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PURPOSES OF THIS REPORT

The primary purpose ts to contribute to the research data base In
the area of teacher perceived problems as developed In the research
instrument called the (TPC).

Another purpose in this report is to summarize briefly the results
obtained from two research studies conducted in the College of Education,
Eastern Kentucky University.

The last purpose is to increase further inquiry into the usability
of teacher perceived problems both as a.basis for teacher education

curricuia and as a focus for in-service education programs.

BACKGROUND

The research insfruéenf referred to in this reporf was developed
by Donald R. Cruickshank (1975) of the Ohlo State University. I+t
essentially examines teacher perceived problems. vlf Is used in many:
different settings, in teacher preparation programs and in-service
education programs. The samples tested In this report include urban,
rural, elementary and secondary Teachers. Our report contaihs two
sfudieslin which basically the Cruickshank type instrument was used.
Study | includes a sample of 120 zlementary teachers enrolled in a
masters program. Study || involVvesasample of student teachers engaged
in a Right=-to-Read Project. ‘

In Study |l Cruickshank makes claim that utilizing percelvede
problems of teachers for inclusion for study in teacher preparation
Is promising. It Is unique In its approach while at the same time being
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pragmatic in nafuretif it indeed becomes a vital focus in teacher

education curricula.

In Study |, the f@cus is on in-service education. The rationale
developed is 2 concern —F;iséd by the (TPC) Teacher Problem Checkl ist
investigators. The concé(n is that with earlier rating scales used by
supervisors and principalé}afhis system was less than valid. This
nolnt is given furthar elabaﬁafion in reséérch.reporfed in a 1969 AERA
paper that clearly reveals no‘C?Erelafioq between a supervisor's rating
and a teacher's actual classroom performance Michalak et al (1969).
Cruickshank states a belief that principals and‘supervisors are con-
sidered to be relizble and objective, but in a "ubiqultousness" sense
regarding teacher rating scales. He further states, "given confidence
that teachers can be as reliable and objective as their superordinafes,
they can be queried and a very rich source of data accumulated which
reveals how teachers Thcmselvés view iife in a classroom or at least
the most difficult part of it"(Cruickshank, 1975).

Much enthusiasm existed at ths outset of this research effort
because the mein focus was on examining teacher behavior as a primary
source of data collection and analysis. Heretofore, decades of educa-
tional study contained 2 preponderence of research on child behavior.

The decades of the sixties and the seventies raveal this curreﬁf emphasis
on studying teacher behavior with a focus usually on observation of
classroom performance. The newer dimension Cruickshank brings is based
on the work of B.0. Smith, It éssentiaify includes the need to Iden-
t+ify and record classroom events of educational signifizance. The

rationale behind this pronosition is that teachers fall because they
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haven't been exposed to those problems or haven't learned to analyze

or interpret the situations clearly (Cruickshank,‘1974). The intent

of these lnvesfigaforg and dévelopers is to provide for teachers to
think systematically, logically and accurately and to apply useful
knowledgs for making rational decisions. The inveéfigafors,'nééély .
Cruickshank (1974) went after the "raw problems" from teachers and -
organized them into the instrument used for this report. As these
problems were listaed over a ten day period by selacted teachers, they
were then described, so they could be synthesized and placed in clusters
contained in a checklist.. Thus the (TPC) Teacher Problems Checklist

contained specific problems and problem clusters that report which

problems are most bothersome and occurred most freguently.

DESCRIPTION OF INSTRUMENT

Cruickshank et al (1975) developed the Teacher Problem Checklist
(TPC) fof‘several sopulations usjng the needs assessment strategy to
locate tesacher percazived problems. The TPC for elemantary teachers
w2s constructed by asking elementary teachers to keep a diary of their
ﬁosf difficult problems. Each day the problem of greatest concern was
to be written in the diary for ten consecutive days. The problems were
analyzed, resulting in sixty-six most commoﬁ problems to comprise the
TPC.

Subjects were tc respond twicé to each problem, that is to the fre-

quency and bothersomeness of the problem.
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It is easy to see that some problems may be frequent but not very

bothersome or others extremely bothersome and not frequent.

The rationale for the instrument is that we all have problems we
wish we could handle in a more professional manner. |f improvement in
teacher education is to occur, we must know the most frequent and
bothersome problems encountered by teachers. Thus, future teachers will

be better prepared to meet their responsibilites.

DISCUSSION AND FINDINGS

STUDY 1

In this study 120 experienced elementary teachers enroiled in a

mastor's program at Eastern Kentucky reponded to the TPC for elementary

tcachers devised by Cruickshank et at (1969).

The problems were analyzed by calculating a "z" for each Item
by comparing the overall mean responses to thc item means. This was
done to identify those which were "significantly" greater than the

Thus, 2 "z" scores were calculafed for each {tem, one
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for the bothsrsome and one for the frequency scale.

Four items were found to be significant. 1+ is interesting to
note that all 4 were both significantly frequent and bothersome at
the .CS level. The first 3 items listed below were related to time
and the fourth to their student's misuse of time in the classroom,

(1) Having enough time for active teaching with student diagnosis

aind evaluation to do also

(2) Having enough preparation time

(3) Having enough free time |

(4) Getting every student to work up to his ability

. STuDY I

Eestern Kentucky University was the recipient of a Federal Right-
to-Read project funded from July, 1974 through June, 1976. The main
emphasis of th2 projeéf was to formulate a language experience program
for the preparation of student teachers. |t appeared to be an excellent
opportunity to construct a new evaluation instrument and to test This.
tvpe of instrument on a different population.

During the Fall 1975, all elomentary student teachers were asked
to record their biggest teaching prcblem encountered eaéhuday for ten
days during their student teachina experience. These responses were
analyzed and formulated into the sixty most common problems comprising
t+he Student Teaching Problem Survey (STPS).

The format for the STPS is identical to the Cruickshank TPC. The

subjects were zskod to respond to both the frequency and bothersomeness

of each problcm.
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The sample consisted of twenty-five non-Right-to-Read student
teachers and sixteen Right-to-Nead student teachers. At the end of

their student teaching experience, both groups were asked to complete

the STPS.

Non-Right-to-Read student teachers reported two significant

problems that were frequent and had statistical significance.
(1) Everyone wants to talk at thc same time
(2) Children would rather ask me for help than to find out for
themselves
They also reported twe significant problems that were bothersome.
(1) | don't fecl there is enough of me to help each child
(2) Keeping the children's attention

Right-to-Pezad student teachers reported one problem, | don't feel

there is enough of me to help each chilid, as significantly frequent

and bothersome. Th2 problem, there is too little time allotted for
helping the slow student, was significantly bothersome..

The twc.groups were comparcd on the basis of each item using the

Kolmogorov=-Smirnov test. Two differences were found:

(1) "Speaking correctly in class, using good grammar" was signifi-
cantly more bothersome at the .0l level for the right-to-read
group.

(2) "t use¢ too much verbal punishment" was significantly more

bothcrsome at the .05 level for the Right-to-Read group.

CONCLUS IONS
In Study | it appears that the sample of Kentucky teachers did

not have the same problems as Ohio teachers or that Kentucky teachers
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were not willing to evaluate themselves.

In Study Il it is evident that neither group was willing to evaluate
themselvas to an extensive degree. It does appear, however, that the
Right-to~Read group indicated more concern and empathy than the Non-
Right-to-Read group. The latter's answers appear more authoritarian
with students in the classroom reveéfing a greater teacher dependency.
The data also yielded an interesting observation: it appears the strong
languago cxpericnce program for the Right-to-Read group produced a
sensltivity to their own use of language, "werbal behavior," in the

classroom.

SUMMARY STATEMENT ON FINDINGS

The TPC muthod for constructing instruments has been validated
with varicus groups. The two studies discussed above reveal a |imit-
ation on the "transpcrtability" of the instrument to Include selected
geogranhic/cuitural variables. Disadvanfaggd and rural populations
have found the instrument useful, however,f}n other areas some re-
gionzl or psycholgéical diffarences appeaémlacking as evidenced by
the above reported studies to reveal in depth data for closer scrutiniza-
tion for teacher perceived problems. |If the study wore to be replicated,
appropriate steps will be taken to remove again any "threatening

condition” te enable participants to view this study as dliagnostic in

intent.

CRITIOQUE
Providing a critique of a selected research instrument is approach-

ed on a strengths and limitations bases. The teacher perceived problems
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(TPC) as viewsd by the investigators of this report indicates promise

such as:

STRENGTHS

(1) Selecting specific teacher or learner behavior as represented
in the problem to focus on for change.

(2) Involves teacher input in identification and participation
in listing the parceived problem thus the classroom teacher

- becomes an active agent in the learning process:

(3) Teacher problems present a pragmatic base for teacher change -
it is a realistic and concrete approach.

(4) Teachér perceived problems appear to contribute a logical
focus in the Teacher'prebarafion curriculum,

(5) Teacher perceived problems compliments the areas of research
and development in systematic observation and clinical super-
vision studies - that is the ldentification, diagnosis and
solving of teacher problems is accomplished In systematic
fashion and is begun with the teacher as the source of data.

LIMITAT IONS

(1) A tendency to view teacher perceived problems in only a "mini"
rather than " in macro" view.

(2) Lack of teacher awareness to identify problems accurately.

(3) Tendency in selected situations for teachers to voluntarily
engags in problem identification.

(4) Strategies for building teacher confldence rather than re-
sistance for participation in research study and staff develop-
ment programs - this condition tends to exist also in other

socio/economic and geographic settings.
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QUESTIONS FOR FURTHER CONSIDERATION

Teacher perceived problems appear 1o be a logical focus for
inclusicn in teacher education curricula. Certainly increased study
nesds to be made to determine to what degree teachers will be more
effective as they gain more knowiedge abcut their perceived problems.
Since the assumption is made that teachers study and analyze their
problem thus intellectualizing their concarﬁg, to what degree willi
there be a change in their behavior? If a Teachef problém is essentially
affectivae in tone, to what degree does intellectualizing contribute to
solving this problem? As teachers solve problems, do they realistically
;rely more on feelings, thinking or both systems for making decisions? -
| In Study |, @ peripheral concern begs the question, under what
circumstances, leéssening The pelitical, legal and oconomic conditions,
will teachers he ygiven the epror-tunity to study their perceived problems?

In Study 11, if there tends to be an overly emphasis on teacher
perceived protlems as a focus in teacher education curricula, does a
tendency exist for the teacher candidate to perceive that he/she is
bécoming more of a "professional trouble shooter" rather than a "pro-

fessional educator”?

IMPLICATIONS FOR THE FUTURE
This now work in tho area of teacher perceived problems can gain
increased evidence and direction from much work already developed in
systematic observation studies mentioned in the follow statements.
The use of data in teacher perceived problems carries potential
if it can be placed in a context that is described by Combs (1958),

Michalak et al (1969) states that, "Modern psychology *ells us that
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it is only when knowledge becomes meaning that behavior is affected.
If it lsmmﬁaplng that affects human behavior, than it is meaning with
which educators must deal."

Researchers such as Hough and Amidon (1967) dealing with feedback
from systematic observation studies provide a parallel with the teacher
perceived prohlems approach. |f the above statement about personal
meaning affecting human behavior is true, "then the key to changéng the
behavior of teachers seems to lie in finding ways of helping teachers
discover personal meaning in coagnitive knowledge regarding the teaching
learning process...(p 307" "Further,the richest environment of stimuli is
of little use to 2 person if he is unable to porceive accurately the

stimuli that characteorize the environment (p 308)."
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