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The implementation of a content reading program at

Urbana High School, Urbana, Illinois, is discussed in this document.
Reading staff hired with Title VII funds offered assistance to all

teachers in the high school by working with classroom teachers in -
their classes for 60 minutes of class time per week. FPree reading

time devoted to high-interest materials was encouraged during this

time. The Title VII staff instructed teachers in the use of the Wide.

Range Achievement Test and tested the majority of junior and senior

classes of the high school to identify reading problems. Student ;

reading guides were prepared to help bridge the gap between students’
reading level and the readability level of the texts. Six-veek

courses vere offered as options in English to students vith severe

reading difficulties. The resistance to the program felt by the i
content-area teachers wvas overcome by the villingness of the reading

staff to spend many extra hours preparing materials and leading

vorkshops after school. At the end of the year average growth per

student served was two years per semester and, equally important, all
teachers had a core of materials to use year after year in a551sting
students with reading difflcultles. (MKHM)
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for reading instruction.

.' reading time was assigned in many ways but in each case the Title VII

' CONTENT AREA READING: A FPUNCTIONAL APZROACH

The Title VIT project ar Urbana High School in Urbana, Tllinois was

. . 1 .
. . I

a corrective and remedial languase arts program, . responsible for helping
teachers in all subject, areas to implement reading activities in their

classrooms. It was unique from the reading teacher's viewpoint because

it was geared to help all teachers ‘meet the goal of 'continuingvreadiing

g instruction in the classroom, as mandated by state and district policy.

The Title VII etafff worked hand-in-hand with cori'tent area tedchers in

1

the following ways to help them to better accept the responsibility

FREE. READING PRACTICE
With the assistance of tle TJ.tle VII staff, each teacher J.n the hlg‘n
chool was encouraged to devote sixty mmutes of class time per week For*

N ;
their students reading practlce\ high mtervest materials. ThlS free

< . | I
staff assisted teachers in the classr\voom so that correction and remediation

could occur in the natural learning environment of the student, without

 the stigma so often associated with a reading laboratory.

DIAGNCSIS | : _ L | -

Since one.of the inherent problems the classroom teacher. faces is

the.identitication of reading problems, the Title'VII staff instr,,-‘.uc.t':ed

teacners in the use of the Wide Range Achievement Test; but to insure

0

_consistency- in scoring. and diagnosis, the staff tested the majority of

the 'gv'm:i.ori and s enilor classes of the high ._\chépl us;Lng the \JRAT ds are

indicetor of both word attack and oral madmg o}‘llls.
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LEVEL OF INSTRUCTILMAL MATERTALS

Many of the reuding prebless which teachevs covfront are the obvious
) ) :

result of the ugce of ynateriais that ae elther culturally hiased or beyond

the\student's independent reading level. The teacher, with the assistance K
. . K . . . i .‘5
of the Title VII staff, assessed the readability of instructiocnal '

\
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-materials, and in most cases were able to bridge this gap with the use of

C stuient reading guides.

/

L  SURV:iVAL SKILLS : o -
, | . o

. "7 'The staff designed $ix week units as course options offered through

ﬁhe school's Eri'glish' deparftment,'thmugh which tﬁéy were able to deail

,

-i"ndividually in assisting students with the severest vocabulary, word

mco}:r\ition or comprehension problems. In this way, the staff could later
provide\content area teachers with materials for students with specific

. AN
>problem's in areas such as infer-ntial comprehension, following directions,

dictionary use, orga;‘iizatiorial skills, or s‘elf-eonéept deficiencies.

. ’_/' )
Thus the Titlfe VIl staff was not made up of "salespersons" of reading
» : . ) // . . . )

(Burgott, 19'/6),/ /but instead functioned as resource instructors,

consultants--at tires. dven as teachers' aides! Initial resistnce from

\

teachers wasv_,'?'».'epcorre only wheﬁ those teachers saw that the Title VII S
';Qtaif was «,«.;il Lling to work well béyond the school day in order to make

. - / . h )
content ax;((:a reading succeed in the high school. s
Bl.l}/ the problems of initiating such a widespread reading I_ng.“am'in 4 A  '.' B
the sh%iuol werae.not resolved irmediately and completely; the Stitf nonetheless *
/ [ ’ . : s v . . ' )
_/1‘3'%,0 ")v-%(c()_r:'e ‘ten majdr obs tacles that serionély fchmat‘.en-e.d'the success

T vas
\ s : . . o . L
cf ¢ multi-Tgual, rulti-cultural content area program in the hish school.




anyone else.
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. Since these are practical difficulties with which all content are: programs

nust do battle, a look at the pmblemé and solutions that the Title ViI

staff encountered and discovered might be helpful.

First,-Mccdnteht area reading'approéch in the high school met resistahce
from the administration at both the high schooi:and district levels. Apart
fr&ﬁ natural'suspicions of any "new" program, administrators wrongly " | Lﬂ_%
viewed the Title Vf} staff as English teachars,‘ Thg only advaﬁtage that
they could then:féresee coming frdm the project wés thé addition of more
Englis§ teachers to lessgn.Class loads for others. Next, the English.'
teachers of the school f21t that since there wéfe now mény'more people
employed in “their départmentﬁ these new teachers should each carry five
classég/;}"poor'readers" per day and should not worry vefi/gych ‘t '

) * _ \__/ ”

The resistance that any such content area reading program will meet
from various subject area department head will only.be suppassed by fhé
resistance ehcouh;ered from.subject area teachers. Content aréa departé

ment heads felt threatened because the Title VII staff was not subject

. to théir authority, while content area teachers'viewed:the Title VII.

staff members as twice-vemoved from their classroom problems--first

hecause they viewed the staff as being grossly ignorant of their own

subject matter, and second, because the Title VII staff was not hired -

. . > ' T
by the school district, the stff members didwnat qualify as colleagues! _ E




in the Title VII program an excellent target for their dm negative concents
about readiné . "'

Every content area reading program must overwome the problems incurred
through a lack of functlonal prece cedents, and a lack of appllcable nesearch,

apart from the work of Herber and others. But even when thece ‘setbacks are

' resolved a content area program can encounter three final problems: the

lack ¢f funding for on—gomg workshops and release time For teachers; the

‘difficulty of maintaining long-r'ange enthusiasm am:)ng teachers; and the

\

necessity for continuing teacher-awareness wor*kshops for its own staff.

But the development of a functional content area reading program is not

a story of all gloom and desperation. The success of the 4Ti1':,1e‘VII program in

’

Urbana demonstrates that it is possible for even the most impoverished

and dangerously understaffed program to succeed, given the motivation, deter-

miﬁation and dedication of its rembers. Once an admiaistrator sees that
the reading program staff is willing to spend hours efter school giving
werkshops to teachers who in some way have been encouraged, convinced or

noerced into attending that workshop on their own time, then that ad-

ministrator will be rmore likely- to consider dlspensmg release time to those

"same teachers for content area reading pur'poses. Once department- heads or

teachers are convinced that the success éf a reading pmgram as described

rcan only mean new Ssucces S for- previous "pmblem students", then their

\ : :
‘OOD?Y‘dT',lOd is gudr*anteed to follow shol*tly Whenvthose, same students -«

find an open and healthy and multi-cultural reading atmosphere in whlch

they can succeed, they then beccme more likely to f:_orget negative, past

- experiences ~and instod to mlate positive growth experiences to their parents,

which wonild naturally lead to preater community suppert of the new

reading program. . : S . ' .

8
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Facing 1-'ack of applicable vesearch or precedit, i Title VIJ -

v

Prograin crectaed 1is own precedert, drawing assistance directly fr~om

teaehels' own Instroctioncl miterials.  For ey imple, instead of taking

‘the. "problem feader-" our of i3 history "clsassrt}om to gJ':ve him cley-in,

day-out lesscns in Findinp Me-in ideas, fhe Title VII st_aff would take

his history textbook and draw up s tudy guide questions for éaeh oI his

kistory reading assignments until, alter a few wegks; the student

begau to succeed,at his own rate, in a former "tmubfe area'. o
in order to maintain enthusiasin among content aree’teacﬁer‘s, ‘-

the stalf throughout the vea.'n provided 'free coffee sessions, luncheon

vneatb for teachem as they discussed partlcular lessons or students,

or r*efrweahments for teacher‘s durmg all workshops w1th funding for these

pleasant act1v1ty-suﬁpl.ments being donated by the Title VII staff. By

taking full advantage of - *wamness trammg oflered by the IJatlonal

College of Education, staff members were able to malntam high morale, o

coheslveness, and a true sense of personal dedlcatlon and cormutment to

its unlque goal of implementing and vfacilitating e radical eontent area

reading pmgrarn in a large school. : | | |
A common complamt of all content area teachers concerns the

fact that ‘*he\mad:mg specialist is unfamiliar with the sub]ect matter

3

involved, and thereiore does not be Long in their c]assroom. The Title VII

project was a.ole to lessen tha‘t implicit defensiveness by emp]oymg

staff with varied backgrounds in the content areas and in reading. Rut the

probler of "intrusion", from the teachers' point of view, was.solved only

Y

atter long hwurs of work with teachers, when they were convinced that




the only concermn of the Title VII staff wa: to help got Lhel\r 1rg\ater'lal < acro.m

to’ studer-ts who would usually fail because "they wouldn't (couldn t)

o ,dothe 'readihg."
" Wnen the teachers were ready to make that major concession, the Title VII o
staff could then begin its in-_-service education of t:\eachers in reading | —

instruction. The first step taken was to dr'aw'up--'a practioal; ten-:l'aage

dictionary or reading terms., ’l;his Jlisting clearly explained each concept

that would be helpful in the correction or remedia?:ion of their students'

rveeding difficult.i.cas. - \'\ |
After asking to obser've teachers' classes or \belng invited to ¢

. observe them, the staLF could then draw up its list \of workshop prlomtles

As it cortmued to test and work w1th individual stu&lents, the staff

also de\'/eloped more student guides for textbooks in tlse. The cloze procedures &

and Fry rest of readability were helpful in determinihg which texts |

required the most attention, but the findings were noﬁt us;e‘dqas indictments

against the teachers choices of instructionel'mterijal _,simply because

trying tc convince teachers to abandon their favorite texts would have

‘been a waste of tlme and would have also qulck]y allenatee those teachers.

a . D " The wor'kshops of fered began with sunple actlvxt:\es, such as o

~ L

providing vocabulary games  from the teachers' instriictionial rnater‘iels.» o
- (;r‘aduall-_y, the wor}: shops becare more in-depth "gtudies' of how .reading
'__mstr'uctlon in the classroom coiild s\rxcceed Carc was. taken to assure _ r
. teachers that vgor*kshop par*ticipation was non'-—evaluati've,' and that |

¢

R ‘ ' . : - , ) . . CoT
“attendance wes voluntary. : : : 4

After utilizing Title Y71 funds in this rmanner for one vear, the - -
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aver-age grcwth per studem: served (S3500) was two years' p'rowth per semester,
as measured by the Wide Range Achievement Test and a varlety of dlagnostlc

instruments,all documented and 'submitted to the Title VII offices in’

.. Washington. Of equal importance, however—each subject area teacher-hada

‘core of materials he could use year after year in assisting his students | R {

with reading difficulties. Further, all teachershad a fmﬁctional-/

| knowledge of classroom readihg instruction that would allow them to Iy
‘ .génet*ate materials of their own in the fut‘.:rwe. In this way,_the Title VII :
»_:pmject in Urbana HighSéhoOl can serve as a model of how a cantent /

area reading program can succeed, against all odds, if its staff members ' -

are patient, persi'stent, and éi.nce;eiy dedicated to that essential goal.

e
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