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CHAPTER I

THE PROCRAM

__This

Bilingual Program far Children in BCRMD classes was designed to
p;@vidg bilingual instructional and supportive services to eligible BCRMD
studeﬁts under funding from Title VII in the period from July, 1975 through
June, 1975. The primary goal of the bilingual education program was to
provide equal educational opportunity f@:‘ncniEﬂglishlsﬁeaking children
through activities capitaii%ing on their native language pf@ficiency while
developing competence in English. Two complementary goals are inhefent in
the program: !the training of bilingual teachers and the dEﬁalgpmant of
bilingual-bicultural ngricu;um employing the talents af‘ﬁh; total léafniﬂg'
cammﬁnity (teacher, administraters, parents, lay persons and pupils) iﬁ order

to build upén the cultural heritage of various participating ethnic groups.

The program provided sup?lementary bilingual bicultural services té»153
mentally retarded pupils, of whom 108 were non-English dominant and 45 were
English dominant. All of these pupils participated in the regular BCRMD

instructional program,

The pfcgrai operated in four BCRMD schools: PS 171M, PS 10K, PS5 42X,
and PS 150Q. Each school was pfévidéd a project team consisting of a BilingQai
Resource Room Teacher and a Bilingual Paraprofessional. - In addition, each
school received the servi:es.af a Bilingual Speech Teacher, Bilinggal Teacher
Trainer and a Bilingual Teacher in School and Community Relations on an {tin-
erant basis, The program was supervised by a Project Director who éléﬂ main-
tained a Bilingual Resource Center located at the Eﬁreau for Children with
Retarded Mental Development.. He was assistea by a Bilingual Curriculum Spee;gls

ist, Bilingual School Aide and a Bilingual Secretary.

5



The bilingual resource room teams served two groups of Spanish-speaking — -

pupils: Group I consisted of pupils most limited in English-speaking ability;

~ Group II consisted of pupils less limited in English-speaking ability. The
first gfau§ received daily bilingual instruction in the CORE currizulum,
language arts and mathematics. They also received instruction in English

as a second language anc cultural heritage. For this group, developmental

reading was econducted in Spanish. Overall the 1éﬂguage usage ratieo to which

they were exposed was 7 : 30, Spanish : English,

The second group of pupils received supportive bilingual instruétiaﬁ,
three t&mes per week. Unlike their Spanish dominant peers, their develep-~
mental reading program was conducted in English. AThé éilingual resource
room- team provided whole-class instruction to beth groups of pupils in
Cultural Heritage to maximize_interactign and foster enmmuﬂiggtian among
all targeted pupils, Overall the language usage=-ratio to which group II
pupils were exposed apérnximated 40 : 60, Spanish : English.

Staff training and dvelopment was structured around a regular wéfkshap
schedule run by the Project Director in conjunction with consultants and
graduate school work at CUNY and other metropolitan area universities.

One half day each week, project personnel met with the Project Director
for purposes of in-gservice éfaining, ihe Appendix indicates the areas of
concern at the various in-service staff mgetiﬂgs; In;éii there were 29
workshops pfcviéed. |

Re&rgitmgnﬁ efforts of Resource Spagiaiists Ené the Eilingual,Tgaghgr

"in School an& Community Relations fesulted in tha participation of four
parents (one from edch school) on the Project Ad#isafy Committee. Committee

- meetings were scheduled on a bimonthly basis throughout the school year.




o

ment of 2 workshop at which parents from each of the four schools could par~
ticipate. This warks&gﬁ will take place during the subsequent school year.
Thfaughsﬁt the program, three series of mini parent workshops were
conducted at cach school, independent of the Advisory Committee. These
workshops addressed the following subjects: program orientation, speech
and language development at home, and curriculum development and instruce.

tional materials for home use,

As a result of these meetings, parent representatives advocated the develop- .



‘Aa'—gvalgagigﬂ Design

CHAPTER 1II

EVALUATION PROCEDURES

,EVElufaftri@n:tjbje;;?yg #F1 - English as a Second language:

a)

b)

It 1s expected that posttest performance for at least 60% of the.
treatment group will surpass pfétESEEPEfféfmaﬂié by at least 2
points when results of the Bilingual Syntax Measure are submitted
to analysis. |

It is expected that posttest performance for 60% of the treatment
group will surpass pretest performance by at least 3 points when
results of the Test of Comprehension of Oral Language (Level 1)
are submitted to analysis

Subject: All Spanish-speaking ECRMD pupils receiving ESL

iﬁstructian'uﬁdarrfitlé VII funding.

ﬁgthagsran§7§fa¢§dar§s; All subjects will be administered, on

a pre-posttest basis, both the Bilingual Syntax Measure
and the Test of Gamp;ehensian of Oral Language to as-
certain improvement in the expréssgve“anﬁ receptive
modes of language fluency., Data will be assembled by
the Project Director iu accordance with the needs of
the evaluater.

Data Analysis: Frequency distributions of pupil achievement in

each area éf fluency meaéu:ed will be presented in the
evaluation report. Data will be analyzed to dgterming
téa percentage of pupils vho achieva tﬁe growth expecta-
tions speéi?iedi ;

Time Schedule: Pretest Administration - Oct, 1975

Posttest Administration ﬂrHay, 1976

8



‘Evaluation Qﬁjecti?eu%Z;ialgpanishrgggﬁgggz

2)  For the Pre-primary and Trainable Mentally Retarded Population:

ST e It is expected that posttest performance for 607% of the treatment
group will surpass pretest-performance by at least 5 points when
results of the Prueba de Destrezas Basicas en Lectura are submitted

to

]

nalysis.

b)  For the Primary level population:
It is expected that pcstfesﬁ performance for 607 of the tfeaémént
group will surpass pretest performance bf at ieast 10 points éﬁén'
results of the Prueba de Destrezas Basicas éan3§tug§,arersﬁbmitEed
to analysis. !

c) For the Intermediatg level population:
It is expected that pastté;t pé%farmanﬁe for éDZ}af the pupils will
surpass pretést parfgrmancerby at least 10 points when results of
the Prueba de Destrezas Basicas en Lectura are submitted to analysis:
Subjects: All Spanish-speaking BCRMD pupils receiving Spanish

reading insﬁfuéti&n under Title VII funding.

Methods and Procedures

Each subject will be administered the
appropriate level of the'standardizedrtesﬁ on a pte#
‘post basis. The Project Director will assemble the
data iﬁ accordance with the fcrmat specified by the

evaluator to facilitate data amalysig.

Data Analysis: Foreach level of the treatment group, data will

be aﬂélyzed separately to ascertain the percentage of

pupils who achieve growth expectations specified.

Time Schedule: Pretest Admiﬁistfatign - Qet, 1975

Posttest Administration - May, 1976

9




_Evaluation Objective #Bﬁ—_gathematigs:

a) For the Pre-primary and Trainable Mentally Retarded population:
Tt i$~éxgectéd'EhEE”PQSttESE“PEIfDrﬁEﬁGE“fér”EDZ“Df“EhELETéétﬁéﬁt”é;Eﬁﬁ“ﬁ
will surpass pretest perqumancé by at least BVpaintévwhen results |
of the Stanford Early School Achievement Test, lLevel 1 are submitted
to analysis. |
b) For the Efimafyilevel population:
Itris éxpezted that pasttestrperfarmance for 607 of the treatment
group wiil surpass pretest performance by at least 5 points when
results of the Stanford Early School Achieﬁément Test, Level 2; ére
submitted to analysis.
c) For the Intermediate level population:
It.1s expected that pésttest performance fér 607 of the pupilsr
will su%pass pretest performance by at least 5 points when results
of the Prueba de Destrezas Basicas en Aritmeticaare submitted to
analysis.

bjects: All Spanish-speaking BCRMD pupils receiving bilingual

instruction under Title VII funding.

Methods and Procedures: Each subject will be administered the

apprapfiéte 1eyel of the standardized test on a

prgépast'basiéj Thé Prajectrbire¢ﬁaf will assemble‘
the data in accordance with the format specified by'
the evaluator EQ faciliﬁate data analysis. B

Data Analysis: For each level of the treatment group, data will

be analyzed separately to ascertain the percentage of
i ’ pupils who achieve graﬁth expectations specified.

Time Schedule: Pretest Adminis&ratignrs Oct., 1976

Pasﬁtestvédministfatign - May, 1976

10




Egalug;ipn Dbjécéivg #& - GQRE.ngfiagiuﬁzi
It is expectéd that posttest performance for 60 % of the treatment
VA_N“_W_gtﬁppwﬁillﬁsurpass,pretgstmperf;rmén:ewby»aﬁu1east~42pointsfﬁhéﬂ’fékﬁ“’“””““
sults of the project-developed inst?umEﬁt to mgasureAmasgé:y of CORE
Curriculum are submitted to analysis.
Subject: All Spanish-speaking BCRMD pupils receiving bilingual

instruction under Title VII funding.

Methods and Procedures: A ﬁr@jec§=develaped instrument to measure
'méstery of CORE Curriculum will be administered to all
subjects on a Pfé*?@sﬁtést basis, The Project Director
will assemble the data in accordance with the fofmac
specified by the evaluator to facilitate data analysis.

Data Analysis: A frequency distribution of pupil achievement

will be prepared and presented in the evaluation report,
Data will be analyzed to ascertain the percentage of pupils
who achieve the growth exéeﬁ;agigﬁs specified.

Time Schedule: Pretest Administration - Oct., 1975

Posttest Administration - May, 1976

Evaluatigﬁrthgg;jvar%ifj_cq1§ggal Her;tggé:_=

It is expected that at least 70 percent of the treatment group will
attain at least the criterion level set for passing subject content when
the pasti test fesultsraf a prajectsdevgioped instrument to assess |
knowledge af,cuitufalgheritsgé are submitted to analysis,

Subject: All BCRMD pupils receiving instruction in cultural heritége

under Title VII funding.

Hethadg and Procedures: A project-developed test to assess knowledge
of cultural heritage will be administered to all subjects on




\<}

a postiest only basis

Rgsultsbaf this test will be

agsambled by the Pf@jéﬁE’DiEéEEéf'in accordance with the

farmat Speflffed>by thg evaluatcr in order to expedite data
anaiysis!

Data Analvsis:

A frequency distribution of pupil achievement will be

prepared and presented in the evaluation report for each level
of the test,

Data will be analyzed to determine the percentc-

ime Schedule:

-3

Posttest Adminiétrati -

May, 1976

Evaluacion Objective #6 - Attitude/Self Conceot:

It is expected that studant attitude/sel
posttest g

1f concept will reflect a pre-
gain which is statistically significant at the .05 level
when the results of the Primary Self Concept Inventory are submitted for

by a correlated t test

All Spanish-speaking BCRMD pupils receiving bilingual {n-

struction under Title VII funding who score belaw the 50¢th

Methods agéﬂf;;;gdures;

The Primary Self Concept InﬁEﬁtary will be

administered to all subjects on a pre-post basis.,

Program
personnel will assemble the raw score data in accordancs
with the format s

pecified by the evaluator to expedite data
analysis,

‘Data Analysis:

The diff

%r nce between pretest-posttest ratio score

means will ke f alyzed for statistical signifiganﬂe at the

.05 lavel with a correlated Lt test
Time Schedule:

at » 1975
Pastcest Admiﬁistratign = May, 1975

12
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Eval uation Objective #7 - Process: o : e e
Thg°evaldaE0f will observe program activity, conduct interviews, and ex-
amine pertinent records to determine the extent of congruence between.

pragfam pfcpasal spé&ifiééﬁi@ns and the agtual implemgntétioﬁ nfvfheil,1

The ev,luatar will abserve activity and iﬁteriew key parsannei te

detarmine strangﬁhs and Heaknesses of the program in arda . to prgvidj =
vrecammendations fer fecy:llﬂg, planning and staff dgvalnmeﬁt these

data w111 be pravided summarily in Ehe final evalgatian prEtt

Bfégyaipa;iggiIq;trumgnts

In order to assess growth on the evaluation objectives, pupils were test-:
ed with eighﬁ‘inSEruments detailed as follaws:

1. CORE Curriculum Iest* These tests vere davel ped by project

) 'staff on éash of three- levels to measure concepts and sk;llS 
related to the BCRMD CDRE Curriculum. Each test QanSists gf
:15 items d4n which pupll responses ‘ n be fatéﬁ @n.siﬁipaiﬂt‘

) rating scale © - 5); (The'aréasrcé§éréa vaf? éacérdiﬁ§>té EEE :
curriculum davelnped forreach level Amang the unlts cov et Ted
sfe family;fgéd shelteglrclgthiﬁg, héalth and hyglgne —
safety, ﬁanngrs,,fgcfeatiaﬁ, transpaftatlon, néighba:hégd,
ﬁaighbéfhagd—ééhaviéf and citizenship.

;2; as a Second Language: Two iﬁstfﬁmEﬂts were chosen to
- ;355555 gﬁaﬁihrinithié area; ”Tﬁé Bil ﬁgual S}ﬁtax Leasﬁfé in
- the Expressivé m§5§<ané>tha Test of Camprehenéioﬁ of D?alg
rLaﬁgqégé (LEQEI i) in the receptlve:mﬁde.
13. .




’Bilingual Syntax Heasure- This East is an inventmfy used ta measure i 'ir;;
',ghildren 5 oral syﬁta;tical praficiengy in Spanish by using natural

fspeech as a basis for maklng gudEEﬁents. Gartaon -type Piﬂtufés Eﬂd

simpla questicns are used to Eliﬁit a pupil's response. The items

and the sccfiﬁg praceduré Lave been develcped to provide a val;d in-

,g

dicator of Dral preflclen:y iﬁéependent of a :hild s Eultural bazka

ground_ar general information, Numerical scores provide a range of

0 - 18,

Test of Camp;eﬁgnsiapuﬁf Oral ngguage;, This instrUﬁenc 1s déslgﬂed

to pr@v1de an’ appraisal of a chilé 8 re;aptive 1anguage abil;ﬁy in -
the early stsgeg of farmal lnstructinn. Ievel 1 caﬂsists Qf 35
itemg ‘to which EHllﬂrEﬂ respand by marklng the picture that represents

what the éxaminér Drally presents. As such it measures a zhild 8

comprehension of,spoken language wit hout requ ir;ngan aral or: WfiEtEﬂ

response cther than the mark required. This test is part af the

Inter American Series by Guidance Testiﬂg Assaciates. Altérnaté’gcfmég

 ;n bath Span;sh—amd.Eggllsh language are pravided{

ESPanlsh Reading Cgmprehen ion: To measure. 1mpravament in this area,"A

‘pragram chase tg adﬁlﬁlster the Pruebas de Destrezas Basicas en Lée#ura,,1

(Nivel Prlmarla Gradcs 1-2- 3) ‘This 1nstrument cnnsi 5 af 125 1tems

des;gﬁed to ass ss ree’g nition of 13tters and warﬂs, wnrd meaning

and reading EGm?IEhEﬂSiDﬂ.»ffhéfSéleEtloﬂ of items, ievalraf content

"and format were thought to be éuitable for Ehe'ﬂcnsgﬁﬁiighispeaking'i

CRMD p@pulatiOﬁ. Since many of thase pupils are of Puertu Rlcsn :

heritage, the choice of pictures and words T presented on tﬂe test

' items were judged appropriate.




‘ f:ﬁathémégigsgrVAghiévement,in'this?aféé was assegséééthfaugh the ad-
N miﬁiétfatiéﬂ'af tﬁg instfuméﬁts! the Stanfa:d Early Schﬂal
Achievement Test (Level 1 and Z) and the Pruebas ‘de Destrezas Basicas'

“en Aritmetica. Level 1 af the SESAT Ma;hematiﬁsfsubtest _consists of

28 1Eems designed to measure- ccncepts genefally develnped infarmally

»prinr to the iﬁtraduction of a formal mathematics pragram. Childfen

:espund ta questians pfeseﬂted afally by marking pictures that répre-

sent tha answer. Ccncepts af number, space, quaﬁtity,.shapes, size,

rweight, ﬂistance, tima, cost, graupiﬁg and mathematiﬂalﬁvocabulary'”'

ep:e nt the bulk of the items PIESEﬁEEd SESAT, 1

o

;,g, consists
of 55 items feprasentaciva of an initial férmgluméthematics-pr@gra@.

In addition to measuring knowledge of the concepts presentéd at LE?ei"‘
1, it provides items to assess facts of additign aﬁd’subtfécticn as

well as problem solving:. Numerals are restricted to the integers 1

;hrau:h 9.

The Prueba de Destrazas Easicas Afitmg;;;a Nivel Elgmental Grades 2 3

_ consists of 93 items designed ta ~assess fundamental cnnaepts of math-

ematics abil;gy to perfafm simple problem 501v1ﬁg and gcmputatigns
involving the fundamental @pgfatiéns with whq}; numbergi The test is

presented in Spanish, The skill EDntEﬂfiaSVﬁéll as the degree of .

mental maturlty requlfed by test pfacedures was Judged ED be su;table

for thg academic and intellectual lavel af the bilingual BCRHD pupils“'

targeted by the program. . : : o : -

A;titude[SeLf Concept: - To assess improvement in this area program-

chose to administer the Primary Self Concept Inventory. -This instru-
méﬁﬁ,VdesignedAta‘idéntify children who have a low self concept, measures -

18 pictorial stimuli: Soc i 1-5elf, Pezsanal Sélf ‘and Intellectual Self. R

15




‘1’Twa separate versio ns are vailable for bOys aﬁd giris,, iﬁét%nﬁﬁi@ﬁsrurh
~can bg given in eithgr Spanish or English ribis instrumgnt'isrjﬁdged'

to be reliable and valid for the bilingual EGRMD'puﬁils targeted by

the program. Eaghriteg depicts at least one ;hila in a pésitiveifoié"
and in a negative role. The child is told a simplg,deséfigéive‘stéryr
about each illustration and is instructed to mark éhe'pigture sﬁawiﬁg
thg role that is most lika himself. . The highest possible score is 18
with a éamaln score of 3 and a faet@r score of 6. A total score of 13"
or lower and a factor score of 4 or lower, is regarded as an ind;cator

Df uﬁdeslrably "1aw self concept.

Véﬁltural Heritage: A project- develapad test Df 10 items on the prlmafy

level and 15 items on the lnEEmedlatE level measures knawlédge and
understaﬁding of Hlspanie, Garibbean and Latin Americaﬂ cultufal'heri—
tages in content areas of histnfy, literature, music, geagraphy, customs -
and tradltiOﬁng The ecriterion set for mastery of COﬁEEﬂE is 5 out of

10 items on the primary level and 9 Qut—cf 15 items er'Eha'intef@ediatg
iéfelrcf.éhékﬁiiinghéi BCRED'?Dpulati@ﬁttérgetéd;’ Béﬁﬁ Spaﬁiéh;aﬁé ”

English versions of this test have been developed.

. Test Admiﬁistratian

ST  pRE-TEST pOST-TEST
Biiinguél Syntax | o 77 v' | 7 .
Measure = _ Sept.- Nov. . May
Comprehension of
Oral Language Oct.- Dac,. : - May
CORE o R 7 ta;érﬁcvf . ‘;Hay
éelfscgnceptv o Oct.- Nov. May : S
Reading VV - B " Nov.- Jan. " ~ May -
iath Deec. May
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CHAPTER JII
" FINDINGS =~

Evaluation Objective #1 éugegliehfeeLe:Seeeﬁd,Leﬁgeegiz,

' Under thie ebjeetive, it was expeeted that 60 percent of ehe pie—pfimery,:
foimery and intermediate pupils weuld eghieve e1re?eetteet gein ef at 1eeet.
two points on the Eilingual Syntax Meeeure end at. Leeet three peinte on- the;if 
Iﬁter-Amefieeﬁ Series, Teet of Campreheneieﬁ of Oral Laﬁguege Level 1, ',Ihisrif

'ebjeetive wee net aehieved for the paaled po 1etien.'ﬁ

Sevenﬁy—ene Spenieh deminent pupile wefe ieeted with the Bilingeel
Syﬂtez Heaeufe on a ptespeetteet beeie o5 ] meeeufe geiﬂe in the expreeeive’
~mode of erel :emmunieetien. Fiftyanine {(59) percent eehieved the geine ex-~ -
~peeted.r By eubgraupe, the percentage ef pupile echieving the expeeted geins
,eefe? Pre-Primary and TMR pupile - 7D pereent Erimery pupile - 62 pereent*'
and intermediate level pupile - 48 pereent. Two ef ‘the three eubgreupe eehiest
gfe”p' gein (59 pefeeﬁt) did not feaeh the ezpectet '; ,t Eer this ebjeetive;,
This failure can be attributed to the 1nw eehievement ef the Iﬂtermediete 7

1evel pepuletien.

To measure program gains in the receptive mode of oral eemmunieetieer
the Spanish dominant pupils were given the Tee' of C empreheneieﬁ ef Drei
Lenguegeben'e prespeetteet basis, Aneiyei of the geine regietered reveeled

enly 43 percent eehieving the thfee point gein expeeted None ef the three

'_eubgreupe eehieved the eriterien set for success on thie ebjeetive .




',\*;’;; ',-, et

Anslysis af thg preﬁest res ults on this messure revegled thst many
pupils Sfﬂféd near thg 'Eéiling" cf this cEst rendering the eriterian set -

f@r achiaving this objeetive Lﬂapprapfiatég,

At that junctuta, the Pr@je:t DirEcth saught to femedy the SitUﬂEiGﬂ o

A-.V

by securing a more advaﬁced form of the test, The publishers ‘were unable ta ;'ij

'PEDVidE the fequired iﬁstrument since Level 2 af Ehis test wag still clagsified

as. experimental pending the resu 1 3 f vali&stian studiesi‘

Tablg'l '

e — = = ax

Distribution of §VréghiqumEﬁ:_§y Percentage ard Subgroup Qf BCRMD ‘Pupils . .

Pre—,“

Grcup Prlmary/THR ' Primary Intermediate Total
Percent Percent Percent Percent
, Achieving Achieving Achieving. = Achieving :
Test N Criterion . N Criterion N Criterion N Criterion
Bilingual C IR N I o o
Syntax Measure - 17 70 29 . 62 25 - 48 71 - 59

- (Expressive Mode)

- Test of Compre=~ : Cee S
hension of Oral 17 59 30 47 25 28 72 = - 43
Language (Re- = : . o , T
ceptive Mode)

For this objective, it was.gxpégted that.gt least 60 per:ent of the
non-E ﬁallsh speaklﬁg puplls fEtElVlﬂg davel@pméﬂtal readlng instruction in
Spanlsh would achieve the folloWLﬂg‘gains on the ?tueba,de Dés;rezss en

. ' Lectura:

Pre-Primary End TMR-pupi at least five points
Primary and Intérmedlahé Puplls - at least ten points
This abgective vas ach;eved by ghe gamblﬁeﬂ group as, well as each subgfaup.

. Orehundred pergent of the Pre- Pflmarv/IHR pupils achleved a gal of at least

five palﬁfs-from prétest zé pgsttEst, ElghtYif;VE (85) percent af the Pr;narj
Vmgfcup and mne'huﬁd' 100) percent of the Intermedlate graup achieved at

L““”*“:”‘leéSt EhE tEﬁ ‘point gain expésteé RgsulES*af:gaLnslatteingd”atezsummarigedwf%%

.




in Table 2,

Tebie 27

Dietfibutieﬂ ef Achievement iﬂ Spenieh Reeding Skille
By Pereentege end Subg:eep of Speeish—Deminent BGRMD Pupile -

_ _Group_ Primezy/THR ____Primary __Intermediate  Total
Percent - Percent =~ . f Pereeee" - Percent
" 7 , ~ Achieving Achleving Achieving = Achieving .
Test . N - Criteriom N Criterion N _ Criterion N - CriEerien»~»E
Prueba de : - 7 , C .
Destrezas en” 9 100 13 85 6 100 28 93

Lectura

Eveleetiee Dbgeetive #3 - Mathematics:
Te evaluate thie eb;ective Spenlsh and Eﬂglieh demihemt Pre- =Primary
rend Primary peplle were edminietered Levels 1 and 2 of the Steﬂferd Early
',> School Aehievement,Teet (SESAT) in Mathematics, Iﬂeefmedietellevel pepils":
were edminieteeed the EfueEe de Deetrezee‘en Aritmeeiee, The pfeteet’rwee E
givee in December 1975 and the peetteet in May 19?5 It was expeeted thet .
at 1eestigb percent ef the Pre- Prlmery group would geiﬁ at least thfee pelﬁE5
on Level 1 of the SESAT at 1eeet 60 pereent of the Prlmafybgfﬂup eeuld eehleve
iet least a five point gain on level 2 of the SESAT; and at least ED pefcegt :{
of the T,Eerﬁediete gfeep weuld_eeh;efe at 1eeet e five pe;nt gain on the |

Prueba de Destrezas en Aritmetica.

This objective was achieved. Eeeh group atte;ﬂed the expeet tions set
for this objective, The reeelts are summer12ed in Teble 3. sixty-seven (67)
percent of the Pre~Primary and TMR pupii ., Sixty-four (64)  percent ef"eherii‘”

'Prlmafy puplls and elxty two (62) percent of the Interﬁediete Pupils fégghed

the ‘eriterion levels set fer eehlevemeﬂt ef this bJ ctive. Qgerall 54 pérgéﬁtf

19 -




" of the"ﬁéﬁ;ﬁngliéh'Sﬁeakiﬁg:pépﬁlatian'tafgétéd bifthé1§f§gr§ﬁiééé§ﬁ§E;§£ed:7”‘“

the gains expected,
Table 3

- Distributfon of Achievement in Mathematics
By Percentage and Subgroup of BCRMD Pupils

- Pre= N , o o
GruuP P:Lmary/TMR - " 'Primary = Intermediate ‘Total

_ R . . Percent . - . Percent Percent - - - Percent -~
s , Achieving = Achieving = Achieving  Achieving -
B Test - N Criterion N Critéfian N _ Criterion N Criterion -
. SESAT ' ) - — ; = =

(Level 1) 18 6.7 - = - i
SESAT ' o ;

(Level 2) - 7 - , 28 f|4_3 - 7% 64

Prueba de ,

Destrezas. en - - - - 26

rAritmeti:g“+Lfn=4.

 Evaluation Objective #4 - CORE Curriculum:

it was expected. that éﬁ leasé sixty (60) p Qé't nf thé Spéﬁlsh damlnant
.mentaily fétarded ﬁupils receiving native language 1ﬂstrueti§n in the content
ﬁf CBEVCQRE curriculum wcuid sahieve at 1east a four- paiﬁt 'pre pasttest galn ;,:
‘on a praiectgdévelaped 1nsﬁrﬁment tailored to Levels 1 2, §f§37gf th; .
rrcurricglumg‘ PfDJECt staff. ﬂevelaped three separata 1evels of a test,tailaiédv';

to the units of in nstruction presented in the BCRMD CORE Curr;cuhxﬁ “Each

te

[¥
"y

t consisted of fifteen (1 5) items aﬁ'which Eupil respaﬂses quld be rated
on a scale rsngiﬁg from GaS 7 Thus, the maximum score that could be a:hieﬁed f!'
9§5775}- Ihe prEESt was ad'i’ steted in October gnd chenber 1975; the pasﬁ-'j*’
test in May 1975;

_ The expectations set fﬁE.SUEéESS,QﬁWEhiS ob jective were achieved by'eech;mlﬁ




"eubg:eup of the ncﬁaEnglieh speaking populeeionftergeted; Dne hundree (IDD)

'ﬁefEéEEref'tﬁe'pfe—§Eiﬁefy and THR”pupile: eightyseight (88) pe cent ef the

' Pfimery_pupile'end ﬁiﬂety five (95) perEEﬂt of the Intermediate pupilereehieve

'Ed-ec least a feerapeiﬁt'gein_on thejCDRE teet. Qvere11, ninecyethree'(QS)

percent attained the grewth expeetetinﬂ epeeified for this ebjeetive. 'The o

results are summerieed 1n Teble 4,
- Table 4

. Dietributien nf Achievement on the CDRL Teet
By Peteentege and 5ubgreup of BCRMB Pupils -

-Pre~- v
Gfeup Prlmery/TMR Primary Intefmedleee - Total

: Perﬁent "~ © ' Percent .~ Percent  Percent
Achieving Achieving. Achieving . Achieving

Test ) N . Expectetleﬁ N Eypeetetien N E?pectatlan N Ehpeetstlan o

C.O.R.E. 16 100 26 88" 21 95  63. 93

[T

'-L wledge was ,d

Evaluation Objective #5 - Cultural Heritage:

It was expected that at 1e ast eeveney (7D) pereent ef the Primary and
Intermediate Spanish and Engliehsdeminent pupils receiving instruction iﬁ;
cultural heritage would attain the criterion level set for mastery on a pfoj act

e~eeeeee'k3ew1edge of ecultural hefitege edmiﬁletered on a past—;%

rr

eveloped - test

'teee—only,beeis. A epee;eily-ﬁe'ie'd instrument to measure eultufel herltege',jh

‘M‘

Eefed he terget pepuleﬁioﬁ in May 1976 The level eetev:

for meeeery for the Primary level pupils was six out of en items eerreeely -

veneﬁezed;vfefrehe Intermedia ate pupils, nine ef 15 items was considered ﬁeeeery

Analysis of the posttest res sults eheued thet e;ghty—nlne (89) pereent ef

=

oled group achieved the expeeteﬁ;eﬂ,eet for this objective. Thus, ﬁhie’

(]

the r

Ej_ -tive was achieved. ~ Table 5 summarizes the results,




Tabie 5

.Dggg 1bution of Achiévement in Cultural Heritsge Knauledge N

By Percentage and Subgroup of _BCRMD Eypils o

R - P e T —
_ Group Pfimary/THR - Primary . Intermediate Total
‘Percent = Percent . ;'Péréenﬁ;_ ' Percent
o 7 ~ Achieving = Achieving Achieving  Achieving
Test N Criterion N cCriterion N Criterion N Criterion -
Cultural B Co o ' : S S B
Heritage 3 100 - 57 91. 46 - 85 ° 106 89
Evaluation DbjEctive #6 - A;;itude/Self ancgpt'
Itw é expected for thlE gbgectlve that thete wauld be a statlstically_

s;gnificaﬁt 1mpravement in puplls' attitude/self esteem when results mf the

W"""‘

F- R

Ptimary Self Eﬂﬁﬁeph Invantary were analyzed Wlth a cnrrelated t test, ?h

Dbjective was achlpved “The p:etest EWES'admlﬂlstEféd to 211 Spaﬁish—daminant;f;T

pupils targeted by the program in October- and Ncﬁeﬁbef 197512 Thé pnsttesﬁi'
was admlnlstered to those Puplls SEDriﬁg belaw the SOth percent;le in Hay 1976
The mean galﬁ ach;eved was 2 5 palnts on a test with a maximum score af 18 f

'This-gain was stati ; éally sigﬁificant at the .01 level

Sﬂﬁﬁérizéd in Table 6. Althaugh some of thls grcwth can b
gressiaﬁ Eﬁfects 'since the upper half of ‘the target pnpulaﬁimﬁ was n@t?inﬁ
cludedin the pnsttest it wauld appear that the aztual maan gain cf alﬂast o

three (3) pcints on sush a scale is educatlanaliy Slgnlfiﬁéﬂt Ta assess e s

this ngect;ve next year, hawever,»it is fecammgndéd that a ﬂifferentvinstrué h

ment be used to screen the pu?iiérwithrlaw self concept prior to administering .-
the measure selected to assess pre-posttest gain., ;




Test N X __ spx_ Y ~ Sby tratio ___ p

uy

Table 6

PfEEPDsttest Means, S;aﬁﬂgfd Deviatiaﬁsggnd Resﬁitsbdf

 Correlated t test for BCRMD Pupils for Attitude/Seif Concept .

. . = :iiizggﬁi“ii“?ﬁégﬁéégjf:i'7'77C§fr§iéteé ) R

Primary Self

‘Concept 35 11.0 2.4 13.5 2.4  6.89 .01

Inventory

Eggluatign,pbjggtivéﬁ%?ffwgrgééssz’

This'abjeetive was to determine the exténtﬁaf'cangruénﬂg between program

implementation aﬁd prggram prﬁposal specificaﬁians. - In addition, thé eﬁélua?,,

‘tor was required to observe a jgtivity and interview key personnel to determine

'stféngths and weaknesses in order to provide recommendations for recycling,

. planning and staff devel@pmenﬁgu

. On the basis of observations, interviews and examination af‘p:agrsm're ards,:j

the evaluator concludes that there were no substantial deviations from the.

proposal in the apéfaticﬁ"of the project. The pfagfém'ﬁas implemented substan-

1 ,foliﬂwing-

tially as ?'apcsed in terms of- staffing, gurfiaulum davelapment, tafget popuir

.- lation ;,—testing,.staff training and:parént arientatian and involvemeﬂt.;

Time lines to aﬂhievE'vériaus process goals werevéubstaﬂt1511%iaahefed;ta;' ~5»

Among the activities conducted sucgessfully by the pf@gram staff were tha

1. Prcject Directar L
.. = provided pre-service staff arzentatinn

-.-coordinated testing program and placement of ahildren
- gfganized regource Yoom s:hedules : :

.= coordinated 29 in-service staff warkshops 7 o v 7
- held individual conferences with all-staff members S e e e D s
- coordinated 3 parent workshops in each project staff ' ' S
‘= gupervised on-going program implementation




&

2,

4‘

371‘

5.

6.

@

Curriculum Specialist

~ = completed initial draft of bllingual CDRE I curriculum

objectives and content

- researched available materials and consulted w;th lucal

curriculum development projects in conjunction uirh tha
writing of the bilingual CORE curriculum

- - provided auggaatiuna for language arts activitiaa in the

. elassroom

=~ visgited projaut unita to obtain input for cut riaulum davalupa o

ment :
- provided auggeatiana and guidalinaa fur curricuiun aracticaa
" and material usage at project staff workshops v
- held one parent workshop at each pro;aat school ralatad to
: :urriculum davalnpmant

Taachar—Trainar s ‘

- visited project aitaa, ubaarvad ataff mambara, and hald
training sessions with individual staff members on an on-

.- going basis

- organized staff workshops. ralacad to taaaher training in tha"
.areas of Reading (Spanish), E.S.L., and Math

- prepared guidelines and auggaatiuna for the use- of- tha Harh
Readiness Program in the instructional program

- attended workshops which provided training in the use of

- videotape equipment (for future teacher training purpoaas)

Resource Room Teachers and Paraprofessionals

- attended 29 professional workshops and 3 parent workshops:

- used behavioral objectives to-develop lesson plans"

- demonstrated effective teaching of the bilingual CORE Curriculum,
lLanguage Arts, Mathematics, English as a Second Language- and o
Cultural Heritage N

--demonstrated- affactiva uommuniaatian uith paranta af participating

~ pupils

-~ effectively utilized inatruarinﬂal materials. provided

= provided for individual needs of pupila thraugh amall-group and

individual inatruction

Bilingual Spaaah Iaaahar

= conducted on-going weekly amallsgraup and inéividual apaach rherapy

and language development instruction in each project school

- provided four teacher. training demonstrations at each prujact school

- held one parent workshop at each prujact school to familiarize
parents with the speech prugram and to dasariba acti atiaa far
helping children at home

‘= conducted two vworkshops with the prajaat staff :anaarning (l) tha
use of rha Laaguaga Maater pragram aﬂd (2) the problam of aturtaring

Biliﬂgual Taa:har in Suhool and Cammunity Ralationa T S

- egtabished individual- contact with parents of partiaipating pupila via -
. home visits,: talaphana calls, letter, school conferences. -

assrahliahad communication with social service ~agencies in aach pra— L

s+ jeet school “area for- -purposes of- pupil and parant referral . o

- established gnegoing. cpmmuﬂiuatian with BCRMD classroom and: biliﬁgual f?ﬁ
resource room teachers regarding mattara ralatad tu pupil guidanca i
and - school=-community relations.- : = : :

- recruited parent-members for the Prujaat Adviaary Ca

© “agsisted in the coordination of committee meetings
- = provided parents with employment. informatiun and - opportunitaa

- planned three parent workshops" in each” prujaar auhaal "and ‘two pro=»;l
' Tfaasional davalupmant aativitiaa fur pro;aat ataff o




F

o @y,

= recruited pa:entsmembers fnf the Prujuut Advisury S
- - Committee: and assisted in the cnardinatinn of cnmmittue e
. meetings
= provided parents with emplnyment infnrmutinn and
‘opportunities .
-.planned three parent wnrkshnps in each project school
- and two prnfessinnal develnpment autivitias for prnjeuﬁ
staff : - :

As a tesultiuf intg:#iéws withipfnjeut SEuff nud angl?sigiuf“fenpnnées*
‘ltu a quustinnnsifé rgturneé;frnu péfsnnnul at énuh nf éﬁg fuutlnrujeéu,siEESQH
§herfnlluwing upiniuns neferulinited: - . | i
A Ee:cuptiunsvufrthe nusé inpnftantrgspeuté uf'thu;nrngfau uhich uunufi¥ i
butud to suucésshwerué o L - o
i”teachurspafaffnfessinnalrtuam'in the fésuufug_rnum
- use of uhe naﬁiﬁg'languagéltu,pfuvide t:aining'in_réuding
and arithmetic
- the supportive séfﬁiees and training pnuvidgd'byrurujezﬁ
staff o |
.=~ the uummuniuatinn with regula: BCRMB pefSanel in uach 5. hu 1
' ,fr o érthe uummuniuntinn with Hiupanic parents nnd their resultunt N
invulvnment>in'suhnnl aetivities and wnfkshnps |
= use uf bilingual instru:tianal materials =
= the p:nvisiun fur intragcultunal adunatiun and Ehe ennunmiti 7;
'ant invnlvemént nf nun bilingual ulauses in tne prngramﬂr
,,BF.: The mnsf inhibiting factors to~ prug;am suc;ugs”elieitudmfrnn,n§§§unnul'
at the)fuuf,grujeé gi:es wereﬁ

heternge :n, uuping uf luvels uf BCRMD participants

- lauk of spa: p 'ided fur the bilingual resnufce room
'(twﬁ schnuls)

- 1°gi5ti¢3 of thE pull-uut resource room apprunch Fr L,

}‘C;l The inst fuutinnal practices considered most exemplary by respondents -

" were: 4 ,
;“—:extensive use- nf individualized and small gruup instfuctiun

25




;,}»Jféggjfagif

i
E
L uge ufrthe elé ic éppraach and _varied bilingual materialé
| fﬂf fgading iﬁétru:tian  ; '
T = the ex;ensive tastiﬂgrfaf seléati@ﬁ and evaluatian ﬁufpuseg RIS
D Amang éhe feccmendatiﬁsns fur the pfugram 8 aperatiaﬁ in the caming -
ryesfrwere: E . ' ; o

= expangion to more sites

BT ,'érﬁgaviéiﬂn Eg inv§lvé regular BCRMD staff in the”in%service,;'

t wQ:ksHapéfi'

% inzradu;tian §£ a teamﬁteachET appraach where anvEﬁglishv
:”manplingualrye her and a bilinguai teacher wauld work .
together | .
'i EhEVESEEblishmeﬁﬁbaf éeifaeﬁntéiﬁéd élésées with»pfa#isicﬁE f~T
far integratian gf Englishuspeaki;g aﬁd ncn-Engiish speakingii;

'*childfen of close age and menta* abilities,
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CHAPTER IV

On the basis o7 the evaluation findings, it is recommended that this
program be refunded. The targeted bilingual CRMD pupils achieved the Eﬁpecti
ations on five of the six objectives where pre-posttesting was invelved.
Success was achieved in Spanish reading, mathematics, CORE curriculum,
cultural heritage and attitude/self concept.

The only objective in which pupils failed to achieve success was in
lEnglish as a Second lLanguage. For the expressive aspect of this objective,
two of the tﬁreé subgroups achieved gi:ccess while the intermediate graﬁp dié
nét, F@f'the,feeeptive part of thié abjéetiﬁe, tﬁe program administered an
iﬁapprapfate ievél nf thg'testrta maﬁy”af the pupils precluding success at
the outset. 77 -

Dﬁithe basis af or.-gite abservati@n, conferences, interviews with ér@jeet
perscnnel aﬁd questionnaire findings, the following conclusions can be made:
= The progran was implemented subsiénﬁially ag proposed,

Time lines were adhered to and enabling objectives were
being achieved on schedule.
- Project staff assignments and responsibilities were clearly
delineated and implemented. i
- SeiEEﬂiﬁg and évaiuatiaﬁ of ?upils'wefg conducted by project
staff. | |
- There was-a wide range of learning activities and teachingk
stfategiesbtalachie¥e cognitive and affective objective: .
- insserv;ee_tfaiﬁiné ﬁéérgampfehensive and=th@faugh; Nen-
’pfagfém persaﬁnei at pfﬁjéet targeted écha@ls wefé'fsva:ably‘
impféﬁiéﬂ and expressed a desire to be invalveé witﬁ'biliﬁgual

rtrainiﬁgi R '2;7
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- Parental involvement was implemented successfully. Parents
at each of the four schools participated in three ieries of
workshops presented by the Project Coordimator and bilingual

staff specialist

- Field training and curriculum development were well intergrated
via in-gervice training workshops. Staff was ablaz to increase
their teaching strategies and develop innovative approaches.

= Culturgl hetitage activities, whe:ein Spanishadaminaﬁt and
sulted in a growing mutual respect and interest in each other’'s
cultural backgrounds. The enrichment provided opportunities
for the projeect to interact favorably with rgguigf BCRMD per-
sonnel éstabiishiﬁg a mechanism for increased parental involvement
ﬁnhanced community relstions were created through this component

of instruction.

28
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CHAPTER V

RECOMMENDATIONS

The fallgwing recommendations are based upon on-site observations and
interviews conducted with project personnel as well as analysis of qﬁgstiﬁn!

naire responses and pre-posttest data:

1. The program should berggntinued at the pfesent gites and
expanded to additi nal sites provided funding is available.
The éféjeat resource team of a Bilingual Teacher and Bi-
lingual Paraprofessional installed at each participating
school has proven successful. In view of the wide-a age-
range compoaition of BGRHD biliﬂgual classes, this team
!appfaaah 1s vital to previding effective individual and

grouped instruction.

2. Additional sites should be equipped with the audio-visual
aquipﬁeﬁt and instructional materials that have proven so
sucecessful in the implementatiﬂn of the Bilingual BCRMD

Program. -

3. Consideration should be given to pfgviding additional
regource persanﬁel to strengthen the program. The pr@gram's
implementation would be greatly gnhan:ed by the services of
an ESL Resource Specialist, F;mily Assistant and a Guidance
Counselor. |

4. Eggause of wide range in age and abilities of the targat
papulatien aﬁd the lagistics invelved in the present pull-

autatypa Tesource appfnazh the fagram.shﬁuld conagider

| GRHD ;135325.7 ?erhapsra teamiﬁgaching ff ,VEmeiﬂiﬁg

]
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a Bilingual teacher with a regular BCRMD teacher could be
uged. This approach would enable Spanish-dominant and
English-dominant pupils of similar age and abilities to

be grouped together.

Due to the large number of objectives, the testing program_

structional time and progressing beyond the proposed
pretest interval. The program should reduce the number

of objectives and review the testing instrumentgtian

with a view toward increasing instructional time avdilable.
Both ESL devices used should be replaced. The Bilingual
Syntax Measure emphas;zes grammatical correctness which

is not a kéy discriminator of language facility for the
menﬁally retarded. In addition the ﬁeading and mathematics

tests used appear to be too difficult for this population.

30
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" IN-SERVICE STAFF WORKSHOPS (1975-1976)

#110/2/75 ~ Planning for Future Workshops
(Planning Groups)

#2 | 10/8/75 Pre-Test Administtétiéﬂ

13 1@/15/75 School Status Reports

#4  10/23/75 Project Record-Keeping

#5 10/30/75 Aspira Consent Devree: Assessment
: of BCRMD Pupils

#6 11/6/75 Discussion: "The Bi-dialectic and the
Bilingual-Bicultural Seene"
"What is Bilingual Education and What
Makes a Bilingual Program Work?"

(articles)
#1 11/20/75 Math Readiness Program
#8  12/4/75 Regional Cross-Cultural Training and Resource

Center (RCTRC) :
Teaching Reading in Spanish

#9  12/11/75 Evaluation Design
#10 12/18/75 Spring course work
#11- 1/8/76 Suggestions for uee of instructional maEeriéls
#12 1/22/76 Regional Cross-Cultural Training and Resauréer

Center (RCTRC) : English-as-a- Second-Language

#13 '1/29/76 Consultant: Audrey Riccio, Hunter College-
"Individualizing Instruction: Diagnostic and
Prescriptive Teaching"

#14 2/5/76 Consultant: Dr. Joshua Fishman, Institute for
Advanced Study '"Sociolinguistics and Bilingualism

#15 2/6/76 Film: Mental Retardation

#16 2/19/76 Workshop Planning Groups .

M7 2/26/76 Visit to: Avard School (Private facility for

' handieapped :hild:eno .
#18 3/4/76 TESOL Canventian (Americaﬂa Hatal)
>#19 3/11/76 | 'Prﬁgfam "Pfablems"/Suggestians for Gaﬂﬁiﬁugtian. '
' Proposal : IR .
“#20 3/18/76 - Consultant: Dr. Herbert Goldstein, Yeshiva University -
‘ "The Social Learning Curriculum" - T
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#21 3/25/76 - = Consultant: Dr. Nancy Ayaia§Vagauez;'ieach2fs
College =~ '"Retardacion Mental"

#22 471776 Speech Workshop: The Language Master Pfagfaﬁ
: (Lydia Pagan@

Eénter (RCTRG} Hath

#23 4/8/76 Vigit: Santillana Publishers (Reading and Math aeries)
#24 . 5/§/75 Indiviﬂuallzing Instruction (Staff Presentatian)
#25 5/13/76 Vigit to Puerto Rican Family Institute (c@mmuﬁity
gervices)
426 5/27/76 Curriculum develpment: Speech and Language:

"Stuttering:" Individualizing Iﬁgtruetian
(scaff presentations)

#27 6/3/76 Reading Instruction (staff presentation) -
#28 6/17/76 Endaterm group work activities: Newsletter,
: Evaluation and Progress Raparts Seminar
presentation
#29 6/24/76 Informal Staff evaluation and suggestions
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