| DOCUMENT RESUNE
ED 137 756 o cs 003 370

AUTHOR Sweet, Anne E.; Burbach, Harold J.

TITLE _ self-Esteem and Reading Achievement.

PUB DATE apr 77 ‘ ,

. NOTE 26p.; Paper presented at the Annual HMeeting of the
Ametrican Educational Research Association (New YoTk,
¥ew York, April 1977) ,

EDRS PRICE MF-$0.83 HC-$2.06 Plus Postage.
DESCRIPTORS Educational Environment; #Rducational Research;
. Elementary Education; #Reading Achievement; #Reading
CQEPIEh?ESiQﬁ; #Reading Research; #5elf Esteen

ABSTRACT .

This study jnvestigated the airectionality of the
relationship between self-esteen and.reading achievement in 286
students in Lynchburg, virginia. During the first year of the
three-year study, subjects were fourth, fifth, and sixth graders. The

Coopersmith Self-Esteem Inventory and the SRA Achievement Series

subscales were administered; sex and age variables were statistically

controlled. Analysis of data revealed that self-esteen was
predorinant over reading comprehension both congruously and
unidirectionally. Increases in self-esteenm vere found to be folloyed
by increases in reading comprehension achievement, while decreases in
self-esteer vere followed by decreases in achievement. NoO pattern of
predominance was revealed between self-esteen and vocabulary .
achievement or between delf-esteem and spelling achievement. The
implications of these findings suggest that an atmosphere which is
conducive to the enhancement of self-esteem should be incorporated
into the environment where jearning is\to occur. (KS) '

\ \

N

\v

**#*#*****}ﬁ###**###*****#****##*#**#*#*#**#*t*###i?****#***#******#*$$;

* Documents acguired by ERIC include many informal unpublished

* paterials not available from other sources. ERIC makes every effort
* to obtain the best cOPY available. Nevertheless, items of marginal

* reproducibility are often encountered and this affects the quality

* of the microfiche and hards@py'reﬁroanctigns ERIC makes available

* via the ERIC Dceument‘aepraauctian service (EDRS). EDRS is not

* responsible for the gquality, of the original document. Reproductiors
* gupplied by EDRS are the best that can be made from the original.

*

#*?*******#####*##*#*#***#***##?*******#**#***##*#*##**#*****#***#*i#*‘

MY E X R R



5 O3 370

O

ERIC

Aruitoxt provided by Eic:

Self-esteem and
and junior high
(Sweet, 1976).

U5 DEFARTMENTOFHEALTH.
EDULCATION & WELFARE
HATIOMAL INSTITUTE OF

RIS DOCUMENT HAS BEEM BREFRO:

DULED EX&CTLY AL RECEIVED O
" 1HE PERSOM O ORGANIZATION DRIGIN-
ATING IT POINTS OF VIEW OR OPINIONS

SERT IFFICIAL NATIONAL INSTITUTE OF
EDUCATION POSITION OR FOLICY

Self-Esteem and Reading Achievement

Anne E. Swe=t and Harcld J. B@Ibax:h

University of Virginia

¥

A papér presented at the Annual Conference, American
Educational Research Association, New York, April, 1977.

“PERMISSION TO REPRODUCE THIS CGRY.
RIGHTED MATERIAL HAS BEEH GRANTED 8Y
"Anne E. Sweet
Harold J. Burbach
TO ERIC AND ORGANIZATIONS OFERATING
UNDER AGREEMENTS WITH THE NATIGHAL IN-
STITUTE -OF ATION FUATHER REPRD-

DUCTIOH OuT THE ERIC SYSTEM RE.
QUIRES PEAMISEION OF THE COFYRIGHT
OWKER ™

The study is based upon an unpublished doctoral dissertation:
reading achievement among upper elementary
school students, University of Virginia
Requests for reprints or inquiries should

be sent to Anne E. Sweet who is now at the Administration
Annex, Petersburg City Schools, Virginia -23803.

24,01



Abstract

The directionality of the relationship batween self~esteem
and reading achievement was investigated. The Coopersmith Self-

Esteem Inventory and SRA Achievement Series subscales were ad-

- ministered longitudinally to 286 fourth through eight grade

students. ‘Sex and age variables were statistically controlled

and modified cross—lagged panél analyses were performed on three~

wave, two—variable data. It was disclosed that self-esteem is pre-
dominant over reading comprehension congrously and unidirectionally.

Tt was indicated that increases in self-esteem are followed by iﬁcreases
in reédiﬁg c@g@reh&ngi@n achievement, and decreases in selerstgém

ere followed byvdgcraaSEE in géading comprehension achievement. No
pattern of predominance was revealed singularly between self-esteen

and vaesbulafy achievement, or between self-esteem and spelling

achievement.




Self-Fsteem and Reading Achievement

The role of self=concept In agadémic achievement has :egeived
voluminous support from research (Wattenberg & Clifford, 1964;
Coopersmith, 1967; Henderson & Long, 1971). It ias indicated by
evidence accrued from recent research that students! failures in
basic subjects, as well as the misdirected motivation and lack of
commitment characteristic of the underachiever, the éﬁr’ap;aut, and
the socially disabled, are related directly to differences in per—
ceptions of themselves and the world rather than to differences in

basic capacity (Purkey, 1970).

Colemen (1966), in the landmark study Eguality of Educational

itv in Amerdics. found that students' self—concept is among

the three attitudinal variables that explain more of achievement
variance than do any other set of nonintellective variablés in iha
survey. Whereas it 12 spparemi from this and related 1itératﬁre on
the subject that self-concept is related to academic achievément,
it is importamt to note that theré is a leck of definitive research
relevant to the directionality of the relstionship between these
variables. Does seliéﬁan;egt;wéigh more heavily upon academic
achievenment, or does aaaaemiﬁlaghievémént>bear,g?&ater prevalence
mﬁcn self-concept?

Many researchers have sought to attribute @&usality‘ﬁa the re-
lationship between self—concaph aﬁd asademic achievement, Based upon
fhe evidence accrued, ﬁnw&vgr, this conclusion appears unuafrentedg
Calsyn (1973)vaﬁtémpteaAta'unravel the pattern of causal predaminance
between general self-concept, aeademig(self—csngepﬁ, locus of control,
and school achievement, ﬁsiﬁg a research dgéigﬂ common to the one
employed in the present study, four sets of panel data framyseﬁarateA
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Vreéearch prsgééts were reanalyzed with the eross-lagged panel correlaticn
'”teahﬁique (Gampﬁéliﬁ 1963; Pelz é,Aﬂéréﬁs, 1964). Academic grade point
average was found to be the iﬁdagendent variable and self-concept of
school ability was found to be the dependent variable., The iniérenga

of caﬁsslity as daduced in the Galsyﬁ.(1973) study may not be unequivocal
because the possibiiity éxisté that. an intervening %ariabls,ithe presenée
of which remains to be identified, is related causally to one or both of
the aforementioned variables (Sweet & Estes, 1977). Hence, the relation=
ship between self-concept and academic achievemernt can be,canceptualized
more appf@pfiataly“as directional in nature.

There remaing mqeh_séecﬁlaﬁian as to the pattern of predeiinaﬁce
between self-concept and academin achievement. As & resu;t, school
curricula differ in emphasis beczuse varying degrees of predominance b
between these féctcrs a:é assumed, The purpose of the study was to in-
vestigate the directionality of tho relatianship-bétween sell~concept and
academizwachievement@ Self-concept is ccnfined here to the svaluative
dimension of séli%esteem in which it is held that a person's percepticns
of himself are derived largely from the reflected appraisai of others
(Mead, 1934; Sullivan, 1953; Coopersmith, 1%&?)- Academic achievement
is confined here to achievement in reading. It is instrﬁstivé to note
that ‘educators traditicnélly have considered achievement in reading to
be the crucial eriterion upon which the prediction of success in other
academic areas is predicated. _

Speciflcally, the study was conducted in arder to ESQEFtaiﬂ whether
or not a pattern of predominance exists between student self-esteem and
reading comprehension, vocabulary, aud spellirg achievement, and to as=

certain which condition bears greater prevalence.

i



Method

The method of analysis that was utilized to examine the direction-
ality of the relationship between self-esteem and reading achievement is
a modification of the cross—lagged panel technique (Campbell, 1963;
Campbell & Stanley, 1963; Pelz & Andrews, 1964). In the traditional
cross-lagged panel model, correlational data relating two variables at
two points in time are utilized. The correlations, cross and lagged
over time, are compared to discern the pattern of predominance between
the variables. Restrictions on the general model have been identified
independently (Yee & Gage, 1968; Rozelle & Campbell, 1969, Duncan, 1969).
There are four competing hypotheses: T

1. A is predominant over B congruously;

2. A is predominant over B incongruously;

3, ‘B is predominant over A congruously; and

k. B is predominant over A incongruously.

Congruent effects of one of the two variables involved and ingongrué
ent effects of the other are not differentisted vithin the original cross-=
lagged panel model (Yee & Gage, 1968; Rozelle & Campbelil, 1969). 1In
addition, inferences will always_bé underdetermined by two-wave, two
variable data (Dunzan, 1969), thus restricting the idéﬂtifieationréf bi-
directional relationships aé well as congruent and incongruent relationships.

Operational alterations (Sandeil, 1971) were adopted in order to
expand the vwtility of the gencral mcdel., . The pr@cgdures.Wére altered by
taking measurements on both variables three times instead of twice, so as.
to obtain three-wave, two variable panel data as opposed to the two-wave,

two variable data which are utilized in the original design (see Figure 1).

4Gﬁngruéﬁt and incongruent directional rela#ignships as well as bidirectional

relationships are identifiable when pracgﬁural alterations are adopted.
: / ,
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Subjects, The subject” sample consisted of 286 public school
children drawn from a two—school population located in Lynchburg, a
city in Central Virginia. During year one (1973), subjects were fourth,

fifth, and sixth grade students; the same subjects became fifth, sixth,

sixth, seventh, and eighth grade students for year three (1975) of data

collection.

mentation, The Self-Esteem Inventory (Coopersmith, 1967) was
-utilized in the study to measure self-esteem. The Self—Esteém Inventcry‘is
a self-report qgestianaireiecnsisﬁiﬂg of fiftysgight descriptive statements
to which students respond "Like Me" or "Unlike Me" accardingita how each
statement .is perceived to describe personal feelings. The four areas of
self-esteem icsusgd upon in the Self-Esteem Inventory concern peers, parents,
school, and personal interests. The SRA Achievement Series (1972), a
multi~level edition of achievement tests for grades four through nine,
was-utiligéd in the study to measure achievemént; SPeéifiaally, the
reading (comprehension & vocabulary) end language arts (spelling) sub=
scéles from the SRA Achievement Series were used to measure achiévement
in reading.. |

The data were collected longitudinally, at three different points

[

in time over a three year period. The data. for yeaﬁg one and two were

collected by Lancaster (1974) in conjunction with the study Locus of

—

The data for year three were collected by Sweet



(l??é); Subjects were ;imiﬁistered the Coopersmith Self~Esteem Inventory
1967) simultaneously with subscales D% the SRA Achievemert Series (1972)
during the spring of 1973, 1974, and 1975, |

Independent score values were yielded for the Self, Social, Home
and School subscales of the Self-Esteem Inventory. In addition, a total
score value, a representative gcmposita of the suﬁééale scores, was
yielded. All readiﬁg aGhievemeét scores were in the form of grade equiv—
alent, The SRA Achievément‘Series score values that were utilized were
Comprehension, Vocabulary, Reading Total, and Spelling.

Three sets of scores were correlated by the Pearson P?Qductsﬂament
correlation coefficient, Beéaugé sex differences and age distinctions
in the selfiesteemgachievément relationship were ﬂiscerned-(Bledsée,l967;
Primavera, Simon & Primavera,.l??@; Long, Henderson & Ziller, 1965, 1968),
these_variablés were considered as'pqtentially confouriding and, thus, -
pecame subject to statistical controle = Partial correlations were obtained
by holding the sex ani age vé%iables constant, The crucial felatienshiPs,
the cross—lagged second—order correlations, were compared by testing the
" significance of the difference between them using a two—tailed test.

These comparisons were made in accordance with Sendell's (1971)
extended model of the Campbell and Stanley (1963) cross—lagged correlation
method. Specifically, the relationships that wéré compared are as follow:

TsmRA, and R SE, |

"SE\RA; and 'S, RA,

"RAJSE; end  RA SE,

The test of Pearson and Filon (1898; Peters & VarVoorhis, 1940, p. 185)
was employed in this procedure. |
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Statistical analyses on the cross-=lagged partial correlations
were performed in two stages. During!stage one, cross—correlations

between years one and two were compared (rSQIRAE and rﬁglsEg) in

order to abstract a pair of campéti;g hypctheses. Euriﬁg stage téﬂ,

the cross—correlations between years.cne and three were ccmpaied

(rSElRAB and rsglﬁég) in order to isolate one of the rival hypotheses
within the pair that was identified previously. At the same time, it
became possible to discern whether or nat the relationship between self=- .
esteem and reading achievement was unidirectional or bidirectional i§

nature (rﬂglgﬁj and TEAISEEZHere compared).

In Tables 1, 2 and 3, the cross~lagged partial correlations and

the 4 ratios fesulting from the statistical comparisons that were made
between them, are presented. In Table 1, the cross—correlations between
self-esteem during year one and reading achievement during year two
(?SEiRAE) are given. In juxtapcsiticn_ta these, are the cross—correlations
between reading achievemert during year one and selfiesteem;au;ing year
two (rﬁglsEE); Thé differences between these sets of cross=lraged partial
correlations are represented by the corresponding % ratios, oi which -1.960
or higher are statistiéally significant at an alpha level of .05, The
data arfangement in Tables 2 and 3, the cross-lagged data between years.

one and three, and years one and two, is analogous.

After an inspection of the data in Table 1, it was revealed that

‘a consistent pattern of predominance emerged betwé;Y selfcesteem and

reading achievement, even after the effects of sex agg%fg had been
controlled statistically. It was found during comparisons between the
11
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Table 1

Cross- Lagged Partia1 Corre1ation Cceff1c€ents and t Ratios

READING;ACHIEVEHENT

Camprehens1nn

:’Vuéébu1ary ,

' Reading Tota1

Spe11ing

SE]RAE RA1SE2 t

SE]RA ‘RA, sgz if;;g'r

SE RA RA]SE2

-.; SE]RAZ RA1552 * t: B

e

{1489

L1760 -1.99908

2350

1887 1443 - 6290

.2874. ,1837 -1,9055*

L0978 - 8366 |.

139 - -1.6721%

1814

.2@975' 790 - 4757

1553\' 081 1,070

19611606

1420

5351

2357 1845 - .8144

7006 |

.2729

1498
2087
0768

L2722

”:179;
0963
025
'}1521

1874

ﬁ1 7233*
. ;0952’
21,3758

-1.6281

2697
2239
2307 ,

2826

582 ¢i1529 !1 s996+ |

1122::E 8800 |
615 -1,0005 -
1465 -1,1679

1804 -1.7044%
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6

[
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o7

g

Rl

250

28000

1489

1,608
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A |

1797+

1890
0560
R
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;;.2_097 - 758

68 100
6167
SLTRN)

250 90

i,1_.aé1__ f

488

1568
g

1182

J768

m 1'_.63__'86}
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21 1.8

6550
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’;1532

o
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o7 |
'; 2é3§.’f§-f‘i1 .-069,4"_
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2307 1 1786
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Table 3

CrasssLaggéE Partial Correlation Cae?ficients and t Ratios

/ ~ READING ACHIEVEMENT

Comprehension R Vacébﬁiéry}r} - Rééding Total Spéiiiﬁg ' ’7 ' i' :

SESTERN | RASEy RASE, L | RASE; RASE) b|RASEy RASE, b [RASEy RASE, .t

F |73 760 0506|164 L1790 2083|0782 L1792 0203|1380 1529 -.2998 |

ofal  |.0933 L0978 0767|0707 0861 2724 |.003% 0963 .0496).0580 M1z 9603 |

e | L0777 .13 1.0475| .0465 1506 1,763 L0691 .M25  1.2023 | L0299 .16%6 T 2.23f| .
hodl | .2214 1443 -1.2564| 2084 1420 -1.0796 |.2236 1521 -L.1G63|.2867 -.1465 , 1.8078* |
tal | | 1882 L1637 - .000[ 1634 1845 4207|1849 16740 L0500 |.1S85 1604 4959

£ 410




cra#saﬂgrrelatiana ﬁlmz and EA1532 that EElRA2 ;'5- Rﬂlﬂ . This
dj:ecbinnal pattern was evidem:ed thmughaut- however, a lavel af
significance was reached for c\’nl;v' ag apprmdimate ﬂﬁgibh:l;'d t:i‘ the
atatlatical comparisons that were nade betwesn the crass—earr&latiana
RAE and Rﬂ,lﬁg The crass—cgfrelatianal camparignns 4n whj.gh a |
level of significance was reached are as fcllawg' (*1:}{.-10- **P{-Q5)

TsE and RA . -

Seif - and - Comprehension %

Home ' and Comprehznsion #*

SE Total and - Comprehension #*.

- Self and Regdi.ng-'l‘@ial *
. SETatal and 'Spaliing *

Thus, stage one af the ana:l.yses was complet-ad; A pgir of ccmpet::ng
hspc:theses was abstra:ted ’b;v' exa.m:ming t.he ergss—eamla‘bmns between
years one and t.wa; Because a‘img is greater than ml ,' Teither o

-_self—estéeﬁ is predam:mant over readiﬁg achievement c:angmausljr, or.
- --readmg achzsvemaﬁﬁ is- predammant. over self—esteem in:angruausly, ma;‘e
tba:n the c:ther way a-cn.md (’icze];l,e & Campbe];l., 1969); _ -
A;Eter -an mspectian of t.he dat-a in Talbla 2, it ﬁas I‘B‘?&Eled t.hat.
RAB is less than SElfLL,.' ﬁn.s djreatianal pat.t.ern was avidenced
'tm-gughaut* hovever, a level of signji‘icance wss raached for only. an
| apprnmate cne%hirﬂ of t]-e statlsbieal cemparisans that. were ﬁde !
betwean the crasszcarrelatisns a‘lmg a.na EJ_RA The erass-ccr;‘elatianal
gampa;:‘lsans in which a level af s:.gnifigance was reat:hed are as fa]lcvw-
(*P{.lﬁ"**pé-@ﬁ) o |

TSE ““and -RA

Self ‘-and = . Comprehension #**
Social - and Comprehension *

_ ' SE Total < and - Comprehension e
s S -Social and - - Vocabulary = #
B " Social and Reading Total #

SE Total and Reading Total %

18




:earrelatians batwesn yaars one’ and threa, and ;y ta.rs arg ami twe; It- was

'revea;ed that E.li < 531“2 'I’harei‘are, salfﬁeateam is pﬁdaminant
over reading achieiremerrh r.:cmgmau.sly because E.lfmj is 1555 than: SEl
RA (Sendell, 1971). | SRS

St-age two of tl’E analyses was gont.inued .’m a:ﬂer tt: dist.inguish

betweefx mﬁdj:ectianality gnd bldjrectiamlity-‘ After an mspactiun Df
/
'l',he data in Table 3, it was apparent that RAlEB is ncrb markedly differem—-

o from HA EE That ;Ls.a level of sigxﬁ_ficanea was real:hed i.'ar ctnly thraa n

Df the twenty . statlstical camparz.scns that were mad,e betﬁesn the crass*— i

carrelatians RA SE:3 and RAlsEg; The cress-ﬁcrre}.aticnsl camparigans in

wh;n.ch a level of algn:_f:leance was reached are as fa]lew- (*p 4, .1()

-

' TR ’  and - EE | o
Vacabular? - and ‘Home * . -
Spelling " and ~ Home %%
. Spelling andﬂ Schaal *

ihe d:rect.ianﬂ pat.tems of these crcss-ca;'relatlans are iﬂcansist-ent
and are only th‘rea:ln rmmbeér; Neither of the hy?athases cencsem:mg tihe: -
ﬁi:idi:aatinnality of the selfiasteemsré’adiing achiévemnt relatianshiﬁ was
subsbantiated satlsfa:tcrﬂy ’by the f::u:lings. - The remajming hypathesis,
tha.t the relat.mnshlp is un:.dj‘:ectlcnal, was’ ébstracted far ::ansiderata.nn:
. It was observed prenausly that . RA'lSEB is not ma:ka‘dly difierent- o
from *RA SE?_ (see’ Table 3) By raw samparuan, it was evident- t.hat. thg |

sverage ﬂji‘ferences between SEIRAZ and HAZ_SEZ (;0666), and, sz‘.laaj
and . SElPhAE (—.Qé'?Q) are nat. very dii‘ferent f;‘cm ‘one another :Ln terms

"

of mitude. At. the  same t.ime, f.hese average d:iferences appear tc:

be “mich larger t.han the average differenee between RAlsEE and RA;_SEE

‘_(.g,qgg;s)._" | 19




A ALl ereeeélegged-peftiel Zeefreletionx eeeffieiente', except theee
whieh were eemputed frem SE Total and Reed.mg Tetel,' were eerr?efbe& to~ T
z scores and ereee-eerreletienel djifereneee wers eelc’uleted. it- was |

,aeeerhe;.ned threugh etenderd i‘ldependent L eemperieene t.het. eltheugh the

| average differences between *SEJ‘E;‘XE and _R.;A,ls,:g; and, SElRA and SElRAE
do not differ eignifieently frem ene enet.her,f't—he ev‘erege differences
bet-ween SEJ_RA2 and RA15E2, end, RAlSEB e:;d RAlSE de differ eignii—
ieent.ly frem one another. It was fmmd elee that the everege di_f.‘i‘ereneee
between SEfLAB and SEj_RAE, end, F SE3 and R,AE:LSE2 diﬁ‘fer eignﬁieently
from one another. The results ef etudent'e mdependent. 3 teet.e are re= -
pertea m i‘able A- A e;:‘;.t.le'aglx ratio ei‘ 1.717 or greater is indicative '_ |
of a significant difference at an alpha level of .05 with twenty—two

degrees of freedem,— L : - . - C e

Tlme. the dlﬂereneee thet v@re deteeted between the ereee—eeﬁe-

' let.:.ene; eemperieene ef FLAlSE e:;d Ral% were gege:ded as negl;gible .

mietive to the dii‘i‘ereneee that were d:.eeleeed between t-he ereeeﬁ

:eerreletlenel eempe:ieene ef SElﬁ.Ag e_m:l RAl 59 mid, EEJ_RA.B end

SFiRAz Theee neglig:ible diii‘ereneee, therefere, ﬁere ettrlbuted te v
| error, the i:itewentien of an unldent.ified third verieble, er a com~
b:l.;letien ei‘ these evente. Beeauee no eubetentiﬂ evidence was uneevered
to. euppertr either of the mequelitiee RAIE 'is.less than R.A1332 or,
: H.Alﬂs :Le _greeter than ° RAl 29 t.he remei:xing equele.ty was eeeepted.
" That is, the eﬁferenee.beteeee-'%ﬁj and. Rﬂj‘SEg is equal teeerei!

S




Tab]e é,t

Average Cross- Lagged Corre1at1ona1 D1fferences
and t Ratios

| (SE\RA, - RA;SE))  -(SEsRA3 - SERA,). t
.0691 | 0566 1.025
(SE-IRA2 o= vRAlSEE)_ (RA]SE - SE ) ‘EJ
o .0691 0122 a . 2.845*
(SEqRA; - SE{RA,) - (RA, 5E3 - RASE) Lo
— 0566 .3122 - l.ss9*
*p < .05 L
~Table 5
Summary of Interpretations. of Three-Wave
. Panel-Cross-Lagged Correlations,
. - in the Case Where
"SE RAE > "RA, SE,, 551m < SEIRAE? !
and RA1SE3 = RA]SE |
. Fer" ma . T~ ’7 A
R (SE]RA3 - 'SE;RA,)
Foa e Tor of N :
( RA]5E3 wRAISEE) —~ —
~ . <0
Congruous ,
=0 unidirectional
SEX + RA:




0.

Stage two of the ‘statistical analyses was commenced by deriving.
o r - R < - P .
th§~san:lusi9§ that RAlSEj %5 equal to Réisng Because S,EiRAg is
greater than ;RA1—7 s and, rrfiEAB is less than TSElﬁég, a cangruaus

. unidirectional relatianship was 1ndlcated by the acegptance that. RAlsEB
1s equal to EA15E2 (Sandell, 1971). A sumpary of findings and inter—

'pretatigns is deplctgd in Table 5.

 Within the constraints of the cross-lagged panel theoretical model |

=

" that was utilized in this study, the;ccﬁeluéigﬂ ﬁas derived that ‘what=

 'eveflcausétian may éxisﬁfﬁé%uéén self-esteem and readiﬁg achievement is
in the direction of self-esteen influencing reading achievement, and not
1n the diréctign of readiﬁg achievement 1nfluenclng selfﬁesteem. |
With respect to the individual patterns of pradaminance that emerged
- between self-esteem and regdlng~a¢h;evgment, a final but delimiting con— o
éluéian was derived. The.differenceé'betﬁéenrali of the ﬂro;éicarrelatiéns
of selfaesteem subscales ﬂlth reading. achlsvement subscales wara found 40
have accurred in a directianally uQﬂSiﬂtEﬂt moda, Glearly, all of the self=
esteem suhscales,appeared to approach a atate of pradamlnance with the
: reading Bchiéveméﬁt 5ubscales when camparlsan= were made between SEIEA2

?and RAlsEE, and, 5E13A3 and SEiEAE " The anly “rDSSicerrelatlans, haw-,;:é

ever, in which a’ level Df slgn;figance was reached dur;ng camparisans be-=

tween SEiRAE aﬁd RAls and, SEiEAB ‘and SEiEA were those between the

Self and SE Total subscales of the Self—Esteem Iﬂventary and the REadlng

Gcmprehanslcn subscale of the SRA Achievement Series’

22
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A qualifying conclusion was drewn, xherefere9 wﬁth respeet to the

>§ettern of predominance that was found +e sxist between self-esteem and

reeding achievement. Speeifieelly, a pahbern of predeminanee was found

to exist between eelf=eeteem -and reeding eampreheneien. It was eancluded
thet whetever eeueatlen may exist between self-ssieem and reeding compre~
hension is in the direetlen of self-estgem irfluencing reading eempreheneieni
and not in the direetiee of reading comprehension influeneeng'ee;f-eeteem-

No pattern of predemiﬁenee:wee dieeloeed singuleriy between'eeif—eeteem

end veeebulery eehievement. “No pettern of predemineﬁee was revealed
singularly between self-esteem and spelling achievement.

These findings are eontrary'te those of Calsyn (1973) wherein it

-was determined that gredeﬁpo1nt average is predeminant over ecedemie gelf-

EOﬂGEpt- Aeeordlng to eonventienel measurement, aeedemie eelfﬂeeneept

is -a dimension ef self—evaluetiOH wh;eh is rectricted to feelings of com=
=

:_petence gspecific to the realm ef academic achievement. Calsyn found elee

that no pettern of predominance exists between general self—eeneept end

~ grade-point average.' This later result mgyben@re perelneqt'to ‘the preeeﬂt

study because geﬂeral self-concept ‘encompasses the evaluative ‘component of

self—eeteem, and for purpOeee of comparison, generel self-concept may be :

cEﬁEldETEd analogous to eelf—eeteemg Twe-ﬂeve, twesvarieble data were. u=

]

t4lized in the Calsyn (1973) study, whereas, three-wave, two—variable data !

were utilized in this study. Duncan (1969) noted that inferences will always .
be underdeterm;ned by twaiweve, tweﬁverieble data. | |
This study was vlewed as occupying an ;ntermed;e:y peeltlen between.
the etenderd eerreletienel eﬂd the experimentel type of reeeareh. A directien

ferzfuture experimentel imvestigations was ldﬁntlflédi_ It was reeommeded

"‘that because self-esteem was found to be predominant over reading comprehen—

* gion achievement eongrueuel§ and unidirectionally, experimeﬁﬁelsreeeEfeh of
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" dependent variable.

‘ . I _ 12

an'extended longitudinal nature should be conducted wherein self-esteem

- is treated as the independent ve:ieble; and achievement is treated as the

Edueetienel:implicetiene:beceme evident., It was inferred from the .
findings of the study that the attainment of a satisfactory level of self-.

esteem is pfefequieiteirpthaps; to achievement in reading comprehension.

It was indicated that increases in the level of eelieeeteem are followed

by increases in reading cempreheneien achievement. Genvereely, 1t was

are affected peeelbly by increases and deereeeee in the level of self-

" esteenm beere direct relevenee to 1netruet1ene1 preetleee. The implication

was derived theblenuetmeephereswhleh is eendeeive to eelf—eeteemeeeheﬁeeﬁ '

ment eheuld be incorpefated inte the environment whefein.lee:ﬁing'ie>te

‘eeeur. In sum, the student who hee develeped fee‘iﬁge‘ef eelfﬁwerth is

amenable to reedlng 1netruetieni Strategies in whleh‘eélfﬁeeteem 15 en—

heneed direetly by ergaging the student as an eetlre ‘participant in the

‘learning preeeee appeared to be{deeireble.
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