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0_ ober 6, 19

EMORANDUM

Mr. L. J.. Gro..is Director
Department -of Student Services

FROM: Larry Adams,-Consultant, Opportunity Schools

UBJECT: RESPONSE TO .EVALUATION OF-ALTERNATIVE SCHOOLS AM) SCHOOL
CENTERS FOR SPECIAL INSTRUCTION..

:The r.vised summary. of Evaluation of:Alternative School-s and_School-Centers
for Special Instruction has been.-reviewed. Generally,- the'report is positive
.reprding the iMpact of both the opportunityitchools and the school Centers,-
for sP:ocial instruCtion. In thaSe instances where _the report is:critical of
the programs an4 Corrective recommendations.weT6 made, a .reSponse to- each
recommendation is given.

Recormendation_ #1_

Development and implemen_ation of a procedure for early identification of
the socially maladjusted Page 13)*

Response: The profile of the disruptive ttudent most- times indicates-
a history of progressively-aggressive behavior starting in
the.early grades. Identification of-this student early in-
his school life would make it possible to provide interven-
ing at:tivities which could-possibly-lead to a successful
secondary school:experience. It is recogni2ed that ele-
mentary school personnel are.Teluctant to give -up on the
child at an early-age, but by not recegni2ing the fact that
early identification and treatment are.essential in finding'
a possible cure, the secondary.schools are saddled with a
seasoned veteran whose behavior is firM1Y- set and engrained.
I-wholeheartedly support this recoMmendation,-.realizing-that.
extreme-caution would be in-order so asinot to-unnecessarily
label children

. as socially maladjusted,when they.are only
reflecting the . effects of maturation.

Reconi .ndati,on_

.Development and dissemination of inservice -opportunities for regular c.lass-
room teachers di -ted at the- deVelopment-of_coMktency in coping With dis-
ruptive behavior.- Page 13)*
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Response: Sup,ort _for recomrendation number two follom logically
from an analysis of student incidents and

. ournumber one
system objective of improving discipline in the Schools.
To .be able to effectively coPe with the variety-of -cul-
tures preSent in our classrooms, it is:of paramount im-
pOrtance that we previde the opportunities for teachers
to become aware of strategies which enable teachers to

.

effectively:communicate. Behavior modification is a
_natural-if. inappropriate behavior is being_exhibited.
The techniques-Utilized by the PRIDE specialists and the
behavior Modification Strategies

. are worthy of being part-
-of every teacher's bag of-tricks.

ReCommendation #3

The participation- of alternative school Students.in. the countywide-achieve-
ment testing program should-be limited. to Itose students- who have exhibited
sufficiently developed academic skills and self ooncepts to copeWith-the.-
level of effort and subject mastery-required by-the test. (Page T4).*

Res onse: The...rationale for-the use ofstandardized teSts- should apply
Oqually to all students. Indeed,--.the ability to respond to
Various standardized instruments-should-be an objective of_
the opportunity.schools..- In,the.less threateningsupport-
ive atmosphere of these SchoOlsstudents can learn the

.

basics- of taking tests-which isoften -a factor 1-n how Well--
a-student &es-on a test. -Moreover, the- purpose of the -.
opportunity:school is to -remediate any oroblem.the student'.
may have and prepare him for return to the- regular school
program.- TO return-the-student- to the regular' school program
without-appropriate placement data would-be a disservice to _-
the student and the.inStructional -staff. .Addition,i.illy, in .

order:to be . at-countable, proviSion-s:need to be made for col-
lecting and analyzing baseline data to -determine theiMpaet
each dollar is having-.on the major_ objectives of the school
system froM regular programs 'and froM programs designed frir.a
specific purpose.

Recommendation. #4_

Means should be iden ified and implemented to reduce the backlog of-psycho-
logical testing requ red for students entering the alternative school pro-
gram. (Page 15)*

-:RetpOnse: ---Exception-al-child-guidelineS7Specify-that:Student
to the-opportunity schools through- the-Admissions- Committee-
must have psychologicals prior to aSsignment, and for st0-
dents administratively'asSigned,.aTheriod-ofthreo-weekSjs
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EMO RAN OUM

TO: Mr. L. J. Gross, D rector
Department of Student Services

FROM: Larry Adams, Consultant, Opportunity Schools

SUBJECT: RESPONSE TO EVALUATION OF ALTERNATIVE SCHOOLS AD SCH -L
CENTERS FOR SPECIAL INSTRUCTION--:

The revised sUmmary of Evaluation of. Alternative_Schools and.School Centers :.
A'or Special Instruction-has been reviewed. Generally,- the'repert is Positi-ve-
regarding_theimpact of both the opportunity.schools_and -the-school centerS-
for.spocial instruction-. In those instances where-the report:is:critical .ofH
the programs and corrective recommendations were made, a-response-to each
recomMendation IS given.

Recommendation #1

Developmnnt and implementation of a procedure for -arly identification of
the socially maladjusted. (Page 13)*.

Rqu2n5le: The profile of the disruptive student.most times indicates'
a history of progressively aggressive- behavior starting in
the early grades. IdentifiCation'of this student early in
his school life would make it possible to provide-interven-
ing activities Which .could possibly lead .to- a- succesSful
secondary- school experienCe.. 'It is recognized that -ele
mentary school personnel are reluctant to give up on the
child at an early-age, but by not_recognizing the fact that
early identification and treatment-are essential,in finding.
-a possible curfi, the secondary schools are saddled with a
seasoned veteran whose behavior-is-firmly- set and engrained.
I. wholeheartedly support thiS recOmmendation, realizing that
extreme cautiOn would be in order Was not _to.unneoessarily
label children as Socially maladjusted when-they are.-only
reflecting the effects of maturation.

Recommendation '_

. Developmentand dissemination of inservice opportunities for .regular_cl*ass,
roOm-teaChers directed at th e! development- f competency in coping with- dis--
ruptive:beh3vior. (Page 1 )*
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Res onse:- --Support for recommendation number two follows logically
from..an .Analysis of student incidents :and our number. one
System objective Of improving discipline in the schools..
To be able -to_i effecti vely- cope with the variety of_cul7.-
tures present- in pur classrooms-, it _is 'of .-.ParamoUnt

portance that we provide the opportunities for teachers._
to- become aware -of strategies which enable- teachers to
effecti vely- communi cate Behavior modification is a
natural f inappropriate _behavior is being
The techniques util zed by- the PRIDE- special ists an.d .the
behavior:modification- strategies .are worthy of being part,
ef eVery teacher' s. bag of tricks.

Recommendation #3 _

-The participation of alternative- schoo_ -st.udents-..in -the cpuptywi de
. achieve-,-

ment.. testing program should be. limited- -to those- siiidents '. who- have--_,e)thibited..:

sufficiently -developed. Academi c s kills.. and, sel f concepts to cope with the.
level -of -effort and subject mastery required . by'. the.-test 14)*.

,-ReS_ponSe.: The rationale- :for the . use .of Standardized- tests: should .applY..
equal ly. to- all- students . Indeed,-- the- abil itY to respond:to

varieus -standardized instruments shoul d be an- objective- of-.
..the 'OpportuhitY Schools In the less-.-,threatening,:support-.

iye 'atmosphere of these: schools ',._students. .-can.learn the..

basics of...taking tests Which is- often. a -faCtor- in -how well

4-.-..stucterit does on a- _test. _Moreover, the purpose of -.the.'

opportuni ty. school is to":remedia te:.- any prOblem: the Student

may have' -and prepare.- him- for-, return-- to the regular-school--.. -

program. TO-Teturn :the:. Student .:_to the- regular,: sChool -prograM

without apprepriete OlaCeMent.data would be a di sSerVice -te
he student and the ins.ructiptial--,Staff.--.:,-Additional ly,

. in -"-

Order to.. be . accoUntable provi sionS. need for:col
lecti ng and analyZing basel ine .,data to ..determi he the- imPact

each dollar is hAVing on--.the MAjor, objeCti.Ves of . the Schobl
system .from--regOlar-_p ograms.-"And_from programs-des igned:',_for,a

speCi fi c purpose -....

Recommendation #4

Means should be identified and impl emented to reduce .the b cklog of psycho-
logical testing required for s udents entering the ahernative school pro-
gram,. Page 15)*

. . .

Response: riCePtiOnal child guidelines ..,s0eCi fi-_that s'tOrden.ts aSSi

-to the. opportunity schools Ahreugh':the-:AdMiss ions_ CoMMIttee,
must- have psyChologicals- prior_.te assignment,-- and
-dents administratively assigned,-',6-- period of:three- weeks.: i

_
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.al owed.for completion .ofthe psychological There.is-,
an aPparent reluctance on the part-of-sthool-adMinistra7
tors to refer.studentswho- could-benefit from--the oppor-
-tunity school.programHbetause-ofrthe'perceiyed difficulty
.ip_securing.thejlecessary psychOlogicals-:AdministratiVe:
:action has-been:takem.to-.give.prioritylo. psychologicals'
being- requeSted for Opportunity school. plaCement..

-Recommendati_on

_PrOcedOres:to,insure-Ihe presence -In schOols especiallY.seCondary Schools
Ofonly staff and currently enrolled-.students---need.to:Jae..develoPed-and'im-1.
.01eMented, (Page 15)* -.-'

Bnp-Tis_p). This- recommendation has .merit..not'only:for-alt.secendary-
-sChOols.--but.for many of. Our.---eleMentary.stheolsaS-.well.;

:

.However, care_.mmst. be takerI.so--as not-to give. the .impression
-.to the faculties-,:students orto_the-public-atlarge.-that:W67-'

-- are-Tunning armed campS-_instead of schools,

Recommendation #6

---- Attempts.should be made _by whatever means necessa..y to increase the breadth
of sanctions aVailable tothe school:system-with whith .to _react_todis-..
ruptiVe behavior and to impress the,StUdent with the.spriousness_of.his. or...

-.
her transgressions by- moving through:- the. "Sanction severity"-continuum:at a-:-
more rapid-Tate than is -currently,the case,. .(page.1,6)*'.

_esponse:-. There is-an ad-hoccoMmittee presently operatingto develop.--
a-Code of studenonduet. This 'committee will also investi-
gate,to:determine if additional sanctions- are-available--
What is- needed-is_ intreased emphasis -oh_flexibility for_the__
-use of_various kinds of-behaviorMadification and positiVe
-reinforce-Went-in -all_..sohools;-not---only,in-Opportunity-schools..--

Recommendation jr1- --

Dade- schools ShOuld att as a facil-tator and-coordinator- im-setting up a-.
"conference withslient community, regional:,--and state -agencies both-social:
_-and.legal-With the objective:of:defining the-.relationship. between the. school.
:50'5,tem and theseagenpies-in dealingwftiv-disTupttvev,behavior-:--7.--- Pa§e-,-16-Pr--,

-,--.,.

..Re_sponse: The DeputY..Superintendent for..5Choel-.0perations-recently
-held- a-halfdaY ,donference-.-witn'diStinguiShed:reproSenta,
Aives- fromall.-agencies--.who.impatt----ipsoMemayon-students-:
whe are disrUPtiVe Or are.in- Some Way. 6 ker orCO-n '. the -.---

,..,.,.., .-... . .. _



community. The intent of that conference..was-to brain-.
storm'ideas- for the most-effetti;e way of collectively._
attacking the problem, realizing -that- the.school_is onlya .-

mierocosm ofthe larger-society and_that the-School- alone--
cannot-solve comMunity problem-. --HoweVer,bY-suppOrting
and assisting each other:in:providing forthe-needs of-

, children,. Something gOod mtghtbe the- reS-ultfor.
..-The:ideaSrand.suggestions generated.at-the workshoO:will_.
--be synthesized for pbssible actibn at a meeting scheduled

for_ October-12-,-- 1976.-

-.The report as presented-bythe- Planning and Evaluat1on Department is an attempt-':-

-to-call-attention:to the- effectiveness orlack- of.effettlyeness Of_theJdenti--_-
_fied programS-whieh_impact on_disruptive:behavior.-._-- This ,thepj)ecom6s-a.'manage7

-aan be .used .to,c-orrect pi-oblem.areas and. s.trengthen-programLH-

impact.-- At:the-present time,- corrective aetton is 5ing 'planned for Several.Of
-:the recommendations.-

LEA/1ms
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SUMMARY OF FINDINGS AND RECOMMENDATIONS

The study discussed in this report was intended to describ the

operation Of two of Dade's programs to modify the,behavior of its

disruptive students, the ALTERNATIVE SCHOOL(excluding-the CO,PE,cen-
.

ters) program and the SCHOOL CENTERS FOR SPECIAL'INSTRUCTION (SCSIs

Additionally,dataon-lheAmpact:of thealternative--s-chool:Program

_on stadent behavior iS presented.T-FinallY, a descriOtive-profile:

of the offenses and Corrective responses- made in the cases-of ap-_

proximately,thirteen hundred recently suspended secondary_students

is present0--

The alternative school program operates through two facilities at

the junior high school level (Youth Opportunity North-and South ), *

and two at the senior high school level (MacArthur Nor-th and South

and features individualized instruction in the basic skills, extensive

opportunity for counseling and vocational preparation, small class

size, and utilization of behavior modification approaches for the

development of appropriate academic and social behavior.- Staff in-

terviewed at the alternative facilities including teachers (both

academic and vocational ), occupational specialists, and visiting

teacher.; indicated general adherence to most operational guidelines
-

with some exceptions. Behavior modification tactics did not appear

to be applied in at least one of the schools. Several,yiiiting

teachers reported great difficulty in obtaining effective parent

assistance ia extending the remediative environment into the home.

Administrative staff in at ièastone school reported a problem of

facility under-utilization due to the general reluctance of elemen-
_

tary principals to_refer stUdents_to Alternative Schools.

_These four schools are now October, 1976) referred to, generically,
as-Opportunity Schools. ThrougheUt this report, the use of the term
-AlternatiyeJSchool-Program refers,-also,-to the four-schools only.

14



On the positive s de, academic teachers appeared to be utilizing

state-of-the-art techniques (diagnostic testing and prescriptive

approaches to-Instructional indiVidualization) and,-An moSt:

tidCuPational SpecialistS.and-Other..s.OportStaffa0'--

peared ft(be-interacting with Studeritt::SUCcessfulltin instrUcting-._

them:in--employability skills ahd other:COmpetekieStraleVant tO

successfUl integration-Ant°. soCiety.

Students .interviewed .appeared,to-feel that.the.behavior modifi-

cation-programs in force had,assisted them in.:improving both:their

academic:and-social:behavior and felt....that-they_had-ready-access to

the:counselitig Staff:-._Most stUdents,reported. recent interaction

:-concerningAccUpational-selection.and coMpetency development with

--occupational specialitts-,:vocational teachers-, and-other relevant

staff. Student :evaluations of-the Alternative School facilities

Were'quite favorable; a substantial-proportion indicated that they

_would .prefer-to--remain.in-
the:alternative setting rather thanHreturn

-.t0-the'regular- program -_ The most favorably rated aspect-of the

alternative tetting wasthe helpfuL-orientation ofthe staff toward

them. The-behavior. Of-other -students:appeared to be a_source of

concern, however-

Alternative School impact was assessed, both for students still in

the Alternative School program and students who had been returned

to regular programs. For students still in the alternative program,

positive changes in class motivation and performance as well as in-

class disruptive behavior were noted_ However, about twenty percent

of the students evaluated were seen as "never being able to participate

in the regular program" and eleven percent were seen as "never being

able to graduate"._ For students in the regular program, twenty percent

were evaluated as requiring return to the alternative program; however,-

for those behaviors defining the "disruptive syndrome" the majority

of these students were evaluated as "better or no warse" than the othe

students in their clas es.

Data gathered as a result of SCSI observation indicated that student

behavior appeared to be controlled and appropriately directed in most



cases. The activity of SCSI staff (usually consisting of a director

and a teacher-aide) was heavily oriented toward academic counseling

and continuation of the student's regular academic program-during

his (average) three day tenure in the center. Follow-up procedures,

both formal and informal, appeared to be consistently applied with

students at the time of their re-entry into the regular program.

Although no formal evaluation of the iffipact of SCSIs on student

behavior was performed, teachers responding to_a.request for.eval-

uation of the relative efficacy of various tactics to modify dis-

ruptive behavior, rated placement in SCSIs ninth most effective in

a list of thirteen procedures provided.

Analysis of data descriptive of students identified in current

incidence reports as responsible for relatively serious offenses

revealed a pattern of extremely low achievement in reading and

mathematics and "offense profiles".represented by involvement in

truancy/class cuttings, verbal assault of staff, and physical as-

sault of fellow students. Significant percentages of these stu-

dents had been exposed to SCSIs and alternative school facilities.

Recommendations derived-on the basis.: of findings repor-ed-in-this

and the previous report included.:-A1),.development and impleMentation

-of_a procedure for-early identification of the socially maladjusted

'child-, (2). development and.dissemination of inservice opportUnities
_ r. -,

-for regular claSSrOom teachers directed at the development of cOm-

petency in coping with.disruptive behavior, (3)_discontinuation of

therpractice:of-all-Altel4ativeSchbol:studentsParticipating in-

the.-county-wide..achievement tOting-program, (4) identification
,

-and adoption of means_for;reducing_the backlog of psychological

-testing-of:incoming:Alternative SchooLstudents, (5).:development

ofivocedures to-inSure .the'presence.of-ohly-staff'and_authorized

_students in-the county'S -regular-secondary-schools, (6) develOp--

ment of an increased breadth of_sanctions available to the schools-

in.dealing with disrUptive-rbehaylor, and_ (7) the fostering 6-f

conferences with Communitregional -rand state..agencies,:with

-- Dade Schools acting as-a facilitator and coordinator,_itoward_de,

fining what funCtions need-to:beAevelopeCtoWard-the "solution"

-Ofthe Aisruptive behavior-problem



INTRODUCT ION.

-This report is the Second andthe.-lat of two repor s,6f-_-_ao evalUation

of Dade's.programs to cope with disruptive behavior.-..The'first:Oune, 1970_

deScribed.the_experlence- of teachers ancl-student:with.disruptive behavior

inithe schools-. --ThisHreport will describe -theOperatiOnal -features''and--

iMpact on students' behaviors- of a hu-mber.of.Dade'Sprograms-tO'cOpe With

disruptive-behavior..

DescriPtion_Of the Programs

Of:the.-three propramsAescribed belowi.jhe Alternatlye.School:Program:is_by,-,.

.far the most-widespread (dealing with_theAreatest...number of pupils for-the

. greatest- numberof. hours).-and. the-most- administratively structured;shaving

,specificallyAocOmented-procedures--for the selection--remediation and re-

leaseof its. students.

The:program-Operates through twa-tchool- facilities at the junior high-

:sChO011evelAYOUth 00porturnity.NOrth-.ahd-South).-:and two facilities-at the-

Senibr:'high .school leveL(MatArthut-NOrth-and:OUth). Eath facility

'handles incoming stUdents-from.either'the- 'three- nOrthern or three southern

_administratiVe--areas -within the-county.

Students sentio_these alternative facilities-areAudged -to be socialV

maladjusted-by teachers-,---administrator-5-0. and-thrOugh a.cOmplete-

--psychologiCal prior.t6--their admission. '-_The-Oroted6re-folloWed in these

"regblar-edmiSsions" are-similar, In mostrespects,.--t(Oliose followed in

the Screening/identification and -admissions-in.the case- of other "ex-Cep,.- -

tionaichildren".--- One other-optionAs available.- -Administrative-admissions

*Regulations-of-the Florida State Board-of:.EducationAefine-the--.sotially
maladjUsted Studerit_as:- "One who conti6O-ousl exhibits behaviOrt thafdo not
meetminimum7social-standar_s of con uc re wire in t e resu ar se
claSsroorn;:whose behaviors are'in defiance of schoo_ personel
school: ro-ramand is'antagonistic to other students--_and tott_e_Rurposes of
the school".

00
is

and
the_



-..are made by theiDeputy Superintende.it usuallY in lieu of suspension

-and'do,-not require ,.parentpermission priorP sychologicals, and

some (-7 the- other regularly-required procedures. ,

The instructional program operating,in.the alternative facilities,:

follows the regular curriculum in_termn,of subject availability.

-6dditiOnallYstudents are given indiVidualized remedial_assistance

in-any of the basic school subjectsAr(which they MaY require it. ,

The availability of-intensive group-and individual counseling- in-'

HclUding vocational 'decision-making and preparation,-the application-

of behavior modification approaches to-increase deSirable-academic
_

--and social behavior, Sand the presenceof small-class sizes (a

maximum of 15 students per teacher) further differentiates this

program from the "regUlar" programs:operating in other schools

within the county.

The ultimate objec ive of the alternative school program is to

return the student to the regular program as soon as possible.

,A more detailed and specific description of the Alternative

Schools' functions and objectives can be found in the Dade County

Procedures for Providing S ecial Education for Exce tional Stu-

dents, 1975-76.

School Centers for S ecial Instruction (SCSIs) are located in

each secondary school in Dade County. The centers are manned

by an SCSI director, and (usually) one or more assistants. (either

teachers or lay-aides). Depending on the nize of the facility

and the'staff availability, student population of an SCSI at

a particular time would likely range from, five to fifteen stu-

dents. The purpose of these centers is to enable a brief'"time

out" from the regular class setting and to provide an environ-

ment in which a_student can continue his regular academic pro,-

gram under close supervision and have available to him academic

or social guidance counseling.



Students are.-assigned- ti(these_centerS throdgh teacher/administrator

referraljorbrief:Periods--of_lithe-jthreelo'fiVe'daYs-*-the:average

Although a Uniform operational:mddel is not imposed on tiio_couhty's

-SCSIs, general features of a"good" center wouldlikely

1 a continuation:ofthe-:student's-academic- program,-2) aVailability

of-individual'acadeMic..tdtoring, 3):availability of academic/social

-counseling and, LlYfollowup:of..stUdents'after dismissal from:the center.

Classes.for the sociall Maladjdsteth- A -small number of ciatsbt.for

maladjUsted:are-aVallable'inJ)ade'S'secondarv_SchoOls. jn

this:settingi:itis:possible to resource::the'.studehis into regdlar

programs-to the extent-possible,:':All teachers:Jn:these programs are

:certified'in.the_-area of emotionally disturbed or have other certi-

fication Whese:equii.emehis are-applicable:to instructional competency

_in the:sociallYmaladjuSted area. SUbjeCt-oolycto the limitations of:

the:spedifiC sChoof.facility_in which _they are-located,- their instruc-

tionai..00graMLand.USe of- behavior_Modification systems is similar

to. thatimployed'in:the Alternative7SchoolS.:

Description Of the'lvaluatiOn

_

The primary purposes of the evaluation activities to,be discussed in

this "Part 2" report were to describe the operation and (for the

u.AlternatiVe'Schools)l to determine the impidi-Otivo Of:the sPecial

_programS destribed above.

pperational characteristics of the AlteraltiYe Scho(215 were deter-

mined through two,data collection processes. -One involved the inter-

VieWing- of appro*imatety_twenty randomly selected_students in each of

'the four-alternatiVe-facilities.. _Students:were asked to:describe the

.characteristics_ofjhe behavior modjfication-system(s) employed (if any

their akposUre to-classes 'and:counselingof-various types, likes and--

'dialikWconcerning7..the_sChOot,yand.charrist#S-descriptiVe

home environments.' The:second Method,used to describe operational -

characterlitief_the:Aiternative :chools.was to_interview aCademic and_

voCational -teaches. _Academic teachers-were_interViewed to determine:

the extent'to-Which they-used "stato-of,the-Lart"-procedures

diagnoS ic.-



testing, prescriptive approaches to instruction, and periodic eval-

-uation of students' progress). Vocational teachers were interviewed

to determine how students were assigned vocational projects; and

the extent to which employabilitv_skills, the applicability of-

what they were doing to a "real world" employment situation, and

other topics of relevance were discussed with_the,students.

The im adt of the Alternative Schools On student behaviOr was de-

termined in two ways: (a) through the follow-up of students_from

Alternative Schools who had been returned to regular school programs,

and (b) through the assessment of-the impact of the Alternative

School experience on students still enrolled in the Alternative.

School Program.-

To follow up Alternative School students now in regular programs,

questionnaire was sent to school's in which the students were 'cur-

rently enrolled._ All students who had been transferred out of any

of the Alternative SchoolS.since thi_-_! beginning of the 1974-75'

school year, were followed up in such a manner. These forms_ with

specific students identified were sent to principals of the reguiar

schools with instructions to request that current language arts

teachers of these students perform the evaluation.

The survey form provided for evaluation of students behavior relative

to the other students in the teachers' classes along fifteen academic,

social and vocational dimensions and ,requested the responding teachers

to indicate whether or not they felt the student would graduate from

high school

-To determine the extent of- tiehavioral change for those studentsstill

in the.AlternativeSchoolsalorm,was distributed to adademic-and
=

vocational teacheit-of a-random sample-of fifty percent of the Al-

ternatiVeHSchool-itudent..0opulation- 'Evaluator-teachers--were r6-

quested to _indicate theextent.to which the students' behavior,along

the tamejifteen_pehavieralidimensions, had chanoed. --Additionally;
_ _ = _

information was gatnered descriptive ot these teachers'-backgrounds,-
_

classroom-practices .(use-of behavior modification,et and their_

evaluations of the _Aiternative:.Schoolconcept.

20



_

--Operational:CharacteristIcs of the scsjs_ were determined_by interviews/

observations oUSCSIs-within most of Dade's_secondaryschools:hkr mem=

-bers of-the Student Services Department, using forms and_procedures--

developed by-the Evaluation Studies Section._ Information gathered _

through -this procedure included observed behavior of:students, the-

size,and charatteristics of the student population, And -guidance or_-

_other services offered students assigned to the center.

.Tinolly,__information re ardin the s stem' "werSt" Students was

gathered from cumulativeJolders Information included a-chrondlogy

Of:offensesof the students:who had recent suspension records_and the

tharacteristitsystem -response (specific-programs, etc.') directed

at the student.

=
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CONCLUSIONS AND-RECOMMENDATIONS

Conchisions

The folloWing- section will provide conclusiohs-of both this_report,

primarily-regarding the impact=oftheaiternative_school-Program

and the_eperational features of the:chool CenterS for,Special In-
.

struction(SCSIs)iand also the previous report on-the experience of

Dade's teachers and studehts with disruptive behavior._

The Problem

The report:on_the_experience Of_teachers and students with disruptive
_

behavior-plainly defined-the existence of a;problem within the school

system.

Although no standards exist against which to compare the findings

this first report, it would be safe to say that disruptive behavior

is quite prevalent, and unacceptably so, in Dade's schools--especially

at the junior high school level. This appears to exact a heavy toll

in teachers' time, which could be otherwise directed at the instructional

process, and in distracting students through the fear of other students

and noise in the classrooms. Teachers did not feel that any of the tac-

tic.tur+ently at the- -schOW-s SCSIs,:group counseling and

peer codn*.eliii0:wei-e parti6biji-lyeffettive. -Those which Were foUnd'in
=

a-relative sense-tb be:effet.iive all involved-the-interaction of parents-

,or:other,adult.authority'Jigures with-the:student.

f the perception of the majority of teachers can be taken as accurate,

the problem of disruptive behavior in the schools is intensifying--

particularly at the elementary level. One problem appears to be that

the schools, compared with the "real world", have at their disposal only

a weak and relatively ineffective array of sanctions to bring to bear

against inappropriate student behavior. Another dimension of the problem

appears to be that parents of disruptive students are either unable, or-do-

not care to act as agents of socialization. One principal of an alter-

native school estimated that over seventy-five percent of the parents of

2 2



these.studentS.literally.ha010 cOntrol over the-activities.of.their

children..who wereisubject only to the sanctions of a peer culture

Other parents may be alienated from sOciety te the point of not

supporting the_schoors:mandates -or even.to--thepeint of:institUting:

legal proceedings,against the- System tr:_individUat.teachers.

Although trOeithat these-problemt-are trending 'upward- nationally, it:15_

probably :true:that, these *Oblems,are..attheir.worSt_in)arqe metropolf., _

tan areas,: especiallyAhose:With largetransi_ent populations Who, may_not-

feeLfUllyintegrated.-secially'or politically_inte_the.:tommunity, or

with large.dierse-ethnic popUlatiens.with their-independentand sometimes

:contradictory social 'mores-.

.The problea(of'disruptive behavfOrappears Most severe at-the junior

-.high sdho011tveh There-are ManYjOhiorshighschpol. :students who:do

116-t- Want to be in schoOl. This,- Combined. with -he'eme0onal turmoil

Which-theyareundergoing as a result.of their OSsir through'adeles-

centeand'the-change:from-thesmall AntiMate environment characteris-

ticof the'elementarY school-, tolthe-less personal-one characteristid:I

:of many secondarY schools,:Oroyides reasonable rationale for the-pre-

Aominancanf.the_problemLat thislevel

In termS:.ef:Solutions tothe-problem-.teachers as.well-as-students at

are_quite:yocal in:their-support-Of tougher disciplinary

measures_directed at offenders. Substantial proportions_of both students

and teachers_also appeared convinced that the problem could_ _be corrected

if '!outsiders"__were kept out of sdhool buildings And off-the schM -pro-

perty. At:the elementary level, stUdents reportAhat they are-"hcseled"

_by Junior high school-students from nearby sthOols,-and, -at the secondary_

-level with its Targe-,- difficult toddintrol---ohysidal-:plants, manyes-

_-1pohdents:appearedto lepTithat-ready_access can be:gained-by peopl!.:who

-:-do not belong in the:school building;

Teachersappear more sensitive tO the impact of disruptive behavior en

students than do the students themSelves-.-perhapt reasonable given the

!lifes worku_ status-of.teadhing_on_the part of the teachers and t_116 less

intense orientation toward the educational process ef most student-S.



The data presented in the first report have attempt-d to d aw a

county-wide picture--ebliterating many of the-differences in responses

that likely occur between schools. It is probable that a -disruptive

behavior profile" drawn for some schools would be somewhat mere favor-

able than the county-wide picture drawn in this report. However, this

implies that there are some whose profile would be worse.

erational Characteristics and Irniactof Some of Dade's -Pros rams

Directed at Disru tive Behavior

According to interviews with students and teachers the Afternative

School Pro ram is basically operating as intended, providing small class-

es of students with individualized instruction in Basic Skills and pro-_.

viding access te career development opportunities such as vocational

courses, conferences/classes with occupational specialists, and access to

counselors. Although, as was mentioned in the Results section, there may

have been some communication difficulty in the student interview situation,

a substantial number of students did not appear to be currently enrolled

in vocational courses. Additionally, a formal school-wide point or

"behavior modification" system did net appear to be in operation in at

least one of the four alternative schools. This' fact-may have more

severe implications for teachers of the academic than the vocational skills,

however. The latter.appeared to be-of greeter Antrinsic in erest to the

students interviewed and vocational teachers, thus, appeared to require

little in the way of extrinsic reinforcers for the achievement of satis-

factory in-class conduct. Additionally, some of the alternative school

=-1acilittes-appeared-tcrrbe7underutilized,Ta-facter-as-Much-due-to-the aveN--

age'estimatec140% absentee:rateas to::theseeming:Teluctance of elementary =.

:10velprinOipals--;tO process:studentS-intothe predOminately'junioribigh------

level alternatiye.scheols Youth Opportunity North-or-South)



Data from observation of SCSIs operating within Dade secondary schools

indicate that student behavior appeared to be controlled and appro-

priately directed in most cases._ Most centers were manned essentially

full time by a director and teacher-aide and appeared to contain suit-

able resource material and study aides and to be comparable to the rest

of the school in quality of accommodations. The greatest proportion of stu-

dents are enrolled in the center for tardiness/truancy followed in frequency

by "general disruptive behavior".

In terms of the cobtent of the=SCSI_program, for the average 3.0 day =

period:in which students were enrolled, the greatest preponderance_af:

staff:time was deVotedto academic tutoring/counseling, Other-remedi-

:atiVe protedurestutbasparent Conferences, conferences wifth prin-

cipals or administratorsietc were employed inmost (98.4%

=of=the cases obterved. In most cases thes.studerit's regular program was

continued and after thestudent was released from the center, folloW-

up procedures,- bath formal and ibformal,mere_applied.

-Program Impact on two groups of students, those still in the:Alternative

, Schools andsthose returned to,the=regular program, indicated mixecEsuccess

For those still in the alternative program, positive change n class moti-
_

vation, class performance and in-class disruptive behaviors were noted by

substantial percentages of evaluator-teachers.--In a negative vein, teach-

ers felt that approximately 11% of the students evaluated would not be

able to graduate from high school and 6.0% would not be able to partici-

pate appropriately in full time employment after school on kregular

basis. The teachers evaluating these students felt Vlat about 20% of the

students would "never" be able to participate in a regular program.

Depending upon what objectives one focuses on in the evaluation of the

alternative programs, whether successful passage to a regular program,

or graduation, or participation in a full time job, these figures trans-

late into "failure rates" of from 6 to 20%(as perceived by alternative

school staff).

For those students-who hadibeen returned to the regOlar school pregram,-

substantial_pei.centages (23 to 31%) were evaluated as requiring a return

-to the alternative schOol for remediation of critical behaviors (truancy

-_and Class performance/motivation). Overall,- 2G% of these former_alternative
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students were pro ected as requiring a return to the alternative school

setting on a full time' basis by evalUator-teachers. In a more positive

Vein, for mostof those behaviors defining the "disruptive syndrome",

(verbal/physical abuse of staff and s'tudents, and in-class disruptive,

- behaviors), the majority of those students were rated "better" or "no

worse",than-the_other students inthe,:eValuator's classes. In-_summary-,-
approximately-60%'of these students Were-evalUated as likelY to_com-_

plete_the regular school program--a favdrably high rate given the probe--

bility-that,these Studentt at'one-time or,another_were rated as failures

in_ the-regular_schoolzenVironment,prior to their treatment in-the_

Alternative School setting._

Dade's Alternative School Programs,,then, appear to be remediating dis-

ruptive behavior in substantial proportions of its'students according
.

to regular school teachers. Yet. according to estiMates of Alternative

School teachers, there remains a hard core who will likely not be'able'

to complete any program or will be able to complete only an Alternative

prog ram.

In comparing the county's programs with those of other metropolitan areas,

Dade's appear to be close to "state-of the art" in terms of the variety

and availability of programs to meet the needs of disruptive students:

Miami, along with Oakland, California, was singled out by Dr. Bernard

C. Watson of Temple University'as a city which: "had addressed, with

great skill, the problem of disruption, violence and vandalism," These

comments were included in a study to be published next year (1977) entitled

School Violence and Vandalism: Promising Practices and Alternatives

At a recent Washington, D. C. conference on-V-iolence in tiie schools held

by the Center for Educational Development and Research (CEDaR) a number
_ _

of presenters, some from metropolitan school districts and others from

university-based and private research organizations, disc-ussed the'problem _

and promising approaches to its solution. Although there were many sug-
.

gestions pertaining to new solutions, no major programs, currently opera-

__tional,_appeared to constitute advances over Dade's current offerings.

Los Angeles County Schools, for instance, is developing a K - 12 "Anti-

Violence Curriculum" to be integrated into Health, English, and Social



Studies Courses. However, it 'lad not been pilot-tested at the time of

the con erence and, as a result no data on its impact was available.

Many of the findings_ot: this report were echoed by representatives of

variOus organizations at the conference. A spokesman for the Council

of Great City Schools, for instance, felt that it was time for the

development of solutions based on a disruptive student's 'total environ-

ment", including home, school, and peer culture; and felt that it was

---time-for-schools-to-s tov-a-ssumi-n-rtlie-tot-arburderof-re-sponsIb-itity--

for all aspects of a students behavior._ He characterized, as a "universal

cop-out", the current situation in which parents, community, and social

and legal agencies are denying responsibility for modification of dis-

ruptive behavior.

Spokesmen for the National Association of Secondart ScolO1 Principals'felt

that intruders_were responsible for a substantial portion of violence in

the schools (a.perception of Dade's teachers) and strongly encouraged the

following:(1).not using schools as "treatment centers", (2) cessation

of the-practice of juvenile courts granting continuance for juvenile

criminals which ha the effect of maintaining the presence of these indi-

viduals in the nation's schools, (3) seeking out and developing co-

operative vocational programs as opportunities toward which to direc

selected students, (4) encouraging the creation of,residential. -settings

for the remediation of disruptive student behaviors of a type or inten-

sity requiring a total remediative environment, and (5) encouraging polit-

ical entities to provide financial incentives for the construction of

800 to 1500 students) secondary schools.smaller

jinally-,spoesMen'for,Tairfax County_..(Virginia ) indiated...deyenpment.:

ilentification-:-prograM-topick out :"untikcessfUl".-'-studen"--s

who-rmi6ht-iterdeelOP

Recommendations

The follow ng section describes recommendations that the Planning and
_

Evaluation Department feels are warranted based on the findings 'of this_
.

evaluation. It is recommended that, prior to adoption of Some or all of

-these recommendatias, a determination of-the probable costs:(as-weighed

against _their likely_ benefits) would have.to be made, and mechanisms for

the r implementation and operation'Orecisely defined Recommendations

2
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...

;presented-below are not-neCessarily:in-orderof_Uportince. .

1.- -Attempts-shopldibe-_made-to-develop and implemente.::prodedure-
_ __ _ _ . ______ .. _ _ _... . ....__.

of earlier identification of the socially maladjusted-child.

EleOentary prinolpals.appear-relOctant ta identifyl_children-as'i-

--'"igeially maladjuttee and it'usually- isn't until well into:

the.-student'S-juniorYearsthat he Or.:_She is identified-and

--01ated-inTh-speti-al-pregrac Junior_high-level-alternative

.scheolsappear under-utilized, -The tmplication_of:sUchin-,-__.-_

-'earTY-identifiCation'program would.not onlY-be-to alleviate

such a problem but--would'enable .Hearly-treatment1"-of_such

problems ata more optimum point in the student's deVelov.--
_ . _. _

mental sequence. Although no.specific recommendation is-_.-

made as to the form such:-proceduret should take,linitial
_

$creening could involve teams of professionals,competent--

-An-the identification/reMediatienof.th&socially malad-

Justed,-. traveling:to AndiVidual..-elementary schools for the
..._r. __ -.... ._.

eN3Mination of cumulative felders of a number of "candidate-

--studentS" selected by. that_sChoWS-edmihistration, Such

.sCreening_and identification should-occur well before the

J--_-end ofAhe_studentrs-sixthHgrade.

-2- Addi lonal in-service, orather'opportunities- for teachers in-.

regular-programto-_gain kneWledges andskiliSrelevant for-

competency-1n Coping With and:modifying disruptive'behavior,-.

should be:developed end Made,aVailable.:-.41::tObtantiai

proportion of teachers-at..both-secondary:end elementary

levels-Indicated that- they would-be..interested-in SUch- an

offering. -. Given-the syStem-Wido priorfty-placed'en

"sOlutions".-_to theA sruptive behaVior probtem,- it wpOld

aPplar,rea-sonable to recommend,_also-, that every attempt-

-be Madet_to:remova_whatever barriers might exist to teaaher§:--

--alajtingthetselves:Of thiSOpportOnity fUlly---e.g.,'through
_

the granting of_released tiMe for attendance_of such in, -

Service or whatever other administrative_steps are deemed

nedestary. Staff and administratorS_of theAlternative-.

Schools constitute a valuable resource from which input

28'-
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to such in-service:could be obtainedi- either in the fonm:

of information or actual participatiOn.. Another-valuable

resource-ls-the'teacher-of--_the SociallYjialadjusted at

Cutler Ridge--Junioriligh-Schooh. Her-design-and *pie-

mentation of a- behavior modification sYstem for- her.-stu-

-dents.is;close-to.."state7of7the-art"-andinclOdes-changing

reinforcement intervals,.and transferring students from

--matirial-reWardS to_sOcial teinforcers.. A Video .tape- ofher

-._actiVity,-sampling-tiMe--intervals'along-Ahe-path:of:Students'

behavior change, would be-a valuable addition-to any in--

service:program.

The _participation'of,Alternative SChOol students- in-the:'

countywide-achieVementtesting prograM.should,belimited.

to those.students-Whohave.exhibited:sUfficiently:deveTOPed

Self-cOntepts-to--.cape"-with-.the level

of-effort-and:SubjeCt-ma'sterYreOulred.by the--test.::indeed,

or such students;succeSsfully_coping:With::Such:AreqUire7

Ment-coild bi--taken aS-oni-indication:of-their'readineSS-

to-be-returned to .theregular-program.

Adrin nTStra-tDrscff-s-om-e ATrernalW-Itlieported

-a devastating impact on other_students,-noWever,',-who-,

becauSe of:the currentOractice -of:universal partitipatiOn

in.the. testing program,- ha&to:partiaipate.: 8uCh:-reported.-

impact has Included-hyperactivity, teMporarilY depresSed-.---
. .

self -doncepti-and increaseitaCting-out.*kprogrambased,-,

as Inealternative prograM is, on reMediatitigythe.student

at- hiS or her'owri.paCe,AhroughAndiVidualizedprOSCriptiVe

i approaches.tOinstruCtion,in:thebatiCskilleneriderti
.

not only increased skill, but an enhanced self-concept

as well', through exposure of the student to "success
_ _ _

experiences". For those students who have yet to be

exposed to the remediative effect of such programming for

a sufficiently long period of time, such efforti Would

appear to be defeated by administration of-a-téstwhose

difficulty level operates to reinforce the negative'telf-

concept which the program seeks to abolish.



4. Means should be identified and implemented to.reduce the_back-

log,of psychological testing required for ttudents.entering

the Alternative School Program. Conversation with .student-

services staff in some of _the alternative facilities has re-

vealed difficulty insuring the-testing-of incoming students-

withfn -the required tithe frame..

Procedures-to insure-the presence in schools (especially

secondarY Schools) -of only staff_and currentlY enralled

students need -to be developed and-implemented.. .This,.

-recommendation-arises.-from-the-rresponse.madeby 'a:substan-

tial humberof teachers that-the presence _of -unauthorized--:--

persons in the schoolitmildings _constituted a-. major contri-_

-bution -to -the level..of disruptive behaviorrin their: SChools.--

Such procedures mightAnclude- a reqUirethent forenlarged

on-site-security forces,:a-greater faculty -"Presence" ih

the hallways and other-common-areas within the sChool....

between_classes, or a reduction in the physical_or ad-

mini-strative size of secondary.school- facilities:

_Attempts should be made by_ whatevermeans hecessary.to

increase the breadth of sanctions available to the schoOl

system with which toreact to.disruptiVe-behavior and to

impress the student with the seriousnes5 of his or her

transgressions by moving through the -"sanction severity"-

continuum at a More rapid.-rate than is currently the case.

This would include referral .of the student offendertothe

Juvenile Courts, where his,specificoffense is covered by:.

Juvenile Court statutes-. Such a--policy would help address

the reason given by many teachers for the apparent Int.en---

'sifica.tion of-the. disruptive_behavior-problem that-"students

.observe thatlittle' hapPens them As the reSultiof-their

disrOptive behavior".

*:
Recommendations arising- from_the first report-of this_evaluation

entitled Ex erience of-Teachers- and.Students- with Disr6 tive Behavior
in-the-Dade Public' Schools: June, -19 6.



Dade schools shou d act as a facilitator and coordinator in setting

up conferences with salient comunity, regional, and .state agencies

both social and legal with the objective of defining the relation-

ship between the school system and these agencies in dealing with

disruptive behavior. Emphasis might be placed on the performance

of a "t.sk analysis" to define those functions which are thought

critical to the "solution's of the problem of disruptive/socially

maladjusted behavior and to analyze the current system to determine

where such functions need to be developed. Encouragement should

be provided to the development of innovative programs which would enable

the availability of a graduated seri es of options .to fill the void be-

tween retaining a disruptive student in school and incarcerating him.

Such options might include community service assignments, a seemingly

effective approach employed by the juvenile authorities in Great

Britain, Consideration should be given to the design and development

of residential settings for the remediation of those students whose

behaviors are of an intensity cCr a type requiring manipulation of the

student s total environment.

Dade Schools should utilize these forums to reiterate the view that

the problem is produced by,-and therefore must be addressed by,

the_totalsocia_Land_polltica_l_envi ronment in which the student

exists.



RESULTS*

The Follow Up of Students_ Still in the Alternative_Schools

Table 1 below--snows the extent to which.change occurred along fifteen

behavioral dimensions for. 249 .students currently enrolled.in-Dadest four

Alternative Schools. As previously mentioned, these:ratings mere_made

_by .vocational_or academic teachers within-theAlternative SchoolsWho

were felt to have the most- continuing..exOpSure- t6 the...specific stLident

being rated. In evaluating-the respOnses illustrated.in-Table 1, it

should be- kept in mind that-many-of the:children enrolled'in Dade's.

Alternative Schools were so placed because of:"aCting.out".--incidents,-..

physical-..oriverbal- behavior-directedat teacherS,.-a.d7.

mi-niStratorS,i0r. fellow.studentS.--10ne evaluation.Of-the-efficaty -6f

the. Alternative School environment- then,-is tile extent to-which be-=,--

-haVioral dimensions related to. those"acting-Out"._behaViors (three., four,

five, six,_thirteen-and-fourteen)shoW.positivechange.--

Of the 249 evaluationS performed, the greater -propOrtion .(88..8 -percent)

were-of-st udents-who'had-been-adeitted-to7the-Alterlailw7S0ool'Tricr,iiim--

through "regular" channels (involving decision of 'a plaaetheilt 6-ornrilittee

and adminiStration of a psYchOlogical).: Median time. in-.the Alternative.:
4

prograM for the students evaluated,was nine_months. instructors"-per-

'forming the evaluation had a-median "contact-time-with'the eValuated.--.

students of.six months. : Approximately two-thirds of the evaluators-were

academic teachers, the remainder.vocational. Median years -ofteaching--

eXperience of the evaluators, and OXPerience with the socially malad---

-justed -was-six years. Approximately 23.percent of the,responding

teachers Were certified in the area-_of EmotionaliAsturbante and

percent were certified-in some other area'.of:special -education:

Descriptions- of the-students evaluated ancithe.eValuatorteachers-are

presented in Appendix_A.

*In the following tables-ii"ereentages of responses to specific response
options may not total to 100%. This discrepancy is a function of the
percentage of the respondents not answering that-item.



TABLL 1

CHANGE IN BEHAVIOR OF STUDENTS CURRENTLY ENRDLLED IN

ALTERNATIVE SCHOOLS AS NOTED BY INSTRUCTIONAL STAFF

(N = 249 Students)

-_,

-,

PERCENT RESPONDING TO EACH CHOICE

#

zr

I.L#

CZ. Lu
t-- (-3 Cc

i=f ,-- 0- - -J,r
Nr:c,

c.,

BEHAVIORS RATED

TRUANCY
15.3 16.1 4.5 18.9 4.0 4.4 6.8

TARDINESS 12.0 14.9 349 21.7 3.2 6.0 7.2

VERBAL ABUSE OF STAFF
-- 8.4 12.4 56.6 5.2 1.6 3 12.0

VERBAL ARUsE OF FELLOW STUDENTS 6.0 22.5 45.4 10.8 0.8 4.0 10.4

5. PHYSICAL ABUSE OF STAFF 4.4 4.0 71.1 1.2 0.0 1.6 17.7

PHYSICAL ABUSE OF FELLOW STUDENTS 4.8 14.5 56.2 5.6 0.4 3.6 14.9

7. CLASS PEPFORMANCE 20.5 22.1 30.5 10.8 1.6 6.4 8.0

8. CLASS MOTIVATION 18.9 25.3 30.5 11.2 1.6 4.4 8.0

9. SOCIAL INTERACTION WITH STUDENT&
10.8 19.3 48.6. 8.0 0.8 1.6 10.8

10. DRUG ABUSE
1.6 4.4 34.5 2.8 0 1.6 54.2

11. HOME-RELATED PROBLEMS 5.6 2.0 19.3 4.8 0.4 2.0 65.9

12 GOAL ORIENTATION WITH RESPECT
Tn FUTURE SCHOOLING OR CAREER

6.8 9.2 18.9 13.7 0.4 1.6 .49.4

19. THEFT/PROPERTY DAMAGE 2.4 2.0 52.6 2.0 1.2 1.2 38.6

14. IN CLASS DISRUPTIVE BEHAVIOR
14.9 18.9 45.8 6.0 0.8 4.0 9.

15. EMOTIONAL PROBLEMS 14.1 15.7 45.0 6.8 1.6 2.8 14.1

18



In evajuating the results displayed above, a reasonable approach fif

to compare the percentage of teachers indicating some positive change.

in a behavior (responding 1 or 2)- With the percentage indicating no

change or change for the worse-(responding_4,.*5 -or 6)'. Using-that

paradigm, the most iMpressive positive differences in- the percentage's

-occuriin the caSes of class motivation, class-_performanCe;- and in-.

class diSruptive behavior with 44.2-percent, 42.6 percent, and 33.8'-

percent of.teachers, respectively, reporting positive-change-in be--

.haVior. Changes in dimensions_related to disruptive behaVior (suck.

as _verbal or physical abuse of staff, verbal or.physical abuse of

students, and theft/property-damage) were alsoi on balancei.-positive,,

but to a-lesser degree,- --Substantial pereentageS-ofteachers indicated:

that-thoSe behavior's had-not been a OrObleM or that ..they Were not in

a position to evaluate them.

table 2 'presents other data provided -bY he evaluator-teachers.

TABLE 2

OIHELEYALAILIEJNEORMATION ON_CURRENT
ALTERNATIVE SCHOOL STUDENTS

(Percentage of Teachers Responding with Each Option

(N 249)

How soon do you feel that this student will be ready to
participate successfully in a regular school program?

27.7 in 6 months or less 23.3 in 6 months to one year

14.1 in 1 to 11/2 years 12.0 in more than 131 years

18.5 never 4.4 no response

Do you feel that this student will graduate from high
school?

50.6 yes 36.5 undecided --.--112- no _1.6 no response

Do--Y6 feel -that thiS-studenf will be able to partictpate
Appropriately in.-fullrtime employment on. A_regular basis?

61.0 yes 31.3 undecided 6.0 no 1.6 no response

3 4
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At-shown in Table 2, the majdri y of teachers (51.0 percent) feel -that

the students being evaluated will-be able tO successfully'participate.-

in -regOarschOOl-prograMis'in-leSt-than one-year-from the time of.the

evaluation.- A substantial -percentage:Of.these students (18.5-percent)

will, according to the evaluators, "nevern-be-able to so. partiCipate.

AboOt--half of the:Students evaluated.were:projected.as being.able_to_

_raduate from high school, but 61 percent of the- evaluators-indicated -

that these students will likely be able-to participate 'appropriately:

in fulltime-employment,

Ineadditi-on to evaluating the behavior .of students,-Alternative -School

teachers_ were asked.to comMent on-their u-se and perCeived.efficacy of

behavior modification systems employed..at their schools.- Additionally,

they were_asked -to- rank a number of program featuresin terms-of the

extent-to which -they were-perceived.as being resPonsible for_poSitive

:--iMpact,on students'..behavior. Table 3.. below,_presents:teacher-..

reactions tcythese issues-in rterms-of the percentages of teachers sel-

ecting each- response option-.- Data shown for.the-last.item-is--..the

percentage of teachers selecting .each option as A first choice.

As illustrated_by the.tableLpproxiMately three-quarterS (759 .

percent) of all-responding teachers-use.a-behavior modification-vs--

tem of.one tort or another. :The mejority of.the responding teachers:.

(70.3 percent) grade the point system favorably (indicating that it

works-or "sometithes" works). ..Of -those -.(6.0 percent) who-feel that the

point system does not work.-- most (60.8-perCent).feel..that_tnat is So

because the. rewards .and privileges intrinsic to the system_are.not valued

by- the students. Of the programfeatures listed as possiblencauses"

.0fTiMproved student behavior,-the counseling prograrvanCacadeMic.pro---

gram-were selected, as-the Most important bY thegreAte-si-percentage

of respondents with Career Education/Vocational training a close third.
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ALTERNATIVE SCHOOL TEACHERS' EVALUAT ON

OF PROGRAM FEATURES

(N 249)

Do you use_a poin ,(behavior modification)..sYStem
student behavior?

Does .the point- tystem.Seem -to. be wOrking?:-.(Chedkne

38.6% Yes 31.7%'Sometimes. 6.0%-No .'237% OndeCided

. If you checked- "no7, why not? Check

7.8% Too much paper work and record-keeping

31.4% Teachers have their own standards and see
behaviors differently.

60.8% Available rewards and privileges are not valued
by the students.

Please rank.the following- seven -alternatiVes ioterms.of the.
extent .to Which.you feel they accounted for this _Student's_
AMproved behavior. Use 1 as the most -important,--2Has the -.-

next most important, eto. Please-rank:every statement.

22.9% Counseling Program 10.2%---.Point System,

22.0% Academic-Trogramming -...9.2%_.Parent Involvement

-17.6% Career Education/ -Peer.Group_Influence..
Vocational-Training

School Administration'12.7%



-"Evaluation of Former Alternative School Student-' Behavior in--a

Regular-School Settin

. As previously-mentioned, regular school teachers .were asked to evaluate

the behavior .of a oumber of students whohad previously.been enrolled,-

In one of thefour Alternative SChools.

Table 4, below, presents thelindings of this evaluation...Unlike the

-iVálOatioh Of AlterhatiVi SEhb61- -iiiiiiiiirif§-- I f f I1 -ifiRiTlriii--iliiiii-iihiiii1=g-;7

the ratings given the behavior.-of former Alternative School_students by

teachers in regular school settings relate student,behavior- to the be-

havior of-other students- in_ class at .a single point in time'..--A.second -.

dimension, intrinsic to-the evaluator's:rating is-An indication Of the

extent to _which special assistance is required to remediate those be--

haviors. evaluated.unfavorably..-

Teachers performing_these evaluations-.reported-a-.mean exposure-AoAhe

students eval-hated af-4.8.monthS.-.--Three-Oarters -(14.6 perceht)..of.

-.the students evaluated,Were returned-to. regular.- sChOol-s- with-full-

apProval Of the-AlternatiVe School.

Many,evaluator7teachers _felt that they were-not io a. positionto.evaluate

four7of-the-fifteen-behaNiors ratedAdi,ug-ebuse7-home=rebteeproblems,

: goal orientation with respect-to future schooling or-career,- and theft/ :-.-

:property-damage). For these- behaviors,.77A percent,. 72..2-percent'41.7 --

-percent, .and-B-0.9:percent of-the.-evaluatdr7teacherS-indicated-that th-oi.-

were "not in.a pOsition to evaluate:theSe behaviors"

A number-of approaches,can betakehto summarize .the data displaYed in

Table 4.. -One technique is-to-compare _the perCentage-of respondents
.

ihdicating:that -a stOdent's...behaVior-is better: or_no-different than.other

-.students-inthe.-clASs (1 Ar..2) with the- percehti4-6A-ndieittn§7thit:a---

partichlar=.-4ehavior is.. WorSe_(3, 4,.or.-5).-.'.Another..critical-bit of-in-

forMationiS the-perCeniage of-teachers- ratingi.behavior-"5", :indicating H

the-need.fOr--a-JUll-time-.--reMediative--program.ohisidothe'schobl--TOtsibly-
.

..a .return--.-tOthe Alternative School:Setting.- This Perceritae -tin, reason.
. . . . ,

ably-be ihterpreted as a "failureirate"-,.definitiVe.of:the:perCentage

of_stbdents who:were not effectively- remediated:with respect.--to--that .

..behaVior by the-Alternative. School,
_ -



TABLE 4

EVALUATION OF BEHAVIOR OF FORMER
ALTERNATIVE SCHOOL STUDENTS, RELATIVE TO
OTHER STUDENTS IN A REGULAR SCHOOL SETTING

(N = 115 Students)

i--
cid

02

C.,
..

PERCENT RESPONDING TO EACH CHOICE

Lu

Lj
-..

Z

CB'

BEHAVIORS RATED
1 2 - 4 (5 ) (0

TRUANCY 16.5 24.3 14.8 13.9 27 3.5

TARDINESS 2n.ci 39.1 6.1 13.9 14.8 6.

VERBAL ABUSE OF STAFF 32.2 10.4 10.4 10.4

VERBAL ABUSE OF FELLOW STUENTS 22.6 35.7 13.9 9.6 9.6

PHYSICAL ABUSE OF STAFF 33.0 38.3 5.2 4.3 3.5 15.7

PHYSICAL ABUSF UF FELLOW STUDENTS 31.3 33.9 7.8 7.8 4.3 14.8

CLASS PERFORMANCE 5. 23 5 17.4 24.3 23.5 5.2

CLASS MOTIVATION 19.1 13.9 21.7 31.3 4.3

OCIAL INTERACTION WITH STUDENTS 9.6 39.1 19.1 10.4 9.6 12.2

DRUG ABUSE 9.,S 7.' 0.9 2.6 2.6 77.4

HOME-RELATED PROBLEMS 1.7 4.3 4.3 7.0 10.4 72.2

GOAL ORIENTATION WITH RESPECT TO
FUTURE SCHOOLING OR CAREER 5.2 0 6.1 14.8 19.1 41.7

THEFT/PROPERTY DAMAGE 14.8 15.7 1.7 4.3 2.6 60.9

IN CLASS DISRUPTIVE BEHAVIOR 24.3 30.4 16.5 10.4 14.8 3.5

EMOTIONAL PROBLEMS 8.7 28.7 17.4 11.3 22.6



For all those behaviors Aefining the "disruptive behaviOr.syndrome" ex-

cept pne _(theft/property damage),Ahe majority of the students rated

Were seen as "better" or--"ho different" than-Other students'in the

evaluators', classes. The latter behavior (theft/property damage) is

One which a majority of teachers do not feel they are ina position

to'-evaluate. For these behaviors, ten percent or fewer-of the students

evaluated were seen as requiring a return to am.alternative program for:

remediation, a fairly low-_"failure" rate-.

In termS Of-the extent to whiCh regular-schools were-able to "hold"-

these-students, ratings were -lest-favorable, 'with 27 per&ent -of former

4ternative_School studen.ts' "truan61." ratings ,sufficiently _bad to.in7

.dicate a-rettirn tp_an alternative prograC-Academi-c-performance and.Moti-,

vation were.also. poorly -ratedWith 23.5.And 51.3 perCint,_respettiVely,.

receiving sufficiently.poor.rating--to-indicate-,a
. . .

:n- ative-program. In-tummary;- it-would appear'thatthose behaVjOrS. Which -

together define.the-"disruptive.syndrome":are not.sufficiently--present-

to-.Warrant--a- return .to the.AtternatiV-e 56.661:--sitting,for,a_significant

proporti.on.of the .students.. Truanck.and.acadeMic- perforMan&e/MOtivation-

are behaviors,7however, which-ippear to-have been unSatisfactorily re-

ediaterLin_the:Altetnativa-School---Setting-for-a-substantial4roportion

Of these students.

:Evaluator-teachers-we-re also asked-to providesome:lOng range-predictions

as to_what would happen-.toAhe students-being--evaluated:withretpect to'

-academic-and.voCational.facters-Table 5 , belOW,Aisp ay:tne_ilue'stions

:used and the percentages of teachers'selecting each of the response Op-

As illustrated by this table about sixty percent of the evaluated stu-

dents are seen as being able to complete the regular samol's,program

with help (if needed) available within the regular school. Seventeen

percent are seen as likely "drop-outs". The "success" rate of sixty

percent appears substantial given the likelihood that these students

were perceived at one time as those whose needs couldn't be met in a

regular school-. s6tting..--



TAOLE 5 ;

LONG RANGE ACADEMIC-AND VOCATIONALPREDICTIONS
:CONCERNING FORMER ALTERNATIVE SCHOOL.STUDENTS-

(N = 115 Students)

--Please read the-4 statements belOw anditheck -the'one th
curately describes-your .feelings.--.-iCheck only one.

30.4 StudentithoUld be-..ableto,cOmplete the. prbgram at this :-

school- withoUt-,spedial'help available In this-school)
-for behaiiiPriproblems.

_Student- ShoUld--be able'to.complete the -prograrii-ai'this:.-

schbol-pny2ligi special hely (al-lailable-in_this,,sthool)
-for-behavloriTroblems.--

0.0 'Student probahly-Wilroot--Complethe-prograM-at.-this:
sChool:but,--Will be assigned -to',a. tpecial program for
students with.behavior--probleMt.-- alternativeSchool).-

17.4 Student will "drop out" of school before.completion
of the program at this school.

5 No response

Do you feel that this studentwill graduate high school?

27.0 Yes, 30.4- 'Undecided -40.9 Nol._ :1.7_ ltio response

Do you feel ..that.. this student will.beable.to.participa e appro-'
priately-in.fulltime-emplOyMent On a regular. basis?

.42=5.. Yes 3'9_ Undecided 21.7 No No response

_

Responses -toithejast.--two Itemsihdicated-,:thatteachers-feel a ..sub.-.

-=-_Stantial proportion (40.9percent)--Will likelyHhot_gradUatejrom.

school.. anclalesser.-percentage--.(21.7. percent- ) wi41 likely not .be:'-

able to participate'appropriatelY in -,in-full-;tima employment.-

4.0
25:



nformation Descriptive of SCSI Operations

As previously mentioned, observation of SCSIs and interviews with SCSI

staff were conducted by-members of the Student Services Department using

forms and procedures developed by the Evaluation Studies Section. Al-

though no special study of the impact of SCSIs was performed for this

evaluation, teachers' comments regarding the efficacy of SCSIs relative

o other techniques designed to cope with unacceptable student behavior

were collected and will-be briefly discussed in this report. The follow-

_ing section is split into two parts; the first presents data gathered

as part of an observation of functioning SCSIs and the second presents

data gathered through the interview-with SCSI directors. Data presented

in most of the following tables represent the percentage of observers

checking each item-response option.

Table 6, below, presents data descrip ive of the behavior of SCSI stu-

dents and staff at the time of observation.

As shown in Table 6 student behavior appeared to be controlled and

appropriately directed in most cases. In only 9.8 percent of the

SCSIs observed, were students doing "nothing of a goal oriented appear-

ance" or engaging in "out of control behavior" and, in about three-

quarters of the observations (73.8 percent) the SCSI environments were

characterized as free of disruptive behavior
11

. The control and af-

fective orientation,maintained by the_staff also appeared to be optimal

for all or:Most obserVations;_ Of those situations where it_was potSible

to observe students' response tozstaff direction; virtually all situa-

tions were characterized by students.' Observance of theSe directions._

None of the SCSI staffs were evaluated as "unfairly harsh".

Table 7, below, displays information descriptive of staff and stu-

dent population present at the time of observation.

;.1)



-TABLE 6

SCSI STAFF AND STUDENT 'BEHAVIOR AT TIME OF

OBSERVATION

(N-. 61 ObserVations

Predom nant student activity.-

63.9% Studying

4.9% TR1king With one another

13.1% Interacting with SCSI staff

9:8% NothingAcif a goal-oriented appearance

0.0% Out of control behavior

Level of noise or= other disruptive behavior.
_

0.0% So disruptive as to preclude concentration

3% A moderate amount of disruptive:behavior present

13.1% Occasional spurts of disruptive behavior present

73.8% For the most part, the SCSI environment was free
of disruptive behavior

Apparentamount of control maintained by the SCSI staff.

OA% Directions or requestsalmost totally ignored by
students-

Directions or requests'observed about half of the
time

57.4% Directions or requestsobserved most of the time':

29.5% :No opportunity to observe students-responses_to
requests

Affective orientation of the SCSI staff toward the students.-

3.3% Laissez_- faire

75.4% Firm, but benevolent

0;0% Unfairly harsh



-TABLE .7,-

STAFF AND STDDENT CHARACTERISTICS AT
TIME:OF,OBSERVATION_

-(N =_ 61 Observations)

-School-function of staff present at time of obse va ion

Percent of Observations
virhen Present

90.2

60.7

0.0

Function

SCSI director

Teacher-aide

Lay aide paraprofessional)

Student aide

Ethnic/Racial breakdown in the SCSI at time of observation.

-Median Number-_

2.00

3.00

1.00

White

Black

Spanish

4-

As illustrated by the table,_SCSIAirectOrs and teacher-aides=were

_ present_in the vast-majority of catqs;- Approximately_one;half of the

pApils in:the-SCSIs at the time of-observation=were Black:
_

Table:8_, below, displays information.descriptive of the_faeilities--

and equipment available-within the SCSIs and-the extentjo7which,the

_quality of the_environment was-_comparable to_the school



.TABLE

EVALUATION OF SCSI FACIL TIES AND EQUIPMENT

*(N = 61-0bservations)

Extent to which individual study space was aimilable.

Percent'of
Observations

86.9% Adequate work space for all students was
available

Students appeared to be somewhat crowded

8_2 Space available appeared to be inadequate

Presence of the following material in the SCSI. (Percent of
observation where material was_oresent)

-95.1

91.8

70.5

70.5

77.0

36.1

95.1

_

General reference material

Reading/math-curricula material

:Magazines, perlodicals,-or
relevant reading material

-Career inforMation

-- -Audio/visual:equipment

,StudY'carrels-

Individual chairS/desks

Ixtent.to whi6 the-SCSI:Toom -is cOmparable to-the-rest Of te
Presence-,4nd-quality:ofjaocOmpdations:

Aseating-,':--airconditioning,--lighting-,tqualqy --of -deaor;:ic.
Circle- ariPrOriate--,numher on==scale, below

5

apparently of a
similar or better
qual ty

4

ean 3.89
Far below the
Standard': of_the
rest of the
schobl

According' to:the data presented above,-.-adeqUate work-space was.avail-
- ,

-able:in the:vast MapritY:(86-.9 percent)-of-the cases as were alUthe-

Materiali-iiSte&Withe eeO-tionof:istudy-,carrels-. -Additionally,

the "average"'SCSI room-appearedtd beroughlyequiValenti-in- terms

of presence and quality of actomoda ions:to the rest:of the school-.



The fol owing-section Will dfscuss results-_of interviews held with SCSI

directors-_at-the conclusion-,0:theHOreviously-discussed,-Oservations.-------

Information gathered included_staff.desOriptionS.and.sChedule, student

characteristicsi-and'remediative procedures-tharacteristic,of

Table 9, below, displays

and scheduling.

information descriptive of centers staffi g

TABLE 9

SCSI STAFFING AND SCHEDULING FROM INTERVIEWS

N = 61 Observations)

School functions and work load of

% of Centers Where

the SCSI staff.

Mean Hours/Week
Individual is on Staff

SCSI director_ 96.7% 24.9

Teacher -aide 75.4 15.6

Lay-aide 0.0 0.0

Student-aide 1.6 0.0

Guidance Counselor , 16.4 0.4

Other 6.6 OA

Mean period of time SCSI is operated each day:

Total hours per day 6 49

Mean.number=of students '. contained atany one time during the day.

2,82 minunum,humber) 17.85 mammum number 8.31 (current,-
number).-

4 5

30



,

s shown above, the great majority of centers ,had directors and

teacher aides,on the staff--the'forMe'r Cohiributiiig'slightly more

than one-half time per week'(24.9 hourg) on the.iverage,and the.
latter contributing roughly one-third time per week.

The "average" SCSI operates for approximately six' and one-hilf hours

per day_and currently_Contains.eight'students.
k

-

-_Jable10_, below, displayi'reasons:giyinjor plac hg-students in the--

enter.-

OFFENSE CATEGORIES ,OF STUDENTS, CURRENT

ENROLLED',IN SCSIs

= 61 Interri )

Median Percen

3.0

2.0

50.0

0.0

0.0

0.0

20.0

:Offehse-Cate-gory_

Verbal'assault/teacher; or student

PhysiCal'assault/teadher oe'stUdent

Tardiness/truancy

Theft

Inattention in class/academic failure

Drug related problems

General disruptive behavior

illustrated, the most 'popular" offense categoiv is tardiness

ruancy, followed by "general disruptive'behavior'
.

Data.: displ ayed in Tabl er-_,

.-eaturet -i'of the._ SCSIs;

below, is descriptive of the operational



TABLE 11

OPERATIONAL FEATURES OF SCS

(N = 61 Interviews)

ApproXimate period o
the-SCSI,._ Median.

days) students are assigned to

.Qi.0 Maximum

2.0 Minimum

3.0 Average

Employment of other remediative procedures u on assignment of
student to SCSI.

98.4% Yes 1.6%

If "yes", what are these (check as many as apply).

88_5% Parent conferences

58,9% Mandatory counseling

73.8% Peer/teen counseling

85.2% Conferences with AP or other administrators

Median percentage of director's and staff's time devoted to the
following activities.

40,0% Academic tutoring/counseling

25.0% Administration of regular academic program con-
tinuance

20.0% Personal counseling

1.0% Containment of disruptive behavior
.

10.0% Interaction with additional school/community
resources (counselors, administrators, parents,
police, etc.)

.



Students appear to,be.ass gned to centers:for an average of_three,

days, and, in most-dases(9r 4percent)sUch assignment triggers
_,,.----

the employment:of other_remediative procedures. The bulk (65.0

-percent) of staff time is consumed-in academic tutoring/counseling

and-administrationof regOar aCademic'program_cantinuation; Only

a- relatively SMall proportion oftime is:given overtd_cobnseling,

or other'similar procedureS, although, asA)reviously indicated in

-the-table Such counseling-usually does-oceur outside the:center-.
_

TABLE 11 (Continued)

Extent to which assigned student's academic program is main-
tained while he or she is assigned to the center.

72.1% Regular program is maintained through teacher
assignments and checking of work__-

24.6% Remediation in basic_-Sktlls offered, but no
attempt to maintain:the regular program

1.6% Non-academically_oriented
-

-Foliowup:procedures employed with students who leave-the center.

'42.6%-Yes, all

49'.2%-jes for Selected offense .categor et-or s'tudents

:6.6%-No

67.2%'Informal,:periodic contact with student's teactier

54.4% FollOw'up '.behavior:checklists" to indicate nature
ofadjustement

RevieW of'report cards or otherAndices of academic---,
behaVior''

60.7% Personal informal contact With SCSI "gradUates"

Behavior modification procedures employed within the SCSI for
changing:

inappropriate social-behavior:

39.3% Extensively

55-7% To some_extent

4.9% Not at all

inappropriate academic

32.-8% Extensively

62.3%

behaViOr:

To some extent

4.9% Not at all



The great majority of centers maintain the school's academic program

.while the student is enrolled in the center through the continuance of

teacher contact. Follow up procedures appear_to be extensively em-

ployed, with 92 percent of directors indicating that such procedures

are employed with all or selected students. Two-thirds (67.2 percent

of SCSI directors responded that informal contact, with the students'

teachers is often used. However, more than one-half of the respondents

(54.1 percent ) also indicated that follow-up behavior checklists and

other more formal follow up procedures were employed.

Finally,_morejthan 90_percent of the responding_SCSI_directors in-

dicated that behavior modification was_used. for changing both inap-

propriate social and inappropriate_academic behavior.

Although no formal evaluation of the impact of SCSIs_ on student behavior

was performed, teachers responding to a request for an evaluation of

the relative efficacy of various tactics to modify disruptive behavior

rated placement in 5CSIs ninth most effective of the thirteen procedures

listed.



Staff and Student Comments Regarding the Alternative School Program

Informal staff interviews were held with a number of teachers (both

academic-and vocational), administrators, visiting teachers, and

occupational specialists at the Altnerative SchoolS. These in-

dividuals indicated general adherance to most-operational guide-

lines with some exceptions. Behavior_modification tactics did not

appear to be applied in at least one of the cerites, and, in the

case of at least one facllity, students were being enrolled with

a substantial lag i4 psychological testing'. Several visiting

teachers reported great difficulty in obtaining effective parent

assistance'in extending the remediative environment into the home

(one alternative school principal estimated that the majority of

his students' parents literally have no control -over them). Admini-

strative staff-of at least one_ Alternative--School reported-a problem

of facility under-utilization, due to the general'relUctance of

elementary principals to refer students to alternative facilities

Many of the- instructional 'staff-,, although enthusiastic-about the

-timpact their program was_having on_student behavior, admitted_thatH
_

the Professional and emotional demands-made by their positions were-

extensive, ahd strongly suggested that a program of rotation back _

to regular programsbe:made available. On the positive side,-

academic teachers appeared to be utilizing state-of,the-art-

techniques (diagnOstiC'testing and prescriptive approaches to

AnstructiOnAndividuallzation) and, in moSt facilities, occupationaT--

specialists and other support staff appeared to be interacting

with students-successfully in instructing them in employability

skills and other competencies relevant to successful integration

into society.

Approximately twenty students from each of the four Alternative

Schools were interviewed to ascertain their exposure to academic/

vocational/counseling aspects of the alternative program and to

obtain their evaluation of other aspects of the program.

Three-quarters 75.0 percent) of the respondents-students were male.-
, -

Approximately three-quarters (72A-percent) were Black, 22 .4 percent



_White and 53 percent Spanish. About one-half of_the students inter-

viewed lived with both parents in homes containing (on the average)

six people.

It should be noted, as a prelude to the following discussi_orG that

_ccmunik:ation witti many of_the respording stWents was difficult And

thatthere could well have been-mutual_misunderstanding °fine questions

asked or the responses given.

Table 12,J)elow, -shOws the percentage of-

enrollment in each bf the listed claSSes.

udents Who indicated current

TABLE 12

CURRENT CLASS ENROLLMENT OF _

INTERVIEWED-ALTERNATIVE SCHOOL-STUDENTS

IN = 80 students

Classes currentlY,a tending:

88.2%. Math 93.4 Reading English; Communications

44-7_ SCience- --_ 52.6 Social :S udies

27.6 Home Economics _ 3_ Construction-Trades _

3-9 Small Engines 3.9 Automotive,

23.7 Counseling Activities

38.2 Music (Chorus; Instruments -3A Agridulture Farming

=11 8 Graphic Arts_ echanical _Drawing -80.3 Physical Eduda0on-:

As indicated by Table 12,the vast majority (approxim'ately 90.0 percent)

of the interviewed students were enrolled in Math and Reading classes

with substantial percentages indicating enrollment in Science and Sodial

Studies. Relatively small percentages, however, indicated enrollment in

_the vocational courses listed (small engines, construction, Automotive,

and Agriculture), and only approximately one-quarter (23;7 percent) in-_

dicated current enrollment in a counseling course of any kind. The per-

centage figures for ehrollment in vocational classes aOpeared low given



h2 salience of vocational-preparation to the Alternative School program;

The current develoOment of increased capability in vocational education'
.

at both youth Opportunity North and South should adequately addresCthis

issue, ncw,-Iver.

questions were asked to ascertain students°- feelings con-

beOvior modification approaches (point,systems) 'thit are an.
pari-, f -the Alternative School experienee. -Table-13, displays

data c-athered inthis area.

TABLE 1

STUDENTS' EXPOSURE -id AND EVALUATION:'

OF_THE_BEHAVIOR MODIFI6ATION SVSTEM

N-=-8O students)

Can _3arn points for good work and/orgood-behaviOr?

94.7% -Yes 1-3% No_ _3.9%*Not sure

f yes,-how many-of your teachers giVe points?

69.7% All- _9.2%_ Most 15.8% Just a few

the points help you do better school work?

56.6% Yes 13.2% Sometimes 27.6% No

Do the points help you behave better?

60.5% Yes 7.9% Sometimes 8.9%

Do you like most of the things the points can be "cashed-in"
for?

82.9% Yes 11.

As illustrated in the table above, virtually all (94.7 percent) of

the students interviewed had been exposed tc) a "point system" of

one kind or another, with approximately 80 percent reporting that

"all" or "most" of their teachers gave -points. Although objective

data regarding the efficacy of the behavior modificatiOn system em-

ployed were not gathered, it was the perception of the majority of

the students interviewed that the points helped their academic and

social behavior. Further, the vast majority (82.9 percent)rindi-

cated that they liked most of the things points could be turned in

_ for' activities, free time; etCr.



_The next,series of-iteMS:in -the interview were-ihcluded to-mei-56re

the eXposiire of the students to the counseling program. Data 01)7-,

,tained from studeht's_res-pOnSes'to theSe items_are displayed-_in-

Jable-14

TABLE 14

EXPOSURE OF INTERVIEWED STUDENTS TO

COUNSELING PROGRAMS WITHIN THE ALTERNATIVE SCHOOLS

(N = 80 students)

.Does your school have z counselor or group of counselors?

94.7% Yes 0.0 No _ 5.3 :Not sure

If yes, do you know your counselor s name?

89.3% Yes 19.7% No

Have you talked with your counselor since you've been at this
school?

70.9% Yes 21.1% No

what did you talk about?- (Check as many as may applY)

Course selection-or scheduling problems

Problems at home

Problems regarding jobs or work after school

What I'm going to do after I get out of school

Problems with other students

Problems with a teacher

Problems about my grades

Problems with drugs

59,2%

250

38.2

27.6

40.8

4.2

30.3

11.8

32.9 Problems understanding myself

15.8 Other personal problems

1.3 Other

_ CONTINUED

38



TABLE-14- Continued)

How lonvagp-did you see your_counselor to-_discuss-problems or
'to ask questions

_

30.3%_About a week ago 21:1%_2, 3,- 4'weeks.ago

23-a% Longer than a month_ 11.8%-Never

Did you ask- to see your-counselor or did-he-ask to-see you?

-35.5% :I asked' 40.8%- He asked
_

How'soon after you asked were you able_to talk with him/her?:

30.3% Right away 3.9% That same day.,_ _

2.6% The next day 2.6% 2, 3, days later

0.0% About a week 0.0% Longer than a vieek

Do you have a regular appointment with your counselor?,

18.4% Yes 76.3% No

Are you
a week?

involved in group counseling activities at least once

25.0 Yes 69.7% NO

Are you involved in individual_counseling activities at least
once a week?

9.2% Yes 85.5% No

As seen in the table above, most (94.7 percent ) of the students inter-

viewed are aware of there being a-counselor available in the scho'O'l,

and are aware of his/her identity. Seventy point nine percent report

having conversed with_ the counselor since entering the school. Most

frequently mentioned topic of conversation_was "seler.tion/scheduline,

(mentioned by 59.2 percent of the students), prob1eo5 with other stu-

dents (40.8 percent mentioning), and problems regarding'jobs or work

after school. The availability of counselors to assist ln-other than

course selection/scheduling is noteworthy, given the customary focus

on that a6tivity by the counselors in "regular" schools. Over one

half (51.4 percent) of those salaents-interviewed reported -contact

with the counselor in_the last month. A-_:ording to student response,

5 4-
39



40.8 percent of the contact is initiated by the counselor, slight y

less (35.5 percent) by the students. In those cases where students

indicated that their last contact was at their request, most in-

dicated that they were able to see the counselor "right away".

Relatively low percentages indicated formal, regularized contact

with the counselor. Eighteen point four percent indicated that they

had a regular appointment with the counselor, and 25 percent indicated

that they were involved in weekly group counseling activities. Nine

point two percent indicated that they were involved in individual

counseling activities. Some other type of remediative, quasi -

counseling contact may, however, have been made with other of the

student services workers (visiting teachgr, occupational spec alist,

etc.).

The availability of people and programs to direct student behavior--

along adaptive social and vocational channels is an intrinsic part

of the Alternative School program. An item was included to address

the question of whether or not the student had engaged 'in conversation

:or_ahY-interaction,.related to these issures. Table 15, below, Oresentt--

iflfqr014.tiondescribing _whether. orAPt-.,Such,joteraction:tOok:-OTace

-apd- wi.th whom.



TABLE 15

RECENT INTERACTIONS REGARDING EMPLOYABILITY SKILLS

(N 80 students)

-ast two -yeeks have you talked with- anyone in thetchooliaboot:

-% of Students
Responding "yes"

IMINIIMMIEWIIIIIM40311210

553%

19.7%

39.-5%

289

How to get a job.

How to get along with your boss.

How to get along with fellow
workers.

How to dress/groom appropriately.

Work habits, doing a good job, etc.

What kind of a job I should get.

27,6%.. ,How_to get along withteachers anc(
"people in- charge.

How. 41 get along _with my_parents-.

..

-"Staff:With -Whom:VarYing-
-Percentages'of Students-1

interacted-

9 7.3 13 2

1.3 0.0 7.9

1.3 0 0 7.9

2.6 04) 3.9

5.3 0.0 13.2

2.6 0.0

6.8

11.8

9.2

10.5

18.4

6.6 18.4

1.3 0.0 13.2

. 0 0.0 7.9

9.2

0.0 .



As indicated in Table 15 substantial percentages of students-

report.-recent conversations about work -related i.ssOe-(iow:to get

a job, appropriate work habits-, etc).. Most of the ittidents who .

indicated such_conversations identified-the occupational special

as- theY'other" person with.whom they had --such-conversatiops...-

-Counselers were _identified as that'class of professional ,withWhem-

students conversed next most frequently. Conversations regarding

-how to get- alonudith parentOnd other autherity figOreS were also

reported by substantial proportions of-students.

Students were also:asked to evaluate -the-relative merits-of-the--

regular-and AlternatiVe-SChobi -1;.-ogramS-bY-identifying-WOrii-end-----

best.listed features.--

Table 15-- displaYs-data collected--in responSe

TAGLE .16

STUDENT'S EVALUATION OF THE REGULAR AND-ALTERNATIVE -

SCHOOL PROGRAM:

Student0.:

Think about the.sChool- YOu caMe-from...: what thihgt'eb6.0t-rthe
schools', -or,the'people-in-it4 gave--you troUble:or-turned:/you.
off-11..the_most-.-..Pitk_three of- the worst.

-46.1% The teachers

8.4 The Work--(reading, Math,. etc.

38.2 .The:other,students

---2,6_ The size:of- the,;schoo.f:(numbeTof-- kids

-30.3 Trouble_getting 'help when-yoU

00 The vocational ,clatses.-

3.9-'_ Getting.to--schoolAbuS,, etc

27.6_ The rbles'.of the. school--

50.0 , The people_who.rUn,the'schoolAPrinCipa
Assi.stant.Principal)

2.6-- The-counselors---



TA8LE- 16- -(Con Antied)-.

--What is _the one thing you like best_abOut_thi-S-.0rOramT
(CheCk'one)...-

% ReApond nq

17.1%

10.5

2.6

18.4

46.1

AdademiO-_tlasses--.

Vocational:Olasse---

Counseling activities -..

Teachers-
.----

i-Other(specify)--."teachert & administrative-
-Staff dOn±t-hassle me"

Wha "turns you of " the most here at this school? Pick three o
the worst

% Responding

10.5 The teachers

6.6 The work (reading, math, e c

39.5 The other students

0.0 The size of the school (number of kids)

2.6 Trouble getting help when you need i

1.3 The vocational classes

5.3 Getting to school (bus,

3.9 The rules of the school

9.2 The people who run the school Principal.
Assistant Principal)

0.0 The counselors

-How could Your--program.be improvpd7 Cpck one

kResaondino.

25.0

2.6

5.3

3.9

0.0

55.

Fewer students per class

More academic...work

Less academio---work-:

More careerivoaational

-Lessveareer/voCational

More counseling

Less counseling

Other (please specify
behave"_

classes

classes

"Making the o her kids



In terms of the regular schools from which the students came, the

most disliked aspects in .decreasing magnitude of-response) were

"the people who ran the-schools", "the teacher", and "the other

students". The content of the school experience, i.e., the school

-work, was-perceived as a "lea.st attractive" aspect of the school by

relatively few students. In evaluating the alternative program,

"best liked" aspects included a feeling on the part of these ttudentt

that the administrators and teachers were-not unduly ."hassling" them

and.that, inacademic classes, especiallythe instruction was geared

in such a way as to enable them to progress (i.e., was-indiVidualized.

to take into account their specific strengths and weaknesses ). The

most frequently mentioned disliked feature.was "other students".

Following this comment, most- frequently, mentioned- ideat-for improv

fng the alternative program were directed :at controlling of other

students'. behavior.

A final series of questions.asked students:to look into the.future:

.and "try to determine what it would-hold. -Table 17-, beloW,-presents-

..data derived from
. these questions.- -Only-.slightly more than-. half Of

..the students interviewed(55.1-percent)- indicated_ a'-desire tb..return

to the..regular.school'setting.:.Mostl,when.askedto:guess when, theyld--

be ready-to return to the regUlar program. indicated a one to two

..quin period.--

In looking into the future, most students expressed a fair degree of

optimism, with a ma orit indicating that they thought that they would

be able to graduate from high school and get a good job. Many students

appeared to have unrealistic ambitions, however, many indicating pre-

ferences for careers in entertainment or sports, notoriously difficult

fields to enter.



JABLE-17

ALTERNATIVE:SCHOOL STUDENPS

FUTURE PERCEPTIONS

-DO:you-want to return to a regular school or would'you-rather finish

school--:here-.

55.3% regular school 40.8% stay here 3.9% not sure
2

-When-A° you think you should be,ready to return to a regular

36 8 end of quin

26.3% two quins from now

three quins

1. four quins

1.3% five quins

1.3% longer than five cuins

25.0% never

-Do yoU think- yOU'

Yes
Don't
Know No

a. -.graduate...from-high. school

b. be able :to .return to a

regular school

80.3% 13.2%

6.6%

5.3%

18.4%75.0%

C. :get a good job,when you_.

.leivehigh school 81.6% 17.1% 0.0%

0



_Description of_Students Exhibi in Norm Var ins Behavior and Character-

1.stic_System-Responses

As Part of a cooperative effort with the Office of Equal Educational

Opportunity, the Planning and. Evaluation Department .designed forms and

procedures'to collect data descriptive of the disruptive history-of

1,240 of Dade's "worW:students. .Data in all cases were extracted from:

cumulative folders.of students who had-been selected from current

summer of I975)-incident_reports.. Data abstracted included:- (1) re--.

cent_ SAT Achievement Test_results, (2) a specific liSting of type of

incidents given ih the-record, (3).participatioh in.various i:eMediative

programs and diagnostic-processes, (4) record of suspensions .and ex-_

pulsions,. (5) a teMporal description- of the onset of the diSruptive

behaviors,-and (6)-a description of the Six most recent offenses

and action taken-by .the School system.

For-this _report adescription-OffindingS for all students is-generated-

as Well as a- separate- descriptiOn of-findings-for- tWo unique-groups of.-

students..

1. ThoSe-whose six most recent offenses-included behavior

-directed at-staff or involVed weapons and,

.TheSe whose offenSes were directed at other students or-

against property.

_t was. felt that -the first group had exhibited behavior significantly._

moreterious than the second and it was of-interest to determine if

actions takeOly ihe.school_ system were correspondingly more seyere

than actions taken .in the case of the second group.

Of the.pore- than one thousand stildents whose files Were examined,

76 percent-Were male,-and:24 percent female.--The'majority.(62.4 per-

cent) were_ Black, 22.9. percentwere Whi.te-or....u.other",.and.7.9.percent.=

were Spanish:: For-. those students-whb had achieveMent .stores -available:-

scores Were quite low in moSt cases. Table18,:belOW, displaySmedian.

achievement-of-these students on three- Subtests_of -the Stanford:Achieve-.

-ment :Test. (SAT).



TABLE 18'

MEDIAN ACHIEVEMENT TESTSCORES FOR STUDENTSL

WITH NORM VARYING BEHAVIOR

Reading

Math Concepts

Math Comprehension

(N = 1160)

Stanine Grade Equivalent Percentile

3.0

3.0

3.0

4.9

5.0

10.0

9.0

11.0

As_Allustrated --above, scores relating. perforrhance,toithat:ofage-7
. _ .

'peers (stanine-aperpercentile 'Brade e4uivilent

..kere4jor:all'eubtetS.-indicate.-perfprOlenOe -at:or'..about-.0e-:fifth

_- grade -leVel,''also---low considering-,that'Virtually'ell,tese:students-

are at- the .Secondarylevel(grades,BAhroOgh 12)

A determina.tion was,made-ofthe--:.egtent-to:.Whichvarious-r"nOrm-varAng:

.behaviors" appearedlin.-these

-Plays-this-lhformation for:all'students in the,sample.and'for. the two:.

groups.of.students previously filentioned_ who Were.dividecf. '-iermS of

offense severity.

TABLE 19

APPEARANCE OFiVARIOUS INCIDENTS IN

STUDENTS CUMULATIVE FOLDERS

(N = 1240)

:All Sampled
StUdents

Students With
Records of Staff-
Directed Violence

Student§'With--
HRecords-ofTStudent-i
Directed. ViolenCe

Verbal Assault/staff
-.-Verbal.-.Asault/students_

-:PkYSiCal-Assault/staff.
-.--..F.byjcat.-AssaUlt/students

...-Jheft/larteny/robbery..--

-HkeakinTkinter-ing
DWeapons

Sex.

. . _ . .

51.0%
23.5
9.3

38.8
12.4
2.2
4.6
6.8
1.6

56.3

90.8%
36.3
19.4
53.3
16.0
1.8
8.7

10.8
2.1

63.1

52.6%
29.0
9.2

53.1

17.9
3.8
5.0
8.8
2.1

79.5



For all students sampled, verbal-assault, expecially directed at

fellow students, is quite high. jk significant number of-these

students (38.8%) also had records of Ohysicat asSault of fellow

students

Three items-were included to determine what sorts of action had

been taken by the school in response to these-offenses (enrollment

in special programs, suspension/expuision, etc.) Table 20, below,

describes these findings.

TABLE 20

ACTION TAKEN BY THE SCHOOL SYSTEM

IN REACTION TO OFFENSES

Programs

(N = 1240)

All Sampled
Students

Students With
Records of
Staff-Directed
Violence

Students With
Records.of
Student-Directed
Violence

.Centers for Speclal-instruction
. 23.7% -- 35.0%r --:-31.2%- ------

.Youth Opportunity .South 16.2- 22.2: 19.5

.YoUthApportunity-North- -. -15.5 19.6- 16.5:

MacArthur South -14.0- 17.5-- -17.8-

MacArthu-r North 30.3 -27.1 29.1

-TriCenter-.. 0.2 -0.0-- 0 6

-,Drug Programs 1.1 2.1 1.3

.-JAdul,t. Education. Programs 0.-5- .0.6 0.8

Sus ension/Ex bision Record

_Median time'-suspended in,sch
-(SCSI, etc.

Median time suspended out of.
tdhOol:

Median:times expelled -.

Median.total-days-suspended or
expe110.--

2 0 2.0 2.0

2.0 2.5 2.0

1.0 1.0 1.0 =

10.0 20.0 12.5



Approximately one quarter of all_ sampled students had been exposed

to SCSIs,- and over three-quarters Of.those students had passed

through opportunity schools (assuming no recidivism). Although a

slightly greater percentage of students with records of "staff-

directed violence" had been exposed to the special programs, the

difference did not_appear noteworthy.

'AG shown by Table 21, below, 2.0 percent of these students had

Police records, 6.9 percent had Juvenile Court records, and 3.8

-percent had adjudiCatien status. -ApproxiMately 42.8 p'er6erit had

undergone psychological evaluation.

_TABLE 21

PERCENT OF STUDENTS-MAVING

-RECORDS OF JUDICIAL/DIAGNOSTIC PROCESSING

(N 7 1240)

j'erceht-Of Stiwents

Police_Reco:rd,. 2.0%

6.9

AdjUdi-ea.ti.oh:Stitu 3.8

Rsycholpgical EvaluOlop 42 8

..Medical.Record Indicating 12.1

-Anct-PsyphojogicalTroblems- 24.7

Of particular interest were the ages at which various milestones

describing the passage of students through the "norm-varying

behavior syndrome" were passed. Table 22, below, illustrates the

median age at which these milestones occurred for the three student

categories previously mentioned.

6 4
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TABLE ..22

MEDIAN AGES AT WHICH STUDENTS WITH NORM-VARYING

BEHAVIOR PASSED THROUGH VARIOUS DISRUPTIVE SYNDROME MILESTONES

(N = 1240)

All Sampled
Students

_MEDIAN AGE

Staff--
Directed
Offenses-

Student-
Directed
Offenses

_Entrance-into Dade County
School. System

First Inditatioh of Problems--

First Psychological-Evaluation

--Last_Psythological.-Eyaluatiop

Suspensien

First- External'SOspen-sioh

-First 30 Day SuS0ension

First ExOutsion.

Flrst Referral to.-Aliernative-
School-

First Referral to...Juven le.
..CourtH

FirSt Adjudication by-Court--
as Delinquent-or in Need
of-Supervision

6.0 6.0

9.0

11.0

12.0

13.0

13.0

14.0

13.0

14.0

6.0

9.0

11.0

12.0

9.0

11.0

2.0

13.0

13.0

14.0

13.0

14.0

13 0 13.0 13.0

13.0 13.0 13 0

-As indicated in the table.above,--first indication of-problems. generally.'
.

,ottUrrecrabout..three years After-the student-..hadentered-..-sChool- .wi.th-.-

the:first'Osy-choTogitaljoilowing.tWoyearF-lateratag,e-11

-internal:suspensions :took pjaceat age 13.-as,.did-ifirSt.external.Sus.-.:-

pensjon.-,,-.... First-referral- to-..alternatiVe-:sthoolS*took-Olate-- about.:age

14:(approximateli-the:time- the.:Studeot-js-An-:the eicj_tithArade

ost Recent Offenses and System Response

It was felt that by charting the six most recent offenses and the

responses made by the School System some developmental pattern o

0



-disruOtf4 behavior as:well-as.some.s ereotyping of the.dynaraiC-

-nature_Of the Schools'-..responses.might.beavailahle, Ai, t-tOrned-
_

out,_the. six .most Tecent.roffenses of:these_students--cevered-sUch:

. a relatively,Shart:period:of-time--(less--than-mne year, dn'r:theaverage

that the:beginning_Or middle_of-the-Arend- could not:be-defined,'_

'Table .23-$ below--,--presents_theSe:findingsjdr-all StudentS as:Well

aslor.the -two sub-samplespreViously--defined.

:As-illustrated by these.,tables the most repent offenses do not show any:-......_,..._ _ _ ...,__ _ :. .

-noticeable pattera:of changeAs_previously mentioned,_the sequence of

behaviors..tabulated-Ao -not- Over sufficientlylonTperiod oftime for

-thereAobe--a:definition of-the-.trend:petterns-.: 1,lostJrequently noted

current'offenset-Ancluded:, -(1)-verbal abuse of_staff, (2)-truancy/

_class cutting and (3). physical .assaultofstudents. -Most prevalent

:
responses'alade-tv theseffonses were:--.: (I) eternal suspensiOn;

).alternativeschool pladements (showing a sharp-rise in application

rom-the-third-mb-st recent offense..-toithe most recent offense), and

3r0a_rent-cOilferencea'fairlyeffective tactic, according tO 'teacher

.-comffients gained.during the -ConduCt'Of a recent_eValuatIon of:_:-.

Dade,'S Counseling.Pri*amt); An eami.ningthe data_.for thitudents

whoselast Offenses-.'incidded;VerbAl:orphyslcalaisatiitOf,:.staff and'
. drugs-.or-weapons- the patternof system.responses.-.1s-essentially

-the.-

--Same with the- 6CePtion.of A slightitheightened.percentage of ex
. . _ . .

_ternal iusPenSiOnS (from 43Atto_62'.2%)-.

_



TABLE 2

THREE MOST RECENT OFFENSES AND SYSTEM RESPONSE FOR:

PERCENTAGE OF ALL SAMPLED STUDENTS

0
0 c

M
U

M

0 0 r0. a.

Most Recent 30J. 2.1 4.3 18.1, 3.4 013 35.2 3.1 29

Offense

'lecond Most

Recent. Offense

-Third Most

Recent Offense

Most Recent

Offense

3
, 0

0

0
X

43.1 1.4 7.6 17.7 2.6 '6.6 30.0 0.1 2,6 1.0

1.5 5,2 410 12 2.9 0.4 32 2 4..0 36.2 451 1.9 77 3 4.0 10,6 13,3 0.6 2.0

312 4:7 L8 20.5 4.1 0.0 32.6 1.9 39.2, 41.4 3.4 11:5 24...2...379 1.1.9: 7.1 0.5 1,

I iFF:ST W IR D

0.7 0.0 11.3 0.0 0.0 0.0 0080 2613 522 18 4.8:. 20.0

2.0

6 4.5 28.7 0.0 0.9' 0.6
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-

DESCRIPTION OF_RESPONDING ALTERNATIVE SCHOOL-

-TEACHERS AND EVALUATED STUDENTS -_-

Description of Evaluated Studen s:

Grade Level: Percent of Students Evaluated

6 7.2
7 9.6
8 20.5
9 16.9

10 22.1

11 13.3
12 10.4

Facility:

Youth --Cipportunity North _ 20.9
YouthOpportunity South 19.7
MacArthur North 349
MacArthur_South 24.5

Description of Evaluator-Teachers:

-Mean months of contact with evaluated students 6.2

;Type of instruction offered by teachers:

Academic 65.7%

Vocational 34.3%

Years of teaching experience median) 6 _

Years-of experience teaching socially maladjusted, dis-
ruptiveor emotionally disturbed (median ) 6

Current certification in Emotional Disturbed?

Yes 27.7

No 72.3

Current certification in other areas of Sppcial Edgcation?

Yes 33.

No 66.7

Working toward Emotionally Disturbed certification?

Yes 50.6

No 49.4
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COSTANALYSES OF_PROGRAMS FOR DEALING WITH DISRUPTIVE_ PUPILS

The analyses of costs for fiscal year,1975-76 of the major,programs designed
to improve student behavior and for dealing with the disruptive student are
presented in-seven parts and include the following.

1) Direct operating' costs o. the School Centers for Special Instruction
(SCSI) at each junior and senior high school. The,SCSI program offers
a resource at each-secondary school to provide an alternative to sus--
pensionS 'for disruptiVe_students.

2) Total costs of operating the four alternative schools, excludin
capital costs.

3) DireCt and attributable indirect costs of maintaining the Exceptional
Child Program for the Socially Maladjusted..

4) SYstemwide cost of providing security services._

5) Cost of security aides employed in schools with a high incidence o(
assaults or pupil misbehavior. _

6) Cost of the School Resource Officer program, which provided especiallY
trained City of Miami police officers to certain schools within the
city.

;7) Estimated value of property loss due to robbery,theff,_arson-, van
=dalism, etc.

The followihg is a summary of total costs of the major programs:-

School tenters for Special Instruction
Alternative Schools:

_Total_costs_of_school_centers,_
---- Less: Costs of Socially Mal-

adjUsted and School Security
Aides programs

SociallyAaladjuited
:-Seturity-Services
Schobt-Security Aides

_ _ _

--School-Resource Officer Subsidy

Total-
_

'-Othe'r'costS-ihdirectly related to student behavior (counselors, psychologists,-
, etc), have not been included in this analysis. _The PRIDE program, With a 197576
cost of $1.4 million, was also excluded..



-School

- SCHOOL CENTERS FOR SPECIAL INSTRUCTION
COSTS--

NOrtheast Area

Fisher, Ida M. Jr.
Jefferson, Thomas J
-Kennedy; J.F. Jr.
Nautilus Jr.
Norland-Jr.
North Miami Jr.

Total Costs per
Students Student Total Student

Served kys costs Day

381 1 843 $24,635 $13,36

350 1,066 23,714 22.24
456 1,403 21,716 15.48

184 768 21,560 .-2807-
444 1,231 27,684 22.49

1,433 4,289 24,748 5.75

Miami Beach Sr.. 463 1,334 22,097 16.56

Miami Norland Sr. 703 1,403 21,970 15.66

North Miami Beach Sr. 405 2,528 24,748 9:78

North Miami Sr. 612 2,355 22,259 9.45

Area Total 5,4 18,220 $235,131 $12.91

Northwest_Area,..

_

-Carol _City Jr.
Filer, Henry-H,.._
Hialeah Jr., _

Hialeah Miami,Laket-S.
Miami Carol City:.5e.-

-Area Total:-

263
157
432
408
259
291

165

947 $ 21,615 $22.82
510 21,696 42.54

,337 21,839 16.33

,468 22,932 15.62

922 21,451 23.26

1,387 22,713 16.37

1,390 27,245 19.60

152 397

676 1,778
139 726

_
4 10,862

12,263 0.89
37,291 20.97
22,535 31.04

0 -$21.

North Central. Area -

_Drew, Charles Middle

Marin, Horace r.

Miarni= Edison_ Middle

- Miami Springs Jr-.

Westview'Jr.

1,048 $=21,522 $20.53

238 21 622 17.46

878 21,237 24.18
861 15,668 18.19

3260 26,905 8.25

1,851 21,521 11.62

Miami --Central -Sr. 6

Mairni Edison Sr. 208

Miami Northwestern Sr. 307

---,Miarni--Springs Sr, 276

Area Total 2,857

.093 22,504 20.59.

773 21,976 28.43

1,064 22,103 20.77
788 22,324 28.33

2,854 $217,412 $16.91
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I - SCHOOL CENTERS FOR SPECIAL INSTRUCTION
19754-6 DI1-1. OPERATING COSTS (Continued)

School

Total
Students -Student
Served Days

outh Central Area

Allapattah Jr. 138 1 857
Brownsville Jr. 373 965
Carver, G.W. Jr. 137 892
Citrus Grove Jr. 152 973
Kinloch Park Jr. 372 1,353
Lee, Robert E. Jr. 1,350 2,465
Merritt, Ada Jr. 102 735
Ponce de Leon Jr. , 734 1,993
Shenandoah Jr. 44 590
Wahington, B.T. Jr. 149 225

Coral_Gables_Sr. q39 1,359
Miami Jackson Sr. 1,101 3,303
Miami Senior 64 210

Area Total 5,655 15,920

Southwest Area

Glades Jr. 161 470
Richmond Heights Jr. 508 1,761

Riviera Jr. 305 1,041

Rockway Jr. 347 1,322
South Miami Jr. 295 1,137

Thomas, W.R. Jr. 356 887
West Miami Jr. 278 846

-Miami-Coral -Park-Sr. -421 17123-
Miami Killian Sr. 800 2,694
South Miami Sr. 318 1,540
Southwest Miami Sr. 1,004 2,88

Area Total 4,793 15,409

outK-Area_

Cutler Ridge Jr. 427 1,568

Homestead Jr. 867 3,682
Mays Jr. 191 1,087
Palmetto' Jr. 160 676
Redland Jr. 382 1,567

Miami Palmetto Sr. 999 766
South Dade Sr. 362 1,596

_Area Total 3 388 10,942

Systemwide Total

Cost per
Total StUdent-
Costs Day

$ 21.491 $25.06
19,359 20.06
21,226 23.79
21 , 564 22.16
22,078 16.31
21,416 8.68
16,403 22.31
21,657 10.86
21,859 37.05
14,133 62.81

22,403 16 48
36,498 11.05
19,722 93.91

$279,809: $17.57

$8,458 7. 99
22,098 12.54
17,938 17.23
21,915 16.57
22,478 19.77
21,729 . n24.50
21,343 25.23

22,293-- 19785-----------
24,748 9.18
22,321 14.49
26,179 11.44

231,500 15.02

$ 23,046 $14.69
45,978 12.48
26,337 24.22
16,122 2385
23,613 1507

20,208 26.38
23,613 14.79

$178,917 $16.35

5,066 84;2 7 349 $16.32



-School
Grades

Youth-Opportunity, North 6-8)
Youth Opportunity. South 6-8)

. Miami MacArthur, North 2
, Miami MacArthur. South

Total/Average _

, School level direct costs
School-level indirect costs

--AttribUtable-district-wide

II - ALTERNATIVE SCHOOL

1975-76 Operating Costs

_ -

Cost Per Offsetting -
Totall' --FTE -- ---Unweighted - FEFP Revenue ---
Cost* Unwei-hted _ _ _FTE Per Unied FTE ** --

127 $4,892.94 $2,378.10- - -

112 5,164.92-_ 2,259.88 -_
-.421 3.135.60 2,124.50

BST_ 29 .

$ 621.403
578.472

_1.320,089
_846.671

$3.366,-635-

III EXCEPTIONAL CHILD PROGRAM FOR SOCIALLY MALADJUSTED,
-1975-76-APPROPHTATI-

$1,414,849
818.508_

Number of FTE (unwe ghted)-.
, Cost per unweighted'

--231 022
12i66.179

=

796

- Offsetting FEFP revenue generated",.
per unweighted FTE

Security Staff,COSts: =

Rersonnel "-.-: 1 461,622
Contracted Services 25,100
Rental=of Vehicles 71,000
Supplies

. 6

$4785.72**

1V - COST OF SECURITY SERVICES
Diict Operating Costs

Administrative & Support Costsi-
Personnel ..-

Total Costs
?

$ 217.568

0.2 8

.

$1.823,970 _

* Total costsApf-school center plus Certain district-wide indirect costs attributable_ .

- to the center:based:on-criteria:established by the Fla. Dept. of Education.- Capital_-
costs haVOleen!.eXCludid.'_-:The Costs:include appropriations, totalling1768.454_for

---_-__.the-fOurschools.-Jor,;school:=IecuriWaidesand_Exceptional.-Child Program for-,---
socially maladJUstedoihich have also'beerOncluded under the appropriately

-titled analyses (sthedules--III and IV).

-** The reimburstment rate per FTE has been calculated at the net allocation of $776.40.-
with no reduction made for the required local effort contribution which is
approximately 40$.
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.; SCHOOL-SECURITY AIDES

Amount appropriated to school.s
,

VI - SCHOOL RESOURCE OFFICER PROD

Total amount of subsidy provided

350,_000

168,750



--, Northeast-Area

--School_Property
--,'Personal Property

. 2

--:Northwest Area
----

=- School Property
Personal_ Property

=North Central-Area

,School Property
Perional-Property

Solith Central Area

_

VII --ESTIMATED VALUE OF PROPERTY LOSS

Robbery _ Theft

$ 35 $28,648
225 49,648-

59,002
413 22,668

_
97,889

58 36,846

Arson_ Vandalim Other

.000

Property
Total' 'Recovered

$, 923 $ 50 $29:656--
35 754

;017
:4,953

615-

14,768
7,422

School -Property 328 107,084 100
Personal Property

Southwest Area
_

School Property
Personal Property-

South Ar a =

School Property
Personal Property --

-Total for Di 'c

School Preperty
_ ,. Personal Property'

Total

1,254 _

27,146 559
29,627

30,504 5,003
75 32,265

363 -350,273 _40,662
778 179,308_ -

$1,141_ $529,581 $40 662

326 . 107,880
8,254

6,417
-.212

1,188 2,533 H 31,426
140 111 29,985'

2,786)
2,479)

1,213 2,085 38,805 6,269)
278 171 32 789 3,913)-

3,774 5,675 400,747 _

1,178 1,107 1132,371
_

$6,782 $583,118$4,952

-

(35,253
(19,766)-

,
$55,019) ,

_Note: The above figure,were compiled by the Security Services Department from the initial -assessment of less --
by security personnel, Actual costs of repair or replacement are believed to be somewhat higher, especially

'in the cases of-arson and vandalism. _ . _


