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T0: Mr. L. J. Gross, Director
Departnent of Student Services

FROM: Larry Adams, Consultant, Opportunity Schools

SUBJECT: - EES?DNSE TO EVALUATION OF ALTERNATIVE SCHOOLS AND SCHOOL

The revised sumnary of Evaluation of Alternative Schools and School Centers
for Special Instruction has been-reviewed. Generally, the report is positive
vaoarding the impact of both the opportunity schools and the school centers
for special instruction. In those instances where the report is critical of
the programs and corrective recommendations were made, a response to each '
recoimendation 1s given. : S o

Recommendation #1

Development and implementation of a procedure for early identification of
the socially maladjusted. (Page 13)*

Response: The profile of the disruptive student most times indicates

~a history of progressively aggressive behavior starting in
the early grades. Identification of this student early in
his school 1ife would make it possible to provide interven-
ing activities which could possibly lead to a successful
secondary school experience. It is recognized that ele-
mentary school personnel are reluctant to give up on the
child at an early age, but by not recognizing the fact that
early identification and treatment are essential in finding
a possible cure, the secondary schools are saddled with a
seasoned veteran whose behavior is firmly set and engrained.
I wholeheartedly support this recommendation, realizing that
extreme caution would be in order so as not to unnecessarily
label children as socially maladjusted when they are only
reflecting the effects of maturation.

Reconmendation #2

Development and dissemination of inservice opportunities for regular class-
- room teachers directed at the development of competency in coping with dis-
ruptive behavior. (Page 13)* ' o '

“ *Summary of findings and recommendat icns

4
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MEHDRANDUH .
Mr. L. J. Gross o ' : v " Page:'?
Response: Support for recommendation number two follows logically

Recommendation_#3

from an analysis of student incidents and our numnbzr one
system objective of improving discipline in the schools.
To be able to effectively cope with the variety of cul-
tures present in our classrooms, it is of param@unt im-
portance that we provide the opportunities for teachers
to become aware of strategies which enable teachers to
effectively communicate. Behavior modification is a

natural if inappropriate behavior is being exhibited.

The techniques utilized by the PRIDE specialists and the
behavior modification stratgg1és are worthy of being part

of every tEEChEF'E bag of tr1c}s

The participation of alternative school students in the countywide achieve-

ment testing program should be limited to those students who have exhibited

sufficiently developed academic skills and self concepts to cope with the -
: 1eve1 of effort and subject mastery required by the test. (Page 14)*

‘Response:

Recommendation. #4

The rat1ona1e for the use of standardized tests shDu]d apply -
aquai’y to all students., Indeed, the ability to respond to
various standardized instruments should be an objective of

_the opportunity schocls. In the less threatening, support-

ive atmosphere of these schools, students can learn the
basics of taking tests which is often a factor in how well

a student does on a test. Moreover, the purpose of the
opportunity school is to remediate any problem the student
may have and prepare him for return to the regular school
program. To return the student to the regular school program
without appropriate placement data would be a disservice to -
the student and the instructional staff. Additionally, in
DrdEF to be accountable, pFOV1SionS need to b; madﬂ FDP CD]—
each do]Tar is hav1ng on the major DbJECETVES of the %chaa1
system from regular programs and from prograns d951gned for a
specific purpose.

Means should be identified and implemanted to reduce the back]ég GFrhsychQ=
Togical testing required for students entering the aTterﬂat1ve school proa

gram. (Page 15)*

’ Except1ona] child guidelines specify ‘that” %tudents u551gned

to the opportunity schools through the-Admissdions CﬂwmlttEE"
must have psychologicals prior to assignment, and for stu-
dents administratively assigned, a period of three wecks .is
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MEMORANDUM

T0: Mr. L. J. Gross, Director 7
Cepartment of Student Services -

FROM: Larry Adams. Consultant, Opportunity Schools

SUBJECT: RESPONSE TO EVALUATION OF ALTERNATIVE SCHOOLS AND SCHOOL
CENTERS FOR SPECIAL INSTRUCTION - ,

The revised summary of Evaluation of Alternative Schools and School Centers =
for Special Instruction has been reviewed. Generally, the report is positive -
‘regarding the impact of both the opportunity schools and the school centers.

for special dinstruction. In those instances where the report is critical of
the programs and corrective recommendations were made, a response to each
recommendation is given. A

Recommendation #1

Development and impTemEﬁtatfﬁnféf a procedure for early identification of
the socially maladjusted. (Page 13)* :

Response: The profile of the disruptive student most times indicates
o ) a history of progressively aggressive behavior starting in
the early grades. Identification of this student early in
his school Tife would make it possible to provida interven-
ing activities which could possibly lead to a successful
secondary school experience. It is recognized that ele= =~
mentary school personnel are reluctant to give up on the
child at an early age, but by not recognizing the fact that
early identification and treatment are essential in finding
a possible cure, the secondary schools are saddled with a
seasoned veteran whose behavior is-firmly set and engrained.
- I wholeneartedly support this recommendation, realizing that

extreme caution would be in order so as not to unnecessarily .

Tabel children as socially maladjusted when they are only
reflecting the effects of maturation. S '

Recommendation #2

Developrent and dissemination of inservice oppertunities for regular._class-
room teachers directed at the development of competency in coping with dis-

ruptive behavior. (Page 13)*

*Sunmary of findings and recommendaticns
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Support for recoemmendation number two follows logically
o - - from an analysis of student incidents and our number one
S h : systeﬁ objective of improving discipline in the schools.

: To be able to effectively cope with the variety of cul-
tures present in our classrooms, it is of paramount im-
portance that we provids the opportunities for teachers
to become aware of strategies which enable teachers to
effectively communicate. Behavior modification is a
natural if inappropriate behavior is being exhibited. - .
he techniques utilized by the PRIDE specialists and the ,
behavior modification strategies are worthy of bETﬂQ part
of every teacher’'s. bag af tr1cls ' o . .

Recommendatﬁon #3

The part1c1pat1&n of a1ternat1ve schaa] students in the ccuntyw1de ach1eve- .
ment testing program should be 1imited to those students who have exhibited °
‘sufficiently developed academic skills and self concepts to cope with the -
level of effort and subject mastery rquTred by the test (Page 14)*

The rat1gnaTe for the use OF Standardlzed tests shQUTd appTy -
Equa11y to all students. Indeed, the ability to respond to .
various standardized instruments should be. an objective of - . -
- the'oppartunity schools. - In the less threatening, support- - -
_ive atwosphere of these schools, students can learn the
basics of taking tests which is often a factor in how well
a student does on a test. Moreover, the purpose of the
Dpportun1ty school is.to remediate any problem the student -
may have and prepare him for. return to the regular school. ..
program. To return the student to the regular school progtam ,'f
without appropriate placement data would be a disservice to-
- Zhe student and the instructional staff. Add1t1ona11y, in .
~order to be accountable, provisions need to be made for C01=_f
lecting and ana]yz1ng baseline data to determine the Jdmpact
‘each dollar is having on the major. objectives of the school . -
system from- regu1ar pngramS and frDm prcgtams des1gned for a
specific purpase o ‘ o S

.Ee; onse:

f Reccmmandat1on 44

Heans shou1d be 1dent1F1ed and 1mp1emsnted to reduce thé back]og DF psycho— ,
“logical testing required for students entering the a1*ernat1ve schaa] prea"
~gram. (Page 15)* - v , , ,

R sgaggg ' Except1ana1 ch11d gu1dﬁ11nég 5pec1fy that Students d551gned
to the opportun1ty Scnoo]g thrcugh the Adm1551ons CDmm1Ltee

dents adm1n15trat1veij assjgned a perqu Qf,threg_uecks_pgg;gﬁr;

1 :




HEPDLANDUM . S ' ' - October 6, 19?6'
- TD Mr. L. Jd. Gross- : 7 S - Page 3 :

~allowed for completion of the psychological. There is
an apparent reluctance on the part of school adm1n15tra—
tors to refer students who could benefit from the oppor-
tunity school program because of the: perce1ved difficulty
in securing the necessary psycho]ogica1s Adm1n15trat1ve__
-action has been taken to give priority ‘to psycho?agica1s :
being requested for Dpportun1ty schoo1 p]acement

RECOmmandat1Dn 55'

Pracedures to insure the presence in schools (espec1a11y secandary schcc]s)
of only staff and currently enrolled students ne&d to be deve]aped and-im-
p]emented (Page 15)* . L B .

Th15 recammendat1sn has mer1t nat an]y for al1 secondary

schools but for many of our eTementaﬂy schools ‘a5 well.

However, care must be taken so as not to give the impression

to the facu1t1es, students or to the public at’ 1arge that we
.. @re- running armed camps- instead of schools. -

Resiunsgﬁ

REﬁGmuEﬁdﬂtTQﬂ #6

) Attempts should be made by whatever means necegsavy to increase the breadth
of sanctions available to the school system with which to react to dis-
ruptive behavior and to 1mpress the student with the seriousness of his Dr )
her transgressions by moving through the "sanction severity" continuum at a
more rapid rate than is currentTy the case. . (Page 15)*

'ggépanse: There is an ad hoc ccmm1ttee present?y operating tc dQVE1op

- a code of student conduct. This committee will also investi-
gate to determine if additional sanctions are available. '
What is needed is increased emphasis on flexibility for the ~
use of various kinds of behavior nodification and pD51t1ve )
r21nforcew2ﬁt in a11 EChDG]S nat only in appcrtun1ty s:haoTs

Dade schools should act as a fa:111tat@r and cogrd1nator 1n sett1ng up a- .
conference with salient community, regional, and state agencies both- social
- _and.legal with the objective of defining the relationship between the school
’sysfem and these agénc1es in dea1?ng W1th d1srupt1ve behaV1Dr (Page 16)

Response: The Deputy Super1nteﬂdent far School Dperat1Qﬂs r;cent]y f,. '
T 7T held a half-day conference with distinguished representa-
- tives from all agencies who impact in.some way on students.
who are d15rupt1vé or are in ;DWE way a concern oF the &7
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T0:- Mr. L J. ‘Gross : - , SR page 47- -

conmunity. The intent of that conference was to brain-
storm ideas for the most effecti.,z way of collectively
attacking the problem, realizing that the school is only a
microcosm of the larger society and that the scthT alone
cannot solve community problers. However, by -supporting
and assisting each other in providing for the needs of
children, something good might be the result for the chde
The ideas and suggestions generatad at -the workshop will.
‘be synthesized for possible ect19n at a meeting echedu?ed
fer Dctober 12 1976. - _

The report as presented by the P]ann1ng and EveTuaL.en Department is an attempt?'

“to call attention to the effectiveness or lack of effectiveness of the identi-
. fied programs wh1ch “impact on disruptive behavior. - This then becomes a menege-',,*
ment tool which can be used to correct problem areas and etrengthen program -

" impact. At the preeent time, cerrect1ve ectien is I“mg pTenned for eevera1 ef (
the recommendations.

LEA/ 1ms
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: rThese Fcur schocﬂs are ngw (Dctober‘ 1976} reférred to,,genemca’l]y -
15 - Oppcrtumt_y SchDo'is Thr‘oughaut th1s‘ re E)rt the use of the ter‘m’:
' : : four chools- on]y s




:;Dn the pes1t1ve STdE, esedem1c teeehers eppeered to be ut111z1n§ .
;;state of=the art- techn1ques (d1agnost1c testing and prescr1pt1ve

IZifFepproeches to. 1nstruct1ona1 1nd1v1dua11zat1on) and, in most

- f{ftee111t1es,,occupat1ona1 spec1a]1sts and other stport staff ap- .

77,;successtu1 1ntegret1en into. soc1ety

f,ffcet1on progrsms in force had ass1sted them 1n 1mprev1ng both the1r e
”['aeedem1e and soe1e] behavior end FeTt thet they" hed reedy aeeess to-

st;statt Student eve1uat1ons of “the. A]ternet1Ve Schoe] faCTTTtTES

3 7_coneern,:however

e A1ternat1ve SehooT 1mpset was assessed both for students st111 jn

"peered ‘to be” 1nterett1ng w1th students suecesstu11y in- 1nstruet1ng L
”fiithem in- emp]eyah111ty sk111s and other. eompetene1es re]evant to

"fStudents 1nterv1ewed eppeared to fee1 that the hehev1or med1t1—

" “the counseling staff. Most students reported recent interaction
i~eoneern1ng occupat1onaT se]est1on and competency deve1epment w1th
occupet1dne1 spec1e]1sts,,voeet1one1 teachers, . end ether re]event

V were qu1te fevorab]e, a suhstant1a1 propert1on 1nd1eeted thet they
1wou1d prefer to remain in the e1ternet1ve sett1ng rather “than return-
. -to the regu]er program.. The most fevoreb]y reted espeet of the_ife',m+'
v v?'eTternat1Ve sett1ng was - the he1pfu1 or1entat1on ef the stetf towerd

~ilthem. ‘The: hehev1er ot other students eppeered to he e source of

ttthe A1ternet1ve Sehoo] pregrem and: students who had beenvreturnedffe';w
: to regu]er programs For students st11] 1n the e]ternet1j

- fpos1t1ve ehanges in eTess motivetton and pertormanse es we1;; s

_,;jﬁfet the students eve1ueted were seen as - "never bet |
e ine the regu1ar pregrem and. e1even percent were seen es’"never be1ng '
- able'to- greduete = For students in the regu1ar erogrem,J_ '

:";ibehev1or eppeered to be COntro11ed and’ epprapr1ate1y d1rected 1n most

- class. d1srupt1ve behev1or were noted

W ere eve1uated as requ1r1ng ‘return to- the e]ternet1ve program however
for these beheV1ors def1n1ng the "d1srupt1ve syndrome“'the magor1ty
;otmthese students were evaTuated es'"better or ne worse" then the other‘f‘ffr

students 1n thetr s]esses :ji~""*

>”€3Dsta gethered as a result of SCSI observet1on 1nd1seted thst student S




_egstudente at the t1me of the1rire entryr nto the regu]er program
“’A1though no Forma] eva]uet1on ef the 1mpeet ef SCSIs;eb'etudent

e ne1denee reperte es respens1b1e fer re1at1ve1y ser1oue effenees‘vfd*i"

°f ;reveeTed a pettern of extreme]y 1ow ach1=vement in reed1ng and | S
f',mathemat1ce and oFfenee prof11ee represented by 1nvo]vement 'n ; r:“ii
'fjtruaney/e1ees cutt1ngs, verbe1 aeeau]t e»ﬂetaff an 'phye1ea1 ee’{”:“'
"eae1t of fe]]ew students.i S1gn1f1cent pereentegee'nfv5hese"tu—;;r?;f2;’.

dents had heen expesed to SCSIe and a]ternat1ve eenoe1»fac111t1e5};ﬁi'fi"d

,,,,, 1n'th1e

:%‘and the prev1oue report 1ne1uded (1) deve1opment and 1mp1ementat1on}ft;f 7
~-of a procedure for- ear]y 1dent1f1eat1on of the eoe1e]1y maiadjueted -

eh11d (2) deve1opment and’ d1seem1nat1on oF 1neerv1ce oppo, un1t1e5

- for _regular classroom teachers. directed at the development of - eom- f:-f”*i‘h

',n?petency in copnng with. d1erupt1ve behavior, (3) d15eont1nuatien'of
fﬂ»the praet1ee of all- Alternative. Schoo] studente pert1e1pet1ng 1n
: _the ceunty-w1de eeh1evement test1ng pregrem (4) 1dent1f1eet1on '

: 'fjend adept1on ef means .for. redue1ng ‘the. baeklog of peyehe]og1ca] __ii:;
"'fiiteet1ng of- 1neom1ng ATternet1ve Schoo1 students, (5) deveTepment~ru§;4»5'51*

_i»"ef proceduree to 1neure the presence eF on]y etaff and. author1zed e
,,,gigtudente 1n “the eeunty § regular- seeondary schools, - (5)"deve]ops o o
_ment of an 1rereeeed breadth of eanct:ens available to-th echoo]e ',i'ft’jf
]nfdea11ng with- d1srupt1ve behav1or and (7) the f05t5?1ﬁgmof BRI

'"-eonFerences w1th cemmunnty, regmna]= end stete agenc1es w1th

Dede Sehoe1sheet1ng ae e fae1]1tator and coord1nater ftoward de—'-"f":




L reqular edm1ss1ons" are swm11er, in most respects, tu “those. Fo]]owed in

~INTRODUCTION

. This report is the second (ahd the . Tast) of twu reports of an eva1uet10n t
~of Dade's programs to _cope with d1srupt1ve behavior.  The f1rst (June, 1976)
destr1bed the exper1ence of teechers and students with d1srupt1ve behav1or
"-1n the schools. - This report will descr1be the 0perat1une? features and
' 1mpact on students’ behev1ers of a number of Dade's pruqrams te tepe w1th
disruptive behavior.

'Deser1pt1on Gf the Preqrams

, Df,the three prohrams-described beTew, the Aiterhetive Schee] Pruqrem is. by s
far the most widespread (dea11ng with the. greatest number of. pup11s fer the j}f::"i
greetest number of hours) and the most adm1n1strst1ve7y structured hev1ng

vSpeC1f1°a1]Y docume"tEd ﬁrﬂCEdures for the seTett1cn, remed1at1on ehd re—:~
N Tease DF 1ts students D R

':giThe program eperetes thrcugh two schoe1 fse111t1es at the Jun1er h1gh
““school Tevel (Youth Dpportunity North and- Seuth) ehd twe fec111t3es et the
' seh1or h1gh seheoi Tevel: (MatArthur North ahd Seuth} Each fac111ty S

et'hahd1es 1ncem1ng students from e1ther the three ngrthgrn or three Scuthern:fei.
_— edm1n1stret1ve eeees W1th1h the county ‘ : ST e

1_me]ad’usted* by teechers, adm1nistretors, and through a c0mp1ete

‘ psyeho]aq1ca1 prior te the1r admISSTDP. The procedure fu]lhwed in” these

?ii;the screen1ng/1dehtificetlen and admissions- in the case of Dther:"exceps":W

'-trt1ene1 sh11dren" One other option is available. Adm1n1stret1ve edm1ss1ens f‘h, v

;”- *Regu?etiuns of -the F1Dr1de -State Board- Df Educet1en defihe the sec1e]1y‘-
me1ed3usted student as:  "One who ccnt1nuous]y exhibits behaviors that do not -
meet minimum-social- stenderds of conduct required in the regu]ar “school_and -

classroom;. whose behaviors are in. defiance of school personnel, disrupt the .

"school- program, 'end is antag;nist1c te cher students and te the purposes of;f;s.fif

che 7

*'the schooT“ ]

U el




”f}iand soc1a] behav1or and the presence af sma]] cTass STZES (a :
fifmax1mum of 15 students per teachér) further d1fferent1ates th15:ff5'i=

,,fzgprogram from the "regu]ar" programs aperat1ng in other i¢h°°15 =
- within the ccunty . SR BC

?are maﬂa by the Deputy ;uperintendeﬂt usuaT]y 1n Tieu af Suspen51on
‘:_;1and de not réqu1re parent perm15510n, pr1ar psychn]ogicaTS, and
: ~ff50me c? the other regu]ar]y requmred procedurés ' SRt

?g'in any Gf the bas1c schonl subaects 1n wh1ch they may requ1
‘éThe avai1ab111ty oF 1ntens1ve ‘group and 1nd1v1dua1 caunse11ng,1n-x
'f_C1Ud1n9 VDﬁat10n31 dﬁﬂ151ﬂﬂ—mak1n§ and preparat1on, the app11cat1unj ;;?f L

'The u1t1mate ebject1ve af the a1ternat1ve schOQT program 15 ta
freturn the student to the regular pragram as soon as’ p3551b1é uv;;:  A f:
, f*A more deta11ed and spec1f1c descr1pt1an of the A1ternat1ve ',fJ":'a T
:"Schoo1s' funct1ons and object1ves can be: faund in thi Dade Count"
-:Procedures for Prov1d1ng SpECiaT Educat1an for Exéept10na1 Stu— fi'~"

;chhoai Centers fcr Spec1a] Instruct1on (SCSIS) are 1acated 1n
- -each SecOndary school in Dade Cauntyi_ The centers are manned |
by an SCSI d1rectnr “and (usua11y) one- or more ass1stants (e1ther L
?'teachers or 1ay a1de5) Depending on the 4122 Gf the Fac111ty EEE
. and the’ stafF availability, student pgpu1at1an of an-SCSI-at -
'f7a particular time would likely range from five to- f1fteen stu--
' 'vfdents The purpgse af these cenuers 15 tc enab]e a br1ef "t1me“ﬁ
~ out" from the regu1ar ciass satt1ng and to. prov1de an env1rgn= '
 .5ment 1n wh1ch a. student gan cont1nue his regular academ1c pTDeﬁ
‘gram under C]BSE superv1$1on and have ava11ab1e to h1m academ1zr,

"~ or social ‘guidance counseling.--

1n5truct1ona1 pragram operat1wg in the ﬂTternat1ve fa:111t1&5 _
o]lcws the’ reguTar curriculum in terms of subject ava1lab111ty,_;:”j_,

“fnnaTTg, students are g1van 1nd1v1duai1zed remed131 ass1stanfE1}ﬁ;§




'.f”EStudents are a551gned tu these Eenters thrcugh teacher/adm1n1stratgr
- referral for brief per1ads of time (three to five’ days on ‘the average)

. Although a: ‘uniform operational model is not imposed on the caunty 5

f"f 5SC5I5, genera1 features of a "good" center would 11ke1y 1n¢1ude
'7451) a cont1nuat1on DF the student 5 atadem1c program 2) ava11ab111ty

‘:’iiaf 1nd1v1dua1 academ1c tutDrTng, 3) ava11ab111ty of academ1c/soc1a1

’9§GUEEE11n§s aﬂd 4) fc110w ~up: of 5tudents after d1sm1§sal from the gentervrﬁ

:'CTasses For the soc1a11y maiadjusted A sma11 number af ciagses for tlff?i,
ig’the sac1a11y maiadgusted are avai1ab1e in Dade s Secondar' SChQDTS In-— -
- this. sett1ng, it is possible to resource the students 1ntg ,egu1ar v

fﬁ;'pragrams to- the extént poss1b1e A teachers 1n these pragrams are L
V’5HQCEPtTfTEd in’ the area of emotTQna1?y d1sturbed or. have uther rert1= St
,;;f1cat1on whose ' requ1rements are applicable to 1n5truct1ona1 ccmpetency
. .-in the soc1a11y maladjusted area Subject an]y to: the 11m1tat1ons of -
o - the spe;1f1c schno1 fac111ty in wh1ch they are 1Dcated the1r 1nstruc=,:,i;¢u
1"t1Qna1 program and use of behavior mad1f1cat1on systems is s1m113r [
to. that emp]oyed 1n the Aiternat1ve Schao]s o

»Déscr1pt1én oF the Eva]uation )

7iiThe pr1mary Purposes of the evaiuat1on act1V1t1E5 to be discussed 1n -
. ‘this "Part 2"'report were -to describe the operation and (fﬂr the .
AV: ?EZATternat1ve Schools) to deterane the 1mpact of twg oF the spec1a1
'rifj,Programs descr1bed above.,i-f:rtf f'

;,,:?Operationa1 CharaCter15t1E5 of the A1ternat1ve Schoa15,Were deter-'s ,W;
- mined thrcugh twg data co11ect1on processes Dne 1nv01ved the 1ntera;'*_

't:V1ew1ng of approx1mate]y twenty random]y se1ected students 1n each uft7f_"v_

“the four a1ternat1ve fac111t1es Students were asked tD descr1be theftﬁ’;  :

:fcharaCtEPTStTCS of ‘the behavior mad1f1cat1on system(s) emp]ayed (Tf any)'

e T‘iif’thEWr exposure. to ‘classes and CQUnse11ng ‘of various types 11kes and" i

| ' 'l';disiikes cancern1ng the scho§1, and char cter1st7cs déSCT1pt1VE af the1r
'~ home | env1ronm9nts The secand methad used ta descr1be operat1ona1 A

A ;fiChE?§EtEr1StTCS of._ thé A1ternat1ve Schouis was ta 1nterv1ew academ1c and

- vocational teachers. Academic teachers were 1nterv1ewed to determ1ne :gf ?iul'>

_ _'the extent to which théy used "state .of-the- -art" precedures in their- R
. “instruction (i.e. individualized 1nstru¢t1en ut11121ng d1agnost1c"

1




soc1aT and vacat1onaT d1man51cns and requested the r25pund1ng teachers

“to indicate’ whether or nat they fe]t the student wguld graduate fram\*‘_f?‘f;

: 'h1gh schao1

rlATg determ1ne the extent af béhaV1ora1 change Far thgse students st111ﬁ

" lin the ATternat1ve Schoo]s, a form was d1str1huted tQAaé_dem1E and :

‘;5Qvucat1an31 teache?s cf a randam samp]e of - F1fty p' cent QF the A]—ﬁ .
‘thernat1ve Schoo] ‘student. populat1on EvaTuator}teachers ‘were re-. -

" 3fquested tg 1nd1caté the extent to wh1ch the studénts behEV1or, a1eng, .
' : ‘ #Add1t1ﬂna11y,rr o
' backgrounds,i

7~; ) and the1r




' :gathered fram cumu1at1VE fn1ders Tnfarmatian 1nc1uded a chronc1cgy
- . of offenses of: the students WhD had recent suspens1an reccrds and the

:”Akﬁﬁfat the student.:

'.tcharacter1st1c system respcnse (spec1f1c programs, etc ) d1rected




i CONCLUSIDNS AND}REC’Q&MEN&ATT IONS

Cene1ue1ene

;The fo11QW1ng“seet1en w111 prev1de eenc]ue1ons_of'both.thje report,

epr1mar11y regerd1ng the 1mpect ef the a]ternat1ve eehoe]‘progrem :
and. the eperetiona1 features of the Seheo1’"";v' S

Vietruct1en (SCSIS and e1ee the preV1ous reportJ

o fDede 5. teachere nd etudents W1th,d1eruptjve“beheV1or

Ei;The PrebTem :

'J:and neise in the cTassrooms

roup ecunse11ng and”f"
-*:peer eounse71n§) were pert1eu1ar1y eFFect1ve Thoee wh1ch were found,1nk?
"f;;a relative sense, to be:effective all- involved- the 1nteraet1on of . perente
7f;for other edult author1ty f1gures W1th the student '

, If the percept1en oF the. magor1ty of teechere cen be teken as- eecurete,‘f

- the. preb1em of disruptive behev1or in the sehoeie 15 1ntene1fy1ngi-'ff’i

”]part1eu1er1y et the e]ementery 1eve] ~One prob?em appeers “to” be that R
_the schools, eempered with- the "ree] world", -have-at- the1r d1epese1 on1y

“a weak and reTet1ver 1neffect1ve errey of: sanet1ens to bring:to bear

wfage‘mst 1nappropr1ete student. behev1or Anether d1mene’en of the proble
ijf?apeears 10 be" that perents of disrupt1ve students ere either unebTe er dof

" not care to aet as egents of sec1e11eet1en One pr1nc1pa] of an e1ter—

r“¢net1ve ‘school’ est1meted that over seventy f1ve percent of the PETEﬂtS of .

22




;f43fthese students 11tera11y had no contr01 over the act1V1tTEs of the1r
,  ;_fch1Tdren who were subgect on1y to the sanct1cns Qf a. peer cu]ture
:!;;;Dther parents may be a]ienated fram soc1ety to. the p01nt of net
"g'suppart1ng the sch001 s mandates or even te thE po1nt of - 1nst1tut1ng
‘ffi1ega1 proceedings aga1nst the system or. 1nd1v1dua1 teachérs L

. Aithough true that these prab1ems are trendTng upward nat1ona11y, it 15
- :probab1y a]sn true that these prob1ems are at the1r wars+ in 1arge metrop011s
, »tan areas, espac1a11y those w1th 1arge trans1ent popu1at1ons who may nat -
- oo feel fully. 1ntegrated soc1a]1y or po11t1ca11y 1nto the commun1ty, or E o
~ - with large diverse ethnic POPU1atTDﬂ5 with the1r 1ndependent and somet1mes s
';cantrad1ctery social mores-jf L ‘ DERE
The prob]em oF d15rupt1ve behav1ur appears most severe at the Junior
~ high schoo1 Tevel. ~There are many Junior h1gh school Students whc do
- . not want to be in school: This, comb1ned with the emot1ona1 turm011 :
__whichthey are. undergoing as a re5u1t of the1r pass1** through ada]es—_f‘f7; **
B VAEence and the change from the small 1nt1mate env1ronment characteris- -
' : ~ticof the eTementary schogi to the 1ess perscnaT one character15t1c.;,;.;_;j
of many secandary schaois, prov1des reasonab]e rat1ona1e for the pre—*'f5i f1

§ dom1nance af the’ prob?em at this 1eve]

7 ‘In. terms of so]ut1ons to the problem teaghers as we11 as: students at
f ff;a11 1eve1s are quite vaca] 1n the1r support of t0ugher d13c1p11nany
‘i,'measures d1rected at foenders , Substant1a1 proport1on5 ‘of both- students?”
, .,Nand teachers a150 appeared COﬂVTﬂEEd that the prob1em couId be carrected o
,ﬁff if "outs1der5"‘WEre kept out of schooT bu11d1ngs and off the ‘scheal - pra—‘jnﬁf“f
'_perty At the ‘elementary. “Tevel, students report that they are: Y v
Viby Jun10r h1gh school: students from nearby schools,’ and at th _
B 1eve1 with 1ts Targe, d1ff1cu1t to chtrQ] phy51ca] p]ants, maﬁy :
‘?;;g>pondents appeared to feel- “that-ready. access can be ga1ned bffpemp1
~do not be]ong in the schoo1 bu11d1ng R ,;::;g.iT

L Teachers appear more sens1t1ve to the 1mpact of d1srupt1ve behav1or on 'f
ﬁ,;;!students ‘than do the studeﬁts themseives=—perhaps reasonab]e g1ven fhé ?,i
'fi"11fe s work" status of teach1ng on _the part of the teachers and the 135557“m -
B 1ntense orlentatian tcward the educat1cna1 prgcess of most students. -




7”7‘fi,imp11es that there are some: whose praf1]e wgu1d be worse i{{

o caun¢210rs
’v,have been’ some: communication d1ff1cu1ty in. the‘

A Oggrat1ona1 Character1st1cs and Impact af Sﬂmeiaf Dade's"
' D1rected at D1srupt1ve BéhaVTDF :

»1n vacat10na? courses Add1t1ana11y, ‘a- farma1 schoc, |
,"behav1or mod1F1cat1cn" system did not appea? to be’ 1n ope, t1qn 1n at'
ﬁ1east one of the faur a1ternat1ve schooTs Th15 Fact may have more
r‘severe 1mp11cat1ans for teachers of ‘the " académ1: than the VOEEtTGﬂE] sk111s,
_ thEVeF The latter. appeared to bE*Df greater 1ntr1n51c Interest tc the )
',5tudents interviewed and - vocat1ona1 teachers, - thus, EPPEErEd ‘to.require :if
. 11tt1e in the way . of Extr1ns1c réinforcers for- the ach1evement of sat1s=‘-7*T'

ffac117t1es -appeared to- be under= ut111zed a Faﬁtcr_a
:,age est1mated 40% absentee rate as tD thé seem1ng re1uctance Df e1ementary i
- Tevel pr1nc1pa1s to process students “into-the: predoanateiy 3un10r h1gh
rf,f13,1eve1 a1ternat1VE schao1s (Youth Oppor;un1ty Narth or. South)

“Programs -

A1though asfw § me ft1oned infthe?

a substant1ai number of students d1d not appea*

factory in- c?ass canduct.; Add1t1ana11y, SOmE af the a

ternat1ve schno1 ;
uch7due tD the aver—




"Data frem obeerVet1on ef SCSIS eperat1ng w1th1n Dade eeeendery eehoe1s
;1ndieete that student behaV1er appeared - to. be eontre11ed and apj ‘
: ' recti X f,Me”t eentere were mennedvee o
é'fﬁi’l‘l time by a d1reeter end teacher aide’ end appeered te dnta1n‘eu1t—u~ o
“."able resource material and’ study aides-and- to be’ eomperab1e to the rest .
?;,JAfeF the schoo1 in que11ty of eceommedat1ens The greeteet prepert1on of - stu—ff
| '{;;dents are enro11ed in the center for terd1nese/teueney fe11owed in’ frequencyff?
by "QEHeraT d1erupt1ve behav1er"-'5'> L PR i

VNIn terms of - the content of the SCSI progrem, For the average 3 D day
f_per1ed 1n wh1eh etudente were enr011ed the greatest prependerenee of ‘
ffﬂ:etaff t1me ‘was devoted te ecedem1e tuter1ng/eeunee11n"rﬁ Dther remed1— " 
"'et1ve preeedures euch as" parent conferences, eonferenees with pr1n§“-” i
‘ e1pele or adm1n1etretore, ete s were emp1eyee 1n mest (98 4%)
:;?‘,of the cases ebeerved

‘févup precedures, both ferma] and 1nforme1 were app11ed

] 2. JOD, ,__kguree trane—~
D%(es perce1ved by e1ternet1ve

jor greduet1on, or partie1pet1en 1ﬁ

~1ate 1nte "fe11ure ratee“; eF,From Eetef




"liM1am1, a1ong w1th Dak1and Ca11forn1av was S1ng1ed out

H'fSchool V1D1€nce and Vanda11sm

"-;fnf presenters some_ from metropo11tan scheo] d15tr1cts and ctherf

;vjt1ana], appeared to const1tute advances over'Dade

"'C Natscn of . Temp]e Un1ver51ty as ‘a c1ty wh1ch "had addressed _
l{great sk111 the prob1em Df d1srupt1nn, V1o1ence and vanda11sm,rlx
I:comments were 1nc1uded in.a study tn ‘be pub11shed next year (1977)1iv;j,'

f; At a. recent wash1ngton D. C.. conference on V1o1ence,in the schao1s her
by~ the Center fcr Educat1ona1 Deve]apment and Researc {

from
’ un1VEr51ty based and pr1vate research organ1zat1ons, d1scussed ths prcb1em
_ ' nd prom151ng approa:hes to 1ts sa1ut1on.i A1though there were many sug-'
”agest1ons perta1n1ng to new so]utmns= no-major prOQPamss current1y OPEP

5 urrent offer1ngs 7
Los AngeIes County Schog15, “for. 1n;fﬁn§e, 15 deve1ﬂp1ng a K= 12 "Ant1=

i,» V?91EF¢E Curr1cg1qm to be 1ntegrated intg Hea]th Eng11sh and SDCié]

2(3




Studies Courses. However, it had not been p110t=teeted at the time of
o the eonferenee and as a result no data on its 1mpact was ava1lab1e

Meny of the findings o% this repart vere eeheed by representet1ve5 of- v:_v
“various organizations-at the ‘conference. A epokeemen for. the Ceune11 L
‘of Great City Schools, for instance, felt that it was time for the
- development of solutions based on a d1erupt1ve student' “total EﬂV1rGﬂ§
o ment", 1nc1ud1ng home, eeheoT, and peer culture; and felt that it was _
%ﬁ ~time—for-schools™ tostopassuming the” teteT‘hurﬁeh Gf”TESpDhSWETT113"“““‘L"“ L
' . for all aspects of a students behav10r..;He characterized, as a "universal
“cop-out", the current situation in which parents, community, and social
- and Tegal agencies are denying respenemb111ty for modification of dis- =
-'ruptive behav1or ' ' : '

Spekeemen for the Nat1ona1 Assoe1at1cn et Seeendary Sceaol Prmnc1pe15 Fe]t
k_jthet 1ntruders were re3p9n51b1e For a eubstent1e1 portion of v1e1ence in 7
the schools (a perception of Dade's teachere) and streng1y eneeureged the .
: Fo]]ew1ng (1).not using schools as "treatment centers", (2) eeesat1on '
~ of the preet1ce “of ;uvenTIe courts grant1ng cont1nuenee for juven11e )
'E'cr1m1na1e wh1eh has the effect of maintaining the presenee of these 1nd1="
v1dua15 in the nation's schoe1s, (3) eeek1ng out and deve]oping ce= o
operetive vocet1ene1 programs as opportun1t1es towerd wh1ch to d1rect
selected students, (4) eneourag1ng the ereat1on of. ree1dent?e1 eett1ngs
B for the remediation of d1srupt1ve student behav1ers of a type or inten-
- fs1ty requ1r1ng a total remed1at1ve enV1ronment, and (S) eneeurag1ng polit-= -
f1ea1 entities to provide f1nanc1a1 1neent1vee for the conetruet1on of - o
';,‘sme11er (SDD to 1500 students) seenndery echoo1e.’ B '

P F1na11y, spokesmen For Fa1rfax County (V1rg1n1a) 1nd1rated deve]opment
aof an early 1ient1f1eat1on prOQTam te p1ck out "uneuccessfu]“ studen s

Reeommendat1ons SRR _' JEtefii

’51uat1on Department feeTe are werrented based on the f1nd1nge of th1s
ﬁreva1uat1on. It is recommended that, pr1or to edopt1on of some er a]] of
these’recommendat1’ns, a determ1nat1on of the prDbebTe ‘costs” (ee ‘weighed
age1net the1r 11ke1y benef1ts) wou1d have - to be: mede, and mechan1ems fer
theig,jmp]ementet1on,and«operat1onvprec1531¥.def1ned._ ReeommeDQat1ens.




"':preeented eelew are net neceseer11y in erder ef 1mpertence

b*f"iiejAttempts should be made te deve]ep end 1mp1ement e preeedure
" of eaf11;rf1dent1f1eet1en of the. eee1e11y ma1ed3u5ted eh11d
"'E1ementery pr1ne1pe15 appeer re1uetant te ident1fy eh11dren as -
'r"eee1e11y maiadjusted" and it usua11y isn' t unt11 we11 1nte
~ “the. student s- junior years - thet he or. she is 1dent1f1ed end

”x seth1s appeer under-ut111zed The 1mp11eet1en ef sueh an -
“early: 1dent1f1eet1en pregrem weuid not’ en1y be te aTiev1ate
'”eueh e preblem but weu1d enebie "eer]y treetme' 'O '
' preb1ems at a mere ept1mum peint in the studentijﬁ )
" mental sequenee A]theugh no spee1f1e reeemmendat1en 153
'f_mede as te the form sueh preeeduree 5heu1d take, 1n1t1e1
, 'screen1ng eeu?d 1nve1ve teeme of. prefe551enels,,eowpetent
"11n the 1dent1f1cet10n/remed1et1en of the see1311y malad-.. .

, ,justed trave1ing to- 1nd1v1due1 e1ementery 5ChDD1S fer the ;':W"”"'

" examination of cumulative folders of a number of. “eendidetea
-etudents" selected by that sehoe] e adm1n1stret1en - Such
screening and 1dent1f1cet1en eheu]d eeeur we11 befere the

%ffféfwﬁmfgé”ffffep1aced in’ e 5pec1e1 progrem ”“Junier high“1eve] a]ternet1ve“‘

end of the student s e1xth grade E

2. Addi ~ional in serV1ee, or other eppertun1t1es fer teaehers in
regu]ar programs to gain knew]edgee and 5k1115 relevant for -
~ competency in coping w1th and- med1fy1ng d1erupt1ve behav1er,
jehou]d be deve10ped and made . available. A subetant1et
prepert on of teachers at beth seeondary and e1ementery o
levels indicated that they would be 1nterested in such an o
"offer1ng G1ven the syetem-w1de pr1er1ty p1aeed en = '
7 "eo]ut1one" to the d1erupt1ve behavior: preb?em, 1t wequ
"appear reesenab1e to recommend, a1se, that every attempt
be made to remove whetever berr1ere m1ght ex1st to teaehers
'eve111ng themse]vee ef thTS eppertun1ty fu]Tys—e g. ,’ ;1
. the grenting ef re]eased time for. attendance of sueh 1n= '
7lf¥WSEFVTCE or. whetever ether adm1n1strat1ve;




" to such in- serv1ge cou]d be obtained e1ther in the fcrm :

of 1nfgrmat1on or actuaT participation. Another valuable

" resource is the ﬁeacher of the Soc1a11y Maladjusted at

Cutler Ridge Junior High S:hoa1, Her design and imple- -
mentation of a behavior modification system for her stu-
dents is close to "state-of-the-art" and includes changlng
reinforcement intervals, and transferr1ng students from

‘material réwards to social reinforcers. A video tape of her
activity, sampling time intervals along the path-of students'

behavior change, would be a va1uab1e add1t1on to any in-
service program. :

The part1c1pat19ntof A]ternétive Scﬁdci‘studeﬁts in the

countyw1de achievement testing prggram should be Tlimited
. to those students who have exhibited sufficiently deve]oped

academ1c skills and se1f concepts tn cope with the TEvel

- of effort- and SubJECt mastery requ1red by the test Indeed
for such students successfuiTy ccp;ng w1th such a requ1re—
ﬂment could be taken as -one 1nd1cat10n Qf the1r read1ness '

to be returned to the’ regu1ar pragram

Aamin1stratﬁ”§’6f‘§ﬁm§“ﬂ?1??ﬁ§tiV@FTTTﬁEﬂ“ﬁEve repertea

a devastat1ng impact on other students, hQWEVEr, who,
'because of the current praﬂt1ce af un1VErsaI part1c1pat1on

 ;1n the test1ng program had- to part1c1pate Such repcrted
“impact has included hyperact1v1ty, temparar11y depressed
self gon;ept, and increased act1ng—aut,;~A,program based,-

as -the- a?ternative'pfagﬁam is; on remediating'the student

at his or her own pace, - thrnugh 1nd1v1dua]1zed prescr1pt1ve .

'appraaches to 1nstruct1an in the bas1c sk1115 engenders
"¢nnt Dn1y 1ncreased 5k111 but an enhanced se1f-ccncept
-as we11 thraugh expnsure of the student ta "success :

: v.exper1ence5“ ' For thﬂse students wha haVE yet ta be” fff'/
- -exposed to the remediative effect of such pragramm1ng Farﬁ
_ga suff1c1ent1y 1ong per1od of t1mé, such efFortS wou]d

,_ff,d1ff1cu]ty TeVET Dperates to re1nfarce ‘the negat1ve se]f— 
Tf¢'cancept wh1ch the ‘program. seeks to abolish. -

e




4. Means should be identified and implemented to reduce the back-
log of psychological testing required for students entéring
the A1térnative School Program. Conversation with student
services staff in some of the alternative fa;111ties has re-
vea1ed difficulty insuring the testing of 1ncom1ng studentsr—
within the required time frame.

*5. Procedures to insure the presence in schools (especially -
secondary schools) of only staff and currently enrolled
students need to be developed and'imQTEmentédi4_Thisi
recommendation arises from the response madé'by'a’substan- '
tial number of teachers that the presence of unauthar1zed
persons in the school bu11d1ngs const1tuted a majgr ccntr1—
'buticn to the level QF disruptive behavior in their schools.
Such procedures might include a requirement for en1arged
on-site security forces, a greater faculty "presence" in
the ha11ways and other common areas within the 5choo1 '
between classes, or a reduction in the physical or ad-
ministrative size of secondary schDQT'faci1iti25:_fs

*6. Attempts should be made by,whété?er means necessary to
increase the breadth of sanctions available to the school
system with which to react to disruptive behavior and to
impress the student with the seriousness of his or her
transgressions by moving through the "sanction severity"
continuum at a more rapid rate than is currently the case.
This would include referral of the student offender to the
Juvenile Caarts; where his specific offense is covered by
Juvenile Court statutes. Such a policy would help address
‘the reason given by many teachers for the apparent inten- .
‘sification of the disruptive behavior problem that "students
observe that Tittle happens to them as the resu]t of the1r
d1srupt1ve behaV1or

Recommendations arising from the first report of this evaluation
entitled Experience of Teachers and. Students with D1srupt1ve Behavior

in _the Dade Pub11c Schoo]s June, 1975
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i7,~ﬂDade>séth1§ should act as a facilitator and coordinator in setting
'-,UP chferences with salient community, reg1ﬂna1, and-statg agenc1es-—

5h1p between the SEhDOT system and these agEHCTES in- dea11ng w1th

7 d15rupt1ve behavior. Emphas1s might be placed on the perfﬂrmance
of a "tusk ana]ys1s" to define those functions which are thought
critical to the "solution" of the problem of disruptive/socially -

- maladjusted behavior and to analyze the current system to determine
where such functions need to be deveiapediA Encéﬁraéeméntrshguid
be provided to the development of innovative programs which would enable
the avai1abi1ity of a graduated serfgs'of optidns to FiT1'fha vaid béa

" Such apt1ons m1§ht 1nc1ude community service ass1gnments, a seem1n91y'?1 e
“effective appraach employed by the 3uven11e authorities in Great
~ Britain. Consideration should be given to the design and deveTapment o
—of res1dent1ai settings for. the remed1at1on of those students. whose ;
behav1grs are of an 1ntens1ty or a type requ1r1ng man1puiat1an Gf the'”‘
f student 5 tota] env1ronmenti )

Dade schoq1s should ut111ze tﬁese=forums to re1terate the v1ew that
the problem is praduced by,-and theref@re must be. addressed by,
+he_taial_snglalhandxpg1it1ca1 EHV1rcnmént in- wh1ch the student

. exists.




RESULTS*

Table 1 belTow shows the extent to which change occurred along F1fteen 7’

- behavioral dimensions for 249 students currently enrolled in Dade's four
Alternative Schools. As prev1ous1y mentioned, these rat?ngs were made
',by vocatiana1 or academic teachers within the A]ternat?ve Schools who
were felt to have the most continuing exposure to the specific student ,
be1ng rated. In evaluating the responses 111ustrated in Tab1e 1, it ‘-;'
‘should be kept in mind that many Df the ch11dren enrg11ed in Dade s
A1ternat1ve Schools were so p]aced because Df “acting Gut" 1nc1dents,
i.e., aggressive phy51ﬁa1 or verbal behav1ef ‘directed at teachers, ad— :
ministrators, or fellow students. One eva1uat1on of the eFF1caty of .
the Alternative School env1ronment then, is the extent to which be- :
havioral dimensions re]ated to those'"act1ng out" behav1or5 &hree, four, -
f1ve, 51x, thirteen and- Fourteen)show p051t1ve change."

:Df the 249 evaluations performed. the greater pr0pcrt1on (88 8 percent)

-were-of-students-who—had- bEEn_amettéd“tQ‘thE‘ATtEFﬁEtTVE‘SﬁﬁﬁDT_Pfﬁg?am““
through "regular" channels (involving decision of a p1acement committee
~and administration of a psychological). Median time in the qlternative.
pfogram for the students evaluated was nine months. 'Instruct3r5 pér;
‘forming the evaluation had a median "contact time" with the evaTuated
students of six months. Approximately two- thirds of the evaluators were
academic teacherz, the remainder vocational. Median years of teaching
EXPEPTEHEE of the evaluators, and rxper1ence ‘with the sgc1a11y malad- - -

justed was s1x years. Approximately 28 percent of the respanding
teachers were certified in the area of Emotional Disturbance and 33
percent were certified in some other area of special education.
7Descr1ptians of the students éva1uated and the evaluator- teachers are
presented in Append1x A.

*In the fo11ow1ng tables- percentaues of respgnses to specific respgnse,;
‘options may not total to 100%. This discrepancy is a function of the
percentage of the respondents not answerinq that-item.




TABLE 1

CHANGE IN BEHAVIOR OF STUDENTS CURRENTLY ENROLLED IN
ALTERNATIVE SCHOOLS AS NOTEO BY INSTRUCTIONAL STAFF
(N = 249 Students)

o ;BE;HEVVIGR;{ F{A%iEiDi i T
1. TRUANCY 5.3
2. - TARDINESS 12.0 | 149 | 349 | 217 | 3.2 6.0 7.2

3 VERBAL ABQSE‘“QF STAFF 8.4 12.4| 56.6 |- 5.2 | 1.6 3.6 | 12.0

4. VERBAL ABUSE OF FELLOW STUDENTS 6.0 | 225 45.4 |10.8 | 0.8 | 4.0 | 10.4

‘5. PHYSICAL ABUSE OF STAFF et | a0l nal ne] oo | e | g

6. PHYSICALAAEUSE.OF FELLDH STUDENTS 4,.5' 14.5] 56.2 1 5.6 | 0.4 3.6 | 14.9

7. CLASS PERFORMANCE 20.5 | 22.1| 0.5 10.8 | 1.6 | 6.4 | 8.0

5. CL‘ASS MOTIVATION - 18,9 | 25.3| 30.5| 1.2 | 1.6 | 4.4 | 8.0

9. SOCIAL INTERACTION WITH STUDENTS | 104 | 102l 46.6| 5.0 | om | 1.6 | 108

10. DRUG ABUSE T N o T
: 1.6 4.4} 34.5 2.8 ‘0.8 LGA 54.2

11. HOME-RELATED PROBLEMS _ 5.6 2.0] 193] a8 0.6 | 2.0 | 65.0

‘[12. GOAL ORIENTATION WITH RESPECT N VN BV I N
' T0 FUTIRE SCHOOLING OR CAREER | °°| %) 19| 17| 04 | 16 | 44

|13, THEFT/PROPERTY DAMAGE - | 24| 20| s26| 2.0 1.2 | 1.2 | 8.6

14, IN CLASS DISRUPTIVE BEHAVIOR s | 19| 48| 6o | 06 | 40| o6

~|15. EMOTIONAL PROBLEMS 3 1.0 | 187|450 68| 16 | 2.8 | 141
R Ll SR et |




In evaluating the results displayed above, a reasonable approach is
to compare the percentage of teachers indicating some positive change
in a behavior (responding 1 or 2) with the percentage indicating no
change or change for the worse (respond%ng 4,°5 or 6). Using that
paradigm, the most impressive positive differences in the percentages
occur in the cases of class motivation, class performance, and in-

- class d1srupt1ve bgﬁav1or Ejghr§41§wgercent 42 E percent, and 33.8

Jypercent of teachers“qggggéct1ve1y, féporting pas1t1ve change in be—
havior. - Changes in dimensions related to disruptive behavior (such
as verbal or physical abuse of staff, verbal or physical abuse of _
students, and theft/property damagé) were also, on balance, positive,
but to a Tlesser dégreei~'SQbstahtié1-pércentagés'fotéachefs indicated
‘that those behaviors had not been a problem or that they were not in .
a position to evaluate them.

Table 2 presents other data provided by the evaluator-teachers. -

TABLE 2

OTHER_EVALYATIVE_INFORMATION_ON_CURRENT ..
: ALTERNATIVE SCHOOL STUDENTS :
(Percentage of Teachers Responding with Each 0pt1on)

(N = 249)

How soon do you feel that this student will be ready to
part1c1pate successfully in a regular school program? ..

27.7 in 6 months or less 23.3 in 6 months to one year

14.1 in-1 to V3 years - -~ 12.0 1in more than 1% years
18.5 - never ’ _4.4 no response

Do you feel that this student w111 graduate ‘from high
school? )

"SD 6 yes 36.5 undecided 11.2. no 1.6 no response

Do you feel that th15 student will be able to participate
appropr1ate1y 1n fu11 t1me employment on a regu]ar bas1s?_”;

61.0 0 yes ;31 3 undec1ded 6 6.0 no - 1.6 no response

e s s e = S —— = i e
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As shown in Table 2, the majOrfty of teachers (51.0 percent) feel that
the students being evaluated will be able to sueeeeefuiiy'peftieipater
in regular school programs in less than one year from the time of the
eve1uation A substant1e1 percentage of these etudents (18 5 percent)
will, eccord1ng to the eva]uatore, neveh“ be able to so participate.

~ About half of the students evaluated were projected as being able. to
,graduete frem h1gh echoe] but 61 percent nf the eva]uatore 1nd1ceted

‘Pthet theee etudents W111 11ke1y be able to pert1c1pete appropr1ate1y
in full-time employment.
In addition to evaluating the behavior of students, Alternative School
teachers were asked to comment on their use and perceived efficacy of
~behavior modification systems employed at their schools. Additionally,
-they were asked to rank a number of program features in terms of the
extent to which they Weﬁe-pereeived as being responeib1e for positive
~ impact on students' behavior. Table 3. below, presents teacher's ,’
‘reactions to. these issues in terms of the percentages of teechere eeT-
~ ecting each response option. Data shown for the last 1tem is the
percentage of teachers se]ect1ng eech opt1on as a f1ret chn1ce '

is i]]yetretegﬁbyﬁthewigbleggegptgximateiy thfeefQuérterS (7525,,

percent) of all responding teachers use a behavior modification sys-

tem of one sart or another. The megnr1ty of the responding teachers
(70.3 percent) grade the p01ht system favorably (1nd1cet1ng thet it
works or "sometimes" works). Of those (6.0 percent) who feel that the
point system dhes not werk, most (60. 8 percent) feel that that is so
because the rewards and pr1v11eges intrinsic to the system are not valued
by the students. Of the program features listed as possible "causes"
- of improved student behavior,. the counee?ing program.and academic pro-
gram were'ee1ected;ae the most émperteht'by the greatest percentage

of respondents with Career Education/Vocational training a close third.

Tt
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If you checked "no", why not? Check all that app1y

- TABLE 3
ALTERNATIVE SCHDDL TEAEHERS' EVALUATIDN v v,;
OF PRDGRAM FEATURES ' o
(N 249)

Do you use a pa1nt (behav1ar mad1f1cat1un) system ta manage 1
student behaVTQr? ‘ : R

- 75. 9% Yes _i z4 1% Nc

Does the point system seem ta be wark1ng? (Check ane) :
38. 6% Yes 31.7% Somet1mes . 6.0% No 23 7% Undecided

]2!7%115Eh091 Adm1n1strat1cn

~7.8% Too much paper work and record-keeping T ;@faf

31.4% Teachers have their own standards and see
behaviors differently. . IR

,SQLQ%H Available rewards and pr1v1leges are nnt va]ued
by the students. v

Please rank the F911ow1ng seven alternatives 1n terms Df the
extent to which you feel they accounted for this student's . .
improved behavior. Use 1 as the most important, 2 as the b
next most important, etc. Please rank every statement. '

22.9% Counseling Program © . .10.2% Point System .
22.0% Academic Programming 9.2% Parent Involvement
17.6% Career Education/ ' .5.4% 4? Peer Group Inf1uen¢e

“Vocational Training

N



Evaluation of Former Alternative School Students' Behavior in a
Reguiar School_Setting '

As previouszly mentioned, regular school teachers were asked to eva]uate
‘the behavior of a number of students who.had previously been enrolled
- in one of the four Alternative Schools.
Table 4, below, preeents the findings of this evaluation. Unlike the v
- evaluation of Alternative School students stil1 enrolled at thosé schooals,” ™
the ratings given the behavior of former Alternative School students by
teachers 1in regular school settings relate student behavior to the be-
hav1or of other students in class at a single pD]ht in time. A seeond
'd1mens1un intrinsic to the evaluator's ‘rating is an indication of the
~ extent to which spec1eT assistance is required to remed1ete those be-
thV1GPS eveTueted unfavarab1y.v : '
'Teaehers performing these eva]uetiehs reported a meen eipesere to'the
students evaluated of- 4.8 months. Three-quarters (74.8 percent) of
the students evaluated were returned-to regular eeheo]s w1th fu]] '
epphoval of the A]terhet1ve School. o '

Many eva]uater teaehers Fe]t that they were not in a position to eve?uate ,
-~ reur—uf*the—foteen“behaVﬁers=“reted (drug*ebuse*—home‘reTeted“preblem5“=***‘“
goal or1entat1en with reepect to future schooling or career, and theft/
:property demage) For these behavlors, 77.4 percent 72.2 percent, 41. 7
pereent, and 60. 9 percent of the evaluator- teachers 1nd1cated that they |
~were "not in a position to evaluate: these behev1ors".7

A number of approaches CEn be teken'to eummar1ze the data diep1ayed in
Table 4. One teehn1que is to eompare the percentage of. reependents
1nd1cat1hg thet a etudent" behavior is better or no d1fferent than other
students in the class (1 or 2) with the percentage 1nd1cat1ng ETT 1A S

'pert1cu1ar behEV1or is worse (3 4, or 5).. Another critical bit of in- -
fermet1en is the. pereentage of- teachers ret1ng a behav10r “5", 1nd1cet1ng

5gthe need for a fu11 t1me remed1et1ve pregrem eut51de the 5ehoeT-—pDSS1b1y
a returh to the A]ternet1ve School sett1ng This percentage can reasen- -

'ab]y be 1nterpreted as a'"fa11ure rate", definitive of the pereentege o
of students who were not eFfe:t1ve1y remed1ated with respect to that
behav1or by the A1ternat1ve School: Co o

[EYPREN
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TABLE 4

EVALUATION OF BEHAVIOR OF FORMER
ALTERNATIVE SCHOOL STUDENTS, RELATIVE TO
OTHER STUDENTS IN A REGULAR SCHOOL SETTING

{N = 115 Students)

PERCENT RESPONDING TO EACH CHOICE

T
TRUANCY
TARDINESS o - 72910 3;1 6.1 {3.9 14.8 5;1
v seuse oF ster 2.2 s | a1 04| 104 104
VERGAL AGUSE OF FELLOW STUDETS | 20.6 | 6.7 | 13.9 9767 06| 67
PUYSICAL ABUSE OF STAFF - - ;30 03| s 473 3.5 | 15 7
7éi;éiYSICAI; A[;u:sr :JF ;ELLDN g;uégnﬁ 313 3.9 7.8 ) 7.8 423 14,75
CLASS PERFORMANCE - ] e 7:;357 74| 203 | 255 5.2
CLASS MGTWAT}D;WW o ] s 190 | 15 na | wa| 4a .
SOCIAL INTERACiTION —— 0.6 | 30| 19| 104 06| 12.2
owws euse . 7 0| 70| ool 26 2.6 774
 JOME-RELATED PROBLENS 7 | ] 77 a - 3| 7.0 | 10.4 | 72.2
| ifHEFffF‘EdFERT_Y’ DAMAGE s | 157 | 17| a3 | 26 s0.9
j71;:1,355 éls;UPleg EEH;!',Ii(;Rh T 77243 30.4 165 104 ' 14,:; 3.8
pr— PRDELEMZ% - o .3.77 2.7 | 74| 1.3 ,:325 s

ERI
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| For all those behavaors def1n1ng the “d1enupt1ve behaV1or syndrome ex=
cept one (LheFt/property damege), the majority of the students rated

 were seen as “better" or “'no different" than other students in the
evaluators' c1asse5 The latter behavior (theFt/property demege) is
one which a majority of teachers do not feeT they are in a pos1t10n
to eve]uatei' For these behaviors, ten percent or fewer . of the students:‘
eva]ueted were seen as requiring a return to an a1ternat1ve program fer T

- remediation, a fairly low "failure" rate. o

In terms of the extent to which regular eehee?s'were able to "hold"-

- these students, rat1nge were less: fevnrab]e; with 27 percent of former
7A1ternat1ve Sehoo] studente' "trueney“ rat1nge suff1c1ent1y bad to 1nﬁ )
dicate a return to. an a1ternat1ve program. Academic perfermance and moti-~ :

~ vation were also poerTy rated with 23.5 and 31.3 percent, reepeet1ve1y, )
rece1v1ng suff1c1ent1y poor ret1nge to 1nd1cete a return to. the: e1ters'>'
‘native program. In summary, it would appear that those beheV1ore which -
tegether define the "d1erupt1ve syndrome" are not suff1c1ent1y present
to warrant a return to the. Aiternet1ve School" eett1n95 Fen e eign1f1cent ,,7*'f
) propertion of the etudente Truency and academ1e performanee/mot1vet1en
are behev1ors, hnwever wh1eh appear to heve been unsat1sfaetor11y re- i _
._____=_=Emedlated£1n=thedAJternatqve+5ehoe1ﬁésetinngefgesa,eubetantja1 pnnpnetqonnageaee;;;;—
~ of these students. A e N

»Eva1uator teachers were also aeked to prev1de seme Tong renge pred1et1on5
- as to what would happen to the students being evaluated w1th respect to

academic and vocational factors. Table 5, be]ow, d1ep13ys the questions
'ueed and the percentages of teaehers se]eet1ng eech eF the reepense op—

t10n5

As 111uetrated by th1s tab]e, abeut e1xty pereent of the eva]uated stu§
" dents are seen as being able to eemp]ete the regular echne1 5 program
. ~with help (if needed) eva11ab1e within the: reguTar sehoe]. Seventeen
*b'fivl'ipercent are seen as likely’ "drep eute“' The "suceess“’rate of 51xty
7 'A :,f,percent appears substent1a1 given the 11ke11hnod thet these students
ievwere pereeived at one time as thnse whose needs cnuldn t be met 1n a.

'?‘”:regu]er school: eLtting. - o 7
39 S
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TABLE 5
LDNE RANGE ACADEMIC ‘AND VOCATIDNAL PREDICTIDNS :
CONCERNING FORMER ALTERNATIVE SCHOOL . STUDENTS:
(N 115 Students)

=

Please read the 4 etatemente be1aw and eheck the one that mest ac= o

curate1y deeer1bee your feelings. Check o n]g one.
30.4 4 Student eh0u1d be- ab]e to. eump]ete the. pragram at th1e

school without special help (ava11ab1e in this school) - 'ﬁﬁa,_ f{ll_ :

~ for behav1er probTeme

'28;7',Student ehoqu be ab1e te eamp1ete the program at-this
~ school ony with special he1p (ava11ab1e in th1e scheo1) ,
for behav1nr prab1ems : o

.- 20.0 Student probab1y w111 nnt cemp1ete the pregram at th1e ff} j'4' '

school but will be assigned to a special program for -
etudente with: behav1or prabIemS (a1ternat1ve schaa1)

17.4 Student will "drop out" Qf echoa1 before eamp1et1an
of the program at th1e schoo1

"'.iagﬁf-Nc"reepanse" ———— ””“ﬁf

Do you feel that this student will graduate high echaa]?

27.0 Yes ,39,& Undecided  40.9 No - 1.7 Na r‘eepDnse

Do you feel that th1e student will be ab]e to part1e1pate appra-‘.
priately in full-time emp]ayment on a reguTar bas1e? S

42.6  Yes 33.9 Undec1ded 21,7 Ne - 1.7 7 Ne response

_ Reepeneee to the 1aet two items’ 1nd1cated that- teachere fee1 a eubfiﬁ;i“~f;i
- stantial proport1on (40 9. percent) will 11ke1y not graduate from
- school and ‘a lesser percentage (21. 7 percent) wifl Tikely not be
: abTe to part1e1pate apprapr1ate1y in in fU11 tiﬂé EmpTOYNEﬂt
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1pt1ve dF SCSI Dpenst1ens

pth1ous1y me | oned observet1dn df SCSIs snd 1nterv1ews w1th SCSI

o Edete getheked throudh ;hedinterV1ew w1th SCSI d1rec ;Dete presented
;%;;-"r1n most of: ‘the’ fo11ow1ng tables represent the pereentage of dbservers :

gjehedk1ng eaeh 1tem response dpt1on

: ifﬂfTeb1e 67 be]dw, presents dsta deseript1ve of the behev1or of SCSI stu-;
S dents and staff at the time. of observation. . .

5 ”sfths ghcwn 1n Tab]e 5, student behaV1or eppeared to be cuntro11sd snd
ﬂlgispprdprlate1y directed din. most cases. In dn]y 9, 8 percent of . thehgf» SR
' SCSIs- ebserved “were students dd1ng' neth1n§ nf a: gee1 dr1ented appear-'-"
'f7ffenee “or engaging in "out of control behavior" and, in about’ ‘three=
'querters of: the dbservst1ons (73 8 pereent) the SCSI env1ronments were L

”fcharecter1zed as- "free of d1srupt1ve behavior". The eontrn1 dnd"fs
n;fect1ve or1entat1dn ma1nteined by the staff a1so appeered to he,est1me1
%for all: dr mdst observat1dns Df those s1tuatldns where 1t wes poss1b1e R
;to observe students respdnse to stafF d1rect1on 5v1rtue1]y all. s1tue=.'5'.7'f

,E d1rect1ons

ftTeb]e 7 beTew, d1sp1eys 1nformat1dn deser1pt1Ve of stsff end stusfa
dent popu1at10n present at the t1me Df observat1on- S
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: 3 3% Laissez fa1rerﬁlj

“¢D1rect1ons or rsquests a]must tota11y 1g'
~students '

_':'t1me ' R
fj57;4%j;D1rect10ns or. requests nbserved mn»t ofath‘ t1me:4

g ggigsr‘Na opportun1ty to Dbssrve students responses to
. f_rsquests J,fi , S e T

75 4% F1rm but benev01ent j
D D% Unfa1r1y harsh







' 'meter1e1e 11eted w1th the exceptton of study cerre]s Add1t1ena11y, fv:ffi'{‘!

TABLE S

EVALUATION OF SCSI FACILITIES AND EQUIPMENT
(N 61 Observattuns) S,

JEXtent tD Wh1Ch 1nd1V1d”a1 StUdy SPaEE e v311eb1e ;f;fh;

Percent ‘of -

_ Qbservet1ons - R T A
o 35 g% Adequate werk space fer a11°
”eva11ab1e SR

rubservat1on where meter1e1 wee present)

r9571 ‘_” Genere] reference mater1e1 ,
tRead1ng/meth eurr1eu1a mater1ei

- 91,8 R
70.5 - VMagez1nes per1cd1ce1s “or ether attreet1Ve,~¥f*-“ej;,
. - relevant reading meter1eT ) R
.ZQ;QE ~Career 1nfarmet1en " gﬁf;,; R e
77.0 Aud1e/v1sua1 equ1pment “
36.1 Study carrels ,.A _
'95.1 VmIndTVTdua1 che1rs/deeks hwf

" Extent to which the SCSI room is cnmpereb1e to the Yest ef the
'school: in terms.of presence.and quality of accomodations . -

| - (seating, air conditioning, 1ighting, quality. of deeer, ete ).
1= (circle apprepr1ete number’ on. sea1e, bETOW) SRR

apparently of a o o o0 “ Far’ be1nw the * i

~similar or better. |Mean = 3.89y - -~ -~ ~ | 'standards of. theﬂ' SR

: qua]ity o — . . restof the |
o - . school o

: 'Aeeordtng te the data preeented abeve, adequete wark space was avail-
’”’eb1e in the vest mejnrtty (86. 9 percent) ef the caees ee were e11 the

7 f7ffthe “everege ~SCSI room eppeared to be roughly. equ1va1ent, in terme
7¥_iuf preeenee and. qua11ty of accnmedatﬁens ‘to. the rest: ef the eehee]




R

i Infermet1an gathered 1nc1uded etaff deser1pt1ens and. schedu1e,estudent -

'"f;The fo110w1ng section will discuss reeuTts ef 1nterv1ews he1d with SCSI"— -~f
'*e*d1reeter5 at the cenc1us1on of-the- PPEV10U51Y"d1SCUSSEd 0b53rvat1°“5 ““G%W“};i;";";

;kif*;cherecter1et1cs and remed1at1ve preeeduree charaeter1st1c Qf the cen-"
'”eTab1e 9, be]aw, d1spiaye 1nformat1en deser1pt1ve of centers steffinge R

L frf»_and echedu11ng

TABLE 9 o

e - SCSI STAFFING AND SCHEDULINE (FRDM INTERVIENS)
- ' ' (N = 61 Dbservat1ens) ‘

5cheo] funet1cns and werk 1oad of -the SCSI steff

Ry of. Centers where 'V'f»'gi Mean Houre/Week '
; IndeEdual is en Staff LA e
E 'SCSI d1 reeter ' 96 ]% 24 .9 ; 

]
L
.
|
o
1y

*Teacher-aide

lLay-aide 0.0 - 0.0
~ Student-aide 1.6 0.0

ol
Loy
'
Lo
o

B . . Gu%daﬁée Ceensemr
‘ ~'Other

L~
Loy
o
R

Mean per1od of t1me SCSI 15 eperated eaeh dey

Teta’| hours. per da_y - e 49

- Meen number of students eente1ned et any one t1me dur1ng th’;dey

| ;2}52_(m1n1mum-number) 17 85 (mex1mum number) 8 31 (current
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S ;ﬁthe SCSI. (Med1an)

» kS TABLE ‘H PR
DPERATIONAL FEATURES DF sc:sxs jf_"‘i
R (N ) 5177Interv1ews)

-,Apprgx1mate per1ad Df t1me (1n‘days) students are'a551gned tD

‘?510’0 Max1mum
r»“:& 2 0 M1n1mum

"~¢“jEmp1oymént of - gther remed1at1ve'p :edures;upgn a‘signment of,ﬁ‘;ﬁifi

student to SCSI

93 4% Yes f :

'23_751F “yes", what are thes ‘(checi'as many as. app1y)
~iﬂf;_;§§*5g Parent cgnfergnces = R ' '
"*iqﬁ;ggigz Mandatary counseT1ng
fj:73 8% Peer/teen cuu'rei1ng

35 zg Conferen:es w1th AP or uther adm1nistratar5

idi /cammunity -
f,"resaurces (cnunse1nrs, adm1n1strator5 parents, it
””:jp011ce, etc ) : = EEERS




,i;Students appear ta be assigned tg centers for an average of three
T;1f day5, and, in most cases (92 4 percent) such a551gnment triggers
::;ﬂthe empInymEnt of Dther remed1at1ve procedures !gThe bulk (65.0

"-p?percent) of staff t1me 15 consumed 1n academic itor g/cuun5e11ng

A,j'}:iggtéﬁt
- f*ftained

ass1gnments and :hecklng{'fjwcrk"

>_§ﬂ_§% Remediation in ‘basic skills: foefeﬂj
attempt to maintain_ the reguiar prggram;st

1 6% Non academ7ca}1y Qr1ented

FOIiow up procedures emp1ayed w1th students wha Ieaye the center

' 42.6% Yes, all e e S e ERTEN,

, 49 2% Yes, for se]ected foense cahegar1es Dr students‘,j':?
_6.6% No ' ,; S , 3}

IF "yes s pracedures emp]ayed -

67.2% Infcrma] per1od1c cantact w1th student s teacheri>';”

_54.1% Follow up "bEhav10r check115ts" to 1nd1cate nature e
~of adJustement o : e

44!3%;Rev1ew of - report cards, ar other 1nd1ces oF academic
behavior . : T R e

50*7% Personal, iﬁForma1 contact with’SCSI-“gradﬁates“':'7>:
" Behavior madeication procedures emp1nyed w1th1n the SCSI For
chang1ng ::1nappropr1ate 502131 bEhaV1DP
- 39.3% Extan51vely
55 7% TQ some éxtent

4.9 9% Not at all

’ f1nappropr1ate academ1c behav1or
32 8% Extens1ve]y -
f'GE 3% To some extent -
_ 4.9 4 9% Not at a1]




S ]1sted._ A_




- Tf]hTS students parents 11tera11y have no_control ‘ove
"* fstrat1ve staFf oF at 1eaf _on '

"ff;igubta1n their eva1uat1on oF Dther aspects QF hé prcgram,

"fffThree quarters (75.0° percent) Df the respandents students were ma1e.f»¢.};
V¢L:Apprgx1mate1y threeﬁquarters (72 4 percent) WEre B1ack 22 4 pe“cent '










S _ TAELE 14 R
RO EXPDSURE OF INTERVIENED STU@ENTS TD |
CDUNSELING PROGRAMS WITHIN THE® ALTERNATIVE SCHODLS ,

' i_{( 80 students)

94 7% Yes ‘¢  0 o

. If yes, dc you know your counseTcr s name?'ig
o % Yes.  19.7% No
v.fngave you ta]ked w1th your ccunse]cr 51nce you ve been at-th1s

L schooT? s ;,_- : '

RIS ‘1  , 7D 9% Yes 21 1% No
CUNIE "yes", what did you talk abcut? (Check as many-a
H”\.§g;g§~rﬁourse seTect1on or schedu11ng prob1ems

. 25.0_ Problems at home = , ' :
W j“§§;§%:7Frab1ems regard1ng jObS or wor_ﬁafter _chd
i&_swhat I'm gomg to dg a‘Ftér I get out G*F”Sc ol
: jf: 4D;§;_*Prub1ems W1th other students L
' f”34.2fj'Prob1ems w1th a teacher SRS
BDB PFobTems ‘about my. grades 4
11,8 Problems with.drugs . o o
" .32.9  Problem rstand1ng’myse1F G
,'::‘15*8:f;0ther persona] prob1ems‘f;;«}"' e

’ ;‘;} ;1.3”1;0ther IR S T T

T owmes

53
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D D%E;About a. week ;£;,

-';,'A:‘:‘Dg you have a- regular appom
S 18 18.4% Yes © .

j,-fAre yau 1nva1ved 1n graup counse]1ng'aﬁt1v1t1es
LA week? R , -

25.0% 0% Yes

- :Aré you 1nvo1Ved 1n 1nd1v1dua1 counseling éct1v1t1es
:'once ‘a week? -~ L o o
: 9 E% Yes B 85 5% No

o :As Seen 1n the tab1e abcve, most (94 7 percent) oF th
'E'j‘f7v1ewed are aware of there be1ﬂg a- counse?or av311ab1e'_:,
' ” and are aware oF h1s/her 1dent1ty Seventy po1nt n1ne~per



7 QD,BVpereent of the contact is initiated by the'ceﬁnseier,'siight1y3
vr'rless (35.5 percent) by the students. In those. cases where etudents
~‘indicated that the1r last contact was at their request, ‘most in-

- dicated that they were able to see the counselor “right awey"

'Re1at1ve1y Tow pereentages 1nd1eated formal, regu1er1zed contact

'.w1th the counselor. E1ghteen pe1nt four percent 1nd1eeted that they

~had a regular appointment with the counselor, and 25 pereent indicated

that they were involved -in- week]y group counseling ect1v1t1ee Nine
peint two percent 1nd1eated that they were involved in 1nd1v1dua1
counseling activities. Some other type of remediative, quasi -
counseling contact may, however, have been made with othee'ef,thej
student services workers (visiting teechek,:eeeueationaJTspeeie1ise,
etc. ) ' ‘ ' - :

7"The ave11eb111ty of peep1e and progreme to dTPECt etudent behaV1er-
ffa1ong edept1va soe1e1 end veeat1ona1 ehanneTe 1e an 1ntr1n51c pert
" of the Alternative Schea] pregrem An item was 1nc?uded to address ,
_the que5t1on oF whether or not the student had engaged 1n conversation ' 7
or any 1nterect1en reTeted to these 1seuree Teb]e 15 be1nw, presente

e and NTth whem




' TAELE 15

RECENT INTERACTIONS REGARDING EMPLOYABILITY SKILLS 7

% of Students

(N 80 students)

Responding ‘yes" -

iwkwark hab1t5, doing a QDDd job, etc.

How to get a job.

‘How to get along with your boss.

How to get a?chg with fellow
workers

' How to dress/grnom appropr1ate1y

What kind of a Jab 1 shcuId getr

How to get a]ong with teachers and

pegp1e in charge".

VVHaw to get a]ong w1th my parents

' ﬁgz:In:thérpést two weeks have you talked with anyone in the school about:

Staff w1th whom Vary1ng
Percentages of Students -

Interacted

 Wucat1una1sTEacher‘

EuUhseTur“ R
: Uctupﬂtidhdm”Sh@nid1ist ‘_

e N
:- ‘ [ ] 1.‘w ‘j




As indicated in Table 15 , substantial percentages of students
report recent conversations about wark'féTétéd issues (how to get
‘a job, appropriate work habits, etc.). Most of theAstudents who
indicated such conversations identified the occupat1gna1 spe21311st
,yas the "other" person with whom they had such conversations.
Counselors were identified as that ‘class of profess1ona1 w1th whom
students conversed next most frequently. Cnnversat1ons regard

‘how to get along with parents and other auth0r1ty F1gures were aiso
reported by substantial proportions of students. '

: Students were also asked to evaTuate the relative merits of - the

regular and Alternative School prcgrams by 1dent1fy1ng ‘worst and -

best 115téd Features

Table 16 displays data collected in réspcnse'tg'théseIQUestionsf"_ et

:  TABLE 15
STUDENT S EVALUATIDN OF THE REEULAR AND ALTERNATIVE B
‘ SCHODL PROGRAM ' :

L (N 80 Students)
Think about the schco] you came from.. what th1ngs abnut thef'

schools, or the people in-it, gave you troub]e ‘or "turned-you - s R

off" the most...Pick three of the worst
igélév The teachers N

2 18.4 | The work (read1ng, math, etc )

'38.2  The other. students: SR

2.6 -The size of the. 'school (number-af k1ds)

30.3 Trouble. getting heip when you need 1t ‘
0.0 The vocational classes '

3.9 Getting to school (bus, et¢:)~
 27.6 The rules of the school = B

50.0  The people who run the school (Principal, . .~

Assistant Principal) o

2.6 )Theﬁcognsefors 

N (Cﬁntinued);dﬁ_m ;'i;1

crec

,742’




TABLE 16 (Céntinued)

. Hhat is the one th1ng you like best about this prngram?
j:(check one) , S

17.0% ~~ Academic classes -
10.5 -~ Vocational c1asses o
2.6 . Counseling act1V1t1es o
18.4  Teachers AR
- 46.1 Z}Dther (spec1fy) "teachers & adm1nlstrat1ve
staff dcn t hassle me“ ' L

= Hha ”turns you aff” the most hare at th1s schoo1? Piékfthréé of |
; thé warst - : ) S T

" °10.5° " The teachers , L
. - 6.6 | ~:7The work - (read1ng, math etc. ) S
39 5. - _The other. students o e STl
0.0 "‘f' ThE size af ‘the schoa] (number of k1ds)
2.6 . Troub?e gett1ng he1p when yau need 1t vt
1.3 . The vocational classes. e
5.3 - Getting ‘to school (bus, etc ) ;N; o

1 3.9 7 The Pu]es of the schoc1

9.2 ~ The peapie who run the schcc1 (Pr1nc1paT
7A551Stant Pr?nc1pa1) B - L

0.0 ‘The counse1ors

How could your prcgram be 1mproved? (Check one) -
% Responding - R
1.3 Fewer'Studéﬁts per class -

5.0 “More academic work
2.6 - lLess academ1c work

: 5.3 More career/vocational c]asses . g

0.0 - - Léssrcareer/vgcat1ana1 c]asses

3.9 . . More EOUﬂSE]1n§

o=
=

Less counse]1ng SR i, T
Other (please specify) "Making the other kids
béhaVEf' :,;58 s e, T e T T

o
[$2]
L8]




In terms of the regular schools from which the students came, the
‘most disTiked aspects (in decreasing magnitude of response) were

“the people who ran the schools", "the teacher", and "the other
students". The content of the school experience, i.e., the school
work, was perceived as a 'least attractive" aspect of the school by
relatively few students. In evaluating the alternative program,
"best liked" aspects included a feeling on the part of these students
that the administrators and teachers were not unduly "hassling" them
and that, in academic classes, especially, the instruction WES geared
In such a way as to enable them to progress (i.e., was individualized
.to take into account their specific strengths and weaknesses).  The
most frequently mentioned disliked feature was "other students".
Following this comment, most frequently mentiéned ideas far‘imprnv—

ing the a1ternat1ve program were d1rected at cantro]11ng of other
students' behav10r

A final series of questions asked students to look into the future
“and try to determine what it would hold. Table 17, below, presents
data derived from these questions. Only s1fght1y7m0re than half of
the students interviewed (55.3 percent) 1nd1cated a des1re to- return :'
to the regu1ar schoo] setting. - Most, when asked to guess when they 'd
~be ready to return to the regular program, 1nd1cated a one to two ‘
,qu1n period. - : - R

In 1ock1ng into the future, most stgdentsyexpressgd a Fair'dggrEE'er
optimism, with a majority indicating:that'théyrthOUth.that they wéqu/,
be able to graduate from'high Schcol and get a gobd jbb' Many students ’

ferences for careers 1n enterta1nment or sports,,notor1ou51y d1ff1cu]t ,

'f1e]d5 to enter.

59

44



ALTERNATIVE SCHOOL STUDENT'S
"FUTURE PERCEPTIONS

:7 DG you want to return to a regu1ar schan1 DF wau?d you rather F1n13hv
’“ schDD1 here? : : - :

55.3% regu1ar Schﬂa1 :; 40.8% - stay here - -3.9%  not sure |

“Vuhen dn yQu th1nk ynu shgu1d be ready tD return to a reguTar 5choa1? Coe

' o 36.8%  end of qu1n -'j“'H, 71“ -

"126;3%‘-twg quins from naw L

1;3%; thrée qu1n5 ' o

1.3% - four qgjns;}~ 8

1.3 five'quins” |

'Tgﬁgef”théﬁ}fiﬁelaQiﬁSf"’:fﬂ o
25.0%, never

Do you think you're going to: = f”""'?” :?Li o "‘ﬁéﬁft:' |
o Lo e Yes Know C N

a. graduate from high school - = 80.3% = 13.2%' = 5.

. be able to return to a o T S

. regular school - " 75,08 6.64 1843 |

c. get a good job when you - e e Sl s

leave high school . 8l.6% - 17.0%  0.0% |




',Qeseription of Students Exhibiting Norm Varying Behavior and Character-

istic System Responses

As part of a cooperative effort with the Office of Equal Educational
Dpportunity, the Planning and Evaluation Department designed forms and
~procedures to collect data descriptive of the disruptive history of
1,240 of Dade's "worst" students. Data in all cases were extracted from
cumulative folders of students who had been selected from current

- (summer of 1975) incident reports. Data abstracted included: (1) re-
cent SAT Achievement Test results, (2) a specific listing of type of

- incidents given in the record, (3) participation in.various remediative

programs and diagnostic processes, (4) record of suspensions and ex-
pulsions, (5) a temporal description of the onset of the disruptive

behaviors, and (6) a dee:ription of the six most recent offenses -
and action taken by the sehooi systenm. ’

For this report a deecr1pt1en of f1nd1nge for all students is generated

as well as a separate descr1pt1on of findings for two un1que groupe of
students.
1. Theee'whese six most recent offenses included behavior
~directed at staff or invo]ved weapons and,
2. vThase whcee offenses were directed at other students or
against property.
It was felt that the first group had exhibited behavior signifiéanﬂy', B
more eer1oue than the second and it was of 1nterest to determ1ne if

actions taken. by the school system were corresponding1y more eevere
‘than ect1on5 taken in the case of the second group. '

of thelmare than one thoueend students whose files were examined,
76 percent were male, and 24 percenf female. The majority (62.4 per-
~cent) were Black, 22.9 percent were White or "other", and 7.9 percent

were Spanlsh For those etudents who had achievement scores eva1ieb1e, .

'scares were qu1te Tow in most cases. Table 18, below, displays median

achievement of these students on three subtests of the Stanford Achieve- -

 ment Test (SAT);
46
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TABLE 18

MEDIAN ACHIEVEMENT TEST SCDRES FOR STUDENTST,
WITH NORM VARYING BEHAVIOR

(N = 1160)

- Stanine  Grade Fquivalent  Percentile

_ 'Read1ng 7 R 35@ o 774{9 o '110.0 o
.| Math Concepts L 3.0 <« = | 5.0 L 9.0
S Math Comprehens1an - 3.0 5.2 - S 10

- As,il1u§tratedg above, scefes're1ating perfcrmancevta‘that of age -
peeré (stan%ne'and'percentiie scores) are’ﬁuifeliéw Grade equ1v31ent L
scores for all subtests indicate performance at or about the fifth = L
7 grade TEvel, a]sn Tow cans1der1ng ‘that: v1rtua]1y all these students
are at the secondary level” (grades 8 through 12)

A determ1nat1en was made ‘of the: extént to which var1nu5 "narm vary1ng j“
-behaviors" appeared in these students' records. Tab]eigr,:below dis- -
~plays this information for all students in the sample and .for the two

- groups of students previously mentioned who were divided in terms of

offense severity.

Bt TABLE 19

APPEARANCE OF :VARIOUS INCIDENTS IN .
STUDENTS' CUMULATIVE FOLDERS
(N = 1240)
A11 Sampled = Students W1th o Students With -
Students - .- Records of Staff-- . - Records of Student-1
“ ST D1rected V101ence - Directed Violence

| Verbal Assault/staff  (51.04 . 90.8% . 52.6% . |
. Verbal:Assault/students }|.23. 5 o 0363 26,00
.Phys1c31 Assau1t/staFF ' -

UJ
M
—
[T
.
L]

L n{Theft/]arceny/rnbbehy
). .Breaking & Enter1ng ,
U Drugs ,
_TWEapons
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For all students sampled, verbal assault, expecially Eirected at
fe110wvstudepts, is quite hfghi A significant number of these
students (38.8%) also had records of physical assault of fellow
students. ‘

been taken by the schoo1 in response to these offenses (enro]iment
in special programs, suspension/expulsion, et:_),_ Table 20, below,

describes these findings.

» TABLE 20
ACTION TAKEN BY THE SCHOOL SYSTEM o
IN REACTION TO DFFENSES - '
(N = 1240) |
7 Students With Students With
- ~ Records of Records -of '
S A1l Sampled  Staff-Directed . Student-Directed| -
Programs _Students  Violence ' V1a]encer
Centers for Special Instruction . 23.7% . 35.0% R I
Youth Opportunity South ~  ~  16.2 22.2 195
Youth Opportunity North 15.5 19.6 . 16.5 -
MacArthur South - 1400 17.5 17.8
MacArthur North , 30.3 2701 : 29.1
TriCenter. : 0.2 0.0 0.6
Drug Programs - : 1.1 2.1 1.3
_Adu?t Education Programs , - 0.5. 0.6 0.8
5u5pens1gn/Expu1s1an Record 7
Median time suspended in schon! 2.0 L 2.0 - 2.0
(scsI, etec.) - , :
Median time suspended out of 2.0 2.5 2.0
s:hoa] I L : : o .
Med1an t1mes expelled - o 1.0 : 1.0 1.
Median total days suspended or 10.0 S 20,0 125
expe]]ed . v "




B ’prprnx1mate]y Qne quarter of a11 sampled students had béen Expcsed
- to SCSIs, and over three-quarters of thase students had passed ,
v'thraugh ﬂppartunlty schnc]s (assum1ng no- rec1d1v1sm) A1thaugh a

' ';’511ght1y greater percentage of students w1th recards of "staff-

.~ -directed violence" had been expased to the Spec1a1 pragrams, the

P S d?fferén:e d1d not appear notewurthy.,, .

“lfs shuwn by Tab]e 21 below, 2. 0 percent of these students had
x pB11CE records, 6.9 percent had Juven11& Court recurds and 3 8
“percent had adjud1cat1an status. Apprgx1mate1y 42 B parcent had
. undergane psychn1991c31 eva]uat1an

TABLE 21

PERCENT DF STUDENTS HAVING ;,?f’f::
RECORDS OF JUDICIAL/DIAGNDSTIE PRDCESSING
(N 1240) s

jPercent nf Students Hav1ng_

 Juvenile Caurt Record 6.9

- -Adjudication Status ERRETREEEE ;8;“;
Psychological Evaluation -~ . - 42.8 o
Medical Record Indicating St

‘ S1gn1f1cant Physical Prﬁbiems

‘and Psychological Problems R

: 57fggmed1an age ‘at wh1ch these m11estanes cccurred fnr4 he' ?sfﬁﬁéhff
'”7categnr1es prev1aus1y ment1ared o ‘

: Pa11ce Record - f_" S 2%@%_:;f3:;;7iA:§if '7 e




- . TABLE 22

MEDIAN AGES AT WHICH STUDENTS WITH NORM-VARYING
BEHAVIOR PASSED THROUGH VARIOUS DISRUPTIVE SYNDROME MILESTONES

5 (N = 1240)
: MEDIAN AGE
! , ) T Staff - Student=
i A11 Sampled Directed Directed ,
L - ool Students | Offenses | Offenses |
,Entrance into Dade Caunty -1 6.0 - 6.0 6.0 '
School System . . ;
"~ First Ind1cat1an of Prcb?ems 9.0 9.0 9.0 .
First Psycho]og1ca1iEvaiuat1Qn ', 1.0 11.0 11.0 - f
- Last Psychological Evaluation o 12.0 12.0 ~12.0
“First Internal Suspension - ~13.0 13.0 ©13.0
~ First External Suspension o 13.0 - 13.0 - 13.0°
~-First 30 Day'Suépensiﬂn ' 14.0 140 14.0
~ First Expulsion A 130 - 13.0 3.0
" First Referral to A1térnat1VE S 1400 --14.0 14.0
-School , : , 7 v S e
F1rst Referra1 to Juven11e - - 13.0 1 13.0 | 13.0
~ Court ' . v A | SR R
First Adgud1cat1oﬂ by Court 13.0 13.0 - - 13.0
as Delinquent or in Need _ , 1 X - _
- Df Supervision - S R R

As 1nd1cated in the tab?e abave, F1rst 1ndﬁcat1ﬂn ‘of prob]ems genera]?yijr
occurred. abuut three years after the student had entered schoo1 with
'the first psycha1og1c31 f0110w1ng two years Tater (at age 11) F1rst 7
u-1nterna1 suspensions took pTace at age 13 as. d1d f1r5t externa] SUS-. o
pens1on - First-referral to a1ternat1ve schoa1s tonk p1ace abaut age
' 14 (apprax1mate1y the time the student is in the e1ghth grade)

7’%3i”Most Recent DFfenses and System Respnnse

,»Hf;ALIt was fe]t that by ghart1ng the 31x mast Pecent foenses and the -
"ifirespcnses made by the Schoo1 System some deva1upment31 pattern af




7 disruptive behavior as well as some stersstyp1ng Df thE dynamic

| a'nature of the schools'. responses m1ght be available. As it. turnsd
: sut the six most recent offenses of - thsss studsnts ssversd such
,,,'a re]st1vs1y short pEFiﬂd of time (1sss than ane Yyear, on-the avsrage)
';tnat the beginning or middle of the trsnd could not be defined. '
‘Table 23 be]sw, prssents thsse findings for all studsnts as ws11
- as’ fsr ‘the two sub samp?es pFEVTDUS1y def1nsdi :

As 111ustratsd by thesa tsb]ss ‘the most rscent nffsnsés do not show anyf::s;fi
,nsticsab]s pattern. of shangs As prev1sus1y mentioned, _the. sequence DF ¥;E_
"behav1gr5 tabulated do not cover a suff1cient1y Tcng psr1od of time for = -

“there to be a- definition of the trend patterns. Mnst Frequsnt]y noted f7<
' current offenses 1ns1udsd (1) verbal: abufsjpf staff (2) truancy/
ciass cutt1ng, and (3) phys1cai assau1t of. studsnts MDs* prsva1snt

- rsspunses made to thess ‘of fenses WEPE (1) extsrns1 suspsns1on, }Ji*’flff&jl
: (2) s1tsrnst1ve sshnu1 p]scsments (show1ng a sharp r1se 1n app11cat1on i__f;_'

'“,‘commsnts, gs1ned dur1ng ths candust uf a’ rscent svaTuatisn oF .
) 'Dsds s Counseling. Programs). In,sxsm1n1ng the data fsr ths studsnts f' 
N j.whose Tast offenses 1ns1udsd verbsT or phys1sa] assau1t DF staff and
drugs or wsspons the psttsrn of system respanses is esssnt1a11y the
'fsams with the sxcspt1nn of a s119ht1y he1ghtensd percsntsge GF ex='
~ternal suspens1qns (from 43.1% to 52. 2%). ' '
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