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o SECTION |
Evaluating Rehabilitation Potential
of the Severely Handicapped

INTRODUCTION

In its.broadest sense, evaluation of rehabilitation potential
entails the idéﬁtéfirza‘tésﬁ, collection, analysis, assessment and
inferprétati@ﬁ of infaormation concerning a rehabilitation client
that will enable the founselor and the client to make critical
decisions regarding the client’s eligibility for vocational reha-
bilitation services. If the ctient is found eligible, it further
involves the detailing of the client's pgtenttal vocational goal

. and the necessary intermediate objectives and services re-
quired to achieve the client’s total rehabilitation.

In this sense, the evaluation of rehabilitation potential for
the severely handicapped is not a process that is.differént in
*kind"' from traditional evaluation, but rather is different
with regard to “extent’’. For these more difficult cases, more
information is required to make decisions. One-atural con-
sequence of needing more information is the need for more
~time to reach decisions. With the extension of information
' and time, a third factor loom significantly: the ability to
coordinate the information into a program of service.

Three significant and critical characteristics of an
effer‘twe rehabilitation counselor, with regard to evam-
ation of FEhEbllltathﬂ potentlal are:

i
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1. The counselor should be aware 6f the various kinds of
strategies and information that are available to him

and the client for decision-making.

2. . The counselor shouid dig«:ip!ine himself to collect a
broad range of date before he and the client attempt
to develop and define the client’s program of service.
The counselor should be able to see the various rela-
tionships and establish patterns and an overall unity
of programs from the available strategies and infor- -

w

mation.

This publication addresses the first of these characteristics,
awareness of information and strategies. Further, it provides

vocationally related information and strategies enly and does

not attempt to explore the ramifications of medical and
physical restoration services.

The second characteristic dealing w’it-hthe counselor’s dis-

.cipline to collect a broad range of data, is-an experiential one. '

New counselors in evaluating rehabilitation potential witl

probably collect more information than is ﬁecessa%%y to make

the process of data collection and decision-making, he will

learn to collect the information that bears the most signifi-
cant relationship to vocational gnals and outcomes. Feed-
back through client contact provides the counselor with the
necessary monitoring to reinforce his judgments and to provide
strategies ahd patterns for successful rehabilitation.
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Thea third characteristic, (visualizing relationships and estab-

_ lishing a pattern and unity of program from the available strategies
and information) is partly an experiential and partly an educa-
tional process. Neither can be handled adequately in this publi-
cation. - '

Based on the counselor’s need-to-know, this is a logistic
and informational publication that focuses on a few critical areas
in the evaluation of rehabilitation potential. These areas include:
an overview of evaluation of rehabilitation potential, psycholog-
ical testing, work sample systemns, an approach to reviewing
vocational evaluation programs, and counselor resources for
-vocational evaluation. ' '

*Evaluation 6f Rehabilitation Potentia

The term *'Evaluation of Rehabilitation Potential’’ has two
fundamental interpretations: First, it is an evaluation to deter-
mine whether the individual actually has rehabilitation potential.
Second, it is an evaluation to determine the procedures, direction,
and services necessary to achieve total rehabilitation, if the:
individual is determined eligible for vocational rehabilitation.

- Federal regulations for the 1973 Rehabilitation Act
state: ,

£

in order to determine whether any individual
is eligible for vocational rehabilitation services,
there shall be a preliminary diagnostic study which
shall be sufficient to determine:

TN
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1. Whether the individual has a physical or mental
disability which for such individual constitutes
_ or results in a substantial handicap to employ-
- ment;and !

2. Whether vocational rehabilitation services may
reasonably be expected to benefit the individual
in terms of employability, or whether an
extended evaluation of rehabilitation potential
is necessary to make such a determination.

(Sec. 401.34)

Preliminary Diagnostic Study

The Preliminary Diagnostic Study is the counselor’s tool for
determmmg client eligibility.

There are three outcomes of the Preliminary, Dia‘gncstié
Study: - ' :

1. The client is found eligible.

AT

The client is found ineligible. -

“There is insufficient evidence for determining
eligibility and the client is placed in extended
evaluation.

(Y]

‘T:he Preiimmary Diagﬂgsﬂc Study is canduﬁed in Status
It termmates when the Ehent and the t:ounselor have sufﬁclent
information to determine ehglbihty and ineligibility for VR
servmes -




-5-

* I the client is found eligible, the case is moved to Status 10
for program development. |f the client is found ineligible, the-
case is transferred to Status 08, closed from referral or applicant
status. Should the client and counselor have insufficient infor-
mation to make a determination, tha case-is transferred to Status
06, in Extended Evaluation.

The Ccunselgr in the field conducts the Preliminary Diag-
. nostic Study using whatever resources are available.

Thoraugh Dlagﬁostxc Study

Onge the client has been-determined eligible for Vocational
Rehabilitation services, the counselor's task is to develop the
client’s program of rehabilitation services. Much of the infor-
mation from the Preliminary Diagnostic Study will be used in
the Thorough Diagnostic Study. According to Federal Regu--
lations, the Thorough Dlagnostlc Study will, as appraprlate in
each case: ‘

Determine the nature and scope of services
needed by the individual, which will consist of C
comprehensive evaluation of pertinent rnedn:al :3
psychological, vocational, educational, and other
related factors which bear on the individual’s
handicap to employment and rehabilitation —
rneeds. . Tha Thorough Diagnostic Study will
mcludé in all cases to the degree needed, an

- - appraisal of the individual's personality, intelli-
gence level, educational achievements, work
experience, personal, vocational and social
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adjustment, employment opportunities, and

other pertinent data helpful in determining the - o
nature and scope of services needed. . . .as appro-
priate for each individual, an 2ppraisal of the
individual's patterns of work behavior, his
‘ability to acquire-successful job performance
including the utilization of work, simulated -

. or real, to assess the individual's capabilities

to perfarm adequateiy in a work envtmnment
(5&::, 401.35) -

Thesg requirements for the Thorough Dlagnastlc Study
emphasize three major skills the counselor needs iri order to
make ar_:prc:pnate decisions: '

1. The counselor's skill in the utilization of psycho-
logical testing can be either purchased or ﬁr@vided directly
by the counselor. The critical factor.is that the counselor
must be able to understand and interpret the results of
psychological testing as he and client are to joinﬂy develop

. a program of rehabilitation services.

: ! 2
2. The counselor’s tLomugh knowledge of services
pn:mded in rehabilitation fac:h'ﬂg’é and evaluation centers
and his skill in identifying which can provide the infor-
matiorf needed to plan for a vocational goal.

Although atfemﬁts are being made by v,a’riéus st_aies to es
tablish vocational evaluation units within the district or local

“offices, the scope and detail of the services required by the

10
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Thorough Diagnostic Study generally requires the use of a
rehabilitation facility, evaluation center, industrial or business
setting for trial emr:loyment. or a workshop.

S X The counselnr s skill in diagnostic interviewing so
. —that he can ‘adequately and correctly gather social and
family information; information not otherwise documented
in educational, work experience, and meﬁical'remrds: and
information on the client’s interests and leisure activities.

The information denved from the Thorough. Dlagnostlc
Study is the basis for the client’s Individualized Written
Rehabilitation Pragram (IWRP). (For additional information
on the IWRP, see ’ 'Understandmg the Guidelines for the
Rehabmtatlon Act of 13?3 on Ind ividualized Written )
Rehabilitation Program: :| Training Guide for Rehabilitation
Caunselcrs" Research and Training Center, Institute, West
Vlrgmla 25112, 1974. ) '

Extended Evaluatmn R

Whéf about the client who is marginal or for whom ther’e\is
not enough information to determine ellglblhty?ln this case, the
~ counselor may elect Extended Evaluation, which.is Eonduﬁtéd
while the client is in Status 06. It is an in-depth exploratian
~ of the client’s rehabilitation potential using whatever rehabili*
tation services are necessary. Extended evaluation will, in;
rnost cases, be provided in a rehabilitation facility, worl-:shopi
or evaluation center. The Extended Evaluation period, from .
the date of certification for this service, shall not exceed a’
Siﬂgle\l&month period of time.




Summary ’ Cee

The 1973 Rehabilitation Act provides a new emphasis on the .
counselor’s responsibility in evaluating the rehabilitation potential
of his clients. The counselor has become more of a counselor-
evaluator, with a change in focus from the routine purchase,
coordinati: = and integration of rehabilitation services to diagnostic
and therape tic services. R

In reality, the counselor cannot be “all things to all pé;p!e,",
;and the additional responsibilities that are now mandated must .. -
; be carefully integrated into his traditional program of service. '
In-service training and staff development in Vocational Rehabil-
* jtation agencies must become a viable resource for rehabilitation
counselors if they are to achieve the established objectives.

| information is a vital component of any education or
traiﬁi_ﬁg"ﬁrocessi This publication is intended as an informa-

'+ tional resource and a stimulus for the development of new
strategies and procedures. Only a few selected areas are covered
in this publication. There are many others that need to be
addressed by state agencies, for example: the entire physical
medicine and physical restoration component, job analysis,
job placement, the dictionary of occupational titles, commun-
ity réSC;Ur'f;é_Si the consumer, post-employment services, diag-
nostic interviewing, and telecommunications.

12
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SECTION Il

Psyﬁhnlagmal Testmg and Evaluatlan af

"Re Haﬁ!htati‘an Puternt:al

:TE;'STINE S'fRATEGjY

Let us set up a hypothet-:an 5|tuatmn You have just been

hired as a research assnstant for a Research and Developrnent

program, You have been asked to explore the'possibility of

- developing a system or methodology to detérmine vocational -
'pgténhal and vocat10n§l goals for rehabilitation cllents You-

.- cannot use job or work samples, trial’ emplayment or on-the--

~enough. He alsa-:r_nust have ,the,;al;»ili:ty io do i’t.f-"

. job evaluation) You are restricted to the use of psytholaglcal
tests and there is no psychologﬁt available to do your testmgi

- Remember, you are to ‘establish a system or meth dolagy for
evaluatmg the vocational potential of rehablhtatnaﬁ c:lnents
Whére would you start? .. .. - .. i ‘

Let's begm at the most logical place. What are some of
the- characterl tn:s of the cl|ent that you will try to |dent|fy?
: ST : o H . v

"mterest"' ’ ,' , a
' ‘ . L T
Yau re nght ‘that's one. What the client isiinterested |n

dgmg is one of the significant factors.in helplng to |dent|fy a

i
|
vmiatlonal goal Now what?- . - i \;
E
RS : . i 3 . \\\‘ .
"Wéll, if he's interested in doing Sorﬁetbmg. that’s not

=

nght agam and how do we rr‘Easure thls abthty'*‘

13
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"WE" | guess 1855 oNe. way wc:uld be to look at the cllent 5

general Iéarnmg ‘ability, mtelhgeﬁce or his ablllty to catch on’
to thmgs ; - c :

T’hat's right. General learning ability ‘or intelligence. is
lanother stgmfn:ant chent charac’terlstlc you I} need to measure.
What next’?

"Well they a!ways say nothlng succeeds like. success’ and
past performance is'a good, indicator of future perfnrmances
so | guess what the cluerit ‘has learned m the past |5 also |mpDrtant
to know — : Co . o
You'fe r,ight “This is called a::hlevement and is another sig;
. -nificant client charactenstlt in the develgpment of vocational .
‘goals. Lét’s go on. What cther characteristics would you con-
sider I/mportant? fon

N

“Wall what ab@ut the mdwndual who has a knack for doing
- thmgs? You_ kﬁaw some people just naturally work well wnth
_their hands and others are all thumbs when it comes to dolng -

H

thmgs 1 RS

. A . D ) .
You'reright agam and thIS time you've hit upon a hast of -

Atalents or. kracks’ ‘that are usually called aptltudes Many general

aptltude factors have been identified but |et s look at those that

seem to be the most 1mpartant! There's: | :

Numerical 4pntude — the ability to perforrﬂ arltl\ﬂmetlc oper- '

N s

attcms quickly and acmrately

14
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Verbal Aptmcdc: ~ the ability to understand ﬂ‘\é meaning of
words and ideas associated: with them.. : v

Spa«:ml Aptrmdé - the ablllty to think wsually of geometric
forms and relat[onshlps resulting from the movement of
.théSE forms in spac:e\ o T

) /' - -

‘ 'Farm Perceptujn — the ablhty to perceive detail in objects _
or in-pictorial or graphn; material, and the ability to make
wsual EDI’T’IPEFISOI‘IS and dlscnmmatmns
Clerical Aptrtude — the ability tadpﬂercewe pertment detall in
verbal or tabular material, or to D{:ﬁérve differences i in copy,
and to avoid perteptual errors m writing or math.
Afiétgrfijgc;rfi?rzaticn;' — the ability to coordinate Eyé and hand
or fingers rapidly and accurately in making precise movements
with speed. . o

Finger and Manual Dgi\;terity — the ability to move fingers
rapidly’ c’Sr at.c:urately, ;ﬁd the ability to move the hands -

What f;therczlient characteristics wculd you consider -
* significant for identifying a potential vocational goal?

“Let's see; we have sorr{ecs ne who's interested, he's got -
the ability to learn the job, and he has all the talent he
needs fo make it—1 guess that's lt'”

i
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We!l ﬁgt qurte but’it’ s*:;losa What if the mdwndual has some
personal problems, like he just doesn’t get along with other- people?
Or what'if he has some emotmnal problems, like not bemg able : ,-""'
ta work under stress? :

- “You're nght this time. .1f.a guy is afraid of he|ghts he sure

better not try to be&ome an a;rplane pllotl " .

. Herewe: are dealmganth personahty or ad;ustment character-

: |stu:s There is a very important consideration ‘when we talk about
persanahty and adjustment charagtenstlcs in relation to ldentlfymg
vocatlgnal potential. The terms persanahty" and “adjustment”’,
bacause of their assagatlan with psy::h;atnsts ‘and psychologists,
tend to imply pathalogn:al conditions. You will recall.that our
’-pnrﬂary DbjEEtWE is to develop a systemn-to determiine vocational
goals-for rehabilitation c:hents The assumption here is that the
clients can function in a normal work situation, so we are talkmg
about psychological problems that are not severe but need to be.-
considered in the QVéralI:vacat@nal plaﬁnmg, :

" "You know this all makes sense, but | think your problem

is over. ‘When | was hired for this job, i took some tests called

' the General Aptitude Test Battery (GATB). -There wasn't an
interest mventory built in, but | remember the counselor

' exploring my mterests | dndn t take a persanahty test either,
but | had the feeling he was sgmg me up. Just about all the
characteristics we have been talking about are covered in

~the GATB " '

You are only partially right'this time. For some rehabil-
itation clients, the GATB is quite adequate to explore poten-.
tial vccatmnal aréas but what about a client who can’t read
or who reads. below the 5th or Sth grade level? What about a.

%
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- blind client ‘o'r a deaf client? What abagt'ihe per-sgn'with epilepsy
who is on heavy sedation with his thinking and motor processes -
slowed down, Or what about a cerebral palsied client who'just

can not coordinate his movements to make the strokes and .
respcnses fast enough to answer all the questlons he really

test‘? ﬂt wauld really be dlfferent |f you weré in a wheeh:halr

“So yau see the GATB can be a: partlal 5clut|cm to your problem,
-but it's not the CDmplEtE answer. . : v

“Well why can t we-just use thase parts of the. GATB that
_are appmprlate at least we wuuld have samethlng?" h :

It's not that ea'sy.' The GAT’B isa éagrdinated battery. In
order to come up with a potential vocational objective using the
GATB, several of the individual test scores are used tg f@rr’n\
-cu:::upatlanal aptitude patterns. Furthermore, the admlmstratngn :
of GATB'is controlled by the Employmer’it Sevvnce and fragmen-
tation of the battery is ncrt allowed: : S

"Well 1 guess what we need to do when t ATEB can't be: ™,
used by’ certain clients, is to find individual psys:hglogu;al tests for'
“each-of the characterlstms e.g., interest, learning ability; . T
achievemerit; aptitudes and personal adjustment. Then'we can -
_set up our own battery makmg sure that these tests can accom-
modate the part:cular.pmblem of‘the rehsbllltgtlon client.” = °

That about sums up what psychgloglcal téstlng in rehab:h
- itatlcm is all about. ldentlfy and select those tests that will
-acmmmadaté the chent s problems and still measure his
mterests general Iearnmg abzllty. achlevement aptitudes;

' personahty and adjustrﬂent :

/



.14 -

if a client cannot read or reads at a Iow ar ade Ievel there '
are rion- -verbal interest tests and tests of general learning: abnhty
that can be used. There are tests specifically designed for the
blind, deaf‘ and the mentally retarded and many standardized
tests have been modified for use with the deaf or’ blmd It is
true that you lose something when you pick and choose from an
assortment of tests that you then match to the client’s prob-
Iems You lose the overall structured design of the GATB
which yields potential vocational goals inthe fc;:rm of Dtcupa-
. tional apntude patterns - '
Th|s is where the fehabllltatmﬂ ccuﬁselar 5 “skill comes in.
\ “itis his responslblhty ta tie together the findings of these
separate tests’ snto 4 umfymg pattern of vncatloﬂ potéﬁ‘tlal for-
thé individual. chent The words mdmd' i ' =
: stresséd because a standard battery :
\' " clients is nat available. If he Uses psythoicgrcal testlng faf
A ldEﬂtFFYIﬁg p\:\tentlal vocational goals,. the icur‘gelnr must have
\ a basic knowledge of testing philosophy and of terms such as
\ standardlzatmﬁ normal distribution, valldltyi sehablllty. and
currelatmn He rust also be aware of the- rnariy tests that are
' _' avallablé their sirong points and thenr v\)eak points, and how
these tests can best be apphed to warkmg wnth rehabnhtatmn»

(:llEﬂtS _ R [ i

An excellent resource publlcatmﬂ in th|5 -area, wrntten -
es;:eu:nally for the rehabilitation counselor, is “How to Select, -
Adinister and Interpret F‘syt:hologmal Tests' by Dr. Jc&seph
-B. Moriarty, West Virginia F{esearch and Trammg CEﬂtar
|nst|tuta West Vlrglma 25112 -

P
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Selectmg Psychglagrcai Tests

‘Now that we have a strategy or a design for ’teSting, let's
take a icok at some of the tests that can be used in each of the
areas. There are appmximately 3,000 psychological tests in

print, and to pick an’d choose frcsrn thl§ assortment can be qulte .

) tlme-cansum(ng and frustratmq

. Several 51:3 jes have attempted to |dent|fy the psyc:haiogcal
- tests usually used in rehabilitation facilities for vocational evalu-
- ation 'purpaéés "ertain tests appear over and over again, but

. . there is no complete list of psychalogical tests for use wlth the

handliappéd, in evaluating their rehabilitation potential,

Psychologists and psytzhomet%ists who work with rehabil-
- itation clients rely on :ertam tests, thfough repeated usage, but
. .the battery of tests emplayed bv ona psythdlgglst probably wnll
- differ, from that of another psy:: hologist. Soine tests are used
*foutinely. The Wechsler Adult Intelligenca Scale (WAIS)-is -
_ probably the n"iast fréquently EItEd test of general’ Iearnmg
ability used in testlng rehabilitation chents When we look
, at lnterests aptltudes personallty, and athleverﬁent the range
:!f tests used wauld be rnuch broader.

The mclusutm t:/;f a test’ on the followmg list should not be S
considered as an éﬁd@rﬁéméﬁt for its use, but.asa suggestmn for ' '
' explqratmn as it is one of the most cammanly used tests in'
the, w:u:afmnal ev’aluatlon of rehabilitation clients. Absent from . -
) this Tist -are indivj dually adrnmlstered tests of intelligence and,
; pérsanahty that requlré spémal trammg and- certification for )
- <administration’ and m*erpretatlon These tests g0 beyond ‘the
testmg capabllmeg gnd competenzles of most réhabllltatlon
caunseigrs arid vacatlanal -evaluators and can be pun:hased
_“" 'thrgugh a psycholgglcal evaluaflan The fcu:us list is to ldentnfy

A 19
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psgchglegacal tests which can be used with a minimum of training
;. in psyghalgglcal testmg. and which can be used. by.the rehabili-

tation counselor for determmmg vocational potentlal The '

restrictions, requirements, and standards for administration and

interpretation of psychological tests have been estabhshed by

. the AITEFIEEFI Psychgloglcal Assc:iatlcn }

‘ Level A tests can be a-dfﬁin'istér’ed 'scored, and interpreted
w;th the aid of the test manual by responsible mdnvaduals with-
out a backgrgund in psychulcg:cal testmg

Level B tests require some tezhnn:al kﬁﬂwledge of test -

" construction, statistics, mdwldual differences, and gundance
These tests can be administered and mterpreted by md_mdu,als
who hav’é thé appropriate trair’niﬁg i'n, psyfshalogical testiﬁg; ‘

" Level C tests require a substantlal ba:kgrouﬁd iftesting, -
related psychological study and a supgrwsed experience in’ the .
_use of these.tests. They can only’'be niétéred;,by members Ty .
of.the American Psychological Association or b)’f"individt;:'alé L
~ with at' least a Méster H Degree m Psychglggy who have one
* year of. supervused experlence in psycholagical testmg Level
C tests typn‘:ally mclude those admm;stered mdw:duaily whn:h
Tequire the use of clinical ‘judgments during the admmlstratmﬁ
‘of the test. The individual mtelhgem:e tests and most of the

_ persanahty tests’and inventories come under thlS level

Mast of the tests listed belc»w are Level A and Level B and
can be-administered and mterpreted by most rehablhtatlgn
' caunselors The Level c tests are mcluded fgr lnformatlcnal
purposes cmly C

/ i




_17_

Psycholugmal Tests

/

Readmg and Vm:abulary

L
/

i

!

. C)ne major characteristic that we’ al!udéd to prevmusly hut
* did not speclflcally detail is rsadmg ‘Most paper and pEf‘lEll
pgythalggncal tests require betwen a seventh and éighth grade
readmg level. For example. the. Général Aptitade Test Battery

: (GATB) 50’ tornm::mly used for cguﬁsellng and vocational
exploration has 7th grade reading level. An individual's test _
scores would grossly misfepreseﬁf his true vocational pgtéﬁtial
if his readlng level prevented him from res;:ujndmg to questmns

- to whn;h he’ knew the answe;s o ; :

P (‘_'Jne of the cardmalér,, es of psycholaglcal testmg |s. lf paper

and pentﬂ tests are to be admlnlstered to first determine the

: readmg level. Subsequem_testicaﬁ then be selected to conform

“"to-the client's readmg Ie 2l. o

Gate:=Ma§Gur1xtxeRe¢/zdzn Tsst R .

" The Gates- M’a::Girfl , readlng test is one Df the most frequently
used tests in vocatmnal { raluatmn pragrams for. ldentifymg reading
,‘g;skm; There aré saven fz }ms of the test (A'to F) whrch can pmpamt.
reading Ievels fram gracbf 1 through 12, e '

EAN

_ In general the GatgssMat:Glmtla explorms Vm:abulary. Speed
i and Accuracy, and Camprehénsmn The subtest for Speed and'

~ Accuracy for grades 2 5 and higher was des:gned to test ‘how.

‘ ..:rapldly/students can rea mth understandmg "The Compre&

. hensngn subtest is. mtendéd to measure “'the s,udents ablllty to-

"',”read :;f;jmplete prose wnth understandmg " This subtest can be

admlmstered |nd|V|duaIIy orin groups
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'f thls test, or one of the many other reading tests, is ad-
' mlmstered toa chent and scgred prior to the administration of
other psychological tests the counselor should have an undef“ )
standing of-the client’s reading level and skills. Subsequent paper
-and pen::.;l tests can thEﬁ be identified at the approprlate reading "

Ievel

One qunr:k cher;k on an mdwndual 5 readmg |EVE| nsthraugh
the use of the newspaper. Most newspapers are written at about.
~the 5th or Sth grade level ifa :heﬂt cannot read adequately a
. selection of items from a newspaper, the chances are the client
.will have problems with the dnrectlﬂns and questlgns on a paper .
and pem:ll test, :

Gmy Oral Readmg Test ,

. 2

: * The Gray Dral Rea,dmg Test is’ administered mdmdually The- ’

'_ c:hent reads short’ ‘passages aloud. Reading tlme types of errors,  ~
and responses to comprehension questions are recordéd for mter-
pretatmn The test objectwes are to prcwde an cbjectwe measure

- of growth in oral reading from early.first grade to college in © -
addition to the diagnosis of reading difficulties.. Grade équwalents

" for readmg can-also be obtained as- part of the Wzde Range Ac:hzeue- .
ment Test Wthh w:ll be rewewed later. :

Vééa"ﬁanél Interest -Survéys’f L

The value cf the vocational interest survey or mventary has .
/ been questioned by some. Why can't you just ask a rehabilitation
[ client what his mterests are, or what he vxould like to do?

“ . There are several prcblems m vacatlcnal rehabilitation relatmg
h : tc |dentlfymg pafeﬁﬂal client mtere;ts The typlcal rehablhtatmﬁ
t:hent has had very hrnlted exposure to the world of work Heis
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.not’ famvhar with the bmad sr;ape gf available emplcyrﬁént situ-

k R ations. . In addlilon there are frequently physical or rﬂénta| e

re.f‘tm:tlcns that may preclude employment in the area of the
L client’s interest.. Another related problem is the: unrealistic
-.vocational aspirations’of-either the client .or the client’s family. - ;

. Vocational interest surveys provide.the rehabilitation coun-.
selor with prehrnmary mformatlon to begin planning for the '
vocatlorlal goal. Ma]or dlscrepancnes betweenfthe client’s -
verbahzed mterests and the mterests |dent|f|éd in the 5urveys
mforr’natlon about the werld of wark lt is r\;\t unusua| fcr a.
client to fix on one vocational objective. This ‘locking in"is*

" difficult to work with, éépegially if the vocational objective is
not a réahstlc expectation. One value of vocational iriterest' '
surveys Hes in- thenr potentlal for prcwndmg the client with new )
insights into the world of work which can-be helpful in ldentlfylng-—, )

" and docurﬁentmg a vocational goal and intermediate cbjectwes to .

arrive at thé goal..

‘Ma'ﬁy’ interest inﬁentaries are E@nstructed ‘usiné psyﬁholégica|
] has been emplrlcaﬂy derlved by rnatchmg the pattern of the if-
'dlvndual s mterests wrth the mterest patterns of successful peop|e‘

" Rehabilitation is not concerned wnth patterning interests after.
other groups but with accounting for physrolagu:al mental aﬁd
emotional prDblér’ﬂS in re|atlon to the lndmdual 5 aﬁplratlcns

vor:atlon \NI” m0§t Ilkely 5hare the same pattern ‘of |nterests ._\ .

output not on avallablllty. low cgst or t]mé réqmréd fcxr adrnmISE
tration. It is the counselor’s FESponSlblllty to become famlllar
with the Gutput of an mterest test before usmg it.
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Kuder Genéml Interest Sun'ey (KGIS)

The KGIS is a revision of the well kﬁown Kuder PfEfEféﬂﬁé
Recard Vocational, Form C. The KGIS and the arlgmal Kuder
are very 5|rﬁ|lar in strmzture. format, and interpretation.- The -
" KGISis a. downward extension of the fc‘rmer mve*‘ﬁary. and |§
available in self-scoring form. It can be used as 2 group test qr
administered mdmdua]ly. and the dIFECtIG'*‘S are s If-explanataryi

B The inventory can be used with deaf clients if their reading level
is adeqguate. Since the test is not timed, it can be erally agminis- '
tered to the biind and to pérsons with- other handiﬁappmq ‘condi-"
tions that prevent a physlcal response _ R

Fmal scores are in ‘the fnrrn ofa proflle covering outdoor, .
mechanical, occupatlonal scientific, persuaswe artistic, literary,
rnusn:al social service, c:lenzal and venf:catlon areas of interests.

‘" .The administrator's manual pmwdés a more detalled cia:;slflcatmn
o of occupatlons according to. the abcwé major interests. C

Kuder C)ccupatmﬂal IﬂtEfE'St Suﬁ)E_}' (KOIS)"

) / . The KOIS contains the same |tem§ as the onglnal Kuder
F‘referem:e Record - Dczupatlonal ‘but is is scored differently.
Flnal scores yield 106 scales for male and 84 scales for fe“nale
The survey can ‘be adrmmsfered individually or in groups/ but it

' rnust be submitted for machine scormg The readlﬁg lEVEl is at’

. or above the 7th grade. - . . - =

C)luc} F@canmml Interest Survey (D L"IS)

“.The DVIS is a relatively new test and has riot been used
‘extensively in vocational evaluation. The survey requires an Sth 7
grade readmg Ievel but it can be admlmstered c:rally,‘. The survey -
must be maned for machine sccrmgs : :

2/4
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The purpase of the OVIS, as noted by the autht:rs is "'to
hélp students to understand théar interests and relate them to .
. the world of work. . The lnstruments should be assessed in
- terms of how well it helps students, parents and counselors to
develop realistic plans for the future '

. . . - i I\\ : :
'Thé C)VIS has a direct Iink ta the Dictionary of Occupational

Titles through the Data-People-Things values for ‘the 114 worker
tralt groups.. The 24’ ‘homogeneaus interest scales of-the, ovis
are .

! L - ) . i &
I Manual work __Numerical -

Machine work - Appraisal A

Personnel services - Agriculture

:Canﬁg for péOple o “Applied technology e
‘ and-animals - Promotion and communication
" Clerical work - - Management ‘and superwsmn

Inspecting and testmg . Artistic : - .

Crafts.and precise . . Sales representatives

. operations - Music :
Customer services - - FEER Entertamrﬂent and
Nursung and related . ~ performing arts
technical services " Teaching counseling and

~ Skilled personal services " social work

Training or mstrus:tmg Medical

Literary T . L

Although there are many technical questlons to resglve con-
t:ernmg the OVIS, the practical kinds of information yielded and

its relationship to the Dn:tujnary of C)c:cupatlanal Titles, prc;wdas o

the'counselor with a realistic tool to explore the vocatmnal
interests of rehat;llltatlorj clients. e
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+. S tréng Vocational Interest B_lank fs::% Men and Hftjrﬁé:‘ﬂ (S I»:’“IE)!

The SV I8 is one of the oldest and mait scientifically. devel-
o Oped interest surveys Separate forms are availabie for men and
- women. The survey forms can be szared by hand but the prr:n:ess :

. z:ould be a drawbat:k in terrﬂs of tlrﬁe

Y

Fmal scores for males are présented in 22 basic mterest
'saales (e.g., mathematics, wntmg. social service) 54 oc:c:upatu;mal
scales (e g., dentist, veterlnanaﬁ) and eught non- occupatmnal

“scales. For females there are 19 basic interests (e.g., art,
blolugmal science); 58 occupational (e.g: psychologust
accountant); and 4 nansoccupatmnal scales.

With the focus on the severely handlcapped partlr.ularly the
physucally disabled and those with post -high school eduf_‘atmnal i
poténtlal the SVIB can serve as an, ‘excellent instrument for iden- -
hfymg vocational goals that reql.uré a c:c:llege education. 5

The SVIB should not be adm|n|§tered mdiszrlmmately toa
rehabilitation populatlgn If the survey is administered to an
individual who d ;es ‘not possess higher academic potential, there
is a daﬁger that interest areas generated by the survey will
distract the client from more “realistic vocational planning.

. &

Picture IﬂtEfESt Iﬁl’éﬁf@f}’
7,!

_The Pmture Intnrest lnventory, sornehrﬁes called the
- California Picture Interest Inventory, is a non-verbal interest .
.Y survey. Nine scoreg are reported: mterpEFSDnEI service, natural
o vrnec:hamcal business, esthetic, scientlﬁc, verbal, ccmputatlanal

and tlme Qerspectwe The first six’ are interest scorés, the latter

three are supplerﬂental scales. The mventary can be adrﬁmlstered

individually or in agroup, and can be hand scored. Because of the
non- -verbal nature of fhe instrument, the client has nr:x verbal *;yrn br:)ls

§
(




to'interpret. The test is'used in rehabilitation for non-readers and .
for the mentally retarded. However, the f:c::uﬁseltjr must insure
that the client thoroughly understands the directions before

he takes the inventory. ' :

_ VISA s a pictorial interest survey designed especially for’
- the-méntally retarded. The test is administered individually and
is hand scored. There is a separate form for males and for
fernales. The male form provides interest.and knowledge scores
in 7 areas: ’

Garage e Farm and grounds-
Laundry Materials handling .
Food service . Industry
Maintenance

The female form provides interest and knowledge scores in 4
areas: . _ ,,x’: o _ '
Business and clerical '}lfééd services and laundry
o Housekeeping Sewing B
Although the VISA is a relatively new instrument, it is
being used in rehabilitation facility evaluation programs that
primarily serve the retarded. One of the advantages of using
the VISA instead of other non-vérbal picture interest inven-
tories, i.e., Geist Picture lﬁteréstlrﬁ\iéntary and Picture
Interest Inventory, is that the VISA focuses on job situations
that are more in accord with the job potentials of the retarded.
This statement must be interpreted as relating to more than
the intellectual limitations of the retarded for it has been - .
demonstrated that the retarded can function in fairly

27
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sophisticated situations. However, when the intellectual
limitations are compounded by moderate social and emotional
immaturity, the VISA can serve as an instrument for vocational
exploration and counseling.

General Ability Intelligence Tests

The Wezhsler Adult |ﬂtE||lgEﬁiE Scaie (WAIS) is thé most :
adrnmlstéred mdwndually, isaC Level test and requlres a cer-
tnfled psychclagnst for adrﬂlmstratmn and mtérpretatmn

’that a rehabuhtatmn COUﬂselQr cah. admmlster and mterpret
further information on the utll:zagcm of WAIS fmdmgs will be
outlined in the next chapter on estabhshmg a training prOQram
on psychological testmg :

Slosson Intelligence Test

* . The Slosson Intelligence Test is an individually:admiﬁistéréd,
~ oral test that can be used by a counselor for, initial screening pur-
poses. The test is brief and scoring is fairly objective. Since the
test is oral, it can be used with the blind, individuals with reading
handicaps, those physically disabled who cannot respond to paper
‘and pencil tests, and those individuals that cannot work effectively
under the pressures of a timed test, e.q., those on heavy medica-

tion or those who are 'test anxious'. : /
/
/
The Slosson can be used with any age grcup The final score
on the Slosson is a ratio [.Q.

28
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_This test is an excellent screening instrument and can be ad-
ministered quickly, from 10 to 30 minutes. Because of the
brevity of the test, it should not be relied on without other
supporting information, in situations where important dlagﬁostlc
decisions are requlred

The AGCT is a paper and pencil test that may be administered
individually or in groups, and can be hand or machine scored. The
test has an approximate eighth grade reading level, and. consists
of vocabulary, arithmetic reasoning, and block-counting subtests.

" AGCT is frequently used in rehabilitation. '

The final score of the AGCT is reported as a standard score
and can be conver—ted i'ntc: an 1.Q. SEOFE. '

Qne interesting characteristic of the AGCT i is that scores can
be lnterpreted on an Occupational Norms Chart which prc\rldes
score ranges for a variety of Dccuﬂatlona! areas.

Otis Qz’m:]g-Sf@rmg J‘IErifﬂlAblllf_}? Tests -

Otis can be édministered iﬂdividually or in a group and can
S through 16. c:onsssts of ED !tEfﬂS mcludmg wcjrd meaning,.
verbal analogies, scrambled sentences, proverb interpretation,
logical reasoning, number series, arithmetic reasoning and
-, design analogies. “The test requires little orno ‘tralmﬁg to. admm-
ister and y|e|d§ a single 1.Q. score.

The Otis can be used to obtain a rough estimate of the
client’s genéral learning ability or it can be used as a quick check
to verify ‘queétiénable test data. The test requires an approximate
. sixth grade readmg level. Major vocational or diagnostic decisions
should not be made on the basu: of thls test alone begause of its

brev:ty o .
= ‘2'9 o
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Pé'abad_y Picture Vocabulary Test (PPVT)

The PPVT is an untimed individual intelligence test orally
administered in 15 minutes or less. No reading is required by the
client and scoring is rapid and objective. The total score can be.
converted to a percentile rank, mental age or a standard deviation
I. Q. score. No special training is required for the counselor to
admlmster score, or interpret the PPVT.

PF‘VT prcwldes an estimate of the client’s verbal mtelhgence
and has been admmlstered to grD..;ps with reading- problems, speech
problems. mental retardation, or emotional withdrawal., T

. Since the client’ 's response to the stimulus vocabulary is to '
point in any fashion to the one of four plctures which best fits
" the stimulus word, these tests also have application for rehabili-
tation clients who have multlple physical handicaps but whose .
hearmg and vision is intact.

" Revised Beta

. This non-verbal test of general fearning ability is one of the
most frequently cited tests in rehabilitation for identifying the
intellectual level of mdw;duals who are functionally illiterate. _
The Revised Beta provides an estimate of general learning ability
for certain groups of handicapped that cannot be tested thraugh
other traditional means. . oo

The prime application of this test in rehabmtatlcn has begn
W|th the mentally retarded, but it can be used suzcessfully with

" the deaf client with low or no verbal skills, particularly the

congenitally deaf who have not developed a language level.

The Revised Beta is a paper-and-pencil iéﬁt and can be
. admlmstered individually or in groups. The cheﬁt records his -
. responses in the test booklet. lm:luded among the subtests are:

30
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! N I
maze completion, fmdmg an incorrect drawnﬁg in.a series of pn;tures

number picture substitution, form perceptmn and noting if two i

pictures are identical or different. =~ , : !_

The test is hand scored and provides an L. Q. score from the ’
summation of the subtest weughtéd scores.

The time limits for the Sub,sectn_c:ns of this test are quite short.
The counselor should be sure clients thoroughly understand the
directions and perform correctly on the practice exercises.

Aptrtude TEits

Apﬂtude may be considered as an abnhty or tharacténstm
mental or physical, native or acquired, that is believed or knﬂwn
to indicate a client’s capacity or his potential to learn a parfn‘:ular

" skill or knowledge, This aptitude or r_apatlty cannot be dlrectly
measured. Rather, it is inferred from performance, which r.'aﬂf be
objectively, measured The results of performance measures are
meaningful only to the extent that the individual had the oppor- -
tunity to learn the kinds of information or experiences involved
in the perf‘ormam:‘e tests. This is the fundamenial difference |
between general ablhty or aptltude tests, and achievement tes 5.
Aptitude tests focus on performance capabilities that have been
developed without a conscious effort, whereas, achievement tests -
attempt to measure the outcome of SpélelE tralnmg. education, '
and experience;

There are a varlety of tests erther individual or in battery
forrnat ‘which atterﬁpt to identify an individual's aptitudes fo
success in a particular vocational area. Frequently, there are i
multiple aptitudes required.for successful performance in a
particular vocational area, and the matchmg of ‘an individual's
aptitudes with the aptitudes needed for the vocational area are

indicators for potential success-in this area.

31
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The most nnportant use of aptitude test information by the
rehabllltatlon counselor is for providing a good basis for choice -
among occupaﬂons and vocations for clients,

“General Aptitude Test Batter_y (GATB)

The GATB was dés;gned for use in the vocational and occu-
pational counseling program of the United States Training and
Employment Service, and is provnded for'use through the local

-State L—_mploynﬁent Servn:e

The tradltlonal procedure for testing renablhtatlon chents
with the GATB is through referral to-the local State Employment
" Service. However, several rehablhtatlon agencies have entered into
a cooperative agreement with their State %Ernployrnent Ser‘ylca for
use of thé é‘-ATB by the rehébiiitation agency, staff. '

A include: 1
G. GENERAL LEARNING AEILITY? ' Abinty to “catch
on", or understand instructions and underlying pﬂ[‘lElpIES

al:ullty to reason and make Judgments Closely related to
doing well |n school.

V. VERBAL: Ablhty to understand meanings of words and
' " -ideas associated with them, and.to use them effectively;
" "to comprehend language, to understand relationships
‘between words, and to understand meanings of whole
sentences ard paragraphs to present information ar

. ideas clrariy,

Examples in work situations: Reading comprehension —

. required to master textbooks used in work process; pre-
sentation or.understanding of oral or written instructions. .
or spemfn:atxons rnastery of technncal terrnlnology

1Adopted from the “'Counselor’s Handbook" Bureau of
Employment Secunty -

]
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* NUMERICAL:  Ability to perform anthmetlc oper- _

atu:ms quickly and accurately.

Examples in work situations:- Sxtuatncns in which change .

is made, time or produt:tlan records kept, geometric ,
patterns laid out, thlngs weighed, accurate measurements

'made, or ﬂumerecal entries made or . checked; speed and
. continuity of the numerical operation as weH as the com--

plémty of the operatlon

SPATIAL: Ab,nhty to t:t:mpi*ehenﬂ forms |n spaceand .
understand relationships of plane and solid objects; ability
to “'visualize” objects of two or three dimens’imjz_s, or to

thmk \nsually of géﬂmetrlc fnrms

Exampl%s iﬂWEFk situations: Elueprmt readung actmt:es .
such as laying out, positioning and aligning objects, observ-

" ing movements of objects, such-as vehicles in traffic or
“machines in operation, and comprehending how the move-

mEnts affect their 5pat|al position; achieving’ ba|am:ed
design; understandmg and antltlpatmg the effects of Stress
in structural situations.

3 - ) >

FC)F?M PERCEPTIGN’ Ability ta pEFEEiVE pertinent detail

ccmparISOns and dlsc;nmlnatlons and see sllght dlfferencas o
in shapés and shadings af flgures, and w:dths and Iengths
of |IﬂES

Examples in work situations: |nspezting surfrai:es for con-

_sistency in coloring, scratches, flaws, grain, texture, . and -

the like; gbservmg lint, dust, etc., on surfaces; determmlng
if patterns match or aré correct; récagnizmg 5mall parts.

1.
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Q. CLERICAL PERCEPTION: Ability to perceive pertinent
detail in verbal or tabular material; to observe differences in
copy, to pracfread words and numbers, and to avoid percep-
tual errors in anthrﬂetu: camputatloﬂ :

Exarﬂples in work situations: ln trade and craft jobs reading

the work-orders, speleflcatlons dials, guages, and measuring

devices; prﬂofreadmg words and numbers, frcrn the standﬁ
+*, point Qf perceuvmg individual characters.

K. MC’JTCJR CDDF{DINATIC}N Ablhty to coordinate Eyes and.
hands or fmgers rapidly and accurately in making precusa 7
movements'with speed; ablluty to make a movement res-

'ponse accurately and quickly.

: Eéampleéiﬁ work situations: Objects guided into position; '
parts assembled. o
F. . FINGER DEXTEF{ITY Al:nl\ty ta move the fingers and

“ manipulate small Dbjects wnth the fmgers rapidly and
accurately.

Examples in.work sltuatlans ‘Handling bolts and screws.
mamrsulatmg small tools, machine controls, and the like;

playing musical mstruments‘ flne adjustments and align-
ments to mstruments and machines.

M. MANUAL BEXTERITY: Ability to move the hands easily-
" and skilifully; to work with thee hands in plar:mg and turn-
~ing motions. : .

Examples in work situations: Hand. and wrist movements
to’ place and turn ln pushmg and pulllng aEtI\HtIES
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Aptitude scores on the GATB are interpreted to combine in

a variety of patterns and prgfulas to yield Dr:cupatlonal Aptltude
. Patterns (OAP). The OAP then provide the counselor with '
guidelines for vocational exploratlon or counselmg with c:hents.

, Although the GATB test materials are restru:ted several
informational publications on the GATB can be purchased from
the Government Printing Office. These include: The Manual
for the G‘enera! Aptitude Test Battery -

Seztlon 1 — Administration and S!:ormg - $1 50

: Section 2 — Norms, OAP Structure — - $2.00

o Section 3— Development, 1970—  $3.00

| Section 4 — Norms, Specific Diéupét-iéﬁs%ig.ﬁl@
Ni»rﬁzf&adiﬁg Aptitude Test Battery (NATB)

 The NATB is an adaptation of the GATB for. ion-readers. -
Many of the mechanics and prmclples of test use and inter-
' pretatlcn are- the same for the twcx test batfenes Both battenes
ésame norms; both use the same Dccupatmnal Aptltude F‘attern
format; and both use the same technique for matching the
* client's aptitude scores with D«;cupationé’l aptitude require-
~ ments. ' :

The most important dlstmttmn between the two batterles .
- is that the GATB is designed for use with a literate populatmn
and the NATB is designed for individual with limited literary .
skills. The GATB Screening Exercises are used to determine
. which of the two batteries a client will take. The NATB makes
it'possible to test the vocational abilities of individuals.with *
little or no reading skills, and to mterprét these scores bver a

- wide range of occupations.




-32-

" One of the limiting factors of the NATB is the generally
long period of time required for administration and smring

The NATB, like the GATB, must be used in caardmatmn
'with the State Employment Service.

' Flanmgan Apfztude C.asszﬁ«:atmﬂ Tests (FACT)

FACT is a multl -aptitude battery which may be adminis-
tered in a group. It-includes 16 paper and pencil tests covering -
‘the’ following aptltudes Inspection,‘coding, memafy.preﬁsioﬁ, '
fassembly, scales, EEDFdlﬂatan judgment and comprghensmn,
arithmetic, patterﬁs ‘components, tables, mEEhanIESJEXpTESSIDﬂ
“reasoning, and ingenuity. The entire battery requires appmxl-
mately ten hours fcn' admmlstratlon - /
. ThlS test battery is mtendgd for use, in Eoun§é|lng on edu-
cahonal and vocational plans. Vocational gulda ce materials .~
have been prepared that identify pr;tent;al for success.in 37 o
ocﬁupatmnal areas, apprommately one-half of WhlEh requlre
callege preparation :

FACT redulres an eighth grade reading lével and the ability v
-to follow: directions accurately. This is not a battery the reha-
bilitation counselor has the time to admlmster routmely nor is
it recommended for the general rehablhtat!on client. Use of
the FACT, when other aptitude batteries like the GATB are
}l"IDt available,. can prawde vocational guidance data for selected
vfrehablhtatlan clients.

) N
Bennett Mechanical Camprehensmn Test (B]\flC‘T)

" The BMCT measures the “abllity ta percewe and understand
‘the relationship of physn:al forces and mechanical elements in
practical situations.’’- This aptitude provides information onan |
-individual’s “ability to learn the principles of operation.and -
repair of complex instruments and devices."” . s

.88
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Although the BMCT is basically a visual comparison or
analysis testin which the client makes judgments regarding one
or two presented pictures the client is.also required to read a
questmn Persons with Iimited réading ability are able to dem-
DﬁStFEtE their capability in understanding mechancial prgblems

“ through the use o,f an orally administered version of the test on.
audio tape. :

" The Revised Minnasc;ts Paper. FO!TI‘T Bgafd Test was designed,

as to measure and to differentiate various grades of proficiency of
mechanical ability. The test includes 64 multiple choice items
Wthh measure the client’s ability to think spatially in two dimen-

- sions. Each item presents a geometrical figure, cut and arranged in

various ways: The.client then selects from 5 whole geometric = —

e flgures thE Qne that most closely resembles the cut-up figure.

The test can be administered by a counselor to individuals .
ortoa grgup The dlrEEtlDﬂS to the client are complete and the
test’is easny scored.

Th‘g Revised Minnesota Paper. Fcréh' Board test is a useful

. measure of mechanical ability and spatial imagery. The instru-

ment has also been used as’a general test of cognitive ability in a
non- verbal medium.

Minnesota Clerical Test

' The Minnesota Clerical. Test was designed to aid in fhe selec-

tion of clerical employees, and to advise individuals interested in

clerical.training. The specific trait measured by the test is the - -

client's ability to notice-differences betweeri two items in a

’ with 'IDD idénti:al and 1Db dissimilar pairsi The client ’is to

a,

—-spaciﬁedtime,pe_riad_,_The.'test,i:cmsiéts,i:fﬂtwn:parts._Numb_ér_
', _Checking and.Name Scoring. ‘Each part contains 200 items,
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No special training is needed to administer and score this
test. ' ’ ] -

3

Addmaml %Pntude Tests

The f‘ollewmg perfarmance tests have been identified as bemg

- usecl in various rehabilitation vocational evaluation programs:
. =

Crawford Small Parts Dexterity Test
Minnesota Rate of Manipulation Test
* Pennsylvania Bi- Manual Work Sample”
O'Connor Fmger Dexterlty
Purdue Pegboard
s Stromberg Dexterity Test
. e Bennett Hand Tool Dexterity Test

The Purdue Pegboard and the Crawford Small Parts tests are '
nerhaps the most frequently cited performanze tests in rehabili-
- tation use. The Penﬂsylvama Bi-Manual test has norms for a blmd
< papulatlon )

a,

Ac:hlevement Tests

E

. ;E
Achievement tests are cesigned to prQVIdE an evaluatjon af
what an individua!l has 'earned from-his education and &aparlenté
The tests ad-iv:i<tered in schools and colleges are usually achieve-

: n?ent teshe. A ;7 %;,_ )
Cihz ik lfrary achievement factors that a rehabilitation -
Cccunngior shoido conSIder in planning vocational goals and objec- |
~-——--tives sre the slientstverbal and numerical. achievements. Verbal -
.achievement 5 demonstrated in readmg and spealling. The Gates- )
Mac Genitie reading test discussed earlier, is basically a verbal ’
achievement tesi.. With regard to numerical achievement, the
counselor should ba roﬁc:erned'wuth factors, such as Eountmg,

reading number syrabls, so!vmg oral prcblems and perfcrmlng
£
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rittéﬁ computations. The rehabilitatiah client's achievement in
basic.verbal and numerical skills is a critical factor in dete.mmlng
potential vocational goals. and the rate of progress that can be
-expected. Deficiencies in these basic at‘:hlevements should be
identified and cofrected, if possible.

W:dé Range ,ﬂclngvsvneut Test (IWR. ATJ

The WRAT is one of the most frequently cited achlévement
tests'used in rehabilitation. This is prirﬁanly an individually admin-
istered test but the sections on spelling . and arithmetic can be ad- "
mlnlstereﬂ ina smail group. ; ; i

K
s

The achievement factors identified include: o N

- (1) ~Reading — the ability to recognize and name letters \
and pronounce words;
-(2) Spelling — copying marks resembling letters, writing the
t- name, and writing single words to du:tatn:n

('3)_ Aﬂthmetu: - c:ountlng. reading number symbols
solving oral problems, and performmg written com-
putations. : '

., Theitems in each part of the test are arranged in order of
dlfflculty This.is a brief test that can provide a\raugh indication
of a client’s academic EChIEVEmént “For the men\tally retarded
or for others for whom the easier items are too difficult, an oral

section is provided with each test. ' i

i
i

i
1
1

Personality and Adjustment Tgst; - \

Vineland Social Maturity Scale . \‘;i_'

The Vineland is an mdwndual non- pra;ectwe smzlal ability
scale that can be administered by the counselor to- entherthe
~client or a member of his farruly ' h



The scale is neither a test nor a questionnaire but a series of
‘behaviorai observations which range from *‘does not drool” to
“buys all own clothes.” The items are subdivided into the
following categories: self-help (general, eating, dressing), loco-
motion, occupation, gammunncatlgn self-direction, and social-

lzatlcm

: The scoring iﬁst%uitions are designed to elaborate and clarify ..
fhe meaning of the detailed items, and the counselor has to decide
between variations in the responses to satisfy the requlremenfs of

each item.
\ .

\
Since the test is adrmmstered orally, it can be used wnth the
blind and with’ individuals who cannot read.

The Vineland has been used predominantly with ths mentally -
retarded. The Scale provides the counselor with a systematic
means of getting the necessary information about a client, and
‘at the same time, can establlsh a.line of communication with the
parent or famlly :

‘ TmMacrzey Pﬁjblém Chez:k Lu.-ts

The Méoﬂey F’roblem Cher;k Lists is a counseling tool to -
facilitate the counselor-client communication process. The check
lists are composed of a list of problems in various areas, and the
_chent is instructed to check off'those problems which are of rnc:st
concern to him.

ThE Mooney Problem Check Lists can be administered in
groups, but can also be administered individually during the
- counseling session. A detailed evaluation of the Mooney Prob-
lem Check Lists is presented in the next chapter in an example
of a test evaluation format. '

40
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. ,anesata Cr:unselmg Irmentc:ry (A'ICI; ’

7 The MCI provides an mveritory of personahty through
;seif-report

The m_vaintc;rry has been dééigﬁéd togucrease the coun--
selor's sensitivify tc: perSonality charécterlstncs of different c:heﬁté;
assnst thé tounselor in. understandmg the chent 3 attempts tci
at:hleve self- understandmg -

In order to |dent|fy the quallty of adjustment farmly rela-
measured Addltlor’lal factors measured by the MCI are the .
~methods chents use to make adjustments, such:as, canformlty,
ad;ustment to reality, mood and !eadershlp

The MCI, requiresan eig‘hth grade réading level. Pr:l'though
. it can be admlmstered by an unsk:lied person, only those with .
some technical kﬁowlédge of test constructlan and adrﬂmlstratmn .
should attémpt to |nterpret thé scores. :

_Edwards Persanal Esferem:s Schédule (’EPP.S)

Thls lnstrument prowdes a quick and convenient measure, -
of 15 pérsanallty variablés: achievement, deference order, '
exhlblti‘an autonomy, aff:hatlon mtrar_‘eptlon succorance,

“domrinance, abasement nurturan:e change, endurance. T
heterca-sexuahty and agressn:m o : : . ‘

Thé mventary can be admlmstered mdlwdually ortoa
group. The reading level is hlgh sinte it w’s prlrnarlly dESIgﬁEd
for c:.gllege and adult populatuons ’ - SRR

ThIS Is.a C level test and fEQ\JIFES‘E psychologlst or the .- -
: super\rlsmn af aﬁpsgféhtﬁ:f lSt fDF admlmstratian and superwsncn.

'_2;'1”
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*‘Sxxteeﬂ Persermlnv Paeter Questzermezre (1 EPP)

/The 16PF. provu:!es mfermetlen on eeverel personahty
' feeters The test reqmres a euxth grede reedlng Ievel but it can - )
be edmlmetered erelly R :

Thls isa Level G group test thet requlres a psyeheleglst or :
:'the eupewnelen ef a peyeholeglst for edmmletretien end inter- +
' pretatnon L - R

The pereenehty factors |deﬂt|f|ed on the IEPF are presented
in'a bi-polar format, such as, reeervedsoutgomg, less mtelhgentz :
".more intelligent, effeeted by feehnge—emetlenally steble, humble—f _
-assertive, sober- heppy go lucky, expedient- eonselentleue shys
7 venturesome, teugh mmdecl tender mmded T : :

iAddltnenel infermetlon on Testing

A resource fcsr testing lnfermetlen is the Buros Mental
Measurement Yearbook. pubhshed by Gryphen ‘Press, 220
Montgomery Street, Highland Park, New Jersey 08904 There
are seven edltuons in-the Mental Meesurement Yeerbeek serles
The seventh edition was published m 1972 ‘. e

The Mentel Meesurement Yeerbook prevndee a hstmg of
tests by title; technical information about the ‘tests, e.g., forms, '
_scores, date of issue, revisions and-accessories; the source- ‘and.
' cost of the teet availability of a ‘specimen set or sample kit;
‘one or more reviews, Df the test; and addltlonal refereneee

[ .

. F‘ureheelng thelast edition of the series deee not guerentee
that the test you are looking for i is Ilsted as some of the tests
" from the sixth edition are not rewewed in the seventh’ echtlon
Although all seven editions-are available, most ef the’ mfermetlon
‘needed can befound in the sixth and seventh. Most umversnty
libraries have the complete series of Mental Measurement Year-
books, or you should be able to borrow one frorn a local
psychologist. :



.- Summary -

. The listing and brief review-of the various tests'and inven-’
' tDI’IES in this chapter dces not necessarily indicate an EﬁdDFSé* -
o fnent of the tests themselves.” The’ material prawdéd here is.
l;':'lntendéd asa |leStIC and mformatmnal tool for the rehablhtatlcn
- counselor. Many of the tests selected for d|s¢:ussmﬁ were identi-
f|ed on the bESIS of their repgrted use in rehablhtatlan programs s
" The three pnmary referem:es that re;::orted havmg c:anducted a r

1. “Develgpment of a Model for Vocational Evaluatmn _
.Jullan Nadﬁlsky, Auburn Umversﬁy, Auburn Alabama

Ef “Tegts and Measurements for Voc:atianal Evaluatmﬁ

Karl Eotterbusch Materials’ Develcpment Center,
LJHIVEFSIty of WISEQnSIﬂ Stout Menamome Wiscon-
© sin. :

3, “Howto Select, Administer, and Interpret F‘s;}c:ha-
- If:gir:al Tésts" Joseph B Moriarty, WeSt'Virginia

T'he idea for a ‘Mini- Bums ora selectwe compllatian of
.:tests for i use by a partn:ular state agency has been explored and
|mplemented by some state agency pragrams A review of some

(1) Tao many tests were mc:luded and (2) the lﬁfgrmatlan on
. dm:umentatmﬁ and application of the tests llsted was madequate :

A suggésted tegt review farmat whn:h IﬂElUdéS the typeg

of information a counselor should have if he-is to use the" mate-
‘ l'h';il effectwely, W|Il be dlSCussed in the next chapter

Ty
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1 This :hapter was wntten as thgugh psycholognga| test data-
were\the prime input into vocational evaluation. This-does not -
exist! in reality. Psyc:holcjgn:al tests themselves have llmutatuans
~with regard to rellabnhty. validity, and capacity for preduc.tlon
: Turthermcre relevant vocational information is usually avail ble.
- from ather sources The counselor must mtegrate all the.voca-
“tional l\nformatmn he obtains from the dnagnostlc intervj ,w, D
_ medical reports, school and work records family histofy,
sc:uom?ncal data, physical tapamtles, leisure activitie$; acquired
skills, ez:onorﬁu: factors, personal interests and psychaloglcal
tests. Sln:;e there is no formula for putting all these tagether.
.the ECIle selor must put these various cgmpone{'\ts into.a -
feaslble[‘umfymg whal , and season, it with a good dose of "
' comman sense, i!

;f, -
N Successful vg‘&atlaﬁal caunselmg depends upon the ablllty
of the Cﬂunselcn /Eo provide the cllent with sufficient mformatmn
about hlmse|f and about the vocatmnal or job market; and to
-provide the client with an enwrcmment that will facilitate the
client’s choosing, nc:t only a sultal:ﬂe vm:atlonal goal but one

that is achlevable
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'SECTION i1l
Hew ‘to Develup and Estebllsh a Tremmg Program

i

on Psyehelnglcal Testlng o I

o With the eiﬂﬁ'pﬁ_asie on eerving the severely dieabled.ffhe'
“counselor will need to more accurately detail and document
the chent s vocational goal and the mtermeduete DbjEtitNES for
_ attaining this goal. This'has’léd to efforts to |dent|fy mstruj
ments that will essnet the counselor in evaluetmg rehabilitation
potential. Psychological testmg is not an, innovative technique
in reheblhtetloﬂ but there eppeers to be reneWed mterest ir

One of the most s:gmfleent benefits of a thor‘ough knc!wledge
of psyehelcgleal testing is that it inéreases the counselor’s nder-
standing of the psyehologleel data he receives from peyehe ogists
or other testmg centers In eddmon a thoreugh kﬁowledg of
‘the tests that are evelleble their limits and thelr edvaﬁteges for
'use wtth a henducepped pepuletlon w1|l’provude the counselor '

edmlnletered I i

One fmel advantage ef thorough knowledge of psycho—
logn:el testing occurs after e&ouﬁeelor has reeewed peychelogmel
mformetuen ‘Something ne\ \Tey eevelop in his client’s ceee or

" the availablé information may kaise a question about the = -

‘ accuracy of the test data. In\the e\eases the well- mforrned
eeunse!or can himself select, edmlmeier and mterpret tests.
for program redwectlon or for\verlfleatlon of evelleble test
deta o e :
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5 -

© .} Traditional Programs in Psychological Testing .
. N 'iii — - : !
There have been many in-service training prégrams on
pSythclogu:al testmg for rehabilitation counselors ‘The’
prograrn mlght go samethmg I|ke thls

: A cllnieal psy;‘holagist is, provnded a Dne day
honararlum in ofder to addréss a graup Df cnun- ,
,selors He tells a few jokes, tatks about the -
individually admimstered mtelhgem:e tests, goes
. into detail about persanallty inventories.and the:

pathology: of mental illness, opens the sessuzm to-
questions and’ answers, and the meetlng |5 adjourned
a few hours early. The problem is not wnth the”
psychologlst butin how he was structured for

the session. The counselors return to thélr JGbS
perhaps samewhat more mfafméd.gut not with
enough information and ExpErlEﬁCé to |mplement

a pmgram in psythol@glcal testmg
;“ B ¥

Iégn:al téstmg is not mtended as a model but as'a resource for
pn:wldmg counselors with tést information and for getting them
Involved in the psychologlcal testmg prﬁcess ’ ‘

Sugcjésted Traiﬁingapfégra’m

Phase One: Trainer's Preparation =

; In order to develop and conduct an effective traihing pro-
gram, the tramer must devote partlcular atténtmn to preparing

_ materials. C)ne component of materlals preparatmn is a compre-
hensive' review: of the tests that are tommoﬁly used in the state

R
.




'eleudlng the lndwndual IntE”IgEHEE and personallty tests requnred
L to be’ admlnlstered by psychgloglsts One way to |dent|fy viable :
i j,'tésts is to ask EDUFI53|OI'S to recommend tests they have found
" useful. The intent of thisreview is to try to come up W|th a test S
battery for counselars
; Clm:e a Basic set of tes:ts has been |dent|fled ihe trainer may
- elect to order & “speclmen set'' for each: test. A specimen set is
" asample of the test and u*;:uallxyr includes one copy of the test '
itself, scorlng key if avaﬂable and.a test manual. The purpgse o
of the spéclrﬁen set is to enable the training coordinator to
.. become tharoughly familiar: 'with the tests. After the" review -
' and a decision’is reached as to whn:h tests to include in the
. trammg battery, the trainer should order. COPIES of the test
' - fgr use in the tramlng programs. :

)

_ nge paperﬁand -pencil tests are cansumable that is the f
partu‘lpant ‘writes dlrectly on the test form. Others have
separate answer sheets The trainer should have the appr@pn-

ate number of answer sheets and tanéumablé test. farms for\ '
each mdlvudual partmpatlng in all sessmns ' ’

- oy _ ST

Addltlonal matenals needed for the trammg sessmn are -

A‘several ccsples of the Eurcg Mental Measurément Yearbooks
. Volumes 6-and 7, and any resources that I‘EV!EW psychclgg:cal '
" tests.. Some state trammg officers have already deveioped a :‘\\"._,
ccmpllatlon of tests and views of these tests Dthér | '

i by counselors are:

: (15)’ ”Tésts and'MEa.s'z;remerits for Vocational Eﬂalu&tﬂrﬁ”,’

: :"Materlals Development Center, Depar’tment of #
Ly Rehablhtatmn and Manpower Services, Unwerslty

. of Wisconsin - Staut Menomome WISEBI"ISIH S

“f(f-‘,54751 g ' :




. 44 )
- (2). “How ta SEIEi:t Administer and Iﬂterpr&t Psyr;halagicai
"’_Tests”, West Virglma Research and Training Center, .
- Institute, West Virginia. Also available are 9 audlc o fz’
- cassettes, each dealing, W|th the’ admlmf;tratmn of one f
psyzhgluglgal test. : :
= (3) ,t“The Use afPsy«:halag:cal Tests in Iﬂdustr_y” Howard _x a .
" Allen Publishers; ©~ -+ U R

(4) “‘APprmSing P’e::gtmﬂal E:tﬁgss”, Harper and Rt:w "
’ Pubhshers : B S

(3 _‘ “Esssﬂtmls af Psy(:halag:cal Testmg 4
' Fu bhshers '

Harper am:l Row .

At

: F'hase Twu The Schedule of Tramlng

. When ‘the tramér is satlsfléd that he has an appraprlate sels
dction of tests on hand, he should schedule the training sessions.
t is preferable for the first session, to schedule: partlclpants whc:
1ave had some prevmus hackgmund in psychclagu:al testlng LS

The strategy of the r_:rapased tralmng pmgram should be ta

get the caunselcsrs involvediin the' process. One approach’ would -

- /. beto have each partlcnpant select one test far tharaugh studgi

\ During the training session. .each trainee wauld give a 510 10- 7
B rmnute presentation on the test-he salected fDr study, désc:rlbmg .
the test and applications for use wrth rehabihtatmn clients, - He
should prepare an Evaluatmﬁ of the test fgr dlstrlbutmn to the
.other participants. At. the end of each tramlng session, all ‘the” ,

=part|¢:|patmg counselors then would have a documented evalu- R
ation of each of the tests rewewed during t the SESSIDH After hIS

o pr.esantatmn each participant admlmsters the test he selected

- ‘to the entire group, scores the test and prcmdes test results to
each af the partu::pants .




: . Thls I’DUﬁd rgbm of presentmg mformatlan on tests prowdes .
e penence as well as partn:lpatmn Standard test proflles can be )
pr pared (See Flgure 1} by each. of the partn:matmg EDL!ﬂSElQFS

“to pmﬁle his pattern of psychalagnca! test scores. Based on.this

; -profile, each partlclpaﬁt should arrive at vacatmnal goals of objec- .,
) tives. The trainer mlght want to’ make this an as&ngnment ; !

-8

_ The partlclpants might prepare an evaluation form far the
tESt of. hIS choice since it would prawde in documented fcrm
an evaluatlon of the test source,, FEfEFéﬂEES and suggestlons for
use with rehabilitation clients. Thé time needed to develop thls
v Evaluatmn form, 'would preclude damg*lt du(mg the tramlng S
~ session. However, if sufflclent revnew materlals were made avall-» ’
- able to the counselor prior to the actual training sessmn. the
' counselgr should have ample time to- prepare the’ evaluatlon 7
. ’usmg the follawmg format., . _ , ) ;
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, .' Evaiuation f}nir the Maﬂney F-rablem Check Lists

‘ 'Triﬂer The Mocmey Prnblem Chezk Lists

_ Authors: Ross L. Mooney and Leonard V. ch;a/ ;
. Pljblisher The PsycholagncalCgrporatlan; |

L 1s Specnrﬁen set avanlable Yes. Dneffor hand scormg and\one

"-‘r;, fc:r m'af:hmé sc:cmng xﬁ,;;;f - e Ty

FOFIT’IE and groups to whmh a;jphcable (lﬁéiudé here speéia_l_: ‘
foTﬁS fﬁr the haﬂdlcapped) : ' '

,-,—““:" . 5 = ‘

“Form J: Junior High School Form: Grades -9,
Form H: High School Form: Grades 10-12,
Form C: College Form: Grades13-16.
Form A: Adult Farrﬁ S R

Prarctlcaliféiagj?sf Aids cllents to express then* perscnal problems
1t 15 not a test.and yields no test scores.’ Facilitates the coun- .
- seling. mterwew The cher;k lists c.an be admlnlsteréd Drally ‘

—;fcfﬁhgbltﬁu S — ——  T . L e

How is test adrmmstered Self- admmlsfered U T

LEVEI of te’ét and festricﬁnns* {evel B.".~

Tlmé requtred Forr‘n J H, C - 35—50 mmutes
I?Dr'm far Adults = 20-30 mmutes

Deszf[ptlgg c;:fit;eitiand ItEﬁ‘IS ltér’ﬁs are Iisted in problem.areas -
of health, money, social life, home relations, religion, vocation,
and schoglwork. The. client underlmes initially traublesgme

"areas and then circles areas that create most problems.

51
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Hew is test scored: Hand seered No test seoree but a simple-
count of the preblerns which the client: has ldentlfled as’

preblerns ‘of ceneern to him,
)

Adequacy of durec.t:ons Tralnmg requlred to admmlster

Mental funetlcms or tralta representerj in each” eeore"‘ The eheek
lists were developed to help clients express “their persgna!
problerns in typu:a! areas ef ad]ustment No rnental funetnona

meaaured ST . . . e

g

Comrﬁents regardlr\u de5|gn of test: The |terr\s are arranged so
‘that each area is checked and totaled separately, e. g., Six -
blocks of five items-each across three sheets. These tetals '
are easﬂy transferred to the front page of the test boeklet

Predictive vahdatmn These check lists were dealgned o be used
“for a variety of purposes and must be studied in termsof )
particular people in specific situations. A single cwerall E
"index of the validity of the r:heck hsts would be there‘fere
quite rneanlngless :

Cencurrent vahdﬂum‘r ﬁne’studyewas cendueted_eﬂj\io ) selected
B groups known by other enterla to have specific problerﬂe A
: rernedlal study 5k|l|s class and mental hygiene class of thlrty- -
five members each werel rr\at::hed according to age, sex, college,”
fiarnd class year, . The eheek hets ‘results revealed.the prohlerns
one weuld expeef from each’ group

‘Other emplrlcal evidence lndlcatlng what the- test rneasures The
check lists were administered twice mthln nine -days to seventy.
men and ferty -six women. The group was to make a special " ’

report on’ what the status of the original preblerns were, after
nine days. The check lists were able to udent;fy about elghty- .'
three pereent of the changes
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Equwaience of farrﬁs or internal CDFISleém:y Thls test is
appropnate fr:r a spht -half rehablhty :aeffncnent

,snstency methods are clearly mappropﬂate and_that retest

estimates are subject to error due to rap!d changes in the. . )

ﬁature of the individual's problems and in the way he per- s i
. ceives them. It is also pointed out in the manual that the way

a chent percewes his problems may. be changed by the process

of gamg through' the check ||sts

Stablllty over tlme, The manual pmﬁts Dut that lnternal con- - -

Rank order ‘correlation coefﬁtlents were found tcj vary from
.90 to .98:-with a study of~ four edut:atm*'nal groups separated
by a téﬁ week admm:stratlon permd

Narms (Include here aﬁy norms for the handlzapped) No
*table of norms is presented Local norms recammendéd

General evaluatlon "The check lists are desu;ned to reflect the
probléms whlch a client senses and is w1l|mg to express ata’
given tnme If the data are.to be jJSEd to mplement under—

réﬁecfmgrchanges inthe- r;—treumstaﬂées_surrmundmg the
mdlwdual or chaﬁgés ln hls feelmgs taward these circums-

isasa screenmg devu:e and an mrtnal problem |dent|fn:at|on
mstrumgnt If limited to this purpose, the mstrument is
quite useful in a rehabllltahon caunsehng situation or a voca-
tional éva\luatlaﬁ ‘ -

i

Appht:g,ﬁ'ﬁf tq:s réhabilitatlon "The. Moorney Problem Check Lists
.~ canjbe used a as a c:ounsehng aid. The data obtained from the
_cheﬁ: lists are useful in counseling that is short and limited,
« in counseling that is deeper arid more’ therapeutnc and in
counseling with directive or non-directive Drlgntat|on '
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' Althcugh the check lists can be completed durlng the inter-
. view, several advantages will accrue from having the client

. complete the check Itsts prior to the couns&lmg srtuatlcm
itself., - : , o '

=

c. L The check lists wull give the client an opportunity - -
< to review and summarize his, probIEmE and to see_
‘ : " the full range of personal matters that mlght be
- o dlsc:ussed wnth the :ounselar

2 Time is saved for the counselor by providing him
“with a qun:k review of the variety of prgblems
which concern the client.

3. . The EhEEI{ lis’té may'be used to “break the ice.”
The problems marked may serve as a basis for-.
initial discussion. . . e

. i L

4. -The counselor has a “gréen Iight fcr d:scussmg ‘

' ~ the problems marked. He has reasonable c:ertalnty

that little resustam:e will be encountered in bringing
B ‘up these probiéms because the client has already
R » ) admctted they exist.

se,lctr may obtam some ms:_ght mtﬁo the mter,rela!
ships among the client’s problems,
6. VThe client himself may gain.insight through filling
" out the check lists. o
" The Mooney Problem Check Ligts is not a test. It does -
not yieldscores nor permit any dlréit statement about
the ad;usfmem .of the respondent Rather, the PrDbIern .
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- Check Lists is a form of communication between client and

" counselor, designed to accelerate the process of under- -
standing the individual and his real problems. It is necessary
o evaluate the prablems marked by the individual in terms
of his particular environment and psychOIOQlcal situation,

" and in terms of the particular circumstances i in Whlch'thé

" check lists were administered. Only then can interpre-

-, tation result in a realistic apprec‘uatlan of the problem
-wc:srld of the individual, and subsequently in Cgcperatwe
planning. Merely counting problems is not eﬂough for
these purposes. - o=

Ordinarily, the counselor will want _{o examine tlije client’s
responses prior to the counseling interview, sin/ce these
problems may become the focus of discussion/ A useful
ocedure to follow in interpreting the Mocr}zey Problem
Check Lists data in relation to other avanlable data

follows: . ] , (

, /
1. Examine the identifying data on the/ﬂrst page.

( 2. Count aﬁd record the total number of |tem5 rnarked e
in each area and the total number’ of ltems marked

3. Note the areas having rélatlvely great cﬂncentratlcns
of problems marked, and the general responsiveness
of the mtiwn:lual : /

4. Examine the items marked, bne area at-a time, noting
ih__particular'the circled items.

5. Read the summary on page 5 to secure a better under-
~standing of the individual’s attitude and conception of
his.own principal problems. : o

&
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6. Examine therelationship between the summarizing
statements and the items marked.

7. Examine any additional data that may be available
regarding the individual, .

8. Intérrelate all this material, setting up some hypoth-
esis a5 to the most profitable direction that the coun-
seling situation may take.

Following are the 11 scales of Prablems as defined by the
Mooney Problem Check Lists:

« HPD Health and Physical Development
FLE - Financés, Living Conditions and Employment
. SRA_ Social and Recreational.Activities
e SPR  Social-Psychological Relations
= PPR Personal-Psychological Relations
‘e CSM | Courtship, Sex and Marriage
e HF Home and Family
+ MR ' Morals and Religion
e ACW Adjustment¥o College Work
e FVF The Future: Vocational and Educational
» CTP  Curriculum-and Teaching Prdcedure

Once a set of evaluation forms has been developed, the
trainer. may elect to reproduce the forms and make them
available to the participants.

Another opti@ﬁ wouid be ifor the trainer to develcp the
or to select ﬁgunselars in the fleld to develop the evaluatlon
forjﬂf for use in the trammg sessions. i




S:Chéduﬁng

Scheduling the components of a training session that has
participant involvement car be a problem. A possible training
schedule follows:

“~-Training Schedule
DAY 1 8:30 — 10:00  Orientation, program structure,
: problems, sequencing
'10:00 — 12:00  Individual Intelligence Tests and
Personality testing (Psychologist)
1:00 — 3:00 Individual Intelligence Tests and
Personality testing (Psychologist)

3:30 — 5:00 Begin participant orientation and
testing S :

DAY 2 8:30 — 12:00 Participant orientation and testing

1:00 — 2:30 Ciorﬁplefé participant orientation
and testing

2:30 — 3:30 Complete scoring of all tests
3:30— 4:30 Distribute test scores and. have par-
ticipants profile their own scores
Detailed Training Schedule
Prior to the training session, havéﬁ"the participants:

1. - Read the text — “How to Select, f‘idrn‘inistér, and
Interpret Psychological Tests”, or other related text.

Wt




Inform the pertlmpaﬁt of his responsibilities during:

the training session. (Should the gvaluation format

be developed in conjunction with the training session,

a split session might be considered where the counselor
would have the opportunjfy to return to his office to

w

prepare his material.)

DAY ONE: The initial period of Day One would be set aside to
- redefine the participants’ responsibilities, to identify any prob:’
lems, and to schedule the sequence of testpresentation.

-~ For the remainder of the. morning and early afternoon of the
first day the trainer, if quahfled or a psychologist would provide
information on individual intelligence and personality testing.
Selection of a psychologist who has worked closely with the
agency would be most appropriate. The psychologist should
also be involved in the development of the entire treiﬁin'g session,
as he can prowde valuable ceneultetmn in the development of
the program as well as durmg the session,

A quick survey of the cSunselors durmg the development
E phase will pinpoint many appropriate questions that can be
~ shared with the psychologist so they may be integrated into his .
preeentatmn Some issues to be considered might include: -
1. What is the significance of large differences
between verbal and performance scores?

2. What does a test score really mean for someone
on heavy sedation?

e
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3. VVhatarethevccaﬁOﬂalﬁnpﬁcaﬁansforthos;
clients who cannot work under stress? Or, should
a counselor always try to direct the client to his.
" maximum potential? '

4.  What are the relationships between personality
variables and employment?

5.  When should a counselor administer psychological
tests? ’ ' ‘

Summary: : .

This section is intended. as an information resource for
trainers, The intent of the suggestions is to provide a structure
for effectively integrating the psychologist and psychological
test data into the everyday activities 6f the rehabilitation
counselor, ’ :

It is hoped the suggestions will assist the rehabilitation
counselor to become more involved in the psycholbgical testing
process, to increase his awareness of the potential and the limi-
tations of testing, and to significantly improve his understanding
.and utilization of appropriate tests and test data. '

o

9
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Sources of Information on Psychological Tests

. AVA Publications, Inc. , Behavioral Publications, Inc.

11 Dorrance Street : 2852 Broadway

Providence, R. |, 02903 . ‘ .New ‘far’k, New York 16025

Acarn Pubhshmg " Bohbs- Mernll Cnrﬂpany. Inc. '_
See Psychametnc Afﬁhatés ‘4300 West 62 Street *

: Indianapolis, Iﬁdnana 46206 .
American Assgﬁiation for Health, =

Physical Education and Bruce (Martln M.), Ph.D.
~ Recreation . <" Publishers ~
1201 Sixteenth Street N.W. -340 Oxford Road - :
Washmgton, D.C. 20036. ..+ New Rachelle, N. Y. 10804
Amencan Association on Mental Eureau af Educatmnal
. Deficiency . - ) Measurements
5201 Cannectlcut Avenue, N W, ;Ransas State Teachers College :
Washington, D. C. 20015 o Empmia Kansas 66801
American College Testing ' Bureau of Educatlonal
~ Program (ACT) o Research and Service |
P.O. Box 168 - - - (-6 East Hall
" lowa City, lowa 52240 ' ~ -State University of lowa

, ~ lowa City, lowa 52240
American Guidance Service, Iric.
Publishers’ Building . CTE/McGraw Hill -
Circle Pines, Minnesota 565014 ~ Del Monte Research Park.

- American |Institutes for Research .
8555 Sixteenth Street ~ C.H. Staeltiﬁg Eompaﬁy
Silver Spring, Maryland 20910 " 424 North Homan Avenue °

Chicago, Illinois 60624
American F‘rm’tmg Hause for the
Blind -
1839 Frankfort Avenue ]
. Louisville, Kentucky 40206 .

_ Manterey. Callfomia 93940 L
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California Test Bureau Devereux. Foundation Press
(McGraw Hill) ' Devon, Pennsylvania 19333
. Del Monte Research Park =~ '
Monterey, California 93940 Education-Industry Service
S OR . 1225 East 60th Street -
" Manchester Road : " Chicago, lllinois 60637
Manchester, Missouri ESD : , T :
Educational and. Industrial
Center for Psychological Service Testing Service
1835 Eye Street, N.E. P. O. Box 7234

Washington, D. C. 20006 ‘San Diego, California 92107
_* Clinical Psychology Publishing  Follett Educational Corp,-
4 Conant Square - 1010 West Washington Bivd.
.Brandon, Vermont_05733.. :g,.:f,j;(:higago—”Hﬁ@iE'—gDSO?ﬁm:x—:'—%:ez—f:%

Committee on Diagnostic, Gallaudet College ank Stcre
Reading Tests, Inc. " Kendall Green
Mbuntain Home, N. C. 28758 - Washington, D. C. 20002
Coﬁsultmg F‘sychologlsts Press . Grune a'_ndetrattD‘r:i’. I,n;;;},
1. 577 College Avenue " =381 Park Avenue, South
F‘alo Alto, California 94305 -~ New Ygfrk, NeW York lDOLE
Cooper;ative Tests and Se_rv’iu:es Guidancé Testmg Associates
" "Educational Service® 6516 Shirley Avenue :
.Princeton, New Jersey 08540; = Austin, Texas 78752
.Counselor ﬁecordings and Tests Harcourt, Brace,Jovanovich, Inc.
Box 6184 : < 757 Third Avenue )
Ackleén Station ' . New York, New York 10017 * -
Nashwllé Tennessee 37212 s

Houghton-Mifflin Company
Data Processmg and Educatlana! 666 Miami Circle, N.E. -
Measurement Center . Atlanta, Georgia 30324 .
“Kansas State Teachers College =~
. 1200 Commercial Street
Emporia, Kansas 66802

v

i
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Industrial Relations Center _ Richardson, Bellows, Henry

University of Chicago : - and Company, Inc.

1225 East 60th Street . 1140 Connecticut Avenue, N.W.
Chicago, Hlinois 60637  Washington, D. C." 20036
Institute for Personality and " Scholastic Testing Service :

_ Ability Testing (IPAT) . 480 Meyer Road

1602 Coronado Drive Bensenvulle Hlinois 60105

" Champaign, lllinois 61820
-0 . . _ Science Research
Ohio Testing Services (Ohio . Associates, Inc.
" Scholarship Tests)’ _ .259 East Eric Street.
Division of Guidance and Testing -~ Chicago, lllinois EDEll»
State Department of Education -

~—i~751-Northwest-Blvd:—— - Shieridan- Psychn!aglcal S ——
" Columbus, Ohio 43212 - Service,’Inc. -~
L v P, O. Box 837
Person nel F‘ress Inc. ' Beverly Hills, Callfarma 9@213
20 Nassau Street - : E
Prmc#ton New Jersey 08540 - State High School Testmg '
| . Service for Indiana
. F’ers«:nnel I’:{eseérﬁh !;rjstit,ute o Room 109, A.E.S. Annex
Western Reserve University " Purdue University
Cleveland, Ohio 44106 gafayette Indiana 47’907
The Psychological Corporation ~ Teachers College Press o
304 East 45th Street . . « Teachers Cpllege ~
New York, New York 10017 1234 Amsterdam Avenue

Columbia University .. _
_-F‘syzhclog:cal and Educators Press New York New Ymk 10@27

419 Pendik .
Jacl—:scnvnlle Ilinois 6255@ levErSIty Bookstore
o ) o ' Purdue University
. Psychologica!l Test Specialists: " 360 State Street

Box 1441~ . West Lafayette, Indiana 47905
Mls§gula Montana 59801 ‘

f_;——-. 7 7 _ Western Psye:halogu:al
PSYEhOFﬁEtFiE Afﬁiiates - - Services
Box 3167 ! - ’ 12031 Wilshire Boglevard

L ;Eunsier‘\lndiana 46321 Los Aﬁggles Cahf 90025

3
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SECTION IV - . . -
" The Ccﬁnégl@r‘s .Cheéklisi for

Reviewing Vocational Evaluation Programs .

Terrﬂinnlogy

As part of the Thorough Dlagﬂostu; Study of an elngnble
client's rehabilitation potential, the counselor often requires
specific information that is not readily available or that he must
secure from-others, e.q., a client's performance in asimulated
- —work-situation.--The’counselor may -be-convinced-the: :l;entx-.u.m1 S

has vocational potentlal but he is nat sure of the extenf or )
‘type of pntentlal Referral Df the client to a vocational evalu-v
ation program for addltlonal c:lanflcatlon and explorationis

a possuble optmn : -

Fo:r a client in extended evaluation, the counselor is con-
cerned about the client’s eligibility for VR services, and are-
ferral for vocational évaluation is an appropriate alternative.

While the intent of the two referrals is different, the pro-
. .cedures used in the voc:atlonal evaluation will not differ
Slgnlflcantly, In either case, the vocational evaluator will be
“’atterﬁptiné‘tm defme pctentnal vocational ObjEEtIVEE and the o

" OWN resources ta determmé the cllent 5 vogat|aﬂa| dlrectmn
" when the- referral was rﬂade for vocational Evaluatlon T



o Intr@ducticjn
How dDES the caunselor go about determmmg whu:h Df the

Ccluation in Grmatlon and ser\m:es he needs for a partu:ular
client? Unfortunately, a all.rehabilitation facilities are not alike -
with regard to phiiosophy 'pcligies progedures" and there is no

» The Corﬂmlsslon on AEErEdltatIDﬁ of F{ehabnhtatlcﬂ Fac:nlmes )
(CARF) has made a sugmﬁcaﬂt |mpact on the overall structure and
operatmnal L‘haratterlstlts of rehablhtatmn fax‘:llltles but not all

e --accredlted -vm:atlcmal evaluatmﬂ is. m:t alwaysgdequately o ____ .

’ detaxled : ' - i ,

_ . j

What the counselor needs, then, is a mechanism for revnewmg

the vocational evaluation ser\.“ces available in order to insure ‘
that these services will provide the information he needs. This
mechanism should be a logistic instrument that can be used to

study the structure and elements of a vocatmnal evaluation unlt
. Addltionally, the instrument could serve as a ‘‘memory jDQgEI‘

for the counselor to insure the consideration of the most appr o-
priate services for evaluating the rehabilitation pt:)tentlal Df the

severely handlcappéd

_ _ ‘)

In effect, the counselor would be provided with'a mapof |
-the vocational evaluation programs available to him which would
highlight those aspects of a particular vocatlonai evaluation pro- ' '\\
gram whére the probability for success is greatest B Y

If a caunselar typically uses unly one facuhty progf‘am for
: “evaluation, it'is"even more cFitical'that he identify thelimitations
and assets of that program. A joint review by the vocational
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‘evaluator and the referring counselor could help establish more
effective communication regarding the services desired and
_ those available. A natural consequence of this dialogue would
" be an evaluation of the effectiveness of these services, and the
adcjitir;s'ﬁ of components that are lacking. ‘

As a counselor reviews the instrument and becomes
familiar with its iGﬂ;tEﬁﬁt, he will be able to-identify certain
batterns of vocational evaluation to correspond to problem

-cases. For example: . '
A moderately retarded client who has some .
personal and social adjustméﬁ@ problems should
..be-evaluated in a facility that provides the appro-
priate psychological instruments to assess his
intellectual potential, aptitudes and interests. -
Appropriate diagnostic instruments in this case
includes psyz:holégicél tests that do not require
reading ability. :

in addition, this client should have the oppor-
“tunity to develop good personal and social -
adjustment, and the facility selected should have
a program of adjustment services to meet this
‘need. If at all possible, specific adjustment
- problems should be identified early so the -
needed services can be pinpointed.

The vocational evaluation program for this l
retarded ‘client should also provide more
functiénal, and less psychometric-oriented,
should bé on situational or job fryout assess-
ment. If there is little opportunity for either
of these, another vocational evaluation pro- - t
" gram should be considered and selected. ° - ) .

65
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i

" The following instrument or checklist of services for voca-
tional evaluation has been designed so that an affirmative response.
generally indicates a desired or beneficial aspect of the program.’

The individual items do not carry equal weight; some are more
critical than others. As there are, as yet, no universally accepted
- standards as to what constitutes an appropriate and Efféﬁﬁ\fér
vocational evaluation program, the rehabilitation counselor
must sfudy, analyze and understand the basic services offered in

vocational evaluation. /

L
ey




[ . .
Counselor's Checklist for Vocational

Evaluation Services*

x

The Vocational Eivalyatggr

The VDEEtIDﬁal evaluator is the key figure in the vocational .
evaluation of rehabnhtatmn pgtentlal His t;werall kna\yledge of
the'Vocational evaluation prosess an Fec
“of wark EVEIUEBGT];Qﬂ*F FSVi0e the'spemflc mforrnatmn the

~T g@unseior need,; to identify the client’s rehablhta’tnan potential

) and devel;ﬁ: a reallstlc program of service to attam a vocational

] The following é:uestions can help the counselor identify tﬁe
vocatiofal evaluator's skills and knowledge. :

" 1.~ Does the vocational evaluator know what an Individualized

Written Rehabilitation Program (IWRP) is?

The IWRP is the toﬁnseidr‘s too! for detailing a program of
services for his client. The evaluator's familiarity with the IWRP
provides him with a clearer understanding of what information
the counselor actually needs. The weli-trajned and experienced
vocational evaluator should follow much the same pattern as
the IWRP in detailing intermediate vocational ‘objectives in his

_report to the counselor. ' In the event he doés not, an mfgrmaf
tion session should facilitate the development of a vocational "
”‘eva!uatnon ‘report to more a:curately and effectively reflect -
information needed fo the client's IWRP, Should the chent |ﬁ

R Arcopy Df- the—Gheckhst wﬁhaut discussion of the_items,
isincluded i in the Appendlx :
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Aruitoxt provided by Eic:
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- exiended evaluation be found. ineligible for rehabilitation ser-
" vices, the evaluator’s report should be carefully, documented,

5o the counselor can use it in support of his mehglb:hty deter-
mination.

2 Is there at least one full-time vocational evaluator in the

vocational evaluation unit?

There are a éignifigaﬂt number of vocational evaluation
programs where the evaluator is identified as a full-time - '
position, but in af:tuallty he has rs::spcms@nhty for adjustment
services, plar:ement community relations, administration,
wcrkshap supervision, and related activities. This does not

" mean that vocationa! evaluation cannot be effectively

c‘cmducted with part-time staff; it does, however, raise the

ques‘hon of overall efféctiveriess’ of an-extremely- critical-om

service. |f extended evaluation is being used to determine |
eligibility for rehabilitation services in terms of a client’s ]
prOJected vocational potential, the process for the assessment
of rehabmtatmn potential should be unquestioned.

if the deglglons a voéatlcnal_,evaluator makes are to be ;
accurate, and as the technology he employs is complex, then
his position should not be diluted with responsibilities and
duties beyond those specified for vocational evaluation.

3. Has the vocational evaluator received formal academic

training in evaluation? . .

Many people do not agree with the need for academic
training in evaluation. Typn:al comments are: ‘‘What we really
need in vocational evaluation are pEOplE who have had CDnSId
erable experfience in the world of wark" or "Give them some’

. short-term trammg in voi:atn:nal evaluation, anc’. you won t

find a better Evaiuatar

68
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) Several years ago, a study by the Vocatxcmal Evaluatlan :
“and Work Adjustment Association (VEWAA) indicated that .
less than 50% of its members had any formal trammg in vocational
evaluation (1). What if the American Medical Association
- announced that less than 50% of its practn:mg physmxaﬁs had
' any tramrﬁg in medxcme"” ' b

. The-counselor should not refer his clients just to fé.:ili'ties '
with academically: qualified vacatmnal evaluators, but he sht:uld

explore. and consider the scope of the evaluator's knOWIedge
about the process of vocational evaluation.

4. Does the evaluation staff meet the standards recommended
by the state agency? :

3.» Is there an in-service training program for new evaluators?

6 Is ade:qzmts time pr@mded far vocational evaluators to’ review
5 - current l:temtur& .:md resean:h in their field?

7 H’hat books, reports, or matérmls rslated to vocational Eur;zl—
-uatmﬂ have they reviewed within the la_s‘t year?

8. Are vocational evaluation staffencauragéd and perrmtted
G to participate in local, state, regzmzal or natzmzal pragrams
. rélated:to va«:atmmﬂ evaluation?’

9. Does fhe eualuator bE:'IOﬂg to the prafés.nmml asscn:mtmﬁ?

10. Is the vocational, gmluator famzhar with the Code ofEtkn:s
a régardmg testing and carzﬁderitzalxty c:fmfarmat:an? '

11 ADoes the fa:::lxty have a job description for the vocational
‘ emluamr? . -

69
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» Phyfgsjéa!;'(ihéragter'istics of the Vocational Evaluation Program

1. Is there a specific area within the facility designated as the .
vocational efaluation unit? ' =

Usually, this is not a problem in large facilities, but as the
physical size of the facility decreases, space becomes ‘a critical
- issue. Vocational evaluation as a service component of a reha-
bilitation faéility._freq&gntly,becamgs prey in @ ‘space.crunch’
’ with the room being used in the morning for vocational evalu-
~ ation and in the afternoon for something else or with part of
" vocational evaluation on the first floor and part on the second
floor. This can provide the reviewing counselor with information
. as to the priority the vocational evaluation program receives: |

b

|

2. Isthe physical size of the evaluation unit adequate to . |

handle the number of clients assigned to it?

_ it'is gehérally accepted that. adequate space for evaluation

“should be 100 square feet per ;Iieﬁti That is, if the evaluatiion
unit usually has a caseload of ten clients, the unit should hél\fé
approximately 1000 square feet of working space. This esti-
mated space allocation varies as a finjction of the typé_of_ evalu-
a%idn teéhﬁiques used in'the program. For example, if a per-
centadge of clients in evaluation spend time in avécatian‘ai -
'j_trai"niﬁg area or in‘on-the-job evaluation, this will reducg-the
number of clients in.the unit at any one time and thus/reduce
the needed square footage. e

3. Isa soundproof or quiet testing room available

farx;zdé ‘ .
mihistration pr'ls_}'illt;?l@git:dl rests? /S /) E
This is one of the.most Jiglated standards for psychqlqgiéal
~ testing in vocational evaluation programs. With/an emphasis
on the severely handicapped., in particular the physica\ly*disablédf

;70
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apprognate psycholagu;al testmg can pmvnde much of the

necessary information for evaluating rehabilitation potential.

“To provide a less than optimum situation for the client.to

" - demonstrate his assets, detracts 5|gn|f|cant|y from the value
of the evaluation fmdlngs :

4. Are the client case records aﬂd data sheet.s used by the
evaluator:kept in a secure place when not in use? -

" 5. Does the'evaluator have ready access to a private office -
 for use in speaking confidentially to the client, family,
.:c)unselcsr: or other related st;zf_'f? '

Both Numbers 4 and 5 concern confidentiality. There is

" perhaps no other phase of the client’s rehabilitation process
that is asvulnerable to a breach of confidentiality as the vaca-
tional evaluation component where the counselor is not in. ~ -

direct'control. During vocational evaluation, the client is being -
exammed studied, and analyzed in detail. The process itself

" can continue for months, and the mass of information that
is collected and 5tc:red with regard to the client, is more

o vulnérablétb inappropriate-sharing.

© The Vocational Evaluation Process

There are some general and. specific c:haraétérisﬁcs of the
B vcéatianal_ev,aluatiaﬁ process that the counselor can review.
” The general characteristics deal with the structure of the pro-
gram, objectives and overall goals. The specific charactenstlcs
are rélated to methodology. - _ L

The followmg ﬁquestlons. can help a counselor pinpoint the
exact services that are provided in vocational evaluation.
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12, Have a:ritéria"fér accepting clients into the evaluation pro-

1. Are the objectives and goals of the vocational evaluation

. program stated in writing? -

The mere d@:uméﬁtatian of overall ébjecfives and goals ,
does not insure their effective implementation. It d@iiﬁgﬁveyer.
provide gujdelines for the review of the program. - ‘

- gram been establzshed based on the Ixmxtatzons and assets .
of the prﬂgrﬂm? : :

3. Is there evidence that only those clients who could bénefz

Lo

gpted xhtcl t?ze uasatmﬂﬂ

from the evaluation aré-ac

evaluation program? - = - { 5

Questions 2 and 3 relate significantly to @uésﬁgn 1.
The statement that the program provides a-compreﬁerﬁsive voca-

tional evaluation, mcludmg psychological, social, Educ:atlonal ;‘ﬂ-ﬂ“‘f*‘r

and work evaluation, may not: accurately reflect th%pfﬁ*ram 5
overall goals and objectives. :

4. Is there evidence that thf vocational evaluation pr«jgram
v is reviewed periodically 50 asto iMcorporate-new. strategxes
or-technologies? )’
R i R .

'E,.Theré will be a strong :orrelatlon betweerl the response to
this question and the extent to which the vo::atmnal evaluator
participates in Icn:al state’ reglonal or national meetings and
ccnferences and to the amount of time the evaluator can
dE\/ate to rev:ewmg other programs, Iﬁerature and. p\rofessmnal _

pubhcat!ons related to vc?t:atlonal evaluation.

!
3. Is adequate rsferml\mfmrmatmn obtained pﬂor to udnuttmg
the client to the evdluation unit?
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’The follc:wmg mfarmatmn i ava:lable shauld be given to
the vacatlonal evaluator at the time of referral: information about .
'}_the client’s disabilities, reparts of the gerﬂeral and spezlal medical’
i exarﬁmatlcns social and farmly baékground previous work .
history; psychological test reports information on behavioral
problems; educational records some tentative objectives or a -
possible, vacaﬂonal goal and any other specific questlcms regardlng
vocational potenﬂal

6. Isan orientation to uacat:onal czpahmt:on serwc:es ?O;(tlﬂél
_ - Y
pfovidfi:dfér new clients? . T :

Generally the counselor will prowde an explaﬂatlon af thé '

" vocational eval rla’uor\ process, but when the client a(:tually enters
the program there is a need for a more detailed explanation,
directed toward putting the client at ease. The probing, searching
nature of vocational evaluation, the test situations and perfcrméﬂce
EVEIUEtIDﬂS will prcbably cause some an;s:nety for the client. Em-
phasnzmg the need for identifying client's strengths and assets for
potential vocational goals should help to make the evaluatnon a
process less’ threatemng for the client.

7 Are case éOﬂfEfEﬂEEi‘ routinely conducted to review client
pragrsss and prcxblfsms? ,. R ‘

" 8. Arereferring r:mmselars xrmu‘éd to partn:xpatg in the case -
; ﬁonferazce? :

'Routiﬁe case conferences, ini_;h the participation of the
-referring counselor, can serve as progress checkpoints in the
client’s evaluation program. '
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10.

_ rotitinely recorded in the clu:nt s file?

©.70-

Does the f:uuluator maintain a continuous record of the, .-

.client’s performance, behaviors, and other fgr:tOrs that|

eould relate to 1!«;)&11‘1:3:131 poterlrml?

Is information on meermge u‘affxngs cmd i‘llént pr.:)gréss

Questions 9 and 10 address documEﬂtatan Althougﬁ docu-

mentation is essential for Justnflcatnan for a vc:c:atnanal goal and
"mtermedlate objectives, it is evenn more critical’ in the Exter‘\ded )
evaluatnon phase espec;ally if the client is Iater determmed in-

ehggble for rehabulltatmn serv' es:

**Thls supportwe mformatuon

review or a falr hearmg

Is thf:re. EL‘IdEﬂEE that thmughaut the vocational éualugn@n ‘i

process, the client is zm'alued in the decision- makmg process’?

The 1973 Rehablhtatmn Act stresses the need for mVDIVEs

ment of the rehabilitation client in ‘the declsmn making process,
‘and'that these cooperative demsmns are to be recorded in the

12

130
~ dlong with others, mrérpersonaz slezlls; etc.?

14,

~ client's IWRP. Thus, there needs to be client participation in the
decision- makmg m the vocational evaluat)cm process.

& l .
Does the vocatzmml Emhmrmn program pfmlxde for
mvoluement of the ilxent §fmmly

Are the client’s mv:ml .alexlls evaluat&d i.e., ability to get

[5 rhé client’s rolerance for u!ork or physn:al r:fxpacztzcs
evaluated i.e., standing, srgonrlg, bendzng, walkm‘g,

"lzftmg eté > R _ s

i



15, Is thé' client’s educat:aﬂal achievement measured and the
" need for remedial education. xdent:fxed’"

16. Is the client’s attitude toward work Eualuatéd?

.17, Are the client’s persorml adjustment problems identified,
' Eg grooming, h_yg:er:e ‘sex mformatxon, etc.?

18 Aré%gbe client’s ré'admg abilities evaluated prior to admxn= '
zstérmg paper aﬂd Pérzml tests? : -

. As iﬁdicated‘previously. if the client’s reading level is not
.- accurately identified pridr to administering paper and pencil _
-~ tests, the information gained frorn these tests may m!srepresent e
the client’s actual potential. "

19 Hf’hat psythalﬂgxcal tests are rc!utmel_y avmlabl& as part of
the vocational evaluation pmsess?

The counselor might-list the various psychologlcal tests aﬂd
‘inventories cornmonly used in the vocatlcnal evaluatnon program _ -,
of a particular facility. If he knows what tests were avallable,
he can request specific tests. If the vocatlonallevaluatloﬁ pro- .
gram indicates they can evaluate the blind, deaf, and mentally
retarded, there should l::-e spemai psychalagngal testing avallable

/for evaluating thE'FEhEblhtatlQﬁ potential of these groups.
"It might be helpful to keep a list of the standardized
psychclogical tests or inventories cﬂmmonly used in the voca-
tional evaluation process. :

".20. To what extent are J@b camples used in thé' uacatmﬂal
) evaluaheﬂ process? S .

21. Are thez samplés admmzstsrsd and s::ored ina staﬂdardz*éd
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22.. Has the v@canczﬂdl evaluamr been a.quuatgly trammg in: \

th.e uss\ﬂf the systein?
20

23. Are the job. samples used in the evaluation related to the
' 'ma_]c)f mdusmes aﬁd businesses in the local and surrmmd—

24, 'Does a c:l:ent s evaluation routmely consist c:fgmng through
. all the samples of a particular system, with a subsequent -
evaluatmﬁ report? . o .

Within the last 3 to 4 years, there has been a strong move-
_ ment toward a technological approach to vocational evaluation. _
" Job or work sample systems have proliferated and many reha- =
bilitation facilities have invested heavily in these systems in ’
search of.a quick, structured methadology for evaluatmg a
client's rehab:lntatlon patentral The concern here ison the
|mpr0per use of-these systerns for evaluatmg rehabmtatlon
pmentlal : : : :

; " There are programs where vocatnonal evaluatnon cansnsts : S,
of the administration of Job samples from a system that is
moreé oriented toward occupational exploratnan than voca- -
tional evaluatnan Some of the more frequently used work -
’ 5ample systems are dnscussed in’ the next chaptér

25. Are the Evaluatars traméd in ths use of the Dictionary -
' of Occupationsl Txtlés (DOT), and is there emdem:r; that .
the E«-valuators use the DOT? . .

- 26. . ls,'thgfe evidence z:xf the use 6f vocational training areas
within the facility for job tryout evaluations? ' .

27. Is HZETE eviden’c’é@f Hié use Qf on- théfjob etialuafiorls

S stores, étc?




. 28 “Does thg urahmtmn rspart pramd& arlswérs tcz the questions

L] Ty

cisleed b_y th& rsferrmg f:‘f:!unselﬂr?

s Surﬁnja;rfy
: , . . A
" The counselor's review of vocational evaluation services \

should satisfy him that the services he purchases for his clients

will provide accurate information to assist in the development of
: the c:lie*n'ts' vocational potential. The questions noted in this

section are but a few of the many a counselor could ask.

Perhaps, the best way to get to khow a vocational evaluation

program is to spend a few days in theé unit, Time canstramts

and work loads usually preclude thls effort;-but the’ rewards—

in terms of better serwce for his chents will make the effort ' '
. worthwhile
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- SECTIONV
The Work Sample Approach.
L In Vocational Evaluation

i

- Over the last few.years there has been a significant tech-
" nological thrust in vocational evaluation, in the form of the. _
““dévelopment of woik sample systems. Today's caunselor review- -
ing a vocational evaluation report, |5 likely to come acfc:ss a
 number of acronyms or labels like: TOWER, WREST, JEVS,
' VALPAR, SINGER, and TAP. What are these systems,and . -
what does the lnfcrmatmn derived from them really mean? T

The following reviews of work'sample systems have been -
adapted from a variety of sources, -including product advertising Lo
Jbrochures, Reference to a SDEEIfIC system does not mdn:ate an ’
endorsemerit of that systerﬁ - P



"TOWER is an acronymn for Testing, Onentaimn and. Work
Evaluation in Rehabllitatlcm The TOWER work sample system
"WEE degeloped by the Institute for the Cripplied.and Disabled,

now known as ICD Rehabilitation and Research Center

TOWER uses over 110 work sample tasks su:h as: taypmg,
. one-hand typing, payroll camputatlon drawmg to scale, free
hand sketchmg, SDldermg wnres and blueprmt reading.

These tasks are grouped to cover 14 occupational areas:.
clerical, draftmg. drawing,.electronics assembly, jéwEll’y
" -making, leathérgcads, Iettermg, machine shop, rAail clerk,
optical mechanics, pantograph, sewing machme aperation,
workshop assembly, and welding.

Thé,i;iz;‘ﬂa’litati\ie and quantitative standards for each of
the work sample tasks were developed in accordance with
im:!ustrial requirements. ’

During the evaluation, the chent performs a ﬁurnbér of E
job tasks related to an Dc:z:upatlanal area; he.is not. requlred ‘
to go through the entire sequence. of job tasksin a particular
cu:c:upatmﬂal area. In most cases, the last job task performed-
involves e use of every tool in all the job tasks for an

bxﬁcupatior\ai area.
A hand tDDl is usually mtroduaed near the completion
of a task and the client is shown thraugh both written and
oral instructions how to handle the tool. Frequently,
' derﬂonstratnoﬂs are provided and the client has an oppor-’
tumty to practice using the tool prior to his rated task
'pérfgrmance For example, in Jewelry Manufacturmg

e feam s i T
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" the client is sequentially introduced to | "‘saw needle | T
“electric drill, pliers, and a soldering torch, before he actually
constructs a piece of jewelry. '~ ) '

_ There is no specified entry pomt on the TDWER Where
_tﬁé client begins depends on the client’s level of functioning,
his interests, limitations, assetsi and other factors. . =

The TOWER vocational evaluation report shouid include
information on the client's attendance record, ratmg of work
.and persanal charac:tenstlcs and performance.

Some advantages of the TOWER system are:

L The systern has been well researched. The manuals
are well prepared, neatly camplled and dlrectu:ms
for administration are clear. /

/2. Many of the job tasks are geared to the production
/ of a finished article, rather than the assembly and
. dlsassembly of a product.

3. “The Job tasks can be repeated. with the' cpportumty
for. subsequent upgrading. This provides information

on the client's ability to learn from/experience.

" 4. The sample system is open-ended and evaluators are ; '
encouraged to expand or modify the system.

 For édditior\al infgrmatign oﬁ the TOWER system;cantaét: '
ICD Rehabilitation and Research Center )

400 First Avenue
New York, New York 10010
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e SINGER
The Singer Vocational Evaluation System is a series of work
" sample stations, eqmpped with hand tools and programmed wﬁh o
. filmstripsand’ Fudio Cassettes to provide instructions on the use”
of tools, and information tD complete spezlfn: tasks.’

T~ There are 17 work statlons m the Singer system: basic tools, -
bench assembly. draftmg, electrical wiring, plumbing and pipe
fitting, woodwork and carpentry. air. t:ondltlonmg and heating,

’ xlwevldmg and soldering, clerical, needle trade, medical service,
small engine service, masonry, sheet metal work, cooking and
bakmg,} cosmetology, and’ data calculatnon and® recordmg a

/  One of the advantages of the Singer system is the audio-
visual format for mstru*‘tmn This approar:h provides the client - —
with amopportunity to see and hear what he i is reqmred todo, . o
~ tather than just to read about it

Although the Smger system is. an excellent mechanism f;:)r@"’
occupational exploration and interest stimulation, thifabgence i
of basic research to docurmient its status as a vocatiofial evalyation
system must be noted. A listing of job t:tlessDC)T code/numbers
aﬂd the related mdustry. has been cc:\n‘rplled fgr each of the wark o
sam| ples. The: protedure and_ ratmﬂale for relatmg the various
job, titles to the sperzlﬁc; work samples is nct clear, '

This sytemghas a natural ::::al — it 'looks gt:md' In addi-
tion, there is an excellent assortment of tools that are actoally ‘
used in fabricating a product. The audiovisual format shows you -
how to do it.” Two. cautlons in the use of this system with the a
handicapped, are in the extrapolation of the results and perform-

~ ances beyond those that have thoroughly researched; and inthe !
"use of this system to the exclusion of some of the more estab-
llshéd vcn:atignal evaluatlon procedures in rehablhtatmn

892
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. For additional information on the Singer systém, contact:

=

Si’nger EducationDivision -~
Career Systems -7

80 Commerce Drive .
Rochester, New York 14623

e =8

o



The Wide Range Employment Sample Test (WREST) was
developed in a rehabilitation workshop situation. Observations
were made of movements and motions in typical workshop pro-
duction situations'and criteria for time and number of errors
were established on the workshop population. In addition,

) DVTOdU\‘;ﬁOﬂ times and errors were collected on individuals in

" regular production shops, industry, tommerce and service. Com-
parison of these industrial norms to the workshop norms provides

. amechanism.for_estimating the readiness. of a client to. enter.com-...

petitive employment

The WF{EST relies on a series of 10 um:omphcated perferm-z'
ance sarﬁples eat:h of which lasts .7 to 15 minutes.

Some of the tasks in the WREST are: Single and double
folding of paper, pasting, labeling, stuffing envelopes, staplmg,
packagmg, measuring, assembly, tag stringing, coliating, color
and shade matching, and pattern matching. The WREST can be
administered individually-in 1% hours.

Sample tasks from the WREST may be repeated as often
as desired. In fact, it is suggested that the client be taught and
coached to se¢ how fast and how well he learns if given sufficient
opportunity. '

Total score for the 10 Samples of the WREST provide in-
formation on the efficiency level of a client in work of a tech-

. nical nature.
Although the WREST can be used with any populajticm,;it
_can provide vocationally related information. on client groups for

o4
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_with little or no reading ability, the mentally retarded, and those
for whom no vocational potential has been identified.

For additional information on the WREST system, contact: »
Guidance Associates of Delaware, Inc.

1526 Gilpin Avenue
Wilmington, Delaware 19806

85
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The Valpar Component Work Sample System was researched -

and developed over a period of ten years and is one of the newest

-82-

VALPAR

sygeﬁrxs in vocational evaluation. It is based on work samples

which measure universal wérker characteristics.

i

/There are 12 work samples in the-Valpar System and addi-

" tional samples are being developed. - The current samples include:
- ~=-small-tools,size dnsgﬂmlnatmn numerical sorting, upperex- . . __

. tremity range of motion, clerical comprehension and aptitude,
independent problem solving, multi-level sorting, simulated
assembly, whole body range of motion, tri-level measurement,
eye-hand-foot coordination, and soldering and inspection.

Work samples were selected by the following criteria: -

Each sample must:

1

Be designed for optimal vocational evaluator
efficiency.

Be designed for simplicity, durability. and mobility.

Measure universal characteristics of human work:

/

potential. : ‘ j

7

Be designed to maxlmlze evaluator efficiency. Thét
i5, each samp!e must be designed so that it is readtly
scored, is.-recyclable and ready for reuse at the EDI"ﬁ-
pletion of the sample. In this manner, the eval}aator’s

“time is not consumed in work sample preparatjon. '

Lend itself to environmen ‘ﬁﬁaﬂipuiatioﬁ—far obser:
vations of the client’s work behavior. '

86
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6. Be marketable at a reasonable price.
7. Be bcgtﬁ attra:tiveiy packaged and functi@nalg
8. Be innavative and must not only measure universal
*  worker characteristics, but should also measure areas .

previously ignored by standardized work samples on
- the market.

‘9, Be an independent functioning component which can

\ T beratilized "ftf'ﬁlFfﬁéﬁiﬁ'tii'v_idﬁl“ﬁé;éﬂé'éf facilities.

) i0. Be designed so that it can be adnnnlstered by evalu-
ators with varying degrees of experience,

11. Ee relate‘d‘to the job requirements and worker traits
arrangement data in the Dictionary of Occupational
Titles. = - N

=

‘Valpar felt that other work samples overlooked the motiva---
tion of tée client to complete the sample to the best of his -

- ability, -and tried to develop samplies which maxlmlzed the

motwatlorl of the client. )

Iﬂdwldual “samples were developed as part of an ongoing,

_ corﬁﬁsrehe_nsive delivery system of rehabilitation services to

disabled clients. Each of the samples provides data on time

error and performance norms based on chents who were

administered the system.

For additional information on the Vaipar Componem'
Work Sarﬂple System, contact: '

Valpar COFDGTEtIOﬂ

¥ R

i 655 N. Alvernon Way, Su;ﬁ@%‘
L . Tusi‘i’;m. Arizona 85716

R s b. . D,
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\ ) JEVS

The Jewish Employment Vocational Service (JEVS)
work sample system originated in the 1950’s as a tool for
identifying the capabilities of rehabiliation clients, Originally,
there were over 100'work samples in the system, but a battery .
of 28 work samples comprises the current JEVS work sample '
system.

__The samples in the system were selected to minimize the  ~ ..

effects of educational deficiencies.. The tasks in the system are

~ arranged in order of increasing difficulty in judgment, reasoning

and ability.

. Prediction of the client’s occupational potential and capa-
bility is based on the pattern of performance on the total battery
of work samples. - This requires the administration of the entire
battery to each client, with an approximate admmlstratlon time
of 40 hours per client. '

JEVS work sarﬂmes are partntnoned into .10 subdivisions,
with each subdivision re!atmg to the data- -people-thing-hierarchy
of the Work Trait Group Arrangements in the Dictionary of
Occupational Titles. Each work sample is scored with respect
to time and quality. A client who scores satisfactorily on time
and quahty ona represematwe number of samples within a
Particular Worker Trait arrangement, is identified as having
potential for employment in those jobs listed in that subgroup.

-5; . B
There are two basic concerns about the JEVS system. First,

‘the client data, whn:h were used to establish norms for time and

quality’ was not adequatew researched or documented. Second,
the work samples do not adequately reflect the characteristics
in a Worker Trait Arrangement group and the number of work
samples in each grouping is insufficient. '

g8
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The following Worker Trait Arrangement Groups are
identified by the JEVS system with the corresponding work
samples: ' '

‘\
Worker Trait .
‘Arrangement Group Work Samples A \

1. Handling - Nut, bolt washer assembly, rubber
stamping, washer threading, budgette .-~
“asserfibly] sign makingy T T T T

2. - Sorting, ) Title sorting, nut packing, collating
inspecting, leather samples; -
Measuring '
and related

Tending Grommett assembly;

w

4. Manipulating  Unir.n assembly, belt assembly, ladder
' * assembly, metal square fabrication,
hardware assembly, telephone -
assembly, lock assembly; '

5. Routine. " 'Filing by numbers, proofreading;
. checking and
recording

6. Classifying, Filing by letter, nail and screw sorting,
" filing and - adding machine, payroll computation,
related computing postage;
7. Inspecting Resistor reading, payroll cgmputatién.
" andstock . - computing postage
checking

ki
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the JEVS battery under the sponsor
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. (:raftsrﬁénship and ~°  Pipe assembly, and any of the
related following: resistor reading, blouse-
making, vest making, condensing
principle ——
9. Costuming, tailoring, Blousemaking, vest making and"
and dressmaking + any of the following: resistor
reading, pipe assembly
0.7 Drafting and Télated ~ Condensing principle and-any of —=—-—

the fr:xllowmg resnstar readmg, y

rﬁakmg

The JEVS system has a -well develgped behavmral Qbservas
tion :Dmpanent which provides for systematic recording of the
client's behavior durmg his performance on the work samples

Cahs'iderable research and dElepment is now going on w1th
ship of the Department of
Labor.

System, EDﬂtaEt

Jewish Employment and Vocational Services
1913 Walnut Street
Philadelphia, Pennsylvania 19103

v,,\
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The McCarron-Dial Work Evaluation System (MDWES), is a
vocational evaluation procedure devéloped to assess the voca-

tional competency and training needs of mentally disabled persons.

The system -is normed on groups of mentally retarded, chronic
emotionally disturbed, and cerebral-palsied adults from sheltered
workshops and communities.

——————The final-score-yields 5-areas-of-vocational-functioning: - --—— B

Daycare, work activity, extended sheltered employment, transi-
tional training and community placement.

The system includes an assessment on 5 factors:

1. Verbal-Cognitive: Measured by the Wechsler Adult

v Intelligence Scale or'the Stanford Binet.

2. Sensory: Measured by the Bender Visual Motor
Gestalt Test and the Haptec Visual Discrimination
Test. -

3. Fineand Gross Motor Abilities: Measured by the
McCarron Assessment of Neuromuscular Development.
4. Emotional Adjustment: Measured by the Observa-
tional Emotional Inventory.- . :
5. Integration Coping: Measured by the Behavioral
Rating Scale. C
_For additional information on the MDWES, tont’aét:
' ' o I
Commercial Marketing Enterprises -
11300 N, Central Expressway, Suite 105
Royal Central Tower

Dallas, Texas 75231 . T



. 89.
SECTION VI

- Counselor Resources for

: "'VD;atianal Evaluation

i
The single most significant resource for information and
materials on vocational evaluation is: .» .

B aterials-Development-Center (MDC)..—
" Départment of Rehabilitation and
Manpower Services "
University of Wisconsin-Stout
Menomonie, Wisécnsin 54751

MDC was established five years ago as a national source for
the collection, development, and dissémination of training
materials and actual procedures pertinent to work evaluation,
work adjustment, and related aspects of the vocational rehabil- '

« jtation process. ) ’

. Print Materials

Vocational Evaluation and Work Adjustmer\t A Boole of
Readmgs by SaﬁkDVSky Arthur, and Mann, was orlgmally ’
published by Auburn’ leversnty, and has gone through four *
reprintings. Althaugh this DUbHCatIOﬂ is somewhat outdated-
(197(’3) it provides an overview of the vocational evaluation
praocess. The pubhiatlcn iscurrently available from the
Materials Development Center at a price of $3 00 '

_ . Vocational Evaluatncﬂ for Fiehamlltatmn Services, EdltEd
by ‘.,ull and Hardy |s ac allectlcm of articles fm vacatrorxal
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evaluation. .The book describes vocational evaluation and its
"importance in the rehabilitation of handicapped persons. it
is available from Charles C. Thomas, Publishers.

Readmgs in Work Evaluation is a collection of articles
on work evaluatlén that have not had wide distribution in the
professional Journals This collection, edited by Walter Prmtt
is available for $2.50 from the Materials Development Center.

A CD”Oﬂuy on Work Evaluation — The January- February

‘,197@ issue of the Journal of Rehabllltatlon was a speclal issue

devoted to \rcn:atlonal evaluation. Twelve artlcles and a seler_ted

F'osmoms Dn the F"FELthE of VDCEthﬂal Evaluattan Edlted

by Stanley Crow, is a Eompllatmn of posmcm papers on topics
“ related to vocational evaluatlon This publication is the work
of a study committee of the Vocational Evaluation and Work

Ad;ustment Association (VEWAA) which-attempts to define the )

state-of-the-art in.vocational evaluation and to identify future
needs. A companion decument is Atlanta Syﬂthesizi'ﬂg Confer-
ence, which includes reactions of individuals to the VEWAA
study Copies of both publlcatlons may be purchased, from

. the Vocational Evaluation and Work Adjustment Association,
1522 K Street, N.W,, Suite 500, Washmgtaﬁ D. C. 20005,

at a cost of $1.00 per pubhcatn:n

Effective Report Writing in Vocational Evaluation and
Work Adjustrﬂent F’ragrams by Thomas Esser, isa publlcatlon
the counselor may find useful. The authc:r details some of the

problems a cauﬁselcr can expérience w1th vocational evaluation
reports, and- he describes a variety of report writing formats.

‘ _ This publication is available for $2. SD frcxm the Materials

Develapment Center. ,
\
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Work Evaluation-and Adjustment: An Annotated Bjb-
liography 1947-1973 and A 1974 Supplement — This annatated
bibliography provides a comprehensive documentation of the
literature on vocational evaluation. The publication uses the

‘ }{Eywardbutﬂf{antext, System (I{‘QVCJC),. Key words are selected
from included documents and publications, and listed aloha-
betically along with the full title of the document. The reader
can then identify an annotation of the articles by code number. -
Eight hundred and ninety-five references are cited. Available

..._from the.Materials Development Center for $2.50.

.Suggested Publications for Developing an Agén«:y Library
on'Work Evaluation and Work Adjustment, 1974 provides
information on many of the basic printed materials available
on vocational evaluation and work adjustment. Available
from the Materials Development Center.

Vocational Evaluation and Work Adjustment Services in

: Vi:ni.iat'iérjafﬁééﬁhiaft;:iﬁifitﬁét}éij 972 resulted from the Tenth

Institute on Rehabilitation Services. It is intended primarily as

‘a quide for rehabilitation counselors for making épprop;iaté
-use of vocational evaluation and Wwork adjustment programs.
Areas covered include definitions and descript-ioﬁs of vocational
evaluation and work adjustment, client progress reports, per- ' s
sonnel qualifications, and cost of evaluation and work adjust-
ment services. Available from the Materials Development

Center for $2.00. ’

i
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Films

Aeseeeﬁjept is a 16mm color film produced by the Alabama
_ Rehabilitation Media Service. The film describes and portrays
five techniques of vocational evaluation being used in rehabili-
‘tation facilities’ ‘and programs: psychological testing, job samples,
situational eesesemeﬁt job analysis and. .job tryout. Advantages
of and difficulties encountered with each approach are discussed.’
, The film was designed as an orientationito vocational evaluation
for in-service training and university- -related training programs.

) Aueﬂeble fer purehese or rentel from the Materials Development
- Center. B ‘o :

The TOWER Evaluators is a 16mmolor film predueed by
the Institute for the Cnppled and. Dleablegd This film describes

__//

the TOWER WorkiSemple Evaluation System. |t portrays three -
evaluators-with different rehabilitation b ckgrourﬂds who come
to the Institute to learn how to use the system. Available for
purchase or rental from the ICD F{eheblhtetleﬂ and F{eseereh
Center, 400 First Avenue, New- York, New York 10010.

" Industrial Engmeermg in Rehebrhtetnc&n is a twenty mlnute
16mm film about the use of mduetnel engntenng in a rehabili-

¥

tation facility, and how it can help in clientlevaluation and in
improving werkshop produetleﬂ The film was predueed by

MDC and is available for pu_tjehese or rental.

Sound and Slide Presentetmﬁs

. The MDC has produeed for rentel or-sale, a series of sound
-and slide presentations on many- job or work sample systems
currently available. These presentations ard d signed to orient

" the vocational evaluator, counselor, or other rehabilitation service
provider, to the purposes, Drgemeetlen and physical eompenents

of the job sample batteries. ‘ -

95
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Each consists of a seriesrof 35mm shdes’and an audio cassette.
The following presentations are currently available:

1. JEVS Work Sample Battery
2. Singer Vocational Evaluatio*x System
.3, TOWER Work Sample Battery
4, Wn:je Range Employment Sample Test (WREST) s
: 5,7 Talent Assessment F’r’ogram (TAP)
6. VALPAR E,' |
7. Mc:Carrt:n Dlal Work Evaluation Systemn (MDWES)

8. Dextérlty Tests

For loan, ferntai. or purchase information on;the sound and
slide preseritaticmi_.'tontat:t the Materials Deve!!éfpment Center.

Trammg Resources

Resources for training in VDCEtIOﬁEI evalua‘tlan are of- two
: types=acadermc and short term. f/ ’

The short term training prt}g{ams are generally very intense,
highly structured sessions rangdﬂg from a few days to s‘ux weeks.
These shortterm trammg_praérams are designed for new or
practicing vocational evalu%‘iérs but are open to anyone, space.
permitting. Two of these short term. training programs focus
on the respective work sample batteries offered by the pro-
grams: (1) the TOWER at the Institute for the Crippled and
Disabled in New York, and (2) the JEVS, at the Philadelphia’  °
Jewish Employment and Vocational Service. The TOWER o
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training program provides some training beyond the use of the
TOWER system but the JEVS training is highly specialized and

Short term training in vocational evaluation is provided at
Auburn University, University of Wisconsin-Stout, University
or Arizona, University of Méryliaﬁd. University of Tennessee,
North Carolina University, North Texas Staté‘\umversityi and
University of South Florida. Except for the University of
Wisconsin-Stout, the short term training programs generally

.~ restrict participants to residents of the respective regions, with
the University of South Florida being restricted to residents of
the state. The program at South Florida is one of the few that
focuses on training rehabilitation counselors in the vocational '
evaluatiori procass. '

Ax:ac,Lemit: training in vocational evaluation is provided in
University, University of Wisconsin-Stout, University of
Arizona, and North Texas State University.

Additional short term and academic training programs in -
vocational evaluation are in the developmental phases but
many are not geared to training the rehabilitation counselor.

With the new responsibilities generated by the 1973
Rehabilitation Act, the counselor is beginning to approach
" the role of a counselor-evaluator. Counselors and training
officers of the state agencies must continue to search for more
appropriate training in the evaluation of rehabjlitation potential. -
_At present, the mechanism for a unified, comprehensive approach
to this training for rehabilitation counselars is just not available.

/



APPENDIX A

The Vocationa! Evaluator

1. Does the vocational evaluator know what an Individualired
Written Rehabilitation Program (IWRP) is?

2. isthere at least one full-time vocational evaluator in the
vocational evaluation unit?

3. Has the vocational evaluator received formal academic
training in evaluation?

4. Doss the evaluation staff meet the standards recommended
by the state agency?

5. s there an in-service training prograﬁﬁ for new evaluators?
. 6. Is adequate time provided for vocational evaluators to review
current literature and research in their field? '
7. What books, reports, or materials related to vocational eval--
uation have they reviewed within the last year?

8. Are vocational evaluation staff encouraged and perrnitted to
participate in local state, regional, or national programs
related to vocational evaluation? ’

9. Does the evaluator belong to the professional assaci‘atié’%? ‘v
:;;:.{
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10. s the vocational evaluator familiar with the Code of Ethics
regarding testing zi:d confidentiality of information?

11. Does the facility have a inh description for the vocational
evaiuator?

Physical Characteristics of the Vocational Evaluation Program

1. s there a specific area within the facility designated as the
vocational evaluation unit?

2. s the physical size of the evaluation unit adequate to handle
the number of clients assigned to it?

3. 15 asoundproof or guiet testing rocm available for adminis-
tration of psychological tests?

4. Are the client case records and data sheets used by the
evaluator kept in a secure place when not in use?

5. Does the evaluator have ready access to a private office for-
use in speaking confidentially to the client, family, counselor,
or other related staff? i’

The Vocational Evaluation Process
1. Are the objectives and goals of the vocational evaluation

program stated in writing?

2. Have criteria for accepting clients into the evaluation pro-

of the program?

\w\
o
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Is there evidence that only those tlients who could benefit
from the evaluation are accepted into the vocational eval-
uation program? ‘

Is there evidence that the vocational evaluation program is
reviewed periodically so as to incorporate new strategies

or technologies?

Is adequate referral information obtained prior to admitting

the client to the evaluation unit?

is an orientation to vocational evaluation services routinely
provided for new clients?

Are case conferences routinely conducted to review client
progress and problems? ’

Are referring counselors invited to participate in the case
conference?

Does the evaluator maintain a continuous record of the
client’s performance, behaviors, and other factors that
could related to vocational potential?

Is information on mestings, staffings, and client progress
routinely recorded in the client's fite?

~ ts there evidence that throughout the vocational evaluation

process, the client is invelved in the decision-making process?

Does the vocational evaluation program provide for involve-

“ment of the client’'s family?

160
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Ara the client's social skills evaluated, i.e., ability to get
along with others, interpersonal skills, etc.?

Is the client’s tolerance for work or physical capacities
evaluated, i.e., standing, stooping, bending, walking, lifting,
etc.?

is the client's educational achievement measured and the
need for remedial education identified?

Is the client’s attitude toward work evaluated?

Are the client’s personal adjustment problems identified,
e.g., grooming, hygiene, sex information, etc.?

Are the client's reading abilities evaluated prior to admin- -
istering paper and pencil tests?

What psychological tests are routinely avajlable as part of
the vocational evaluation process?

To what extent are job, samples used in-the vocational
evaluation process? )

Are the samples administered aid scored in a standardized

" manner?

tHas the vocational evaluator been adequately training in.
the use of the system?

L4
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Are the job samples used in the evaluation related to the
major industries and businesses in the local and surrounding
communities?

Does a client’s evaluation routinely consist of going through
all the samples of a particular system, with a subsequent

[
>

evaluation report?

25. Are the evaluators trained in the use of the Dictionary of
Occupational Titles (DOT), and is there evidence that the
evaluators use the DOT?

26. Is there evidence of the use of vocational training areas within
the facility for job tryout evaluations?

Is there evidence of the use of on-the-job evaluations outside
the facility such as service stations, grocery stores, etc.?

[Pl
.'\)l\

Does the evaluation report provide answers to the questions
" asked by the referring counselor?

%3
Pﬂ\
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