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A STUDY OF THE RELATIONSHIP BETWEEN AFFECTIVE
AND ACHIEVEMENT MEASURES

,,,,,, tude

Raising a child's self~concept or improving his atti
t@wafd sghaol will not ensure an 1BCFFEEE in hls h eve-

g;h;evement. Cgmpensazary Educatlaﬁ pfag:ams whlch Qlalm
that activities designed to improve a child's self-concept
or attitude toward school will in turn improve the child's
ac%ievement may be well advised either to address improve-
ment in achievement more directly or to set up aftegtive
objectives separate from achievement cbjectives.

Reviewing research literature and analyzing affeccive and
achievement data from the Austin Independent S5chool District
have revealed inconclusive patterns of correlations between
affective -measures and achievement measures. A small pos-
itive relationship has often been found; however, the idio-
syncracies of evaluation designs, instruments, and local
population characteristics make generalizing from the re-
sults of these studies difficult.

The Austin studies reported here indicate that ethniez group
membership may be a significant factor in the relationship
between affect and achievement. Blacks showed the strong~
est relationship at tiie elementary levels, Anglos showed
the strongest relationship at the secondary level, and
Mexican Americans showed no relationship past the kinder-
garten level. '

Public schools have grédually expanded their role from simpiy the
teaching of knowledge to increasingly accepting as their responsibility
the social and emotional aspects of the student's 1ife. This is especially
evident in may of the compensatory education programs supported by large
federal grants through ESEA Title I Regular and Migrant, ESEA Ti?le VII
Bilingual, ané ESAA. Although the primary mandate for these programs has
always been to improve aahievemeﬁt, affeétiva objectives are often found
side by side with the achievement objectives. These affective objectives
are usually justified by the assumption that increases in a child's positive

feelings toward himself and his school w111 contribute to the meeting of



the achievement objectives. Program developers have also been known to
claim that their programs are justified if they ''make students feel good
about themselves and school" even though achievement is not increased by
the program treatment. However, since federal funding sources require

increased achievement as the ultimate geal for the programs they sponsor,

(o
o

the possibility must be explored that affective objectives may fail to

support achievement objectives and may even be counterproductive in terms
of achievement.
At the very least, those who would promote affective objectives with

the hope that achievement gains will result should be familiar with the

the relationships between self-concept, attitude toward school, and academic

achievement at various grade levels -and for dii ferent ethnic gfoups_

S;]ij, cept and Achievement by Grade Level

Generally, the researah literature shows a small:pasitivé.felatignship
between self-concept and achievement across grade levels (3§7l2, 14, 20, 21,
23, 29, 34, 36, 38, 39, 40, 47, 48). |

Wattenberg and Clifford (47) and Ozehosky and Clark (36) found that

self- steaﬁ measures were pasiﬁively eorrelated with feadingrreadiﬂess for
kiﬂdétgattéﬂrsﬁuﬂé ts 'VPésitivé relationships between self-concept and
;eadiﬁgi math, composite achievement test scores, ané grade point averages
have been found at the elementary level (12, l4, 20, 29, 34, 39, 45, 48),
and junior and senior high levels (3, 21, 23). Pruneda CQQ) research
indicated a positive correlation between self-concept and achievement at

grades 6 and 8, but no relationship between the two factors at grade 10. -

..... - 3




eral other authors reviewed the literature on self-concept and

‘m‘

o Y
academic achievement (4, 14, 1%, 42) and reported that a small positive

relationship has generally been Fc:und at most grade level 1s. Caisyn (1)
investigated the causal relatiénghif be en self-esteem and schnlastlc
achieﬁameht, and discovered that scholastic achievement appeafed to be
causally predominant over self-concept. This finding Euggésgs that higher
academic achievement may lead to a more positive- selfegnﬁcept, rather thar.
vice versa as assumed in many zampensatary education programs.

Several investigators (10, 15, 16), haweve;, have failed to Eiﬁ& a

relationship betwean measures of self—cancept and achievement in reading,

mathematics, and composite achievement test scores. These studies included

students from kindergarten through the sixth grade.

Thus, the results of research concerning self-concept -and achievement

at various grade levels have been mixed, but generally suggest a small

positive relationship between these variables.

Self-Concept, Attitude iq?a;dﬁSthpl,,andﬁ%;hievemeﬂt by Grade Level

The relationship between the attituda of children EDWEEd.SChGG 1 and
their academic achievement by grade lavel is also of importance to educators;
Some positive relationships have been found between measures of students'
attitude toward school and achievement at the ele%entary, junior, and senior
'high levels (9, 19, 22, 35, 41, 44); however,’ other reseércherg have found
no relationship between these factors at the élementsry aﬁdrjqﬁiqf high
VlEVélS (5, 8, 24, 49). . |

Cole (17) Qansidéred'bath self-concept and attitude Eowaré school as
they relate to. academic achievement in third graders and féund‘pGEitive

‘relationships between both self-concept and academic a;:hieverner’it:,i and be-

=
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tueen attitude toward school and acadenic achievament,

Generally, trends in the research literature suggest that bath self-
concept and attitude toward school show a positive relationship to acadenic
achievenent at most grade levels. Unfortunately, research results are not

all consistent and cherefore must be corsidered inconclusive,

Ethnicity, Self-Concept, Attitude Tovard School, and Achievement

Ethnic group menbership has been constdered as a varizble affecting
self-toncept, attitude toward school, and achievement in 2 number of studles

(1,2, 13, 14, 19, 21, 24, 26, %0, 31, 32, 33, 34, 40, 43, &, 49).

Hispanic and Anglo Students: In research favolving Hispanic students (1, 2,

19, 20, 24, 2, 30, 31, 3, 3, 3, 40, 43), Eindings have been mixed,
Bvans and Anderson (21) discovered that Mexican American students in their
satple had Jover selfconcepts and " or achievenent test scores than
their Anglo classmates, but sinilar grade point averagesi Allen (1) foond
no significant difference in the self-concepts of Anglo, Mexican Mmerican,
and Black junior high students, Rivera (43) tepcrted’ that Hi;panic‘studenzé
participating in a bilingual progran tended to show increased feélings of
accepta.nca and self~sorth and a rate of acaenic progress sintlar to non-
Hispanic stulents. Layden (26), on the othervhe‘md, found that Peetto Mem
, third graders taught in Spanish had sinilar self-concepts but somewhat lover
‘achievement than their Puérto Rican agésmates taught in English, - None of
these studies exanined directly the correlation between self-concept and
achievenent.
Three najor compensatoty educaﬁinn projects, carried out in Austin,

Texas fnvolved prinarily Hexfcaﬁ, Aerican students and measured both achieve

ment and affective changes (2, 27, 28, 30, 31, 32, Sj), Evaluators
had difficulty identifying the spécific programnatic activities which vere
to have produced {mproved self;eaﬁcepc and more positive attitudes tovard
school, In each progran the affective ohjectives vere met ot not met in |
a non-systenatic pattetn which suggested that nany factors vere influencing
how the students responded to the test items.
Americén fifth and sixth graders, and discovered that the students' percep-
tions of schu@lgrelated concepts vere significantly related to their acadenic
achievenent, and that niddle and lover class Mexican Anerican students had
similar attitudes tovard school, Laelle (24) found that Spanish American
and Anglo students in the fiftﬁ grade did not differ significantly in their
attitudés’ toward school, and that high achievers did not necessarily percetve
school-related concepts note positively than middle and low achievers.
LaBelle also found in this study that low énciﬂec&mnmi&: status (SES) students
had a less positive attitude tovard school when compared to highey SES stu-
dents,

The question of relationship between the self=c§nr:ept, attit;’ude tovard
school, and acadenic achievement of Spanish Averican students defintely needs
further study, Few studies have specificaily studled the relationships among

these factors, and those which have are inconcluglve,

Black and Anglo Students: Stuftes of Black and Anglo students' self-concept,

- attitude tovard sthool, and achievenent have been carried out by several re

searchers (13, 14, 4, 49). Canhing (13) compared sixth grae studente in
niddle school to those fn self-contained classroons in elementary schools,

and found that Black children failed to inprove in reading and nath fn either



situation, while Anglo students made significant gains in both. However,
nei;héf Black nor Anglo students made significant gains in self-concept

or attitude toward school.  When Robertson (44) compared Anglo and Black
students' attitude toward school and achievement, he found a significant
positive relationship between student ability, school grades, and attitude
toward school for baﬁh groups, but no signifiéant difrerence in attitude
toward scﬂoal between Angloc and Black students. Anglo students' attitude
toward school correlated positively with the péréentage of their class
tha; was Anglo, but Black stuﬂenté' did not. Yguﬁg (49) found Bléék‘
students' achievement varied according to the teacher's degree of aecepzénzé
and tolerance of them; there were no significant differences in pupil
attitude between Anglo and Eléﬂk students. Caplin (14) discovered that
students (both Anglo and Black) who attended de facto segregated schools
than Qtﬁéf stédents!

It is difficult to dfaw any conclusions from the limited amount of
research that is available can:érﬂiﬁg the relationships among self-concept,
attitude toward school, and achievement for Black students. In éenerai
the research literature concerning the effect of ethniz group membership on
self-concept, attitude toward school, and academic azhieveﬁéﬁé are incomplete.
Some fesearch'suggestsrthét séziaaécanomiéaéﬁétus may be a better indicator
of self-concept énd attitude toward school as they relate to achievement

than 1s ethnic background (24, 38). Further research is definitely needed.-
' A wei]
Program Participation

Various atﬁempts have been made to.determine the effects of participa-

tion in different types of programs on self-concept, attitude toward school,

3



aﬁd acadeﬁic achievement (1, 6, 7, 19, 25, 27, 28, 29, 34, 37, 43, 46). For
example, Walker (46) and Lawson (25) compared students in graded and non-
graded programs. Walker (46) found that elementary and high school students
in non-graded programs had significantly more positive attitudes toward school,
higher self-concepts, and tended to have higher achievement. Lawson (25)
found no significant differences in the relationship between self-concept
and reading achievement at grades one and three for students in graded and
non-graded programs. !

Black (7) found that fourth grade students in traditional and open
area classrooms did not differ in eithér self-concept or achievement. Lewis

and Adank (29) discovered a positive relationship between self-esteem and

individualized classrooms, but found lower anxiety scores for those in indi-~
vidualized classrooms. Phelan (37) fourd that fourth graders with teachers
more positive attitude toward school but lower gchieveEEﬁé in reading and
composite achievement scores when compared to students exposed to more

formal classrooms. No differences were found between formal and informal
methods in terms of math achievement or selfécanggpt; Pﬁélan (37) and
McKinney (34) both compared elementary ‘students in Title I versus non-Title I
schools with confliceting results. Phelan found that students in Title I
schools had more positive attitﬁdes toward school, lower achievement, and
similar self-concepts to those in non-Title I schools. McKinney found

that enrollment in Title I schools did not affect self-concept or academic

achievement.




Lee (27, 2B) evaluated a two-year ESAA pilot project which studied the

effects of trained instructional aides in the classroom. Results revealed

declines in self-concept scores, increases in attitude toward school, and

. no significant changes in achievement for project students. Students in the

control group demonstrated opposite trends: dincreased self-concept scores,

declines in -attitude toward school, and significant improvements in achievement.

Allen (1) and Beckum (6) studied the effects of programs designed to
improve the self-concept and achievement of students. Allen;(l) found that
a motivation program for junior high students had a slight efféct on grades
but not on self-concept. Beckum (6) reported that students expcsed tc a
éignifi;antly more imprévemant;in reading achievement and slightly better
self-concepts (non-significant) than students rewarded with token reinforce-
ments or those in a control group.

More studies concerning the causal relationship between self=-concept,
attitude toward school, anﬁ achievement, such as that of Calsyn (10) are
definitely needed. Additional research which would help to resolve the
isSuE-DwahEEhef mcrérpasitive self-concepts. lead to higher achig;emEﬁt or
vice versa and help to aid in the planning of more successful intervention

programs is particularly negdeﬂi

Summary

In summary, the research concerning the relationship. between affective-
factors and aehiéveméntvhas been inconclusive. Studies are available which
demonstrate a direct relationship between affect and achievement; however,
other research concludes just the pr;'\osite.~ The general trend seems to

- suggest a small positive relationship between these factors. The relation-

10
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ship between affective measures and academic achievement on the basis of
ethnic group membership is even farther from being conclusive. Obvisusly,
many factors influence the interaction of affect with students' achievement

levels.

THE AUSTIN STUDY

The salient role that affectiﬁe objectives play in compensatory programs
and the inconclusive status of the literature prompted the Austin Independent
School District Office of Research and Evaluation to undertake the studies
discussed below. Because experimental designs are usually not tenable iﬁ
public school situations, the decision was made to reanalyze existing data.

Two years of data were available through evaluations of compensatory programs

-and district-wide testing conducted through the Office of Research and Evalu-

ation.

Analyses were applied to data which had been gathered at che kindergar=
achievement measures over a two-year period. Figure 1 shows the instruments
and the grade levels at which the instruments were applied. Results of the

analyses will be presented below by grade level.

Figure 1: Instruments Employed

Grade Affective Instrument : Achievement Instrument
K Primary Self-Concept Scale Boehm Test of Basic Concepts

4 1) Pier-Harris Self-Concept California Achievement Test
Scale . Subscale: Reading Total
2) School Sentiment Index California Achievement Test
(Primary) Subscales: Reading Total
Math Total.

NOTE: - Figure 1 continued on next page.
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Grade Affective Instrument Achievement Instrument

6 School Sentiment Index California Achievement Test
(Intermediate) Subscales: Reading Total
Math Total

9-12 Survey of Study Habits Sequential Tests of Educa-
and Attitudes . tional Progress
Subscales: Readin
Mechanics of Writing
English Expression
Math Computation
Math Basic Concepts
Science
Social Studies

L]

Kindergarten

As part of the measurement of objectives for Austin's 1975-1976
ESEA Title VII Bilingual Project, kindéfgarten students' self-concepts
sample of three boys anﬁ three girls were seléctéd from each Kifdergarten
project classroom. This sampling yielded a subset of 146 project students
who were 70% Mexican American, 20% Black, and 5% Anglo. The résulting cell
slzes for Blacks and Anglos ﬁere considered too small to allow meaningful

analysis along the dimension of ethnicity.

the Boehm Test of Basic Concepts. The total raw scores received by the

146 bilingual project students were caéfelated'using FACTOR from the VS;AT
Statistical‘Package from the University of Texas at Austin., ThisraﬁalyéiS'
yielded ;crrélétians among the Boehm pretest (September, 1975), Bcéﬁm post-
test (February, 1976)  loehm gain, and Primary Self-Concept Inventory (April,

1976). Figure 2 presents these correlation coefficients.



Figcfcczz-,Cctcciaticc of Kindcrgértcnccs‘»scif Ccncept
e ‘and Achievement S i

"""""" SRR Corrclat;cn w1th -

Bcchm Tcst of Basic Ccncepts Primary Sclf Conccpt Invcntcry ;
Pretest . Qé95 ' :

”(Scpccmbcr, 1975): Ll :
Pcstcect ' L v — ;1505*'

(February, 1976) o o o )
Gain ol o 71185
FEE T - ,VJ*Significanc at .05 lcvclar,, 

. The cnly relatlonshlp found tc Bc 31gn1f1cant at thc .05 lEVEl of

fccnfidcncc was bctwcen chc Boehm posttest scores and chc Pfimary Sc1f=Ccn cept

'?Invcnccry This rclationship,.howavcf, was smali ( 1805) Thcsg.thcrc appcéfcv‘a"¥?~i

to bc a smaii positlve corrciaticﬁ bctwacn achieVEmenc (knowlcdgc of basic

“»ccﬁccpts) aﬁd celfaconccpt'fct tﬁc kiﬁdcrgarten ctudcﬂcc,in chis scmcle; »hcw=

ever, thc uniquc characteristics cf chc populacicﬁ studied iﬁposcs limi Eti

liﬁf'on thc gcncralicabilicy of this findings.\

”A:i:,FQurth Gradc

~In the 1974-1975 's EA ii 12 VII B’li" : ’P"’ji‘ 21?—cugt;n, bgchf;hc~*?-

viiPicrs Harzis Self—Gonccpt IﬁvcntOfy and thc Schccl Scnti ,t, ndex (P:imary

»»Editiﬂﬂ) were administcrcd to scratificd randcm samplcs cf thr b ys and

i,th:cg gi:iS'ffcﬁ cach'fccrch g:cd classroom. Ihc gamplcs fcr thc twc afa-w

nt sa mplc sizes wcrc

exican Americans and . -

'”;'Elacksg All=tcsciﬁg casfccndi cd in April 1975.

' P:cgram FACTDR was employcd to corrclcr he total raw sccrcs on
::ccach cf the affcctive mea y ith CAT Rcading Total*raw4scgrcl”LFigutéj3i;7

‘summarizes the ccffc;aticn coefficiects cbcained{' No significant relation-
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. ships Qeee found between effeegive and achievement meeeuree for Mexieen
AmefieenS’ heﬁever; teeding echievemenﬁ was peeitively and eigﬂif;eantly
reieted to both eelf—eeneept and attitude tewerd school far Blacke._ The"

Aethnie grnup memberehip of etudente An the biliﬂguel progfem was ‘a. definite i

vrfecter in the reletionehipe feund between. effective and achievement meeeureel

Figu;e 3; 'Correietiene of Fourth Grede Hexieen o | | |
. Ameriecan and Black Students' Self-

Concept and Attitude Toward School , L
'With Reading Achievement = . =

Ethnic Group

 Mexican -

"Heeeure Carfeleted : ' American ,Eiegk S
AT Rea ding/Piers-Harris . © L1553 T L1750%
Self-Concept (N—=-202) (N = 135)"
Scale - :
CAT Reeding/SeheDl Sentiment ; .1040° . .2248%
Index (N = 194) - (N = 134)

V*Signifieant at .05 1eve1.
“ie April ‘1976, Auetln Yetem—wide teeting prggrem edﬁinieteredvi:
v the Sehool Sentimeﬂt Index, Prlmery Edition, to all fourth grade eleees
,?ngs in,lD rendemlyheeleeeed eleﬁeeéery eeheele; Figure 4 preeente the

corre l tiane theined when the etudente tatel raw scores on the Schoel

'>S t Eent Index were matched with the;f CAT Reading Tntei end Het Tetel

- raw eee Tes: uelng pragrem FA T C 17 o - s T T
In thie eﬁelyeie, iny one enrreletion eigﬁifieent'ﬁeyond the .05

 level ef' on idenee was f nd. -ourth grede Aﬂgle etudeﬁte total reﬁ - ;”:j,

ﬂn

score on the éeﬁeel Se ntimEﬁt Index was related pae itiv vely to tneir meth

echieveﬁent levele. Nelther Blecke ner,Hexieen Amefi cans' ettitudee

toward seheal correlated eignlficently w1th math aehievement.

14




None of the three groups showed a correlation between attitude toward school

Iy

and résding achievement.

Figure 4: Correlations of Fcurth Grade Hexican American, Black,
~and Anglo Students' Attitude Toward School with Reading
and Math Achievement (April, 1976)

. Ethnic Group

School Sentiment Index ‘ ngxicanr ‘ v
(Primary Edition)and ... American Black Anglo
CAT Reading Total .0420 .0335  .0937

(n-100) = (n-154) (ﬁ—BES)

CAT Math Teotz=1 . 1059 .0031 .1981%
(n=100) (n=154) (n=369)

*Significant at .05 level.

Six

th Grade
‘Auétin's ggstémwidé testiﬁg program also administaréd thé Schoﬁl

_Séﬁéimeﬁﬁ index; intézmééiate Editiens to ?aﬁdéiljﬂselécﬁed:éléssrcémsrat

- the sixth gfade level. ?iguré 5 presents tﬁé iGireiatianS aﬁtaiﬁéd when ‘the
Studéntéj raw scores on Ehe School Sentiment Index were matched with their

CCAT T aadi Tétal and Hath Tatal ‘raw sceras uging p gram FACTDR;

‘American, Black, and Anglo Students'
- Attitude Toward School with Reading
and Math Achievement (April, 1976) -

' Figure 5: -Correlations of Sixth Grade Mexican

. Eﬁhniz Group

'Sghaol ‘Sentiment Index =~ = ' " " Mexiecan - .7 .

- (In tefmadiate Edi;;pq) and ... American = Black Anglo
oo CAT Reading Total . < ¥:>~F ©.0436 ©.2434% © .0905
o = K } , - (N-= 82) (N ="55) (N = 285)

CAT Hath Total - " ‘ - _OIGEVTLi_,2§§7 ’ iQSSD_
o : (N = 82) (N = 55) (N = 285)

*Significant at . 05 level.
15
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At the sixth grade level, only Black students showed a,relatiGQShip"x
between affect and achievement. Their achievement test scores in both
reading and math correlated positively with their measured.attitude toward

' schduli ?arrbcth Anglos and Mexican Americans, all correlations were non-- -

significant ét the .05 iévei.
'G;adasJSélz
It was felt that results at the higﬁ school level might_weii'hé dif-
ferent érﬁm those at the eigméntéry level .as studénts become more realistic
in their assessments of themselves and more aware ofvthe cantfibuticn of -
learniﬁg to their fuﬁu?e suﬁcessi A study of the relaﬁionéhip bétweeﬁbﬁhé
Survey of Study HabiES"gnd'Atﬁitudas (SSHA} agd the Saﬁueﬁtiél“Tests of ;
Educational Progress (STEP) wasrtheréfnrevundertakeﬁ-, Results showed a -
small positive correlation betwéénithe SSHA and each ¢f théréubtests on the
) STEP'(Séeﬂfigufév5>; -Wheﬁ ﬁhé>cérrelati@n’ wéré'bquenﬁéowﬁ_by Ethniéity;~“
ﬁcwever, a difFérent patfern emerged. For Anglo students the patﬁérn'was )
"similar to the overall carreiati@ns;gf ;3 to .4 §ﬁrall subtests. Blacks ;
sﬁéweissﬁalléfléafrelgtiéﬁéiimoétlj in ﬁﬁerfang§ éf .2 to .3; égaiﬁ;all ;
were significant. For Mexiéaﬁ Americans the carrelétians ware even lower,
_iﬁ the range of .l to .2 w;tﬁ ﬁcne sigﬁifigaﬁ:. (See Figuré4E;pﬁ_fgllqwing>"
,pagegbiA o |
o "“sﬁiﬁégg”f LT L S o L
B ﬁverall, éﬁé stuﬁiéé i% A&gﬁin ISﬁrfé§eai_patéerns similar té'thaga
génerally found in‘the literature. Where there is a relaﬁianship'batwaen

,;afféctive'data'aﬁd achiévemeﬁﬁ déta it isrsmaili There are some patterns
evident in the Austin ISD data, however, which indicate definite differ- - -

,EPE'$ by ethnicity.

:, ,7, 14:.,,,. N R




Co rralatian caefficients betweea the Survey of Study
Habits and Attitudes (SSHA) and the Sequential Tests
f Educational Progress (STEP). Tests were adminis-
tered to a sample of ninth through twelfth gradefs
AIS schcols in the spring af 1976.

Z. . Figure 6:

\ﬂ\

|-a.

in

‘English:Expressinn !
M@th‘ﬂnnuépts;

Mechanics of:
Writing ‘
{Math Enmputatium“

langlo | 5521 .352% | .404* | .396% | .324% | .282% | +334% |, 350%

£~
o
R
*
L
L e]
Lyl
*

Black . |- 81].217% | .305% | .298%|.356% |.267*%| .269% | .240% |

- Mexican | |- ﬂ,:j"_wﬁl‘ RN S I T
|American | 105/ .125 .179 }.105 }.155 {.092 |} .116 }.155

TP

[ v

~N
i *
[

(—

[y

*

', Total 7_; f?as .294* L361% | .341% ~€2§s*,”ig§§* .2




' Blacks showed the’ etfengeet eerzeletions in the elementery gredee end elee
showed eignifieeue teletieﬂehipe et thg high eeheel level.
the Stf@ngéét'céfIEeatZBDS at the highweeheelfeevel_

no significant reletienehipefee any grade level peet’kindeegeften.

that this area ‘is a &iffieulﬁ one in whieh.fe provide definite eneﬁere,

There are a number of reasons for ehie diffieultyt

1)

. 2)

3)

4)

D)

The measurement of such. eenetruete as eelf—eoneept is difficult at.
best and especially difficult when the measures are being used fer
etuaenee coming frem a veriety of different eultures‘ '

»edminietreter.

Because experimental designs are not feasible, most studies are

"

Hexieen Americans eheweﬁ

Anglos Shewed

it is almost impeeeible to design a Eruly experimental study in this
area due to the political and social realities with which school
systems and researchers must contend.
would be considered an cutregeoue euggeetien Ey elmeet eny school

‘Treatment groups by ethnieity

'Ie ie_eléer from both :he‘literetefe review and our own work in Austin

correlational, and, while providing some idea of whether a relation- -

ship exists, they give no indieetion of the direction of the rela=
5 tionehip. . . L o v d s

The nature ef these etudiee makes most of them ﬂoﬁggenerelizeable
and indicative moetly ef 1oee1 dynemies. -

Affective iRSEIument Velidity iereeldem inveetigeted.

Most' instruments whieh measure eelf—eeﬂcept rate peeitively thoee

responses which students have often-been taught are not socially

acceptable.-

~Ald;-4f- edopteﬂ by a typical-stude
’eeeree on a self-concept scale but might also yield eieeppfovel
- from peers, parents, and teachers.™

himself in the '"Muhammad Ali-I'm the Greatest" image, he would

-Evan- 1f a student perceived

The "I'm the Greatest" attitude exhibited by Muhammad -
~would ‘probably yield him high

pfobebly also perceive that it would not be a soclally acceptable. .

attitude and would therefore respond to items on a self-concept
- -scale in-ways that he knew to be eeeielly eeeepteble

The eonelueions of thie etudy must.

awareness of the problems liSEed ebove.

b ‘eie Ly be Eempered wieh an

Dthef issue

"eeneidered by plenﬁefe ef eempeneator? pregreme.

s .sho

',d

also

be




1) A queetien whieh ie reised In comparing affective meeeuree with
. ~achievement measures in order to decide on the eppzeprieteneee of =
affective objeetivee for compeneetery education programs is whether'
< 'i"feelinge and attitudes are important_enough,in and of
'themeelvee to warrant meeeuremeﬁ; Prﬂgrammetie activities to
“improve these feelings and ettizudee:weuld:ef'ceufee,féllew,ifléhe
“decision were yes and 1f funding sources could be convinced of the
‘merit of these ebjeeeivee end eetivitiee without QOﬂEidEfaEiDﬂ eE .
achievement. '

N 2) “If no relationship, or only a very small one, exists between affective
' ‘ and achievement measures, the question must be considered whether
program resources should be channeled more directly into achievement
objectives and activities rather than ettempting te reiee eehievemeat
indirectly through more positive attitudes. Ve :

‘;‘

The results efreﬁie etpdﬁ taken in eanjunetien,wiﬁh;the-feeeareh
biitefetufe;,the pettiﬁERt phi;oeophieel'ieeuee, endrtﬁerprobleme iﬁheren?r
in the meeeﬁrement‘ef‘effeet’ lead tereJeenelﬁeiee:ﬁy[tﬁe eethnre7tﬁe§ the
"‘uee of effeetive ebjeetlvee‘for cempeneetc:y progrems is to b'Af c ﬁmended:
only with very eereful consideration of the peinte covered inlthie peper
Ethnicity ie perticuia?iy tD be eeneidered by thaee who weeld fefmulete

. effeetive ebjeetivee in the hepe thet inereeeee in ettitudin 1s es will,

a.l.

SP

_leadiée increased eehievement. Such cbj ives mey be perticulerly
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