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CHAPTER 1

The Program

The 1974-1975 Bigh School Homework Helper Program was designed to
provide Title T eligible high school students, grades 9 through 12, with
intensive, individual tutoring by their peers (tutors), which included
individualized remedial instruction in reading, mathematics, and lan-

ruage; as well as assistance with daily homework assignments. All of

g

the students receiving tutoring (tutees) were performing at least two

years below grade level in reading and/or mathematics at the time of entry
into tﬁe program. Students whose native language is not English and who
were achieving significantly below grade level wete.alsé provided Eutoriﬂg
and remedial instruction in language. The low achievement of the secondary-

level

arget population indicated that they required special assistance
in leafﬁing, in addition to the more traditional instructional approaches
that had been provided by the schools.

Participation of the tutees in the program was completely voluntary.
A ﬁariety of techniques were utilized by the program personnel to advertise
the availability of tutoring and assistance with homework, as well as to
inform potential tutees of the benefits of participating in the project.
These tezhniques included periodic announcements over the public address
system, posters placed at various locations in schools, notices sent to
parents, notices distributed to students who received failing grades on
report cards, recommendations made by guidance counselors aﬁdasubject
matter teachers, and personal communications by program personnel and
tutees already receiving assistance in the program. Further incentives
to enroll or continue participation in the program were included in some

5



schools, such as using progress report forms on which subject matter
teachers were informed of the time and effort spent bv the tutees on
course related assignments, and awarding certificates of attendance and
.evyen trophvs to tutees for Gutstaﬁding attendance records.

A unique feature of the High School Homework Helper Program, as
pointed out by the project coordinater, is that it "employs and trains
indigenous high school and college voungsters to sef;é as tutors' for
the target population described above. The program is designed to benefit
the tutors as well as the tutees, and an attempt is made to recruit the
former from backgrounds that are similar to that of the tutees.

The éhfe: ma jor objectives of the program, as stated in the project

proposal are:

To help students who are two or more years
retarded in reading, improve their reading

ability.

To help students two or more years retarded
in mathematics, improve their mathematics

ability.

To help pupils whose native language is not
English improve their language and mathe-

matical skills.

The major program activity is the tutoring of low achieving high
school students (tutees), which takes place on Monday through Thursdav,
either before or after regular school hours, with each session lasting
two hours. The Staffraf each Homework Helper Center, located in the

6
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individual high schools, consists of a Master Teacher (teacher-in-
charge); one adult paraprofessional; ome teacher aide; a part-time
secretary; and sppraximaééiy 12 paid high séhocl and college student
tutors, most of whom are in the former category. Tutees generally par-

ticipate in the tutoring sessions two days per week, but attend more

frequently in some centers.

The program is operated under the direction of a full-time coordi-
nator, with the aid of a full-time assistant project coordinator. 1In
addition, the program has 10 per sess.on area coordinators who serve in
the capacity of general assistants and subject matter consultants to the
teachers-in-charge.

The tutors participate in an orientation and training session prior
to the beginning of formal tutoring sessions, and once each month on
Friday zfternoons for further training in the use of high-interest, low
reading level books and other remedial materials and techniques. 1In
addition, the teachers-in-charge, assisted by other staff members, pro-
vided the tutors with continuous feedback and suggestions regarding the
maintenance and improvement of the quality of tutorial instruction. The
teachers participate in monthly workshop-type conferences conduced by the
program coordinators, the assistants, subject matter specialists, and some
outside speakers in order to discuss remedial materials and techniques,
and plan for the further enrichment of instruction and improvement ot pro-
gram operation.

The program utilizes space available in classrooms or cafeterias
within the individual high schools. The time dévazed to remedial instruc-
tion in reading, mathematics, and language and tutoring in subject areas

varied to meet the needs of specific groups of tutees in the participating

7
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high schools which differ in varying degrees with respect to curricular
emphases and requirements.

The tutoring program, inclusive of tutor training sessions, operated
between the dates of Novemberl, 1974 through May 30, 1975, with a break
in the sessions occuring bét§22ﬁ January 17 and Februarv 9. The length
of participation in the program by the tutees varied considerably due to
the voluntary nature of the program, as well as to some mid-year gradua-

tions and changes in student schedules,
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CHAPTER II
Evaluation Procedures

Evaluation Objective T

To determine whether as a result of participation in the Peer
Tutoring Program, the reading grade level of the students will show a
S . #
statistically significant difference between the real post-test scores

and the anticipated post-test scores.

All students who have participated in the reading component of the

progranm,

Methods and Procedures

The appropriate form and level of The Nelson Reading Test was admin-

istered initially and finally.

Analysis of Data

Data was analyzed by the '"Real Post-test versus Anticipated Post-test

design." A "t'" test for correlated data was used to determine the signif-
icancc level, The .05 level of probability was used as an indicator of

level of significance.

Time Schedule

Pre-tests were administered the first week the students voluntarily
enrolled in the program, and post-tests were given during the last week

the pupils attended the program.

1
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To determine whether as a result of participation in the Peer Tutoring
Program, the mathematics grade of the students will show a statistically

significant difference between the real post-test scores and the anticipated

All students who have participated in the mathematics component of

the program.

Methods and Procedures

The appropriate form and level of the Stanford Achievement Test was

administered on a pre- post-test basis.

Analysis of Data

Data was analyzed by the "Real Post-test versus Anticipated Post-test
design." A "t'" test for correlated data was used to determine the signif-
icance level. The .05 level of probability was used as an indicacor of

level of significance.

Time Schedule

Pre-tests were administered the first week the students voluntarily
enrolled in the program, "and post-tests.were given during the last week

the pupils attended the program.

10
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Evaluation Objective ITI

To evaluate the extent to which the program as actually carried out,

coincided with the program as described in the project proposal.

Subjects

All participants in the program.

Methods and Procedures :

In order to EVSiHSEQ the quality and extent to which the program had
been implemented, close monitoring of the program was carried out through
site visits to the Homework Helper Centers; by examining rosters and other
materials containing lists of personnel working in the project, together
with their job descriptions; by attending city-wide and borough staff
meetings; by examining agenda of meetings and other documents related to

the implementation of the program; and by maintaining continuous personal,

I

written, and telephone contact with the project coordinator and his as-
sistant in order to obtain data on all aspects of the functioning of the

project.

Analysis of Data

A statement concerning the extent of implementation will be made in

a later section.

11
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CHAPTER III

Findings

Evaluation Objective I

To determine whether as a result of participation in the program,
the reading grade level of the studeats will show a statistically sig-
nificant difference between the real post-test scores and the anticipated
post-test scores.

Table 1 contains a summary of the data relevant to the first eval-
uation objective. The data contained in Table 1 have been grouped by
grade (9th and 10th through 12th grades), and separately for word recog-
nition, comprehension, and total reading grade level. The results of the
test of significance between actual post-test scores and anticipated post-

test scores revealed highly significant differences for the word recog-

nition subtest {& = 14.55; ,0001), reading comprehension (t = 11.39, .0001)

and total reading (t = 17.56, .0001l), with all actual post-test scores
being higher. A comparison of the mean actual post-test scores with the
predicted post-test scores indicates that the 9th grade students gained
approximately one-half year in excess of what was predicted on the basis
of their past history of achievement in all three areas of reading. An
examination of Table 1 also reveals that the 9th graders made actual avér=
age gains of approximately 7 months in each area of reading, while par-
iicipating in the program on the average of 3.5 months. Thus, the QtE
gradés gained two months in reading for every month of participation in
the program. |

Table 1 also contains data on reading gains for the 10th through 12th

=3

grade students. These data for the 10th through 12th graders also provide

12



TABLE 1

Results of Historical Regression Analysis
in Reading Achievement
(Real Post Scores vs. Anticipated Post Scores)

GRADE

AREA LEVEL

PREDICTED POST ACTUAL POST
GRADE LEVEL GRADE LEVEL

MEAR TIME PRE-MEAN
N IN PROGRAM  GRADE LEVEL

Word 9
Recognition
10-12

Compre- 9
hension
10-12

Total 9

Reading
10412

Bl 3 557 5.6 6,30

1627 35 6.26 6.46 1,14

821 34 53 - 550 6,00

1627 35 5,98 616 1.14

821 34 545 5,63 6.14

1627 .35 6.12 6.3l 7.03

14,55

20.58

11.39

26.77

24,12

24.65

0001

0001

.0C01

.0001

000

.0001
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highly significant support for the program objectives of increasing the
reading grade level of the target population. Although the upper-level
students participated in the program for an average of 3.5 months, their
actual growth in total reading was 9 months., These s;udEﬁts gaiﬁed ap-
proximately 7 months more in total reading than what was predicted on the
basis of their previous history of achievement in reading, and this dif-

ference is highl: significant (.0001),

Evaluation Objective II

To determine whether as a result of participation in the Peer Tutoring
Program, the mathematics grade of the students will show a statistically

significant difference between the real post-test scores and the anticipated

=

post-test scores.

The results of the historical regression analysis of the data in math-
ematics are summarized in Table 2. Reference to Table 2 iﬁdicates that
the 9th graders actual post-test scores in math computations, mathvccﬁcepﬁs,
and total mathematics were all significantly greater than their predicted
post-test scores,. Gaiﬂé in excess of predicted post-test scores were ap-
proximately 5 months for the three areas of mathematics analyzed. The 9th
grade 'students gained 6.5 to 7 months in the three areas measured, while
being enrolled in the program on an average of slightly more than 3 months,
All test of significance between actual post-test scores and anticipated
post-test scores were highly significant (.0001).

The results of the analysis of mathematics test scores for the 10th
through 12th grade students are also presented in Table 2. Further exam-

ination of Table 2, indicates that the test of significance between actual

post-test scores and anticipated scores are also highly significant for

15



TABLE ?

Results of Historical Regression Analysis
| in Mathematics.
(Real Post Scores vs. Anticipated Post Scores)

AREA

GRADE WEA TE PRE-MEAN PREDICTED POST

LEVEL N TN PROGRAM GRADE LEVEL GRADE LEVEL

CRADE LEVEL

ACTUAL POST

t

Computation

Concepts

Total
Mathematics

el
[wc]

9 452 32 5.9 5

10-12 918 .36 6.49 6,69
9 452 32 6.0 6.21
10-12 918 .36 6.94 7.16

9 452 32 5.80 6.00

10-12 918 .36 6.72 6.93

6.29

7,25

.6.63

7.59

6.46

1.42

10,65

13,19

9.7

12,87

14,43

0001

0001

0001

0001

0001

"TT
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computation (t = 13.19. ,0001), math concepts (t 7.59, .0001), and total
mathematics scores (&t = 7.42, .0001), with all actual post-test scores
being higher. The 10th through L2th graders axhib;ted final gains in
excess of anticipated post scores of aéproximétély 5 months, while their
actual gains in mathematics generally was 6.5 to 7.5 months over the
period of 3.6 months most students participated in the program. As was
the case wi;h reading increments, the studgnts gainéd cpproximately 2 °

months for every month they participated in the tutoring sessions.

Evaluation Objective IIT

valuate the extent to which the program as actually carried out,

o

To

-

coincided with the program as described in the project proposal. An ex-

amination of the-persoﬂﬁel rosters and other documents supplied by the
. project coordinator, revealed that a total of 983 persons were employed

té provide direct or supportive Title I services during the 1974219f5 pro-

ject year (see Figure 1) This total consisted of 7 full-time staff memhers,

with the remainder of the 1976 made up of hourly, per session personnel.

Full time staff members included 1 coordinator, 1l assistant coordinator,

2 'school secretaries, 1 clerk tvpist, 1 auxiliary trainee, and 1 teacher
aide. The 732 student tutors accounted for most of the part-time staff,
followed by 61 each of master teachers, teacher aides, and educational as-
sistants. The remaining part-time staff included 50 school secretaries,
10 area coordinators, and 1 auxiliary trainer.

The program initially began with 50 Homework Helpers Centers in Nov-
ember and was increased to 61 at the beginning of the second term. Most
high schoclgggg:sed 1l center, although a few had 2 or 3 centers because
of higher total school enrollments and/or greater demand for tutoring ser-

vices, 18
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FIGURE 1

HIGH SCHOOL PEER TUTORING (HOMEWORK HELPERS) PROGRAM

STAFF ORGANIZATION 1974-1975 SCHOOL YEAR

FULL TIME STAFF

Coordinator
Assistant Coordinator
School Secretaries
Clerk Typist
Auxiliary Trainer
Teacher Aide

e g e

HOURLY (PER SESSION) STAFF

10 Area Coordinators
61 Teachers
50 School Secretaries
1 Auxiliary Trainer
61l Teacher Aides
61 Educational Assistants
732 Student Aides

The Data Loss Form (see page 24) presents information on the total
number of students who participated in the project and received tutorial/
remedial services in readiug, mathematics, and homework assignments, A
total of 2,792 students received tutoring in reading, with 930 and 1,862
of these students attending the 9th and 10th Ehroégh 12th gfadés, respec-
tively. Five hundred and eighteen 9th grade students anrd 1,068 10th
through 12th grade students received tutoring in mathematics, making a
total of 1,586 high school students who took advantage of the tutoring/
remedial séfvices in the area of mathematics. Thus, a total of 4,378
students, in grades 9 through 12 received Title I tutorial services during

the current project year. . 19
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The site visits focused on evaluation of the adequacy of facilities,
materials, and instructional/tutorial activities. Interviews were con-
ducted with teachers, education assistants and aides, some principals,
and the tutors and tutees. The centers as a whole were well organized,
tutees. The space available to the program varied from adequate to ex-
cellent, with most centers having véry good to excellent classroom space.
In most cases, teachers were free to use as many classrooms as they wished.

_Direct observations of the tutoring sessions revealed that the in-
structional activities planned and utilized by the master teachers and
tutors were based on sound educational principles and were appropriate for
the target population Ser%edi Most tutors appeared to have developed ex-
cellent working relationships with their tutees, as demonstrated by the
amount and quality of tutoring and learning observed during the site visits.
The reactions of tutors and tutees to the vélue of the program was, in all
cases, highly positive. These positive feelings about the program were
shared by the school principals interviewed who felt that the program was
a real asset to their schools.

The master teachers rated the adequacy of matérials and supplies pro-
vided for use in the program from adequate (one case) to"excellent, with
the vast majority of teachers ratings falling in the upper range of ratings.
Each center had a variety of materials and supplies which included audio-
visual equipment, educational games, and special instructional materials
(e.g., skill attainment kits, SRA, Reader's Digest Skill Builders, work
books, tapes, film strips, ESL material, etc.) which were appropriite for

7 : v
use with the target population. Observations made on site visits indicated

that the materials were utilized effectively by the teachers and tutees.

20
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As a group, the staff members in the project were motivated, sen-
sitive to the needs of the target population, and interested in the
progress made by the tutees. The working relationships established
among the staff were excellent, with each group contributing to the
success of the program in meeting its objectives. The assistant coordi-
nator, general assistants, auxiliary trainers, and subject matter special-
ists were considered by the teachers to provide valuable assistance with
training activities, instructional materials, and important administrative
details necessary for the day-to-day operation of the program. The pro-
gram included a series of useful monthly workshops for teachers, whizh
were Eéﬁdﬁctéd.by the reading and mathematics specialists under the
direction of the project coordinator. Intsrviews with teachers indicated
that these workshops were quite helpful and provided an opportunity for
exchanging ideas and techniques that had been found to be particularly

successful by individual teachers.

ship provided by the program coordinator contributed significantly to
meeting the program objectives and to maintaining the high quality of the
program already deseribed. Administrative tasks were carried out effi-
ciently and in an organized manner. Direct observations of the coordinator -
during éeacher workshops and city-wide staff meetings, revealed that pro-
gram priorities and objectives were clearly and effectively communicated
Eé the project staff.

The process through which the high school students were cleared for

L]

employment as tutors was extremely difficult and drawn out, and in some

] .
cases caused a delay in hiring or paying tutors. These students, who are

permitted to attend classes during the regular school hours, must complete

21
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most of the paperwork and other steps required by 'outside" civil ser-
vice emplovees, including fingerprinting, constitutional oath, among
others. The fact that the applications of only 2 students have been
questioned (and later approved) in the many years the program has been

in Gperaticnéscﬁests to the fact that the procedures for hiring high
school students are highly unreasonable. These procedures also reduce
the Elexibility possible ﬁ@r replacing or addiﬁg tutors in the iﬁaividual
centers,

Interviews with the master teachers indicated some concern over the
fact that the program calendar was uniform for all high schools and did not
fit the specific needs and schedules of some of the Sch@éls. While some
teachers felt the program calendar §55 appropriate for their schools, others
expressed a desire té'bégin earlier, eliminate the mid-yvear break and/or
extend the schedule into June.

The recommendations which were made in the 1973-1974 evaluation in-
clude: (1) the addition of workshops for teachers early in the academiec
year, organized on a borough basis; (2) a review of prageduresrestablished

.by the Personnel Division; (3) the use of different levels of the same

test be used to matech the é@nteﬁt areas of the.different high schools; (4)

m

the replacement of the Nelson Denny reading test by a 'diagnostic' test;
program concerns and procedures; and (6) a review of the ratiomale for dis-
continuing the snacks. |

As indicated earlier, the program held monthly teacher workshops which
included demonstration and discussion of t;téfiﬁg resources and techniques.
Teachers were also provided the opportunity to exchange ideas and tech-

niques, with the workshops organized for teachers from boroughs rather than

22
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on a city-wide basis. The coordinator and the program staff have ex-
plored the possibility of using different tests in -an attempt to match

the tests to the content emphasis of the various schools. These-tests
have not been located, if indeed, they exist. The project coordinator
has indicated a willingness to examine Ehe_;esults of using various
achievement tests on a pilot basis in some of the schools, including
tests considered to be more diagnostic in nature. The procedures used
by the Personnel Division é;d the absencé of gnacks continue to be per-
ceived as being areas of diffiiglty by the coordinator and attempts to
modify procedures in thése areas have been explored.

In short, it was evident that the project ,coordinator was highly

7 =2

successful in implementing the program as outlined in the project pro-

3 5 -, il s - s . P + 5
posal and on the basis of recommendations made in the previous evaluation

report. The program provided valuable services which were appropriate for

the needs of the high school students who were at least 2 vears below

grade level in reading or mathematics.
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CHAPTER TV
Summary, Conclusions, and Recommendations

The major objectives of the High School Peer Tutoring Program were
to improve the reading and mathematics achievement Df'high school students
who were 2 or more below grade level in these éréasg A total of 4,378
9th through 12th grade students voluntarily participated in the program
which was offered outside of the regular school hours. The program pro-
vided tutorial services for two hours each day, for four davs each week
during the school year. Historical regression analysis of pre- and post-
test data iﬁ reading and mathematics révealéﬁ highly statistically sig-
nificant differences. Students participating in the program show on
average approximately two months of gain in achievement for each month of
participation in the program. The program was fully implemented as out-
lined in the project proposal. These significant findings are supportive
of the major objectives of the program.

The following recommendations are made for the purpose of :uggesting

Wayséin which a sound program may be further strengthened.

1. The program should be recycled and expanded,
if possible, to include tutoring services for

additional high sechool students.

2, The procedures for clearing the employment
of highvSEhocl students to serve as tutors
in the program should be simplified dras-
tically.! Working papers, (which includes a
physical exam), plus parental approval seem

.\)
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to be reasonable requirements for employing
high school students who have been inter-
their own high school.

3. The usefulness of various achievement and

L]

diagnostic tests should be evaluated on
a pilot basis in selected schools for pos-

sible future use.

4. Snacks should be provided in randomly selected
centers in order to determine whether these
significantly influence student enrollment in

the program.

5. Ways in which the program calendar can be made
more flexible should be explored. Since the
high schools vary with respect to their in-
dividual yearly schedules, master teachers
should be given the option, after consultation
with the school principal and project area coor-

dinator, of determining their own calendars.
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CHAPTER V

Exemplary Program Abstract

3

Component Code Activity Code Objective Code

60815 722 : 801

60816 722 801

60915 722 _ 801

60916 722 801

The major objectives of the High School Peer Tutoring Program
were to help students who are two or more years retarded in reading
or mathematics improve their ability in these areas of academic
achievement, and to help students whose native language is not English

improve their larnguage and mathematics skills. The program provided

intensive, indiviiualized tutorial services through remedial instruction

significantly below grade level at the time of their voluntary entry in-

[

to the program. A unique feature of the program is its training and
employment of indigenous high school and college students to serve as

peer tutors. The program included an ongoing tutor training component

which was accomplished by holding monthly tutor-training sessions and

other program personnel during the two hours the prégram was in operation,
four days per week.

The analysis of reading and mathematics test scores usiﬂg.the
historical regression analysis yielded highly significant differences be-
tween predicted post-test gains and actual post-test gains in both areas.
(.0001), The students who régeiQed tutoring in the program showed, on
average, an increment of two months of academic achievement for every

month of participation in the program. Overall evaluation of the gains

***** 26



made between testing periods suggest that these gains are educationally
as well as statistically significant, pnfcizularly for students who had
been unresponsive to the more traditional instructional environments prior
to their enrollment in the program,.

A number of factors contributed to the outstanding success of the
program in accomplishing its stated objectives. These factors included

xcellent orientation, organization, and leadership provided by the

-he

project coorindator; the tutorial strategies and materials utilized in

the program, which were based on sound educational principals; a.ad the

et

generally outstanding interest in students and educational expertise ex-=
hibited by the project staff. AIn addition, the use of peer tutors and
the voluntary nature of the after- or before-school Homework Helpers

did not associate with their previous failure experiences, with the op-
portunity to interact with peer tutors with whom they felt less anxiety
about trying and not succeeding immediately, and an opportunity to learn

because they made the decision themselves to participate in the program.

27
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HIGH SCHOOL PEER TUTORING (HOMEWORK HELPERS) PROCRAM
Function No, 09-59615

Use Table-30A, for Historical Repression Design (6- Step Formula) for Reading (English); Math (Englimn); Reading (Non-
English); Math (Non-English).

304, Standardized Test Results,
[n the Table below, enter the requested information about the tests used to evaluate the effectiveness of major ’Zgl

project components/activities in achieving desived objectives, This form requires means cbrained from scores -
in the forn of grade equivalent units as processed by the 6 step formula (see District Fvaluator's Handbook of
Selected Fvaluation Procedures, p. 45-49). Before completing this table, read all footnotes, Attach additional

sheets if necessary,

' ' | - "~ Tstatistical Data
Obtained| LevelY/

Component | Activity Test Form Lwﬂ_hmle@Nmﬁr Pretest |FPredicted| Actual |Ubtai of
Code Code  |Usedl [Bre]Bost |Bre [Post| N&/ 1,02/ |Tested/|Date |Mean®| Bosttest Posttest | Value |signif-

Moan__|Date|Mean| of t |iCance

6 0{8 1] 5| 72 0 kg, | 4| b fmeiioe, 930 JoR9 | 821 % |54 5.3 | BI4L 212400

6 008 tjep7fajal " (AR " 1" 1867 | 16 11027 " lgaol 631 | f.03] 24,65 | L0001
, Stan

609 {1 | 5|72 2 ath | V| X AdvjAdv,) 518 |GRO | 452 " 15800 6,00 1" b.461 12,87 1 .000

609t 6l7[2la] " (K] K" )" (068 | 16 | 918 " 16,72 6,93 " A2 16,43 0001

1/ ldentify the test used and year of publication (MAT=58, CAT-70, etc.),

2/ Total number of participants in the activity.

3/ Wentify the participants by specific grade level (e.g., grade 3, grade 5).
the last two digits of the component code.

4/ Total nunber of participants included ir the pre and posttest caleulations,

5/ Specify level of statistical significance obtained (e.g.y p % 105 p.0L),

Where several prades are combined, enter

4 Al ¥ scores are for total achievement,

%% Pre- and post-test dates varied because pafticipatiaﬁ in the program vas voluntary and students

©  free to enter ot leave the program during the entire project year.

LTEE



FFICE O OUCKTIONAL EURLUATION - DITh 1G3S PR
(attech to XR, item #30)  Function #09-50415

In Ehi$ table enter all pata 1oss information, Detween MIR, item #30 and this form, all participants
fn each activity oust be accounted for. The component and activity codes used in completion of ften $30
should be used here so that the two tables match, See definitions below table for further ‘nstructions,

] | MWy @) ® o I
Component | Activity | Group | Test Total | Number | Participants | Reasons why students were not tested, or if
Cote Code |LD, |Used | N |Tested/ | Not Tested/ tested, were not analyzed S
Analyzed_Analyzed W
LI . Resson_

%}éom . Noved, left school 2527

5 (01 81" RO | 62 930 09 | 12% , . s o
i 08 ! A GZ'Q o 930 ___821 19 ,f'/' Spring reorganization, left progran 29-8

Nelson o .
ting.. . Moved, lofr schoot | 5659

fol6|1jejr2)eit Je Wi M0 |0 PR | orieg veogentation, left progran 605

Stanford ’ S o
Vath _Moved, left school -0

6109 1j5]7]2 2]k | b |58 st |66 3% | Spring reorganization, left progran|108-L14

_ s d . ) _.__{ )
joth | ﬂ Mowed, leftschool 9B

610 9l1l6j7 2 2t | 64 1068 | 918 150 | 16k | Spring reorgantzation, left progran 40-36

(1) Identify the participants by specific grade level (e.g., grade 3, grade 9), Where several grades are combineu,
enter the last two digits of the component code,

(1) Identify the test used and yedr of publication (QMAT-70, SDAT-74, ete.),

* (3) Number of particpants in the activity,

(4) Number of participants included in the pre and posttest calculations found on itemd30,

(5) Nusber and percent of participants not tested and/or not analyzed on itemt30,

(6) Specify all reasons why students were not tested and/or analyzed, For each reason specified, provide & separate
nmber count. If any further documentation {g available, please attach to this forn, If further space {s

a4, needed to specify and explain data loss, attach additional pages to this form, | :
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