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- Assessing Parental Competence 1n Home Settings

Never in the annals of history has a nation been so aware of the
needééf ite children (deMause, 1974). GSince the mid-=1960s, studles
which have focused on the educational aspect of children af'lawer'saéi@i
economic groups have progressed fz@m a concern with "educaﬁianalrﬂafia
cits" of these éhildfan to a concern for producing competent children
in the 1970s (Frost & Kissinger, 1976). Early pfégrams have ;ancéatiaﬁ
ted upon improving children's intelligence quﬁtients {DiLorenzo, 1968;
Deutsch, 1976; Elkind, 1973; Gray & Rlaus, 1970; Hines, 1971; Nimnicht,
1970; Bereiter & Engelmann, 1965; Vaﬂpéﬁiet, 1969§,Weikart, 1970;

Spicker, 1969), as awareness of the I.Q. as malleable and dynamic

duriﬁg‘zhe first few years géliife éas accepted (Huntg'lgﬁlg Bloom,
19643. Researchers have evaluated the ggﬁpﬁnenzs féf iﬁtelléctual,
Eagial; emctional, and physical development that have been used

within the programs--especially thase for the three~to five—yéar—alé.
:Ehaugh ggiﬁa seemed to wiﬁ; out within several years following the
involvement of the child #n these educative PfQEESS%E? general agree-
nent that the processes were able to produce change while they were cn-
going was féaehed (Steele, 1974).

:Thé most significant conclusion synthesized from the research of
the sixties seemed to be that the family 1s the most effective means for
eliciting and sustainiﬁg the development of the éhilé (Brsnfénbfaﬁnér,
1974; Moore, 1968). This 13 a diffieult result for eégcatﬂrs ta]faée.

“In Galsmaﬂ?é'(lgﬁé) monumental sufvey‘af'the£Uniged Statec' educational
'giaystem;-hé réézhed,arsimilar'caﬁélasiéﬁ%%tﬁe schaai é§nngt'makgrth§ '
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difference in the child's life that is made by the familial:influences
during the hours when the child has not been in formal schooling. We
have come to the same evaluation of program:impact upon the younger.child
as that assessed regerding the school-aged child--the home/family is the
crucial factor.. |

A second counclusion has emergéd during the early seventies. As
imp@ftént'asrtherthrEEEEQ—five age span is in the growth of a competent
child, the first three years have aven greater :importance. White (1975)
drew a convincing picture of children as having developed a social con-
tract with the primary caregiver by age two: ;

He has acquired most of the social skills- that he will exhibit

at the age of six. These include getting the attention of

adults and holding on to it, sometimes in very subtle ways.

They include_ using the adult as a resource to help deal with .

problems; expressing affection and hostility toward adults in a

variety of ways; a budding capacity to direct the adult in various

activities, and exhibiting fantasy behavior on an interper-

gonal level.
Schaefer (1370) reported finding low levels of intellectual functioning
in disaivaﬂtaged*childrenJasFéariy as three years of age. Moore (1968)
concluded from analysis of longitudinal data a relationship between
parent behavior with the ehiid of two and one-half years and the child's
iﬂtelliEEQEE_tsat scores at three ﬁnd Eight years afiage. Wachs, _
Uzgirig, and Hunt (1971) found differences in intellectual functiﬁﬁiﬁg
betweéﬁvinfants as early as seﬁen éﬂﬂtbé of age that might be rélévant

to deficiencies that appear at later ages:
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Though the authors hold to thérpcsitign théﬁ en?iraﬂmégtai o :7Mﬁzjt%_,

factors such as degree and nature of stimulation are

most relevant.tg these earlyrintelleetuai differences, this

does not rule ocut an interaction with other variables. . . .

Deficlencies in performance are appearimg at a very early agé

indeed. , . .This may mean that such programs as E&gd Start

may pgigetﬁing to these ‘highrrisk' zhildrén much later in life

tééé-theg should be, perhaps three years too late (p. 308).
For the child who has or mayhave-dev@lopmental delay, intervention in
infancy may have éven greater significance (Diamond, 1971; Freeman and
Thompson, 1973).

Understanding the impact of fanmlily eﬁviﬁﬂmeats upﬁ;n the child
has become a major lssue of the seventies. The question becomes "How
can the faﬁily become Evén more involved with the child's total pro-
gesﬁés from birth onward?" (Freeberg & Payne, 1967) Of course, the
family of whatever size and makeup 1s involved by some means with the
infant or else it pefishesi Parent, usually mother, involvement has
, Eeeﬁﬂthe éfitiﬁél-féeus in éttémﬁté tﬂ impf@ve the iﬂfant'g ggpabiliéiés‘
in a nﬁﬁEéﬁ of prﬁgramswféfay;»iéfié LamEié éﬁ 31;3'19%3; Lazer eé &1;;
1970; éﬂfdan, 1975; Levenstein, 1971; Leler et al., 1975; Badger, 19?1).
Parent activiﬁy with éhg child im each of theae programs wés baséd upon
assumptiansréhat parents influence the ﬁevelapmen: of children, that some
parents lack knnwleégé or skills in teaching, and that one can inter-
vene}in the home to cﬁaﬂge pa%gnﬁal'ﬁehéfiét and improve the level and
achievementvﬁf children. Erénfenbtenﬁer (1974) analyzed the effective~
. ﬁess of eaflyriﬁEEfventidﬁ prégrams_ Substantial initial géins were
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found in studies of interventions in both group anrd home-based settings.
Results showed that when group intervention was discontinued the gains
also ceased and the:effects of the inéerventians seemed to regress. How-
ever, after home-based intervention programs were discontinued, gains
continued to increase and were still recognizable three to four years
later. ‘

The goal Qf'rea;hing maximum potential of the child appears to be
dependent upon awareness, gEsarvatiaﬁ, and levels of interaction with
the very young child by the members of the family (Baumrind, 1970;
Becker, 1962). Whatrimpaet su;h awareness, observation, and interac-
tion has had upon hhe child is subsequently known when the child en-
ters school--perhaps as early at the presentrtime as three years of
age (Bing, 1963). Since developmental delay does occur within the
child's capacities ta,functi@nvﬁgtiﬁaily by three yeatsraf age (Bloom,
1964), the study of how to aid the parents and other family members in
promoting the maximum development of the child during the years from
birth to three is veeded (Caldwell, 1973).

Several researchers have challenged that the most pressing issue
in the field of child development is to analyze further the ecosystem
of child and enviromment (Schaefer, 1974). Caldwell directed attention
to the need "to undefstamd better the fmpact on the child of currently
existing natural environments" (éaldwell, 1973).

Some effort has been made to understand:thisrimpéctcﬂ?the child's
ecosystem upon his levels of development earxly in life (Blank, 1964;
Lewls & Wilson, 1972; Escalﬂna,-lg?E)g Yarrow (1975) studied six-

month~old infants in thelr natural environment, their homes, in an




Lmo

attempt to determine the relationships between various ""dimensions of
the environment" upon the infants’® “é@cial, cognitive, motor, and mo-~
tivational characteristics." Lytton (1976) concentrated upon the ecolog~

ieca

[

socialization of twa%yearﬁold males, and called for additional .- .
studies that would name éanéistently specific "Parent-Child" interac-
tions. Collis and Schaffer (1975) focused upon the interaction processes
of infants/mothers/infants visualization patterns, and pginteé out the
| neeessitﬁ f;f:aﬁservatianal techniques that would record such rapidb
and minute interactions in order to understand the impact of early
1éafning environments. Laosa (1976) concluded that interaction patterns .
of llexican-American and Anglo mothers with thelir children were dis-
tinctly different—-more dependent upon cultural factors than upon lan-
guage discontinuilties.
Problem

Because of the need for study of children under three years of
age in their natural environments (Yarrow, 1975; Caldwell, 1968), in
1974 three investigators* decided to pursue the possibilities within
a research project entitled, Tech Assessment  and Development for the

Preparation of Optimal Learning Environments (TADPOLE).

* 4 HemEérs,gfiﬁhe faculty at Texas Tech University, Lubbock,
Texas—-Connie Steele & Betty Wagner, both in the area of Child Develop- .
ment, Dept. of Home & Family Life, College of Home Economics; and Sue
Kiniry, in the area of Special Eﬂucétian, ﬁgllege of Education (now a

faculty member at North Texas University, Denton, Texas).
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The geographic area offered a unique population living in the
Southvest Unité& States. Most of the parent-infant interaction studies
as well as intervention programs CSéhaefag, 1971; Painter, 1969; Gordon,
1970; Levenstein, 1970; Karnes, 1970; Lambie, Bond, Weikart, 1973; .
Forrester et al., 1‘371) have be.en developed ami canducted in the narzherﬂ
and,eaate:nr predaminantly urban, sectors of the United States (Wagnaf,
1975). Cole and Brumer (1971) emphasized the need for determining com-
petence of a cultural group according to the situational context. He_r ‘
asked, "Will a familynarientad program developed in urban areas of the
north and east using a Negro and Caupasian sampie be effective and ac~-
ceptable in a semi-rural, sguihwéstern region, such as ours, where twenty
?ar;eag; of the population is Mexican-American?" We decided that i,ﬂ or-

~der to entertain the idea of developing appropriate programs for pafenﬁ
e&ﬁzatién in this region (Leler et al., 1975) our decisions should be
based upon the collection of data from natural environments of Lubback's
population. = Any subsequent program development could then be designed
to accommodate ftself to this regilon's ethnic patterns and vglues.

Collection of data éf the child funeti@ﬁing'iﬂ local environmental
settings included the homes of three major ethnic grnups——Angla, Black
ami Ghicana (reprégenting approximately 70%Z, 10%Z, and 207 of the papula—
tion raspegﬁivaly)i, We @andered—whather or not cultural differences |
existed within the homes ‘that Would. make a difference im the child's
learning proclivities by the time he/she reached three years af age.
1f né difEEEEﬂgeé ﬁeze evidenced, iﬂstfﬁcﬁignal strategiesvfar ﬁse
with pafeﬁt programs and parent invovlement in local day care centers
could be EEﬂeraliged according to the néedsdécfassrgultufil-lines.,
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7 Sééggélgii?ezwgptga to determine whether or not parents of develop-
mentally delayed children exhibited significantly different levels of
competence from those of parents of so-called "nmormal" children. Rutter
(1970) suggested that mothers of mentally retarded :hiiifea mxy have
been shown to differ in their attitudes from the mothers of héélﬁhy
_ children. The period between birth and three years of age provides
an optimum time far;:haﬂge and improvement if physical, social, emotional,
and/or intellectual difficulties are discovered or diagnosed in the child.
during that period. If either parents of "normal" children or parents
of “dela?ed" children demanstfaté& teahﬂiquesrfar rearing théir'ehild:en
that were significantly égéiplﬁf?; we reasoned that these models could
be used in Subseguent parent education programs regarding care of the
chiiﬂ}birﬁh talthree developmentally.

In the third place, the authors asked whether or not the age of
the child to be studied related to parantal competence. The conceptual
approach that chronclogieal age was only a écﬁcern in designating the
child as either '"normal” or "delayed" was assumed. Therefore, the
"age" of the child developmentally allowad the competence of the sample
§arént pcpulaticn tapbgrviewed at five developmental levels ﬁhethet or
not the parent's child was "normal" or 'delayed':

TADPOLE Research Levels . Developmental Level

1 ' . (a) birth to six months 7
II ' (b) six to twelve months
111 ‘ | '(c)vtﬁelve‘ta 18 months

v . (d) 18 to 25 months

<

(e) 26 to 36 maﬂéhs-



Sample

Number, Ethnicity, and Age Groupings

child in each family specified as having develcpmental ageé between

birth and three years. Fifteen of the children were asseésed to be funec-
tioning at the developmental level considered to be the norm for their
chronological age, and fifteen of the familles .aele;ted had children

who were designated as functioning at levels indicating devéiapmenéal
delay In one or more aspects of growth. The sample included children with
biological, medically identified syndromes as well as developmental

delay that apéearad to be due thenviraﬁmental and familial’intéréeti@n
deficiencies. The pairs of nafmaladélayed infants were selected ac-
cording to ethnic group, providing five pairs of young children from each
of .three ethnie greu?si The five pairs were matched according to levals

of development with one palr demonstrating abilities between birth to

¥

&ix months, six to twelve mgntﬁsg twelve to 18 months, 18 to 26 ménths;

and 26 to 36 months. The TADPOLE sample is summarized below:

TADPOLE SAMPLE = N=30 - NORMAL | DELAYED | _ TOTAL _

I~

ANGLO = Spairs | n=5 tm=5_ - | _n=10

BLAGK = 5 pairs ‘ n=5 ' ~m=5 _ n=10 _
CHICANO = 5 pairg n=5 | n=5 | m=10__

Total = 15 palrs. ' m=15 ' m=15 1 = n=30

Socio-Economic Status

Dufing recent years iIntervention pfcgfams have been provided for -

10 .



Ehildfé urpcted to be from low soclo-economic status (SES) families.
Usually the programs have been developed without detailed knowledge of
the factors within the environments of these families. In order to ob-
tain some clues regarding the enviromments of low SES families, TADPOLE
made an effort to find families that would fit that designation as well
as the other demographic characteristics outlined above.

Ve were unable to obtain a sample that could be classified as low
SES according to a standard scale fat classifying soclal and economic

status of families such as the Hollingshead Index Df.SE ial

W'U\
Q

osition 7

(1956) . Furthermore, we detectad, as did Yarrow (19?5) in hi' study
of Negro infants, strgng indicatians that father s educational and oc—
cupational levels Wéfé>ﬂét a direct index of significant énvifanmeﬁtai
conditlons. Althcugh not a part of this study, TADPOLE investigators
concluded that the pfiﬁary caregiver's expegtati&ﬁs farrs 1f and child
for filling of current and future needs were a much stronger force in
the development of the child than financial, educational, or'accupa—
tional levels.

In the TADPOLE sample of thirty families the primary caregiver was

,(a) the mother in twenty five familiés, (b) the father in no familiéé,

(¢) the mother/father apparently equally in two families, anc ‘d) the
grandmatﬁer in three f,m;l;gé;'

‘The homes ranged from a spargely furnished living room/bedrqamf
bath. feiétally'subsidizeé housing apértméﬁt accupied by f@ufteanrpersaﬁs
to a maderately fufnished thfeéabedfcam, singla rgsidenee iﬁhabited N

by mathe:/father and son and daugh;e:. Though many hames were small,

and meagerly furnishedﬁrsqme were extremely sub-standard in cleanliness,
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while others were well-scrubbed, neatly arranged accommodations.

ﬁhatéverrthé condition of 1ﬁeArEéiéenee wien first visited, it seemed

‘to remain in similar condition th;aughaut the viéegtgpiﬂgs.
Procedures

Method for Rggg:éinng§§gr?agi§ns'

Of major concern was the selection of a method for recording andr
"analyzing the parent-child interactions iﬁ'natural sitﬁatians (Yarfaw,-,’
1963). We were interested in féptuting, if possible, the processes

' that might be both verbal and non-verbal, giraet gnd inéirezg,rgﬁanging
and static during séqggnces cf events. We rejected the passibiiiﬁy tha§
lintéfviéws with family members would substantially reflect ﬁheée dy-
namica., We selected abservaﬁiéﬁ in the hame’as our mgjaf ﬁathadoiagy to
be recorded by meaﬁs of videotapings (Weikart, 1973). This méth@d
-didyhave a number of disadvantages--not the least of which was its magﬁitsb,
u&e during the codings of thousands of feet of videotape . This problem
was @utweighed, however, by the fact that it reflected seqﬁeﬁces of
interacting behaviors és the gameré panned from mother to child and
bahkrtg mother or other family member involved in the event, suggested
as one means for being abla to draw iﬂf%ﬁéﬂﬂéé among va:iables_fcﬂg,
1975; Freedman & Kellér, 1963). 1Its use allowed the investigators
and those making evaluations @f paréntal eampéténcértg'view agérreview:.'
the agtivities recorded on videatapé_againiand'agéin'in order to vérify
one's own ag anathgr's conclusgions. Such a préceéure is especially use~

- ful ﬁuﬁimg the lack erﬁfart aetivity_af vetbaliséién on tﬁg part of tﬁa

very young child who has not fyét:aequitad mobility or expressive lan-

guage.
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11:::11,51 -

Furthermere, we became ccgviﬂced that videataping ean be a’réliable
’nbservatian tncl;, Iﬂ visiting the hames, at Eimés gﬂaﬂnnunged, par—"
*.ticularly wﬁéﬁ'ﬁé tglephane was‘within.the hﬂméiﬁﬁEPEIEEivEﬁ.thé'intEZ§v.f

actiaa patterﬂ f'ﬂh fémily embers while aff aame:a. : if theée hsd:;

saemed tu be substantially different frem what was subsequEﬁtly abse:ved'"f"~ .

VvQﬂiﬁngfE,'%EDdiﬂgS Gf behaviafs'weuld have been adjusted— but'at no.
i~tiﬁérwas this the 'és Fiﬁally, the family members viewed the video~
i tg es aftar their - ueing campleted in arder to be fElEaEEﬂ fcr use in
prggtams of va:i@ua types* iE aisa pravided the family with assufange-
' Lhat the h@me, activities,—languagé, and ather iuteractians were

"o, K." for public viawiﬂg of ExQEtpts._ Only one ﬂf the thirty familiés
asked that any part of their tapesgbe deleted; we we:e ‘unable ta,ﬁisce:g
\the reason for the deletfon fn that it imvolved momentary glimpses of a
: tEﬂéjeaie§1§vwE§ had;entérgﬁ thgm?gcm,,aﬂd, from guﬁ paint}ﬁ§f§iew{_»

'Eid not comstitute a eriticalvvariablé§;af-égutsg, éhis'gnﬁclusign 1s

, puzély subjective one, ~
| .’ One: nther difficuity in ;siﬁéméﬁis methadalagy Q;curred Duriﬁg
the first ten tg twenty minutég of the first gf six to aight viﬂPDtEHPE
that were filmed Ef each fam;ly, gome absérver prasence" effécts (ng,

1975) cauld be natad as the infant sat and Etared did nat ‘move abaut,,;

o did ‘not talk,gf':éspand to ather family membe:s and/gr as the primary -

Egiver (usually thg mather) di& ugL eantiﬁue with what gﬁﬁééréd éar
“be her daily :autinea such as cleaniﬂg; caaking; talking nﬁ ‘the- telea~
phané, or ather uqual activities. Such effects were more: Pfﬂnﬂuﬁcéd
r'rwith the child in- the third yeaf and with the- mathe:s who seemg& to

""t:y>ta,§érfgrm or to 1mpress the investigaters- ngr the mgst pa:t, '
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}Ecvéﬁér;¢ﬁérb§iiévé}§b§£4éhééﬁaﬁa£iﬁy>§£ thé vi&gazaﬁés,feflééte&fgn.:;ff
-' 1amé2ingidégtéeH§f.*ﬁaéurélﬁéssﬁléﬁdvaétiﬁiﬁ?.thatrﬁéééfééféééﬁtéﬁifé:afff

‘the hausehalé ‘and its persannalr . | : -

vj '17‘A'mast:imparta t result Qf ﬁhé-usé af fidéut&pe is the revealing

"of exemplary segm ent ,nf parent/child/enviraﬂmént interactiun for B

usa in prnvidiﬁg mudels ta be exce:pted far éducatianal prngrams withx;i

'-pafents; educatars, students af Egrly childhaad day gare, and athar ,k _

' 7iPErEQﬂﬁEl (bagnéf,'Steele, 5 Eini:y,;l??é). S | R

'”Situatiﬂﬁs Regafdéd

Dire:t aﬁd cantinuaus abservatian th:augh videatapings allawed the;
§b33fvér%ta make judgmentg ab@ut the quality af intaraaticnal variablés.gf

that,impraasigns agd dﬁsttiptiﬂﬂs canngt prcvide CEEcalana & Carman, fAﬂfi

1974). Hawavér, the Eelecti@n nf whén, what, and where to videotape-,_;

,'pased subjective chai;e ﬁf ‘what was impartant'in Ehe lifé p:ceesses nf s

the - child within the hame situatian.ijhe-investigatgrs were intereatedv_*

i’d camf"rtably aﬁd rnutineiy by

in diggﬂvering the best prgﬁessésﬂi

rrthE family tg create a wida variet, nf 1eanningsituatiaﬁs“*if iﬂdééﬂ «;:rjffﬁ:

the patterﬂs within the hame :reated Eugh appartunities. Each family i
3 was" agked tﬂ praceed with its daily faugiﬁes as nearly as. pngsiELe.;:

'i; f'7  ﬂ‘Entry to’ therhame at garied haugs was reguéstéd in arde; ta rgcard Lhe}~
Vinvulvemgnt af cbild and family members in eatiﬂg/faeéing, bathing,
‘tnileting, play, maﬂagement and guidance iﬂ usual aﬂd unexpegted sit—

'7;uatians, as well as use uf abjects in thé hama at variaus timeg af the.!”

;f 'rrfwx day such as televisign, newspapérs and benka, téléphnne, tays, anﬂ o

.Eather hgusehald itéms., Each family ﬁas enﬁau:agéd to’ indicaté when rft’r~15 -

 7TADPDLE péfsannél gnuld arrive far thege activities, but Encautaged taﬂ,,,_§5w
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nat to make any spagial arrangeménts faz tham=—a g. the 1gvestigatarsl

reassured the~mcther, HDus daesn t chow on videgtapé, while taping

and shawing her a five-minute sample of videatapa af her and her hgme;‘

during the first visit-

Initial antact with Prgggective Families.r The dECiEiﬂn had been

de to attempt the praject with law SES familiés, but lagating the

famiLies anﬂ gaining their trust at a lével that wauld pravida natural‘:-"”

fissituatians was diititult (Steele, ﬂagnef, Kiniry; 1976) Fuftherméré;Aﬂ;_”;:'

';}thé difficulty was in:réaséd by tha matched—paif, dévelupmental lavel

m
\Mf
@

;:fsample Wli ZETADPDLE saugh; specific charaﬂteristics withiﬂ the f
‘ghild:an cf tha sampleﬁshalf narmalfhalf delayed' ane—third Angln, énes‘;
third Elack éne—third Ehieana, ane—fifth at a develapmgntal 1eve1 ﬂf N
,birth tn six menths, ang—fiith at a develnpmental level ‘of six to twelve
,manths, Qna-fifth at a dévélapmental level af twelve ta 18 mcnth 8, nne!ﬁ,ﬂr
fifth at a develapmeatal level gf 18 to 26 mnnths, and ane—fifth at a

_devalapméntal lével Df 25 tg 36 mc.inths. SRR o B

'.Leade' ffgﬁ 1 h cf thé Ethﬂic cammunities ware gontacted and

_— subsequently played key rclés in ESt bli hiﬁg mutual trust betweea

“f_pr@speztive families and TADPDLE persannel. Inclusign in the vidaa=7 
tapigg teams gf university studeﬂts of Ehé same ethnic gznup as: the: cgapegg=
:ting family alsa aidad iﬁ gaining antfance intﬂ the hames and the caﬂfié—:.gw,w
B 'em:e of the families. | |

: The initial cantagt with the fami;y‘was crucial. Tﬁerééveiﬂpﬁgntal
age ‘of the child was estimated during ‘the firgt informal interview in

ardér to determiﬁe whether or not that family would fit the reaearch de-

 7$§gn_ (Eame iami;iés were vidaata?gd——aﬂly tg'disgetn at the £inal o :



AQESEésﬁent.tspiﬁgfthatufhé éhild' :eli" ﬁad already been filled-'this
' was an in:anvenienge, but those tapes will be utili;ed as part af a.:

~_brimming data baﬁk ) Tha abjeztives 3f the p*aje:t were. autlined to -

- the family mambezs, ‘but the mest appealing gaal seemed ta bE that all

[o]

'members wguld baaﬁ'ﬁfv.“—-since the tapes were shawn the family ﬁrf

;;'é Emall, partablé monitar.» (Eaah family was paid $10 at the Eﬂﬂ éf’Aj”
" 11jtheir Eix to eight tapings, but they were not tald at the cutset thét
f_this gmall payment wauld be maﬂé' we haped that parents wnuld bétgmé |
"injalvad bgggpsg of interest in the expérience ratherrthan for the"

mﬁnéﬁ; sﬂélijés it was.) : - S o ~f; e

Home Expgriences
ih:ea visits vere made to each hame t@ Iecord thraugh vidEﬂtape
'multiple interagtians af the child with family mamberg and esgecially

7witn the prima:y cafegiver. Each visit usually faquired abaut two to

: thrée haurs far carrying out several praced ures canversatian for
,building rappcrt and a natural quality, setting up af Equipment-—th 

‘—‘pnrtable videatap and d lighting, mavemént frnm ane room to another .

" to follcw thé child aﬁd/@t primary garétaker during daily rautines far,{
che gumpletiun af a thirty—minute vidéatapé, and the réplay af ‘the |

P videgtgpe igr the family mémbers. The time schedulas fa: the th:ee>

visiféiﬁaf family WEIE nat cansistéutly follawed‘ abviéusly haurs for.-
eating, bathing, tﬂileting, playing ana nther iﬂtera:ticns vafied framj‘J
Ifamily,tc'family. Each family had a different Echedule, aad we met re-

"quas s for certain haurs, ranging fram 7 AM. to 9:P. M.

'Sp;ug;ﬁfad Expg;%gn@gs in a Natural Setting
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and primary garégive: we;é Erﬁugh:'éava studio fﬁrﬂiaﬁéd miﬂimally~J
1ike'm§ﬁy éthér'small’liviﬁg faams;, In all cases, neither the iﬁfang o
nor the cafegivér had seen the studia previaualy. The studic was pre-
"pated eéasiatently in advanﬁe‘with common materials——g full—léﬂgth‘mirraf,v
’ ar“petty éhait“g a high §hait; a crib whichv:@ulé:bé Eéﬁverted'ta a |
play pen upen request by Ehé pr‘mary caregiver, ald magasineg, gama
children 8 books, a purse filleﬂ with sunglasses, an unfilled lipstick
case, a billfold with two péﬂﬂiea, Kleenex, j ccmb, and a casmetic
case; a metal-backéd mirrar, an infaﬂ;ésized doll fully clnthéd-:an up—
halstered chair with and tabla, a kitchen table with tw& Etraight— -
backed chairs, a child-s. zed table with twn infantsaized ghaira, aﬂd  
. a washable Tug on the fl@u:;

The infant and primary garegiver were greeted at the daar whiler
heing videataped during entry iﬁtc the studin._ Ther enviraﬂment was 7'“34 .
equippeé as Qutliﬂed above in ardet tﬂ determina how both carégiVEf
aﬂd child adjustgd to the use of the i;ems or interacted in athe:

"ways within éﬂ enviranment that would be similar far the thirty IAD?QLE
rigfants and Earegivers.: Dthér family mgnbers were a]inwed to éume with
tha selecteﬂ adult/child if Lhey wished ;a dﬁ .80, . gr, mafe frequgntly,
,be¢ause they were siblings wha had no one else with wham ta stay dufiﬁg -
‘this abservatiana' Iﬂ this respegt thé'sﬁrﬁgtg:ed entlfqnment_bagame
scmewhat different fnf thase fsmiliea_

IWB or EBmEtimEE three . thir:y=miﬂute videétapea wer.e made ufisé—

' aalled structured expériancés. As part of these tapea, thé primary

; cafetaker was asked to Ealeetxtgss.ar items ffam three Eateggties.




o (ec) baqks, piztures, readimg matezialsa Ihé apprnpriatengss af tha

’item chﬂsen far the infaﬂt's play, the meghnd Qf intraﬂuciﬂg it to the S

selected matérial WEIE evaluated in détermining the garegiver 8 com-

petéﬁce in the preparatian of aptimal 1earﬁing énviranmants apprapriate

’ fﬁf the child.

The final session with each ;pfant gﬁdrgf;mafy_gafégivéf involved
two assessments: |

1. determination of the infant‘s dévélépﬁeﬁéél level‘b?'tﬁa
use of Wﬁgﬁéi's Deﬁeia?meatal Tasks (1977&) for the child fram birth
.ta tWEﬂty-fouf manths develgmeﬂtallj, or the use f Ste 1 ‘:%
Develapmental Tasks (19773) far the ghild from twentyﬂfnur ta fgrty
months develapmentally in order to verify and dgcument thL child'a posit-

ion in the sample and designatinn as “ﬂarmal“ or '"delayed” fSteelé &

ngﬁer, 1977).

2. agsessmeﬁt‘ﬂf parental responses to the IADPOIE PARENT "Q"
quea:iaunaire derived by the invéstigatars (Whgﬂer & S;eele, l???b)
 from their sjnthesis gf}fésearch conclusions in the field of child
- development regarding behaviors of parent and child that are can$idEEEd
_to B% thoge m@gt grediéﬁivé‘in praducing gﬂmpétgntrinfgnts ﬁﬁa become -

: campetent adults. |
(PARENT "Q“ has a series af sﬁart CaEE atudies- ﬁf eﬁiidrEE at
ViaévalémeEfal 1§v215 ftam birth to th:ee years with mulzipleathaice

' fq s tiuns. Parents were instructed that the questions might have various

,'asswezs and that their responses would be regarded aSViEEGrtént clues
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ig haw pgrents are now thiﬂking abaut Exémplary ch!ld*fé&fing.A

| PARENT "Q" is baing printed in Engiish aﬂd Spaniah (Eszcbeda, l977)

: with a videatape availablé with the Spanish versicn if the primary -
ca:egivar wishes to hgve PARaNT "Q" rea& hefcre respandiﬂg to .the .';
quegtiansg) : ' "': ; —

'Dther Agtivities

$hé final session also included:

,1* _respﬁﬂse to a family-iufﬁrmati@n quest annaire,

2. filling out a comsent and release f@rm_faf use of the video-
3. assurance to the fami;yﬂgfv;anfidéﬁtisiity of thevéats except

as spacified;

4, giving $10 to each prima:y garegivef for the faml+y s par-

ticipation.

Levels Ef parental campatcuce wera ?\::-muréd F“ 137G t‘f -é@
instruments writtan and partihllv validated by the é’ Nheesa? gflfﬁis—.—
feseargh;prajgct_

- PARENT "Q", a Rnowledge-of-Child-Development Instrrment

. Ope-of fﬁése instruments, EAEEﬁT "Q", ds a kﬂﬁﬁiﬁdgaigéstinﬁ"
’naira cémpfiged of mini:a:ccuﬂts of childreu haviﬁg hgﬁgvﬁpzy ghsr@b—
'tcrisL;c af children at develapmental levéls ‘between birth and thres -
yeéts. The guestignnaira attempts to determiné its rESPQndents | mgéﬁa, 3
“ence in kﬂawiﬂg how idealily, acgarding Ea current raaéarch é?id&ﬂﬂe,'-f
- to care fo r childreu in oruer to praduza ﬂsmpatant iﬂfants.: PARE?I "Q"

. was suEmittéﬂ to twenty edugatara, cammgnity 1eaders, and one pediattician K

s
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e = : - st

thé Lubback cgﬁmuﬁity aﬁd reézesentative éfithé_thfee ethnie gf@gps for
réview cfgﬁhérraséaﬁseé keyed as "mnét:nearly gaéféct}“ All tweﬁty |
,EARENT "Q" §Dpie§”wEre:fgﬁﬁfned; Several quegtinns vefe nmitted due

to lack of ";Eniﬁity fegardiég'the meaniﬂg of the questiani: Changes in
warding were made, especially upnn racammendaticns by the Black and

.~ Chicano experts. Scores for each caregiver's responges to PARENT "Q"

were calculated as campared to kéyed :espensea.

IADEDLE Dbservatian Scalé

In order to EDmpafE the levels of parental eompetence in kncwiﬁ

ﬁhat to da for the preparaticﬂ Df Dptimal 1earning envirgnments fa:
infants from birth té‘thrge,yeaggAgf agérés démoﬁstfétéd in reééanse to
?AREHZ "Q", a second instrument was devéiapgd- Though a numbaf'af ab;
}jgcﬁivérmeaégres cf‘ﬁéther—infant interaction were availabia from other
Stﬁdies; none Séemeéité pro vide an apprgpriate means for a%ggssing
:parental'cémpétgncé from videotapes as well as being an effegtive measu*=%
| ﬁéut éf,“physizal éurrﬁuﬁﬁiﬁgé'és Wéll as the persanality charaaterisLi cs
,agdvteaéhingistyles“Véf thé'infantfs primary cafégiver CWégﬂgf, 1975).

The TADPOLE GEEEEvatign Séalé utilized seven subséalgs péfpéfﬁed to
meésure,thE’failawing behaviara1 éharagteristics;qf the infant's Pfiméfyv'?

caregiver'

[

;i. tagtiiafsﬁimulétién;g~f

2;5 eliﬁiﬁiﬁgs@fg rg—”,aéi,g skills‘i?

‘3. healthful éaregiving'agd SafEtyfmgésuraE;i

4. intefsction with child; . - A

5. awarenes § of ob j ts/spaceitimifcausslity asiéeéﬁfééfﬁl

ptﬂcéssas for thé inf

“2(1-_ ;L:_W”Q,‘_iwww;



S 6. véx:’—aliz&ti’én/ langudpe:
7.f behaviar managemsnt-

-3, tbtal iﬂtafa:tiaﬁfwith child

_ The Gbservatian Sgale was uséd as a‘rating iﬂgtrumant for the
behaviurs perceived and ccnnoted frnm the six tﬂ eight ViﬂEﬁEapES Qf
each family.» Each of the subgﬂales cnmpfised a partien @f a pcssible S
‘EGDEE., A total scﬂrg was. dezived‘far gargnt behavinrs abserved in the
Home Expe#iences and arseparate caigulatian was madg fnr behaviars

',‘Ehﬁwn during Stru:tureﬂ Ewperienaes. This paEEr analjzed the redults
_cf thﬁ assessm&nt of pa“eutal QEEPEEEEEE in hame settingg.i:
Peliability of each ef the IADPDLE instruments will be canfirmed R
or denied in additianal tasks being perfnrmed with them;» Thé greﬂibility _

of ‘the TADPQI.E non 15 dependent upc:n the agljugt:aa anas s and %is,s s:r_ -

- pertise that :ﬂnfifmed 4ts keyed fEEpﬂﬂEFg-» The rel¢ *ility a; the

TADPDLE Dhsarvatiaﬁ Scale haa been estahlis..sd m:ly chrsa'é"} &agﬁnsistancy

*st tha evaluatinﬁ prcvidad by ane rater whn has camﬁiie ;ﬂhfiémaju:tians f
rfaf ail Bf the thirty families evaluatéd by the IADﬁaLE Obqerxatign ;7 o
ﬁSeale. Ihat ratar detarmined haw eval ians shgulﬁ bé m.dé frgm

- many hﬂu:s of discussiaﬂ anﬂ degisiﬁng abaut the lﬁvels of ﬁﬂtfnga based i"

7—:up§n the wark Qf Ethéf researghers in child dévelgpmpnt as syﬁineqized .

‘Ey the investigata:s- Each nf :he suESFaléa znﬁtains ffgm fivg ta tEﬁ
béhaviﬂrs to. be iudgéﬂ as having beem revealed Eﬂd canfirmeﬂ repaatedly
'fan the vi&gatapes ag Eypical behavinr af the’ primafj ca:egiver.‘ |
ThE validity and reliabilit? af the TADPGLE Dbservatian Sgale"is B

being éatermiﬁad by ggmparisana af tﬁe s:n;es made Ehrﬂugh itsr




assessmants ﬂf thé TADPDLE samplé families with scares now being }V

ealleated usiﬂg the Inventnry of Home Stimulatian (Caldwell 1969) .

Results of thase camparisana will be available August, 1977.
During 1977 78 the TADPDLE videntapas will be- usad far re=

rating pareatal cumpeténce to determing rater reliability in use of

" the Gbservatinn Scala and to ageept or téjegt the reaults uf thisr

gaperi,

Hypotheses

‘“Sévetal’ﬁull.hypathesés’WEre.tésted:
: 1. fIheré is no- significant difference between parental knaw—

1édge Qf child dEVElgpment as shDWﬁ Ey scargs on TADPDLE "Q“.aﬁd

parental behaviars in‘child—rearing as shnwn by sgeres an the IAD?DLE

)

Gbse:vatian Scale.

_’2_L There 1is no signifi:aut differance between the TADPDLE "Q"
sﬂﬂreé ﬁf parents af normal ﬂhildrén aﬁd the TADPDLE "Q"bacarsg of
parents af develapmentally delayéd children.r | 7

N 3. There is no signifigant diff rénce betweea the TADEQLE Ob-
se:viticn Scalé scores af parants uf nofmal :hildrén and fhe IADPGLE 7

Dbservatiﬂn Scale gcores af parents af develapmentally delayed ghi]drén.

4, There are no significant difféfengas among the TADPDLE Q

- gcores. of parents in thzee ethnic gfuupsi_

5. ThEEE are no 5ignifica§t differences among the’ TADPQLE o
Dbservatian Scale scores af parents in three ethnic g:uupﬁ.»t
6. There is no sigﬂificaﬂt gerrelatian between develapmeatal fffff" e

level of the child and j;gz:ggtaii@?m Q" scores.

7. There is no sigﬁificaﬁt-cgrreiatign between developmental -

22
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ii‘f'iéféi;pfathe{éhiid aﬁd pafentéi TAbPDLE Qbsefvétién'Seala sééfgs; A
‘>  o ' ’; ﬁesultsrrﬁ | o | o
‘  Hypﬁthesis #l - Ta Test Diffefanze Eétween Parental TADPDZE "Q" Scaras
and TADPQLE Hame Dbservatian Saale chras.rrx'

‘. IADEQLE parénts appeaf to have aignifizantly higher cgmpetenée in

: | their understagding af childsréaring at the knawledge levpl thanrthey
dEDQﬂEttEtE by their behaviars in bandling their :hildren in thei:
hnma situatiansasas measu:ed by the TADPGLE inatruments.. Camparisanlafrj
"tha éiffefenﬁe between parental mean scores for the IADPOLE iﬂstrumants—ﬁ; 7~7'
'méasuriﬁg parental knaﬁledge of ghildsreafing, TADPDLE "Q“,Véﬂd avaluatiﬁg
'vpatental behavinrs as shgwn by :hild—rearing scenes iﬁ thei: homes is
Tahmm in Table 1. - e
lablg,l o »
~ | - S Egg:_sfj "_c;',' “‘?'E'DLL(“ -
30 Parents L _ - g 5 T T
Mean | es.o0ms !7 _ 53.8087
' Standard aeiris'é:iag,.;,_ R S ;s.;.’é; e
ﬁiiStandard error i; 7;-;; ,ilw'  ;7§L;;:;_3l§S6;!': ! gfgf,;,sSgif;;f;_;l
_;,Differeﬂcés = 10. 383 o L o
C.ta 2.3 o
- -df =29  7“ 7 AR
| _gf = 0.025 - |
' gypétheseé,#l was fgjectgﬂ aﬁ the iDS‘léfeirafféfébability;r R




"é;,nypcthesis #2 Tg Test,nifference be Eéﬂ Knawledgé Scares af Parents L

:ﬂf Children Asseaaed as Fﬁﬂttianiﬂg at;a Hgtmal Le&el

: af Develapment and af Childvgn Fvﬂfti¢niﬂg st a Delayed ﬁ'

';Levelﬁr : 7 v
Illu“trsted in Figuze A, by gﬂﬁpa;iﬂf aphi:ally the parental

i»fknawledge Ecctea, rep:esented by TADPOLE “Q wirtually no difference o

- between Egntég af Parenta af na:mal and ngéﬂtﬁ of delayed childran wvas

::avealed. PEfEntE ﬂf nntmal children Ecuteﬂ at a siiahtly 1gwa£ lavel

 §§ thE kﬂﬂwledge instzument than diﬂ Parents af de*ayed childrea._; -
A ane~way analysis gf variange was used  to :cmpafe the spgareﬁt

:la;k nf differencg as shawn in Table 2.;, i

.Table 2 = Bifference between TADPDLE "Q“ Scarea cf Parents

with Hnrmal and Delgggé childfen _—

_‘N = 30 pareﬁts'{,  - R
: : ‘Sun Qf‘r","ﬂean""

‘ ’Saurge e T df . Squares __ Squares _ F ratic B p:ﬁbi

Between groups - ' l;!f':ff 0.0 0.0 D 0. -0.205 {NS)
,H'Within‘graups - 28 " 60.00 -Erg,léggrr L .
,:Tntal S '47 . 29 - ED.QO —— e

$7nypatheais #2 was not rejected..
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-Eypeeheeie #3 .= Te Teet Diffezeeee betweeﬂ Gempetenee Demeﬂetrated 1n}
”"f¥Le:7ii - Behavinre in Eeme Situetiene between Pe:ente ef

Nermel end Beleyed Childreﬁ.

In gfephig fcfm: Figure A the Heme Dbeefveeien Videetepe eeereaff’v“'

shewed the pereute ef the nefmel ehildren eeeging et a EEmewhae highefte_f__jrii’i

‘ ilevel then pereﬂte ef &eleyed ehildree. Qne exeeptien eeeurred ee RN

f‘pereﬁte ef aeleyed ehildree eeered higher on the Teetile Stimuietien  ;

o eubeeele.

the eemple. The ehildren identified as deleyed withiﬂ thie eemple

ziineluded beeh the bielegieel, medieelly ideﬂtified eyﬂdremee, Eﬂd tee;;

>‘7m1lder fﬂrmg Qf slgwed dgvelﬁpment peeeibly teleted tu envireementel

ffeetere., Severel pereete of the bielegieelly deleyed greup evideeeedrre o

eigne of etreee and dieenufegement releted to the ehild‘e eenditien. ; -

Dne—wey anelyeie ef verienee eempereﬂ the diffezenee between
'demeﬂeeretien ef enmpeteﬂee behevierelly in heme eettiﬂge nf perente
of nermel ehildfen end perente of develepmentelly deleyed ehildren. e

*~iA1theugh eignifieant differenee at .the ,05 1evel did not eppeer, dif—¥:>e

f;_:fereneee did eppreeeh eigniiieenee as. ehewn in Teble 3..77 , 93 . wﬁ

>Teb1e 3 - Difference between Cempetenee ef Pareﬂte in Heme Settinge b

H,fmal aﬂﬂ nelayea Childien,ﬁurri:,;k R

} Iq = ED PE]’.‘EﬂtE e ‘ ;—,, ) 7;. el - S :77: , i ,, 7‘; —_—

o 7 S Smneff'HEm>w E e
: ?Sfm:ee L ,;df _."Squares -~ Squares . F ratio F prob.

f{Between;gfeuge 1  580.8125_580.8125 _2.303 __0.137 .

 Within groups - 28 _ 7062.6875 252.2388

‘ Tetel et - .. 29 - 7643, EGGD Vf;A,; I
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Hypothesis #4 - To Test for Diffezgﬂeeé Among Ethnic Group Scores using
TADPOLE "Q", Parental Koowledge Questiomnaire.
Compzrison of the ﬁatal scores of TADPOLE "Q" by parentsKaf the
three ethnic groups showed that the Anglo group scored somewhat higher.
This result may be pa:éialiy explained by ﬁhe fact that much of the

research upon which the TADPOLE "Q" was based utilized Caucasians judged

S g8 be mdddY<SES  The ‘Black and Chicano groups were placed-to that -
degree at a disadvantage. Levels of scores for the three ethniec groups
; areriliustfated in Figure B.
' To test for the significzace of the differences shown graphically,
‘a one~-way analysis of variance was applied to the s:éfes,abtginad from
the three ethnic groups. The results are compiled in Table 4.
Table 4 - Difference Among Parental TADPOLE "Q" Scores by Ethnic Group
30 Parents . e _
' , - Sum of Mean v
Source -~ df  Squares _ Squaees F ratlo F Prob.
Between groups - 2 0.0 0,0 0.0  ©.039
7 ~ Within groups 27~ 60.00 __ 2.2222 .
T e —

Hypothesis {4 was rejected at the .05 level of probability.
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Hypothesis ##5 ~ To test for Differences Among Behaviors of Parents by
Ethnic Group as Heaéureﬂ by the TADPOLE Enme~9bgetvatiﬁn~i~
Scale | |
Compariscon of the total scores of parental behaviors evaluated
by the TADPOLE Home Observation Scale aecording to ethﬁiﬁbg:gup revealed
that the Anglo group scored at a higher level. Again this resuit may
 be explained to some degree by the fact that the research ftam»éhigh the
Home Observation Scale was compiled often baseéA;ts'eéﬂclusiagslupag
sanples of Aggia familiaéiaﬁé Jwmes reeagnised asrmidd;érsacigﬁezanﬁmié
ievel settings, placing the Bléﬁﬁ and Ghieaﬁg situatiéﬁs at é disad-
vantage in that regard. |
To determine the significance of the apparent diffEfEﬁEEE,
one-way analysis of variance ‘was emplnyed using the scares Easessed
by the ‘ZAJ)PQLE Gbservatigﬁ Scale ﬂf the parentai behsviers displa*‘?:l
in th% heme videatapiﬁgsi The results are shown in ;a\le 5. |

ﬁTable 3 - Differen:e Amang Earental _Scores on the Ebse:vaiiﬁg Esa;e

,,bIEthn;%,Gfmm , 7, S -
NEBQggagtigmwf;f,_, e rff;yﬁ_
, - Sum of Mean
Sauree e ______df  Squares _  Squaxes E ratio F Prob.
Betweagﬁg;auﬁs . %,,, 442,875 221.438 __0.830 _0.450

VAthin proups 27 __ 7200.625 _  265.69
Toral T T T 99 7643.5

]
WI

Hypothesis #5 was not rejectgd Iﬂ,facﬁ—'?here does not appear to
be any degree af differen:e amsﬁg the Home Gbaérvatian Scale EﬂﬂfES '

of Ehe thfeg ethanic gtaups;

29
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Hypothesis ##6 - To Test for Correlations between Ghildfen‘s Develop-
mental Level and Their Parents' TADPOLE "Q" Scores.
The investigators questioned whether or not there would be sig-
nificant correlatlon between the knowledge of parents as reflected
in thelr scores on the TADED%? "Q" instrument and the developmental
agea of theit children. It was suspeétea that the pafénts who had
experienced the rearing of the child to the more advanged developmental
levels would score at higher levels than those whose children were at
the younger stages of deﬁelapmgnti  However, a Pearson 4¥" correlation
between children's deveiﬁpmengal-le?els and parental "Q" scores was
eamputedras 0.0529, shaﬁigg very little correlation between these two
variables. Hypothesis #6 was not fajécted.
Bypothesis {#7 - Ta:Tast for Correlations between Develﬁémgntéi Lgvel
and Behavioral Subtest S:éres by Parents on the Home
Observation Scale

Total behavioral scores by Paregts‘aﬂ the TADPOLE Observation

" geale did not reveal mignificant correlation with the develppmental
levels of thaiikehildfen. However, scores by parents in behaviors
videotaped in héme gettings an'three of the subscales of the Home Qb—
safvatian Scale were fgund to be signifizantly relatgd to the develop-
mental levels of their ;hildrea. Rather pfedic;ably, perhaps, parsnts
whaae ghildren were at the upper develgpﬁﬂntal levels (eqqivalent to
third yeaf dévelapméntal age) scored sigﬂificaﬂtly higher in their,bgs
haviaral competence in the areas of cagnitiva skills, the "iject/

| Space/Causality/Time" subtest; “Ere—Reading," and “Vacalizatian . Ihe

Pearson "r" cqrfelatigna between the Ehildreﬂ 8. davelgpmgntal 1evela'“
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and their parents' Home Observation Scale scores cn these three gub=
scales are shown in Table 6.

Table 6 - Correlations between Developmental Level and Behaviatal

_______ Subtest Scores by Parents on the Home Observation Sﬂale
Object/Space/ Pre-Reading vﬂcalizatian
Causality/Time , ,

~Correlation with I ,
Developmental Levels  ©0.3118  0.3829  0.3654

level of Significamce  0.047 0,018  0.024

7 Hypothesis #7 was not féjgeted for four of the subscales of the
TADPOLE Home Qbsarvatién Scale. Hypothesis #7 was rejected for three
subscales af the TABFDEE Home Observation Scale—fgagnitivé skills:
DbjEzt/SgacE[Caugality/Time, Pre-reading, and Vacalizatiag, at the
.05 level ﬂf prnbability. 7

Discussion
Seversal gangiﬁsiéns are possible from the compilatian cf data,

test results, and statistical sﬁalysisremplayed in this study:

1. Parents appear to be more Knowledgeable about competent

* techniques f@:'pfepafing optimal learning enviromments for their

" children than they gre'inactuailygafrying out the getting up of such -
vsitﬁgtignsi The pareztél knawlg&gei represeute&’ﬁy’tbe TADPQLE "Q“ksgéres,v
-EhQWEd higher total scores fgr IADPQLE parents than the total scares rep-
pregented by the TADPDLE Dbservatian Scale scores. . This reeult implieg

that parents know kﬂDW’mﬂfE thaﬂthgydemﬂﬁstfate, an impﬁrtant understaﬁding

far pEfEQﬂé develaping pf&grams for parénts. It wnuld seem that sugh

qpragrams ‘must became models faf changiﬁg behavicrsa—ngt paper aﬂd pen:il

"facts."
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‘2. Although the literature suggested that parents of develop=-
mentally delayed children behave in very different respects from those
having normal children, the study found that parents of developmentally
delayed children did not feflect sipgnfficantly different knawleﬂga or
behavior from those whose zhildfén were normal. They did score at a
slightly higher level than paremts of normal children in their know-
ledge of competent child care, but their behaviors in caring fcrwﬁheir -
children were evhluated as somewhat. Tower’ than thése of parents with
ngfmairchildfgn_

3. A number of explanations could be offered for the finding that
-a; TAbPGLE “Q“ significant difference was found among the scores of
parents féptegented By the three athnic graups. Diffétéﬁggs smﬂﬂg
rParental scores were evideat on the Home Observation Scale but collec~
tively wers balaw the level of aignificanece. The researchers are con-
tinuing further analysis of fhe data in order to determine ﬁhere the

apecifig areas of comretence and need arz to be faugd zmong tﬁﬁse

gfaups 8o thaﬁ pragrams eanrbé designed far meeting thes* pg*éntal
deficiencies but with attention to the cultural patterns and}values of
eaﬁhrethﬁic group. |

7 | &. The lack af ccrrelatia be tweaﬁ Ehildtéﬂ's devglapméntal level
and thelir parents' Eatal EEQfEs on the kgawiedge instrument in all 3
probability iﬂdi:ates that, cﬂﬂ:rar? to what one might surmise, just
Expe:ieneing the act of “psrenting" daes not ne:gssarily illustrate
japprgpriate and gampetenz child rearing as the pragesa mh*uresi Ade-~
;quate training iﬁ "how to pa:enﬁ" 15 :antinuausly needed if one js to

cnﬂt:ibute to the eﬁcauragement af the pntential af the child.

4
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5. Results showing parental slkills significantly correlated to
their children's developmental levels in the areas of the more zégni—
tively related activities may indicate that parents realize the
nead-fér such enviromments as the child begins to acquire language and
to solve Simﬁle proolems. Since attention to these cagaeiﬁies of the
child might profitably be begun well before eighteen to thirty-six
montha of age, parénting programs shguld include @¥$§QEE§ES that deal

with the building of awareness anﬂ evegtually of spe:ific activities that

~can b be used by the parent With the ve:y young infant in kinds of vocal-

izing, use of the object experimentally, and preparing the child for
reading experiences. |

. Lack of cﬁfrelatian betwesen children's developmental lévelsraﬁd
their parents! scores on the other four subscales does not neéaasaril?
mean that these scores are consistently highe? at the younger develop-
mental levels, but other nuisance variables such as varied SES, unequal:

number of Eiblingé and persons in the homes confound the results and,

thereféte, the canclusians that might be drawn fram this Etatistiﬂ.

Directions for Fyture Study

Vhile hypotheses were not tested regarding the scores of the seven

subscales of the Home Observation Scale by the parents having nafmgl

or developmentally delayed children and by pafents accnrdiﬁg to ethnic
graups. graphic analysis af Bubscale data reveals 1ﬂdicatars thst may
prave to be aignificant. In additicn, thare appeaf to be unique pat-
terns af func;igniﬂg for each etimie group.

“"For example, Figure c illustfates that parents of children

identified as normal. althaugh Scoring :ﬂnaistentiy higher on the Hnme
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Observation Scale showed largely the same pattern of parenting, with
one exception. Parents of the delayed children exhibited a higher
1avelraf competence in the ﬁge of tactile stimulation.
Secondly, Figure D suggesﬁs that the question might be posed,
"Would a future study indicate that certain parental competencies
might prove to be more related to cﬁild competencies than gthé:s?“
Conclusion
The Tech Assessment anﬁ ggéelaémené for the Preparation éf Qpﬁimél
ggarﬂitg Enviromments (TADPOLE) Project éanvinged the investigators that
a wealth of understanding of the ecology of the child can be défived
from a study of the infant in ﬁa;ural sur:aundiggs;resgeciallj home
gettings. Récegﬂitian that the pérent displays mﬁ:e knowledge than
competent behavior confirms the need faf “actiéﬂ érainiﬁg“ that involves
the parent in finding ways to ptamate the learnings of the infant in '
~daily situations. VVideaEaPég in home settings can include exemplary

models for perceiving how other persons of one's own ethnic group and

————-————gtation—in-1ife-handle-everyday-situations-and-problems:—Time———-— -
consuming? 4n emphatic "Yes!" Worth it? We think so, and are

continuing toevaluate the effort in terms of human need.
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