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AESTREEI
“hree informal measures for determining vhether

sﬂndents can read the assigned text material are described in this
paper. The diagnostic measures are the inforzal textbock test, the
cloze procedure, and the informal skills test. In -the informal
textbook test, a student is asked to read a 250 word passade selected
from the textbook intended for classroor use, first orally, then
silently, and to ansver questions prepared by the. teacher to

. represent both literal and inferential comprehension. The cloze test
involves selecting passages, deleting every fifth word, and asking
students to f£ill in the blanks with an appropriate word. Sceres
between 44 percent and 57 percent correct indicate that the material
is at instructional reading level. The informal specific skills test
consists of paragraphs selected to represent skills such as
conprehena;ng the author's intent and noting the central thought in‘a
series of paragraphs. Erescrlptive teaching is suggested based on the
findings. These informal measures are suggested for the English
teacher specifically but could be used in all content areas. (MKH}
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Diasnosing Re f Secondary School Students

suding Needs of

It 1s no sceret that thousands of students in secondary schools have
, that %s, are not rcading as well as they should. The

rezding problems
commensurate with thelr cog-

of too many of them are not

\y.b

reading skills
nitlve abilitles as well as not sufficient to'cape with the reading demands
of their school subje In fact, it has been estimated that from 20 per

eent to 40 per cent of our high school population is reading below grade

. 1
normns.

socondary achool cducators have bocome aware Df studenis' reading
One najor thrust

problems, attonpts have been made to help these students.
has been to urge every teacher to teach, in conjunction with the content of

reading skiijs perquisite to the reading of the

o]

of tho subject itself, the
subjact matter., A different thrust has been to set up reading deprrtnents
Irending speelalists to work dirccetly

or at least to enmploy cone or nore
with students, in s5:mall groups or individually, helping them to develop
eading proficiencles. 3By far, however, it has been left to (or assigned
lish ';,cfyr to do somzthing to inprove studonts

the = ; teache , :
mizllsh teacher to he eble to do anythimg lo Lelp

reaiing.

Tn ouler for the
otirdent with his or her reading, the teacher nust know what the student's

the tﬂaﬁhﬁr nceds to determine, not only the

'.,ﬂj

reading status is. For this,

siudent's level of rpeading ability, bhut also the specifiec nature of the

Instruction then can be planned and

student's reading needs (weaknesses).
Sone

rried out to rcet those needs, UEiﬁg appropriate level rmaterlals. oS¢
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Dla_nosing Reading Yeeds.,..(continued) page 2

approprlate diasnostiic procedures for making this kind of assessment are
deseribed below. They are procedures that can be undertaken by the FEnzglish
teacher in the regular classroonm seiting.

Iﬂformaljéx tbook Test

, This test, prepared by the teacher, has a two-fold purpose. The first
purpose 1s to ascertain if the pupil can‘réai, with é%equétélwarﬂ Técégﬁi*
tion and comprehension the textbook(s) required for his or her particular
grade, and 1if not, to ascertain the level of the rea 1ding materials he or
she is able to read effectively. The sccond purpose 1s to dgtgrmiﬂa the
speciflie elemants of word ide&tificatién and econprehension with vhich the
pupil has difficulty. Obtaining both kinds of information {pupil’s func-
tional reuading level an§ pupil’s specific reading deficlencles) will enable

the teacher to use D propriate level rending raterials and to teach nceded

reading skills,

To édministér the test, the teacher selects a continuous, typleal
passage of about 250 words frem the text.intended for classroom instruc-
tlonal use and prepares a double-spaced typewritten copy of that pas=sage.
The teacher also prepares a set of ques stions that relates to the content
of the passage.  Those questlons should tap the pupil's 1iteral compre-
henston of the clearly stated or indteatcd Inforaation in ihg 2lzctilo
and the pupil's ability to make interpretations cencorning Lhe content.

For literal comprehension, the questions thus will deal with what is

stated speclfically in the rcading sele ctien, wnile for Interprelation,
‘the questions will relate to what must be inferrsd from the selcction -

the answers are not directly available,



Diagnosing Reading Needs....(continued) : page 3

In. adninistering-the test itself, the teacher first has the pupil
read aloud the E%ssage in the original textbook as the teacher notes, on
his or her typeéﬁéspy; any word recognition errors ( misp:ﬁﬂgﬁ:iaﬁiﬂns,,
meaningless substitutions, and/or requests for teacher's %ié in prﬂnua;
clation). Then, the pupil re-reads the sélegtian silently for comprehen-
sion testing. When this silggt reading has been completed, the teacher
asks the literal and interpreiive-guestiahs previously prepared. In order
for that partlcular level of reading material to be considered appropriata
for instructional purposes with that pupll, he or she shéiid thain'tha
following approximate scorest 90 to 95 per cent word identification,

80 to QG'Per cent literal comprehension, and 70 per cent intérpreiatiﬂn.g

If the yupilis\?éading meets these crlterla, the tsaehei does not
have to test further to determine the pupil’s functiénal or inStructional
levéli However, 1f %he pupil's scores do not meet these criteria, testingv
‘(algng With the test preparatiovn of typed passages and conprehension
questions) needs to be continued by repeating the Pr@céduresryith a-gaséage
from a book designated fgrithe next lower grade. Downward testiné would
continue in this way until the pupil, is successful at attaining §§~tﬁ 95
per cent word identiflication, 80 to 90 per cent literal comprehension, and
70 per cent interpretation., The level at which the pupil achieves these
scores 1s the level at which hls or her textbook for the class should ba.

After agcertainingdthe Fupil‘srinstructignal réading level, the teacher
shauld_analy;e the specific woxrd recognition etrarszand comprehension dif-
ficulties the pupil had evidenced in the testing, For word recognition,

a comparison should be made between the word in the book (expected response)

4



Diagnosing Reading Needs....{continued) ﬁ  page 4

and what the pupil agtually sald (observed or overt response), to note the
specific elements iﬁvaivgd in the error (e.g., phonic elements, morphemie
elenents, context clues of a semantle cr syntactle ﬁaturé)_g For compre-
hensién. the specific type of thinking that should have been but was not
used should be determ;nedl(a.gr. locating a eiearly stated fact, ﬂating
the sequence of eventég iete:mining author's main points and supporting
evidence, distingulshing between facts given and opinions included, ete.).
It is the deficieﬁcies noted in this analysis of the pupil’s word recog-
nition and comprehension difficulties, that dlrects the téacher‘s specifiec
instructional tasks f@f the pupil (Qr for groups Qf pupils who have
common needs). | o ,
7 test ) : L

- Screening with the Informal textbook/fcan be done at the end of
an academic term ox year, in praparation for the work of the ensulng
teim or year, OT itvcan be dona at thevvery ﬁeginﬁiﬁg of the new term
or year, *ia spee& up the process, the silent reading part may hTe given )
as a group activity, with only thé oral reading part done on a one-to-
one basis., ' -

Informal Specific Skills Tests

Once the pupils® Instructional levels have been determined, the
teacher can develop specific dlagnostic tests that yield lmportant
informatlion about iheir abilities in Partigular reading skills, witﬁia
view to planning for targeted instruction. To do this, the teacher firat
decides what ;ariieular reading =kills th2 puplls need .in order éé deal
effectively with theiflréadlng assignments. For example, in the area of
ccmprehénsian, these might be the pupiis'\ability-télpata the central

thought in a serlczs of paragraphs, ability to understand sarcasm or

ot |



Dlagnosing Reading Needs....{continued) page 5

hyperbeleg abllity to sift out ithe ir;elevant from the rélévant, abiiity
to determine an authar‘é intent, and so on.,

From materials at the pupils’ iﬂstfugtiﬁnal levels.'the teacher selects
a set of Eassageé that requires the application of each of the particular
kinds of comprehension the teacher wants to test. At least 6, preferahly
10, passages should be selected for teéiﬁé'aﬁy one comprehension skill.

J'Apprﬁpriate questions are prepared for the selections. The pupikTead the

selections silently and answer the questions (elther orally or in writing,
depending upon %hé nature of the éomprehensién skill and the teacher's
preference). Anélysis Gfﬁfhevpupils’ responses will yleld dlagnostic in-
formation about how well or how poorly thelr skills are 1n each aspect of l

If some pupils appear to be zenerally wWeak inAwora recagniti@ﬁ, based
on their performance on the oral reading part of the informal textbook
test, the teacher cén_gheek for thelr specific needs by having them read
aloud selected passages In materials at their instructional levels. The
teacher analyzes thelr observed respcnsez in relation to the expected
reséonsés. looking for pe.tterms of word recognition (prénungiatian) 2TTOTS.

On the basls of the findings of the informal specific skills tests,
the teacher then plans instructlonal strategles and prepares lnstructlonal
materials that will help pupils improve in those aspects of Ieaéing Where

weaknesses exist.

s

Cloze Tests Tésts’r
The Cloze test is another informal, ieacheriprepared diagnostic

procedure that can be used by English teachers in their regular class-

rooms. It may be used in lieu oﬁiin conjunctlion with therinformal téxta

" book test to deteriine pupil's approximate instructional reading Jevels.

6




Diagnosing Reading Needs....(continued) | page 6

A Cloze test is prepared by selecting 6 to 12 randomly chosen passages

of about 250 to 300 words from a glven text. The text from which the pas-

structional purposes. Eachggassage should start at the beginning of a para-
graph. A ty?eérittén copy of each sclection is made, but with every fifﬁh
word of the pas%aga deleted and equal-sized blank spaces lefit in place of
each deleted word., However, the first and last sentences are left intact.
Exactly 50 vwords are deleted in each passagegﬁ

Pupils read the typed passages sllently, filling in the vblank spaces
with words they think will "close" or complete the sentences appropriately.
In marking the test, only answers glving the exact vword orizinally deleted
are considered correct (minor misspellings are ignored). The score.on’
each passage 1s calculated in terms of per cent tarrégt;lanivthéﬁ the

mean {average) of the scores on all passages is cbtained. If a pupil has

a score between 44 per cent and 57 per cent correct on the Cloze test pas- .

: sages for a glven textbook, that text may be considered to be within his

or her instruetional reading 1evel.é

The Cloze test also may be used to evaluétg puplls® abilities in the
use of semantic and syntactic contextual clues, a cruclal component of

the reading process. This 1is done by analyzing the pupil's responses in

-péssages that have been prepared from textbooks on his or her instructional

level, Correct answe:élindicate effective use of such clues; incorrect
ansWers may indicate difficultles in processing elther or £;th kinds of
contextual clues, A=z with the other Informal téstingaﬁracedures described,
the pupil's noted difflcultles then become the basis for tﬁe teacher's in-
structional Eff@ftS:.

Another use of the Cloze test is to determine pupils' ability to

7



DMagnosing Readlngjﬂeedg.za;(e@ntinuéi) §§ga 7

process particular kinds of words (e.g., nouns, verbs, prepositions, ete.)
éfrparticular forms of wafﬂs ( e.g., derived forms, inflected forms). In

this typo of Cloze test, instead of deleting every £1fth word, the teachen
~ deletes the particular kind or form of Hardlbeing scrutinized. Again, in-

struction is based on difiiculties noted.

Conclusion ! ’

- . Reading skills are essentlal to success in English classes. Teachers
need to do all that they can 1o hei? pupils develop thése skills. Aceurata
dfagnosias is tﬁe'first step. The Tnfarmal Textbook Test, Informal Special
Skills Tests. and Cloze Tests are three tacher prepa*‘ed pmcedures that
can be readily gdministered within the parameters of the English classraom.

ﬁ v : \
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