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' dehuman1zat1on of schoo]s.l

Para11e11ng the 1nterest in. the affect1ve doma1n, much'has been T gg"
written in the last few years about the return to bas1c read1ng, wr1t1ng; f}fi;fﬁ?

and arithmetic. Schoo] ‘districts and many teacher educators are ask1ng

e S

teachers to concentrate on cogn1t1ve teach1ng behav1ors.u In response to
these concerns, competency-based education, wh1ch ga1ned attention w1th the'
Model Elementary Teacher Educat1on programs 1n the 1ate 19605, has become
the basis for teacher cert1f1cat1on programs in a number of states

This movement of numerous schoo] distr1cts and parent organ1zat1ons
in the establishment of a minimal. competency lTevel in the three Rs may lead
the observer to assume that both parents and teachers feel deve]opment in
the affective domain is not of great importance. In'regard to parenta]
concern, evidence is available from a recent Gallup Poll Survey (October.1976)3
in which parents with children in pub1ic“sch201 were asked tolselect'the
one quality which they judoed as most important in‘the overall development

of a child. While ability to get a]ong with others and h1gh mora] standards

(behaviors regarded as within the affective domain) were ranked third (20%)
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and fourth (TS%) high mora] standards was the one quality parents con-
szdered to be mast neg]ected by both- the schools -and parents Parents
are concerned with the schools’ ’1neffect1veness in the areas of affective
behaviors. o . “

The question remains: Do parents andteachers feei'that:affective

teacher behaviors are an important part of the'classroom'environment7 One

section of this study will investigate parents eva]uation of the importance

of a variety of affective competencies as we]] as their Judgement of a
degree to which teachers demonstrate these competenc1es in their c1assroom
behaviors. A program of affective education can on1y progress smooth]y
if teachers and parents are in substant1a1 agreement as to the importance
of various competencies. The second part of this study w*]] concern
teachers eva]uation of an 1dent1ca1 list of competencies and wi]] examine
the degree of concordance between their eva]uation and that of parents.

The Texas Education Association through a regiona1 serv1ce center

in Texas conducted a survey entitled A Framework for Crime Prevention and

Drug Education in Texas. ? The questionnaire presented 110 teacher compe-»

tencies or indicators which related directly or indirectly" to drug and

crime prevention. For the purpose of this study, ﬁwenty-two teacher
competencies which relate to the affective‘domainJWere-selected from the:
Texas Education Agency .listing of 110 teacher indicatorsb They were grouped
into one of two categories: (1) Educatior and Society,‘andr(z) Education

and the Classroom. | : ' 3 )



. 1mportant by both parents and teachers.“ For statements evaluatedgby parents,

the overa]] mean scoreuon 1mportance 1s 4 26 with 1nd1v1dua1 statement mean
scores varying from a h1gh of ‘4. 69 to a 1ow of 3 66 For teache :f du
‘overa11 mean score is s11ght1y higher, 4 34, and the rang;vof meansvsomewhat
" broader, varying from a h1gh of 5. 00 to a low of 3 57 fhe mean scores for
all the statements are substant1a11y above the midpo1nt of the va]ue range.
which is "3" (see Table 5) | |

~In terms of asseSS1ng the proport1on of teachers who d1sp1ay the
competency behaviors, the mean scores are not on]y lower than those for
importance but they also 1nd1cate the parents and teachers tend tL disagree ~;¢;~;
as to the extent to wh1ch affective competenc1es are demonstrated by teachers
~in the classroom. The overa11 mean score- 1s 3 09 for parents and 3 93 for
teachers; the teachers, on the average, score each statement ‘one unit higher -

than do parents. The range of mean scores for 1ndividua1‘statements ref]ect '




'iboth teachers and parents 1n terms of 1mportance and d1sp1ay1ngwbehav1or

1eacher Affect1ve Competenc1es Ranked According
-to Imp;rtance by Parents and Teachers ,;ﬂ{j,"

‘ Our exam1nat1on of the mean scores 1nd1cates that ‘
all twenty-two affective competenc1es are perce1ved as 1mportant by both
parents and teachers Th1s resu]t shou]d not be too. surprising, for the ?‘~f
competencies were chosen because of the1r theoretica] 1mportance for a |
studenﬂs tota] educationa] program - Al statements were not Judged to be’

of equa] 1mportance, however, and in order to obta1n a c]ear 1ndicat1on of

the 1mportance of 1nd1v1dua1 competenc1es re]at1ve to one another, the compe-j ]‘“

tency statements have been ranked accord1ng to the1r means and are d1sp1ayed
in Table 1. The teach1ng competenc1es under each sub head1ng are arranged
by re1at1ve rank among all twenty-two statements as’ rated bx_parent The -
teachers rank1ng of each statement is d1sp1ayed in the r1ght hand co1umn

A compar1son of teacher and parent rankings for each statement
suggests that the two groups. agree substant1a11y as to the re]ative
‘_1mportance of the teaching competenc1es (rank order corre]at1on = 81,
P <.001). Because of the 51m11ar1ty of rank1ngs many of the comments
'concerning patterns of 1nteract1on among the competency\statements apply.

to both the parent and teacher rankings; therefore, we will first discuss
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some of the points of disagreement between the two rankings and then
'72 examine the data for a- genera] pattern as to the types of teachingAcompe- |
1tenc1es which received high rankings or, converse]y—-iow rankings. |
' Briefly, the greatest differences between teacher and parent rankings ;;f
'_occur among statements relating to Education and the C]assroom Teachers '
i rank the competency re1ated to conducting decision-making act1v1t1es second
in importance whi]e parents assigned 1t to p051tion eight a difference in o
rank» of six. Greater disagreement, however, exists in rcﬂation to students
~ involvement in c]assroom'activities. Teachers‘rank_student_participation in
the planning, instructing, andtevaluating Offciassroom:eXperiences next to
last (rank.21)iwhereas parents rank student participation among'the‘middle'
ranks (rank 11. 5) N | | ‘

For statements relating to Education and Society, the greatest dif-r
ferences in ranks focus on the statements pertaining to accepting cultural
differences (df = é)* and identifying prejudices and taboos of the environ-
ment (df = 5.5); in each case parents rank these-competencies as less
important than do teachers. |

The nature of the competencies associated with these.rather large
differences .in rank, may reflect areas of concern to’which one group
is more sensitive than the other or to a basic value conflict as to
worth of the concerned teaching competencies. In the case of differences
relating to decision-making competencies, the high rank which teachers gave
to the conducting decision-making activities’competency was most likely 1
influenced by the great empha51s placed on such act1v1t1es in pedagogic

tra1n1ng, an empha51s to which parents have not been subjected. The low

rank teachers accorded to students' participation in planning and

*(df = difference in rank) T




- -~:_'decision-mak1ng activ1ties) however, suggests;th"_;

t1ve to sharing the1r trad1tiona1 prerogative of,c]assroom authority;witht

'fstudents Since parents wou]d not be: d1rect1y affected if students were\ﬁli

-'to more active]y partic1pate in c]assroom dec151ons they ;ate he competenc

1,much higher than teachers and not far be]ow that of 1ts comp':ﬁentary;_"tﬁjjifgf
competency, conducting dec1sion-mak1ng activ1t1es :M ’ t e
- On the other hand the 1arge d1fferences between teacher and parent:
'ranking of the competenc1es re]ating to. accepting cu]tura] d1fferences
and 1dentify1ng preJudices and*taboos of the enV1ronment may suggest an :
.area of specia] concern for parents., Interest1ng]y, while both parents
'and teachers Judge 1t important to respond to ethnics as 1nd1viduals (ranks
3 and 1, respectiveiy) parents rank much 1ower than teachers the acceptance

—---4-‘ .

of’ cuituraidifferencesand ‘the 1dent1fication of preJudices. It appears they?:T

7 S S

,.--a

are suggesting that teachers shou]d treat ethnics fairly, but teachers

4 5h°U]d not use the classroom as a forum to emphasize cu]tura] d1fferencexqw‘vl
The 1arge difference between parents rank of the teaching competency faci-';;1=:hﬂ
.1itat1ng open. communication (rank 7) and the competency faci]itating open'd”"
‘discussion of controversies (rank 18.5) supports our contention that T

”yparents question the use of the c]assroom as a sounding board for today sf;;;@dié

o societa] issues

_ Having established that parents and teachers are in genera] agreement [pbej}i
“as to the re]ative 1mportance of the teaching competencies we may now askknx

iw"Hhat *ype of competenc1es are con51dered more 1mportant7" Apparent]y, ’;u
~competencies which relate to the classroom are con51dered‘morer1mportant

. than those concerned with society, For parents, nine of the competency -
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4gr_Sstatements wh1ch rank 1n the top ten re]ate to c]assroom concerns; wh11e
‘ ,for teachers the proport1on 1s e1ght out of ten statements The themes
'“30f these statements-for example re1nforces pOS1t1V9 ach1evements,“ 4:54i7:4";
Wavf"d1sp1ays behav1or wh1ch 1s empath1c, acceptant, and supportTVG’“ "mdde]sfftE

behav1or expected from students"4—1dent1fy competenc1es wh1ch re]ate :

“ -d1rect1y to a student s ab111ty to adJust successfu]]y to the demands of;iﬂ

ftthe 1nmed1ate schoo] environment ' e ‘
Converse]y, competenc1es wh1ch refer to 1nd1v1duals and the1r ,gﬂ;
.adJustment to the larger soc1ety beyond the schoo]-—for examp]e, such 5}dﬂ";12'5
competenc1es as understand1ng the democrat1c process,'11st1ng appropr1ate;~ii‘ldv"
a]ternat1ves of s1tuat1on, and revea11ng pressures on student va]ues and )
act1ons-are most]y p]aced in the lower ha]f of the rank1ng h1erarchy dgfﬁ"
While rem1nd1ng the reader that all the competenc1es were rated as 1mportant,-i‘i
: neverthe]ess, the competencies which re]ate to broad soc1a1 concerns are
judged as less 1mportant than those wh1ch relate more d1rect1y to the
successful funct1on1ng of individuals in the school env1ronment ______
Although we have: observed that teachers and parents agree as to the
re]at1ve 1mportance of the teaching competenc1es, 1t is p]aus1b1e that among
parents such background var1ab1es as age of respondents, socioeconomic level‘
and/or genera] political or1entat1on may affect an 1nd1v1dua1 s eva]uat1on
of the-competenc1es. Such is not the case for this study. Ne1ther the age
of the‘parent, the level of family income, nor the respondent‘s po]1t1ca1
orientation (conservative-]iberal) are systematica]iy associatedduith the
evaluation of the competency statements. We might add that such resu]tsze
5are'not~unexpected, given the fact that parents were.somewhat se]f—se]ected'
in the sense that they chose a parochial education forltheir chi]dren and

- therefore are likely to share the similar views on education. B
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‘Pa‘rent and Teacher Evaluations’ of Teachers"
Demonstration of Affective Behav1or5?*‘n

Both parents and teachers were asked’to-Judge the p p tion of'

“'}fffiteachers who demonstrate each Of the affective

‘~ajroom behavior. Since there is so little contact’between‘parents nd the

3i7sca1e midpoint, three, 1t appears that bothigroups are say sfied;W1th the

"-;teachers performance 1n the competency areas examined in thefquestionnaire :

B -fThe parents lower average score may indicate they question teachers

| ‘jeffectiveness 1n these areas or perhaps more p]au51b1e. average'

fref]ects a re]uctance on the part of parents to proaect a: qua]itygto “mamy" f.>ﬁ*'

’ f=teachers when 1n fact they have had 1im1ted contact w1th on]y,aﬂfew teachers *’5fid
In addition to mean scores. 1t is of 1nterest to examine the degree

------

'fvgato which the ranks of affective competencies foriimportance and displaying

"Ffpgibehavior agree w1th one another.» If those competen 1es which are high 1n

';'ﬂ»mfimportance are a]so ranked high in terms of the proportion of teachers whof

"‘fdll)*j.rif““ww”




"f,‘be adequate]y dispiayed in c]assroom activ1ties in direct p,opﬁrtion to

‘},display that competency behavior, then it is iikeiy that the rating group, .ﬁ;gf-
| either parents or teachers, is satisfied with the schoo]s efforts in ‘_f gt

\;promoting the set of competencies

‘-f It appears then that teachers Judge the c]assroom behaviors -of teachers to A

i

f'each behavior~s"importance in the educative process Ther_iare, however,.f fjg,ﬂ

some - interesting differences in rank Three c0mpetencies-(])jproVides
'opportunities for successfu] experiences, (2) individuai differences hand]edﬁ.l:‘
non-audgementa]]y, anu (3) behaVior empathic, acceptant, supportive-—are
_}ranked in terms of dispiaying behavior approximateiy five positions below
their rank by importance. Apparent]y, teachers question.whether their‘-
colleagues handle students’ individuai differenceS‘in}a_personai,}supportive,'
rewarding manner. We should note that for teachers, there is~a,natura1 .
conflict_between applying universalistic criteria'for deaiing;fairiy with f“
all students and treating each student in an individua]istic,-personal manner.
Our data suggest that teachers tend to stress those actiVities which treot~
most students alike.

For those competencies relating to Education and Society, nine out -
‘of eleven have a higher rank on disp]aying behaVior than on importance,
Va]though in most cases the differences are quite sma]] Ski]]s which dea]
“w1th understanding value differ,_knOWing pressures on student decisions, and

promoting the democratic process are ranked approximate]y five ranks above B
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f‘vylffpersonalamanner Both parents and teachers, therefore, rank teachers i,{_fpﬁi"

‘~11the1r corrESp°"d‘"9 ranks by 1mportance.w These sk1lls are a]] rather basic.}r‘w

'7’;skills wh1ch are part of the gener1c competency behav1ors for a]] teachers,, o

3 nd therefore they rece1ved a h1gh rank 1n display1ng behav1or but were } T

g1ven Tess attent1on when eva]uated 1n terms of 1mportance

' ParentS' EVaTuation of Teachers‘TCTassroom‘Behaviorwi'ffﬂﬁgif_“;}

Ao

There is less agreement between parents rank1ng of competenc1es by G

1mportance and teachers d1sp1ay1ng behav1or than was the case for teachers 7f?ff

_( sp
greater agreement in ranks among competenc1es wh1ch re]ate to Educat1on and

the C]assroom than among those concern1ng Educat1on and the Soc1ety. Th1s
_may be due to parents Judg1ng societal competenc1es as re]at1ve1y un1mpor-
vtant but at_the same time they perce1ve most.teachers as-demonstratjng
these competencies.in their classroom behaviors | i | o R

For competenc1es re]at1ng to Educat1on and the Classroom, the d1s- .
crepanc1es between the rankings for: statements concerned w1th a teacher 5

personal 1nd1v1dua11st1c approach to students, wh1ch was noted 1n the

’

67 p <.001; see Tab]e 3) As was the case w1th teachers, there is ffjif

teachers' data, is aga1n present The rank1ngs for d1sp1ay1ng behav1or 1s'~,fffg

less than that for 1mportance not on]y for the c]assroom competenc1es of

"prov1d1ng opportun1t1es for successfu] exper1ences,f "respond1ng t° ethnic5-sf!3

. as 1ndiv1duals,“ and "hand11ng 1nd1v1dua1 d1fferences non-audgementa]]y"'
..but also for the soc1eta1 competenc1es of'understand1ng 1nd1vidua1 and I

group va]ues d1ffer and‘know1ng pressures of others on student dec1s1ons. oo

1The common theme- wh1cht1es these competenc1es together is that of sk111&,--“1 S

'"pa"d know]edge perta1n1ng to ‘working with students 1n a more 1nd1v1dua11st1c‘“,,p,

12




1

.

. behavior in this area be]ow that of other competenc1es which are considered ‘

‘7‘_1ess important. rompetencies which are concerned with deve]oping in” teachersd,
a greater awareness of the individual differences in students may need to “pwgﬁf

be stressed in Teacher Training programs

¥

For competencies 1isted under Education and the Society, other thanlf o

the statements re]ating to understanding va]ues differ and knowing pressures . f
of .others on student decisions, 1arge difference in rankings are a resu]t |
~ of a higher ranking for teachers'’ demonstrated behavior than for importance.‘
In other words,parents rank such competencies as "promotes understanding of
democratic process," “accepts cultural and subcu]tural differences,“ and
"knows impact and pattern of social change“ as re]ative]y unimportant out.
at the same time, they judge that most teachers do display such competencies

in their classroom behaviors.

Comparison of Parent and Teacher Ranking
of Displaying Behavior

pParents and teachers are in basic agreement as to the overall ranking
of the twenty-two competencies (RSp = .49, p <.01), but‘there is less agree-
ment concerning displaying behavior than there was ir regard to importance
of competencies. (See Table 4.) ‘ -

For all but three of the classroom competencies-“conducts decision-
making activities," “responds to ethnics as individuais." and “facilitates
open discussion of controversies“-—parents give a higher rank to the compe-
tencies than do teachers; the largest differences between rankings relate
to empathic, acceptant, supportive behavior (df = 6) and student participa-
tion in classroom planning and eva]uation (df = 7). Conversely, teachers

view their colleagues as engaging in more oper discussion of controversies

a4
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than do parents. Overall, however, teachers and parents agree as to the
behavior teachers displayed in the classroom.

Turning to the competencies which concern education and society,.
we note that those competencies which are ranked substantially lower by
parents than by teachers are those which relate to values, attitudes, or
beliefs which directly concern the quality of student-teacher or student-
student interaction both in and out of school. Parents compared to teachers
judge that teachers are less likely to be awaré of the pressures of others
on student decisions (df = 11.5), to reveal pressures on students' values
and actions (df = 5), to understand values differ among individuals and
groups (df = 15) and to identify the prejudices and taboos of the environ-
ment (df = 11). Conversely, teacher behaviors which concern a broader range
of social and political values—e.g., facilitating analysis of social trends
and differentiation of political systems—were ranked higher by parents than
by teachers.

This study identifies some important differences between parent and
teacher perceptions of the importance and use of affective teacher compe-
tencies. Although the -generalizability" of this study is 1imited by the
sample size, the implications for further studies intoyéérent teacher
perceptions need to be continued. The validity of the Education and the
Classroom and Education and Sociéty categories requires additional '
replication. e !

The data derived from this and other studies should be utilized By
educational decision makers to examine the goals and objectives for our

schools.
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,”flgTABLE 1--Teacher competenc1es ranked aCLOPdIHQ to 1mportance by teachers and

parenfs
EDUCATION AND THE CLASSROOM - o PARENT TEA;HERfl

“Q17. Identifies and reinforces positive acheivements : 1 A3;5  ,
vQ]3; Provides opportunities for successful experiences 2 6

Qo9. Responds’to:ethnics és individuals -3 1
Q21. Behavior empathic, acceptant, supportive 4 6

- Q15. Helps students expTore, develop interests 5 6
"Q11. Models behavior expected from students | 6 3.5
Q23. Facilitates open communication ‘ 7 10
Q43. Conducts decision-making activities 8 2‘
Q19. Individual difierences handled non-judgmentally -9 | 12
Q31. Students participate: plannin?, evaluating : v '11.5 21
Q25. Facilitates open discussion of controversie; 18.5 " 14,5

EDUCATION AND THE SOCIETY

Q01. Understands values differ: individual, group , 10 8
Q35. Knows pressures of others on student decisions 11.5 11
Q27. Promotes understanding of democratic process 13 14.5
Qo7. Accepté cultural and subcultural differences 14 . 9
Q33. Explores societal values: deveiopment, change 15 19.5
Q05. Lists appropriate alternatives of situation 16 ° 16.5
Q29. . Facilitates differentiation: political systems ‘ 17 22
Q03. Identifies prejudices, taboos of environment 18.5 - 13
Q39. Knows impact and pattern of social change 20 16.5
Q37. Reveals pressures on student values, actions 21 18

" Q41. Facilitates analysis of social trends 22 19.5

15




TABLE 2--Teacher competencies ranked accord1n

behavior by teachers.

u o

g to importance and displaying

Q09.
Q43.

Q.
Q7.

Q13.

Q15.
Q21.
Q23.
Q19.
Q25.
Q31.

Qo1.
Qo7.
Q35.
Q03.
Q27.
Qo5.
Q39.
Q37.
033
1.
Q29.

EDUCATION AND THE CLASSROOM

Responds to ethnics as individuals

Conducts decision-making activities

Models behavior expected from students

Identifies and reinforces positive achievements
Provides opportunities for successful exﬁeriénces
Helps students explore, develop interests
Behavior empathic, acceptant, supportive
Facilitates open communi cation

Individual differences handied non-judgmentally
Facilitates open discussion oJ controversies |

Students participate: planning, evaluating

EDUCATION AND THE SOCIETY
Understands values differ: individual, group
Accepts cultural and subcultural differences
Knows preséures of others on sfudent' decisions

Identifies prejudices, taboos of environment

- Promotes understanding of democratic process

Lists appropriate alternatives of situation -
Knows impact and pattern of social change
Reveals pressures on student values, actions
Explores societal values: deveiopment, change
Facilitates analysis of social trends

Facilitates differentiation: political systems

IMPORTANCE

3.5
3.5

10
12
14.5
21

%

13
14.5
16.5
16.5
18
19.5
19.5

- 22

DISPLAYING
BFHAVIOR

2
1
4
4
n
8
n
13.5
18.5
13.5
20

1

‘0

15.5
15.5
17

18.5

21
22

16
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TABLE 3--Teacher competencies ranked according to importance and displaying
- behavior by parents., : ‘

EDUCATION AND THE CLASSROOM IMPORTANCE . DISPLAYING
‘ ' . BEHAVIOR - -
Q17. Identifies and reinforces bositive achievements 1 1
Q13. Provides opportunities for successful experiences 2 8.
Q09. Responds to ethnics as individuals ‘3 9
Q21. Behavior empathic,racceptant, supportive 5
Q15. Helps students explore, develop interests | 5 7
Q11. Models behavior expected from students 6 2
Q23. Facilitates open communication 7 10
Q43. Conducts decisiorn-making activities . 8 4
Q19. Individual differences handled non-judgmentally 9 14
Q31. Students participate: p]anniné, evaluating 11.5 i3
Q25. Facilitates open discussion of controversies 18.54 20
EDUCATION AND THE SOCIETY

Q01. Understands values differ: in&ividua], group 10 19
Q35. Knows pressures of others on student decisions 11.5 17.5
Q27. Promotes understanding of democratic process 13 6
Q07. Accepts cultural and subcultural differences . 14 3
Q33. Explores societal values: development, change 15 17.5
Q05. Lists appropriate aiternatives of situation 16 15
Q29. Facilitates differentiation: po]itaﬁca] systems 17 11
Q03. Identifies prejudices, taboos of environment 18.5 21
Q39. Knows impact and pattern of social change 20 12

" Q37. Reveals pfessures on student values, actions 21 22
Q4f.~ Facilitates analysis of social trends .22 16

17




d1sp1aying behav1or

' ‘TABLE 4-Teacher competencies ranked by tearhers and parents according to _f

Q.
Q.
Q43.
Q21.

Q5.
Q13.

Q09.
Q23.

Q31

Q19.
Q25.

o7.

- qa7.

.
oagr
Q05.
.

Q35.
Q33.
Qo1.

o3,
Q3.

EDUCATION AND THE CLASSROOM

Identif1es and re1nforces p051t1ve ach1evements

. Mode]s behavior expected from students
Conducts dec151on-mak1ng activities

'Behauior-empatnic,‘acceptant,‘supportive

He]ps.student explore, deVelop.interestS'
Provides opportunities for successful experiences
Responds to ethnics as individua]s““4“”
Facdiftates open communication

Students part1c1pate -planning, eva]uat1ng

Ind1v1dua1 d1fferences hand]ed non-Judgmentally -

Fac111tates open discussion of controver51es

EDUCATION AND THE SOCIETY
Accepts cu]tura] and subcu]tura] d1fferences

Promotes understand1ng of democrat1c process |

“Facilitates differentiation: political systems
’Knows'impactkand pattern of socia}_change
fLists:appropriate a1ternatives:of situation

Facilitates ana]ys1s of soc1a1 trends

Knows pressure of others on student dec1s1ons
Exp]ores soc1eta1 values: deve]opment, change
Understands values d1ffer 1nd1v1dua1 group

Ident1f1es prejudices, taboos of env1ronment |

Reveals pressures on student values, actions

 PARENT

2
4
5
7
8

9

10
14
0

o
2
5

: ?in?'

.
7.

19

21
22

TEACHER
TR

4
1

o

;8
11

2
- 13.5

20
18.5
13.5

2
155
15.5

e

185

n
17

*

18
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WTAdLE 5--Mean scores for 22 teacher affective competenc1es for 1mportance and .
: ' d1sp1ay1ng behavior by parents and teachers : . :

’ Parents " Teachers
Parents = Displaying Teachers Disb}aying _
‘Importance Behavior Importance. Behavior -

EDUCATION AND THE CLASSROOM | | | B )

'Q17. The teacher is able to identify‘and 4.69 . 3.42 4.85 4;28

.- reinforce positive student : .
achievement. : ' _ ‘

Q13. The teacher is able to provide 4.61  3.19 4.7 3.92°

opportunities for successful school , b
experiences which develop a positive
pupil self-image.

Q0S9. The teacher responds to students 4.60 3.18 5.00 4.42
from different cultural or ethnic . '
groups as individuals and not as
sterotyped group members.

w

Q21. The teacher is able to exhibit 4.58 3.23 4.7 .92
behavior in the classroom which is

generally émpathic, positively

reinforcing, acceptant, and

generally learner supportjye.

Q]é. The teacher is able to hé]p students 4.55 3.20 4.7 4.00
explore and develcp their interests. :

Q11. The teacher is able to model the 4.52 3.38 4.85 4.28
behaviors which he/she expects of :
students.

Q23. The teacher has knowledge of and is 4.46 3.13 4.42 .85
. able to implement methods for : :

facilitating open communication and

eliminating barriers to effective

communication.

W

Q43. The teacher is able to conduct 4.43 3.25 4.92 4.50
activities which require decision-
making by students.

Q19. The teacher is able to deal openly 4.42 2.98 4.35 3.64
with individual differences in a
non-judgmental manner.

Q31. The teacher is able to design and 4.32 3.04 3.57 3.50
. implement strategies which give ;
students responsibility in planning
their own learning, in participating
in instruction, and in evaluating
their own progress.




o

| Parents " Teachers' =
. Parents Displaying Teachers Displaying ~ ...
Importance 8ehavior fmportance Behavior .

Q25. The teacher is able to conduct 4.02 2.92 - 4.21 - 3.85
- discussions of controversial issues o ' : S
and facilitate students' free T
expression of opinions. ‘ ‘

'EDUCATION AND THE SOCIETY

Q01. The teacher is able to demonstrate 4.33 2.94 -4.57 4.28
- an understanding that values may : :
- differ from individual to individual,
within a group, and from group to
group.

Q35. The teacher has knowledge of the 4.32  2.95 4.38-° - 4.23
effects of individual, family, and : '
peer pressure upon student decisions.

Q27. The teacher is able to help students 4.17 3.21 4.21 - 4.00
understand the cdemocratic process
and their participation in that
process.

Q07. The teacher accepts cultural and - 4.16 3.33 4.50 4.2]
sub-cultural differences. T ‘

Q33. The teacher is able to conduct 4.09 2.95 3.85 3.64
: learning experiences in which students :
explore the origins and development
of "values, attitudes and beliefs,
how they change, and the impact they
have on human relationships. .

Q05. The teacher is able to 1ist alterna- 4.06 2.97 4.07 3.78
tives appropriate to a particular
life situation.

Q29. The teacher is able to help students 4.05 3.11 3.38 3.38
differentiate between democratic
processes and other processes
(authoritarian, facist, etc.)

Q03. The teacher is able to identify pre-  4.02 2.91  4.30 3.92
judices inconsistencies, and taboos
of perscnal environment and culture.

Q39. The teacher has knowledge of patterns 3.95 3.06 4.07 3.78

of change in society and the impact
of change upon the individual.
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C. H. Patterson, Human1st1c Educat1on, Prent1ce Ha11, Eng]ewood 011ffs, o
New Jersey, 197? - . A A

'

Teachers, ERIC Clearinghouse on Teacher:Education,:
ion oT Co]leges for Teacher Educat1on, Wash1ngton,
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George H Ga]]up, “E1ghth Annua] Ga]]up P011 of the Pub]ic,saAttitudes i
Toward the Public: Schools,* A proaect Jointly conducted by .the =
Gallup Poll and the Char]es F Kettering Foundat1on,-Phi De]ta-'
Kaggan, 0ctober 1976 R o

Educat1on Agency, 1975
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