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FOREWORD

Both_the Association of California School Administrators
" and the ERIC Clearinghouse on Educational Management are
pleased -to cooperate in producing the School Manageinent
" Digest, a series of revorts designed to offer educational leaders

" essential information on a wide range of critical concerns in

education. - _ o . .

At a time when aecisions in educatiocn must be made on the
basis of increasingly complex information, the Digest provides
school administrators with concise, readable analyses of the
most important trends in schools today, as well as points up the
practical implications of major research findings.

By special cooperative arrangement, the series draws on the
extensive research facilities and expertise of the ERIC.
Clearinghouse on Educational Management. The titles in the

series were planned and developed cooperatively by both *;
organizations. Utilizing the resources of the ERIC network, the

Clearinghouse is responsible for researching the topics ;and
preparing the copy for pubiication by ACSA. '

The' author of this report, David Coursen, was commis-
sioned by the Clearinghouse as a research analyst and writer._

" William Canningham ‘  Philip K. Piele

Executive Director ' - Director

a:

ACSA N : ERIC/CEM ",
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INTRODUCTION

The subject of conflicting moralities in education encom-

- passes 2 wide range of questions, nearly all of which share a

_Capacxt) for arousing controversy. Although the word morality.
is often associated with sexual behavior {as in the “New

Morality”), it actually refers, in its broadest usage, to the

standards people use for judging human conduct, for deciding .
what is right and what is wrong.

How people make such basic judgments depends, in large
part, on how they view the world and mankind’s piace within
it. For some, morality may be dictated by the specific teachings
of a particular religion; for others it may be more generally
derived from the overriding world view shared by a number of
religions (as in the Judeo-Christian heritage); for still others it
may be based on a purely secular view of man as the center of
the universe, “the measure of all things.”

Because moral beliefs are determined by how a person sees
the world, they may come into conflict in a wide range of
- areas, including (to name a few) religious, political, economic,
and social questions; in fact, almost anything about which
- people may disagree can ultimately be seen as a moral question.

Moralities are obviously in conflict in education in such
timely and controversial areas as prayer in schools, sexism and
racism in curriculum, busing, sex education, the teaching of .
. everything from evolution to Transcendental Meditation, text- -
 book selection procedures, the rights of gay teachers, and so on’

-almost ad snfinitum. In view of the volatile nature of each of
these questions, the word “controversial” may be far too weak.
Conflicting moralities i in the schools have, on.occasion, led :

to angry confrontations, disruption of the educatlonal process, '

~ and =ven violence. : |
if moral beliefs are” controversial, they are also intensely
personal; as a result, many people may*feel that moral conflict
should be kept out of the schools entirely. Where there is moral

'8
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conflict, the best position,ﬁ;r a publicly funded educational
system is one of neutrality. Indeed, the very idea of permitting
schools. to become ifivolved with (and ultimately, perhaps,
to “take sides” -6n) a moral question, thereby teaching
ideas that conflict with the moral beliefs of some’ taxpayers,
seems incompatible with the basic values of -a democratic,

_ pluralistig’society.

,/”
When the job of education was primarily to instruct
children in the “three r's,” it may  Have seemed possible to

- approach the ideal of an effective educational system free of

£

~ smoral conflict. But even the’ié'aching of factual -and well-

s defined subjects may ultimately raise moral questions. For

s

F

example, reading and writing are basic ccmponents of public
education, but even they are not without some potential for
generating contrqvgréy; Does teaching only in- English
implicitly insult the culrural identities of non-English-speaking
Americans? Is the only “correct” form of English that which
reflects the usages of white, suburban Americans, while the
idioms of nonwhite urban‘Am'érica‘ns and other groups are
officially .“incorrect” and thus, implicitly, of no value?
Similarly, strictly factual questions of geography may
ultimately touch on political and moral issues: What are the
proper boundaries of, Icrael? What land mass should properly
be designated as “China”? - \
~ Such questions may seem farfetched or trivial to sqme
people, but those whose cultural identities cr political beliefs
they concern would certainlS{ not consider them so. What they -,
suggest very/clearly is the all-encompassing nature of morality;
if moraligy/ depends on how we see the world, then anythin
that tea}ches about that world is ultimately a moral question. g\
, One particularly critical area of moral content in education \
can be found in the school's “hidden curriculum,” the things
the’school teaches implicitly, often even unintentionally. How
-a subject is organized or taught may tell the child as much asor
,more than the explicit content of the teaching. The tone of
voice a teacher uses in answering a question may communicate
far more than the ‘_woxﬂr.s spoken in that answer; the way a
teacher enforces discipline may ‘‘teach” the child far more

\
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about the nature ‘of justice than any formal stufiy of legal

-systems.

The existence of a hidden curriculum is one of the strongest

" arguments advanced in support of the idea of introducing

programs of “moral education™ ints school curriculum.

Unexamined moral training takes place in schools all the time
through the hidden curriculum; but morality is far too
important to be treated in such a haphazard, almost accidental
fashion. Indeed, the argument continues, the very fact that a
schoo} does not directly concern itself with moral questioﬁs/
may- convegkto students the idea that such questlons are not

particularly lmportant As a result, . schools must recognize

that /hke it or not, they canrot dvoid being involved in moral

educauon and must- develop a dellberane and systematic

‘approach to the - subject.

Since conil licting moralities in the schools have generated
controversiés that America’s legislatures, law courts, and
school boards have been unable’ to resolve, our discussion of the
sub]ect will necessarily be tentative. And since moral questions

/may touch on almost any subject, we will also be selective. We

will first consider the problem of textbook selection as a kind of- -
case study. of some of the difficulties schools may face in
attempting to accommodate the diverse values of various
groups-in America’s pluralistic society. We will then turn to a
brief outline of the background, rationale, and methods of the
new curricular area of “moral education.”



TEXTBOOKS: A CASE STUDY I CONFLICT

One persistent dilemma the schools face in the area of
textbook selection, as in much of education, is the problem of -
attempting to avoid moral conflict and still teach cffectively.
On the one hand, educators are continually searching for
materials that are timely, realistic, and, above all, relevant
enough to stimulate and challenge students who are often
“turned off” by the educational process. On the other, parents
may bitterly resent the use of their tax dollars to expose their_

" children to ideas that they may consider alien, immoral,
- obscene, orworse. For educators, the difficulty of resolving this

problsm can often prove disheartening and, occasionally,

overwhelming; books that can stimulate children without

- offending parents must sometimes seem as elusive as unicorns.

Over the years, zealous banners of books have discovered

" objecticnable material almost everywhere. The Adventures of

Robin Hood, for example, Presents youth with a terrible
example, since the bandit’s exploits of robbing the rich and -
giving to the poor blatantly follow the standard commie-pinko
line. Similarly, Crime and Punishment, written by a Russian,
almost certainly contains subversive ideas. The “homoscxual
overtones” of Moby Dick could easily corrupt imprssionable
young minds. Even the Girl Scout Handbook has been exposed
as “un-American.” More ominously, a schodl teacher was

~ actually sentenced to 90 days in jail and fined $1G for the

3

o

heinous crime of asking students to read The Stranger. These

examples may seem laughable (though the convicted teacher .

was probably not amused) ‘and. frivolous, but the charges

were, in each case, made in dead earnest, ‘
The overriding issue at the' heart of these and many other

disputes has been the question’ of how to define an “accept-

able” schoal book. For some, the mere .presence of a four-

letter word makes a book obscene; for others, an obscenity

is anything that debases human dignity. Both g'r'ou'ps_nagree '




that school children are impressionable, that school materials =~
«can affect them, and that there must therefore be some criteria’-
- for regulating the selection of such materials. Unfortunately
this general consensus is not very helpful ir devising specific _ ~
“selection guidelines, and those charged with choosmg school
books can be certain of only one thing: As Donelson points.out,
“any work is potentially open to attack by someone, some-
where, sometime, for some reason » . =

The Controversy in Kanawha County 7

Ferretmg out four-letter words and subversxve 1deas
(usually anything the censgr happens. to- disagree thh) have

"~ been the tradmonal methods of book banners, and recent

events havé shown that such practices are far from obsoletee A
massive movement to remove textbooks from%the. Kanawha
County, West Virginia, schools recently gamed nauonal

" - prominence.  © ‘ L .'"f

. “school supérintendent, and.generalized paraioia. F ‘“auy

The conflict seems to have begun as a school board faced
the routine task of approving the adoption | of textboolrs
recommended by a selection committee” (composed ase
stipulated by state law, of five teachers). The husband of* one- SO
board member began reading the textbooks and was appalled ey
_ bywhat he found. His wife, who had voted on thetexts but: had

~ not dctually examnined them,.was equally homﬁed apd 50
*.were many other local parénts., When,most of the l;ooks were
adopted in the face of vocal' opposition, irate parents rtsponded
by keeping their children out of school and settmg up picket
lines throughout the county; even coal mmers walked ofic the
_]Ob in sympathy’ with the protestors.* .
Some of the protests became wolent thh shootmgs."
“sssorted beatings, numerous threats agamst the life of the

~ despite the fact that many of, the books in question were .
~ standard textbooks, used without dlfﬁculty in-many parts of . "
. the country, the school board yielded to pressure and agreed to o R
" withdraw the objectlonable books, at least\temporanly S g

" It would be comforting to. dxsrmss the whole incident asa-. -
: blzarre aberration perpetrated by 1gnorant crackpots and AN

BN -
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o outsnde agltators, certamly it would be difficult L .)eheve that
"'the shootmgs and beatings were the work of sane, Tesponsible
” citizens. But the entire protest cannot be dismissed so lightly. If
 the protesters repréenited a mmonty, it was certainly not an
" ,mSlgmficant on¢; a local opmlon survey" suggested -that as
. ‘many as 40 percent of the parents in the area wanted the books -
permanently removed from the schools.
. Ner should it be surprising to note that ¥

'Vlrgrma s most prosperous, -populous cc
- Nelkin notes, “Most textbook’ controversies A al
- folkin Appalachla but from- middle-class ciis.. ..., wiany of
2 ;whom are techmcally trained.” -Another disturbing fact about
g this’ protest is that parents.had such strong, even violent reac-
"tlons to a wide r.mge of textbooks already in use in many other
f‘places. This suggests that there may..be an enormous.gap .
"‘.between what professional educators’ see .as, useful materials -

’b ?’and what ‘parents consider morallv acceptable The' former .

read Eldrrdge Cleaver and find. relevance and - msnght, the
>latter see_only subvcrsnor) and obscemty o

_ "é.-and well-defined, understandable procedures for - handlﬁﬁ

e complaints. - . These procedures, once established, shouldtg
_couslstently mIIOWed so that, for- example, an irate parent 1s

. rnot”perinitted to disrupt a school board meeting with:com-’

reacher or prmcxpal involved. Those who do’ make compl&qts
should be assured of farr and sympathetlc hearmgs, it is crucial -

‘.concems In addltlon thcre should be orderly pro edures for

-Another useful step is to include parents on commlttees for o
textbook sel. ,tlon and for hearmg co‘nplamts In some «cases, . .

'plamts about a’ “book he or she has not even discussed wrth the - )

. that" they feel - that someone is paymg attentxon ‘to their .
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expressed by some educators that only. professronals are -
qualified to make such decisions and that parents, without any
‘specific expertise, are simply not- competent to’ participate in
:such" processes. It is true that parents do lack professional
' ’training for textbook evaluatlon, but the claim "that they
','should therefore, have no voice in this aspect of education_

g_»-'rnay serve to strengthen the feeling of parental powerlessness
c ‘ "that is at the heart of many of these’controversies.

" . In fact; ‘one of tht crucrél problems in contempcrary-

’.educatron is the parental aftitudes of susprcron and mistrust
that have developed ‘toward the schools “Parents feel that they

‘are excluded from meanmgful part1c1patron in’ formulating

2" school polrcxes. wlule’tlie real decisions are made by mistrusted

L professron’ls‘/who may have great expertise ‘about _effective: .,

g learnmg but who often show little empathy with the personal

-~ moral concerns of parents Nelkin summarizes the underlyrng

' '.j}‘drlemmaof textbook selectlon

. From the professronal perspectlve, designing a school curricu-
- lumisa technical enterprise that is best organized by experts,. L
" so'that’ the curricula will provide the student with the best’
R avarlable ‘information. From a local perspectlve, however,
R publlc education also transmlts values and bellefs Since such . )
" values and behefs are very much’ famlly matters parents must” "¢ -
‘be mvolved . . :

Evolutlon versus Creatlon

One area that would appear to be an unllkely forus for
:'controversy is" the study of a. relatrvely factual ob_]ectrve
'dlscrplme such as biology. But because personal moralrty is; as .
, ,we have suggested a. reflectron of the individual’s world view,"
I.even some aspects of screntrﬁc inquiry have moral overtones.
Chis is partrcularly true in the teaching ¢ of the theory of evolu-_.,
'tron, where teligious beliefs- directly conflict with ‘scientific:
rj:hodoxy ‘As Nelkin points-out, “modern brologrcal research
is ‘based ‘on, evolutronary assumptrons, ‘which.: . . ‘[are]. ‘the:
rp'and-;woof of modern’ biology":’! "As‘a’ result brology
'tho_oks ‘not only: teach evolutron explrcrty, ‘but: they also use
olutronary thmklng as’‘an-organizing pnncrple in’ developrng
1ology' as: ‘a’ coherent unrfied academrc drscrplrne
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‘teachmg approach seems both scientifically dubious and . -
‘ _morally repugnant to creationists, who believe in the Blbhcal o
. account of the divine creation of the universe. « :

If the controversy between: evolution-and creation were
mmply an issue of science versus theology, it would be suffi-
‘ciently complex to defy ready solution. But the problem is
further complicated by the work of scientific creationists who
~ hold advanced degrees in science and who, according to.

y ".‘Nellun ‘maintain that they are scientists who-are engaged not
. in‘a controversy between religion and science, but in a debate o
L about the validity of two scientific thec " g

- Creationists do research and < ro fheir ﬁn dir_lgs o
Joumals and textbooks to suppc  heir 1aim that evolu-
‘tion is only one theory of the o.._ on earth whereas .

“creation is another and that the two deserve equal time in
5 j"educatnon The most: conspncuous fact about this approach is
1that it “exerts " ‘pressure on education from complementary; .
directions: creation should be- taught in-the schools:in> rder,';'-
:both to respect the rehglous views -of the creatlomst and’ to::
/.
’ reﬂect the dxversrty of scientific explanatnons for-
i “life on’ “earth.. Thus fdr the creationists ba/r
“adoption of a pohcy of ‘‘equal’ tlmd%egézcmg of blology
.;under whxch\ creation”and evolution” “weould be presented as
e
two " altematlve hypothescs -about " the ongm of mankmd
" Their efforts have also. reSuIted in changes in.the content of .
“some texts, and the termination of’ federal fundmg for Man: .
. ‘A Course of Study, a social science cumculum whose rellance. .
on evolutionary thinking they found objectionable. .~ = ..
Ne]kxn,’notherself a creationist, points out that the conﬂlct' .
over creationism raises que\tlons far beyond the sitnple teach-" -
‘_ /mg of biology in the schools. She suggests, for example, that
the “moral lmphcatlons that can be drawn from the concept of S
- evolution and thethreat it presents to absolute ethical vahies -~
. are clearly far more nmportant\to many laymen than the detarls
of -the concepts scientific - verification.”. Blology ‘based ‘o
volution ‘may seem to 1mpl ‘that man is merely another-type
of animal, ultlmg.tely sub]ect to no law ‘above that*of "the .
survxval of the ﬁttest Smce this is the very doctrme used

15
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[ to Justlfy the rapacxousness of the robber barons and empire-

~builders of the nineteenth century and the genocide of the
totahtanans of the twentieth, it is easy to understand how.
“morally committed people might have misgivings about the
larger moral lmphcatlons of evolution.

Another problem .in the creationist" controversy, no less.
than in other sorts of educational conflict, is an increasing
anger over the tendency for educational * experts to proclaim
_ policy in peremptory and 1mpersonal ways. Nelkin refers to
parental resentment of “an impersonal educational sbureauc-
Tacy that fails to represent their interests and that insults their

personal behefs They are not 'ing against science ‘so
- much as resisting i fallible source -of truth:
that demes their sci.. , -ice m .ue universe.’ Here, again,

the basic issue appearstp be the need. for education to be more +,
l‘csponswe to parental concerns. .

L

. Sexlsm and Racusm -

/Concerns with- the moral content of school textbooks have.
»also arisen from another ‘direction. Many parents. and ‘educa- .
5 tors ‘have oecome concerned. with sexism and racism in educa- s
-tion;- sexual and. racial. stereotyping. is. one’ vanety ‘of’ moral B
“training’ thqt"has for'many years been communlcated by the
school’s hidden curriculum. .. *: .. T Lot
As' educators ‘have 1ncreasmgly come. to- ret.ogmze the ,
- importance. of education in shaping student attitudes and * -
‘values’ (that is, have begun to realize that there #5. a hidden = =
cumculum) textbooks have 1ncreasxngly come under scrutiny. . -
As a result, such standard (and four-letter-wor:iless) children’s "
~fare as thtle B]ack Sambo and the Uncle Remus stones have

rom the obhgatory “token = paragraph about G‘eorg,,
Washmgton -Carver, been ‘examinations of whxte hxstory :
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Recent textbooks have attempted to remedy such shortcomlngs

" “tions that diverse racial groups have made to /the development
- of American society. : :

©. + Even as those who organize and select textbooks had
' _".become aware of racism, writers began pointlng out some of

- /
class citizens. Shelly. for example, expresses concern for the -
effects of the- stexeotyped sex roles found in school textbooks—
~“boys were.found to be presented as active, masterful crea-"

R stereotyplng She reports on studies that found that, in elemen-
. .{ftary readers girls were implicitly - .iered a far narrower range
o -of. career choices than boys. One survey found readers dcplcted

e "‘males in 147 different occupations, while females were shown

37..'“ only 25 (1nclud1ng such 1mprobable role models as fat lady

splcuously not offered as a possnble male career).’ These texts

. men, while men have other goals to achieve."”

School ‘textbooks :4iat foster such stereog?es——suggestmg
. that blacks have -nc. comiributed- to ‘the development of -
Amerlcan soclety or that women are capable of doing fewer

Not only do they demez= the human dignity of nonwhltes and-
" women by suggesting thax they are somehow of less value than
white men, byt they are allso fzcrually inaccurateé 'and thus givée -
an incomplete, dlStOTLﬁ‘d pict wre of the nature of human

by’ avondxng racial stereotyping and recogmzmg the contribu-
_the ways that education has treated women, too, as second-

tures, while girls were passive, dependent, and weak.” Brody,
dtscuSSes the effects of instructional materials on sex -

. generally imply that * “‘women center théir lives and i 1nterests On ‘

types of jobs than men —do a d'sservice- to-alt who read them.

B

_experiences. N :
Perhaps the fact thai: - .crges most clearly from a dxscus-
sion’of controversies 0 - zzx (i »oks is that the moral cqntent of -

"education is being in.. ‘asmgly subjected to careful scrutiny.

increasing controversy aici coaflict over the use of various. types
of instructional'materinlc ~low successfully the'schools are able

. ‘torespect and respond ¢ “he vatues of parents S

[

(3 seems safe to’ predict that. on this basis, there may well be -

to handle such confli = may well depend on the1r “ability

in_the. circus, ‘witch, queen, ‘and parent-—-tl'ns last one con- - .-

?
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Historically, instruction on morality has been included as a
significant part of [American] education, Recently, we have
L abandoned any formal treatment’ of morality in the class-
e room lcst we offcnd some pupxls or indoctrinate cthers, '
S Biskin aiid Ho.sku.ton

As thxs statement suggests, 1t is the removal of moral - o
content from educatxon rather than its inclusxon in educauon, . l‘.l o
that represents a departure from tradxtlonal _practice. . The "
bellef that education skiould restrict 1tself to the teachmg of the :

\‘ three 's” orr\helr contemporary equxvalents isa relatxvely
‘ recent and, ‘some would argue, myopic ‘idea. The ‘traditional
g functxon “of. educatnon ‘has: beeh to: educate the who]e chlld

‘ moral tra:mng is no less 1mportanththxs endeavor than purely
““academic " instruction. Indeed; the: ancxenkGre ks~ ac ally
'con51dered the development ~of characte‘r as' the -priig
:{purpose of education, wrth mtellectual achrevement a valued

but subordxnate goal ' R -

o

Educatron has tradltlonally served as a means of soc1almng
c}uldren to become useful productlve cmzens. As the alnes'of

Since colomal times, Amenca has changed from a»funda
mentally rehglous soclety to one that is pnmanly secula

e desrgned to serve the “tyo ‘fold purposel_o
salvatron and the preservatlon of the state :

ERIC
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‘Today. Lauderdale continues, this tendency has been
developed to'a point where eduration serves primarily as “a
masswe training program for teachmg the 51ulls requrred by .

,asure of the ascendancy of secular values, however s the il
t that some churches Hold - large amounts of stock in -
“corporations.’ L e
Because moral instruction and indeed, morahty rtSelf hav
ften been closely linked to the formal pracuce of ‘organizec
elrglon ‘the, secularization of soc1ety has, -in large part, been .
lamed'for the’ current absence of moral content in educatlon -
This development was, in ,fact nelther necessary nor inevi:” .’
-table. morahty can'in part be linked as- readily to ratronalf_‘”
“.f-;thmkmg asto; relxglous precepts: Nevertheless a: bne discus-
.. " sion of the current place of religion i in the schools may do much
- to clarify the ‘contemporary status of moral éducation..
In popular mythology, much of the blame for' malung the
chools - (and as some would argue, the: whole of - soaety)
“Godless” has beén placed on the U.S.: Supreme Court. The
o Court s deClSlODS banning certain types of prayer from publrc' E
_education have gained particular attention in this area. As”
' Biskin and Hoskisson point out, these decisions were unportant
.'y“ but the Court hard.ly mventedryhe idea of secularxsm in soc1ety
or in educanon'~ § ) ‘
A _The decisions of theU.S. Suprcme Cour: e e judicially _
sealed a secularizing trend in American society. The Court
- said, in’ effect, that the moral and ethical system of main-
stream’ Protestanusm. which was dominant in.the. common
* ‘school ‘of Horace Mann and has been, influential . since” hxs_ o
- time, 1s no longer legally valid for the public schools of the,
S U A, The void_ caused by these decisions has been lefe. o7
_,unﬁﬂed ] . A SN
Lauderdale. pamally questlons this view, suggestmg that
elanonshrp between relrglon and publrc education’ has"' '
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', been and remafs’ amblguous He notes. for example, that’
“one cannot/{et label American schools as secular,” smce as
” recenﬂy ‘the 1960s a dozen states required Bible recntauons_.
- in the ?:ch schools. Such ,practices, of course, raise the very
ques n of the degree of- separatlon of church and state neces-
- sary'to ensure freedom of religion and respect for diversity in a
PR plura]lstxc*somety that prompted the Court's decxslons in the
“first place. But while' the forms of -religious observance have
. .,_.persnsted in pl.bhc educanon. Lauderdale questions theu
"substance, arguing ° “the avoxdance of controversy (legali.-‘ :
~and otherwise) whi.. is dictated by non- sectarianism has
" forced religious education in the Public schools which is per- SR
functory at best.” Schools c#ten offer purely formal rehglous
-instruction, designed solely to avoid the appearance of “God- "
 ledsness,” while at the same time they scmpulousry avoxd S
dealmg with any substantive moral issues. -
- Insofar as this is true, schools have been approaclung moralf
- educanon backwards, emphasizing religious forms even at’ the
expense ‘of moral content! Paradoxxcaﬂy, it is, precxsely the’
- forms of - religious practice that cause. cmrch-state: ‘separation
' d:f*'icultles. the-mere. recitation 'of ‘passages: from ‘thé ‘Bible
‘without reﬂectzon or- d:scussnon “raay easxly become a’
‘mechanical exescise; offensive to the religious. beliefs of many -
. “but-miorally 1llnm1natmg to. very few:- Conversely. the under.
lymg values the Bible artlculatcs form whatis commonly called
- the Judeo- -Chriscian hentage This more general set of value_s
‘deeply embedded in Americ¢a’s legal and political institutions
(if not always in the people who admimister ' them) does-
reﬂect ‘many of the consensus values most Arericans share. -
- The fact that such a consensus exists and,: mdeed forms-_f
the basxs for our mation’s existence provides a clue to the shape.}?
of’ ‘\the moral training . pubhc ‘education mlght provxde
Gorsuch, for exampne commemsasfollows. LSRN ’

o -ln a plurahsne souety. it is, true that nunor vanauons in . .

g ‘value systerlu need’ to be. respected and. the studént . left,
relatively free to come to his. oWn. conclusions. However,‘l
_students.do not need to-be’ encouraged to value justice; Tife, -
a faxmesa in- dealmg ‘with other people, and. the other bas: T
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P s
values of W/cs( culturc Thc tcachmg of thosc valucs and

of the necéssary skills t6 pr ~actice thein are well wnl"n both
thic” cugators mandate and the ranm of possibiities tha(
can’bc actualized. Gy .

Al

Cl r is even more expllclt suggcstv"" that .uioia ~ducation

4§ not only a legitimate function of public ¢ducation but a

necessary one as well, since, at its heart, democracy isa moral
..system of government [that] depends on moral man for its
success.” Indeed, a California statute, quoted by Berk. and

- others, expllcltly charges the schools: with re.,ponslbxllty for

: teaching “the principles of morality, truth, justice, patrigtism,

and a true comprehensnon the rights, duties, and dignity of

American crtrzenshlp Thesg shared values may indeed be
usod as the basis for developmg a program of moral education

"L that réspects the cultural and religious dlversxty within society.

Shaver, however cautlons agalnst overestlmatmg the

~dimensions of this- consensus, suggesting that “the Strength of .
1 & the basic values as a coheslve force for socrety is therr vagueness
7 in conteptual meanmg I

hl

oo WhyTeach Worality? ¥

Paradoxlcally, even as the place of moral content in publlc

education has become more ténuous, the need for it has ’

become more pressing. Enormous changes in commumcatrons.
technology, and even llfestyle seem to have combined to create
a general sense of moral confusion in contemporary America.
-The pst‘-nslble causes of symptoms of thls phenomenon (hlgh
crime rates, televised violence; sexual promiscuity, corruption
in high places) are as diverse as the prescribed ‘cures (tougher
- law enforcement, full employment) But, several- writers hope
* that moral education might provide a. parual ‘solution to the -
problem. Raths, Harmin,.and Simoni, for example, suggest
that there may be a relauonshxp between values confusion and _

’ *\behavrox: problems since persons with' unclear. values lack

direction in. .their lives, lack criteria for clxoosmg what to do

" -with their time, their. -energy, “their very being.” The moral _
-confusion in soc1ety represents a fundamental change. In the
past there was “a lund of common understandlng of what ‘

. . R, ‘
. e
. - . A A
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* behavior was good and what s ..d,  vhich attitudes and N
- aspirations were appropriate and which were inappropriate.”

. That general sense of moral clarify has largely been eroded,

o ~ and this, too, makes it necessary. for the schools to take a more -
. - active role in morai education, / - C :

' The arguments for the historical appropnateness and con-

. temporary necessity for schools to" become involved in moral

. education are complemented by a third fact-—-that such .
involvement is unavordable Schools may wish to ‘avoid contro-
versy by staymg away from moral questions, but ‘there is a
growing recognition that such an approach is not poss:ble
_Some schools-do, however, try to evade the question of
moral educatlon by denying’ ‘that i it has a. place in the schools “

~ students! formulate theit own values outside of school "but how :

. they’ do this and what those-values may be are no proper

. concern of public éducation, it is claimed. Gorsuch', however, - N
- argues that this approach is unrealistic) since it rests on the = *
. false: assumpt!on that “man is fundamentally a non-valmr{g, e
",‘nonethxcal -being.” "On the contrary,‘ ‘man has: .always func- .+ -
_troned as an evaluatmg creaturt- and has Judged the World;. e
around- him in’ ‘good-bad categones " As a. result, “Ignonng‘
~.values. actually turns’ out to be the. teachmg of unexamined
valum in an unexamined way. " Blskm and Hoskisson concur, m_'
thls _]i;dgment ‘commenting that it “is unpossxb/lé for-the
schools toh stay out of values. . . . Values are mev1tably_-‘j1
mfluenced by the school structure, the adults who work in it, .-
- the relations of all involved, and the choxce of sub_]ect matter -
’ and materials.” Ll L
_ An adclrtlonal problem wrth attemptmg to. exclude moral "
_"content from a school’s overt cumculum is that, if this is'done,
-such} content will "be conveyed only through the hidden
cumculum “The very fact that. a*school chooses not. to- deal'f
vdn'ectl' with moral. questlons lmpllcltly tells the student that -
‘the: school-places lxttle value 6h ‘morality. Further as.; Stager:"
amd: Hxll\observe, in the hidden curriculum of many teachers,’
morallty \xs ued to punctuahty, neatness; docility, and- con-
‘scientiousness: in. schoolwork.” Those values may be 'useful in
v.keepmg o\rder m the classroom but lf they are the only values
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_ ;.the school teaches. the chxld may deduce that they are. nzore :
ftmportant than other, more fundamental’ values such a8
- justice, honesty, and respect. for human dignity. Thug the
'“-lndden curriculum may, in the absence of more formal i instruc-.
tion, provxde moral training that is trivial and dxstorted' this,
’ too, forces the schools to take an active I'CSPODSIblllty for moral
; educatnon :
. Yet another approach schools may take to avoxdxng moral '
educauon is to attempt to remain value-neutral: -With- ‘this
‘ approach the school accepts the fact that it will mflu ice the
“child's values, and,.as a result, deliberately attempts to leave
those values unchanged This approach, ‘too, rests on-a:set of
false . remxses It. assumes, for example, that it is possnble Lo’
emofﬁhe noral contént from a question or sub]ect It further. .-
, assumes that'a eacher can be suffic:ently objectlv to. recog
~nize his or her brases}do@ teaclung that:is free )Sf any taint’
- of those biases, Gorsuch.cites™a-study s howmg that researchers
annot even run rats thrOugh maz 'th0ut _untntentlonally

- more: ernotxonal and sub]ectxve area of moral values? :
" Nelsonsummarizes.the problems ‘schools face in’ attemptrng _
to confront the demands of moral educatxon./ - '
: - . The notion that one should not engagé in moral teachmg is -
logrcally -possible - but’ not pracucally possnble. It would, - .-
scemthat all that is possible irf this dnmensnon istodoitwell ¢
or ill, ih an examined and conscious manner or. nanvcly, thh U
all shades of in bctween ' ) . R
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 APPROACHES TO MOR’AL EDUCATION B

TR S : e

. V . o - ) * Ty
; Desplte the formrdable array “of arguments offered to //
demonstrate the need for moral educatlon, the subJect itself

" remains surpnslngly ill: deﬁned It may’ well be that moral - / /
educatxon like.motherhotd, is an “abstract rdeal that everyone /

h supports in pnncnple. In practice, though, there: may be almost
" as many spectfic deﬁmtlons of moral education as there¢ are seta“
* of motal beliefs. Stager:and Hill outline some of the uestlons
,_moral education” might. encompass: A

_ »',JMany of those whio_are pressmg for moral educatmn m ‘thé: / S
. 'schools obviously have.i -in'mind the discussion of a- w e range / LI
- of, issues .including . parent-child relauonshlpa, civil disobey = .
-duence. busmess ethlcs the moral status of war, mercy, lullmg,
”-;mequalltlcs in socnety, ‘crime: and’ pumshment,a;(d “quahty
~..‘ofl|fe""_ SN S ‘/}r
These are some of thc most complex, dlfficul and errxotlonally :
vol/aule issues in sontemporary Amencan 1ety and-each
’ghas the capactty to. generate ﬂa}most u nited ontroveray
It is"probable that notwo ple could ompl /tély;_agr'feejon
exactly what schools 8| ouLd teach about éry of hese questions..
esausfactory resolutlon of this) problem of cnijc content/ is
“clearly necessary to"the successful d '1gn // rw:;y /program of o
: ‘moral education,s " 1/
= Superka ‘and Johnson list a num er of/di erent apprdaches
o devising such:a. program ‘Inculgation, éhe explicit teachmg
of speciﬁc values, is’ probabl z ,rn t’ tradmonal( type of
moral instruction, It i is, 1 however particularly vulnerable to the
problem of content’ The 1dea o/t aE schiools should each values

n\
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u‘eatxor.z obhqucly. tcachmg children how to dcvclop and
“understand values, rather than telling them what those values
ught to be. Carbone describes the underlying rationale for
sucha prograni “The aim of moral education at this level is to
“stadents in becoming. mdcpendcnt moral agents;’ pmplefj‘f
"m‘ accordance with- prmcnples frecl}'s chosen .as‘the. "
result of a_nalyuc reﬂccuon. " This respect for students as valu- %
g in v:duals ;s basxc to the mcthod of “valumg of lvalues'.‘-

5th¢m Thls approach has provcd useful and Raths ‘and - his
6llcagues note that “the research shows that studcnts become
more vital and. purposcful when g:vcn opportumucs to clanfy:
?,thcxr own values. . . -

Kohlberg s Stages of Moral Judgment o
Th° W°l'k of KOhlel‘&,, whlch seems to dommatc thc cqn- B

‘tan c e of u uung ducussxon and' analm \moral quesuons as’ as
,-,mcthod f- clarifying values.' Kbhiberg's fpec:ﬁc approach is.
ase& on ‘an. analysxs of the thought procases that govem‘
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réstructurmg or’ rrorgamzatxon of expenence is called a ‘cog-’
- nitive stage’.” Kohlberg analyzed these stages and concluded '.'
.‘that there were six cognitive stages specifically rqlated to-.
dlffenng levels of moral judgment. These stages; hsted undex’

: .:,threc broader headmgs, are asfollows ow -3

- ‘\Preconmlronal Judgc actions solely accordlng to results. .
N Stagc 1: Punishment and obedience oncntauon—-rght actlon consnsts
- of avoxdmgpumshmcnt and dcfemng to power . . . W
Stage” 2 -Instrumental-relativist oncntauon what is nght is. what
 satisfies onesnccds -

e Conventional: confonn to and support thc cstabhshcd ordcr M i S
o N Stagc -3: Good*boy nice glrl" oncntauon-—— d: bchavxor is’ what
v wing approval ; : ,
Stage 4., Thc *#law. and ordcr ofientation —what is rxght is’
) rcspect for autho’l ¥s mamtammg thc socnal ordcr for its own sake:

: “on, w\hm is lcgal but wuh thc pusmblhty of changmg laws (This is’ thc“
. ofﬁéial morahty of thc Amcm:an govcmmcnt and thc Consmu\

:\‘sxveness _umvcrsahty“, consxstency (“At heart thesc are umvcxsal pnn
cxplu of ]whca. af thc rectprocxtyw I

*proi;emes that make_them ‘useful for moral ‘education.’ Each .'

tagevls a structured whole orgamzed so that an mdmdual wxlli_
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‘sxtuauons he or she confronts The basic method of. sumulat-

ing ‘moral development is to use the examination of moral

dilemmas to facxlxtate the transition from one stagz to the next.
{This is often done by exposing the children to situations that -
pose problems for their current moral reasoning level, but can
"more. satisfactorily resolved using: moral, reasoning . at a
fh;gher level. ' When they experience the' greater completeness
and logrcal consistency of the lugher stage, they may leam
‘to prefer the reasoning implied by that stage.. ._‘~'~'_ -
E Kohlberg concedes that moral’ ]udgment is not mvanably
.~ linker to moral behavmr. but judgment is the only dxstmctlvely
moral’ factor in such behavior. Insofar as. it ‘is - possxble to.
. sumulate cognmve development through these stages. itis also -
possxble to teach moral Judgment Stager and Hrll concur w1th
thrsclaun Co T , L
Data gathercd 50 far suppurt the view that tcachmg inter- R

vention.does in fact increase the student’s ability to think

critically on moral issues ‘and that theoreucal discussion is &~

- useful tool fori mcreasmg the level of moral reasoning..

_ Landsman discussesa sample program of moral educauon ‘.
X based on Kohlberg s work that is dwgned to encompass-a wide o
: range of moral dilemmas, Specified times are set aside for the .
study (through film-strips, readings, and role- -playing) of a:
't~51ruatxon that generates conflicts that reqiire moral- judg-
?"v'ments ‘Discussions ate -held first ‘in small groups anli then .
: “‘among the entire class. In addition, sifuations are discussed as.
*. they arise in the classroom: There are certain rules govermng o
~ all types of dlscussxons -Children are encouraged both to -
“ ‘respond to situations and .to discuss. the reasons for their
" responses. Disciissions tend to concern COnCepts such as fair-
1. ness, honesty, Tules, loyalty, friendship, anger, and Jealousy
. Teachers try to ‘stimulate discussion at a stage one level above
that of’ the least developed individuals in the group, but the
v'dlscussxons are predlcated on the belxef that there is no one "
. “nght answer to a true social question.” .

- -

Objectlons to Kohlberg s Approach

_* A number of. wnters -offer spec1ﬁc cntxcrsms of certarn




' aspects of Kohlbcrg s approac' Bricker, for example, cautions

" ‘against methods that underestimate the unportance of the

o emotwnal aspects of moral questions. A dilemma is a dilemma ..

iy - precisely because i it generates strong feelings. Thus the heart of

<2 moral education should be a sense of personal involvement in

7. -the quosuons being consxdered If the feelmgs of students are
n xmoortant, those of teachers may be everi more so:

. Ateacher's personal morality should be viewed as a cruc:al
o part of-a moral-education program, not .as -an unwanted' -
intrusion that can be avoided through the se of a teacher-
- proof program which focuses upon the cognmve side of
moral judgment only. — .

) Lemmg. too, raises questlons about the detachment that
Koh]berg s approach seems to imply. He suggescs, for example,
that the effectiveness of a Pprogram may be close,y rel

- way, the moral questio examin , _ S
dxscusslons in which students are asked to rmake decisions
~about what they would do, rather than merely o judge what

Ca 'hypothetlcal character has done. Similarly, discussions - -

. centering. on real-life situations directly relevant to students’ -
personal experiences may be more meamngful than examina-
tions of “classical” moral dilemmas, which raise abstract issues -

Ij;and mvolve characters w1th whom the sub_]ect has trouble

’:1dent1fymg L :
© .. Another question raised by Kohlberg s work is whether itis
actually possible_to develop a system of moral educatlon that .-
- is genuinely nomndoctnnatlve .Kohlberg claims that, sinice his - ..

L ~_stages are ‘universal, the progressi‘on from one to another s

natural though by no means mevxtable-—and thus non-

“indcctrinative. The Educatlonal Testmg Service suggests that, -

“in fact;c -Kohlberg's. stages are culture-spec1ﬁc. based ‘on the -
mtémahzmg of democratic-liberal values, with “ justice” as the -*.

‘highest value. “The: tcacl’ung of such a value system is, as we . .

suggested earlier, generally considered a proper- functlon ofa..

system of pubhc education .in a- democratlc socmty,kbut that' -

.merely means it is mdoctrmatlve in an'acceptable way. . .

“Wynne suggats that, since there ““is more- popular agree o

ent. about many values than educators reahze,~ 1t Is:not '
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. inappropriate for schools to = - ;:;;;roach that is avewedly

- . indoctrinative. - This need uc . that children will be
taught values their parenw: t ..ud -objectionable, - since
* Wone sees another chanr . =« rure of public education: -
™arents should be givéft; wo == choices a!iopr school . - -
scrollment. They shows? & - place their children in
schools with policies thar =i v vzlues, 50 that educators
12 such schools ‘cout: i bz carry out a pamcular
wrovalues policy.’ o
Tk notion of diversity w2 ¢ducational system but’
" relative homogeneity withi-"gn aal school may suggest a
partial solution to the entiz-~ .+ :f attempting to provide -
 meaningful - education fc ¢ without antagonizing
. ’parentse _ o S ‘
Some Unar -uestlons R
._In a sense, this discu:: :zal education has barely -
~ scratched the surface. As v -2, the subject-itself isnot
new, but the idea of discus “iicitly rather than simply -
leaving it within the “hidc.. zulum” does represem a
“ ° departure from recent practice. T
There are a number of un~’ ~ed. quesuons about moral L
. education. For.example, give :zontext of textbook diffi-
"culties outlined above, what: e public response to moral
education likely to be? In:: . » limit our discussion to

manageable ‘proportions; w . - -cefrained from discussing

that question and a wide r#u: -7 other issues as well: the

. implications of any specvaz' ¢ zm for teacher training;

methods for integrating moor: - -truction into the overall

- curriculum; the types of sacizal +***=raction that are mvolved in

oral educauon parucuarHy tri ¢ 'nction of the teacher as a
model for students; am: diwerr .ther "questions of equal .
importance and complexi'y. % .7t it is quite possible that -
moral education may becmn . -5 f the most pressing ques- -

‘tions in American educat’ = “nt7.¢ iast quarter of the twentieth

century. Qur discussion 1: == i introduction to it.
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CONCLUS!IGH

- * Imaserss zzmblic school system i -ery muct @ mirror of
che society it =rves. T'he presence of mwizl conict withim

P

American edmr:.:a*mm t. “Fis in no sense remarka} e Indeed, it

seemsclearthas in= - -ocratic sociery that vaiiws= freedom ¢f
thought amd =z 1, conflicting moraies are an R

inevitable—amd ~wt + esirable—part of a system of public

- education. 4s = rest ;, while. moral conflicts - may create

"‘»‘problems for- sducantic . the idea of attempting to “solve” such’

~ problems zbsesiny: Aearly unacccpcabL Th= only possﬂnc

“solution’ izt . ..y imposing a general cezzformity on the

“educatica: ~see==. or che larger society), is ineompatible with

.~ Americz's wsampt ysimes. Nevertheless, it is alsc clear that the

unregu..aw <ompetivion of many conflicting viewpoints, while
it ‘may wefi=ct a -z=althy * diversity, can easily become

. unmanagesisie and disrupt the’ effective fu:ncnomng of the

’ 'schools.

The tasi f educaz=on is, thcn, to ﬁnd some middle ground :

‘some way:: 4: resmeczn:g the needs of differing points of view |

and still t::zmm:&**twely No'mattex how successfully this is -

"= done, jtmmemg sare t xredict that moral controvcrsy-—whcther o

.. about te-tbormks, marz. education, or some other question —is

- -and will “rurmue: 3o Sz a basic fact of American’ educational

. 1ifé. The "= wr wisools can do is to work’ actively "and

. resourcefu.ly r'rwmdp quality educatxon wuhm th= context of -

Tespect fe ches :hwgmy necessary to an ‘open, plurahshc T

o socxety ,

o

o i -,‘-t.

.
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