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Zﬁttgéaatigé

For a nu@bgr of years there has been a movement toward application of
the methods and apgrgaéhas of social-cognitive developmental psyéhalagy to -
the=§rableas of child-clinical practice. Entailed in the integration of
thésé two fields is the need for a béttéi‘uﬂderétanéing of the relation
they dévelép and the specific circumstances and concerns of the iﬁdi%iéual
child. Further understanding of the complex relation beﬁwe&g saciél éégﬁia

tion and social behavior is also necessary to make progress toward the

comparative developmental épp:aach can help to shed some 1ight on this
‘ réléﬁignshipi ‘He shail report on sagé initiai and emerging findiﬁgs from a
longitudinal study zgﬁpéfiﬂg the 1&%&1 of physical and social awareness of
children who a?pear;ta have difficulties in their interpersonal relations
with a matgged sample of Pééfﬁ reportedly functioning more aéequatély in
/ o One impetus for Ehé design of this study can be f@und-in ‘a suggestion
| made twentyﬁfive years ago by Fritz ﬁgél and Daviﬁ Wine@ang in their classic
I Vessay, Children Who Hate: i
I . . *The most ébvigus deficiency of the classical concept of the “Egg"
as the’égéﬂt for keeping "contact with reality" lies in the lack of
difféfentiaticn between physigal and social reality. We have all seen
Ehiiﬁ:Eﬁ who are‘perfEﬁﬁiy capable of figﬁtiﬁg out hgw mueh welght a
skgting paﬁiamight carry-and how far it is wise to venture gﬁté’it;and

xb?ygt are unable te figure out at all "what goes and doesn't go in a
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oup in wvhich they £ind themselves. . . R

asic working asgumpﬁian in our research is that within a develop-
ramework there aré.ceftéiﬂ parallels iﬁrthé level of the individual’s
abauﬁ'saciél and physieal réa}iﬁ§; parallels which are amenable to

1 or structural analysis and which give us imgaftantzhases for

Qns,ll However, just as we assume there are ijmportant similarities,

assume that there are just as important differences which relate to
re of the differences in the child's interaction with the social -and

realities themselves. So, although we start with the assumption

individual's thinking can be shuwn to go through partially.similar.

1

t assume that each individeal at any point in time functions or
at only one lévél across all si;uatigns or experiences. |

fact; we havé designed several studies té examine the rEiaEian of
sqﬂalzaf social zagnitiﬁﬂ to cognition about ;hysi;al reality, to
thef Redl aﬁd Wineman's elinical intuition about fhe uneven physical

al awareness of their wards' hypothetical egos has any empirical

second impetus for, cur vesearch can be faﬁné;in the centinuation of
age we have quoted abavé:

[However] It would be all wrong to expect [children wha;hatg].ca
ow generally disturbed functiaﬁiﬁgénf their ego in terms of aséessing

#

cial reality. Most of them show, in some area, not disturbance but

edl, F., and Wineman, D. Children Who Hate (Hinsdale, Illinois:

ss, 1956), p. ~144.
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hypertropic development of this function. At the same ‘time, they also

areas, toward certain pgagla and under spaéific gﬁnditicﬁs. Samaﬁhing
'E

-like a geographic map of their distribution of acial acuity véésus’

ta;si,insensiﬁivity would ?é;a fascinating task for research ta'tgckle

and enarmausly hel;ful to tﬁe practitiaﬂer on éll levels.*
for réqearcheré who have conceined themselves with the deszr;;tian Qf sacigl-
zggﬁitive development. anaverg it turns out there may be as many ways to
mab social cognition as there are map makers. Our own §afticulaf ;artﬂgfaphic
‘division has been strongly influenced hj thé,canzernsréf clinical child
psyﬁhalaglsts as they have attemﬁteﬁ to uzderstand the social world Qf the
- chilﬂ Harry.Stack Sulllvanlz stimuﬂated usgfa fhink of the child beyond
his!her inttapéyéhig cnnfliéts to the social ec;lagy of the child's develags
iﬁg 1ntetgérsanai relatfonships. Both practitioners such as child therapists
End'educatérsi aﬁd research minded social ﬂévelapgaﬁLa ists shate a common
concern for ‘the Ehlld as a sacial being, with flienﬂs, a ﬁeat gfaup, parental,
and authgrizy r&i',i,, s. Thersggang_qgéstian we have considered in the
design of our research iIs this -Qgﬁ we ééscribé the devélépmgntraf :hila
dren's cﬂngeptiéﬁs af ea;h’gf these reiatiéns and subsaquenély study how the
ée%elﬁpmengal level of each type of iﬁtéprfsanal rgasaniﬁg telates te the
experiences the child has had in each particula: area, e. Eey haw a cﬁil&'

level of conception cf friendghip relates to the mature of his frieniships. :

*Redl, F. and Wineman, D. Children Who Hate (Hinsdale, Illinois:

Free Press, 1956); p. 145.
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1. A developzental-descriptive approach to the studv of 1nterperraﬁal
| ieaséﬁiﬂg

The first step iniaﬂr attempt t; claréfy these two questions has been
to describe thr@ug% cross—sectional andvléngiﬁudinai séudy, ﬂé?éi&pﬁéﬁta;
changes in conceptions of various igtéfééfSBﬁal relatiqnships? particularly
conceptions af friends ship and of peer group felétigns, as the child mgtﬁr35>’
‘through preadoléscence to adolescence and adulthood. | . -

é Wg ha%ezuge& several procedures in our developmental éﬁalysis of
children's interpersaﬁal concephts: E’ cussions of both real and hypgzhet;cal
interpersonal pfablems, drawings and their inte:pretatian, and responses to
projective measures. To date we have found thgbrizﬁest and most reliablg
methed to bs a variation on the open-ended Qiinicai interview.’ We have
askéd a wide age range (ages 4 to 40) of both seoxes = series‘af semi;
standardized questions des;gned to tap thinking about varisus Processes

which occur within the context of either ffiendship or peer gf@up
10

relations.
For the purpose of describing developmental Ehaﬁges in;ffiendship
concepts for example, our ﬁethéd_is to present an a?dig visgél filﬁstrip
" dilemma (or story) in which a girl/bov has been asked by a new gi;l/bﬂy in
tovn to ge‘éa a special E#ént §ith her/him the next afternoon. 'Unfartunately,K
this conflicts with a long~standing date with a long-time close friénd- To
complicate ma:ters, in the filmstrip or story it is made quite clear ghat the
old friend does ﬁat like the new person in taw§, For younger ;hildran (ages
7-11) the actors are 1a£an2y age ghiidrém and the envice is a circaé;éhcw
with the new frieﬁd or playing together with the old. Fﬁf~tbé_§3riy
adolescent. subject, Ehe choice is between a papula; play with the new friend

and hélﬁiﬂg the old friend with a problem. For all subjects the structure



of the dilemma and the form of questions is the same. Similarly, in studying
issues important to the understanding of peer group relations we present

audio visually a %f@biém or vignette in which a voungster has to decide which

of two groups to join, or in another problem, a youngster has to decide .

between self and group interests. Following the presentation of each problem,

we ask questions to which the iﬂdiviéual, in responding, applies his or her

b
m-

vel §f ccnzgptiaﬁ of various ffiendshiﬁ or gr§g§-prﬁ:esseéi_ Each of ghgsa

fi lmgd problcas is used as a Jjumping off place, ﬁrém whigb we attempt to
systematically explore not aéiy reasening about the hypothetical problem bﬁt
also reasoning about issues of impaftaﬁﬁé withi@ each relation.

Althéugh 6uf-appr§a¢h is open-ended in the sense that we move beyond
juﬂgmeat aﬁaut the hypotheticsal diiemma to the experiences of the subject,
‘cur i rview procedures are standard in the sense that éé feél it very
important to be both comprehensive and consistent in the.assesément of each
individual’s thinking across a standard set éf issuég vithin any particular
relation.” For éxaﬂpiég in friendship félétigns we are iﬂterested in
déveiﬂpinglcaﬁgeptiaué of issues which include: how and. why frienéships are
f@,",d, what makes for clqse friénﬂshipq thé'impartagee of trust aﬁél
reciprocity to the maintenance of a friEﬂﬂghiP; how Efieﬁas resalve.tanfiigts,
the effects of jezlousy and théh*ﬁthSlQn of atthg on a friéndshlp relatiﬁﬁ;
and what causes frlendshlps to Eﬁﬁ.: In examining the geer graup we are look-
ing at the develgping avareness of processes in group dynamics such as gfauﬁ

. formation and terminacian; Eanfgrmity,~grgup gﬂlidafity and cahesi@n, rules—-
ﬂfiéntaéicn; decisianémaking and 1eaﬂéfship.‘ Qur interest is in the dEVElap—,-
ing indiv;éual as a naive but insightful psychalqgist whose own theories of

~interpernonal and psychological relations help to shape his/her cfiencatian‘

to ‘both him/her’ self and his/her social world. Gurxvafking hypéchésié is




thit levels of ceonceptions of each issue releveut to a specific relationship
. will have a2 certain commonality with other issues, but will be di stincz

enough to be wafthwéilé describing and difféfenﬁiétingg

\l‘?

As an example, let us attempt to characterize in developmental terms the

parallel issues of trust in friendship and loyalty in pég:_gfﬁép relations. -
At our starting point of Level 0 the very young child (ages 3-5) appears to
- equate trust in friendships with physical capabilities. For exampie, Alan,

age four, said Efgéﬂﬁt&é he trusted hi s best friend Eric. Hhen-askéd why, -

Alan said, "If I give hin my toy he won't break it . . . Hé isn't strong

encugh.” At Leval i children around the ages of 5 to 8 realize that it is

intentions and not j'st hysihal abilities WhlLﬁ determina ahethar a friend

=z

is trustworthy. But trust is still a one-way street: children reasoning at

- this level equate trust in friendships éith getting a friend to &a one's
bidding. For exaﬁplei one five year old told éé,:“Ygﬁiﬁfust a friend if he
does what I tell ﬁim;? A£ about an averagé age of eight tQZLE% ,hiidraﬁ reach
a second levél, trust is seen as=én equalizing reciprocity bétﬁ%éﬁithg self-
interests @f!twﬁ friends. For example, éne nine year old saiﬂ,'“IrusE.meéns
if you do something for him, he wi.l do something for you. |

~;adclgscenzé, a!:hifé lével of QéﬂCEpﬁiEgS of tfustiiﬁ(ffiEﬂdShi? éméfgés, a
_beiief in the consistency of a friendship Ehrgugh "gﬁick aﬁd thin." Trust
is not merely fair exchange, but a shafiﬁg‘and helping of one another's
iintimate and personal concerns. For example, one th,, p en year old said that
trust in friendships is "When they can get it off their chest if they talk_ta
you; things that are gaiﬁg on in your life and in the other pérson's iifeiﬁ
By 1éte adalescénce a fourth 1EVE1 of éaﬁgepﬁuélizing trust emérgés,iane which
. rests on a view of frienéships as an cn—gﬂiﬁg process where trust means -an

f———4~—wﬂpenﬂess to-change-and .- gfauth-§s~wéll -a%- stability in a relatianshipi One

8 S f(




college student saéﬂ, "Trust means that yaﬁ got to grow to let your friend
ETOW. Thelmare you hold Qﬂ: the less you have. You have to have confidence
in yourself as a good fiiénd; then you'll have trust in your rélatiaﬁ_”

- The levels of levalty conception in peer groups partially pa?allel
those of tfust in Lfi%gdahlps. At Lwﬁvel o, the child sees a member s 1anlty
to a group aé purely a matter of physical proximity. Ome fivg year old, when
asked how one keeps someone in a group, said, "You have to all hold hands to
keep them E;ééihéf-" At Level 1, the child bgcames‘éancerned with w1nn1ng
the hearts and minds éfrfgllgw members, but there is still the limitatien
that gr@ﬁp relations are one~way. Loyalty, as one eight year Qld_;gld us,
is "always doing what you are told, ’cuz they can kick you out of you don't";
a kind of unilateral cobedience to the dictates of the leader or other mem-
-EETE- At Levai 2, the child sees %ha peer group as held together by a-se?igs
- of equalizing “dégis" and "friendships" aimed at beaéfitting the gaitieg

invoived. Group loyalty is seen as/gn:éxchange of favors (teamwork) or

interpersonal relations of "1liking each other" extended in a stepwise Fashion

to other members of the peer group. When we asked one nine year old if

loyalty in clubs was important he said, "Yes, because if he is loyal he can

get'like'pgrﬁﬁershigs with a lot of guys. Like if he was 1§yai he could get
a lot aﬁ kiés around and they would start a club by heiﬁg nice to one .
another.” | | J
At Level 3 the group is seen to be an abstract sqciél system or com=

mﬁ;ity bound together by shéred or mutual-vaiués, Léyaléy in groups is seen
-és an individual's can:ributian'tg an ongoing Eam%unai-whﬂle, a gindraf'all
for one 1§yaltyi Aslgne twelve yegé ald.tald’us, loyelty is a matter of
“faith in the gf@up .. ! you try for your group, don't ask the group to do,

do uhat you can for your group. If everyone depended an-the group, there

‘wouldn't be na=gfaupi"

9
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At Level 4 members of a group are seen to exercise free choice, but

r

here is an awareness that the collective goals of the group call on eéch
individual to sacrifice a cerfain zmount of his individual liberty fnr the
interests of all. ‘Layaltv is seen as =z canzragtuaT aﬁrengﬂt to felinquish

one's ﬁE*SGﬂEL pursuits for the sake. of. collective gorls of the group. Cne

?Estﬁcﬁlieglata subgect tr;:ld us, "Loyalty is to the unity of the group, that

means .each mewber is willing ta make a sacrifice for the good of the group.

Sacrifice of himseif‘“
Thé%é ﬁﬁc &escripti@nskﬂf issués within friéndship and peer group

relations i;iuséfaﬁé the "same but d;ffereag" relationship of ome sequence to
another. Underlying a parzi:ular level éf trust in friendsbips and érgup
loyalty is a parallel cognitive structures For example, in both trust and
group loyalty at Level 2 thé orientation ap§éars to gg toward éXEhgﬂgiﬂg self
interests or a "“pay-back" s§stém- At Level 3, trust implies an ﬁngnlng
dyadlc felatinnshlp, wheréas lnyalty 51m113fiy is coﬁcerned w1th the group

as a stable saclal system abgve and EEYDﬂd its particular subrelatian§i~ But
glveﬂ this undarlylng cognitive 51m113r1ty, dEVElemEﬁEal désgriptians of
Feer group and dyadig friendshi concepts each represent a uﬂique set of
sagi;l éxgéfiences to the child which pékes éazh-sequéﬂce slightly diffe;enti.
A@é-begause‘thé conceptualization of these éifferént issues does rest. on
differeﬁé or at least overlapping experiences, childfen may often fﬁnétiﬂﬁ;
on different levels for different lssues e.g., Level 3 on trust in friend- |

. - o ) ) L e
ships ‘and Level 2 'for loyalty in groups. By systematically continuing this

type of developnmental-descriptive analysis across issues and across relation-

ships, one can compile a fairly detailed "social geographic map" describing

developmental levels of interpersonal awareness.

%
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Usi ﬁg this approach i— is possible for certain research purposzs ta
quantitatively arrive at a global "level of interpersonal reasoning’ score
, 10 , , ,
averaged across each relation.” Alternatively, it is possible, for both

. A =
clinical purposes and research, to maintain the independence of each rela-

‘tion and issue in keeping with Réﬂl{é suggestion that éhat is needed is a
geographic map of social acuity. 1In thé fgllaﬁing section of this paper we
will describ ome findings using the first appr@éih iﬁ a2 clinical/compara-
Eive.stuﬁy of ghildféﬁ with poor peer relationships. In the subsequent

section we will point to some possible applications of the second.

2. A zliniiallﬁgmparati§e éppﬁcaih to the understanding of the relation
| ] ﬁetw32ﬁ~interpéf56nal and . physical reasoning.
Summailes for referral to gchaéié fér chlld?an with interpersonally ! <
and emotionally based learnii grprablems from which our elinic samp le is
draw%, regularly include symptaﬁ gamplalnts-suhh as paar géer relations,"

"has no frlendsg plays Dﬂlv w;th younger children," "Cdn t get along -in

groups." ﬁf the 18 children actlvely evaluated far intaLE in one such -
sghéathhe year our study began, 15 were reported to have majar-ptablem;
with peer rélatians-g Although the feasgﬁs for these difficulties %afies, :
and:thésé were not the gnlyz"symptams,“ the complaint still ruﬁs common.

| One hypothesis that can be posed is Fhat children who hav~ éxgefienced : ;15
inzdnsisigﬁ; or disruptive interpéfsanal experiences, and who mn..ifest
diffi;ulﬁiés iﬁ their peer relations might not develop éhfaugﬁ this particular
‘domain of reasoning as steadily as éhilﬁ?éﬁ with more consistent, depéﬁdabie;
and mutuval relations with friends or in gi@uﬁs, Cﬁildren'with such primary
peer relation problems but without indications of psychotic or gross argéﬁic

Ay £ E . :
- symptoms comprised our clinical sample. Twenty-four children from this

N papﬁlatiaﬂ between the ages of 7 and JBXwere selected and individually matched

11
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with a peer of the same sex, race, socio-econcmic level, p yrhame;ria intelli-

gence score {(within 10 points) and tﬁraﬂalagical age {(within 4% manths} from

the_public schoels who Ehrgugh both teacher report and observation gave no

peer relations. A battery of interview

o

indication of severe difficulties i
measures were used to assess each child's level of thinking on various

, ' . 3 , ] ‘
iagetian logico-physical problems™ and on our interpersonal problems and

o
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‘:Tta statistical analysis (see Table 1) of the performance levéls for

eaﬁh arsa of reasoning in the first yeat of our longitudinal study (1973-74)
—,gg sted that children in th;s Spegi | school, as a group, did no less
adeéuatély an’PiggéEian type tasks of 1agitaé§hysi§al féas@ﬁiag than did their

pubiié school peéré. ngever, on tasks aS%essiﬁg fédsﬂniﬁg about_ interﬁerﬁ
sonal relations aﬁd the resolution of interperson=zl ?fébléms,‘EhE maﬁaheé
sample perfarméﬂ at significantly higher 1evgls than did the elinie sample;ll -
A ?féiimingfj analysis ;f:a two ?Ear isngitudinal_faliaw§ug of these children -
iﬂdicétgs these results have been replicated. . R S
.Inééfé,I%ble 1- about ﬁé?ég
It alse bears mentlaning that there were some interesting pattefﬁs
_ within the clinic group 1tsglf. Althnugh the performance of this group on
the interpersonal measures was signifi:antlg 1nw2f:t§an that of the matchad
group, this was not true of al; the childféq in the-eiiﬁi; school pmpﬁlaéigﬁ;?.
Some did as well or better than their matehéd peer. Hagéver,lif a ghi;%_pere
formed at a very low level of interpersonal reasoning fglative talﬁnrmative
ége level (e.g., twg or more 1eve1$-behiﬁd) then chances were significantly
~high that this subject would be from the clinic papulaticn.li These fésuits

can be interpreced to mean that Childféﬁ with average or narmal" 1evels of

Tdgoeial cognitive awareness for the age may act matufely or immatufgly; in
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2 thia szudy wﬁ gguld not predict which ﬂith any :eliability. Hawever, EhildEEﬂ ;;f

him tg dg is very 1ikély mn héve a gf at’ of dif 1cu1ty felating to.

>cleaf1y see thié mutuality af frigndshlps and fa: a va:iety ﬂf ather feasnns

' ’paraliel farms CSEE Iable 2)

’Qt’da-well on Eath lﬂgizn—physical and interpér on 31 Eﬁgn%éivé méééufegg Eji

-thhase wha dg well qn the lﬁgical measures bgt pnarly on. the sn:i l cagﬂigian

e T e e T

o T C 2 ' =

;ﬁhq da 133 far beh;nd their pe&rs in sccial tagnitive awaEEﬂess ‘are very

“‘f xi;gély to have difficulty in telating ta their peers. For example, the Eauref‘

"‘teen ear ald thEScill defines a friend as “saméﬂne wha dues what he HEHEE v
. y .

i

éther averagé fﬂﬁttééﬁ year, alﬂs wha see a friendship a8 based upan mu;ual
helping wi&h petseﬂal pfcbiems. Navertheless,van adaleseent may Ee able ta::

T

fﬁhsvg difficulties in zelating to peersi ?ram this perspeetive, an adequste

A

1eve1 of intetpersnnalyawareness appeafa-zn be a necessary cgnéitian but not

xia suffizlént one. fur gé;ting alang Hith peers. g f . . ’:'- V‘ZVH o

It Eppeafg, thEE ;hat if we are to draw ﬂﬂy more spgeifiE glinical vg;xef'

i

“inferengég frﬁm cur fesearch we must mave béynnd the snalysis gf camparisnns T‘E.

’V‘?gsgrass gliﬁical—campafaﬁive samples, to the analysis of reasnniﬂg pattafns

= . L

’ Hithiﬂ each individual, Undertaking such an analysis requirés the assumptinn ijf

,\ =

‘-that, Just, as wizh the . develaping caneapglans of 1ay31ty and trust 1evels uf

i N \

'fphysical and scciai cagnitive reasgning can be vieaed as develapiﬁg in ;:V

- . A
o - - . Lol PR T F

'- Insert Table 2 abaut here

_"ﬁsiblg but scili 5pe:u1at1ve relatians bEEWQEH feasnniﬁg pattéfn and braadrv

= = "“s n = g

1:f“behavinr categatigatiﬂns. Pattéfﬁs cf reaséning with;n individgal children

 f;in this cliniﬁ saqple can be raughly divideﬂ lnta Ehtee typesi 1) thase vho

\
!
|
|
n'.

§
!
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!

\l




_ :tasks ‘and 3) theee‘ﬁhe ﬁe peefly on beth. (A faurtb pattefneslew logico-

'felinie sample to exhibit more negratie 1eern-'g,disahllity eymptems, the
; with ege narmetive physieelseegﬁirive butf}mmature seciel reesening is mefe_$/
‘1ikely tg he en impulelve eggress;ye or eeeealled "aeting eut" chlld,’nnd the

.'child who 1s develepmentally legging in beth areas tende ta be pfimarily

‘ “reterded“/in e generel eegnitive eenee regatdlese ef hls ar her manifeet

L
"

m ﬂphyeical eegnitinn—high seeiel eegnitian——is also- theefetieally peesible, hut -5.L

\ B \ |

k"net evident in eur deta ) We are euffently exemining the behevierel and

’g

'1earning cerrela,e f _each af these ﬁtypee. Dbeerved t:ende whieh ere belng D

aystemetieelly inveetigeted are. the tende,e ﬁ” he high—hlgh ehild in ehe

. A
o .{.

f

L

,1 behevier. of p euler intereet to us is this m;ddle greup, the se—ei'

: :elled high eegnitiveﬁlaw 5ecial or "diequillbfeted" ehild Aﬂ example ffem 1!}'

- our elipieel experienee may. be helpful;* Dne_eixteen yeer;eld_teeneger with -

3

ﬁhem we;heqe begen éerkiﬁg, ve ﬁili eell him Temmy, hee-e hieterv ef eévefe

S . e

‘social ﬂeﬁfiﬁetiéﬁ. - Two yeafg ago Tommy eften hi& beneeth hie ‘desk fer feef'

of his peere and ;eechef, But ever so slovly w;th eﬁeeuregement frem the o

staff Temmy has hegun to’ develep his seciel ekllls. FLfSE he fermed a eleee

bnnd with his teeeher, but one beeed elmest cempletely on a unileteral, or o

L enefgay_relaticﬁsh;p, 51m113f ta»tpet of a=mueh youhger ehild.- Hegg Zemmy A

develeﬁed hie firet_tfulj'eleee:ffieedi ene‘ﬁhe elee lagged in Seeiel:develepéT’{

ment. The st:uetu:e bf.ﬁh;e fr1endship is extremely intefesting, since 1t

ehéee‘the bee;e perspective of a egn;t;veedevelepmentel eppfeeeh_- Temmy s

- first elese fflEﬁdShlp, eaming neerly 8 years behlnd sehedule, 'was not besed

' ’ : . :

~ on vwhat ve uSUelly;fiﬁd ameng our normal teenegef Samplef shetlng pereenel _

eeliﬁge and eeteblishlng'e cemmon bend No, Temmy s fi s t fr ieﬁdeﬁiegwes S

¥ ~

»;struecufelly eimiler to that of en 8-10 yeef eld The tapie. playlng with

: end eheriﬁg toy trucks. ‘But meeﬁuhile in his intelleetual abilicies as

' *Jehe_MeHele, Ieeeher at the Hanvil e § heel, pere;ﬂei eo



; functianed néar or at the level of- physieal cagnit1va devginpment ta Ehat of ../

his peers, formal nperatianal thaught.' Althaugh there may be a 5ttu2tural

npafallgllsm between thlnklng of friendships as a system based on shared 'ﬁ

feeliﬂgs and a camman bund and the’ abillty to think nf phys;zal relatiens in

i ) . B - =

terms af ab St, f rmal aperatians, in I@mmy s m nd, and in his aﬂtual
‘Sﬂcial experienres, there exlgts an extrémé depression of that ability in the

'sacial realm- Our 1angltud1nal analysis indigates that Tammy wasg gning thtﬂugh

' the same sequence .of 1nterpersnnal levels as .any of the Ehildfen we' have T

L. ﬁ
V. : B b -

wassessed, but muc@ mafe%slawly W1th1n-the ggcial realm.A It is in this sense

that our appraach picks up GﬂjRédliS géagfapﬁic’maﬁséuaicgyi WﬁllE Euch

ﬂéSEfiptlQﬂS are 1ncampleté and sgméwhat spéculative basic research in this '
. , P -
area may aventually lgad bgyand nosology to a mare p:e;ise dévglapmental B

d;agngstic perspective. ,

2 3. Saclal reascnlng— 1 behaviar. sazial and clinicai implicatlans‘

The final 1ssqe vhich we would 11ke to touch upan is the value to.
psychalagy in généfal of the relativély f;ﬁe gra;ﬂe" dgsﬁriptiﬁng'af social f?;
i concepts w;thin a deveiapmgntalfframewark. B . .
- In :ecén; years we_héﬁé-witnéssgd ‘the glgbaratianaéf a.numbetigf-:élateﬂ_
énaééémetimesaévetléppiﬁg develcpmentai’Eescriﬁtive énaliseé afxgeééﬁning. _
' ;aﬁcut a rangé of social and moral aspects Qf human felatinnséama:al judgmentrﬁi

Eacial canvéﬁtiﬁns and mnrgs,lg social zancepts,z lnterpétsanal awafanessgll h

- y’
cﬂnteptlcns af.mindrl éan:épt;nﬁﬁ of societal rulés ‘norms and argsnigatian,’

. etei This generatian of a pntentially endless shapplﬁg 113t gf develapmental

S ﬂescriptiu of contents or categar;es af sacial experi&nte ﬁalSES the quhs— .
i*_tian of the psychélngical payaff nf such a strategy. Suppnse we find in sub= )
% = .

sequent - research that ‘these sncial CﬂﬁEEptE emerge in cl ose or lqckstep syne

zhrany wizh one another. Hhile this wauld be stfang suppar t for h
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¥

dévelgpméntal‘pastulate of structured whaléness of social cognition, it would -

! somewhat négate the psy;halagiﬁal value of each inéividual analysis excépt as j

1 interagting 1ggigal dgscriptive ExEEEiEES;

Gﬁ the other hand, 1f it can be shnwn that althaugh develnpmental stages’

. or lev ls i, ch area are 1ngica11y related tQ one anather, that within- the

5

iﬁéividual there are beha#iﬁrally put ani,gful a”iatiaﬁs iﬁ-lEVél ﬁf achieveﬂg@':m

=

may be very lmpattant fnr the flelds Qf saﬁial cliﬁical and Educatiﬁﬂal-“‘v.y.

sychalagy.: In 1ighg Df some af auf'QWn findings on the'felatinﬁfﬁffphysi;al"

=~ and sacial cagnitinn in bcth narmal and disturbed children, we take the

position that. su:h relaﬁively fine-grained desariptians af sacial cun—eFtsﬁ,;

are patentially usefui to both the sacial psyzhalagigai unﬂerstanding of. he

\ \

" relation between éﬂaial reasﬂniug and scclal behaviﬂr, aﬂd to the zlinieal

“‘understanding of nﬁfmallcy and pathalagy. P

N

It would seem that social, develupméntal and :1iﬁical psychcl gis f‘

iﬁterested in the felatian af social zﬂgnitivé develapment to sacial behaiiaf

might bettar match the sa&;al psych&lagical.pfgcesses they)are examin;ﬁg w;tpv

the assessment of the individual's level af-awaféngss.in'that'parﬁicular afeé; .

E‘Far.examﬁlé, stuéies of tﬁiléreni;,develgpiﬂg‘céﬁfarmiéy, frienéship; or

’distributive justire behav1nf need to consider t he a sacial hehaviars or pfna” y

~ cesses in relsti@n tﬁ.lEVél af canzepti’* of confo rmlty, ftiénéship or dis-

\: l

trlbutlve jus;ice, not to nverly broad and general ccgnitive ?ystems such as

E_Piagetian stageg or Kohlberg's mgral 5tages (cf. } “; = \{

"As Redl suggesced many ygafsragé, we afe.begﬁn,ing to find in the . real

world . ngither the absal te str ctured whaleness of thinkiﬂ% across al Qf'

"reality, nor the other Ektreme af assaciatlgﬁlsz situatiun specificity ﬂf
. f * ﬂ .
reésaning’ievel} He are fiﬁding'that although: not all over the devélapméntal

[

¥




“ﬁap'a child may.EE éﬁ one level in his fher th;ﬂking about . haﬁ ta make friends,

and at a lower level. in how to keep thém, or naw ‘to relate’ te a graup. We g

hcpg that futufe studLes will eventually ‘be able tﬁ furthex alarify how - these

y ial cﬂgnitive patterns relaté to, behsviar and‘henﬁg 1ead to the fufthefA

\ =

“.integratlan af develapmental appraaches ta g*lﬁical-chilé and sacial
:psychniagyi ‘
oy . N t - = = - “r n
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