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Training in Help-Giving

Paul A. Pagﬁé
Cincinnati, Ohio 2

TRAINING IN HELP GIVING SKILLS
IN A\?SYGEGZDGY OF ADJUSTMENT CLASS
Although the primary focus in counselor %raiﬁiﬁg‘has

been the pregarati@n of professionals, in recent years con-
siderable attention has been given to the service Eétehtial,
anl thus the training, gf\nangrefessiaﬁals as well. In
particular, the service Paﬁential_éf college stuééﬁts haa been
explored. Reviews of the literature (Gruver, 1971; and
Skovholt, 1974) indicate that college students can be
effective in dealing with such diverse populations as
hospitalized mental patients, problem children, and juveﬁila
ielinquents. However, an even larger potential may invclvé
the informal help-giving that students provide to one another.
Armstrong (1969) and Christensen & Magoon (1974) found that
college students name friends rather than professional

therapists as the preferred and most frequently saught Tesource

" for dealing with their own personal problems. In analyzing

such discussions between friends, however, Martin, Carkhuff,

‘& Berenson (1966) found levels of empathy, warmth, congruence,

etc., to be quite low. Since these helper characteristics
have been related to success in psychotherapy, tralning may
be needed if this informal “friendship" counseling is to be
more helpful. While most training of volunteers has involved
more extensive and time consuming programs, traiﬂing analogue
Etudieé_aeménstrate that some therapeutic characteristics,

e.g., empathy, can be appreciably increased in very brief
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training using didactic and modeling techniques (Payne &
Gralinski, 1968; Payne, Weiss, & Kapp, l%?é; Payne, Winter,
& Bell, 1972). Thus, the need, the potential usefulness and
the means of training would suﬁpart the attempt to improve

the'infcrmal help-giving skills of college students. Additional

and experience in helpsglvlﬁg can be~therapeutig for the
helpér (Gruver, 1971; Skavhalt,;19?4)i _ |

In the present study a training program in inférmal
psychologlcal help-giving was developed as suPplemegtal to
an academic course in the psychology of adjustment. This
training represented an extension of techniques developed iﬁ
| thg training analogue stuiieé noted above. Training was
modified, however, for classroom application using a format
invdlviﬂg multiple small groups with student trainzrs. A
situation type of test as well as a variety of self-report
neasures were utilized for assessing the effects of this
training program. |

Method

Subjects were 73 undergraduate students enrolled in a
fhree hour psychology of adjustment course at the University
of Cincinnati. They were 40% écphamcresg 3%% Jjuniors, aﬂd
2%% senicrs. Gallege representation was 78% Arts & Sclences,
15% Educatian, 3% Community Services, 4% other colleges.
Ages ranged from 16 to 33 (M=20.3). 42% were male; 58% were
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female. Previous credit in psychology ranged from 3 to 53
quarter hours (M=12.8).

Geurse;ﬁtrﬁaﬁxzte

The helping skills component of the course was'ievélcped
as supplemental to an academic course in the psychology of
adjustment. For this helping skillé component, lectures
presented ﬁagerién theory, case illustrations, and research,
and covered a period of éb@ut three weeks in the academic ‘
quarter. Readings included a chapter on humanistic péychalggyi
in the ﬁex* by Coe (1972). Tapes by Eogers (na date Elven)

- and Gﬂrﬁaﬂ (1964) were used for demonstration and modeling.
For more experiential learnlng, the class was divided
into small gébaps'@f eight or nine and an undergraduate leader
was assignei to each, These groups met for one class period

rer week for five weekg Five leaders had completed the
cDursepthe prlar academic year and were serv1ng as group
leaders for additional academic credit. Three leaders were

réerﬁitei fraﬁ within the class on the basis of interest and

with their-wark as small group leaders, Leaiers met with

the instructor for two hours weekly to discuss objectives,

#“™.become familiar with materials, and 4o role-play tasks they

wgulﬂy£e pre§enti§g to their group that week. Practice
exerciées iﬁ:émall groups included: multiple choice résponses
to prébiémfsﬁéfemeats, the use of Carkhuff'®s (1969) empathy
scale, the*wgiting of respanses to problem sﬁatemégtsiland

4
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assuning the roles of helper and helpee., Discussion and

role playing concerned the setting of iimiﬁs to informal
hélp—givingg-reacgzizing when being empathic might not be
heleul, and the maikding of referrals to Proféssignal resources.
Measures |

Pre-post guestionnaire. -The first week and again the

last week of the aaaiémic quarter a questionnaire was
administered which represented the areas of informal helping
and overall adjustment. In the area of igicrmal helping,
items included self-reported behayiczs (number of hours and
number of paéple over the past three days) in help-giving and
feeeiving. In the azrea of gengzaigaijustment, items included:
(a) brief descriptions of three ﬁersanal problems ani-their
self-rated severity, and Cb)‘selfﬁratizgs of own Qverali‘
aéjustment.

E;énpgsﬁ empathy test. Paper and pencil formas of a

situation test used in prior training studies (zgyie‘&

. Gralinski, 1968; Payne, Weiss, & Kapp, 1972; Payne, Winter,

& Bell, 19?2) were developed. This fest Preseﬁtéi staﬁemamts
éf a éellegé student discussing a variety of prableQSQEgraaes,
roommate, parents, j;rc}fess@rsT and loneliness. There were

two forms of the test with six cliert statemsnts each. Form
A was given first to half of the students while form B was
glven first to the other halfi Fach client statement was
printairan a separate sheet and subjects were instructed to
write what they would say if they were trying’ to convey

5}
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am;athy to the student expressing the problem. Subject re-
sponses to form A and B were randomized such that the four
inﬂepenﬁenﬁejuiges had no way of knowing whether pre or post
regponses were being rated. Carkhuff's (1959) revised five-
.§aiﬁt empathy scale was used for ratiﬁg levels of empéthy,
Fach set of six responses was given an average ratlng by
each gudgé ani the four auigeq' zatlngsweré averaged far
each trial of each subject. Thus, each subject had two
a%eraged ratings, one for the pre-responses and one for the
pogt. Reliabilities of the averages-of the four Judges®
ratings were .94 for form A and .92 for form B (Wigerg 1962,
pp. 124-128). |

Course evaluation guesbtionnaire. - At the last regular

meeting of the céurse a questionnaire was administered with
which students evaluated the helping skilis training they had
| réceiveaﬁ Items included fregﬁenéf of attempted use and

judged effectiveness of the training. In judging the
effectiveness of the training in helping skills, studenus
evaluated these methods relative to the methods they used
prior tc the course. |

| | Results

Pre~Post Comparicsons

Effects of training in the area of informal help-giving
were agsessed by pre—pusﬁ meésures which included rererte&
helping and égares on aﬁ empathy tést‘(Tablejlji .It will be
noted that there were no significant changes for rePQItei

e

0
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Insert Table 1 about here

behaviors in help giving or receiving. However, highly
significant increases were found on the test of empathic

ability.

Following training, students made evaluatiaﬂé concerning
attempted use and judged e¢ffectiveness of the tréiningg The
average rating.fcr attempted use of the techniques covered
by the traipning in helping skills was 2.45. On this 4-point
‘gecale a 2 re;e:red'to “occasional use" while 3 referrei}ﬁc
“gﬁite a bit of use.". In terms of percentages, 94.5% répartei
making at least séﬁé use of the techniques and 39% repcrted.
using them "quite a bit" or "often," Gongérﬁiﬁg ratings of
judged effectiveness, the average rating was 2.97. On the
scale a 3 refefred to the statement "I used them (the technigques)
agavfeit they represented some improvement over my prior
helping methods.™ Of those who reported trying to apply
them, 87% viewed them as representing at least "some iﬁperEs
ment" over their prior helping methcds,lwhile 25% viewéi

them as representing an "appreciable" improvement over prior

Ratings of Personal Problems and Own Adjustment

Two items assessed more global changes in the area of
‘adjustment. These items were: (a) self-ratings of one's

_own adjustment, and (b) self-rated severity of three personal

problems. For computational purposes, ratings given to the .

Q . . ‘ '7
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three yérsagal problems were averaged. It will be noted

(Table .l) that self-rated adjustment showed a significant
increase frég 3;25'to %.51. On this S—PGiﬁt scale, 3 referred
to a self-rated adjustment of "about average." Average severity
ratings of ﬁhr%é'Pégégﬁai problems declined from 1.98 to 1.50.
On this 4-point scaie, 2 indicated "a moderate source of
concern' while i indicated -"a minor source of concern."®

Discussion

The present study was based upon thg assumption that
college students are their own géimary rééaurce for psychological ™
services and that the most direct way to influence such
help-giving is thiaugh training, in this case, in the'clagss
room context. The reported data concerning number of people
as welllas number of hours involved in such informal counseling
among undergraduates in the class stréﬁgly supgért the
agssumption of such widespread informal help giving and receiving.
No cﬁazgss were found in behavioral reports of such hélpiﬂg
although the thrust of the course was upon improving ﬁhe '
guaiityigr skill involved in these interactions, rather than
in increasing measures of quantity. |
| An objective assessment of skill in one area of helping
was attempted by the empathy test. On this measure a highly
significant increase was found between the first and last
wveeks of the term. Although the training was conducted in
a classroom and small group context, the gains in terms-af
the Carkhuff scale were clearly comparable to those achieved
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in prior tiaining with c@llege.uniergraduates using individual
supervision (c.f. review by Eigenberg, 1973). Hence, the
extension of training procedures developed in training
analogues to an applied group setting was successful with
reference to the test criterian. This improvement on the
objective measure was also consistent with student reports

of attempted use of the techniques and with student perceptions
of improvement over their prior helping methods.

' Although most students responded favorably to the
trainiﬂg; objections were raised by some who viewed the
training in listening skills ani>empathy as "put=downs" of
their usual methods of helping. Although it was often
stressed that listening was Gﬁly:ane aspect of efféctive
helping, a number of students seemed to give the training i
that interpretation. Hence, greater efforts might have helped
in mipimizing such objections, ILonger training as well as
the tying of training to participation in other help-giving
activities such as visits to nursing homes, or aséistiﬂg iess
experienced fellow students in registration and course
selection, might have generated a greater sense of relevancy.
Involvement may be greater, and less threat may be perceived,
if traiﬁing is directed tewari new helpees rather than being
directed toward those one has been helping all along.

Prior research and theory have suggested that training
and experience in giving help to others may be effective in

promoting one's - own ps&chclagical adjustment. In the present

9
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study changes in the adjustmenf measures used would be con-
sistent wi“h this "helper therapy" hypothesis. However,
additional measures of adjustment would be desirable and
-other designs would be required to separate the effects of
training in helping skills from other experiences which
might have accounted for the changes in these adjustment
measures.

The training of nonprofessionals and reer helpers has
received much attention. Most éffgrts of this type, however,
have been directed towards those who formally volunteer fér
such programs. The bELEV1ars reported in the present study
suggest that 1ﬁfarm%l psychological help-giving is provided
by a much larger group of individuals than might bYe expected
to volunteer for a Apee; helper training program." Various
options might be considered for reaching individuals in this
'categary; The present study offers suﬁport for the training
patentlal of the college classroom as one means for reachlng

this 1arger group.

10




Tavle 1
Pre-Pogt Measures of Helping, Bupathy, and Adjustuent

Pre  Post

- Thems | —
E 2 1 8

—

s
i i
=t

 Teported helping - past 3 days
Helpee = people 2,29 17 2% 1,5 6 .1
Helpee - hours 238 3.4 2.62 4.5 o .33

Felper - people 260 10 208 L9 6 .15

Helper = hourg ) 5.9 1.7 351 48 6 170

Empathy test

N

Averaged ratings Lo 5 258 .8 60 1l.20%

Ratings of personal problems and own adjustment

(1 Severityof 3 personsl problems 198 5 150 .7 65 5.06%

Owa overall adjustment 5,6 1.0 351 .8 64 2,20

Note. Voriation in degrees of freedom is a function ar inéompi-é't-e
— data for some subjects,

* p<.05
" (L0010




