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The Chinese, in the book of I Ching, speak of a duality in nature to which they

have used the metaphors Yang (meaning ligkt, or the creative, or time, or masculine)
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and Yin (meanirng dark, or the receptive, or space, or feminine). The integration of
both modes gives wholeness to experience. !Half of this duality provides only a frag-
mented view of the world, and leads to incomplete experiencing. As humans we experi-
ence a duality of being with respect to aur personal freedom and our re’atlonships
with fellow humans. Personal freedom is the seed for seclf-actualization, and synerxgy
is the basis of the human values of love, cooperation and togetherness. The synthesis
or integration of this duaiity (the two separaté modes of being) provides us with a
humanistic experience. Since complete experiencing occurs only when the metaphors of
Yang and Yin are integrated, it ts likely that a humanistic teacher emerges only if
synergy and personal freedom are complimentary. This paper describes an experience
whereby the theoretical concepts of synergy and personal freedom wére the core con-
ditions in an educational cou;se for 23 undergraduate students and three faculty
members.
Background and Setting
This is a description of a one quarter‘experience which combined mathematics, ]
science and social studies methods into a single course. The block, as it 1is called,
with an enrollment of 23 undergscduate juniors and seniors, was &aught by three
'”faculty wmembers, one from each of the three content areas. The block met on campus
the first four and last two weeks of the quarter: the other four weeks were spent
in a public elementary school. During the school experience the students in the
block worked with elementary children in the areas of‘mathematics, science and social
gstudies.
During the quarter we planned a teaching strategy in which there was a balance

among the three instructors teaching together and teaching individually. The sessions
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with all three of us involved special activities such as lessons to integrate content,
rap sessions, self concept (of the people in class) sessions, and classroom meetings.

Individual sessions were planned to deal with methods and materials of mathematics,

sclence and social studies.

The goals of the block were presented to the students the first day of class

and included the following:

3. Experiencing Math, Science and Social Studies as a human gngeavor.'

4. Developing a perspective on the psycholo-ical and philosophical bases
of education.

-

5. Experiencing education as a process of creativity, discovery, and
invention.

6. Becoming aware of materials and approaches for teaching.
7. Being responsible for our own learning and growth, and cooperating
in the growth of others in this class. In short, experiencing a

synergistic process.

8. Reacting to a process of learning in a class in which the door is
slightly ajar rather than closed.

9. Developing skills to help make your curriculum and/or classroom
more synergistic. '

10. Developing our attitude toward teaching in terms of wholeness,
openness, specificness and commitment.

11. Reading, exploring and reacting to ideas in the domain of math,
science and social studies education.

The first two goals are blank‘ﬁecause we invited each student to initiate his or
her own goals. We based this on the notion that self-initiated learning is the most
lasting and pervasive and on the fact that we told the students that we hoped that
each of us (including the teachers) would accept responsibility for our own learning
and evaluation.

We hope to present in the remainder of this paper evidence that suggests that
undergraduate students preparing to become teachers who are given the freedom to
pursue individual goals and work in a cooperative (synergistic) environment baséd on

ve and trust develop an outlook on teaching that we are calling humanistic. The
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sections that follow present our experience with the concepts of peréonal frezdom and
synefgy. e a;sa'provide an evaluation of the expzrienc: based on opinions of ouf
students and our personal accounts.

Personal Freedom

By sunrise there were nearly a thousand birdéugfandﬁqg
outgside the circle of students, 155k;n3 curiously at May-
nard. They didn'; care whether they vere seen or not, and
they listened trying to unlerstand Jonathan Seagull.

He spoke of very simple things ~~ that it is right for
a gull to fly, that freadom is the very nature of his being,
that vhatever stands-against that freedém must be sét aside,
be it ritual or superstition or liﬁitacion in any form.

"Set aside,!! came a voice fronm tie multitude, oven if

it he the lLaw of the Flock?!

ilThe only true law is that which leads to freedom, °
Jonathan said. Where is no other.’’ (Bach, 1970, p.88)

Carl Rogers (1769, p.232), one of the leadins proponents of providinc stulents

the freedom to learn, wwoote that freedom unleashes curiosity and permits individuals

and groups to pursue their oun goals. They becoms erplorers vho can try to find the
meaning of their lives in the work they are doing and often vorl tuwice as hard.

Accordinz to ¥olesnil (1975, pr. 33-35) the concept of personal autonomy or self

determinization is paramount in-the thinling of humanists. They believe that freedom

of choic2 is very 1ilely te most imocortant human characteristic bzcause human be-

havior is larzely a consejuence of personal choice. The influences of heredity and

environment are real, say the humanists, but do not detzrmine how an individuel will
act. People are free to choose how to hehave within the limits set hy hcredity aad
a broad array of choices are open to them as to how they will live within their en-

In short, every person is free to set 1is or her own 7oals and to select
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the means that will be emplojed to attain them.

Personal freedom 15 the basis for self-regﬁlation, self-assertion, and self-
actualization. Humanists believe that personal freedom provides opportunities for
the development of personal integrity and;fesponsibility, initiative and creativity,
altruism and love,.and are implicit in the concapts'of justice, morality, and citizen-
ship. For these reasons humanists believe that personal freedom is espeqially appro-
priate for a democratic Society.' | ' ‘

Applying Personal Freedom in the Classroom

In the matﬁematics-science-social studies methods course, personal freedom was
one of the key elements. 'This freedom was built into tha course from the very beginning
when students were encouraged to add to the instructors' 1list of course goalé.. During
the course considerable freedom.was also ﬁrovided students iﬁ the selecticn and or-
ganization of learning expériences. Rather.than réquiring students to éomplete
assignments determined by the instructors, students were askéd to develop portfolios
-~ loose leaf portable folders containing things that they did related to the course.
The materials that were collected and placed in the folders were not there to be
Judged, but rather to be a reflection of each student’s accomplishments hased on the
individual's desires and interests. Wé requestéd students to iaclude the following
in their portfolios:

1. Readings -- A list of the readinzas thaé they have done for the courselwith an
indication of the way that they rxead the bool:, chapter, or article and their reaction
to each reading. o specific readings wére required nor was thére any minimum number
of required readinpgs cestablished by tha inétructors. Fach student was free to make

those decisions.

2. Bripght Ideas for Teaching -- This is a collection of ideas that each student en-

countered during the quarter that they think might be useful in the classroom. These

ideas came from readings, class activitiess, fellow students, observations in the public

échoals, or anywhere else. 5 e
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3. Psychblogiéal‘Jdutnal -- Each student was asked to keep a journal pf personal

- thoughts and feelings. The purpose of the journal was to encourage self awareness
as a human being and prospective teacher. Students were not asked to place their
entire journals in their portfolios. Fxcernts of the student's oun choosing were

requested.

4. Personal Evaluation -- Each student was asked to include a statement of evaluation

of personal progress in-the course and indicate the course grade that vas considered
to be appropriate. Students were required to list the goals or criteria by which
their grading judgmehts were m:de and describe the ways in which they met or failed

to meet each.

5. Course Evaluation -- FBach student was asked to include in the portfolio a personal

veaction to the course. Honest statements about what tha course meant to them, bdoth
positively and negatively, were solicited. Criticisms were especially sousht as

were recommendarions for improving the course.

6. Miscellaneous -- Anyvadditional materials could be includad in thelportfolio at
the student's discretion.

In addition to the portfolio, each student was asked to meet with the instructors
at least once during the quarter either individually or in small gvaups. The nature
of these meetings_were intentionally left unstructured so that whatever tonics seemed
appropria;e could be explored. '

Almost no course requiremeg}e'were nandated by the irnstructors afﬁer than the
general course goals and the davelopment of portfolios. Individual studznts vere
required to establish their own assignments based on the c;ursevgoals and their own
interests. Instructors often &escribed 1ea?ping experiences that previous students
had found to be useful but did not require these. Feedback was given to students .
regarding their work whenever the instructors were asked for {it.

Fach student was frez to determine how much time to spend on a topic, free to

work independentiy or in groups, and free to change groups. Students were free to
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‘ use any materials in the claesroom, the scieace laboratory, and in the curriculum
laboratory und were free to bring into the classroom additional materials of their
B own thqoeing.. Students were free to self initiate their own activities and free to‘
shére'i&eas in any.way that they liked..wFinally, they were free to evaluate their
Vown progrese according to the criteria they set‘and freeﬁto evaluate the course and
the»instructors.' |
. Let‘usnlook nbw at the extent to vwhich students in the course pereeived personal

: freedep’and~their:reaetions to this freedon. -Here are some typical statements from
studente: *

. “This tourse created no pressures. It was ao easy to learn. You could
explore the areas you wanted to and_learn waat you thinl: could‘benefit you as a
teacher.” |

“"The grading system-fgr.the class is great! Who knows better about
what you have done than yourself. I feel?that,I have done more for an A"
than any other “A" I have been giveay.mi:earned this’A”.'
"This course has been one of the best experiences of my life. For
once I actually enjoyed getting up and cominz to school.” ., . . "I'll admit
that at the first of the.quarter I wasn't sure if I was going to feel 'secure’
| .
in the class. i felt uneasy because I wasn't told exactly vhat was expected
of me. I found that it was much harder for me to have to set my ovm goals
and to decide what 1 expected to do myself, But this experience taught me
-
a lot about myself."” . . . “You have all taught me to look inside myself . . .
"To say the course has been a differentwegperiehce would .be a definite
understatement. For that reason alone I don't think I got as much out of it
Y'as I might have. I loved having a cheice in what I was doing and whether or
not I'd even do 1t at all. This ‘was, however, an avesome responsibility)for

someone so programmed into having her thinking done for her. There vere times

- when I would have appreciated more guidance in what I was doing. 3Jut, most of

o
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the time, I appreéiated your confidence in us to do what we detided we needed
to do. TFor the first time since I've been in the School of Education, I've
been encouranred to think for myself, develop my own personal styie of teach-
inz, think about my philosophv of teaching.” R "I've used this quarter
primarily to.vork on pgetting my personal growth together. I'm developing a
philosophy of 1ife and toward teaching, as opposed to the past when I just
wandered .in education, doing what 'I've been told and never thinking for
myself.” . . . "It has been rather.difficult for me to direct myself this
quarter and make my own decisions-but I've done much better than I ever
dreamed I would and so am rather pleased. 'I am very much awar; of what I
think are great strides forward have been made in me as a teacher.”

"o were responsible for our own educatiomn. I chose to read articles
and books which interestad me, and in this process becéme aware of materials
and approaches for teachinﬁ. . . . In comparing my progress during this
quarter to fifteen yeurs of education in a more traditional setting, I feel
that I have made tremendous strides toward becoming the kind of teacher that
I want to be. This course has had more of an impact on ﬁe than the others
'put together.” . ... "I especially ;ppreciated the freedom that we were
given to express our concerns and feeling about our classrooms and the
course.” . . . '"The problem solving framework of the course was very
_ehallenging because it made me say to myself, 'What am I going to do to-
morrow and next week?' This is certainly more realistic than the instruc-
tor telling me exactly what to do each day." o

"I really liked the way we were free to make our own decisions regard-
ing course requirements and evaluation. I feel like I have .a better idea
about the kind of teacher I want to be now. I can hardiy wait to start |

teaching."

We would be less than honest if we implied that all of the“gtudents‘found the
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desree of personal freedom permitted in the course to be .appropriate. Here are a
couple of statements typical of a more critical viewpoint: .
| "] was somewhat disappointed in this course, I enjoyed the‘freedom, ;hé,.
informality, and the lack of pressure, but ‘I feel like I Vas,cheatee in
" some ways. I believe lhat creativity, discover&,‘end inventibn»are inm-
portant in education, but are not e*erything.f .‘. . "I would have appre—
ciated knowing what you thousht I should get out of this course.”

“It seems to me that more class time could have been spent learning
methods and techniques of teaching rather than evaluating the class.. ,I‘_
appreciated the opportunity to evaluate the .class but this could have been
done in one session. Fantasy trips and games have a value and a place
in education but I feel children need to learn that weflive,ih aereal
world."

Our asscssment of the impact of giving students personal freeQOm in the course
is this: Overall, we saw a majority of st;aents assume 1nitiati§e.and grow person~
ally and professionally to a greater extent than we. have witnassed when we taught
previous classes in a more traditional manner. The degree of personal freedom plaCed
on students resulted in a fairly high level of anxiety for many'students at the be-
ginning of the quarter. This seemed to'diﬁinish greatly for most, but not all,
students. A few continued to believe that it is the instructor's responsibility
to designate course objectives, nake specific assignments, and to evaluate student
progress and assign rrades.

We have two sugpestions to offer to those who are inclined to permit considerable
nersonal freedom in their classes. Tirst, the nature of the course and the degree
of personal freedom allowed should be made Lnovn to students before4rhey register
_for the course. In this way -students who would prefer another tYpe of situation can
eycrcise available options that might be more personally satisfying to them. Second,

a humanistically-oriented teacher education propram could be organized so that stu-~

9
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dents who wish to experience personal freedom can do-so over an extended period of
time rather than just for a single quarter. Thus, students would become accustomed

to personal freedom and would be better able to derive its fullest benefits.

Synergy
"I have also become aware of the synéréistic approach to education. I don't
think I_realized, before this quarter the importance of getting alons and the
inportance of the realization that I emlonly oéé part of the process of
learninn. Ann and I have shared =xperiences, concerﬁs, and . excitement during

the quarter. This has meant so much to me I can't begin to explain.

A student enrolled in the bBlock.

Ona of the 2oals of the instructors was to develop a high synergsy environment.
The anthropologist Ruth 3enedict (*ead, 1959) used the term to describe the social
and psychological interaction certain American Indién groups. Her studies of synergy
dealt with the ways in vhich institutions and groups in a culture either worked to-
gether and so released human energy or else were contradictory and discrepant and
so dissipated human energy. She observed the following asAcharacteristics of low
Synergy groups.
competitive actions
limitad love and trust
separateness of existence
threatened~--not able to cope with chanre
closed energy systen
Conversely she noted that some groups were quite different and obsetved the following
characteristics of Ligh synergy.
| cooperative actions
open love and caring

wholeness--~togetherness

16




~10-
adaptable to chanpe -

e open energy. system

'Buckminster Fuller has written that synersy is the only word in'our-1aﬁ; RS A

guage that means behavior of whole systems unpredicted by the sepstately observed
behaviors of any of the system's separate parts or subassembly of the system s parts.‘,
Je thought of high synergy in the classroom context as an environmenr where the com-
bined action or operation of individuals leads to a gptal effect that is vreater
than the sum of individual actions or operation in the”;;oup.‘ The environment that

we wished to establish was based on the cooperative use of power, not competition

for power. Ue assumed that the cooperative use of power would promote security in

'individuals, increase sharing among students and teachers, and enhance each person 8

self-concept.

Ve also believed that individuals could be.transformed in spirit and mind in a
high synergy environment. We-feit that by restructuring the ruIes of-learning, stu=-
dents would compete apainst their owvm limits rather than each otherfs. Thus the in-

—

evitability of self-evaluation. Also by structuring the environment as a high synergy

oo -

one, we could involve the individuals in a- joyous experience that might create &
sense of community and belonging. The students (and we) could focus on the joy of
learning. cooperating, and trusting rather than onustriving.to win, that is to get
an "A". |

Applying Synergy in the Classroom

Application of the concept of synerny is more than just foilowing a set of ground
rules., It means, instead, a conmitment to a philosophy of lifeé--a renewal of the
basic nature of human beings, a species which is cooperative and loving-rather than
competitive and hating. DRob Samples((1976, p. 209) writes:

"It 1s a vision enfolded in each of us . . . in the - person . . . not the culture.

Thus the transformation toward synergic culture will be _ the summaxzy act of -
willing, personal rebirtk. while the competitive nonsynergic cultutes war

among themselves, the synergic vision is unfolding in the personal spheres of
loving . . . marriage . . . parenting. Competition, the negative version of

11
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unity, is dying. 1In culture as in nature it is seen to be useless. Synergy,
the positive version of unity, is dawning in the human mind. It always has
been with us.”' - - :

Our commitment was to the process, not the content. e encouraged and tried to
“exhibit behaviors that focused on cooperation.: We also engaged the students in activ-

itiee that exemplified high synerey. First, some comments on behaviors, then a dis-

cussion of some of the activities we used.

Syneréistic behaviors. In a high synergy environmentpstudents and teachers are

vorking tooether. It's that simple. FEach is coordinated with each other so thkat
zny insight, joy or breakthraugh for one person is an insight, joy and breakthrough
for others in the group. One nerson's high is not another's low. Here are specifics

regardine the coordination of energy.
1. Students had the power to grade themselves.
2. Students were encouraged. to share ideas in any way they wanted-.

3. Student's work was kept in individual portfolios that could be shared
with others. '

4. Students were free to bring anything they wanted into the class.

5. Students were encouraged to consult others in the classroom as resource
persons. . .

6. Stulents were encouraged to consider their total community as a primary
resource.

There is evidence from student evaluations that the cooperative use of energy
di7 occur this quarter. lere are comments by two students:
., . . my class mates were a great help in realizing a synergistic

process. It was wonderful to share ideas and feelings with one

anothzr. It is unbelievable what can be accomplished when you put

1

your heads together.’

o . my third goal (to:share my ideas and discoveries wighﬂotheré)”ﬁha
been relatively easy to achieve because of the atmosphere created by the

instructors. There is no need for us to compete as we have done in the

—
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past. All of my classmates seem to be sharing, and so have I. It is very
pleasant to be allies instead of competitors. I hope I ﬁork in a school

where teachers share ideas and discoveries.’

Synergistic activities. We also 1id activities in the classroom that were based on

cooperation. One of the first was to ask each student to shareltwo’or three articles
on education with the class. These were placed in a file drawer and were availgble
to each student in the class. ilo one was. pressured (;equired) to read any of these.
However, at the end of tha quarter when we read the ;ottfolios most students had read
not only these articles, but books that had been recommended by us and>other studente
beyond our expectations. B

;4 Another synergistic activity Qas the classroom meeting which was developed by
Classer (196%2). The classroom meeting symbolized the unity, the cooperation and
th2 individual uniqueness and equality of each person. It served‘asva chief process
to achieve a synergistic classroom. In a sense it was ritualistic'and was'a cele~
bration of our humanness.

Our mzetings were conducted in a circie for about 30 minutes. We did this once
per weck at the beginning of the quarter, and then daily when we‘had moved to the
elementary;school.

Here are a few of the topics:

1. What do you think of the structure of this course? What do you like
about 1it? Dislile?

2 ;Uhat problens are you havins with the personal freedom you have?

3. ' that have you been reading that has been of interesf "o you?

4.; tthat do you think of humanistic education?

5. 'My do you want to teach? Uhat kind of a teacher do you want to be?
5, What were some of your reactions, boﬁ? positive and negative to this class?

fhe meetinns vere designed to deal with issues of immediate relevance to the

persons in the course. 1In some cases the topics were generated by the students and

13
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in other cases by the teachers. ™le hoped that the mectings would be the forum whereby
e¢ach person had the right and the responsibility to share thoughtsg, problems, feelings,
and clarify values in a cooperative manner rather than in a competitiuwe, and useal
“behind the back' manner. 'There was no attempt to reach agreement on issues, but to
honor the valucs of trust, disasreement, honesty, caring and love.

In addition to cooperative reading and classroom meetings, we participated in
the following activities. It's impoftant to note that the instructors were as much
a part of the group as any student during these activities.
Synectics. 7his is a creative way-to solve problems using metaphors and involves
the cooperation of rational and nonrational thinking. It is based on free com-
murication techninuzs, and dismissal of external evaluation standards. Synectics
involves several stages as follous (Earth Science Preparation Project, 1974):
1. The facilitator encourazes individuals to articulate problems important to
then. These are listed on a larce sheet of paper or the chalkboand. The group
eiuhg? selects one of the protelms, or combines some of tha suggestions to form
a nev problen.
2. The facilitator tells the group to think about the problem and to éail out
vords or phrases that come to mind. These are written on a large sheet of
* paper. Participants should be encouracad to build upon each other's ideas.
The proc2ss continues until 1ldeas lag.
3. The next stage moves from the rational to the nonrational. The group is
asi:ed to proceed as before, but this time nonsense words or phrases should be
These can be neu" words, or conbinations of rational words, and

called out.

are written on a separate sheet of paper. as werz the rational words.

4. The next stase is that of creating metaphors. Participants are asked to
use the lists of rational and nonrational words to create a list of metaphoric
responses as solutions to the problem. The list can be reduced to one or several

wor- s depending on group preference. Fetaphors may also be combined.

14
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5. Tne process can continue by exploring the metaphors further. ”The metaphor

can also be translated into unmistakable language.

Newy Games. This is a form of play in which the prize is play itself and is the

basis of llew Games Foundatipn which is more fully developed in The New Games
Book. ‘llew games develop trust and cooperationnandg unlike most éames uged in
aducation, they are used to celebrate our abilities and not 80 much to compare
them. "e played some of Georpge Leonagd's (1975) energy games ,such as the lap
game, doors and walls,and Amoeta. Ecology :ag,'ééscribed by Leonard (p. 265) is
an exanple of one of the types of games that we were involved in. Fere is how
to play this game: ‘ .
As many people as you wish can play this game: Lay out a course about a
quarter of a mile long. Designate a p}ace called home base. From there
take all the players on a nature hike alqng the course. During the hike,
point out the names of a dozen or so trees, flowers, plants, or rock out-
crops.
At the end of the course have players reach into a bag. Those that draw
out Mt cards are "it" (one “it’ for every five players). The object of
the game is to pet back to home base without being tagged by an "it" player.
Players are safe whenever they are touching one of the identified objects.
"It players may challenne playars to name the plant or rock_they are
touchinz. If they fail to identify-the élaptvor rock (you might have
cards placed on the plants and rocks that can ley be read By 'it' players
to eliminate arguments), they are considered tagged and are out of the
game. All players who reach home hase are winners.

Action Learning. Ve might well call this metaphoric learning (Samples, 1976).

Many activities throughout the course focused on the functions of the right
hemisphere of the brain. These included fantasy trips, nonverbal acting, panto-

mime and role playing. Here are some specific examples:

15
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-~ Convince someone that Earth rotates.

~< Imacine yourself as one part of the human body and explain your structure
and function.

~~ Enact a bird learanine to fly.
-= Enact a con?ressional debate about a clean air bill.
-~ Enact an astronaut's weightlessness in space.

-~ Select a concept and have the children act it out using their bodies,
for examnle, lisht gravity, mass. volume, spgad. '

~= Find or invent something which when put together does SOmethingAthat the
collection of its parts cannot do.

-- Invent a substitute for a common object and evaluate your invention.
-— Seluct a controversial issue for which tﬁere is no absolute tight or
Wrong. Try to find an alternative view that would be satisfying to
people of opposing views.
Conclusions
Noes personal freedom plus synergzy result in a more humanistic person awn! teacher?
e have presented in this paper a descfiption of our experiences with respect to this
question. Ye helieve that we can say yes. Althouch the'déta are subjective we think
they are very consistent. Of the 23 students in the class only foug‘reported negative
comments toward the concepts presented in the course. One student. for a qumbet.of
personal reasons, psychologically ‘dropped out” of the course. The'qther 17 students
reported impressive chanres in the manner in which they perceived gduca;ion and‘in
their outlooks on teachin~, Thesn changes focused on the humanist;p_aimension of
tezching., Ve have reported sore of these comments within the sectioﬁs on personal

freedom and synergy. Ilere are comments by two students relating directly to the

quastion posed atove.

I set a poal for myself two years ago to return to collese and finish
my schooling . . . Until I entered this bloc!: course, I had no idea what
constituted my philosophy on teaching. Iowever, I now know that a teacher

should ke a very humanistic person, or someone who is fully aware of
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children. This means that he/she should try to realize the students' feelings,
needs, and desires. especially if the child is one with special needs.
"I have become much more humanistic in my views of education this quartet.
I have tecome increasinsly aware of the needs of the students and want to
try to help each child individually in deQeloping and discbvering his or her
own views of the world" |
We would 1like to emphasize one other aspect of tgg block that was reported by
many students and that we think is an important outcéme. In discussing their atti-
tudes toward their own growth and Aevelopment as teachers, thz students consistently
reportad that they felt their 61ewswof teaching vere changing and would probably
evolve and mature with time. Their attitudes toward teachins 4Aid not appear to be
fixed but rather there was an explicit expression of a commitment to the notiom of
change. One student said it this way:
"I am still in the process of developing attitudes toward teaching and I
know I will be open to th2 studants' sugrestions and needs. I feel I will
be mere of a vwhole person and will try not to he judgmental and try not to

impose my prejudices, bias or partialities on my students."

Finally, ve would 1li%e to tura our attention to our personal impréssions‘of~this
experience. 'le have reported what many of the students thousht. What happened to
us? 'hat do we think?

The experience has mad2 us more humanistic. Iy releasing the students to pursue
their own goals and be responsile for evaluating their growth we reieased ourselves,
We groped, we searched, we questioned, we had days with much anxiety, and we had days
with great joy and excitement. In other words we experienced many different feelings
and as a result our attitudes about education changed too. We grew and learned about
ourselves as persons and teachers. Instead of»feeling responsible for the growth of
each student there was & sense of accepting the realization that our own growth was

important. ile felt free to ex»wress our own opinions and feelings and as a result we
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we axperienced ourselves as persons first, and teachers second. 'le are not sure how
the students perceived this. Most students appeared to perceive us this way too. 'For
a few we think this might have caused a conflict. It is not usual to watca three B
teachers growing, questioning, and not always having the answers to problems.

This freedom, combined with the ideca of synerg&, ailowed usbaISOIto develop
honest and open relationships with the students and with each other. Although it is
not possible to prove or provide scientiiic data, the emphasis onbsynergy had an

o .
effect of helping us see each person as an individual. We réalized that each person's
dignity and worth was the most important aséect in the cléss. ‘Hé.tried not to label,
not to compare and not to judpge, We did try to accépt, as paiﬁful_as it was in some
instances. e hopestly tried to nresent ourselves to our students as real persons,
as empathetic to their needs, and as caring persons.

Ye also came to love our studants. About two months ther the course was over
or.2 of us returned to the office and found a note. - The note was written by one of
the students of the class. The nessace in the note is not so important to report
here hut the ending seems to be. It was ‘I love you.  Carl Rogers writes:

"Another area of my learning in interpersonal relationships'has.been slow

and painful for me. It is most warming and fulfilling when I can let in
the fact, or permit myself to feel, that someone cares for, accepts, admires,
or prizes me . . . I have found it to be a very enriching thing when I can

truly prize or care or love another person aand vhen I can let that feeling

flow out to him.” ' : .
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