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FOREWORD

=

This manual is the wark of people who wanted to share their excitement about The Social.
Seminar with you. They hava a!f used The Social Seminar extensively, in different settings, and
~have found it to be the right approach to drug abuse education for them. Initial preparation work

and fina! revision were done by Robert E. Donlan, Eileen R. Ochse, Mary C. Donlan, Michael S.
Liebman, and Willlam G. 8. Ochse, of The Soclal Seminar Training Laboratories, Bethesda,
Maryland. Special thanks must go to those who isolated themselves for a week of hard work at
Harper's Ferry, West Virginia, in order to compile this resource manual.-They are Leslie Agutter,
. Salt Lake City; Wayne Paulson, Minneapolis; Jim Evans, Minneapolis; Barbara Burke, Kokomo,

indiana; Doug Bernon, Elbert, Colorado; and Kathy. Hintz; Alexandria, Virginia. ‘
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THE SOCIAL SEMINAR RESOURCE MANUAL

This resource manual was designed to prﬁvnde gurdance, assistance, and canfldenca fr::r
peopie who have decided to organize and lead a social seminar. However, the information,
suggestions, and activities included in the manual are edually applicable and equally important
for the facilitator of any group, regardless of the particular cantent emphaszs .
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; creaﬁng the, materials for The' ‘Social Seminar. Other pet

“ drugs? Why do they want to feel high? What is the aiﬁarg, setween di
" Origthere a ditference? When discussing these questions, people st

~ himséif a little better, or if he had some idea of where he wanted fa

t

gNatlanal Institute of Mental Health and the U.S. Office of Education. It app

| -iNTRDDUC’{IQN |

In the fallewmg pages we are geing ta be sharmg aurselves wnh ynu We thnught that it W

' wauld be good for you to knaw more about us.

- WHO WE ARE? A group of persons from dlverse backgmunds with diverse er
expenences, united by one cummcn gxpenence extenstve us?e af Ths Socia! Sergjnsr far drug
edgganﬂn R Ln AL

HOW DID WE. GET HERE? Thraughaut several years, maﬁy peaple w ,re mva vedin' "
_lﬁ_%s ,,sing '

“thase materials. We were asked to puli it all tagether in thj

s‘manual

‘WHERE ARE WE COMING FROM?"~ It has been our collective exp'er;enegthat the " "stata af

t]'ne art” in: drug education has changed rapidly over the past fow In

. ‘were words, and the words were facts; pharmac:alagy. scare tactics. ese ligu wera‘ussd:

“in the hgpe that people, rﬁainly young pec:pla. wauld turn Qﬁ‘ Df drugs Qﬁ the basis of: infannatlnn
provided by “the experts,” folks like us.. Y
As most of you know, it didn’t work. :
‘Some programs then gat people talking . abﬂut drug—related issue

s@mathmg quite different from merely a pmblsm to|
symptam of 8 much more complex problem: the t:
‘Some of us were forced to realize that something mora wi
beyond facts and cancspts and dealt with the person h.Wh
person? What was his/her world- like? We needed to k;
person. Wauldn t be choosing to use chemlkals destru in.ely if he

getting there. Maybe he needed some time and tools so that h _cauid.fhi
‘bounce-his ideas affa\ger paaple Maybe by doing such things, he could g
he valued in his life with wha. he wanted to choose for. himself And _maybe,
reﬂer:twa _process had l\;»egun {33 could make a .more positive resporisd to life
Out of'these ideas an addltlanal aspect of drug edtcation began to develap.

aﬁar this P

lt wss very

personal, very value-oriented. Wa sensed thls shange gf amphasis but needad tD knaw where tn L

gofromthere. -~ .. - — 7 Temliiner A
. Wa becama mvolved with the Scu::lal Sernmar adrug edqgatian pracess daval@ped by the

cached drug’ .

‘education on all thri}.Jevels fact, cgnﬁabt ‘and values. The Seminar opened up new avenues to

" us fc:r communicatir g our cam:erns. mterasts ldaas snd faars abﬁut drugs to Djhers L

.

. It worked.
} WHA‘T WDRKED'? HDW DD WE I{NDW? The Scn:lai Sefnmar was the tgai we werg)pbking
-~ for. it allnwed usto explare with others the broad’ range of our Ametrican. chemlesl use - _
expeﬁanrg in.terms of the drugs themselves, the educational process, and.the sacial settings it
_-allowed.us to talk about people .. . real paople-. . (ourselves) .. . as qppgaad to thlngs (e, ,
naedles, rads;-joints, etc.). And by talkmg about pecsp*&a instead af things. we Iear'nedm respect b
each uthers indnvidughty. to care abaut each ather T / Lo N DR

nuch w’ith what :_-



!* .-/ We leamed that drug abuse, or any other kind of abuse for that matter,.found roots in not.
- caring about ourselves and others, not hearing, not seeing, and not feeling. o
.7 it began to work; we opened up, mnd those we interacted with opened up, and, in the midst
" of-it all, people found themselves freerto learn, to grow, and to change. :
~ 7 "7 \With the Social Seminar as a tool, participants in our programs discovered some things
about drugs, discovered some things about the nature of contemporary socisty, and discovered
some things about themselves in a unique and exciting way. B P
<. What we, the writers of this manual, want to do is turn you on to some of the approaches we
have used and to help make thess things happen. . S ‘ ’
"~ HOW DOES THIS WHOLE PROCESS GET STARTED? ‘The Social Seminar includes 18
films, a programed text on drugs (What Will Happen If . . . .), a role-playing’ simulation game
' (Community ai the Crossroads), this guidebook, and most importantly, you (the facilitator) and
“the participants. R ' _ . —ee T
People leam in ditferent ways. The approach of the Social Seminar takes this, into account.
Accurate pharmacological data on legal and illegal drugs are available to the participants in
~ printed form. Powerful films provide an audio-visual stimulus for thought and discussion.
Strategies and activities allow participants to learfyby.doing-Role playing facilitates learning by -
putting yourself in an unfamilizr “skin,” expariencing how others might feelard actina !
situation. ' . : ' : o :

Tha Social Seminaris a f!sxiblg’ enough vehicle so that the facilitator can talk with the
participants concerning their own personal needs and develop a program to meet those.needs.
The films may be used individually, in a series-of two or thiee, or as'a set. A Social Seminar
experience 'may be structured as an evening presentation, a weekend workshop, or a full 40-hour
seminar. It provides a learning experignce that is effective with teachers, parents, community .
leaders, students, or other interested persons. It can be a vehicle for learning about drugsand
related . ncial problems: sex, family conflicts, human relations, community action, etc. It can also
be & tool 10 help participants learn about themselves, thé first step to understanding others. . .

WHO 1= THIS MANUAL FOR? This manual is for you—the facilitator of a Social Seminar -

. experience. We. have made a few assumptions about you in writing it. We think that you have
somehow become interested In the Social Seminar’s approach,to drug education. We think that
perhaps you have had some kind of group learning experience and want to provide this -
opportunity for others. We think that you care enough about doing this work that you'll look

through this manual to see if it will help. We hope itdoes. -~ . = O/ o o

HOW DO YOU USE THE MANUAL? - This material reflects some of the approaches that we
‘have found useful. We want it to serve as a take-off point for leaders who haven't had much "
group exparience. We hope that it stimulates your own inventiveness and creativity in making the -
Social Seminar an axciting process. e e

: % the first four sections In this manual, we have periodically -
develgped exarcises for you as the facilitator to do. These are meant to help you focus on some

" of thé polnts belng made. These exercises are noted by enclosure in boxes.

"+ Please note that, through

" The manual is organized along séveral toplcal lines: " - ¢ - . O
1. MATERIALS. You will fearn ‘about the "tools" of the Soclal Seminar: the films, the role-playing . s
* activity; and the programmed learming text. - - o P T R
2.. THE FAC.. FATOR. You will bacome familiar with the facilitator’s role, the skills needed, and
©" waystodevelopthem.. . . - R S
" @, PUTTING IT ALL TOGETHER. You will see how the facilitator can use the materials and'his/.
|

WHERE DO WE GO FROM HERE? You will learn about steps which can be taken before,

hor 8kilfé 15 help a group giow &s a group, and help the participants grow as Agividugls. <

_during, and after the seminar to ensure that the growth will continue and that riew activities™ . "

" wili emerge, This-saction will intraduce you to altemnative approaches to the problems otdrug 4
- s o y B PR T A B . =

I abuse and drug education which your group fmight want to explore,
| 5. "THE RESOURCE KIT.”" Here you will find the “how-to-do-it" material for'conducting &
~. " gaminar: discussion guides, strategies, sample agendas, etc. These are meégf‘aﬁly;gé ,

E -

viil .




examples and guides. The first four sections of the guude will provide you with’ backgraund
information which will help you buiid upen the exaniples given here. -

6. RESOURCES. You will find hsted here additional pub! hed and agency resourcas whu:h you
might find helpful.




PART I: Understanding the Social Seminar

A. The Materials
B. The Role of the Facilitator
* C. Putting It All Together

D Where Do We Go Now? Generatmg Alternat:ves in Your
Cammumty :

10




A. THE MATERIALS

—— X < - —

o Howaver, the films alnne are not ¢ a SQCIEI Seminar. Nor are thay magic. The Social Semmar
" takes shape as the films are used, as the participants begin to talk and interact with each other,
" questioning and learning from the real people in the group. This interaction is the essem:e of the

Social Sammar

Unlike most educational films, these are deslgnéd tor more than just what takes place on the

.screen. While the facts and

vents are significant, the films are merely a springboard, a starting

point fnr pegple to use as a means of examining thew own attitudes, beliefs, and values

| =

The Film Expenencer :

resaurca, as an axperlencer of the film and each cther Most ﬁeaple are sccustamed ta
thinking of educational films in a'certain framewerk -and these fi ms just don't fit. They are not
self-contained teaching aids with factual information packaged with clever beginmngs and tidy
endings. To help participants use the films well, the following chart represents one way of
looking at a film-watcher as appased to someone in a Social Seminar (a film experiencer)

X

FILM WATCHERS

- primarily are ‘viewers: looking for facts,
answers, and solutions;

expeet a beglnning. middle, and end tc: a fllm

look for Iessans to be followed or morals ta be
integrated;

watch to gather information. -

i
-

|

|

FILM EXPERIENCER (Social Seminar)

~ also are viewars, but look for ideas, attitudes,
-and questions to ask of themselves- ‘

dc: rmt expect a plat to unfuld but dc xpect tc:x
are nat Icaklng for Iessnns but are attemptmg
to. compare and cnntrast what they see witn
their own lives;- .
watch for the purpose of drawmg their own
conclusions. .

L

. Fllm watchers can be "nudged” into the fnlm expenencer s category before any films are
shown. A comparison of the two sets of expectatmns with the group often helps set the scene for

experlensi* ** rather than "watching.”

11




Discussion Model
The following model presents one wéy to"Hielp people experience a Social Seminar film. '

. INTRODUCTION .
PRE-FILM ACTIVITIES  _ S
© FILM . -
: POST-FILMACTIVITFIES
: DISCUSSION
- o . SUMMING UP'

.. The introduction to the film is used to help people establish a mind-set about ths usé of the
- film and some of the issues with which it deals. The pre-film activities are used to explére some-

of the issues in a short period of time even before the film is shown: This structure helps people

discuss issuss and frequently stimulates discussion more quickly after the film. Post-film

activities can be used as.quick starters for discussions. Summing-up activities at the end of

discussions often give people a sense of more completeness after having seen a movie which is

intentionally open-ended. To go through each step of this process with each film would, of
course, take too much time for the group. This is just a fairly complete model from which to pick
and choose, for each individual film and group. - - ‘ L . .

" Included in the Resource Kit at the back of this handbook are sample suggested activities
which cover these categories. Film synopses are also included. ~ : :
Naughties of Communication

Because this use of film and discussion is unfamiliar to some people, it can, Qn»nceasién; 7
take time for people to-get on the right track. One thing the facilitator can be.on guard for, .
especially at the beginning of seminars, is what some facilitators call the “naughties of good
communications.” ) ' : : -
The following list highlights the kinds of naughties which get.in the way of good
discussions. When these evil creatures surface too often, it's a safe bet that people are not
"~ dealing with their reactions and feelings and each other, but instead are using defense’ i
" mechanisms or quick cop-outs that avoid real issues.-Many leaders go over this list at the-
beginning of the seminar or after the first.or second film, to help people avoid certain unhelpful
_ behavior before ifbecomes ingrained reaction. e R
“Sound Quality.” Sometimes people have not heard-a particular line or two, but, it thatis all *
that is talked about, it's a good chance the peopie heard a great deal they would rather ignore.
- *Quality of Filming Techniques.” Maybe a wide-angle lens should have been used for some
' sce\*-u\e instead of a telephoto, but that is probably less important than what was happening on the Y
screen, Cinematic criticism can be reserved for a-special time for those who are interested.: - . 7.
“‘Caimera Consciousness.” Such comments as"‘She never would have said that if the camera
"wash't there” may be accurate, but more significantly, did the viewer agree or disagree with what
was said? - — : : . o T
“Projection.” Such comments as “He acts like that because he has no mother,” or-“She will
stop doing that when she grows up'’ are not helpful for the group in understanding what the
speaker thinks. Also, we were not there to see a person’s past, and, unless a film is made about
. the persori 10 years from now, we can't be sure of what will-happen. So where can we go with
the discussion? Probably not very fariltis more helpful to discuss one's reactions and feelings =
than to look into the past or try fo predict the future. R o
. “Appropriateness of the Film." Some films will be more appropriate to some audiences than -
others. Groups find jt more helpful to discuss appropriateness after they have seen a number of
’ 'if groups center heavily on this subject, they * -

T

films instead of haggling after each one. Freguently,
are avoiding dealing with, their more personal reactions. .




he mdnwdi.:al fulms énd your camfart with each. Remember, the guiide es ra’ﬁut hera ta hep_yau <
i;but not tn lirmt ygu Use as rﬂuch or as 1|ttle fmrn tham asryau\feel is helpful e - e

nt fo rernernber that thg sa!called facts"Lab ZJ |
m

new: research is campléted ‘This wnll frustraté some gro embers who are‘-lea,kmg for




-Re articlpants that all the pt
chto ;fssusde us from' usmg and abusu‘,g chemica ",Drggs
y-prcw:da pleasure; and most users are'w Iingt
"drugs give. Therefore, if your. partlmp
g Jnst drug abusa they are gaing'to be dlsa pmnted

-'_“Suess VWhat Th s ls,? o
"VI‘Q_;Sane e: er’ts hava fc:und ewdance gf chn:mg

it Ieads ta psy holng
f-'r-Tha young seem espe ,
5. lt ls found‘ in the ghetto as well as suburma

|t ccmes in varu:us c.c:lars shapea and smes ~
it is. alsa papular wnh salesmen when "cm the raad S

on- gsmeA Camm mt a ross
to 4 hoyrsito. cammet

i ’ummlngtan (Any“ta 3
oy the ciergyman, chief of. pohce and the budgat
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ington think that they have a drug problem. Som
t thair response should be, The plot begins.to thic
ons. Crossroads can be.used well e fil

me kind of action planning your. grouj
question in the qémmu@‘gﬂd wish to re
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'his.sectlcm is both a "how;ta“ and a gulda with which to expiqra tha passibilltle of what. o
;] _ilitators rolés may, be for you in any givan situation with any given seto p '

) ective. facilitatcsr is a'person who learns in the process éf‘ oing 3 whe
Xpe ce:-.one who listens, accepts, absarves. idantiﬂes. gna!yze , general as" nd
here. i8'no such thing as'a perfect facilitator, or one best facilitating styl
e cititator'can be anyoré: interested in’ learning_ about
“* 'groups. The job involves getting: peuple in touch with:people and.
nming tdgether—the “how,. whaj)fwhan who"' impact of the grot
arve a group gs a Social Seminar, facilitator invnlves anul _ber

owing’list and discussian represent some of the things you' "T\EE& tg con

o given a de nition. of each issue and some hints from éxperienced facnitatars Then, you: are s

.“urged to think about hnw each rcught relate to- yﬂu and the gmup(s) y
averad include : ST ,
gsttmg raadylsettmg up T B e R
informing/helping partmlpants feel camfartabla R :
imate building- o - o
, ing needs - , , .

‘observing o ’ . e Lo
Tl handling sntuatians o S
'+ _structuring and implemsry,h?g T ' o

o avaluatmg
L thmking efare yau declde ta faz:uhtate

c::u wm be serving The =

Gettmg Heady (Settmg Llp) R N
, great part 6f the SQGEEES ofa Sm:na! Sémmar is determmad by w
‘comes together. :

5. The room(s) shéuld be as c;crnfartable and ﬂexib!e D
s -_rgﬁunred fgr*ﬁlm viswing. grcup dlscussigns. an’
, le responsible for the uilding and und

- let them-know your needs and time 'schedule

*Yeu ] need a gom;l \prajecmr which you(
18y ’eed extenszon cerds al

ES

il scratch paper;’ awatc:h ol
g 2 ,,arklng pens. and masking

etc svailabla -
Partic . People ccmmg toa Sama Semir
: 'handled before they arrive. Pammpants should knc ,
what the 5chedule wnll be, hat to bring. what ta wear whg will b

- N B 2 c e R : E | - -




Lhey wlll be upon arrival. : g
The fallawlng ls a :heckiist fcr helpmg you ta gat ready.

CHECKLIST L
o . Number - . Where . . Whentobe
tem . ineeded -, available -~ - provided--

_ Equlpment . N -
- ;prajactar RS , Tk .
- "scraen’ : N —
. extra: pmjectar bulb ; o
.~ extension cords ' ; I
plug adapters _

Matarials _ , A S
films - ’ Y
ﬁewsprlnt (butcher paper, or...)

o newsprint stand-easels '

.. ..f .pens (markmg and other)

~ .. masking tape L .

' canstructiun paper ' — -
ST {name tags) o

_pencils . - e v

gcratch paper -

Hnusahaid ] . ‘ :
_coffeepot : . - v o v .
" “hot plate - . T e .
- “instant _c_aﬁge S —
' hot chocolate, etc. CoL .
~ sugar and sugar bowl" R - .t
~cream and cream pitcher - - - - - . v R . N
Ly ‘napkins © " S S U R A S s
U spoonsc ¢ [ USSR A 5. (S
paﬁe'rtéwels SR — e _
waste baskets - N N S ; .
: ashtrays =~ - = o R S
. .goodies (refrash'nents) » : i ]‘
- keytn rcarrr T Vs , I S g :

: flﬂar and athers rnf;re cnmfarﬁable sr!tlng ln rows fa::mg the front af the raom{ Cunsn er tha L
. 'fc;\llawmg ccntmuum _ R R ,
: ‘Formal : ; ' C:in:le t,:f : ' Laungmg on

' Classraam Rows - ‘chairs . S thaj; flaor .
i, . - - A R
— -t —

: fFut an X on the ::c:ntmuurn where you think most e*épla in yaur grcsup(s) wnll be mcst
s camfcrtable when they initially come together. Put 2 Y on the continuum where yau think they' n
i feel mﬁst comfnrtable at the end af thé expenence Put a 2 that represents whjra you- feel Sy




nforming. (Halping Participants Fael Gnmfartable)

There .certain bssic: fscts wh‘u‘c:h tha facllita!cos san give the grnup Et the beglnnlng mthe,__
\ 'arks, op in order 1o avoir] ‘unnacessary interruptians of the’ mac:d later’ on. Knawlng th -
nics of the day (whsn breaks will occur, how refreshmants \gvm »e handled), the tacatmn of
facilities, such as ‘restrooms gnd water fcmntslns. ‘and the’ expet:taﬂgns you as'a
have of the group, will take care of some of their needs af the beginning. By ralaying
val Iﬁfnrmatinn, ygu will. draw aut mher cancams thay might hava whleh can also be’
handlsd then.: W : g :
, _.'-’-'The group w!ll prabsbly waﬁt to knnw a Iitﬂa sbaut yau. sven if they dan t verbalize
" Sharing'a ‘little information about yourself and what you p!an “to'do to them’" can, haﬂéle this .
axpeqtatian and at the same time set an example for camﬁ;ﬂsb!e shariﬁg\ in the: gf@up ‘Once .. \\ B
L they have léarned a little about you (the- facilitatc)r) they will wi nt to know’ a Iittla Eanut em:h
ther Staﬁaup acﬂvities such s name tags will hslp (See Res urce Rit) o

B}:\Iding Cllmate o - o f-» : v‘;')‘

Chmate is, peaple their envimnment. their cc:rnfnft and thair wllliﬁgness ta
amund them. feal acce te;é and included. When penpla feel good about thamse'"e ,
" _,‘._;around them, the climate of the group is a pnsitlve experience. Within a pasitiva climate eapks '
' _.ara more likely to' be open-and honest, to share festings and ideas; ta Encourage sharmg {

athars, to accapt tha Emarglng dif?arences. tct risk an;l ta' deva!ep trust _

Lo iGr‘aund rulss—-Eulldlng a pnsitive, ac.cepting, trustlng elimata is a slnw Pﬁ:ea
- occtir at the bﬁginnmg of a group exparience; however, devslgpment begins with ti

- session. One’ way to: pravlde nppﬂftunity I‘nr a‘ pcssltive tana and mt:i:bd Is to set

: ‘grqund rules: - : , - :

The ight tc: pass—Eaeh persn,
or 1 _tc: stup participsting at any tlma ﬂuﬁng an

'."person of ta-partict ;
““right and wrong"' for-him/her. It's a. att wherst
" each person thinks and feels and an-awarenéss tha

‘ right fc:u"re wrong” becornes *I'm right for. me vau 're. right for you"

5 with ﬂ‘n hat you need agree with mine. Th




_up:"What's going on?" or ‘What should we do w% L Many of thesa questiaﬁs canbe
' /directed to. par‘ticipantSs“What do yeu think we sholtid da'?" or "Huw can we approach this as a :
- <..group?” . : : : S
- A sensitlve facihtatar soon learns that everytmng cantributes te the climate of the graup Hel -
-~ ‘she also learns haw to encourage those ghysh:al and emational inﬂuences that halp bulld a
- posntlve tane a@ rrrac:d o : N S

. LIS

qon at that ﬂmé " This grnund
W is a serlas of statements -
00 yﬁu wuuld have soma

- -Cltmate Exarscse "Every answer is tha right answer for that pe

- - ruleis more difficult to honor at some times than it is at others.

~ thatyou might\well hear as you facilitate a Scc.iai Samlnar Check t,

) 'treuble feeling &ccepting about. . ,

\"“Alcohol is not a drug.” -

- S "Alcahal I8 a drug. " .. - , P : :

T “‘Marihuana leads to hard drugs : S R
“Marihuanﬂ should bé Iagahzad " R ]

- Asse! ’”ﬁgNeeds'g R N

“The Social Saminsr ig designed to be useful to a variety of mdivlduals ‘The s .
- ordering of films, the focus of discussions, and the activities all ¢an be taﬂarad ta an 4xnerlance

" that will best meet the needs of any particular group.
The term “neg&!} is not magieal Select ynur ewn praference from: .

needs L - .COfcerns . . L laamlngs R
-objectives . - / A - . hopes , - new knowfedge e
.desires i : goals ‘ T T oskills s :
‘outcomes / ' _products : “dirgctions !
ambitions | y results L -achievement goals
aims’ - z ‘ T T IR
- 'motives : T - v : R ' - -
<w - determinations N~ R . [ B P
4. problems . - o ' = o

. Berore the Jssstan At times it will be possible to calleat naecis by wrlting QI’ talklng ta all _
pmmmpants bei’ ‘ore the actuai\sesslan This can be mvaluable 1} settlng up the fat;mtles andin
‘planning for guest experts and other resources. It is prc:bable. however, that nsecis will chagge

" samewhat durmg the expenence Therefare. cantmuaus attentlan to nseds {s essential

of the gn:up gaais fc:r the seminar, Post the statements ar a bnile‘d-down varslan af them in: C'/
Elear view. o
_ During the .session: Hunestly atternpt to make the actiwtiss nf the semiﬁarsmatch the :
o e:pressed needs. Do not expect to satisfy all nqadsﬁjust 'do what you can to seé that the neads
are addressed Tha paﬁ.icnpangs ghemselves wil hava resgurces t meei each chers needs

11




Qo Grﬂas csut any neads you've ||sted which you don’ t feel wﬂl be rnet in time.
Put an X by all needs that are for information. ,
__ Put a star by all needs that you think are espemally mpartant

. Then complete these sentences:

[ —— ,, - ,;’; , : L

WIS — e

(R T A —- S RS -

i T ——— e ———————r — T . : = .

Gbsarvmg (Llstenmg tQ and Watchmg What s Going cm)

Gbservatmn is lrnparlant in tarms of. trymg "to uﬂentify abjectively what is gamg on st aﬁy -
given time in the group, Vanaus behaviors can be clues to the actian or nonaction af 1ha graup

- Here are some thmgs to'look for.

Verbals: What is being talked about? What is, the facus of the discussian—fact apnnian

ﬁ feelings‘? How is it.being discussed—by argument marahzmg. cenvinmng r m right ynu 're
"’Wl‘Qﬂg) by. ‘'sharing perscnal experiences, by questioning, by stating? A
 What is the noise levei of the gn:up‘? Is it high? Low? When does it- f;hange? ch quickly?
Whaft kinds of questions are being. asked? Those that can be answered with a: 'yés orno?
v Questions that encourage more talking and explanng of the issue'? What are the tones of vaice‘?
* - Loud, soft, harsh, gentle, or fiat? . i
T wWho is'talking? 1s one person doing all the talkmg'? Twc: peaple? Hc:w man
S partlcnpatlng? Whois. talking wit wharn‘? Who is not talklng with. whc:rn? How much
ia‘going an? How 'open or clog is the discussion?

- Nonverbals: How much mavement is going on (changmg of. pasitlan)? Does the group seern

- -fénmfartable? What kind of bgdy positions are the pamclpants in? Are they. Ieaning forward. in CE L

" their chairs or Ieamng back?Is there a consistent group posture? | Has anyone ph
' hislher chair cutside or fuﬂher lnslde th grauplng‘? Hss anyans turned h 1 har bac R C) anybne

In the next gn;up gf Whu:h yau are a part (famiiy graup. WOrk grcup) ; fDGUS on th_ 9b
af_ behavior. First, look at the verbal.patterns (level).and then at th nonverbal leve
Fallgwmg your observations, try writing in descﬂptive terms what‘ thvncrs yau nc:ted what

gffects_ yeu thlnk beha\ncrs rmght have had on the grc:up and én ihe in
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ang acnan Thls‘interv ,nti:m antalls more rigk by the rauilltst
ctien n, indwidual ﬁartlcipatmn or tha g"aup asaw
;diras/t ons, ay!
*tan‘e and val

nsure* Gnmments frarﬁ' - thmk thst what yauzre doing'd sn ‘x '

our behavn:r is est’ructlve fo the group




N . .. ,.E . et

The fnllewlng sltuations ceuld a& and have) gccurrad in Sc:cial Semlnars In aach c.asa which :

intawantian would you prohably make? Rank the interventions fromy1 for most’ likely to 5 or 6- ,

for| least likely. There are no correct answers. Rather, your-answer is the right one for you. At the ' e

end you, will be able_to observe the type(s) of intervention which ycu use most frequently LT
" a. doing nothing - .

T®m

b, ‘describing what you see ' ) o
" ¢. describing how you feel ; — CL
" d. asking for help’ C - . ) : S
e, taking'strong action . PO N . S e
1.*You have’ agreed to facilitate & Social Seminar in a schopl near you..As you arrive inthe . . 1’
raam to begin the first session you are informed, "We had»tn swntgh you fmrn the faculty o
. fireside room to the auditorium.” What would you do? . _ L o
______a Nod and go off to set up a circié of chairs on’ ‘the stage. , B
_____b. Say, ""The auditorium is large; isn't it?" .
_c. Say, "I guess'| don't think that the- auditaﬂum will suit our purposes.”

_ _.d. Say, "We wouldn't meet. ‘there. You'll have to help us find scomewhere dacent /
e Say, "Can'twe ﬂnd a better place’?" R _ _ o
— = 1. Other. : L S ) cN
2. You've ccmgleted ralating Evarything yau could think of about mechanics and asked ) S
there were any questions. A participant says, “I'd prefar it if we had a ruls against smaklng in
“the room?" What would you do? - . o . : /
- & Look around:the group to see how,the. uthers react S : B [
_______b.Say, “There's a request on the floor.” _ ‘ o, N
- ————c Say,"l feel that's a reasonable request.” . i " : / '
R § Say, "How should we settle this?" . _ A A
P _e. Say, "OK,, unless someone abjects we'll aperate WIth thst rule." I /
!ﬁf Other. | e L :
- i

3. After viewing the first film, two participants start argumg abcut the main charscter. bath e

lnsustlng that their assessment is right. What would you do? ,'f
___a. Watch the argument develop in hopes that another par‘ticlpant will daal with it

- b. Say, "'You two seem fo have different views." - e i
- c Say-w. I'm concerned that we have no:rules. fnr arguments yet " : .
______d. Say, “How should we settlé this?" L e e
- 6 Say, "Remember. ycu eaeh have ynur own’ nght answers Lol e o ,“,/ '
f et Other. . o o ;/'

4 ‘It bacomes obvious after a whula that the stgdents are always in a grnup by thernselvas
and.the aduits in another. Thera s very little talking between groups. What. wnuld yau dg? :

R _P?_a Keep your eye on the situation and hope that contact will'develop. . /" \ :
i _b. Say, "*There seems to: be two sepsrate graups here-éstudents and adultHith —
Voo little talking between them.” & - o

much-to each other.” LI S
—__d. Say, “Could we do something tn mix up more’in discussiﬂns'?" R A
¢ e Say, "Let's number, off by fours to form our next: graup f
—_—f Dthar . o et : / B

_ 5. You're into the gsacond day. Qne particular persan has tanded to dominate the Iarge
grcup discussions with tales of his own experiences. What would you do? ’,,/ o
'Y a. Wait a while longér to see if the rest of the group might take him on. s
______ b.Say, o ve: 'noticed that one- parsan seems_ta have done 'most of the talking."”
_"_c. Say,"I'm cancerned that most af tha grcup ‘haven' t had much chance ta share
. _ the:r opinions.” ' S )
. %E_,Ed Say. "Say. Jlm could I ssk your help with snmethmg?" Co ,' L -

_c. Say, "l feel that we're mlssing samething when students and adults aren /saying _sj';




3 ) np-enrthis evanmg “If: you do decide’ to m
i wonder. how our energy levels wauld be if wé added a sesslcn

— .d. Séy, “Haw do we arganizs this?"".
,_Eie ‘Say, “OK./ rets mset back here at 7:30." -
f Gtheq v ‘ o S

Eﬂsﬁe Say, “Evaryc:na wha was here Iast night lme u
.. _everyone who couldn’ 't make it Ime up on. that snda
+ ' "getinsomesmall grcupsand ,
S~ hnw it feels to! have been Ieft out.




. :.Eeﬁ?emger‘wﬁg}gvgr-_yqur answers, they are your right answers.

a :Yau are in’ chargs
ory. little,

ERIC
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1. Make a Iist ni the things you think are impnrtant in terms of running ynur Snciai ’Seminar
arkshnp nr elass Than rank your. iist==mn5t irhpertant (#1) to Ieast |n1pnrtant (#622)

"Cithers

2 ; Whnsg respnnsibiiity is |t that things happen ina éncial Sarninar gr“qp?
be done as a facilitator mea

Ng-what needs

ns assuming some raspgnsibilitia" and enc urag ng- ther ;

Re nts to take on some. The ‘agenda buliding in'the- beginn L g

N aiana. butthe chsnges may.be ganerated by all partici

- the- beginning (X) and whera yau want to be at. tha end"

R _L RERED o ! '
Eaing in absainte cnntn:l — Haif an;i half

L of the ;ctinns .- :

' ; d,_HWhen the seminar is’ cnmpieted ‘note (Z) where you think the resp‘

18, Take your pisnned agenda and match it ‘with actual seguenca nf aven 0
e ’ennugh time for activities? If the directlcin shanged whan anci what dn ynu think '
i "E.What want right? ' , .
= ) Ed & Why‘? A B

- What went wrang? : i T S
S Whypoooo | s
. HGW? _'": e '_f ' - ) : L

i ‘Evaiuatlng (Thlnklng Abeut Haw It s Golng)

_ Facihtators wurry You'll wony because you care abnut the grnup and the quality of
R 'expenence You can worry unprnductwely-just sit and fret. Or you can worry pradu ivel
.. continually avaiuating what's happening snddning sornething sbaut what le
- there are. many ways to evaluate: . .
- Your evalustmn of thern Ynur gut faellngs ahnut what s happening will-al e the most
. ;paweri’ul evaiuahnn Trust them. But make sure you ssk/check out the: ctinns ynu want to take "
because of your gut feélings. an may have been. fretting nver snmething tha' was ot really
happening in the group. : :
Their evaluation. of you: YGKIJ ] have a tremancinus desnra in ask participants ‘Howam I-.
“doing?" There's nnthing wrong\with that, but, again, chéck out any contemplated actiens that

. r,ére based on the answers you get The answers-are gnad mfnrmatian but they aren t the whaia
ostory. A

Taik it out ragsther Evaluatlnn may becurne n‘mst prnductive when you ‘and the pamcipants
-_8it and-talk-it out together. This i3 partlculariy true when you Ioak at ihe whale gn:up 5
'ax rience and not at any one person.’ - o
if"Paper and. penail evaluation: This form of evaluatn:n is best used nniy at the and c:f the
- geminar. It gives you, the facilitator, a way of comiparing dlﬁerent groups with whnrn .you work.
‘_:Eut lt usuaily is not the bast way to handle evsluatlnn within a grnup experience SRR

{;:}':"‘",Thlnking Before, You Declde to Facllltate a Snclai Sernlnar - S -

= if ynu are gaing to be lﬁVﬂlVEd wnth the S cial SEITHI‘!EF and wnrkshnp fac:ihtatiun ynu shauid
P -'jbe aware Df the féllmwng pﬂSslb"ltlES - : : L




ERIC
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;fdepends on. yaur mtaﬁ§1 fE;SEI'ISE
3 pr'wnthin a grcup The' anl

eadlng asuc ,essful wurkshup s‘rsally fun! The‘

v practical"earnmg experience is mcredml / rswardl

‘You will have the nppartunity to.make ; :
Entirely aw perspectwe on ways. to rel e t(; atha

i also have th g.jhance to have sh mpact an th o syst
ar

and, 50 ‘will your self-awareness an
easier.and ope

he way ] ‘
amzatu:mal abmty ‘yaur- effe




e

c. FUTTING..!T-‘ALL fdGETHee

:"‘ff“f?fhe Seciei Ser@iner ie a very flexible program. There are rrleny ways end situetiene te use; Ih L
T films, the etretegies. the skilis, the simulation game, and/or the programmed- Ieeming text: te L
i‘eciiiteie ieeming in greup situetiene Below are euggeetiene for various’ greups end ueee

Peeeibie Greups

] Studente (8th grede threugh ceiiege)
=3 Teechers (kindergerie,n through eeilege)
L] Seheei edrﬂinistretere :
---Parente o : T
'N & People’ whe werk diret':ily %ﬂdireetiy with yeuth e

. ®_ People whe work ﬂireetiy ndirectiy with peeple—prebiems. eepecieiiy wh re drug uee
‘abuse Is an. Issue. :

) These peapie may. c.erne tegether ee etrengere er as e greup thet e ready wc
.- each other. Groups may be rneeie up of peepie with very eimiier or very different beekg
o positiene, ages. _ , . : UL

' Feé’eib’ie Uses

e Drug infermetien and awareness of drug-related ieeuee S )
e Drug abuse preveﬁtien eemmunity action and pregrem deveieprnent )

© Human relations: values and/of lifestyles ~ -~ . E o 5

L3 Humenietie education veluee elerificetien. eemmunieetinn ekiiie S .

L Fereenel grewih :

Itis very likely that ih a geed Social Semmer expenenee. meny ef theee fecue elemenie will
come together. . . o

" Struetures of Tlrne end Group Mekeup

e

) »i 1-week lab. . 40 plue hours ' o reeidentiel or nenresidentiei
~ o ‘ : ; ’ : ;:grcup experienee Y

7,5;,:,15_\”333;3 o - 30 hours. :
® J-weekend: . .16 plus hours

e 1-hour presentation” - - 27

P N
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& 2-hour presentation
" @ ‘3-4 half-day workshop
@ 1-day workshop - _
--@. 1-semester high school or college course *
e 2 or 3 weekends in a row, 3040 hours . . | S I

e A weekend experience followed up on a weekly basis, 20-40 hours . _
_ Below are listed some things that you might want to consider, depending on what kind of
~ experience you are structuring. : o e -

K.

ot
v

- Leadership - , . o
Consider co-leading. it can be lots of fun, less scary, not so exhausting, and build in a

valuable feedback mechanism, permitting you and your co-leader to evaluate your own

" . leadership skills.-If you do co-lead, méﬁ;e sure you and your partner-know and agree upon why

you are each-invdlved, and what you-@ach want to see happen in the experience. Plan together;

share in the organizing and leadership responsibilities; rely on each other’s special talents and
skills; but provide opportunities for you both to try out new material or ideas so that you.can -
both continue to grow. Most importantly, be honest with your co-leader, especially when. it -
comes to giving each other feedback and talking about what went on during your seminar
session. Refmember that your-relationship will set the tone for participant relationships during the -

" seminar. , _ o . o _ .
. Membership B _
Try to establish a sense of equality among the participants. In a group of strangers, do your -

‘best to keep professional responsibilities or backgrounds-out-of the beginning-sharing-and--—-.--——
getting acquainted activities, This is especially important if your group is made up of people with - -
a wide range of ages, job experiences, economic status, political power, and academic - SR
credentials. For people who already know each other, choose an jssue which any personcan — . .
relate to-for the beginning exercises; this should help to avoid cf)rtsih'pa‘rticirisiﬁt‘s"ligﬁki:j;gtc _
“their usual leader for-the right answer. N A Sl
Whenever possible, try to get a good combination of people in your

4 kground, religion, and any, -
others which might be relévant to your community. The reason-for.the cross section is simple:
" The more variety in the people you have, the more ideas and perspectives there wili be to share. -
.- The more people have to f‘sha’ré,] the greater the potential for learning., . . -~ . - -

v

.’ Basic Group Guidelines =~ . Pre

" Consider the elements.of age, race, sex, jobs, social or aconomic backgro

!

- Seminar discussions agaraé'tfi:ritiés' will undoubtedly create some unfinished business among .-
“the participants, Encourage people to make specific plans for finishing the discussionz you may . .- :
‘have to interrupt. : : - R R S T L s

"The Social Seminar relles heavlly on people sharing trieir ideas.and feelingé about the films  *.

and issues that will come from discussions. Deal with the'ncad to listen to one anotherandto
accept an Individual's right to say'what he/she wants to say. Hopefully,. he participants will
understand that they can disagree with someone without-putting:the other:person‘down.. - =<
's all right for a person to pass on an activity or part of,a seminar discussion. A person may .

pass because he/she can't relate to or undérstand an Issue; or because The"_[shéfg{l'_, ply doesn't

feel comfortable sharirig an answer with the other participants. |
TEve T e . e : & S o




__-your gaals respond to the needs and. intarests gf the paﬂicipants But
', and concerns are important, tool ;

. Glcsura

. simple. informative closing techniques. -

.- - and how much time each activity takes. (Don't forget o build in time for breaks.
- 7 .on whom you. are wgrking with (e.g., teachers) you.will need ta talk abnut haw all ya‘
--. applies to aihar situations (e.g., the classroom).

: sspeclally hard if a participant ina residential lab has experlenc;ed a gi’EF

‘ -'faf the resources and activities which you have or know .about whlch could meet the jgﬂand
~ interests you have identified. Consider your skills and your camfart with thematerisl on your Ilst
» . If you fael that you don't have the background to meet some. of: the needs yo mig
o invalving someone else in the: Ieadarship role in order to. meat 5arne of th “De he'
- goals you think are most Important. ‘ ~

Feedback and Evaluatlon ‘ - o S 7 o ,.%_;_L_E

En@au,rsga the participants to dlscuss what thay think or feel abaut what‘s gaing an and -
_what they are learning. Continually provide time for participants to express any new ﬁgeds or
interests which could be explored by the group. .

Consider sending copies of a composite evaluation to all of the panicipants aﬂerwards Thls _
gnzes tham a chance to campare their raactians to those of_ athar peaple wha were invglved e

‘Ina seminar that Iasts Ianger than 1 day, provide snrﬁe kind ﬂf closure to. eanh day's sassian
Gampletian sentences about what people have Iearnad or expect for the naxt day are safa :

AL tha end of an involving, intensive: expeneneg, lt‘s irnpartant tg déai whh t raceg af re! i
aﬁteﬁng the normal, daily foutine. Re-entry strategies help people raalize the dif
- communication. that have develaped during the seminar. Such strategies ‘help them

“-the-environment awaiting them qutside the group experience. The re-entr

gl‘ﬁ\ﬂh . , e ‘ -

Agenda Eulldmg

Before the sarmnsr. write cut your ebjectives fnr the gmup experiencé
~possible, taking into consideration the group with which you will befwarking

After you've set your objectives, brainstorm wnth yaurself ith your (;a leade* a

‘Look at your list of possible activities. Start playing wuth the tntai amnunt of time allawed

content

Arrange yaur agenda so that the activities begin at a Ievel of relativaly law riak and Jpw skill
and build from that base. This helps pamcipants increase‘thelr group trust and cgmfart grsdually

and reduce the possibie threat of some activities or discussions

Don't try to cram too much into your time. Eut when bagiﬁning. it's always a gr:nd idea to

“have plenty of material for your session. You may want to be \ very specifm abnut times or the o

‘. pcnnts you want to make with each part of your agenda

Take a rest. Go back and look-at.your sgenda later to. sea |f it still makas sense ta ys:u Give it -

o tg s@meoﬁg alse whﬁ knows what you are trying to do; ‘get his/her reactions to it. .

. The most important thihg to remember about an agenda is that your workshop will never go

- axactiy the. way you plan it. To be an effective facilitator, you must be ﬂexible in nrder m meet the. o
: needs af your, group.. S e e

(See Rasaurce Kit for sample agandas and agenda vanatians)
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. D. WHERE DO WE GO NOW? GENERATING
" ALTERNATIVE PURSUITS IN YOUR COMMUNITY

" “You are planning to hold a Social Seminar for some reason. Maybe it's an attempt to open _ N /
up communication among the people In attendance. But probably you:want something to i L
happen (or continue to happen) afterthe group breaks up. You should give this “*continuation” ,
soma thought before you even gather the group together. Your “continuation plans” may dictate - /
that certain people from your community be in attendance for the Social Seminar itself. - S
Whatsver your desired outcome, you are probably hoping for a change, an examination of |
the old ways of doing things linked to an exploration of new ways. In the drug-education field, / '

these new ways are now being called “alternatives.” People are pooling their ideas across the
country and coming up with alternative activities which young people and adults can useto - | B
focus their extra time in creative, constructive directions. = T P
. The ideas for specific alternatives will have to come from your group, your communitys . - / ’
. together you will have to explore the interests; needs and resources of your community inorder |
to come up with specific plans. Working together, you can bridge the gap between the Social - . /
Seminar experience and community action. (See Action Planning Section in the Resource Kit.) - |
~** We'have often found it helpful to take the last session of a seminar to brainstorm some co
“guitable alternative approaches for-our groups. Below are some.guidelines for you to think' s / '
~about. These are qudted directly from & short handbook, Alternatives to Drug'Abuse: Steps -- =
- Toward Prevenition prepared by A lan Y. Cohen for the National Glearinghouse for Drug Abuse / :
Information. - - _ . T ;g ST

Techniques. of Generating and Implementing A!i_ernétiv_es N "z/

: ‘It is anticipated that more of those concerned with the drug abuse problem will be wsn_tilnq
_ to"turn to alternatives approaches. Given an idea oflthe theory, some examples of promising
programs, warnings about evaluation and assuming interest on the part of the reader, the - C
-question, arises, "How do | (we) get alternatives approaches started?” Again, techniques for |
_generating alternatives differ according to the identity and motives of the initiators and targe .
populiations. U P

Pt

- “Communications (égntgc:ing the Population)

. “One of the major qualities of an alternatives program involves getting its message thrdugh- -

-~ to'potential participants. There are various ways to reach people where they are, but this sho d -

. be considered during the planning stages. - o IR N
7, “Some projects may opt for the person-to-person, word-of-mouth approach,
werful method, but also the one r’eq;ﬂﬁﬂg_’thégrestéét‘axpa'ﬂéitlltg;'_bf'3 N
>h contacted. Other projects may concentrate 'dn_’the,m‘_afdla;(ﬁafﬁa‘ﬁib
'is a prerequisite.) Some work with a ‘captive aidience’ and focus.

up 18 E _ with a ¢
settings which require attendance (schools; prisons, etc.). Still others contac

through ‘diversion,’ i.e. contacting persons after théy have airaady come to the atteénition.of the. -
- system (court and probation referrals, mental health crisis, addiction clinics, ete).. ~ /

e




"Tha nature of the contact is also crucial. The appanumty to parﬂclpate must seem as -
inviting as. passible. whether participation is voluntary or not. (Incldemally. a general rule Is that
- programs are more successful when there is a voluntary component. However, adults, °
. particularly parents, are notorious for their apathy in response to vcluﬁtary drug abuse’
“prevention programs, so extra effort must be expendad to enlist their active paﬁiclpat!an y
Effective, credible, and attractive communication is immensely daswabla for any naw altematlvas
pragrsrn
“Hmts for the: Intarvent’im 'Agénr A

" “For the enncemed indl\ndual small groups, or reprasentatives of agencies of the'
eammumtyi who wish to initiate a more alternative I;ased prggram in thair sphsre of activity
some helpful hints might include the following:

© 1. Know what you hope to accomplish. Make your values axpeﬁtatians and guais axplieit.
Are thay reasonable? too ambitious? credible?

- "2, Know wham you want to assist. What is the target pepulatian‘? it yau canﬁt:t sppeal tn
" everyone, who are your priorities?

"3. Understand the target population. If the papulatlon is using drugs or is favarably
dispnsad toward them, why? What satisfactions are beingsouight? If you: don’t know, ask.
- Conduct surveys, interview your subjects in cenﬁdential ‘and em::athatic surraundlngs Find aut
_what is'most likely’ behind the drug use patterns..Your task is to. ﬁnd the most relevant levels af '
expvariance from the pﬂpulatlnn and fit the altamatwes emphasis tc; their nseﬂs. nat tha
caﬁversa ' e

find aul what they have gatten mterested in
“5. Involve the target population in planning.-Try nct to irﬁpﬁse an alternativas appraach cm 3
anyane ‘'use the talents, resources and opinions of the target group as a guida for . .
‘implementation. Let them become involved; this itself is & potent’ alternative. o
‘ 6. Start asking about naw possibilities. Ask every contact about p@ssibly eﬁectlve _
i ' programs; read the literature. Use the interests of the planning: group and friends. . :
'\ "7. Get political know-how. Be aware of the_political: and bursaucratic situatlan aﬂacting ;
.+ possible programs. Try to enlist the support of important ::nmrnumty forces. Cooperate with _
other groups. Know the rcadblacks to implementaﬂan of new’ pragrams and plaﬁ far aven:nrning S
- them.
“8. Use the drug abuse issue to assist implementation. Yau may opt er altemstlva
, appmaches which directly affect the underlying needs for drugs, the conditions which nurture
drug abuse. These may be controversial, so you may do well to mtrﬂduce your program as an °
anti=drug abuse program. Unless your approach has inherent weakness or. unacceptability, it is-.
difficult to resist well-planned innovation billed as drug abuse intervention. =
“9. Don't be afraid of making. mistakes. Some alternatives approaches are hit snd rnlss o
affairs. For various reasons, some may not be successfuf in the ardlnary sense, espeeially at first. '
‘But these can be learning experiences, for the comriunity as well as the planngrs Only by
- :feadback, some nacessanly negative, do yau get to. tha heart‘ of the sttu‘ and know what

warks" ; . SR e s DT
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PART li: The Resource Kit—Aids and A'c'tivit'ifes to
Help Ycu Orgamze and Lead a Social Semlnar in Ycur' .

A.
B.
C.
. D.
" E.
F.
H.

~Community

The Films -
Aids for Facllltatlng a Group
Values Glarlflcatlan

. Skill Building

Structured Activities - . L
How to Plan a Social Semmar : -

R F‘artlcnpant Eva!uatlcn of the Sacual Semlnar

Resou rces
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A, THE_*FI.‘LMS

fnrsc:ussncn uUIDE T

.. This section contains individual guides for eaeh of tha 19 fiims in tha Social Sarﬂinar Thsre :
T is & svnopsis.of each film, a short list of some of the issues raised in the fiim (thaugh surely nat
T aii of them), and some possible actlvities and questions for discussion,
_+--. . When using any. of the Social Seminar films, it helps to. praview"hgm by: ya 1 rs_ai? at iaast ,
" ones, You wili heve more famiiiarity with tha diaing and ba batter sbia {0 answer som '
) questiaﬁs aqu specific content, - RN T
. ~%Zinthe guides to the fiims; we ha\ra atterﬂpfed ta im: d ', Bnough 0.
- Jnterest in 'using thé films for many different purposas. By iisting a variaty of tupi
film, we have atte d to show a multitude of uses for each one: Exparimantin
- and a varlety of ‘audiences'and uses can be axcmng it t;an ‘also
experienee far you as the faciiitatar s i e

S er NO tand tu ]
n@d to sean:h beyand a simpie respansa thay begin tasee rnn

e ;5EIAN AT 17 (30 minutes biack and white)

SyHEPSIS S Tl
This film, Brian at 17, anters the world af a high school senior and iaaks at his life bﬂth
inside and outside the school. He lives alone with his divorced mother (with occasio ,—?- visit
from an older sister), skips schoa} a great deal, goas out with his frienr.is. smakes m, h na ariﬂ

' takes picturas He does not like to think about the future, .. ..~ - -

. - -Brian’s worid outside school, of course, aﬂec:ts what happans during sehaai ours His
. teachers—each of whom sees him, -along with over 200 othar students, for'1- haur EEEh, day—
-~ must try to deal with the motivations and individuality of this young man, wh is influen 80

~“many factors beyond the boundaries of the school. The teachers are faced with the questinn uf ‘
the extent of their own responsibilities in Brian’s life and with the pmbiam of. making ciass B

: msteriai reiavant for him, There is alsci i,arger questicm ‘Who, if anyone, is respansibie for Erisn'?

i ééﬁé’s'ﬁaised'

,ecrgatianal drug use



Rgspanslblllties of a teacher asa cnunsalar

: A!tarnaﬂves to drug abusa.. ' .

ifsssures on single parents

- Pressures on children.of singie parants

_,"Self-—respecl and.-its: ‘role in growth

" 'Dating and the pressures sﬁaéhed to high schcml datmg
Role of the family in drug abuse\prevsntlan

_ Peer pressure - . - .
o These are only some of the issues atﬁars will be dealt with as well.

Possible Discussion QUEStIDﬁS B L

_if Brian were. your san,.what about him wauld make yuu most proud? S
If Brian were your son, what about him- would make you least proud? " A
it Brian came to dinner one night, what are some questlans ‘you would like to: ask hlm? Why?
. These people interacted with Brian at samatime during the film: his counsslor, his rm:ther, his l
sister, his date, his friends, his history teacher and the vice priﬁgipal (attandance officer). Who .
- do you feel was the most effective with Brian? Wha was the Iaast eﬂectlve? Bank order them

from most to least effective.- . .
"How would’ you describe the c:nﬁferenc.e betwaen Bnan aﬁd hls c@unselnr‘? L - =
What do you think of Brian as a person? - ‘ S ST

What do’ ycu think are the- respanstbullties of a high schagl
What are the. fEEDDﬂSIletiBS of a high school to its studants'? v
* _How would you rank the people in this film from most to least resganstble?

“ What do you think is the role.of the tamily in dmg abuse pravanticn‘? ' '
al prﬂblems faeed by a singla parent'? Ey the child cf a single garant'?

studant ta hislhar schﬂel'? oo ;';

tht are some of the-spech

BIJNNY_U% mjnutes; color) o f

Synapsns |

Bunﬁy iga jumar at UGLA Ilving in a hause with five athsr glrls The
ane time, Bunny was interested in politics, ‘protesting agalnst the war
activities: iiow, she believes that such efforts bring very few resuits “She no
‘on herself than on the society around her. She is shown on campu s talking
‘her.courses, ata party with her foammates Eﬁd other close friend
.Her seernlng lack of dlrectian will b::thar $arne v:awers* athers' will ﬂefand it* .

.Changing quéétyles



. Ways to deal with boredom A )
'Matherdaughter relationships '

: _Smgle parent home

" Pharmacology of marihuana - .
* Searching for. purpose in life ) .

These are anly some of the jssues; c:thars will be deah‘ w:th as well

i, . ) =
- . . . - z

Pgssiblé Diséussian Q'uesti@ﬁ’% | |
Would ynu like to have EEfnny asa daughter? A s:ster‘? A girlfriend'? Why? Would ycsu ba pﬂ:ud L
‘of her?. S , - :

'

What could Bunny da ta alleviate her boredom wnth UGLA'? o | 4-
- How did you feel when Bunny and her friends were using msrlhuaﬁa? LS : L
. What pressures do you think exist for a young mlddle-ciass whlte waman gmwlng gp in the ?Ds?:

" What are Bunny' s strengths? Weaknessas?

" The doubls standard |
- Social use of marihuana ‘ o -
- Drug’ education at home for elemeﬂtary schoal -age children o
*:,- Importance of good communication within the family - - - o

. In.what ways are you similar to Eunny? In.what ways different‘?
Should Bunny ¢ ga to Eumpa and “bum around?" Why or why not?.
- Do'you consider Eunny a mature and responsible young woman? Why or why nm?
- \Nhat |s your reaction to Bunnys attitude toward marnage‘? S o S

CHANGING(SD ﬁﬁinuféé, calar) R

Synepsis;‘ B P U TIE NEP

Ghangmg looks into the life af a SE-yaar-eld truck mechanic whei with his wife ook T o
inventory of himself a year ago and concluded that something was ‘missing. He "ﬁl' wnfa felt S
_that they were too oriented toward working for the almighty dollar and had too
sahsfat:tmns, They entared therapy snd made daeismns to liva Iess under the

“of dress, gccasmnal smnklng Df manhuanal and lgnger Rair: were' mong some’ cf th,
’ charactsnst:cs of a changed lifestyle. The couple’s changes resulted in t}
althaugh their home.became a haven for others with- ‘problems. The eloped (
- respect and trust between themselves and their children. While communication between: "
husband and wife has improved and the “double standard” has been reduced’ samewhat they
face the question of whether they can be as free and open with their children abaut apinmns
: hfes!ylss and drugs as they hsve been wnth thgmselvss

Issu:es F{aiéed-

Alternative lifestyles ~ - U

'ic)bngatmns toa job vs. obligations at nome,




*'Searching for the Almlghty dallar

" What are some of your double standards?
‘Hew do you react when you see men cry? When ygu see women cw? Are there any dlﬁerencg

Helationships and respansnbllltles to }n jaws, family and self
HE]EctlQn by others for looking or thiriking differently

These are cnly some m‘ the ISSQES, others will be dealt with as well

Possible Discussipﬁ Quéﬁstiéns

in your mind? : L

: WE sea the man in CHANGING kissing his y@ung son. What are yaur opinions on men shﬂwmg

" such physncal emotions toward their sons and daughters?/

In what ways, if any, is your life affected by the search for tha alrmghty dgllar‘?"

In what ways, if any, do you feel your job and your famlly Ilfe are in conflict? -

- In what ways do you identify wnth the péaplé in CHANG!NG? In what ways are yaur lives totally

dissimilar? ,
What was your reaction to the drug education scene at the famlly dinner tabla? Why'?
What was your reaction to the marihuana smakmg at the party? Why"?

* COMMUNITY IN QUEST (30 minutes, color)

‘Synopsis

A city council meeting has been called and the/camaras are there to, rec:nrd the actmn The
purpose of the meeting is to determine whether or not a local drug program, Project Quest,
should be dllowed to remain in the community. In emotional arguments, townspeople, ministers,

" and Government officials-alternately defend anr? criticize the program. Intercut with the
'g

‘arguments presented on the floor of the meeting are scenes of the project itself. These

- sequences show adults and young people relatung in a variety of group ‘activities, attempting to

" communicate with one another; they reverse n:les in a role playing ‘situation; they scream

criticisms at one another over a “spatial” ganerstmn gapina bugging exercise; they sit and talk

one-to-one outofa need to begin undérstandmg each other. At the end of the fiim, the narrator
‘reports that the opposition in'the town won, ‘and Project Quest was forced to move to a nearby

‘Issues Raised S

cén‘imumty——whsra the oppasmnn fcllawed “The film asks viewers to, deal with the irnplic:atmns :
of a program such as "Quest.” It asks them to define “‘community” and ta identify thase inthe.

cnmmunity who shculd bear respcnsnblhty far drug education.

i

, "Dealing ‘with community pressures . ST

- Facing.up to community responsibilities . ) )
‘Influencing the political structure. o I
~Drugs in the schools C T g
_Alternative activities for yaung peaple in the ccmmumty
-SUEBWI&IQT‘ of youth centers

Drug educatmn for the child and parent tagether : B
o ' 30




Value differences between young people and adulis ) _
These are only some of the Issues; others will be dealt with as well.
" . Possiblg Discussion Questions ™
What are the res; :Ikﬂsibilit!es of community leaders to their community? i e
- What are your responsibilities to your community? .
+ How do you view the political structure in your community? How does that differ from how you
- think young people view it? o o : -
- Who controis your community? - g
~ Who are the powerless people in yaur community? o
- In what ways do you feel powerful and powerless in your-community?. .
How is your community similar to the one shown In this #iim? Different? .
What recreational and vocational opportunities are there for youths in your community?
" Do the recreational activities in your community'meet the needs of ALL youth?
How could Project Quest have met the needs of the people who objected to it? |
- How would you deal with the discovery of drug use.in the school? '
What kind of disciplinary policies would. you establish if you were a principal?
How much responsibility should the classroom teacher take for disciplinary policy?

DRUG TALK (22 minites, colo) <
anepsis | |

, The need for drug education has been met by many school systems in a variety of ways.
Four of these programs are put on film here to suggest possible approaches for. those who are
searching. The examples demonstrated include a police officer lecturing on drugs, a female ex- '
addict rapping with a group of 14-year-old giris, a national organization's rapresentative * - .

" encouraging a student-supported drug abuse organization in their school and a rap room

- " established in a school when the administration realized that normal educational techniques

.. were.not helping the students. The programs are described without judgmental comment in

- hopes that the variety will trigger ideas and discussion. o : T

Issues Raised

...Drug education vs. drug abuse prevention R ; , !
Role of the school in drug education and drug-abuse prevention :
~ The use of scare tactics : : \
- The role of the police in dealing with'all aspects of drugs '
The role of the ex-addict in drug education . . - , : R
. Dtug education by peers K ' - oy

" .Peerinfluence . .. . ,

. .Drug education curriculum_ : . = ' S e e

. These ére only some of the issues; others will be dealt with as well,
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 Possible Discussion Questions

* What is the legitimats role of the police in drug education?
What is the legitimate role of the poiice in drug abuse prevention?
Who is a drug expert? _ ’ v
What is the role of ex-addicts in drug education and drug abuse prevention?
What attributes must people possess to relate well to drug users and drug abusers?
"How can young people play a part in developing drug prografis which will affect them?
How important is a knowledge of pharmacology in drug education and drug abuse prevention?~__/
Can students counsel students? Why or why not? : -
DRUGS AND BEYOND (17 minutes, color)
Synopsis o
'Drugs are used to modify bshgvié_r or alter consciousness. This film cites a number. of mind
altering technigues and asks the viewer to examine similarities and differences. An artist refersto -
' art as a means of altering consclousness: structuring order out of chaos.and thus ;man_ipulating
perception. Zen buddhists speak of alpha-feedback as a means of controlling consciousness. A
scientist talks of alectronic stimulation applied directly to the brain as a4 means of modifying
moods quickly. Anbther scientist talks of drug experimentation with anima;-bghavigr and draws
_conclusions as to motivations for:using barbiturates. The points raised in this film hit very hard at
the cor. ot many of vur reasons for using drugs. But this film does not imply that any one of the . .’
techniqu<:s pictured io isheerly good or bad. Its purpose is to provide an overview of areas of
inquiry, some 9{‘ whict s unfamiliar to many people. A

Issues Raland

" Altered steicr 7f co.sclousness
Drug deallig I _
~ Dangers and benefits of scientific research ‘ , _
" - Freedom ve, control o C e e
v Reality . | L
_——;—::G;NQB—'WESIEFE‘I,vﬂEN—JudéD-’théi'iiiﬂ thinking ;
. _Drug alternatives '
. Escape - L o S S
_ Drugs and stregs reliefs I

" Drugs as a source of pleasure

4

"~ These are only some of the issu«:s; others will be dealt with &s wall.

i

'Possible Discussion Questions e

" Rank order the ‘deas in ihigiﬂlm"frar}j most dangerous to least dangazrausii;- soclety,
ln’fwhat-wayg ¢ the drug dealer correspond ;qym_:r image of a "‘dealer or pusher?”
‘Some people-us: drugs 10 escape. How do you escape? R N
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The sclentists in this film are creating drugs for the future. If you could take a rnagk; pill which 5
. would give thrée new dimensions to your parsanahtyi what would you want thnsa ﬂlmensu;ms
.. tobe?

- S H@w do you feel about the recent emphasis on mysticism and Eastern thnught in our Westarn

. '.;_Shauld any kinds of research be kept secret? 7

S -are a "systarn“ of people, interacting with each other.in: many direct

- society? Why do you think this is happening?
What are some of the current dangers in today's scientific research?

i

| 'What is reality to ynu‘? ’ S

EFAMILY (30 rnlnutes ‘black and Whlté) " » S -

%'s

- ﬁynnp,sls

Many. claim that the family can no langar ba cansndered - | necassary unit af survival Tha- R
fgnﬂiy 8 old purposes—defense, ccoperative hunting andlar farming and Gantinuaneg of tamily
: linesge—have broken down leaving the family unit to nperate in- a egmplex medern saciaty
whare personal and group needs have changed greatly. :

Famlly i portrays a middle-class American family. The' ﬁlm exéminas the ma’jer issues lﬁ the
: farnity s exlstence—the father's and mother's relationships to each other and’ to their. childrn,

and the manner in which the family copes with problems in their.lives. - . ...
" The film indicates that this family is more than a group-of persons livin In thair

|

interaction teaches the children “how things are,".not only in terms of how
relates ta the nthers but also |n terms nf haw all people relate—ar shnuld rela,

environment snd an nppnrtunity tn explnre the issues lnvnlved |n deﬁnmg and devaléping

affec;tive relationships.

- - Issues Raised
_ Responsibility of family members to each other
* Importance of family in society .
(Changing roles of families, . . _ & o o S )
" Middle-class values : ' L Y
Male and ferale roles in families = - i e .
" Teaching in the home vs. teaching in the school ’
, Thesa are anly some issues; others wiil be dealt with as well.

;.Pnsfsible Discussion Questions  _

E What does the word “‘family’ mean to you?:®
- Compare and contrast your family with the one in this flllTl
‘What were the strengths of this family? Weaknesses? |

7 : " What f re the strengths of your farnlly‘? Weaknesses? e
. What' are the fespcnsxbihties of family members to one annthar in ynur fan‘n Ve

L _f;What arn the easentials for good family carnrnunlcatinn? ' e




: ls the importance of the family over- or under-emphasized in America? Why?
~ How have you seen families changing during your lifetime?
" What does the rising divorce rate mean for our soclety?

‘What drugs were used by this family? How were they used?

GGT MY CJWN:?(ED minutes, calar) ) | S

| Synapas

Thxs {ilm presents an appmach to counseling addicts and an appreach to sansmzmg rmlltaw
. persgnnal o conditions which encourage drug use and abuse. The principal characters are /
black, and they voice their opinions about drug use, drug counseling and racism. Military

pﬁrsﬂnnal are shown giving their responses. A. community-based rehabilitation center'where

group encounter and videotaping are part of the program is also shown. Much of the focus of

the film centars around tha ability (and inability) of whlte caunselars to work with'black addicts.

l

|

lssues Raised - | o
, o | :

Black values | _ _
White values ' Co ' .
Maamng and importance of values - _
Concepts and philosophies of drug treatment ‘ o
Merits of human relations training ’ - ~

. Drugs gnd the ghetto v
; Methadgne
= Trgatrnant fa_r blagks

Racial stareotypes
. These are only some issues; others will be dealt with as well.

. Possible Discussion Questn:ns » Y

_ What. if any!hlng, was being accomplished in the racism sansltiv:ty sesslans?

‘What Is the purpose of.such a prograrn? Can such an effort be successful? Why or why. not?

Must the color of your 'skin influence your effactiveness with some. grgups‘? Why or why not?
3 >, What are your feelings concerning minanty pmgrarns for any grcupi excluswely'? Are they ;

.. necessary? Why or why not? . P ; =
-~ How have you been affected by racial stereatypas’? \ ’ e : o
- Are your attitudes on race different from those of your psrents'? lf 8o, how? ‘ i e
- What are black values? White values? How do they differ?. " S
. ’_A'_What are some of your nondestructive ways ‘of rallevmg unhappmess, frustratmn anger?
“ What are some of your personal addictinns'? Have you ever. tried to gwa up any. of. tham‘?

: What is the difference between drug use, drug abuse and drug dependence‘? _

3

: ':;Hc:w does lifestyle contribute to treatment faulures'? Treatment 5ucuess‘? oo T e <
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El

 Issues Raised ' .

" Mexican-American culture = o
~-Police/community relations N n o
Ghetto life. T 7
Sniﬂing ac.ryiics as Qne form c:f drug abusa
Abusing barbiturates o : , L
“Cultural status symbols © * - T S
Gounselar as friend ' 5
Fiespans:b:htiés ::f counselors -

School as enemy . ' / ’ o
These are srily some af the issues; cthars will be dealt w:th as well,

Possmle Dlsc:ussmn Questlens _ T

Wha is raspansmle for Guy s behavmr? P
~How daes sniffing' differ from other types of drug abuse?

- How does Guy's environment differ from yours? How is it similar to YQUE? o
‘ Ggﬂy exhlbits certamideas abaursraius‘ symbois How are they similar to yaurs? How ara thay S

What rnust pglica do to lmprave their n‘nage in rmm:nty enmmunities?

If Guy visited your home, what wr.iuid you talk about? =~ - . - /N

" What dces it mean to exist in an alieri culture with an alien langyage? _

What is tha cunnection batween cultural genaclde and drug abug

_Is it necessary for a counselor tobe a friend? S ,

What are the fESpDﬁSIbIIitIES of a counsselor? < e - P T .
" 'What is your. FESpDnSlbllity to rmncmty penpies as nppcser.l to. rna;cmty peupleg? ‘ © %

_ How do’ you feel around minority, paapie‘? o S
' TD what rmricnty grcups do you bgiang‘?

-If you hsd knr::wn C—iuy. would ynu have mtervened in his life? Why or why nct‘? If yau would have.
‘how?

, Wﬁat is umque about the Mexlcan-Amencan culture when c.csrnpared to ather mlncmty graups?
Hnw daes tha davelupment gf ygur self—ccncept campare to that of Guy s develnpment? '




he:guals of fug aducaticm be?. -
altar atives to drug use affare .by yaur schml‘?.Yaur omm ,nity‘?

ERIC

Aruitoxt provided by Eic:



es t_a 'grd undercaver agents

rnants of cbmmumty relatlcms

‘R ,punsnbilitias,nf the pclu:e

Responsibilities of citizens working with the pahca,

. ~Relating to unfamiliar people -

.. Importance af trust between diverse graups
“Concepts of community : .

s Suburban valuas and suburban living in a changing scciety _ )

;_zatemgtypas.;aﬂd_mles,pm _upon_us_by. cuzhers L S

Thess are anly some. of the issues; athars will be deait w:th as weli

Possible Discussion-Questions

s What ‘are the main respnnsibihtiés ofa pahce farce in the area nf jUVEﬂIIE drug use'? C)f a
R taacher? Ot a schnnl systam? ' . . . _

Who in this film did you U least admire? Why? ' . .
In. what ways is this cammunity similar to yours? In what ways different‘? s
.. What is your personal cancept ofa cemmunit‘y‘? - T R .
. *How do you contribute'to your ‘community? : ' '
~ What things do you do which retard the growth of your carﬂmumty’? L
_’.’;Describa all the communities of which ycu thmk you are: a part * e _ -
~ Whatroles do others put you in? . s
Wnat r@las do yeu put others in?- .
Hﬁw can you help people change their rales‘? ‘
»If yau hsd been. at thns meatmg, haw wnuld you have raacted?




r. an elementary schc L
nmaking processes can be & etreng basis for drug abuse | , ,eventlen For. tf R
1structed his classroom expariences 8o that his young: ,udente ere faced wif
( re‘required to take eepeneibility for these dec : j © vi

8 , ﬁd to. pleee two. ''x 's" en eledder the tiret repreeenti g W
d from newi The dise

e wllt,heve to do to ensure tha they reach’ their final’* flor
: of drug abuse prevention into tHe eemmunity Heis eﬁewn werklng with groups.
xeernmunity people, expleining’ some of the ectivitnee he uses in the eleeer_eern. end 1 Iking ebeut E

""" 'the often surprielng knewleége and experience young peeple exhibit:

- By ._ K - Ve i
-+ Issues theed A I o : o
Drug educetlen et the eiementery |evel o ,
o Drug edueeﬂen for teachers -/
Euilding eelf—eeteem as a drug ebuee preventlen technique
Cleeereern formality ve c.leeereem infermehty L s
' Drug pharmacology - S '
These are not the enly iseuee ethers will be dealt wtth as well

)

'''''' Peeeibleﬁneeueezen Gueetiene e s ,_; —‘r_ - ’f

- What geele eheuld be pert ef drug education at the elernentery eeheel |eve|'? ‘

. ‘What is the reepenemihty of parents:in building eelf-eencept? S , i ]

“What is the reepeneibility of the teacher in building. eelf-eeneept'? E N
Whet hevej, ou done today to help someone build-a strong eelf-eencept'? R

~ Whet de you see as Mr. Edler's etrengt § Weaknesses? IR e .

" Where" you surprised.at the amount of krk edge the children had ebeut druge'? Where de they .
get their knewledge? : T . A

_Whet dfd 'you think of the ladder teehnlque ueed in the eleee‘?

/Where'are you on the ladder?’ C - R
*,Whet is the diﬁerenee between drug abuse educetlen end drug ebuse preventien? g

The Interec:tiene of etudente teachers and’ edmnnuetretere ina preden'imently bleek New =
England high school are captured on film. Each group has uniquely different perepeetivee ebeut S
eemrnen expeneneee end e|tuet|ene Each group hee develeped a diﬁerent set of veluee There
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’f'Whﬁ?fﬁthowerless in is flIﬁT‘? What msR

.o

Synapsns _

‘Who'are the pawerful in this film? What makes tham pcwerful? o

i ”What feelmgs chr;l yau expe, IEHCE\WhIIE watchlng thIE fnlm‘?
. What were two things that pleased you about this 51tuat|an‘?

- What were twg things that displéased you? . .

. ynu were the pnnmpal cif thla schagl what changes wauld ycu make‘?

 NEWS ST(DRY ( 0 minfes, color):

'

. Can we belleve it because we raad it in the newspapar? Eecause we hEEl‘d |t on tha rar;he‘?

' E_ecause we saw iton. television? News Stary records how telewsu:n cavers*nne pamcular news
item. The mgvue camera follows the TV repar’ter and’ hns camer&msn as they f:lm a brief item " .




ause many:-tlmes’wey are.unaware of-t
caneeptians Viewers of News‘Stary rnust ask agam

:Alternatlve Iifestyles
ommunal living.
alues canfhcts _
-Thanries of child reanng
t-”!'slevnsian and its influence _
,Dlﬂarences threats or appartumtles -

-

attacks on the media justlf d‘?

h -tevlévnslan shaulﬂ Ehildren watt:h'? tht types c:f pragrsms?

aczurate?




: his friands abaut black cmsc!ausne&

Issues Fiaised

Frustratian capmg with a way of Iifa :

Feallng lnfariar

Sdhﬁals meeting the neads of, studan!s’ V

o Pras.suras of nancanfarmist thinking

" Cultural idols -

- Black’ power :

“ . Small scale drug expenances .
- Militanicy_ -

RERRN lnfluence of the church

o ,:-Develaping self-a:oncept

' These are iny same afbtfhe ISSLIES, etﬁers will be dealt wrth as well

- Fasslble Dlscussmn Questmﬁs L o e

1

: Haw is Teddy s life similar to yours? How is lt dlfferent‘? i :
-~ If Teddy were a friend of your son’s and came to dinner one night, what would you talk about?
7+ What must happan for Teddy to realize same of his ambltmns? ’ : L
- ~Were you at all like Teddy when you were his age‘? T T TN
.What is the role of violence'in social change‘? How do. yau feel about lt? Vo ’
: Do’ yau ever feel Qppressed‘? When? Hﬁw do you deal \mth |t‘? ) )
: 'f,"_ls Teddy a rmlitant'? Is Teddy an Uncle Tarn'? How wauld you label him‘? Why‘?
Do yau fear people hka Teddy‘? Respect them? What feelings do you have abaut Teddy? -
s+ - Could yau see yaursalf asa Black Panther? Why or why not? . : N - /
- 'What was your reaction to the humor in the film? ' : '
T;'th:: is respnns:ble for Teddy‘? His situation? His gmwth‘?

TC)M (19 mmutes CDIDr) o - L
synapms S . ,

ns"

N3

\ b f TL many peﬂple Tam is one of society’s dropouts. He Iwes in the hills of. Cahfarma witha . _
' few fnends. makes ancl sells pnﬁery accasmnally fnr mao,ey, helps care fur the: Iand and ammals




men ’the grnup has astablished He:ls a regular usar af psychedelic drugs,: .
' ychadelles :

he wcrk;éthic
‘Quality contro}” of straet drugs L
tatus nf c.ontarnparary organized rehgmn

¥ ;,Mystieism in mcdem samety .

' These are z::nly same af the issues; athers w:ll be.dealt w:th as well

F‘ass*ble DISGUSSIQH Questmns

Haw ,,ould yau descnbe yaur reaction to Tom? co
) Do you think Tarn is using the “system" In an unathlcal way‘? Why or why nnt’?
*“'How do you use the “'system?" - A 1 : L
- Has/the work ethic become ‘outmoded. in tha 197057 -

.-..Do jyou see Tom as dn idealist? . o o
“ What ls your responsibility to the system? -

'_'f\, hat is the systern’s responsibility to. you? To Tom?

In’ what ways are. yau su‘nllar to Tom? In what ways dufferent‘?
wDuld you want your children to know Tnm? e
\Nhy or why not'? .

g

e ' ’ | ' '
: '--WHAT IS TEACHING? WHAT iS L.EARNING'? (23 mmutes CGIQI‘)



“frustrations. of teaching
ehing enviranments _

' ‘. ln é cnnferan o, a teaéher tells yau that ycur child is tha m _:st reatlv'

2 he daas nﬁt lik&!‘. do ,ath How dg you fael? Ar
e not? R : : .
If ycu had a magic wand and: c@uld change all sahnals ino

you makes? (The magic wand alimiﬁates all outside farces against-yau: Ynu ca. ,da what ya
desnre ) : ) .

po T 4‘\

YC)U GQT THE SAME THING AINTCHA? (20 mlnutes GE)IDr)“'-;

N

: Sync sus SR

. The frustrations csf teaching and learmng in an urban hlgh‘—schael marked by ch nge
. 'plctured in thls film. Teachers (predominantly. white) and st
.. .~ comment on the situation that has’ developed in this school. Ddors aré lacked durl
“L Guards patrahthe halls. The school's-student Ppopulation haschangad and

‘.. for'educational n \ds Is scarce, Sometimes nanexistent. Teacher and student val
“-. - notthe’ samarand -cultural . differences abound. Teachers students, and adrninis atl
R 'frustratien with thns snvnrcnment wuthm which all. are functianing as best they can,

%
o

,’ iSsu”es Fiaisad? '

L ;;_,’?Dlsciphne in schaals L R o
Furpnses Df schccls , o : 49




In‘education

the pressures o tly:wh
ers’ iexpectat ns diﬁerent far children r;f dlfferent races?

his' ilm was __gst Ilke jrn 1?7\ -
] writiﬁg aEtter to samegne in this ﬂlm, to whnm wauld It gc and why?-

,hat_ ara the three m; st lmpaﬂant thlngs you wauld tall hlmlher‘? o

nk Orde Whlchxmass media do yﬁu'trust? ,
'jpgpars. weekly pewspapars, weekly news rnagazines mo _




wauld do Iﬁ a'certain situation and’ why.
K Example Llse stap actlgn ta freeze an ematienal rnam ﬁtjp ha

iim a activities can halp mdlwduals hecome aware of thelr aﬁitudss, val
nd the*’ B : e :

.e_ immed ely after the,film sch.persan gnvesk one ward ta surn p the feelin

are
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.are-only suggesﬂnns You can come’'up. with your. own to 'suit your g ot
nd.wh ‘warks best far yau ﬁsmamber that gaad‘dlscu

_Ing this ﬂiscussmn I Iearned that I =
this dIscussmn I was surpnsgd that I

ERIC

Aruitoxt provided by Eic:



bers and to redi
-2 Grouproles .-

% An Inventory of tacilitator interventions

. One way to learn how human
. -."Interaction that takes place within-a group. All
“Kinds: the family, faculty, class, work groups, etc;; but ra |
' observe what'was going on.in the groups, or why the members ere behaving th

Oné of the main goals of a group is to-become better. obse

; ,shauldngtloqk\fc'r?.What is't

bservers and better. particip

here to see in'a group?: -
. 8. Content vs. Process. .. * S TP
-+~ - When'we observe what thegroup is tai!lging about, we are ;fa;:uslhg'; n
- observe how the group s handling its ;qmmgni;}aﬁaﬁ‘.fiie,;ivhaﬁ_ta}lks how
whom, we are focusing on group.proc focusing o ip prc : okir
our group-is doing in the “here and now," how it is working in present - " -
procedures and organization, At a simpler level, looking at group process really ;n ans focusing
" on'what is going-on in the group and trying to understand it. -~ ST '

alks'to -
king:at what .

;._:Ps‘*‘;?mmunis'—atiéni : o o B :
, 'Qné of the easiest aspects of group process to observe is the';gsttef n gf_ci:%nthuhi cation.
= Who talks? For how Jong? How often? o ' S -
.7 ..®-Whom do people look at when they talk?
.« ~Single jothers, possibly potential supporters.
R _%_Séanngng the group o o ,
. i =The group leader. ..
oL e Who talks after whormn,

‘or who interrupts whom?

47 . E




Tbservstlans we make give ﬁs clues to athe : mp@rtsnb
he group, such as wha Iesds wharn ar who Influen ces wh

onacious! ,
forance to.group. pra duras. ‘

) made in a group | in ‘order tu asse
aing. decided*and i order-fo asse’ wh
' ha raup bargamad far. e

in the greup can be we, ed,frqrn the
msto | b L\Nhan a mambar says;snmgth g, 1€

s he' trymg to improve or |
am&persuna’ n

Thasa are m:t the only ksnds of
Brve \mll vary \mth what the'gmup ‘is

n.in the grg !
aur aﬂ‘ectwaness' withm-them §

roup Rgles
by-the !

rol relatad tc thg task which th
‘purpgss af these ‘roles is ‘to:tucilit
a common. prcblem ‘and in- the‘sc

—Frépases tasks, goals,

tion seekarsAsks‘*far factl;isl clanflcaﬂq'ﬁ; rEquests fa
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questiens values involved in altematwa suggestlons _
L e - Informer—Offers facts; gives expression ofTeelings; gives apmmn : o !
;lanfier%nterprets ideas or suggastmns defines terms, clarifies issues bafara the group;
‘ slears up confusions. g
_® Summarizer—Pulls together related ideas; restates suggestmns. cffars a dEGISIQn or
c.onclusmn for the group to consider.
‘e Reality tester—Makes a c:ntu:al analysls of an |dea tests an idea agamst sgme data ta see if
. tha idea would work. - :
QnentsrmDefmes the position cf the group with réEpEGt to its gcals points ta departures frarn
agraed upon directions or goals; raises quesﬂans about the direction whlch the gn:up
~ discussion is taking. -
" @ Follower—Goes along with movement of the gr@up. aasswsly acr;epts |deas of others; servas _

as auﬂlenca in graup dlscussmn and decisions. B

b Mamtensnc:e Roles

. The roles in this category are oriented toward the functlon cf the graup asa grcup Thay arg
' dsslgned to alter or maintain, the group way of wcrkmg. tc strengthan, regulaie. and perpatuate
the group as a group. . a . o

e Harmonizer—Attempts to recanclle disagraements reduces tansn:m gets peopla to explure

———differences- e e e —
L Gatekeaper—-Helps to keap cammunlcatlan channels open; facmtates the paﬁicnpaﬂnn af
others; suggests procedures that permit sharing remarks..
e Consensus tester—Asks to see if the graup is nearing a declsian ‘sends upa tnal ballaun to’
test a possible solution.
‘® Encourager—Is friendly, warm and respcnswe to @thers mdlcates by facial axpressinn or
remark the acceptance of others' contributions.
L Gamprgmisar—affers a compromise which yields status when his own idea is invalved ina
" conflict; modifies in the interest of group cohesion or growth.
‘e’ Standard setter—Expresses standards for the group to attempt ta achlave appluas standards
in evaluating thakquallty of group pracesses

G Self{tnénted Rales

The roles in this c:atagcry are diracted toward the satisfaction c:f the paﬁlclpant 5 mdlwdusl
needs, as opposed to the needs of the. group, and are therefore dysfunctional to the group-
_process. Their purpose is some mdwndual goal which often is not ralevant to the group task orto
the effective functlanmg of the group as a whole. N - o B

: cancaalsd way

" & Blocker—Disagrees and opposes beyond reasan resists stubbarnly the group's wish far
personally oriented reasons; uses a hidden agenda to thwart the mevement of the group.
e Dominator—Asserts authority or superiority to manipulate the group or certain of its members :
interrupts ¢ cantnbutlgns af others; controls by means of flattery or " gther forms af patrcnizmg
behavior,
‘s Playboy(girl}—Makes a dnsplay of hls/her Iac:k of invclvement abandons the gmup while -
remaining physically with.it; seeks recognition in ways not relevant.to group task. ,
e Recognition seeker—Works in various ways to call attention to him/herself; boasts; reports on
persanal acccmpllshments strugglas to prevent hls/her being’ placed in an infsrh:r position..”
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.’ _Help seekeraAﬁempts to call forth sympathy frum group thraugh expressians af insecurity.
© personal confusion, or selfgdeprec:atmn o
- ® - Special interest pleader—Speaks for the * small business man," the ' grass roots,” tha
. “housewife,” etc., usually cloakmg his/hbr own biases In the 5tereatype which best ﬂts his/her
" individual need. .
© Avoidance behavior—Pursues other subjects to avr;ud commitment; prevants graup from B
facing up to controversy. » _ : o

e c

© No individual remains in any one role forever. Each person functicns iar/maﬁy roles )
- depending upon histher needs and how these needs mesh with, or are opposed to, the needs of
the group as a whole. It is best to think of these roles in terms of -actions and interactions of

mduvuduals within the group, instead of in terms of tags placed upon individuals thamselves

!3 An Inventgry of Facmtatcr Entewentmns

i

An intervention is an action taken by the fECIlltEth or anather member of. tha graup to .
‘change the direction or focus of the group's actions or discussion or to focus attentian ona
specific pmnt Generally, mtewentlons fall into four broad categories:

o THE CONTENT INTEHVENTIDN would include any question or cbservatmn durected tgward
- the content of a film or the subject undar dtscusstcn on the CGQTMIVE Ievel (i.e., Is the opan
——--glassroom beneficiattothestudent?y, "
e THE INTERPERSONAL INTEHVENTIDN would be a commant or quastmn which Is directed to
one person as a direct result of a comment or action of another mamber of the grsup (i.e., Tom,
what do you feel about what Bob just did?). :
e THE INTRAPERSONAL INTERVENTION would be a comment or question dlrscted to one 7
" person (i.e., Mary, what do you-think of the statement just made?).; . :
¢ THE GROUP INTERVENTION would be a comment or question directed to the group as a
 whole (Why is the group so apathetic?) or to one segment of the group (Is the group in the
corner aware that they are disturbing the wgrk of the others?).
The list; n3 that follows is a mora definitive breakdown of the iﬂterventicm techniques which
rnay be used oy the facilitator. All of them can be placed under one or mare of the fourbroad
categcnes of interventions just described. - - :

.a. Content Focus (aiready dlscussed abc}va)

b. Process Focus - :
, This intervention attempts to shift the. focus to what i is happening in the group..One of tha :
? _ most standard, almost to the point of becoming a cliche among facilitators, is: *1 wonder
what i really going on in the group right now.” Others would prefer, "Were you all-aware
" that only two persons voiced.an opinion, yeta declssun was made? " How a facilitator heips
the group focus on its own pracesses is pmbab!y determmed by his/har own' berscmal style
“-ar his/her training strategy »

-

e Asking for Feelings ‘

~An intervention of this type would be, "Ed; how dnd you feel when the grnup rejected your

.. idea?."” Some facilitators and many participants find the sharing of feelings the most
interesting part of the training process. For some, it is the first time they have been able to
find ut how others fael about their bahavu:r Certainly this is an important learning goal.

d Directian Giving

Snme faclhtatars offer d:rectians cmly as suggestians whtla others arbitranly irﬁpasé certain




: at;tiaﬁs feehng that the members shauld learn how to handle forced directian if they dislike -
S it. It would appear that if a facilitator has a high need to control, he/she may satisfy this need
", by direction giving, or he/she may recognize this need and over-react, not supplying )
R - direction when it might be helpful. The facilitator has to decide whether to let the g*rnup try
. to work through its own impasse, at the possible cost of-time wasted, or to supply some
.directmn at the risk of reinforcing dependency. Relsvant factors include the length of the
training program, the level of dependency, the resources available to tha gn:up, and the

facnlrtatar's awrﬁ‘aleram:a of ambiguity. - : ‘ |

e. Direct Feadbsck ,
The facilitator may give durect feedback tc a member or to the gmup Sarne fEEI"tEtDFS gwa _
direct feedback early, as a model to legitimize the giving. of feedback. Others prefer to walt .
until they have worked through some of the authority problems. Here again, the facilitator | is -
faced with a dilemma. Grﬁup mambers are often anxious ta kncw how the fEEII!tEtDI’ sees -
them :
Cﬁgmtlve Dnentstlan - T 7 o i‘;

T —
"

: Ahcw the gmup wnll Ieam best in t:artam situatians Sameturnes the facllltatnr wull feel the best
approach can be a didactic l:I'ESEHtEfDﬂjLEJQPIELALﬂhELﬂm&SFhEISHEM“—f@l—that;=
factual input should give way to '‘learhing by doing.” Things to take into consideratiort are-
the time each approach will take and the best learning approach for the point being
made. However, as a facilitator, you should remembarthat there is a right tlrna and place for

_ »cagmtwe lnput in any group. :

g Péﬂ‘armmg Group Fum:naﬂs

The facilitator may mtarvena by performing task-maintenance functions to help the group
maintain itself as an effactlve system and accompligh its task-of promoting learning. For
example the facilitator may intervene with such task functions as seeking opinion or
reactions to what has happened- in the group. He/she may share his/her own opinion. Hel
she may initiate a new group goal, a\defumtlnn of a problem, or a way of Qrgamzing for
work He/she may elaborate an idea; sum’manze or test consensus.

To meet maintenance needs, the faclhtatgr may mtewene by encaursgmg, harmamzmg,
gat%keegmg standard-sattmg c:r releasing tensnon ‘

/. To satisfy individual needs, grcup membars sometimes act as aggressar blﬂcker
" .recognition seeker, self-canfessgr pLaybaylglrI dominator, and so on. Facilitators may ‘
intervene at tlrnes in thése ways, but iti ls questionable whether such interventions facilitate
Ieammg L _ \ , . .
Scme famlltatcr strategy calls for mtewening early along the task=ma|ntenance dlmensmns

" reducing such interventions as members davelup greater ability to perfarm such functions
themselves. :

h Dlagnastit; Interventions

The facnmator may diagnose what he sees happenmg For example “There are a number of o
possibilities why the group ig apathetic. Ons is that our - goals are not clear. Another is that

we are afraid that ii we start to work again, old conflicts may be reopened.” He/she may
___then ask the group for other possibilities. The exploratory intervention is designed to "
Sugg&sf ays of Iackmg at process and to encourage a dlagnustic sppmach
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*“I..Protection Intervention

The facilitator may intervene to keep members from overexposure, that is, sharing personal
. . experiences, incidents, or feelings that may not facilitate learnings appropriate to the
training goals or that may create a situation neither the members nor the facilitator is
~capable of dealing with. A facilitator may. also protect a member if he feels that feedback is
ill-timed or unnecessarily severe. Or the facilitator may help a member maintain his identity
despite group pressures to conform. Some facilitators prefer to focus on prCess and ask '
‘the group if a given behavior seems appropriate to their goals. ' '
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C. VALUES CLARIFICATION

1. F’HILDSC)F’HY%TI% VALUING PERSON

A slgmfn:ant part of the Sos:al Seminar experience is the cppoﬁumfy participants hava to
explare and understand their attitudes and values conceming a vanety of issues, some of which
are drug-related. One way in which participants can explore and become more aware of their
values is through film discussions which encourage self-exploration. - ' -

Much of this salf-exp!oratlon can take place through a.process which has becc:rne Rngwn as

“values clarification.” This process was originally developed by Sidney Simon and Louis Raths -

(Values and Teaching, Columbus, Ohio, Charles E. Merrill Books, Inc., 1955) The phllascphy

bagic to values c J@ﬁgauamstatesihauhe mdwu;uahﬁapaﬂsmlﬁaﬁ' : e/sheisin—
He/she is responsible for his/her own feelings. One's life. situation and the things thatare .
important to an individual are a result of the things he/she values. And to be happy with one's

- self a person must understand what- he/she values and why. :

' Simon gives the following SEVEN VALUING GHITEHIA to help mdmduals defme a value A
" value is a belief that is )

4. Chosen from altematwes -
b. Chosen after careful cons:deraﬂgn of the consaquences cf each altarnatnva
c. Chosen freely;
d. Prized, and the person is happy w:th his/her choice;
e. Prized, and the person is wullng to pubhcly affirm his/her chmce
f. Acted upon and is mcor‘pnrated into a person’ 's behavior; -
“g. Acted upon repeatedly, overtlma '

It is important when using the values clanflcatlon approach ina grgup to establish some
basic rules. These ground rules are absolutely necessary in-order to provide the time and'space
_in which people can feel comfortable in examining their attitudes and values. (7ime means just
that—a person must have the time to examine his/her values. Space means latitude—the .
paﬁlcupant must feel confident that he/she has the latitude within a nanjudgmental envumnmem O

__,_ID expose. hls/her feelings, needs and values wuthout fear of-censure;}-———— - R

Ground Rules in Values Clarification Exercises

° Evér’yone has the rig’ht to pass on any exercise at any time. ’
# Every answer is nght for that person at that time.
® The'facilitator is a participant and a model for the others.

" ® There is no closure for a values clanfucatlon exercise. Itis aﬁeniended its purpose is to open
doors for the ind rvldual :
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eem——The-following-Thirty_Clarifying Responses _can be helpful to use when you are attempting to

~Values Clarification Model

When.working with someone in a valuing exercise, you will find the following modei helpful:
1. Elicit ’ ’

2. Accept

3. Clarify _ 7 ) ) _

Elicit implies drawing from the person a statement of position or value on the subject.under
discussion. . B

Accept mieans to respond to your partner in such a way as to avoid judgments on your part.
You accept both positive and negative value statements. You are, in fact, merely thanking the
person for sharing with you. Statements such as, “That's good™” or “You're really on target” are
positive statements, but they also assume.a positive value being placed on the person’s,

statement. Even a positive response can hinder a person'’s attempt to continue examining or

o

thinking through more thoroughly. what he/she has said. A neutral accepting response would be
“Thank you for sharing with me”" or some nonverbal responses as well.. S e

Clarify means to ask the kinds of questions which would encourage your partner to continue -
-his/her examination process, to work through one or more of thé value criteria, and to get an -
even clearer picture of where she/he stands on that issue and how she/he has.or has not acted. ’
upon that value. ~ - ’ . o :

help an individual examine a thought or feeling. B

Is this something that you prize?

Are you glad about that?

How did you feel when that happened?

Did you consider any alternatives?

Have you felt this way for a long time?. .. . .

. Was that something that you yourself selected or chose?
Did you have to choose that? Was it a free choice?

'Did you. do anything about that idea? R
Can you give me some examples of that.idea?

What do you mean by - ___17 Can you define that word? .

' Where would that idea lead? What would its consequences be? - S .
Would you really do that, or are you just talking? - :
Are you saying that . . .? (repeat the statement)

‘Did you say that . . .? (repeat in some distorted way) -
Have you thought much about that idea (or behavior)? -
What are some good things about that notion?, :

. What do we have to'assume tor things to work out that way? . .

is what you just expressed consistent with . . .? (Note something else the person said or

. did that may point to an inconsistency.) : o .

19. Whai‘othai'possnbnhties*&rethere?——~—— O H
20. Is that a personal preference or do you think most people should believe that? :

21. How can | help you do something about your idea? -

22. is that very important to you? ’ »

23. |s there a purpose back of this activity?

24. Do you do this often? :
25. Would you like to tell others about your idea?

26. Do you have any reason for saying (or doing) that? .
27. Would you do the same thing over again?

Wm NGO RN
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28. How do you know it's right? g :
29. Do you value that? ’
30: Do you think people will always believe that?
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 lidentify with more—this or that? ".In making their chnlees. paﬁlclpants have to axamlne their -

2, ACTIVITIESTC) HELP EUILD A VALUING ENVIRONMENT

The fallawmg six kinds of. strategig can hglp you develop a valumg atmasphere with y@ur
group. We have Exp!ameci the techniques in the next few pages.

- a. Forced Choice , .

-b. Continuums
c. Rank Order
d. Voting Questions

@ Lova List
. f Ghanga lndex

Elther-er Fgrced Chcm:e

Furpase

This exercise cémpels participants to make a daclsmn between two cnmpeﬁng altemaﬂvas
It forces them to respond to a question based upon the following format: . “What characteristic da

~ feelings, their self-concepts and their values. o - ¢
' Procedure - - . :
e Askan ' EithEl‘-Dr" quastmn such as__wm:hjnynuqidenﬂq,mth -More,-a- VE“(SWEQET‘%I‘-E“FH

Gadillac? "

e By pointing to opposite sides Qf tha room to lndicate each chalca ask the paﬂicipans to
move to the side corresponding to their answer. * N
- @ Have each participant find a partner on his/her same side of the ranrn and dlscuss the reasgna _
> they made their choices. (Limit discussion to 2 minutes.) -
- @ Participants return to the center. of the room for a repeat action on anather question. This can ~
be repeated five or six times, and each time pamcipants should bs Instrueted to select a dlfferent
partner to talk with.
‘e -Listed here are some sample "elther-var" qu@tlans Ycu will be able to think cf others.

Are ycu e
' .More of a loner or a mixer?
More yes or no?
.More of a leader or a fcllawer"?
More physical or mental?
.More argumentative or agreeable?
More establishment or antiestablishment?
More like a tortoise or a hara?
- More like a paddie or a ping-pong ball? )
More like a roller skate or a pogo stick? o T
——More like"amotorcycle or a bicycle? . - =
~ More like a gourmet or a MacDonald's fan? S
More like a bubbling brook or a placid lake? - T s
More like a mountain or a valley? o
More like a student or a teacher? -

Continuums

Pumpose -

. - Continuums help pamt out the wnde range of opinions paeple have on a particular issue nr
‘ subject they also ancaurage publu: affirmation of q:pmh:ms and beliefs. _
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“Procediire |

. @ Draw a line on a board, newsprint or paper. ' - TN
" indicate the extreme ends of the ‘continuum by-degrees or characterization (see.examples
" below). Some issues can be divided into two lines—dealing with how people are now and how .
- people would like to be in the future. o . : _
¢ 'You may want to block out the middle to prevent the compulsive moderates from not taking a
risk. You iay also want to have each person make and mark his/her own continuum before
. -doing a larger group line.. v : ' _ S _
~e As a group, ask for volunteers to indicate where on the line they would mark themselves.
indicate the position by writing the person's name in the appropriate spot. . :
e When everyone has had a chance to place him/her self, place yourself on the line.- _ )
-» “End the activity by sharing reasons for the different positions on the continuum. (This is best
done in small groups.) R : SR '

b

‘Examples
* How muth personal freedom do you have?

Al decisions are made for you Complete freedom to choose )
— R for yourself -~ -

How do you feel about what you wear?

Holey Henry/Henrietta always- 7 Wrinkle Free Ron/Rose is
has holes in his/her clothes - - " meticulous, he/she irons his
even ‘when they're new 1 ' underwear carefully
* How do ycg‘feé[fabeut competition? - ' - S S .

Avoids any situation where 7 ; . Wil trafﬁblé anyone for the "
there is-a chance to win or ’ chance to win and use any
lose ) : ’ o means

Hp'in do you feel abgutschcalé

Dynamite Dan/Dawn students o .~ ‘Stowaway Steve/Stella loves
would be better off if the ‘ o school so much the janitor has

* gchool were blown to bits : - ' todrive him/her outof the -
: school each night before . -

locking up S

~“Rapk Order " - — A?*,, o I ; 7

~ Purpose L .
Each-day of our lives we must make choices between E@mpetingaltémati’ves, Some of them
- are minor decisions: “Should | stay home tonight &énd watch TV or do to a friend’s house? -
. _Should- wear my blue or my white sweater? " And some are major decisions: “Should Lstay in
- my present job or accept that new job offer? Should 1 buy a car or save my-monay for new '
. furniture?-” : ‘ R B
.. This strategy gives participants practice in choosing from among alternatives-and in publicly -
- affirming and explaining or detending their choices. It demonstrates simply and clearly that many '
issues require more thoughtful consideration than we tend to give them. T

56,




: Pmcedure

e Explain to the greup that you are gaing, to ask them some questions which wull requnre them to
~ look deeper into themselves and make some value judgments. - 2 ,
e Give them three or four alternative choices far responding to each questton and ask them to

rank order the choices according to their own preferences.
® “Read a question, wnta,the choices on. the board and call on six or eight pamc:pants inturn to
' give their rankings. : 5
" The group should spénd time d|§cussmg rankmgs even thcse of mdmduals whc did not
" speak earlier. \
® Suggest that participants rank all the altematwes ‘not just their first choice. (Tryto ‘have thern
nametheir choices mstead of saymg *2-3-1"" or the like; and discourage them frcm saying ’ The
'same” when their response is. identical to the prewcus pers’ n's. Hanammg the ;:hou:es helps _
evaryone consider the alternatives more carefully.) - . . \ :
& Below are fisted some sample rank order quesnﬁﬁs;
Which is most important in a fﬂanﬂshlp? : ‘\, , A
" loyalty v , . : : . v
generosity = o S |
honesty ' L
Which job would | choose for 1 yéar'?

x;xg,_,_.lgaﬂ;age_:auantnr ,-, - e _ e
. : assembly line worker : S -
prison guard . e S
- Which drug is most harmful to yau persanal!y‘? . T 7
tobacco . ’ _ 7 S |
coffeé ' : : '
marihuana
-alcehol
lf Iwere a psrent of a 15—year-gld sanldaughter whu:h behavu:r of hlS/thS would be r’ngst

dmppmg cut of school
- beingarrested for shoplitting
* smoking marihuana once 'a week
havmg v.D. .

You've spent a great deal of time plckmg a gift for a friend. What would ycu rather have him/
-her do lf he/she doesn't like it?
" keep the gift and thank you politely
tell you he/she doesn’t like it - ’
return the gift to the store w:thaut tellmg you

. What kind_of present wculd_y:;u Jlke mcst to get?. I

' asurprise present . S . .
a present you already know about
" a present you pick out
To whom would you tell'a secret?
your friend
yéur teachér

Which would you most like to have’f'
one best friend - ; B
many friends ' 63 &
two or three good friends - ' -




tht would you da if yau saw yaur bast friend steal some candy from a stare'?
report him - : , . -
-pretend you didn't see ' ' - L
_ask him/her to share it with ycu - . !
Which would you least like.to do? -
*move to a new town . : ' : .
lose your wallet o _ S _ . -
break your leg A N
 Which do you least like to da? — e - -
. get up.in the moming o R T
go to bed at night .
keep your room neat
Which would be hardest for you to da?
admit you had failed at a task
walk away from a fight
. wait your turit when you have samethlng excltlng to say
.Which would be hardest for you to do? _ _
" move.to a new school -
.. meeta new person - g \
dance with a girl/boy T
__Which. wauld you rather be?
a kitten . _ - A
a kangaroo . - S
-alion - - ' . . .
" Which would be hardest for you? '
“to admit you'told a'lie
to tell-someone you brokeé his window
to admit you cheated-
Whlch color ﬂa you like best?
“red
green
blue
What is hardest for you to do? L
S be quiet .. e S
. talk in front of the group : S :
" " disagree with your boss
if you were in an accident; which injury wauld upsat ycu mnst'?
two broken legs’ )
temporary loss of hearing ) : :
‘temporary loss of sight = S ' ) -
If you were to be born with a.great glft whlch would yau prefer? A ‘ .
-y beacmful singing- VGIEE‘“" - e T
o great artistic ability. y ' ' o ’ :
R skill with your hands
What makes you most angry?
a person who treats you without respect
_ * a friend who won't listen to your side of an argumant
/ " ‘someone telling you what to do _
- Which is most important? _ _
to work hard for your future - : N
to love others o * ) )
‘to really know yourself Y
o resly Knowy 64




Voting Questions P
Furpasei | |

WL Vgting provides a s:mpla and very rapid’ rneans for each partn:npant in tha gmup to make a
+ ' public affirmation on values issues. It develops the realization that others often see issues qulte
drffarently frc:rn us and legmrn:zes that |rnpartant fact. ,

L Pracsdure

@ Votirig lists should not be too long. They lose their effectiven

. Yau may want to use this stratsgy early in the Social Saminar experiem:e 80 that particlpants
~can begin to realize how others feel about a number of issues. .
.. & Read aloud, one by one, qyest:ans which begin with the wcords, "Haw many . nf you. ?'

- Aftar each questlan is read, the participants take a position by a shaw of hands. Thase who
- -choose to answer negatively point their thumbs down. Those wha are responding positively raise

their hands. Those who are undecided fold their arms. And those wha wish to pass simp!y take

no action at all. Discussion is tabled untii after you have Gampla}ad theentire list. .
s after about 10 or more items.

® You vote; t0o. To keap from influencing the- vote, hold your.vote unﬂl a split sac.anﬂ aftar rnast
‘of the cthers hgve committed themselves; :

e In some cases, you might want to vary the voting’ prac;edure “Far example yau might want to

- -add the following statement to the voting directions: *Orirsome Issu‘g’yau fiay have very strong

" feelings—for or against. If you have a very positive response, you may show this by waving your
~ raised hand. For a very negative respanse point yaur thumbs dawn and vngamuély mova your

~ whole fist up and down.” - A

¢ Following are sample voting questions. They are divided intn thrae broad- amHeneral
information questions, life-pattern questions, and attitudinal quastlans This way you can see the -
. vam:us lavels of risk you. can ask the group to assuma with vatmg activitles '

General lnianﬂatmn Questions
How many of you:
. are under 307
~ are married?
are parents? - i
_.have been in a training lab befare?
~ are familiar with the Social' Seminar?
are here today because you were told to ccme?
- are rncre cnmfaﬁable than you were at 9:30 this moming?
" t:crne from s farmly of 3 or more chnldren?
wnuld Ilke ta run for political office?

“Life Pan‘ern C)uesncns S _ o (.?fx

= Haw .many of you:

have a regular routine when you gat up in the marmng'?
. taka a regular vaca\han with your family? .
- enjoy watching movies on TV? :
_ feel that religion is an f?ﬁpartant part of your life? -
. have lived in a city all of your life? '
_ . wear seat belts regularly when ndmg in acar?
T enjay farnily meals‘?
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have a best friend of the opposite sex?
wish you had married later than you did?

Attitudinal Questions
beliéve there is an age after which fathers should no longer kiss their sons?
believe that abortion is a matter which should be left to:the choice of the individuals who are
involved rather than to the State? ’ :
believe a couple should live together without being married if that is their choice?
believe women with pre-school children should not have full-time jobs? , .
believe that alcohol is the most dangerous drug? ’ b S
would be comfortable knowing that your teenage son had had one or more sexual :
experiences? _ :
would be comfortable knowing that your teenage daughter had had ore or more sexual
. experiences? ’ . . , _
believe that children should have a part in family decisions, such as moving to another city
or having grandma come to live with you? _ oo '
would rather have your 17-year-old-son/daughter drink beer than smoke grass? o
think birth control information and devices should be readily available to any female over 14
who requests it? : : : . :
would favor a law limiting the size of families to two children?
7 : ) '

~ How many of you: i\

Love List -
Purpose ’

This activity gives the participants time to reflect upon the happy things in their lives. it helps-
them focus on the kinds of things that make them happy, how important these things are to
them, and why certain things make them feel good. It also provides them with the opportunity to
compare their “highs’’ with those of other people, realizing that the final end (enjoyment) can be

"reached by a variety of means. - Lo
“Procedure (Approximate time—90 minutes) A n

® The facilitator asks the participants to list 10 things that bring-them pleasure, make them
happy, turn them on, etc. These may be physical things (i.e., skiing) or emotional things (i.e.,
sharing with my wife). This is to be done in random order, as the things occur to them.

e The facilitator then asks the participants to RANK ORDER the 10 things in the order of their
importance (#1 being the most important). Have thém put the items (in their rank order),on a
separate sheet of paper with 10.caiumnfs following them. N T e '

& The facilitator then tells the group-that they-will be examining their items-from a.variety_of
_perspectives through a series of codings. Not all.codes will apply to all items—code only where

applicable. ! \ . .

. @ Give the first code: (see below); allow time to complete it; give the second code and walit;

continue this process until all codings have been given. Below are the suggested codings: .
Column 1—Rank order the items again, this.time in the order in which you could not do
" without them. This may or may not be the same as your first rank order.

Column 2—Do you primarily do these things alone or with people? “A" is alone; “P'" if with

people; “"A/P" if both. T v - ‘
Column . 3—Put a $ next to each-item which costs you $5.00 or more each timeyoudoit. .

-+~ Column 4—Put the number 3 next to each item which would not have been on such a list -
’ of yours 3 years ago. ' ’ ’ :
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Column 5—Think of the person who is most important to you. Put a heart next to each item
“ which you think would be on that person's list if he/she were making one.
“Column 6—Draw a pair of lips next to each item that you have told others is Important to
_ : you. . : - . . .
". Column 7—Put the letter "B" next to each item that you would like to do better than you
do-it row. . ' , ST : o
Column 8—Put the letter "R" next to each item that involves some risk (physical or
. emotional). E .
~ Column 9—Imagine that your child is now an adult and making his/her own list. Put a stick
’ figure next to each item you would want to see on his/her list, .

" Column 10—Indicate the last time you actually did each thing on your list, using your own
symbols (i.e., L.N. for last night; 2 wks ago; etc.) ‘ , T
Note: Not all codings need be used. Others may be a'éded by the facilitator to better address the

"needs of the group, etc. _ ’ ' ' .
® The facilitator asks the group to refiect on all the data on their love lists and to try to formulate
some general statéme_nts that can be useful in terms of self-discovery. Some suggestions are..

As a result of this exercise,- : : B L

llearned that | ..., | was surprised that | ..., | was pleased that! ..., | was disappointed that -
I...lplanto... S : R : S o
. ® The facilitator puts the group into pairs to share whatever they are comfortable sharing from
 their love lists and/or their learning statements. The sharing should last about 15 minutes.  ~

¢ The facilitator re-forms the large group. Have-the participants list together through . .

brainstorming all of the reasons why they do the things they have put on their lists. The facilitator
records all the reasons on newsprint. L - o

e The group then: Gompares this list of reasons with the reasons why people take drugs.
~ @ ‘The group is then asked to discuss their reactions and feelings about the similarities between

the two sets of reasons. - ~ S ~
- THIS IS A LONG ACTIVITY (ABOUT 90 MINUTES). BUT IT iS WORTH EVERY.MINUTE. ITIS ~

EXTREMELY POWERFUL. ' o '

Note: The last three steps are optional. The activity can end after the pairs have shared.

A

Change Index (Good introduction to the film Changing)
Purpose o

- Frequently, the film CHANGING is used as the first'or second film in the lab, and often the
discussion is not as meaningful as it could be because the group is not yet willing to deal with

 their real feelings. This activity.is designed to promote a discussion that will be more meaningful

for everyone by forcing the participants to look at themselves in a very real way and make some
connections between themselves and the people in the film. ) _ -

Procedure (Approximate time—45 minutes) | |
® Before showing the film, have the participants list five changes which'they have made in their
-lives in the last three years. Then have them code their changes, choosing from among the

following codes (or you can add your own). . _ _
Pro e e eoea-- - PrOf@SSiONal change

-----made by choice -

---- approval of my change by significant others
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e disapi:rgval of my change by “others"

- increased my status

ask the group members to write one or several "l
formation generated in the Change Index.

@ After the coding has been completed,
‘learned ... statements based on the in

_e Provide sharing time (about 15 minutes). Dyads work best. :

A



- DSk 'B_u.l._l-DlNG,.

- Dne of the main purpcxses oﬂheﬁeclalﬂammar 0] hélp bunld and lmprove ccmmumcatlarn
arm:ng the participants. Basic communication skills, once learned and practiced in’ the group
: setting, can find application in the world that exists for each mdlwdual qulte apart frﬁm the
-.Social Semirnar experience ltsalf, NI
_' ;. For this reason, the following section pmwdes "théary and sk:lFbunldmg actlwtles in three
important realms of effective communications. These mclude S
1, Listening, hearing, and respondmg = : R s
-2.- Feedback (reacting and interpreting) L et
. 3. Processmg (undarstandmg what has transpired in. the: t:arﬁrnumcatlon process |tself)

1 LISTENING HEAEING AND EESPDNDING
During any d;scussujn there exlsts the possibiiity that people are tall-ung and not heanng,
-that communication, in fact, has broken down. It t can.be due to. heightened tensions; hidden _
agendas and‘impatience; among gther causes. Tha end result can bé a dlS]Olnted unsuccessful o
‘discussion, :
" One.of the ways to getagroup bat:k on the trﬁk is to’ prowde exen:lses Speclflcally
desngned to sharpen listening and hearing abllltle o fgrce verbal precusncn The fou«:wmg
exercises are dESlgnéd far that purr:c;se LT [

;

a. Dyad Dlscussu:ns and Varlatmns

Purpase . : : KR - : S
.To understand the necessuty of listening to each ather accurateny as Dppased to merely
R haarlng words without c:omprehensnon ! -

Pmczedure (Apprcxlmate time: 20 minutes) o , _
. Divide the group mtg pairs. Each dyad .is théﬁ glven a tgplc to dlseuss and teld thateach .
. person must repeat word for word what the other has said before she/he can speak o
- - _After 5 minutes, the dlscussmn is stopped and the-paraphrase rulg is lmpgsed The listener - -
must paraphrase the speaker's statement to the speaker ] satlsfsgtlon befare the- l:sténer is:

allawed to rESand :
v étatements of the partners 7777 - -
After an sdduhonal 5 minutes, thé large gmup is. refgrmed and the expenencé is pr@cessed, P

Alternate Farmats - , T e
‘& This same exerclse can be done wuth a thlrd person who serves as an abserver and mtérrupts :
the pamclpants when they do not prcperly observe the rules. .- B

. 63




the planned program), mstructmg the members that no one can ‘make any cnmment until he
" paraphrases what was 'said by the person speaking before hnmf After the dlscussmn has )

This exercise f.:an ba done wlth a thlrd person whose res,panslblllty is that af a nDﬁVEI‘bEl

T faclal expressnons. etc.). -
° Thns exercise, can be used with an alter ego a third per‘

on ' whgse jab it is to’ fgunw tha

. The facilitator asks the entire group to discuss a topic. (ezthar a controvarsial issuéora part of

pmcaeded an adequate length of time, the facilitator asks the grcup members to process their
‘experien ce, attempting to discover what aspec:ts of the paraphrasa rule. helped and/or hmdered
_ dthe dlscussmn S ) AP \

b Clarnfylng Levels of Llstenmg and F&espcndlng

in order to give some soncentrated thought to the way we.respond to one another we have
faund it helpful to-think in tefms of what our response to another. parson 5 statgment does for
him/her. Basically, a response can encourage a person to ex’plcre hlslher idea or feeling further;

our needs instead of his/hers. \
A model for observing these kinds of interactions, and one which might help you and your
" group undérstand the.I communication proc:ess a bit better, is offéred here. .

oritcanputupa roadblock and stop h\lmlher from ,contlnuing, or 7can dlrect the éttentu:n to Co

: aLevel 1: The: Unrelated Response |

. The unrelated response is one which introduces. a subject ,hat |5 campletely different frc:»m

the one initiated by the first speakér ' =
- Example: Speaker.1: | had an accident yesterday but fcrtunately no oné was hurt

Speaket 2.  Have you heard that Mary and Gharhe are gettmg a dwprce'? e

: Levél' 2 The Tangential Eéspaﬁse ‘

o " The tangential. responsa is one which picks up: ;on ‘d word ar thuught contamed in the

. statement of the flrst speaker but whu;h dn‘ects the dISéUSSIQﬁ away.from the purpase of the flrsi
R speaker :

. Example: ~Spéaker 1: I had an a(;mdent ygsterday, but foﬂunatew no one was hurt S

Speaker 2: - Cars are a pain.in the neck: Mine has been in the shap threa
' times in the last 2 months. - .~ . ke

&

L’éve 3' The Furthering Response

gjr observer. It is “his mb to interrupt and polnt Qut any nunverbal behavlar (| a tcme, e

cussion carefu!ly and, when he finds the need: to, put: hls\‘hand on-the shoulder of one perscn. -
.thereby stappmg the dlscussmn and speak whst he believes the parsan really feels,.: .

Y

fl'he fuﬂhenﬁg response is one whlch ‘gither verbally or nanverbally, encgurages the hrst . jf,:-

speaker to continue on with what he/she was saying,

;\Examplé - Speaker 1: | had an accident yesterday. but fgrtunately no one was hurt E

Speaker 2: '_ Were you on the Eeltway when it happened?-

Level 4: The Feelmg RéSPQﬁSE

[ "The feelmg résponse is one which facuses in on the feelmg expressed or lﬁ‘lplléd in the.: '
statemént of the first speaker. Frequently, the second speaker will respond by also expressing .-
: hlslher own feeling while acknOWIédgmg the feelmg of the ather : L e L
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T Example

'Spea'ker 1 | had an accidg’nt yestarday. but fgrtunately nﬂ ana W§ huﬁ

L There are several genera] statements that can be rnade cancernmg the le
F"'St level.1. and lavel 2-responses shift the focus of'the d:scuasneri from the first speaker.
SEC n effect they take the ball’ sway from speaker 1.and therefore are fraquently self-
iented ___espunses Level 3 and level 4 responses permit the first speaker to keep the _'
he/shé is ancaursged to continue on with’ hislher angmal pamt and hlslher feelings are: E
Rnawledged and often accepted.” - ! o
Y Second, level 3 FESpGﬁSﬁ are often in the furrn af questians. seaking a’, f ic
- from the speaker on the subject he/she has iriitiated. @ -
S Third level 4 responses‘are always furthenng,
: spesker and do not shift the focus away from him/her. . -

SpeakerE lcan understand why yau are, reheved that there were no
m;uries R e -

“-Last, there is an lmpllad value judgment in the four Ievéis that is,. Ievelss and sSpon:

*“are better than levels 1 and 2 responses. This is nat always the case. There ca ba

) - situations when. the mest desirable thing a person can do i to shift the focus aw

“.-...speaker. Rerhaps.someone has been dominating a discussion. A level 1 or 2 o]

R just thaintewentmn needed to rewtalize the group and their interaction. What_-ls' mp

© . . one must be aware of the nature of his/her respcnsa and use the levels 1 and»g r
I they are appmpﬂate . . T ‘

: Adq:tmﬁal 'Examplss of Levels of Response
I Level 1: The Unrelated Eespcnse
Speaker 1:
" Speaker 2:-
- Speaker 1:
" Speaker 2:
. Speaker 1:

Speaker 2:

. was upset when Mary laughed at the tgaehers dlscamfart

- Are you going to the party at Jane' s house tonight? .

The most exciting thmg happened ta me a few minutes agn!

' Did 1 tell you about the new car| -jUSt baught‘?

I'm really worried about the grawmg use of drugs in rny scm s jUﬂICII' hlgh o
school. -

Next week our whole farruly is goma ta New F“"'and ona vscahon

“Level 2: The Tangentlal ﬁesponsa

Speaker1:
Speaker 2: .

.Speaker1:
Speaker 2;
" Speaker 1:.

- 'Speaker 2:

I was upset when Mary Iaughed at the teao:hers discomfort.-

. My math teacher made a mlstske in class yesterday and Iwas thé onewho

‘pointed it out to him.
The most exciting thing happéned to me a few mlnutés agal

" Let me tell you about the crazy thing. ljust did; it-really tumed- me on. ..
I'm really worried about the growing use c:f drugs in my san"s lumar hlgh N '

s;hoal : -

My daughter’ has told me that she will never use drugs and l was qunte
relieved to hear her ¢ say that. .

i
i

Level 3: The Furthenng RespgnsE . : . -=\

~ Speaker1: . .
Speaker 2:

.. Speaker 1:

“Speaker 2:

Speaké-r 1:

Spe ker 2

. 'What had. happened to cause the teac:her tcx\ he uncamfurtable'? '

The most exciting thing happened to me a few minutes ago!

Tell me about it. You look so excltéd it must. really have been somethlng
special. |
I'm really wcrned about the growing use of drugs in my scm 5 junior hlgh :
school '

Do you ‘have any evidence to mdn:.ate that drug use there is really
mcreasmg? : .
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Level 4: The Feeling Response - N - R
" Speaker 1: | was upset when Mary'laughed at the teacher's disco _
- ‘Speaker 2: ~ I'm really sorry to see you so disturbed. Tell me what/fiappened.
.-Speaker 1: ~ The most exciting thing happened to me a few minytes agol , L
Speaker 2: . You look so happy. It must have been a \'iéi'y»t_ﬁﬁiii*f ‘experience. I'd liketo - -~
S hear about it. o - s . o
. Speaker 1: I'mhraailly worried about the growing use of drdgs in my son's junior high
~ S school. o . , ; , :
Speaker2: - That's a very real concern for all of us par’ezts. Are.you worried that paszsibiy o
S ~your son has already been experim;ntirn; vith drugs?. ' ‘ ¢

. ,/’
b /.

" c. Focus Activity

Purpose - - :
To increase awareness of the kinds of responses ohe makes to another during a discussion ﬁf;
or conversation, and to encourage the kinds of responses which maintain focus on the'speaker—" "~

~ Procedure (Approximate time: 45 minutes) [ e

ar-1,.speaker 2,

Participants form themselves into trios. They are to decide who will be speak
and speakar 3. They are then to choose a topic which will be discussed by all three of them S
during the activity. It would be helpful if you suggested some topics such as: - e;,
“What is friendship to me? . o : - ' Bl
What is success to me? , : o
How | see myself as a man (a woman).

The trtos are then to discuss the issue among tiiemsalves, observing the fanzowin'g rules:

- RULE OF FOCUS: f _ . o S
~_Each person in the trio will be the focus of the group for a 5-minute period, dufing which he
; will express his/her views on the topic and respond to the questions of his/her partners. i -
o / the focus is taken away from- the speaker, eithé( he/she or the other partner must draw this
. / . to the attention of the one who has shifted the focus, and the focus should be returned to
’ the designated speaker. C ’ : . ,

‘RULE OF_ DRAWING out: : \ -

The two partners will at all times attempt to keep the focus on the speaker, using lével 3 and =
4 responses, clarifying questions, and other techniques. The purpose is fo draw out the
_ speaker as much as possible and to provide him/her with maximum opportunity to explore
» . hig/her.attitudes and values as they.relate to this issue. T -

RULE OF ACCEPTANCE: | L s

" The partners must try to ac:ceﬁt the pei’san and his/her étatgmentsi aven if tr’;gy do not agr’éé
with them. They must work toward maintaining a nonjudgmental climate at all times.©
. As the facilitator, you keep time, indicating the end of each 5-minute focus period.

. Provide about 3-5 minutes between focus rounds for the trios to process the round, giving'
each other feedback on how-well they were feeling. Also, provide additional time after thethird .
round to process the entire activity.” ~ = o R TEL O

- Note: The concept of focus can also be emphasized during a group discussion by having the
facilitator or a group member remain outside of the discussion circle as an observer, holding in

‘his hand a sign which says FOCUS. . g ' - : R b

- . 86,

W1 ) , - o . f,,r___j .

=




FEEDEACK

.~,i$ desc;gvs rather than evsluatlve Ey descnbmg cme s own reactmn. |t leavas the

o use it ar nct to use |t as he sees fnt Ey avcuding evaluatwa langusge it reducés

athers etc ' L
- ecltis checked to insure clear cammumsstiaﬂ One way gf daing this isto hava tha recslver try ;‘
7 torephrase the feedback he has received to see If it corresponds to what' the sender had in mind

- ..@ When feedback Is g!ven ina trsming group, both giver and recelver hsve :zpparruniiy ta check K

" 'messages that are directed at other persons and have a hlgh prcbablllty of putﬂng t

"~ the accuracy of the feedback with others in the group. Is this Dna man 's. impressh:n or, an,
lmpressmn shared by others? - ! . :

| "_The “I" Message—One form of Feedback

Message is a terr’n used by Dr. Thomas Gordon |n hIS bch Parent Effec:tiveﬁess Traimng
(1971). )
- Most of the messages 'we send tc: people abaut thew behavmr are “ycu messages—
hem down,
o making them feel gunlty, making them feal their needs are not lmpartsnt and ganerally making -
-them resist change Examples of you' 'messages are usually orders or. cammands (stap daing ;
“that, get into the car, stop tapping that pencil), or blaming or name- calling ststemants (you are
' ‘actmg Inke a baby. you are drlvi ég me crazy), or statements that give solutions (you should forget
r that-plan), thereby remavmg the respcns:bnhty for behavior
change fmm the other perscm Ferhaps the worst of all * yau messages is the If then threat (if

_;,yau don't...'then | will .. .).

. e massages ‘on the ather hand, allow persons who are affected by the beha\ncr Qf angther .
: tn express the impact |t has on them and, at the same tlme leave the fESanSIblllty for rncdlfymg
the behavior with the person who demonstrated that particular behavior, An “I” 'message '
consists of three parts: (1) the specific behavior, (2) the resulting feeling yc;u axpenenced and (3)

’ tha tangible effect on you. Thus, a teacher might say to a student:

o -(1) When you tap on your dask with yaur pencll @)1 feel upset (E) beeause I get.distracted

o and have dlfflculty teachlng
' , 73

67




A wite might say td her husband ‘ o EURR =
(1) When | try to help you and ydu ddn t say anything. (2) I fddl ddnfused (3) bacause | ddn t
know how you: feel about my help. - . :
"+7In effect, the “I'"- message alldws tha senddr td nrnplidltly say ") trust ydu td ddcide hat

change In behavior is:necessary. " In this manner, "'l messages build rdlatidnships and, equauy
importantly,’ thdy do not piace the. sender in the. ﬁosnt n of dnfdn:lng d new behavudr as f

= frequently the case with “you" messages ‘discussed in the foregoing. -
e In order to understand and use the “I" mdssagd effectively, pddple dhduld be glven a ¢hance
e “to pradtidd Below we have listed a few statements you.might like to use ‘with your group (Ydu -
o will prdbably be able to think of more suitable ones.) Concentrated practice works’ best in dydds :

.. After practicing for about 15 minutes, you mlght want to suggest to the grdup ‘that they integrate -
this fdrm df feedback into the grdup 8 dngding activities. Be a rdld moddl ycourself %

s A guiddnce counselor or ddmmlstrator has prdwddd you with some mssghts sbout a studdnt
‘you are having difficulty with. - \ :
e The teacher next door tudd-dften GDITIES mtd ydur ‘room after Ethol and cdmments dbdut -
" how messy your students are.: o

e An administrator observes your dldssrodm andgets involved in hdlplng some df ydur students -
. with their work.
Your daughter or son consetently leaves his/her roam in shamblds
Your: husbandlwnfdlrdomrgdtd refuses to share the hQUSEhDId chdres :
Your parents offer to loan you some money to make a ddwnpdymdnt on a:new hBUSE ,
“Your principal has arranged a series of workshops which have been very pradtlcal fdr ydu
A neighbor has borrowed a Iawnmdwar and has falled to return it. :
A close friend has listened to you axplam a difficult prdbldrn that you aré currently fddlng
Another-teacher has helped you work on a special curm:ulum unit. - E ) :
“'An aunt keeps telling you that you are raising your chnldrdn all wrdng ‘ co \,f?
- A parent: accuses you unjustly of dlscrlmmat;rg against her child in. ydur class. ‘ .
One of your. studdnts always seems to say, "This is bdrmg, I'don't want todoit”
At a meeting \mth students and fadulty membdrs. one tdachdr kddps mtdrruptmg the studdnts__
" when they try to speak. o | ‘
Two students are ddnstdntly dutting ddch other ddwn dunng ydur class.
A student- is‘running down the hall. . .
A grdup of studdnts hdve stayed af’tdr cldss td contmue td talk td you about the 5ubjdct cf the’
class. : . . . .

v "
" - “l""‘”" - 8% 8 @

-prdject ’ : ‘ S T
A tEELhEI‘ has ddne a great job df dxpidining a par‘tlcularly dlffi it SUbjEGti .

You are making your third call to the telephone cdmpany ln a) ,ddk ddncdrmng dn ExtEnSiDn» _
‘phone thay agreed to install 1 month ago. . 3 :
A fridnd (df the dppd&itd sex) keeps assuming that you 're ! ;ust I‘ke dII fﬂEI‘\ (dr wcmdn)

Your best fridnd told someone else ss;!rndthing ‘you. told hEI’/hlm in donfiden

An acqualntandd borrowed someé ‘money. and has not paid it back. - y -

You take your car back to a mechanic for the thirdTimdstGausd it still |sn ‘t flxed

Your father has baked your favorite dddddnnfdr no special, rEESdn :

.The teadher who is next door to ydu watched your class for you one mdrning when ydu ware
- late. o _ _ / ,

. &
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g i_You and a friend are arganizmg a party. Tha fnend daesn tdo hlslher agreed upon task. . ;

You come home from sc;hacsl all excited about something’ and no one seems interasted in
listening to you.. ) .

i You've Spénf a day with your farmly and you've really enjayed it,

. Yaur aunt keaps tellmg you how-to do samethmg yau already know how to’ da

Pmce&mg 15 a sknll that is very important to understandmg the kmds of cammumcatlan '
taking placé in‘a group. It is a technique used after an activity or a discussnon to understand
exactly what took place. Procéss discussions focus on how the individuals in the group

. cammunicatad with each other instead of what content thay communicated Individuals. reflect
> + upon their actions, how they. contributed to (or hindered) communication, how they affected

each other on the personal level. A discussion whneh focuses on ‘the. “process" instead of the

“content” provides. participants a way in which they are able to look at the interaction within the
group, and the roles being plsyed by individuals in this mterac:tion (See Sactian Il of the - o
. Resource Kit—Aids for Facilitating a Gmup—fcr more mfarmaticsn on what ta abservs in a gmUp
~and a hsting of group roles.)

- Often in’ structured activities and dlscussusns |t is, helpful far the grcup to: have QHE
paﬁnt:npant act as the ™ ‘process observer.” In this way, tha group can continually check itself (and .
“remind itself) that they are in the midst of an interaction, an exchange and that it is. helpful tobe -
aware of what is tal-ung place'in that exchange. We provide here’ a’ ‘process observer fcrm"
Wthh wnll help the Qbsarver(s) racord the mteractnons of your graup :

Nate’s to the Process Observer .

As a process observer, you are charged with the task af bemg ‘the fly on the wall“ aunng
the group discussion which will be taking place. You will not be able to fulfill your task and
partu;lpate in the discussion at the same time. Because.you will obviously have things you wish -
to cnntnhute to the dlscussmn feellngs that you wish tc express, you must expect to feel sama

cntlcal one in tha !earmng pn;n:ess both yaurs and the members c:f the gmup. for yr;u are the -
one who will be i in a position to provide feedback to the group concerning what went on (what

" “actually happaned) during their discussion, It is therefore important for you to observe as

carefully and as analytically as you can, takmg enough notes to provide you with. Spemfic
_examples for feedback. The following form will facmtate your task. ’

5

PROCESS DBSERVAT!DN FORM .

Which mdwtduais in the group did most.of the talkmg'?

. To whom was the talk directed? :

. What did the group talk about? (Jot down axamples)

Did the discussion fc::cus on the cognitive dar’nam (cantent) or the afféntlve domain (feehngs)’? .

(Jot down examplés)

What interventions were made? By whom? What was their effect?

. Did any of the group .members help the group work well? Who? How?

Did any group members interfere with the working of the group? th‘? ch“-‘

How would you aéscnbe the ciimate of the group? TN
+«Cohesive__-___ . . I P . —
Tense__ < . _ . .

. Hostile_______ _ - : o e -

s




’Dﬁe‘n : : —
Supportive____________ o~ R

PESSIV‘E o : L . ] _ ] B _ . T

Other___ - R I .

. '"9 What faehngs did you expenenee in your rala as pracess obsarver'?

" Role Playmg/Slmulatmn Exerclse-scfeatmg a New' Expenence and Pmcessmg the Intsrac:tn:n

Role playing offers an indlwdual a unique Iearnmg exbaﬁenceEa chance to-walk an:und in:,
.someone else's shoes, to be someone else and understand how it feels. A major part of the
success of a role playing exercise is the processing that takes place afterwards. To talk about the

feelings and actions experienced in a structu red role play is a very concrete way ta focus a grc:up 1

- an process instead of content.
Role playing can be a particularly affactwa tcn:l tc use after yauf gr«:up has wawad a film-or
had a discussion, and you wam to: . . . .

. Resolve conflict situations: (i.e., Partuclpants dcm t seem-to be heanng those wha dlsagnae with
them:.have them *'ba” the other person’s role.) - - : )

- @ Explore the dynamics of a particular human relatlonship (Creata a har&and-naw expenenca
showing certain “roles” reacting to each other.). ,

e Generate ideas abcut altematwe ways of respﬂnd]hg to situatmns

When you mtrcrduea your group to role playmg you might: want to gwe them a few suggegtlaﬁs*

® "Take the activity seriously. While at the beglnmng the rcle may feel, awkward if peaple stay in -

" their roles, this uneasiness will soon disappear.
e Be flexible in your-role. While initially most of the resmmsas of the «;harsc:ters wnl pmbsbly be
_ stereotyped, participants need to be rarﬁmded that they are S‘tl" peaple who can respcmd and be
moved by what is said to them.
e Havethe partuclpants wear name tags of their c:haracters dunng ‘the role play, but have them
‘removed before the wrap-up (pmcesslng) begms This will help them get mto and out of thetr
roles more easily. -
* You may want to ask certain peczple to play particular rolas (e.g., a student to be the mcther cf
a teenager; in long role plays, it can be important for verbal people to have the central roles). But
if you are: asking for volunteers, suggest that participants might wish to choose roles which are
- reversals of their own. A minister might become a police chief, a school-board msmber might-
" become a student, a Ilbers might bacamé a conservative. . . |
or. :
You may ask them to cipose roles similar to theirs, but respond to the rc:sles ina dlffarent
behaworﬁpauern The more aggressive might become mcre retlrmg. the more serlous
xbecomé more fun-lcwlng :

.......

or :
Ask them to choose roles they thmk they would enjoy. . -

;\ For longer. role plays (such as a smulstlon gamé), encourage paﬁlclpsnts to bring any aids -
that will help them get into their roles—a umforrn for the pallce chief, a caat and tue for the..
school board member, etc. )

- The most important element of role playing is the processing, aftemards Yau can help
paruclpants get in touch with-what happenad during the exercise by askmg them to reflect on
such questiogs as: . .

e Did’l try any beha\nars that weren't typical for me? How did others respiand to them'?
What went on iI’ISIdE me compared to what was gomg on-on the outside?* ' :
How did I feel abaut doing thmgs | nomally don’t do or being someone | normally am not?
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: *'écanfusian
S fear .
) uselessness

t\myﬁbehavia : in' 'ny vay?.

lane dgn t open up tha prucessing, yc::u rnight
rbaliza tha’- : '

Other davlcas can be useﬂ ta tngger the prm;essln Sametirﬁes g )
- begin pmcassing on their own. At other times you will'need to’ he p them. ¥
thatr racessing is a very lmpcrtant 5tep in the Iearmng ccntin
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E. STRUCTURSD ACTIVITIES

S Structured SctlvaS are SctivaS SpScmcSlly dSS|gnSd ta im:rSSSS awareness f 1ol
Lf as letharg

. 1 NSSdSSSSSSSfﬁSnt - . S .
.2, Start-ups and energizers . : : : -
.3, Team buﬂdlng .
- 4.Closure- -« - oL e

a. Dany cInSurSS L
.- b. Action planning (task clgsure) TR
LT .ac. HSSntry : A A

1 NEEDS ASSESSMENT ACTIVITIES L A

TherS arS numSmUS WSyS to fmd out what mdmdualS and grnqps fSSI th oir ne S (g
: desurSS. hopSS ccncerﬁS. e:bchtiveS, etc.) are: The fnllc:wing SuggSSticmS ranga;fmrr

- will take very. litfle timé\to others that take a greater investment of: time..Which to use will depend.
largely on how much’ time'is SVSiISbIS A grSStSr sense cf mvalvemant iS pred IGEblB ith the

Iarger timS mvastment.

als,

A Hsnd-m NSSdS (1D mmutSS)

" Have the group ‘members mdhnﬂually write down whSt Sach wamd Ii

Sxperience These can be short or long lists. Then collect:them :I;pu
: ‘newsprint..(You can do this “‘synthesizing’’ while the group is doin Snothej et lty
thuS. be sure to repart back to them by placing thS nSSdS on nevapﬂnt ,nd gS, g ov

b IncampIStS sSntSnSSS (1D rmnutSS) . . : .
. HSVS the gmup mdwidually Sampléta thSSS SentSncSS When each persoﬁ haS campleted
‘them. thS responses can be transferred to newspnnt Snd pQStEd / EEE Lo o
(1) This week 'ill_be a success when | . SR LR I
:(2)This week. wm be a failure unless ! —— NN ,-
- (3) This week 1 hapS thatl : B ' I
_ MSRS up your cwn! R Lo SRR

: S Self Graupsc.‘ammumty NSSdS (15 rmnutes) - ) e - ) L A FR
HSVS each pEfEDﬂ write down rSSpSnSSS to the fcllcwnng th ree SateganSS ) Co
(1) ThmgS Sacsh perSSnSIIy wantS ta gat out Eif thIS SxpSrISn L
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(@) Things each feels theigroup itself (agency, instittion, school, etc;) needs to get outof -
; -,thlszsxperience;:. Oy ‘ . : e :
,.(3) Things each feels his/her community needs.

. Place the needs on newsprint in front of the group. .

. d- Brainstorming Neads (15 ninutes) - o

) '~ This is an attempt to get as many needs posted before the group as possible. Provide the
. group with the following rules about brainstorming: 2 ‘

(1) Call out any need you feel the group should deal with,

‘ (2) The group won't stop to discuss or evaluate tr"xemsjust get them down. .

- The facilitator will write them down as the members of the group call them out

e, Questions Exchange (30 min'utes),.' o i : . v

B Ask each person to write down some questions he/she would honestly like to have answered
- during the session. Then organize into groups of three people and have them take turns asking a

question. As one asks a question, the other two beconie “experts,”” giving the best answer they

b

-can (or either ¢an pass). No one is to answer his/her own questions, Ask the gr;:ups to jqﬁ down
‘each question on newsprint as they talk. At the end of the exercise, the groups will have
recorded their curiosities. o o T e e

~{. Are You Ready to Work Hard? (60 minutes):

- Ask the group individually to write down as many needs as each can think of for this -
experience. Then pair.them up and ask them to combine the two lists'into one; operating under_
v two rules; : e L g : b o
e “ (1) Beconcise. (Really try to combine two similar statements into one that covers both o~ -

; them.) . . - : ‘ ) o
" (B Be inclusive. (But don't leave anything out; the final product should include everything
’ ‘you started with) SN T ;
Inform them at the beginning that once the pairs have accomplished their tasks, two groups
will then work together under the same rules. Then two groups of four will combine. And so on.-
Also explain that when they start feeling tired of the process, they are free to grab a piece of
.. hewsprint-and record their list for posting, They have the freedom to do this as individuals, pairs,
 quartets, or conceivably the entire group may end up with one all-inclusive list'of needs. Once
the initial pairs start operating, you as facilitator should move around and combine pairs as séon
- @s they are ready; then combine quartets, etc. Always ask, "Are’you ready for newsprint?" at the
_point of combination. S ‘ L co T

2.'START-UPS AND ENERGIZERS
Start-ups ' |

. The activities suggested below are generally helpful in at least three ways; -
8, As ice breakers -~ = - E
b. As helps for the participants to get to know each other
c. To help identify group members as possible future resources _
. And besides, these activities are fun. This listis just a beginning, and the length of your own
list will grow'with your experience. S ,

(1) Paired ﬁtredustieng,;’ ; S ; : ook

_ - Each person meets and' gets to know one other person and in turn introduces his/her partner\ .
.~ to the entire group. o : : : E
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' (2) Dyad (pair) and Quartet \ , ,
' Sameas above, but instead of introducing the pariner to the entire group, helshe introduces e
_-_him/her to another dyad. s S e ’

® One-minute Autobiography o R e

Break into groups of a dozen of so. Each person is given 1 minute to.tell about him/her self.
Use a timekeeper, and don't let anyone go over 1’ minute, Restrictions can be set as to what can
be talked .about (e.9.. nothirig about job, family, home town, hobbies). These restrictions enabla
the participants 10 get right to attitudes and values. o7 ' ’ '

'(4); DapthsyhfaldingPraséss
Use this activity in small g'rcups. pecause it takes 5 minutes per person. The leader should
disclose first, to aid in group comfort. In the first 3 minutes, tell what has brought you to this .
point in your life. One minute is used to describe your happiest moment. The last minute isused
to answer questions from others. 1 B : -
' [ L .
(5) - Structured iIntroduction ‘ '

! In"dyads, small gr@g%. or in the large group, participants can talk about their happiest
moment, write their own ‘epitaphs, write a press release about themselves, etc.

(6) Life Map-
_ “Each person draws on n‘ewsﬁﬁﬁt wiih crayons or magic markers a pict;lréof his/her life,
© using stick figures and symbols. ! 2 | |

(M Name Circle

The leader begins by stating the name of the person to his/her right and then adding his/her
own.name. ("'This is John, and my name is Sue.””) The person on the leader's right repeats the
Ie_ader‘s,name,' his/rer own name, and adds the name of the person seated 1o his/her right. (My
name is John, that's Sue, and this is Rita.) Rita then contihues the pattern by.adding the name of
" the person on her right. (My name is Rita, That's Sue and John, and this is Mark.) This processiis
_ ‘repeated around the entire circle. . B S
~(8) ,Sandwich Boards ) : . _
Each person writés on a sheet of newsprint ‘Things 1 Know”’ (about the content and
purposes of the lab, areas of personal expertise, etc.).Ona second sheet of newsprint he/she
- writes.“Things | Want To Know." The sheets are joined with tape, sandwich board style, and the
participants (wearing theit sandwich boards) mill around, nonverbally identifying resources and
getting to know one another. * ' : : S :

' (9) Sentence Gohpleti&ns A
1 A prepared list of ihcomplete sentences (i.e., Anyone who smokes in front of his/her
'chil;:!ren:, o) is completed by each member of the group or in small groups. '
(10) Name Tag Activity ) o T
' Each participant is given either a 4" X " index card or a piece of construction paper the:
same size. © . ; _ ) : S
In the center of the name tag, the person writes his/her first name in large letters. .
The facilitator then gives the following directions.for completing the rest of the name tag:
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‘. ln the upper Ieft-hand ggmer c:f the name tagl wnte the narnes ::f two peaple Wha have had '

. peﬁaﬂ af ynur Irfe Thls penod cauld be2 days. 2 months 2 years but shauld be tha panﬂd when
ygu fael yau wera the happlest ) e

ynu wnuld chnnse tc ga fcr a week on vac:ation far pleasure. etc Mnney IS nc: object . 5\
v..® Inthe lower Ieft—hand cc_rner wnta the campletmﬁ of the followmg sentence: “Lifeisa
: cafatena in whlchl :

\
|
\\v
CN

® Scattered anywhera on the name tag, wnta flVE wards whlch tell somgthmg about what yc:u

_teaching, caring, loving, swimming; etc. 0w

. After the name tags have been campleted the group mills amund nanverbally, mspecting
the name tags of the others. The participants might want to shake hands with someone, pat hisl
her shoulder, or in some other. way greet one another. This, however is not requirad Lo

The faeilltatnr rmght move r‘lght from the nonverbal lxlng inta a series Df tnn exchsnges

round- ta gnve chon:es Two axarnples might be (1) iscuss samething in your pmfessmnal ,
‘experience in therecent past (say 2-3 months) that 185 made you feel very ggod or (2) discuss
. somethmg having to do with a friend which madajyou feel. good. | '

After 10 minutes, direct the participants to fo '5, naw trios. Each persen in the tno is glven a
number 1,2,0r3.The 1's stay seated and raise e" hands. The 2's and 3's stand up, a|se the -
nurnber of fingers corresponding to their numbers over their heads. Thay then seek out new.

" partners. The 2's look fora 3, and vice versa. When a2 and a 3 have paired Hp, the\j Iaak foral -
" to ccr’nplete their'trio. - \
, During this se|ectmn prccess the facmtatar rmght want to make the paﬂlcipants aware of
the differancs befwaen a “'picker’ and a “‘pickee’” and encotirage thern to. decide what they
jnamally are and then possibly- tly “out the ather behavidr just to see what it fsels llke tc be a
p:cﬁee instead of a picker (or vice versa).
S A new topic is now asstgned for the 1D=-rmn|_*e discussion penod One suggestmn is to have
/. each discuss a major decisioh in his/her life that each has made or is in'the process of'making
" and to talk about the process that he/she went through in making this decision, the alternatives
-and cansequences ‘considered,’ as well as his/her feelings about it now. -

Aftsr 10 mmutes new tnos are fc::rmed usmg ths same procedure except the2's c:r thea s
tha thlrd Exchange 15 ta dlS::uss one of the two values llsted on 1 the' ﬁame tag and to tell how
“each persan IS at’temptmg ta live thls value or implement |t in hnslher life. . .

T o

Energlzers L.

Thesa sm‘lple and enjoyahle gamés can serve a vaﬂety of purpcses The most obvious is that
. -if used the first thing in-the morming; i medlatély after funch or even after a rather lengthy
discussion, they help the group to “wake up” and become energized for the work to*follow. They,
‘ © also provide an c:ppgrtumty for the group to' fum:tmn tagéther in a light activity. which is.
’ generally. ncnthréatening ‘In addition, the _activity itself can be processed after it-has been
" completed, providing another opportunity for the group, or the individuals, to become aware of

- :the feelings and behaviors of others. And lastly, the importance of simply having fun is

-love to do or about you as a person. All five words must and in mg For exarnple, you might write :




samatimes fargatten |n a task-anented gmup. and these EGtIVItIES pr@wde tha kmd Qf break '
which all of Us. need . KA

| Eumpety—Bum[:—Eump _

f_‘-””-’ —- The grodp torms™ acircle,and gach’ person makes sure” he/she knows the narrie ofthe perscn
' on enther SIde Df hlm/har Dne persan goes tn the center of the mrcle and bagms to \.-valk slawly

— stc-p in fn:nt of a perscn pmnt to- hlmlher and say, "nght bumpety bumpﬁbump. ;Ql‘:"left
bumpety-bump-bump."" By the time he/she has completed this statement, the person chosen .
" ‘must say the name of the person tohis/her right or left, depending on the direction given. If the

-name is glven correctly before the ‘pointer’’ has completed the statement, the * ‘pointer” J
continties around the circle, choosmg someone else; if the name'is not glven in time c:r is ? Bn |

mcorractly, the persan becoms.’ it” aﬁd -the’ pcnnter joms the circle. l A

- Makmg a Machine [
The group Ieader should explam to the group that any machlne is made up of a varu&ty of
jit:wmg parts, some of, which even make noise. The group will make a machlne of theuréwn by’
" dach person becammg one of the moving parts. One person starts by going to the cep of the -
circle anti making some sort of movement with his/her hands, legs, body, etc. HeLs may alsq
make any noise which he/she deems appropr}ate A second group member.can’ then- join hirn/%er

~in the center of the circle and add a movement of his/her choice; thlsfﬁﬁsEment should be
" eansequence of the first person’s movement (as one gear moves at athar) One by one, the other
members of the group add on to the machine in any way thatthey wish until-all group members, -

are a part of the machme The group leader can then. g}ve the machme dlrect:ens to slow duwn I

sp\:aﬁ up, etc. ff‘ s e e ?’,

- = I s\

el TlgerﬁGun -Man . - o L \

" i Thisisa vanation of the old rack-sclssors -paper game that most peaple playéd whan they
were children. The group is. divided into two teams, which stand in a line facing one nother,

- with a space of about 5 feet in between. The teams huddle and decide if they are to be a tiger;a |
mian, or a gun. This decision should be made very quickly. They then form the line again, and on
the SIQnaI of the leader, each person in the line makes' the sound and movement which is -
appropriate for the choice they have made If they are the tiger, they would lunge fonfvard (a_s |f e
clawing) and growl! vncmusly. if they are a man, they would assumea Mr. America pas owmg
their muscles; if they are a gun, they should point and shout, ' bang *If both teams make the |
same choice, it is a draw. Otherwise, thektiger beats the man, the gun beats the tlger and the L

‘man aeats the gun.

,

Hc:w Do You LLk’é Yaur Ne:ghbor'?

_ The group us séafed in chairs in a circle. The leader stands in the center of the circle. Each || _
group member, ‘including the leader, is ngen a number. The leader walks around the clrcle, N
stops, and asks a fnember the ‘question, ‘Do you like your. neighbor?* There are two pQSEIbIe
responses. If he/she says, “‘Yes,'' everyone in the group, including the leader, must-run for —_|
anotherchair. The person who' |5 left without a chair after the scramble becomes ti leader for:
the next round. The person may also say, ‘No, | don't like my neighbor. | would’ ratherjnave :;
numbers 6 and 9 for rﬁy neighbors.” He/she may call out any two numbers of Dther group.
.members that he/she wishes. The two people whose numbers are called get up and move to take
. ‘the seats on either side of hlm/her The two people who have been sitting next to hlm/her as' well
as the leader, must scramble for the two seats vacated by those whose numbers are called The
: person whg Ends up \mthout a chalr becames the Ieadér for the ﬁext round 2 L R \
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~ leg (it must be below-the knee) with his/her swatter. The leader must then run back to his/her
chair, place the swatier on the chair, and run to sit down in the chair of the person he/she has
- just swatted. Meanwhile, the swattee gets up and runs to the.center chair to get the swatter and
. tries to swat the leader below the knee before he/she can sit down in the chair. If the let»adéa

The Milling Assassin
‘This is a nonverbal exercise. The group leader must choose one person to become the
assassin. This is done by having all the group- members stand in a circle with their hands behind

their backs. He/she will touch one Person on the wrist, and that person is designated as the
assassin, but no one else in the group will know who it is. After the leader has completed the
_entire circle, the group members begin to mill around, shaking hands with everyone they pass.
This must be done nonverbally. The assassin will also mill around and shake hands, but
" whenever he/she wants to, he/she may "kill" someone by shaking hands and extending histher
finger to teuch the wrist of the person with whom he/she is shaking hands. The victim will wait
about 10'seconds and then “die* by falling to the floor and making appropriate noises. The -
group will have t6 try to discover the identity of the assassin, When one person feels that he/she
ROWS who the assassin is, he/she becomes the declarer and says, “I know who the assassin is.”

Eafgéﬁﬁshé’ifggname,anyqnei another member of the grolip must volunteer to become his/her

lead to an understanding of how trust and cooperation are built within a “team”; this
understanding can then become part of the ongoing learning experience of the group. - 7
In the next few pages we have provided some activities which you might want to use in your
group. Remember, though, that everything that happens within' a group affects its sense of ,
togetherness. The activities here find their worth by drawing attention to specific feelings and
actions that contribute.to (or hinder) growth within a-group. : S '
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a. The Squares Game: An Experiment in Cooperation
(This game was originally develoged by the NTL Learning Resources Corporation.}

Purpose
To help persons become more sensitive to the way in which their behavior may help or hinder
joint problem solving.

procedure (Approximate time: 45:miputes)

. Before the group gathers, prepare a set of squares and an instruction sheet for each group
of five participants. (See below for directions on making the set of squares and content of the
instruction sheets.)
e Divide the participants into groups of 5 and seat each group ata table supplied with a set of
envelopes and an instruction sheet. 1
e Ask that the envelopes be opened only on signal. ’ /
e Begin the exercise by asking what cooperation means. List on the board the requirements for
cooperation. For example: , i
—Everyone has 10 understand the problem.
~Everyone needs to believe he can help.
_Instructions need to be clear. , ,
—Everyone need té think of the other person as well as himselt. ‘
e Describe the experimentasa puzzle that can be solved only by ccoperaﬁon. Read the
instruction sheet aloud; point out that each table has a reference copy of the instruction sheet.
Then give the signal to open the envelopes. . . , -
e When all or most of the groups have finished, call time and discuss the experience.

L4

The Puzzle A
A puzzle set consists of five envelopes containing pieces of stiff paper cut into patterns. The

‘patterns can be put together to form five 6-inch squares. They will form these five squares only in
the combination shown in the diagram. You, as the group facilitator, will prepare the materials
and distribute them in five envelopes (one for each member of a group) as indicated below. The '
task of the group is then to reconstruct the five 6-inch squares, sharing the pieces among each
other. ,' ' B

preparing the Puzzle

“e Mark the five E*iﬁﬂh squares of cardboard as shown abové. (Pencil the s\r"f{ali letters in lightly;
you will want to erase them later.) - \ .
e Cut the squares apart, making each letter an individual piece. ‘
e - Mark five envelopes with the capital jetters A’ through “E".
e Separate the pieces of cardboard in the following way:
Envelope A—ij, h, e
B—a, a,a,¢
- C—a, i, j
/D, f
¥ E—g. b, f. C : A
e Take each envelope_and its pieces of cardboard, erase the small jetterd you have lightly
penciled on the pieces, and replace that small Igtter with the capital letter of the envelope into
* which itisto be placed. (This will make it easy t&gut the pieces back in the right envelope atthe
end of the game so that they are ready to use th nexttimel) e oL .
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Praparing the Puzzle:

¢ L

[T}
3

P}*epsriﬁg 1e Instruction Sheets : \‘ :
'&F
, Each pérsr}n shoﬂlld have an anvelape ccntammg pieces fc:r f;:rr’mng squares At the s;gnal
‘the task of the gro@ﬁs" to form five squares of equal size. The task is not complete.until everyone
has before him/har a perfect square and all the squares are the same size. Thege aye the ru IES:
1. No membar may speak. ! '
2. No member may signal in any way that heé/she wants a card. Nor can he/she take a card
from’ ‘another participant.
3. Members may give cards to others."

-'f--Asyﬂu can see, these rules put limits on the group which will require each to be aware of the
needs of the other group membaers, and ‘o cooperate in. .constructing the final product (five equal .
squares). Each group will have the added incentive that they are competing against the other
groups in the room. This competition will add an element of urgency to the activity. When you
later talk abc:ut the activity, you will want to have the group reflect upon, among other things,

. how their desire to cooperate with one another was influenced by the prassure of time
(competition to flmsh firat).

-,

'_b Hlsk Takmg/’l’rust Bundlng Activities

- Purpase

To help bunld ¢ hesweriess within the group and tQ help develop a se of trust among
individuals. — :
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Procedure

General rules for all risk taking/trust building activities include the following :-
e No activity should involve any greater risk than the least comfortable person can bear, but
should involve enough risk to make the rewards wdrthwhile. ' ‘

e All such activities should be appropriately designed for the specific group. As facilitator, you
need to know your group fairly well before you move them into risk-taking activities.
s Processing the experience afterwards is of utmost importance.

Below are listed-a few activities you may wish to use with your group:

e Trust Fall—Partners stand, one with his/her back turned. With his/her arms extended sideways,

he/she falls backwards and is caught by the partner. Reverse roles and repeat.

e Trust Walk—One partner closes his/her eyes and is led around blind, through and over things.

Reverse roles and repeat. ) .

e Trust Run—Outside, one partner closes his/her eyes and is led by the other in a vigorous run.

Reverse roles and repeat. .

o Tug-of-war—Partners imagine a line between them on the floor and have a tug-of-war with an

imaginary rope. One partner is to be pulled across the line. ' S .

e Mirroring—Partners stand facing each other. One becomes the mirror image of the other's
bodily movements. With hands in front, palms toward partner, they move expressively. Then
reverse roles and repeat. o ) '

e Circle Pass—Group participants stand in a tight circle. A voiunteer or participant who wants to =~
develop additional trust in the group is rolled around inside the circle. He/she may be thrown
from side to side. - : . '

e Machine—One at a time each participant stands up and imitates a machine, using body for
active parts and voice for machine-like sounds. After one person is up, the next goes up and
links to the first as if he/she is an additional part of the machine, etc. The facilitator can ask the
machine to quicken or slow down. / _ .

e Eye-contact Chain—Participants form two lines, facing each other, about a yard apart. They

hold hands, and the persons at the two ends hold hands. Tﬁis forms a chain similar to a bicycle
chain. Without talking, look the person opposite you in the eyes. When the group fee!s ready,

. everyone takes one step to the right. Look the next person in the eyes. Take another step to the
right. Continue until you return to your original position. :

e Personal Interview—Dyad members’interview each other. A rule of thumb should be that any
question one person asks, he/she sHould be willing to answer. Each person has the-’right to
decline to answer any que?%’n with which he/she feels uncomfortable. -

c. Lettgr Game

Purpose

To build a sense of ""togetherness,”” working as a team on a task. 7 N .

Procedure
(Approximiate time—1 hour)
e Have people divide into groups of at least four. | ' : .
® Ask each person to think of his/her favorite letter of the alphabet. Then give everyone a sheet
- of paper and ask each to draw the letter in the most perfect way for that letter to be drawn. K

o™ After each person in the group has finished drawing his/her letter, allow time for people to

share their letters, explaining different characteristics of the drawing and the ietter, using the first
person, such as, "'l am an L. | am light and lyrical and tall.” : o '
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® After the sharing, each group must make up a word with their combined letters. (The word
- should be a brand new word.) Then ask them to. develop a dictionary-type definition. for the. word.. ... ..
"o Once a definition has been decided upon, each-group must flgure out a way to present its

word to the rest of the groups by actmg out the definition. Each group, in turn, then presents its

word to the total group.

. d. Un‘EqUal Resources

Purpose
o Tc» pmwde an Dpp«_sﬁunity to observe and experience the impact of unequal resources on
individuals and gr@ups and to become aware of the pn:cesses mvclved in bargaining for
resqurces "

x . Briefly, this act:wty involves dwndlng the participants mtg 8’ groups all of whom must’ :

ccomplish the same tasks, but each group will have only part of the resources needed to-

‘accomplish them. The groups must then bargain among themselves to share materials. The eight
~.groups will be organized into two clusters of four groups each. The two clusters will be - »
competing agslnst each other, while at the same time all. e:ghtgraupsar&competmg -individually - -————

““among themselves. In other words, there will be two levels of winners—the individual group
;Ninkr;?rs and the cluster Wmners (the tirst of the two ciusters to have all four groups finish the
as i ~

Pre’parstilgn ahead of time

L Gathgﬁrtogethérﬁthe following materials:
_ 8 iarge envelopes ‘ .o : B
" ~4_pairs of scissors_ e - - -

2 rulers~ ___.

10 paperclips =~ - - ' .o , N
. .._4 pencils Co C : i’
2 bottles of glue .~ -
4 felt- tlpped markers
4 4’-squares of red” t:onstruc:tlon paper . . e
4 4"-squares of white construction' paper j
34 sheets of construction paper (E‘/g b4 11 ) in the follgwmg colors: E blue, 8 WhltE 10 gold,
6 green, 2 red, 2.purple . : /

® Prepare 4 UNEQUAL RESOURCES TASI{S SHEETS whn::h  read as rfollaws
**1. Make a 3" x 3"'square of white papetr—— ___— |
- 2.Make a 4" x 2’ ‘rectangle of‘gold paper. : '
3. Make a 4-link chain, each link a different color. -
4. Make a T-shaped piece (3" x 57) i in green and white paper
5.-Make a 4" x 4" flag, in any three ‘colors.

The flrst group to completé all tasks is the winner. You are alsa a member of a cluster of

f’

' flmsheﬁ sll tasks Ilsted above Your group may bargaln with sny c:ther group farthe use of
materlals and tools to complete the tasks on any mutually agrésable basus B -

& Prepare 2 UNEQUL RESORCEZ TASK SHEETS which read as follows

“The first task iz tu konstrukt a skwar uv wyt paper meshuring thre. mchez bi thre inchez.and -
( mak a rektangl wu:h meashum for mches bl tu mr:he: uv gold konstrukshen paper and bild a

kunstruksﬁim paper Ilnked tugether and mak a kapltul T uv green and wyt paper the Tiz ta :
be fiv inchez hi vertikle and thre inchez wyd akms the top and rnak a for bi for mch flag in

- ane thre kulem of kunstrukshun paper ) . o
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“The first grup to kumpleet'al tasks iz the winr yur also a membr uv a kluster of for teems
. yur Klustr. becumz a winr.wen al for grupes within the klustr hav finished al tasks listd ubuv

. yur grupe ma bargin with ane uthr'grupe for the uze uv mateareuiz and tulez tu kumpleet the” ™

tasks on ane mutually ugreebl basiz.”
o Separate the above resources and tasks sheets into the large envelopes as follows:
Group —Make 2 group | envelopes {one for each cluster), each including the following: 1
pair of scissors, 1 ruler, 5 paper clips, 2 pencils, 2 4-squares of red paper, 2 4"-inch
squares of white paper, 1 UNEQUAL-RESOURCES TASK SHEET
Group !l—Make 2 group |l envelopes (one for each cluster), each including the following: 1
pair of scissors, 1 bottle of glue, six 812" x 11" sheets of paper (2 biue, 2 white, 2
gold). These 2 groups will receive no task sheets, .
Group lll—Make 2 group lIl.envelopes (one for each cluster), each including the following: 2
felt-tipped markers, six 82" x 11" sheets of paper (2 green, 2 white, 2 gold), 1
UNEQUAL RESOURCES TASK SHEET. i ,
Group IV—Make 2 group IV envelopes (one for each cluster), each including the following: 5
o sheets of 8%" x 11" paper (1-green, 1 gold, 1 blue, 1 red, 1 purple), 1 phonetic
i —____task-sheet(UNEQUL RESORCEZ TASK SHEET). B '

~ @ Provide table and chairs for each group. These should be placed far‘enbu'g\h avJ;y fr’T:;m each
other so that each group's bargaining position is not betrayed by casual observation.

© Ask groups to be seated at their individual tables and distribute an envelope of materials to ,|
‘each group. (Make sure that groups I-IV are each represented in the clusters.) - -
e Ask the groups not to open their materials until they are signaled to begin. Explain that each
group has different materials but that all groups are expected to complete the same tasks.
Explain that they may bargain for the use of materials and tools in any way that is mutually
acceptable. Emphasize that the first group to complete all tasks is the winner. Also explain that
each group is a member of a cluster and that all groups within a cluster must finish all tasksin
order to win at the cluster level. ' : '

e Give the signal to begin and attempt to observe as much group and bargaining behavior as you
can, s0 you can supply some feedback during the final phase. (If you are having other
participants act as process observers, it is best to assign observers to specific groups in orderto
ensure that there can be more useful feedback to the groups later.)

# Stop the process when group and cluster winners have been declared and the other groups

have been alfowed to complete-ongoing tasks. ' ‘ -
e During the discussion, the participants ‘may make process observations conceming utilization
of resources, sharing, bargaining, and competition, using the facilitator and other process. |
observers as outside consultants to supply feedback on individual and group behavior. ,
e You may alter the complexity of tasks and distribution of resources to fit many different kinds
of groups and age levels. This experience is appropriate for children as well as adults. When itiis
being used as a teaching tool, analogies may be drawn between this experience and how.  °

minority groups .or underdeveloped nations relate to those with power.

' _ Procedure: (Approximate time: 1°hour)

. e. Tower Building
(This activity was originally developed by the NTL L‘earning Resources Corporation.) '

Purpose ‘ _ .
. To ekamiﬁe the processes of group task handling and decisionmaking when they are done
under the pressures of time and competition. ' : '
a2




" {ApproXimate time—two 20-minute periods)
®Divide the group into groups of seven and designate two observers for each.
® Provide each group with thie following materials (and nothing else):
- 6 pieces of thin cardboard (size of newsprint)
20 manila file folders : \
'/s ream each of several colors of art paper (8Y/7'x11")
3 newspapers and 2 magazines (any size)
1 ball of string
1 roll-of masking tape
1 role of scotch tape i
4, pieces of tissue wrapping paper : ,
e Describe the task to be accomplished in the next 20 minutes. The task is to build a tower which -
best characterizes each group. The rules are as follows: = ' '
(1) Tower must be free-standing. : , - |
(2} Time allowed for build ing will be exact. There will bia_ssmimtawsnﬁﬂgesignﬁ;—aﬁ&s’“ﬁ%"ﬂ
~——36-second countdown at the end of the period. For each second taken over the time ‘
limit, a point will be deducted from the score, . . I
(3) Observers may not participate and must remain silent,'
(4) Constructions will be judged by outside architectural experts (the observers).
® Give a signal for the groups to begin tower buiiding; and give the appropriate warning-signals
in due course.. | - - . , o
®Have the judges, without asking questions of any members of the groups, establish a rank
order of the constructions on the basis of originality, creativity, use of materials, and the
message received. : e e R ’
® During tha second 20-minute period, have the observers for each group summarize the
discussion and the action’ in their groups. - ' _ 7 I,
®In the discussion that follows, raise these gquestions: o ’ ‘
® What decisions 'were made about tower design, and who made them?

¢ What other points of decision of crisis were encountered?

® Who axercised influence in each group?

® Who seemed to have no influence? ,

How .were human resources used in each group? :

To what extent were alternatives explored before undertaking a particular task?

To what extent did each group stay with a plan once adopted? : :
What similarities and differences iri the behavior of individual members were observed in
this group in comparison with other groups? R :

4. CLOSURE ACTIVITIES -

Closure activities are purposeful attempts to dra*w,thegfaup together at the end of an  °
experience. In a group, such as that which develops -afqund the Social Seminar, closure is
usually needed at several different times, on ‘many different levels, throughout the total
experience. . ‘ \ - o

. Processirig (talking about what happened between indivi\duals in a discussion or activity) has
been.explained elsewhere, and it is one form of closure, Other types of closure are discussed in
this section: , o , . A . o

a. Daily Closure Activitieg . - ) > SN

b. Action Planning (Task Closure) _ N :

© €. Re-entry Activities (Total'Experience Closure) “ AN L X




e Sentence Completions—A simple, short kind of closure activity is the sentence completions.
Each participant is ‘asked to complete one or two of thafollov&ingsﬁatemants on paper. The
facilitator then can collect them and read them (anonymously, if names dre included) to the
group. Such activities help participants, learn how others are reacting; they aiso provide the
facilitator with valuable feedback. Sentence completions could include:
" Today | learned that | [ o .
Tomorrow | hope that'l —— .
If | could change one thing about foday, it would be
The best thing about today was that | — —_
Today | was pleased that [ S
Today | was displeased that | — - —
_ Today | was surprised that | _ I . .
e Greeting Cards—After exchanging a few of his/her feelings about sharing a feedback in the
group, the facilitator asks each of the group members to make a greeting card. It can be

“#the walls. The facilitator wilt need to provide the following materials for use:

ar;ldreS"’seidT’é'thﬁEEﬁﬁrE-gﬁ:mp,—br—ftagneindividualiﬂgb:e;ggog_p; The card should in some way

content of the day’s activities. The cards can then be shared with the entire group and placed on

!

Newsprint (or other paper)

Magic markers .~ .

Scissors

Colored paper

Paste, glue, etc. _ _ _
e Self-analysis—This activity provides an opportunity for edch individual to reflect upon him/
herself, the group, and the day's activities. After each person has responded on paper to the
following questions, he/she may keep the answers for future reference or share them with a
partner. The questions include: T \ :

(1) What opinions of mine were sought after and listened to today?
. (2) What were the two most.important things | did to help the group today?
—¢3) What were the twor most detrimental things 1 did in the group today?
- (4) What help did.| receive from the group today? ’
(5) Tomorrow | will — o '

b. Action Planning

~ Action planining can be viewed as a unique type of closure. Your group most probably
formed because it wanted to/eventually do something abouta problem ora community concern.
Opening up ;ammuﬂicaﬁq | and understanding among the group members is-only the first step.
Anxieties might still ‘,jt:{e high about “‘Where do we go from here?” The group might feel
pleased with what has h’appehed to them personally, but what about that task they wanted 1o
accomplish, that problem they wanted to workon? = _ B o _
A |itt|gz:3nstruct_i(:e focusing on the tasks they may have to deal with later will add another -
dimension to the closure necessary for the group. Action planning is actually an opening—a.
planning for the future. But itcan also beseenas a closure activity since it can provide the groug
with thoughts a: \tcsols to cope with the next step they must take—outside the protective
environment of the.group. ' _— : S
" In this section, we.provide you with a model for action planning with your group.

=
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Model for Action Planning

e Settingy Goals—The first and perhaps the most imporiant step in the change process is to look
. beyond the present state of affairs or the situation as jt cUrrently exists, Rather than spending
time and energy describing how things are now; try instead to visualize and verbalize what you
would like to happen, : - o A
. Agoal then, is a very clear and realistic statement of what you wish to accomplish. A goal is
quantifiable (i.e., it is stated in a time frame and can be measured). An example of a goal might
be "to become President of the State Teachers Association in 1975.” .
- List below what you perceive to be'a realistic and achievable goal for the utilization of your
training and the implementatior: of the Social Seminar. B T
. ® Establishing Objectives for Change—An objective is a step one takes in pursuit of agoal.ltis
also stated in terms of what is realistic and achievable in a given span of time. It is aimed at -
action which can be measured. For example, an objective under the goals of becoming President
of the State Teachers Association in.1975 might be ''to become a member of the representative
assembly of my local in 1972." Another objective under the same goal might be ‘'to become
_ President of my local in 1973.” Still another objective might be *'to become adelegatetothe. ..
_._.annual mﬁeﬂnggtth&%tate—éou‘ntziﬁffdu’caticn ez T T
Identify steps which you feel are practical and necessary for you to take in ordér to achieve .
your goal. List them in the order they will be taken. : S

_ GOAL -

N

R

o

SITUATION

-
A

» Diagnosing Forces That Help and Hinder Achievement of Objectives—There are forces in
3vesy situation that cause things to remain as they are. The forces that push toward changeare
:alled driving or helping farcas.-ﬁhafarcas that resist change are called restraining or hindering

- R * . 85 . . . . ) . .
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~.....lorces.  change is to occur, forces must be altered so that movement can take place. In orderto .
plan appropriate strategies for change, fﬁé’T&iﬁé‘égln‘th‘e*situatir:n-rnust-bé-elearlyrunda:st@d,w&;E,E, .
and identified. A “'force’’ can be people, resources, attitudes, traditions, values, needs, desires,
stc. ' . . o

What forces will help you achieve your objective(s) and what forces will probably hinder you

- from achiaving your objective(s)? List all that come to mind without placing a value judgment on

L 7 :
any. . : /
HELPING FORCES _ — > _ . HINDERING FORCES '

o e

N
s Building Supports—Consider other people and organizations who may be sympathetic or
supportive of your action idea. Think of ways in which you can develop a linkage, form a
coalition, or.build support for what you propose to do. List below the persons or organizations
that you think are agreeable to your actions and ideas. For each person or.organization listed,
think of three things you can do to win their support. . ) -
A 7 e , _ . ] _
1. . , ] .
2
3. o
B. \ ] _
" |

W

oy

-

-

W
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® Finalizing, or Getting It All Together—Now that you know what needs to be done.and.the.kind. -..----.
»+-of support-system that iitist be built in order to do it. you should place in sequential order every

action step you plan to take. The first action step you or your group plans to implement should

be listed first. This should be followed by the second, and so on. You should put down

everything that has to be done, who has the responsibility for doing it, when, where, and how the

action will be taken. o L

__What Has ToBeDone _ WhoWillDolt Where and When _ How

® Evaluating:Plan a way of evaluating the effectiveness of your action program as the steps are
implemented. You should also evaluate from tifne to time the relationships of'members of the
team as they work together in pursuit of a common goal. Are we functioning more effectively as
we proceed? Are there interpersonal things that stand in the way of effective teamwork? How
‘near.are we to achieving our goal? - . , ' ‘ oo e

L

- €. Re-Entry Activities : R |
The purpose of any re-entry activity is to allow workshop participants to prepare for leaving
the workshop or seminar environment. During any group experience that lasts longer than 1 day,
the seminar participants will probably notice some differences between how people relateand '
- function during a session and how people operate at home in the real world of daily routines.
The seminar.environment will most likely be more caring, more honest, more trusting, more
accepting. If individuals have really become involved. and have experienced some personal
growth because of the group experience, it will be important to help them switch gears so that
when the group experienice is overthey will not feel completely lost or out of place back home, -
" Time needed for these activities varies according to the activity, the size of the group, the
. amount of sharing time you allow and the degree of involvement that participants had with each |,
- other and the seminar. Times are given here merely as guides. o . '
- ® Daydream (30-40 minutes)—Ask participants to get in a comfortable position and close their -
eyes, Gentli guide them inf a‘daydr'eam about going home, giving them instructions that might go -
. something like this: c S SRR '

/ ~You've just come into your house.'Whom do you see? What do they say to you? Do they
( want to hear about your experience? - :
. =What will you be doing tonight? Whom will you see? What will they expect of you?
K ~When you go back to work or school on Monday (or wh/énfewgfr) what will you have to.do?
How do you think you'll feel about being there? What kjnds of feelings do you think you will
: _have then about this experience or the*people who aré here?- } = k
Let.people come out of their daydreams at their own speed/ Spend some time letting participants.
“share their thoughts and feelings about their dreams, focusing, perhaps, an their feelings about
“breaking up the group experience.. ST 7‘ ' o ’

'® Hopes, Fears, Expectations (30 minutes)—Ask participants to break into dyads to share their ’




reactions to dyads/triads in the total group. §
o Needs Assessment (30-40 minutes)}—Individually, have participants make a short list of the
significant people with whom they will have the most contact as soon as they retumn home. Have
them add themselves to the list. Ask each participant to anticipate and list what each person on
hig/her list might need in the time after the participant returns home. '
o Total Group Sharing (30 minutes}—Allcw for participanis to shdre thoughts of feelings about
re-entry. You might deal with issues such as: |
-What have you gained through our experience together?
~How do you expect to apply it in your usual routine? ,
-~How do you think your peers or family members wiil react to you when you get home?
_What feelings do you have about breaking up the group? o
o Here and Now Wheel (20-30 minutes)—Have the participants draw a circle and divide it into
quadrants. Ask them to get in touch with four feelings and write four words (one in each
~ quadrant) to describe the feelings. Then ask them to choose two of the feelings and expand
—..—them. inlo_phrases Of sentences. Ask each to share his/her feelings and thoughts with the group. '

.~ individual hopes. fears, expactations about lgaving the group. spend a few minutes sharing

Whatever activity you use for dealing with re-entry, remember to allow time for pecple tosay
goodbye to each other on an individual basis. -




F. HOW TO PLAN A SOCIAL SEMINAR

AGENDABULDING |

The followmg agendas {working plans) far handllng social seminars are placed here for two
purposes: -

#. The first example is here to emphasize the! fact that you as facilitator must be w:lhng to-be

flexible. We have constructed in detail a pre-seminar agenda, very much the way you might da
——before-you-meet-with-your-group-for-the Seminar: This detailed" dgenda’is then Tollowed By a
" detailing of what actually happened once the: eminar was underway. Basically, the second *

agenda reflécts the realities of graup process of which every facllltator should be x;onstantly

aware.

suggested forrnats whn:h mlght be hélprﬂ as yDu start planmﬁg yaur an*scclal semlﬁars

i

 What We Planned | ' L

Time: 20 haurs—a weekend, residential setting .
Group: High school students, teachers, parérits youth wo rkers. AII are frcrn one community
' - and have made a commitment to wo

weekend, Lo

Purpose: To develop some communication skills and lines; to move toward exploring needs
and concerns of people within the cor ,mumty to identify existing resources
available within the group and commufity to meet these needs.

Y together as an action group after the

 Saturday _ , /
9:00-9:15 . Coffee, tea hot chocolate, donut ,,A,s participants arrive, encourage them to
= ' ' write on the 4 or 5 graffiti sheets you have placed around the room. (It helps
‘ if one of the sheets is labeled "My expectations for the weekend.") /
9:15-9:35 Name circle (See structured activities section f Resource Kit)
"9:35-10:00 General welcome comments, incld ding the purpose of the seminar. Go over

graffiti sheets. Establish ground rules: (1) Acceptance; (2) right to pass; (3) -
always will have the chance to deal with unfinished business (See values
clarification section of Resource | it). Take care of housekeeping issues.

10:00-10:45 Name tag actlwty (See structured ctivities in Resource Kit)
10:45-11:00 Break - a ’
11:00-11:45 . ' Squares game (See skill building section of Flescjurse Kit). In procéssmg thls

A . activity afterwards focus-on recégmzmg the' needs of others, the feelings
' each had as the group warked togv ther, aﬁd how competition related to

) 11:45-12:15 Levels of response (See Skl” buuldm ) sectuon of Eesource I{lt) Explam the
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. . \ _
vnafmiee e = . oo understand how.to focus on what is being said, draw out more meaningful
. . " responses, and accept what is being said. © T e ——
"12:15-1:30 Lunch break R
1:40-2:05 introduce BRIAN AT 17; explaining cinema verite technique (no- actors, no
scripts, cameras catch real life on film). Show the film.-
2:05-2:20 Have the participants individually list the needs they see for Brian, his
mother, his guidance counselor and his history teacher. _
2:20-2:45 Discuss BRIAN in groups of about 10, using needs list as reference points
’ for the discussions. Remind participants.to practice focus skilis.
2:45-3:15 Forced choice activity (see values clarification activities in Resource Kit). In
: talking about the exercise afterwards, focus on (1) whether people make
choices for positive or negative reasons, and (2) subtle ways people pass
judgment on"each other—Ilaughing, nonverbal looks or actions,
-generalizations. . '

Break : ) -
“Nesds assessment activity (568 structured activities). Work individually firsty——
then in small groups. Finally, bring the groups back together and develop a
. list of needs in the large group. L
4:15-5:00 Continuums (see values ‘gzi{arificatiqn activities section). Expiain continuum
concept to large group#Then break into small groups to participate in
continuum activity ggh’ich will help prepare them for next film (TEDDY):

Jump in Jean ff
(Géne) L
/. My Attitudes About Changing Society _ )
'Possible . ! - Can't Change -

“Charlie'(Charlene)

ly Response to Community Problems _ .
' Couldn't Care-Less
Kelly '

Anything's
/Al (Ann)
5:00-7:30 ﬁelaxg‘ﬁon and dinner . o
7:30-7:45 ~ Energizer (See structured activities-section on Resource Kit)- . . »
7:45-8:05 introduce and show TEDDY; let people know they have to listen carefully on
, this one. ‘

8:05-8:35 Discuss TEDDY, using continuum discussion groups established earlier in
_ the afternoon. ' o
8:35-9:00 Closure for the day: Use the completion sentence: “Today | learned that

: I....” Provide time for any comments or reactions to the day that anyone
wants to share.. ! : : : L

:

4
‘Sunday J |

9:00-9:20 Coffee, donuts, etc. : . Co
/ - Graffiti sheets . : : :
/ ’ Review the day's plans with the group.

9:20-9:40 ~ Read graffiti sheets. o P
o _ Open sharing—Ask for'any reflectiohs on what happened the day befofe.
* 9:40-10:10 . Introduce and show COMMUNITY IN QUEST, emphasizing that it shows one
' community, some of its needs, and how they were responding to those
. needs. S L ' L .
) 10:10-10:40 ~ - Discuss COMMUNITY IN'QUEST o o . )

10:40-10:55 - Break , g 6
i L T ’ , ' 90 f”/ /.




-10:585-11:55

12:00-1:15
. 1:15-1:30
1 :30-1:45
1:45-1:55
1:55-2:15

-

) -

2:15-2:25
2:25-3:10

3:10-4:00

4:00-4:20

4:20-4:50

4:50-5:0C

What Really Happened, : ]

9:00-9:30
9:30-9:45
9:45-10:30

10:30-14:15 -
14:15-11:30 |

11 304239

12:30-1:30

. Break

Unequal resources (See the structured activities section). In préeessing
afterwards, make sure the group discusses: (1) how people have diffarent
resources, (2) how people can manage to work together, (3) what has to be
done in order to accomiplish & task within a group. Relate this task to the
upcoming afiernoon’s activities which will focus on needs assessment and
searching out resources.

Lunch

Energizer

Explain the brainstorming model of needs assassrnent (See needs
assessment section of structured activities section of Resource Kit).

Small groups (5-6 people) will brainstorm the needs of their community.
The small groups should evaluate the needs list and determine which of
these needs are urgent and must be mat.

Each small group should spend some time pracessmg the actions they have
just taken. Take a look at what goes into brainstorming and choesing. How
s;ild they finally come to their cshmces‘? g

Thé smail groups will report to the enhre group about their nsgds
issessment activities; the needs they identifed and the process they went
through to arrive at those needs should both be-discussed.

Combine the needs identified in the smali groups.-
Discuss and rank order needs for the entire group.

- Make a list of already existing agencxes or groups which could pﬁtentualiy
meet some of these needs.
Makea list of resources within the graup itself which f;ﬁuid help meet some
of the needs. )
identify what is left to be done.
Discuss the gaps. What can be done? What shauld be done? What do
people want to do?
Let the paople decide what thay want to work on.
Establish Task Forces around the cqmmitments to action which the group
has made; give the task forces some" tIITIE to meet and discuss their initial
plans for meeting after the weekend to develap and carry out action plans,
Closure: a closing activity allowing the'group to reflect upcm and share their
reactions to the weekend and the gmup itself. . R

Evsluatlans

IE

|
/ -

People arnved late. Ccaffee dr;muts. etc. Grafﬂtl sheats

Name circle = . \

Welcome. Talked about ground rulés Took cara of hcusekeeplng detalls.

People became involved i in di |scu55mg smoking issue which caused us to be

one-half hour late. _ . ’

Namg tag activity L B - .

. 'Squares gams. F‘ecple became nnvalved in the dlscussian and took 15
minutes more than planned.

- . Broke for lunch, but decided to take oniy an hour _

91
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1:30-2:00
2:00-2:30
2:30-3:15
3:15-3:30
3:30-3:50

3:50-4:05

5.00-7:30
7:30-7:45
7:45-8:20

© 8:20-8:50 .
8:50-9:15
8:15=10:00

--10:00-10:15

Sunday
'9:00-9:15
9:15-9:45

9:45-10:00
10:00-10:50

10:50-11:05 -

t:hﬁr‘iatéﬁ energizer that was planned. They didn’t saem to need it aﬁyway
We maved dlréctly into Leveis of Response.

Farﬂcnpants spent 1D minutes in large qroup brainstorming Brian's, his

mother's, and his teaclier's needs, then discussed the film in reference to

that list. s

Braak

Energizer—Milling Assassin. People enjoyed it so much that it took a litile

extira time,

Someone raised the guestion dsaling wnth availability of local money for

develooment of a community alternatives project. That question generated

discussion about the various agaﬁa:les which have started wcrksﬁg with new

ideas for yauth involvement.

Spent some extra time doing the Forced Choice Activity. (The choice,
“Which are you most similar to—a pogo stick or roller skates?" generated

lots of discussion which prowdeﬂ 'some good opportunities to deal with

personal judgments.) 4’

Before breaking for dinner, we deslt w:th the fact that we were 1Y2hours

behind; the group decided to work later than planned during the evening:

session.

Relaxation and dinner. During dinner, one student left the workshop. She
said she was bored.

Energizer

Needs assessment. It went faster than planned; it generated lots of
enthusiasm.

Continuum activity. We did two mstead of the planned three

Showed TEDDY

TEDDY was discussed and it went longer than expected. The issue of the
school's response to minority needs was raised. People voiced an interest in
seeing JORDAN PAUL. Five people (2 students and 3 teachers) ¢ EEldEd to
stay after the evening session ta watch the film.

Closure:; "Today | learned. . . .

Coffee and donuts

(We started without 4 people who had partied too long the mght before.)
Revigwed the day's planned agenda and discussed any additional needs.
The group that had watched JORDAN PAUL wanted to spend some time

‘talking about drug education programs. Others were interested, but some

saw it as a waste of time. The group negotiated small interest group time
during the time originally scheduled.for COMMUNITY IN QUEST.
Sharing and reflections about yesterday L

Two-thirds of the group watched and discussed COMMUNITY IN QUEST.
One-third of the group spent time outlining the drug education curriculum

- in the community's schools. They began to develop some ideas for

curriculum recommendations. Four people came:-in late; facilitator had to fill
themn in on what was going on.

Break 3 8
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11.05-11:15 Energizer

11:1512:15 - Unequal Resources Activi

12:15-1:15 : Lunch Break

1:15-1.30 ' Energizer

1:30-3:30 Small groups and large group needs azsessment and sharing. This didn't’
teke as long as expected.

3:30-3:45 Break

4:00-4:45 Clasing activities, sharing.

4:45-5:10 Evaiuation. People stayed around talking.

E -

The following agendas arg meraly samples to help you focus on certain groups, certain time
frames, and certain Purposes. They are starting agencas we have used; we offer them here to
start you thinking about your own possibilities.
Time 2Y3 days _
Group: 30 8th grade students

7 4 police officers

4 teachers
: 3 adult staff members of a police/youth project

Purpose: ' To create greater awareness of and sensitivity toward each other

Setting: Either residential or nonresidential.
Wednesday ﬁight

7:00-7:15 Graffiti.sheets |

7:16=7:30 Name circle

7:30-7:45 Explanation of workshop expectations

7:45-8:30 Name tag activity .

8:30-8:55 Forced choices activity

8:55-9:15 Depth Unfolding {see Start-Ups in structured -activities section)
9:15-9:45 Process the day's activities and then close o

Thl;nsday ' . » ,
19:30-8:45 Energizer (Do you like your neighbor?)
9:45-11:00 ~ Unequal resources = -.
-11:00~11:45 Break :
11:15-12:00 Listening and heariﬁ'g exercise (repeat, paraphrase, infer)
. 12:00-1:00 Lunch '
1:00-2:00 - Levels of response -
_ o -Public interview activity in small groups
2:00-5:30° Free time : |
5:30-6:30 Dinner
6:30-8:45, Energizer ' g
6:45-7:45 Show COMMUNITY IN QUEST and discuss it,
7:45-8:00 Break = y T o . .
-8:0049:15 ~ Do “bugging exercise” as shawin in COMMUNITY IN QUEST,

i

9:15-9:30 . Closing o

1




8:30-11:30 Party

Friday _ '
9:15-9:3¢ Energizer
9:30-10:45 Tower building activity (See structured activities section)
10:45-11;,00 =~ . Break :
11:00-12:00 Process the entire workshop. Review what happened.

- 12:00-1:00 iunch ) '
1:00-1:30 Closure

Tims: 12-2 houts

Group: Community service organization, civic association, etc.

Size: -~ 1080 - ,

Purpose: To help participants understand how drug abuse prevention is connecied to the
concepts of open communication and decisionmaking. - -
To create a basic understanding of the Social Seminar approach to drug education. .

After. introductions . . .

3 minutes Share some ideas and experiences which lliustrate the current approach to
drug education, as represented by the Social Seminar. Explain that the
activities planned for this meeting are designed to help them better .
understand what students, teachers, etc., are experiancing. -
20 minutes Begin with 2 forced choice activily (seé Values Clarification saction of the
Resource Kit). Do two “Bghiweight” choices, then one serious one. (With
that, you are able to set the tone for your preseniation.) After each question,
have each participant share his/her reasons with someona who has made
* the same choics; then allow each side of the reom to share with the other. -
15-20 minutes Present a mini-iecture on the history of drug abuse education.
i. Scars tactics ‘
2. Stantad information
3. Straight information ) _
4. Straight information with decisionmaking and communications skills
Support #4 above with the following assumptions:
1. Drug abuse is a symptom of an unmet need within a person. ,
2. To prevent drug abuse, itis important to deal with the causes or meet
the neads. ' '
3' To meet these needs, it makes sense to talk about and develop skills
which will help people relate to sach cther, feel good about
themselves, and make responsible decisions. :
3 minutes introduce COMMUNITY IN QUEST. (Explain how it fits into the Social
seminar concept of drug abuse education.) y
‘25 minutes Show COMMUNITY IN QUEST. ;
) 20-25 minutes Discuss COMMUNITY IN QUEST, focusing on communications styles the
- o , aduits and students demonstrate in the film. Get reactions to the bugging
' exercise and the rols playing ssquence. ;
10minutes - ‘Close by tying the activity (forced choice) to the film. Try to draw out their

£
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reactions io ths sesslon, and also to the approach to drug education you
have besan talking about.

Time: 6 hours (one staff development day for teachers)

"Group: 25 K-12 teachers

Puipose: Intraductory workshops to hurmanistic education

_ 8:30-8:40 Coffees and donuts v
8:45-9:00 ] Name circle

9:00-8:15 Introduction to humeanistic education

9:15-9:45 Depth unfolding activity (See Start-Ups in structured activities.)
9:45-9:50 ~ Application to classroom ' '

9:50-10:00 Energizer '

16:00-10:10 Valuses clarification theory

10:10-12:00 Vaiuss clarification strategies

12:00-12:15 Appflication to classroom

12:15-1:00 Lunch—brown bag

1:00-1:15 Enargizer

1:15-2:00 Communication skills

2:00-2:05 Application to ciassroom

2:05-2:15 Energlzer

2:153:10 WHAT IS TEACHING, WHAT IS LEARNING film and discussion

going to think about is. . . ."

3:710-3:20 Sentence completion: “One thing I"m’

3:20-3:30 Evaluation
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" G. PARTICIPANT EVALUATION OF THi: SQCIAL
SEMINAR

Here are soma evi Ju, tion questions that you might want the'participants to answer. These
people can provide you With valuable feedback. :

Often participants ask if they must sign their evaluations. Many trainers think that feedback o
is much more valuabla to them-if they know who is making it. if you feel thls way, you might want '
to point this out to th; pecple But ultimately, (he dac:lsmn is theirs.

§ -
- THE TRAINING LAE EVALUATIDN

Circle the ﬁumbar on the scale that indicates to what extant these objectwes have been
reached for you as a resuit of this laboratory.

1. What was the climate of the Iearnmg eriwronmaﬁ*'?

1 2 g 3 4 5 & 7 ,
Not at all - . Neutral - Qptimal
conducive to : L '
learning : '

2. How involved were you in the leamning process?

1 Brx 3 4 5 6 7
Not at all Neutral : Extremely

involved

3. How would you feel about spending another week with the people in this lab?

T z. . 8 - 4 s 6 .7
Under no - Neutral ' Great idea
circumstanceas : .

4. How much influence did you have on your lab?

K 2 3 4 5 6 7
Not at all : Neutral Extramely influential
intivential .

5 Was the flow of communication open and two-way?

1 2 3 4 5 6 7
Not at all : - Neutral ‘ Extremely open and two-way
open or L . , '
two-way . 102
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6. How relevant was the leaming to your back-home situation?

1 2 3 4 5 6 7
Not at all MNeutral . Extremely relavant
relevant
7. How many new skills did you acquire?

2 s a T s e T

No new skills Neutral A great many new sKills
at all

8. How much has your personal awareness (of people, other points of view, jrug=related_issues)
bteer increased?

1 , 2 3 : 4 5 6 7

No increase .- Neutral - A greatly increased awareness
in awareness

atall

9. How helpful was the trainer in the lab? -

1 2 3 . 4 5 - 6 7
Not at all Neutral : Extremely helpfu! -
helpful S

10. To what extent were your personal objectives incorporated into the lab's objectives?

a1 2 ‘3 4 5 6 7

Not at all Neutral As completely as possible

11. How satisfied were you with the lab as a whoie?

1 2 3 4 -5 6 7
Not at all Neutral o Extremely satisfied
satisfied

Please list three (or more) aspects of the lab that were most important to you:

2.

3. v )
Please list the three (or more) aspects of the lab that you found least helpful to you:
1,

2. ]
Rate this training lab experience with other training sessions that you havg attended: (Circle one)

Not as good «. . Aboutas good - Batter.
Would you recommenid this training lab experienceto a colleague? (Circle one) _
Would not recommend Would recommend - Would recommend highly

Please cémélete: ' .
From this Seminar | learned that | __ ———— - - — -

From this Seminar I discovered.that { . . .




| was happy to see that |

| was sad to see ihat R

If | could have changed one thing about this Seminar, it would have been

if 1 had the courage, the one thing | would tell the facilitator wolldbe

&
!
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H. RESOURCES

A. BIBLIOGRAPHY

Edwards, Geraﬁ;ﬁesehing Out—The Preventisn of Drug Abuse Through Increased Interaction.
Garden City, New York: Innovative Designs for Educational Action, 1974. ‘

Gordon, Thomas. Parent Effectiveness Training: The Tested New Way to Raise Responsible
Children, New York: Peter H, Wyden, Inc., 1970,

National Commission on Resources for Youth. New Roles for Youth in the School and the
Community. New York: Citation Press, 1374 &

National Iristitute on Drug Abuse. Aiternative Pursuits for America's Third Century: A Resource
Book on Alternatives to Drugs. Washington, D.C.: U S, Government Printing Office, 1974,

National Institute on Drug Abuse. The Rap Kit—Resources for Alternative Pursuits: Materials for
Community Action Against Drug Abuse. Washington, D.C.: U.S. Government Printing Office,
1975, . . , :

Pfeiffer, J. William, and Jones, John E. A Handbock of Structured Experiences for Human
Relations Training, Indianapolis: Hendren Printir_zg Company, 1969 (4 volumes paperbound).

Pfeitfer, J. William, and Jones, John E. The 1972 Annual Handbook for Group Facilitators,
University Associates Publishers, 1972, ' S '

Raths, Louis E.; Harmin, Merril: and Simon, Sidney. Values and Teaching, 1966, Charles E. Merrili

. Publishing Company, 1300 Alum Creek Drive, Columbus, Ohio, 43216, '

_Simon, Sidney B.; Howe, Leland W.; and Kirschenbaum, Howard. Values Clarification: A
- Handbook for Practical Strategies ior Teachers and Students, 1972, Hart Publishing
Company, Inc., 719 Broadway, New York, 10003.

B. ORGANIZATIONS

® Center for Creative Communications
7979 Old Georgetown Road
Bsthesda, Maryland, 20014
(301) 652-7823 v _ \
- Private consulting resource for program development, implementation, and evatuation in the
- following areas: Leadership training, values claritication, effective communication, humanistic
education, inservice teacher education, staft development, drug education—school and
" community, organizational development, and alternatives for problem youth,
® Do It Now Foundation_
National Media Center
P.O. Box 5115
- Phoenix, Arizona 85010 _ ‘
Provides simple, easy to read, factyal pamphlets on both legal and illegal drugs.
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e Mental Health Materials Center
419 Park Avenue South
New York, New York 10016
(212) 889-5760 . ‘

A major activity of this nonprofit organization is its Human Services Education Resource
Systern which offers consultation and guidance on matters relating to-the education, training.
and information programs of mental health agencies and services. it also conducts training
seminars on mental health education and publishes a variety of training materials.
s_National Clearinghouse for Drug Abuse Information

Box 1635
Rockville, Md. 20850
_(301) 443-6500 : : :

Focél resource for Federal information on drug abuse. The Clearinghouse distributes
publications and refers specialized and technical inquires to Federal, State, local, and private
information-resources. ' o -
¢ Nationai Codrdinating Council on Drug Education

1526 18th St. N.W. .
Washington, D.C. 29936 A )

Nonprofit organization coordinating drug education efforts in the private SéGtGIZVNCCDE
publishes a bi-monthly newsletter, National Drug Reporter, as weill as other information
publications, i.e., a review and evaluation of all drug abuse tilms. - Co e
e Social Seminar Films -

Every State has the Social Seminar films. They are available through the State Fiim Lending
Library, the State Department of Education, or the State Department of Mental Health.

» Prevention Branch :
- National Institute on Drug Abuse
11400 Rockville Pike |
Rockville, Maryland 20852/ ~
Federal focal point for activitiesin primary prevention, and sponsor of the Social Seminar.
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