersalf with g litter heto as possible.

B Hovs R 11wl WeL pants In prstic Dag wrd puton dry pants, Assist chid +1 help is needed,

-

Wimpnaign tne LA his $ierad 100 e aie e i O drinking ard Gua Ot i !MUldS-

Ay 1100s,



Areg Activities of Daily Living -Toileting

General Obestive: To become more aware of self as the toilating task 15 performed.

.

Techniyue: Sittihg on jotty cheir in front of mirror
Matenals: Noror, potty chair.

Procedure: 1. Seat- -ild on potty facing mirror during toileting.

~

2.Sav, See Patsitung on the potty.”

8Bvc

Rationale: ' irror st ves to relax the chid and child becomes aware o' own position in space during performance of

e ting task,

B N

Do
-~

o

ERIC

Aruitoxt provided by Eic:
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Area Activities of Daly Living-Torleting

Gunerd! Qbesctives T fe e witeliny for boys,

Technue:

A atertals:

Proce?dure:

Ration:le:

Adapiatione:

Dot g pemis don s id Batieen chdt's fegs to apply deffector,
Patty charr, deflector,

1. P ace on'd on potty char, f
2 Grasn ¢hite's 'acs ynder knges and raise in an uward motion so penis will drop between legs.

~

3. ancy aeflector,

T s aliows aglieation of deflector witnout tuching child's penis,

M
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Arei Aot ites of Daty Lving-Tollet

N ! . C Lt . . PR )
Gorpral Qrsectine Toa e womator wiile on talet,

Matorials. Putty or ers orta et sink.

ety on toileL or potty chair,

Procedure: 1. Sewtch igen
Y Tor vt 0n e tiowe o0 the sink so child can hear running water,

3 Leton Aot ot e minutes.

EEERY

Patonale:  Rooney water s e tion, ‘

Adantationg: e anaher o fu o produce * e of running water,

155
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O s

Technigue.

Matertais: Coor Wt

Procedures: 1 s

ANTS

Rouenaler  Us » 2o

Ada. o tions:

o

ERIC

Aruitoxt provided by Eic:
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s, towels,

o wessh soiied areas of child’s body after e she has soiled pants.

A b an Leiessant ancomiortehie experience for the child.

- Lwving- Toil




Ay Aot cof Duly Liveg-Torsting

Goreorod o B2 T e, e ey

Techmque: Us mg st

Matorals: Potiv cha rwets o sstc recentabla, 610 voit electnic bell, two siv voli dry cell batteries, two altigator clips,

AR SRR t
e were, el serecing, tolet ssee smahwe gt (e fishing sinker, curtain weight).

Procedure; 1 “eseLieonarotar of bottomof oo receptacle and cut two pieces of sereening (with tausi w iivin

Gt o Mane tah ooy encwsh to hend up and over edges of recepstacle.

£Ge

S nuteda hathre e geor so ched wit not be frightersd by loud ninging and so imple-

(AN
f

'»’_““ Niothe IJL‘H.
stic receptocte. Bare both ends
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ArsaActivits of Daily Living~Toileting

Todvt Ty oot Bowsted, by Rich ard Fox and Hathen Azrin, 1s @ maniiat which doseribes a thorough toil: ‘rmmm
RS gn

(G &%, 00US APPETS In e rEar of the 1xt, Some of the devices are de-
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Area Activities of Daily Livinq{&/ashin_g_

Gonnend Qs T tese gsomsing skalls,

Tucke 55, aseng hands in water and atting hands on face.

Materials: Busin with wateror wa'er table.
Pracedure: 1. Seat or stard child at basin,
| 2. Guide ¢ild’s hands into water.
"z) | 3 Pt hands o face.
4 Suy, Wath face” _
5, Gredudly reaue judato until child will put water on face on verbal command.

Ratianales  This tisk is a 2:d ness st for washing face.

rudpleliony:




Area Activitis of Daily Living-Washing

aeneral Objective: To prevent soap from slipping from hard,
Technique: Culting - gt through the middle of . v of soap. [See iflustration page 2601,
Materials: Soap, knifa, sink or basin, water.

Procedure: 1. Cut & hole through the middle of a bar of soap.

~D

- Letchid pick ub an< hold dry soap placing thumb through the hole.

ST

3. Pizcs <oap in basin or sink,

4

3. Have eid pick up and he 'd wet soap by placing thumb through the hole.
5, Heww old rub soap in hards,

Rationale:  Chilid vt be able to arasp so p more se.irely while learning how to wash hands,

Adaptations; Cut oot n.ddie of sides of soap.

297




CUT-OUT SOAP

299
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Area Activities of Daily Living-Grdom’ung

* General Objective:  To develop good grooming skills,

Tk Using a hairbrush,

L9

Materials: Brush, mirror.

Procedure: 1. Seat child on floor facing implementor and positioned to see himself fherself in mirror,
2. Let child hold brush in dominant hand, |

3. Guide child to brush implementor's hair using long strokes. |
4. Guide child to use brush on his/her own hair,

Rationale; Child is able to observe direct results of brushing when brushing someone else’s hair, -

Adaptations: et child brush another child's hair; use large-toothed comb,

300
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Area Activities of Daily Living—Dressing

General ObjeEtive: To recognize specific parts of clothing,
Task: Pointing to pictures of clothing,

Materials: Four-sided cardboard box covered with material, one clothing picture pasted on each side of box.

|

Procedure: 1, S ow child picture of a piece of clothing on cube and point to child's clothing on himself/herself.
N 2. ntinue turning cube and showing parts of clothing while pointing to child's clothing,

;)

Rationale:  Thi task develops awareness of appropriate clothing names.

Adantations: | lse real ¢lothing and match 10 awn clothing.

U

| 209 ‘ - | 30 91
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Area Activities of Daily Living-Dressing

General Objective:  To develop ability to put a button through a hole.
Task: Piacing an oversized button through a large “buttonhole.”  (See ilustration page 264).

Materials: Cardboard circle seven or eight inches in diameter, three-sided frame or cardboard box which has an open
sice, ovey which is attached  piece of heavy weight fabric with a seven to eight inch slit through the middle.

Procedure: 1, Place three ided Sox with buttonhale in front of child. The open side of the box should be on the side
of the han' which will receive the button as it passes through the hole (non-dominant hard).
2. Gethe d 1d the buttonin histher dominant hand.
3. Guide the child through the task of placing the button through the hole.
4. Retriove the button coming through the hole.

Rationale: This task is 3 first step in the davelopment of the buttoning <1l

i

fdaptations: The buttun and buttonhole can be made progressively smal - as child mosters each size,




OVER-SIZED BUTTOM —
OVER-SIZED BUTTONHOLE

346
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Area Activities of Daily Living--Dressing

General Objective: To develup dresung skills,

Technique: Fastening nants,

Materials: Pants, ve'cro,

Procedure: 1. Sewv velero piecss onto flaps of pants,
2. Have child press preces o velcro together to fasten pants.
3. Gradually fade ussistance.

Rationale: Velcro is much easi-r for a child 1o manipulate and can be used more independently when dressing,

Adaptations: Use velcro in place of buttons, zippers, snaps or bows.

307



Area Activities of Daily Living-Dressing

Genrel Objective;  To increase independence in dressing,
Techmgue: Using a ring on the zigper pull.
Materials: Zipper, ring.

Procedure: 1. Place ring on zipyer pull,
2. Direct child to g sp ring and pull up.

99z

Rationale: The ring is much €z ¢r 10 manipulate than the zipper pull, and enables child to develop the motion

needed for zipping.

Adaptations;”




492

Area Activities of Daily Living-Dressing

General Objective: To develop skills necessary for independence in dressing.

Task: Putting hoop on arm. {See Figure 1 and 2, page 269).

 Material: Embraoidery hoop covered with red yarn,

Procgdure: 1, Face child,
2. Pull hoop over implementor's hand and arm to shoulder and say, “I pu” my arm through the hole.”
3. Remove hooo, give it o child and say, “Put your arm through the hole ”

Rationale: Skills required to perform this tesk are prerequisites for child to put arm in armhole of coat,

Adapations: Use painted wooden hoop, plastic hoop.

v
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Area Activities of Daily Living-Dressing

General Objective:  To develon skills necessary for independence in dressing. -
Task: Puttingarm in armhole of coat.

Materials: Coat with armhales outlined with red material. (See Figures 1and 2, pége 269},

Procedure: 1. Lay coat on tedle.
2. Position rhild facing table.
3. Teul ¢hiid to pick up coat with one hand. ;
4, Trace e cutlin of one armhole with child's finger,
0. Say, "Put your arm through the hole,”
6. Gui@e child to put arm in hele,

Rationaie: _suse armhoies are outiined in the same coior as te hov, cinidywiil e ebie tu transfer the skilis he/she

iids developed, from the previous card. Sim.e (e armiioi 1s outinied, it s eusier for the child to see,

Adaptations' Outling armholes of sweaters or shirts that button down the front,




FIGURE1

FIGURE 2

315
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Area Activities of Daily Living—Dressing

General Objective:, To dress independently,
Technique: Putting clothes on self.
Materials: Adult size pieces of clothing.

Procedure: 1. Help child place adult clothing on over his, her regular clothing.
2. When he she develops ease with this task, reduce size of clothing.

0L

Rationale: Larger clothing wili be easier for the child 1o manipulate when learning basic dressing skills.

Adaptations:

ERIC

Aruitoxt provided by Eic:



Area Activities of Daily Living—Dressing

General Objective: To develogs dressing skills,
Task: Putting coat on.
Materials: Coat or jacket.

Procedure: 1. Place coat upside down on table, neck closest to child.

2. Help child put arms into openings.

3. Help child raise arms above head so that coat will slip onto child.
4

. Gradually reduce guidance until child can put coat on with just the verbal clue.

Rationale: Thi. method is practical when the customary method of putting a coat on is not feasible or appropriate for a
part-cular child.

Adaptations: H ve chitd pootion cout on table himself herself,
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Area Activities of Daily Living—Dressing

General Objective: To remove a sock.
Technique: Backward chaining. (See illustration, page 274).
Materials: Sock.-

Procedure: 1. Seat child o1 floor with one leg bent over other.
2. Knee! behir i chiid facing his’her back.
3. With imple: :entor’s hand over child’s, remove sock to point at which sock is lying just on the edge of

the toes. H. ve child remove sock from there. -

4. After child has acéomplished this go through same procedure' {Steps 1-3) but put sock at ball of foot.
Have child remsve Trom there.

5. Continue procedure, chaining backwards, utilizing the fo!lowing points' :id-foot, heel, ankle, half-way
up leq, compizrelyv o leg (task complete),

Rationale: B, backward chaining and putting t 2 child through the small . >mponent tisks, the child is continually per-
forming the eniire and compieted task of removiny the sock : thus reinforcing the tehavior.

Bdancationg:
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Area Acuwities of Daily Living—Dressing

General Objective:  Simplify dressing and.und'ressing.

Technique: Using a jumpsuit for wearing appare! for childreﬁ with little or no self help skills.
Matgrials: Butterick Patterns No. 3334, and No. 3147,

Procedure: 1. Dress child ir jumpsuit. {See iliustration page 276).

Rationale: The jumpsuit offers convenience to parent and teacher when heiping children with no self-he! . skills. Children
who can manage the zipper are able to dress themselves after a short training period. If a chilc nas an objection-
able habit of putting hands or other o%jects inside slacks, the jumpsuit eliminates this socially unacceptable ac-
tion. The child’s neat appearance is easilv maintained with the jumpsuit.

Adaptations:

ERIC
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COMMUNICATION SKILLS

Definition— refers to activities wnich enable the cii .1 to communicate his/

her needs or desires {varbally or non-verbally) and to receive
Iy . .
and ungsytand inferm:ation.

Introduction

The term 'speech development’ was deliberately avorded in the construc-
tion of this text. Many severely/nrofoundly retarded children will never be
verbal, or demonstrate any verbal-expressive language. However, many can .
and do communicate non-verba'ly, gesturally. The puerson in charge of pro-
gramming must ask himself/herself if expressive lanquae is a realistic Goal
for a particular child. If it is, the gestural communic.ition should be yncred,
and verbal communication {(expr2ssive language) reinforced. If it is not, the

teacher must: 1)carefully observe the child to become aware of gestural indi

cations of desire or need and reinforce them and/or 2)establish a particular
meaning to a gesture the child already has in his/her repertoie in an attenp!
to build a non-verbal mode of communication.

T .i..acrations

For a child for whom it has been determined that exprrssive langua: is NO'

a realistic goal: _

1. The teacher should reinforce any and all appropriate gestures which ini-
cate a need or a desire — i.e. If a child makes a movement towards the
dessert on his/her tray, give the child the dessert ais a reward for the
gesture. Gradually make the gesture mandatory if the cluld is to recewe
the dessert.

2. Often children come to the program with some, even if few, forms of
gestural communication. These can be reinforced and steengthened. I or
others who have no made of non-verbal commun « uticn, meannglul
gestures must be established. The teacher should oboerve the chinld’s
mannerisms and choose .one that, in the future, con Convey a patticabar
messuge. He/she then must program the child and the esture visch that

1t tuk s on thai particular meaning.
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Consideratizns—Communication Skills
Page Twe

For the child for whom expressive language has been determined as a realistic

goal:

1. Talk to the child often and répeat, repeat! For example, when giving a chil
a command, ''Pat, come here,”” repeat when he/she has responded appro-
priately: “Good Pat! You came herel” g

2. Be careful not to bombard the child with too many and/or confusing vergy
stimuli. Each child must be observed carefully to determine his/her toler-
ance for amount of verbal stimulation. '
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Area

General Objective: To develop social contact.
Technique: Tauching implementor’s face.
Materials: Implementor, chiid.

Procedure: 1. Implementor should be at eye-level with child.
2. Place child’s two hands on impiementor’s face.

Rationale: Ch.id’s eyes follow own hands and focus on face.

Adaptations: Touch faces of other children.

o
Do
Ul

Communication
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Area Communication s

General Objective: To establish social contact.
Task: Looking at implementor through cylinder.
Materials: Cylinder that encompasses only the child’s eyes.
Procedure: 1. Sit facing chiid.
2. Piace one end of the cylinder around the .hild’s eyes and the other end around the implementor’s eyes.
2. Call the child’s name and try to get the ¢ ild to focus on implementor’s eyes.

Rationale: The use of a cylinder requires the child to look only straight ahead and to focus on the implementor’s eyes,

Adaptations: Gradually enlarge the size of the cylinder so that the field of vision increases.
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Area Cr_)rnmugication
General Objective: To develop child’s awareness of his 6wn vocalization.
Technique: Imitating the child’s vocalizations.
Materials: Child, lfnplementor.

Procedure: 1. Implementor imitates the child’s vocalizations whenever child produces them.

N
o] _ .
- Rationale: Children can be unaware of their own vocalizations. This technique will make him/her aware of his/her own
ability to produce sounds. ’
Adaptations: ‘
/
e
327
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Area Communication

General Objective: To develop tongue movement.

Task: Producing sounds through tongue movement. .
Materials: Child, Implementor.

Procedure: 1.Sitin front of the child.

1
2. Stick out tongue, bring child’s attention to tongue.

c8e
w

. Move tongue up and down, and sideways while vocalizing.
. Have child mimic.

FeN

Rationale: This tésk is a pre-requisite for babbling.

Adaptations:
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Area Communication

B General Objective: To develop mouth and tongue control.
Task: B’Iowing soap bubbles.
Materials: Bubbles, wand.

Proce Jure: . Blow bubbles for child to see.
. Stand behind child.
. Hold wand in front of child’s mouth.

1
2
3
4. Biow bubbles for child.
5
6
7

£8¢

. Shape mouth in ¢va! position.
. Tellchild to "blow."”

. Continue until child blows on command.

Rationale: Child must pesiticn mooir and blow to prowuce bubbles.

Adaptations: Blo.v on ballons, hards, feather attacned io string, crepe paper, mirror (to see breath), cotton balls, and

ping pong halls, .
329
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Area Communication

General Objective: To stimulate habbling.
Task: Listening to child’s own voice on tape.
Materials: Tape recorder, tape.

Procedure: 1. Tape chiid’s babbling.
2. Play voice back to child.

82

Rationale: This task stimulates further babblir:g and production of sounds.

Adaptations:




N
Qo
(8)]

Area  Communication
General Ob}egtive: To produce sounds.
Tasks: Produ: g sounds independently. |
Materials: Megaphone.
Procedure: 1. Place open end of megaphone over student’s face.
2. if chiid makes sounds, repeat them, '
3. Encourage child to rnake sounds and talk to others through megaphoie.

Rationale: The megzphone projects sound better and is pleasing and amusing to the child.

Adaptations: Use ce~dboard tube, Tok-Back (Developmenta! Learning Materials).
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Area Communication

General Objecuve: To imjtate consonant sounds.
Technique: Shaping the "mni’ sound.
Materials: Child, implementor.

Procedure: 1. Sitin front of child.

2. Tzkechild’s hand and place it cn imp: mentor’s nose and throat.

N
5 3. Say “mm"”. Child will feel vibration ir implementor’s nose and throat.
4 F.ce child’'s hand on his/her nose or t1.roat.
Rationzle: By duing this task, child can feel vibrations when saying "'mm”’.
Adistations o znedb sy Umen” hefore giving child milk or anything that starts with “'m”,
.-
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Area Communication

General Objective: To promote communicatiorn:. ™~

Task: Using a communication board.

Materials: Communication board, one picture of a happy face and one picture of a sad face, cover with clear contact.
Procedure: 1. Place child in chair.

2. Place the bcard in front of child.

3. Introduce just the "'Yes'' haif of the board.
4

5

L8¢

. Ask child to point to ""Yes.”

. Atter child consistently points to ‘'Yes'' introduce the "No”'.
6. Gradually introduce both concepts.

Ratianale: The communication board witl ultimately al! - the child to respond to specific question.

Adaptations: Ast CUPSTIONS th3t £an he answersa by ves Or No, use “Smiey Yes' and “Mean Old No,” use pictures of

SUTaiies OCCUTNING 3 Ui €155, 1T oo GF ue L s peeds. o ctures of home activities.
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General Objective: To de »lop expressive language skills,
Task: Imitating behavior of another person.

Materials: Doll, dish, spoon, napkin, chair, table

Proce lure: 1. Pos.tion child so he she can watch implementor’s actions.

b \ -
g with napkin.
m .
3. Piice dish, spoon and napkin on table.
4, Say, "Now you do the same.”’
Rationale: Imitat.on is a necessary 100l in languane development,
Adaptations: Por? o Creer e e fame oo o
s tionny bat).
O
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Communicaticn

Area

2. Positon doll sitting in chair at table, Pretend to fced doll frem the dish with spoon. Wipe woll’s mouir

14




Area Communication

General Objective: To demonstrate the sbility to match.

Task: Searching for an object that is the "same.”

Materiais: Large cardboard box, large and small obiects with texture-furry, rough.

P

1. Piace child in front of large cardboard box.
2. Give child an object and tell him her to find the ""same object’ in the box.

Procedure:
3. Conunue urtil child finds the ""same object.”’

Rationale: This activity prowides the child with g stimulating, tactile, experience for finding the “same’’ object

€8¢

Adasptation: Uwe slarm clocs and tume the activ.ty so the child must find the object before the bell rings.
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Area Communication

General Objective: To develop concept of units (1:1 ratio) and reinforcement of perceptual concepts.

Task: Placing one chip into box by matching ohip 1o a visual clue card.

i

Materials: Assorted shapes of play chips, five small milk cartons (tops removed), five visual clue cards glued to cardboan

strip or sorting box (Developmentai Learning Materials).

1. Pasition child at desk or table.

2. Place cardboardlst\\rip with five milk boxes in front of child.

3. Attach visual clde é‘ards above each box.

4. Give the child the play chips.

5. Child places maiching chip into each box, by following visual direction on clue card, one chip into
one box.

6. Eventually increase number on clue card.

Procedure:

06¢

Raticnale: This task establishes indzpendent work habits, the ¢b -d is able to check on work by using visual clue cards.

Adaptations: Use egg carton cutin healf lersthwise, use pegs, blo_ks, beads.
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Area Communication

General Objective: To follow a command.
Task: Taking one piece of cereal out of a container.

Materials: Open container, pieces of preferred food.

Procedure: 1. Place opecontainer in front of child.
o 2. Place sev: -a! nieces of cereal in containar.
2 3. Take one oiece of cereal out of contairier and show it to child.
4. Say, "Or ».”
5. Put cereal back in container.
6. Say, "'Take one out.”
7. 1f necessary, assist ch.!d to take one piece out.
2 Po =t o cercal and say, "One.”
9. Anen e ld to eat cereal,
D CoarreLe ontichiid con take one out on verbal clue.
Do las Tog s eosr of “are’ s rerfarced through the visual tacti: auditory, and gu.. tory modes.
Adaptotions: SLrer st other edih ¢ fruits, Use 1o deveiop conaept of “ewe and three”’
337
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Aiea  Communication

General Objective: To distinguisn between empty and full.

Task: Catling when water s full in basin,

Materials: Basin, sudsy water.

Procedure: 1, Put child next to basin.

2. Turn water on and add detergent.

) . . .

N 3. Walk away and have child call implementor when basin is full for doing dishes.
Rationale: This exercise develops the cancept of full and the sequence of activities.
Adap' tinns:

Q
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PERSONA.L-SOCIAL SKILLS
Definition — refurs to those appropriate personal and scial behaviors that in
volve living and interacting with other people. \\

Introduction

Appropriate personal—social skills, as defined above. are necessary if severely/
profound!y retsrded children are to function in everyday living situations,
whether at home, at school, or in the community. In t.e cisssroons, ther teadher
is the judage of what behaviors are or are not socially aceeptable. Howe .o, m

assuming and petforming that role, the teacher must consider certain neahtig

155Ues.

Considerations

1. Although certain behaviors are obviously sociallv unacceprable (i.e. tan:
truming, screaming), sometimes any behavior that a child elicits is indica-
tive of progress. Obviously, the teacher’s goal is to establish and reinsorce
socially acceptable behaviors, However, the teacher should realize thi
is sometimes necessary to iemporarily accept behaviors that arc . 1 sunidl-
Iy aiteptable for the sake of learning.

2. With une child, the teacher may be attempting to vlintnate e same be
havior he/she is trying to develop in another child - i.e. The teacher may
be attempting to elimin..ie hand-sucking in a child wha 1s far beyond that
level of development, but reinforcing 1t in an extreme!s low finctioning
chitd, for whom handsucking is appropriate and meaningiul. his may
present o mimnor probslem in the classroom and one that must be managed
by the teacher specific to his/her particular‘siluatiul'..

3 1t should be emphasized here that communication with the parent, regard-
ing wihneh personal- social behaviors are to be positivily reintorcesdignored

ot negetiviety remnforend and WHY, is essential!
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" Area

General Objectiv“e: To establish group interaction.
Task: Playing intensively.
Materials: Children, implementors.

Procedure: 1. Place all children on floor with implementors.

2. Place and roll ¢ ildren on top of each other, sit and touch each other.
Rationale: This activity provic 's for group interaction and awareness of each other.

Adaptations:

340
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Area Personal-Social

v

General Objective: To increase socia! interaction.
Task: Increasing contact and awareness through involuntary action.

Materials: Elastic rope, large area (playground).

Procedure: 1. Place child inside of elastic rope with implementor.
2. Implementor moves about play area placing tension on elastic rope.
2 Child can be moved about freely by manipulation of rope, rocking from side to side or swinging ab

Rationale: Child is involved in active interaction with another person, but distance is still provided. Child is free tc
move "bout but implementor is able to stimulate movements and stili keep child within limits far con-

troli ieraction.

Adaptions: Use hula hoop.
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Area Personal-Social

General Objective. To develop interaction between students.
Task: Requiring interaction of children by shaking hands,
Materials: Implementor and children.

Procedure: 1. During ope=ing exerrise have each child shake the hands of another child.
2. Each child sould have a turn.

96¢

Rationale: This task devel s mersonal-social contact with other children.

Adaptations: Holding hands wi:i:e going down the hall or in the classroom, shakirg hands with visitors who enter

¢lassroom.,
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Area
General Obiecuve: To actively involve a child in assisting another child.
Task: Folicwing a simple command.
Materials: A simple object such as a ball. -

Procedure: 1. Tell chiid to "Get the bali for Pat.”

N
© .
~ 2. If necessary help child to complete the task.
Rationzle- Tritask develops interaction between two or more students.
Aduptations:
343
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Area Personal-Social

ieral Objective: To establish appropriate social behavior with visitors.
k: Shaking hands with visitors.
terials: Implementor, child, visitors,

cedure: 1. Make s I"r,st of people who will permit hugging and kissing, {ex. implementor).

-

8]

. Blow child to kisé and hug people who permit kissing and hugging.

w

When visitors enter room take child to visitor and say, "‘Shake hands, Pat."”

tionale: Shaking hands when greeting peopie wiil be acceptable when the child becomes an adult, while kissing and

huggng would be offensive to others.

aptations:

344
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Area Personal-Social

meral Objective: To increase opportunity for socialization.

ichnique: Inte;rating a low functior:ng older child with higher functioning children for sccial activities.

aterials: Child, implementor, higher-functioning class.

ocedure: 1, The TMR children must be loca*ed in the same school complex as the severely and profoundly retarded
children. - £
2. The cooperation of the TMR classroom teacher is necessary.
3. Ttie lower-functioning ch:ld should be integrated into a TMR class with children who closely approximate
hes her jphysical size. hental age need not be a factor here.
4, Tt.e hinher functeomng'childreﬁ can serve as models for the lower functioning children in many social
s tuations such as free nlay in the classroom, playground, music class and on special occasions such as
miazernam nartiog
atignate: Tho & Uiz DoLcotior taeenros o retorded childrenoto stter ! pobtic sohoot, The tow-functioning children

Who Come 1o oo for o

<l

first time runoed in ace from 8 years 1o 20 yvears of Gue KMany hed never been exros
to g wuof cnadren, nad ¢ ever experienced social situations that even TMR cinldren tuke for granted. The pro-

foun: . retarded chitdren ust tearn U adwist to the\‘activities of children, as well os to the new demands made

Poooctso Teachers naae o vays used smitutie. o Chnidren by other enidren as g teadsing toui. Its an effective

B R L N T R UMD R R A SN e R R I S R L]
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Area Personal-Soc

General Cbjective: To ratse right hand wnen s3' ., ting flag.
Techmigue: Plecing a flag sticker on the chiiid s rigivt hand.
Materiuls: Stichers, flag,

Procedure: 1. Place flug sticker on child’s right hand.
2. Have child nlace hand over chest making sure they raise hand with sticker on it.

00t

Ratin e Chid vall cssociate flag on right hand with saluting flag ar<d raising his fier righit hand during the opening

exercise,

Adap’ tions:

347
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Arey i rsonai-Soctal

mergi Obyectve: To cortron mouung of nands or objects.

chnigue: &

ninol haag the elbows.,

aterials: Cardbeard tub-, ace bandage

2e2dure:

rD

ittonale: Th

. Piace cardbourd tube over elbow when chid places hands in mouth.
Voran ace bandese from two irchies berow tube to two inches abeve twbe and tuck inends, (Do not wra
100 tight'y.)

P.ste tu,s on tabivn front of chac for manipulation.

orechGue provents inanprcuricts bet oo aind ciovices 0 oortunt, 1o ipulate objects in 2 more ac-

Cotel e maneer ftshccid be users onty s oter o s not g st contect vt iniplementor,

leptations.
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Area Personal-Social

Generol Objective Tooaoy oot o oba oy o discriminute between edible ard nonedible obyects,

Task: Poting ez oo D obyects from a box,
Materials: Stce boxowith hid, o - son-edible objects, vanilia wafers, table.

Procedure: 1. Cut a hole in one end of shoe hox large enough to allow chiid’s hand to reach inside of box. Place lid on
be - and cover or tape lid so it wili not come off,
2. Pr ce boxn front of child who is sitting at table.

3.4 child witches, place nonedible chjects in box.
1B are e cookies inside of box, give child one cookie to eat. Place cagkies in box as child waiches,

b a3 ade emild’s end into the box. Encourage hym to draw an cbject from the box.

©. 1° hild draws a cookie, say, "Eat the cookie.”
P DR SR I S IR LI AU AUARPEL of S AT STt s ot o st Cend Gurdn CF s a0 Lo ey T o Dlasitde,
2. " T S A TR (ARSI AU N T

92

Ration:de: TH s o roeas be ctulm earmimating mouthe g 0f non-cdinie o0 is 1T G vy -5 o 0 ortenily to dise

b e nbee ©ootmet ctile mode,
Addptenions: .. L oworir ot ol 3T DT el SR e 9S Cad e LGS T S0t e tes T LT vl e e Turs, vary the
e [ . 4
nor adinte i TS, 34¢
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INDEX

Activities of Daily Living
definition, 13
introduction, 216
task ard technique cards, 225-275
Adap:tations (definition), 54
Adinssion {(of child)
Thiee Day Training Sessior — {(Three-Day In-service), 14-15
New Adnmssions Conference, 42-47
Amenica Association of Mental Ceficiency, 10
Assessiment, 33, 34
Auditory Trainng
defintion, 13
introducticn to and considerations of, 203
tash and technique cards, 205-215

Backward Chaining
definition, 222
sample card, 274
Bathing Skills - sce Washing, Bathing, Grooming
Bean Bay Chair, 25
Behavior Maditication, 38-40
Behavios o Ohjective, 34
8ib Restramers, 26, 32
By hmage
definition, 58
introduction to and consideration of, 58
task and technigue cards, 59-83
Sraces, £7-88
Bulletin Boards (use of), 164

Caye Ball, 29, 95, eg, 100, 104
Card System, 52, 57
Classroom Layout

Floor pltan, 16

Provimons for Storage, 17

Provisions for mixed group, 17
Coannniee ahion ‘

defintion, 13, 277
~insroduction to considerations of, 277

task und technique cards, 279-292
Conferences

New Adinissions, 14-15, 42-45

On qoing Conference, 46
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Consistency, 18, 50

Corner Seat, 24, 29

Criterion (of acceptuble performence), 34, 54, 56
Cu.ricatum Guides, 37-38

Developiment Scales, 33-34
Dressing (and Undressing)
introduction to and consineratinng nf 222
tash wnd technique cards, 263-276
Drinboig Skalls
special equipment for, 26
introduction to, 216217
considerations of, 217-218
task and technique cards, 241-246

Equipment
descriptions of, 23-26
illustrations of, 27-32

Evaiuation, 48-49

Eye Haad Coordination, 12
debhirton of, 13, 163
wttaduction to, 163
coraderations of, 163, 164
task and technique cards, 185-202

Feeding Equipment, specialized — See Feeding Skills
Feeding Skills
special equipment for, 26, 31, 32
introduction to, 216, 217 -
conuiderations of, 217, 218
task. and technique cards, 225-241
Fine Motor
» definition, 13, 137
v ‘ introduction to and considerations of, 137
: task and techinique cards, 138-162

Flexabnlity (of implementor), 18
! Floor Plan (of classroom) —See Classroom: Layout
Fotmal Repurting
samnpsle report, 48, 49
; General Objective (definition), 52
! Groominyg - Set Washing, Bathing, Grooming
1 Gross Motor
! defnution, 13, 89
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introduction to, 89
considerations of, 83-90
task and technique cards, 91-139
Gross Motor Area, 16

Group Work Area, 16

Hogqg Chair, 24, 27

! Incline Mats, 23

! Individualized Child Scheduling, 21

i individual Work Area, 16

; Informal Reports (reporting), 45, 46

‘, institutinnal or Residential Settings, 45, 50, 51

Interdisciplinary Team, 41, 42

Mancino Chair, 24
Mdls 1] 23 ’

Mental Retardation (defmmon) 10
Mirrors, 25, 72

e et e ennas LB

New Admissions Conference, 14“35, 42-45
On-Going Conference, 46

Parental Involvement, 15, 41-51
Personal - Social Skilis
definition of, 13. 293
introduction to and considerations of, 263
task and technique cards, 294-302
Positiniing
definiticon, 12, 84
introduction to, 84-85
considerations of, 85-88
Paosittoning Scheduling, 19, 22
Potty Chuir
debimation of, 24
with ringing bell, 263-257
Profeswonal Team, 41, 42
. Prone Board, 25, 30
Prone Scooters, 24

JERRRTUGPE SOV

e i e

Rationale {definition cf), 54
Records (mt(h(dl psychological, etc) 14, 1‘)
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Reinforcement — See behavior modi®cation
Relaxation Chair, 24, 28
Repetition, 18
Report Cards, 47-49
Reporting:

formal, 47

sareple furmal report, 48-49

inforieal, 45 46

On Goiny Conference, 46
Residentia!l Setting, 45, 50, 51 _
Right to Education Consent Agreement of 1972, 11, 14
Routine, 18

Sand buy Weights, 25, 29
Scheduling
education criterion for, 18
types of, 19
use of wall chart for, 20-21
practical considerations for, 2122
Screens, 17, 26
Severely/Profoundly Retarded (definition, characteristii.s and classiticatic
of), 10
Shaping, 39
Standing T.able, 23
Storaie (of equipment), 17
Straps, Y6
Structure, 18
Systemuatic Approach, 33, 37, 52

Target Behavior, 34, 37, 40
Task (definition), 53
sample task card, 54
Tack Analyss,
detinition of, 35 37
sarnples, 36 37
Technnae (definition of}
satnple technique card, 55
Therapits, Physical Occupational, 41, 84-85
Time Allotment (for activities), 18
Tine Block Scheduling, 213
Touleting '
mmtroduction to, 218:221
conderations of, 220-221 3 56
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sarmpie taileting chart, 219
task % techniqgue cards, 247-257
pot. . chair with rinqging bell, 263257

Ve it aln Board, 22

Visoal Tonieng
v Simipon of, 13, 163
stroduction<to and considerations of, 165164
1ash and technique cards, 165-200

Walkers, 25
Wall Chuart, 19
ifustration of, 20
dvnernyition of, 21-22
Washing, Buathing, Grooming
introduction to and considerations of, 223-224
taskh und technique cards, 258-276
Wedqe Pillow, 23, 86
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