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The "Typical" High School Psychology Student in Florida

Based upon the results of the 1972-73 survey, we know that she is

enrolled in a public school, probably including grades 10-12, with an

enrollment in excess of 1,000 students. Her school primarily enrolls white

students with fewer than twenty percent blacks. In addition, her school is

located in a primarily urban area rather than rural or suburban area. She

in enrolled in a separate course in Psychology in almost any secondary

school in Florida since about four out of five schools appear to offer at

least one such course in their curriculum.

She is one of 25,201 students enrolled in separate courses in Psychology,

and probably is one of the 17,412 students enrolled for a semester-long

course. Regardless of the length of the course, she is enrolled because

she elected to take it rather than because it was required. One of the major

reasons she decided to take the course is because it is tremendously popular

with her and her classmates. In addition, she is enrolled in a school where

the enrollment and demand for the course continued to increase over a period

of two or three years.

Even if she were not enrolled in the separate Psychology course, she

would probably receive "psychological" subject matter in a number of other

courses she is taking, especially if she were enrolled in Sociology or Problems

of Democracy.

A majority of her classmates are eleventh and twelfth grade females.

Her class is predominantly white with less than twenty percent being black.

About forty percent of her classmates are males.

Her teacher is certified in the area of Social Studies and holds a
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Masters Degree. Her teacher has an average of 25.1 semester hours of college

course preparation in various undergraduate and graduate psychology courses.

(This is equivalent to approximately eight three-hour psychology courses at the

college level.) With this backgrounds her teacher feels adequately prepared

to teach the course on this level.

Her teacher has adopted a behavioristic approach to the course rather

than a humanistic one. Operating within this framework, the three major course

objectives identified by her teacher are: (1) to help students cope with

problems associated with emerging adolescence; (2) to assist students in

adjusting to life and solving life's problems; and (3) to apply psychological

knowledge in order to understand contemporary social problems and events.

The course includes most of the topics and concepts her teacher feels

ought to be included in psychology courses on the precollege level. Hence,

our "typical" student will receive instruction in intelligence, mental illness,

personality theory, mental health, and emotions. She will less likely

receive instruction in statistics, child care, and the human body.

She has been assigned a copy of the Engle and Snellgrove textbook

entitled, Psychology: Its principles and applications (Editions 3, 4 or 5),

which is on the list of state adopted textbooks., She uses this textbook a

great deal of the time in relation to her course work load. Despite the fact

that she does use this textbook, her teacher may be one of the teachers who

preferred a different kind of textbook for the course.

Along with the desire for a different textbook, her teacher desires

more materials and instructional aids to use in teaching the course. Her

teachers not only feels this need, but would use these materials if they

were made available for use. Among the types of materials and aids her

4.
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teacher most desires are films, materials for classroom experiments, simulation'

games, and filmstrips. Least desired is materials for slow learners.
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Headings

During the Spring, 1974, the authors analyzed the six state-adopted

psychology textbooks to determine the types, kinds, and frequencies of

their respective treatment of units, chapters, content, and illustrations.

In order to determine whether these results were "typical," five introductory

psychology textbooks were randomly selected and analyzed in a similar manner.

A sixth text, Engle and Snellgroves' Psychology: Its principles and appli-

cations (3rd Ed), was purposely selected because it was still used in many

secondary schools in Florida at the time the analysis took place. Hence,

the six state-adopted psychology textbooks could be compared against one

another and could be compared with six other general introductory psychology

textbooks not included on the state-adopted list.

Unit Headings

-

Unit titles were examined because it appeared that an analysis of these

headings wOuld provide sufficient data about the general topics and subjects

that were included in the twelve books examined. Our investigation of these

texts revealed that:

1. The title that appear most frequently at the level of 'Unit Heading'

was a general heading like "Introduction to Psychology" (7 of the 12 texts).

"Learning" and "Personality" appeared in 6 of the texts.

2. Many of the texts included the above three mentioned titles as both

unit and chapter headings.

3. The "Branches of Psychology" headings treated by Gordon as 'chapters'

were included as 'units' by Mussen. The other ten textbooks did not tend to

treat "Branches of Psychology" as either units or chapters but included subject

matter related to the different branches of psychology as topics within chapters.

6
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4. "Intelligence," "Alcoholism and Drugs," and "Measurement and

Evaluation" were treated as unit headings in only one book each.

5. Engle is the only author which gave "Mental Health" unit-level

status (in his 3rd and 5th Editions). However, he chose to abandon this

status level in his sixth edition with Snellgrove.

6. Eight of the 12 textbooks included at least one integrative unit.

An "integrative unit" was defined as any unit including more than one

distinct topic or theme or which might be any broad general unit whose

content made it otherwise unclassifiable. The diversity of topics included

in these units forced the investigators to list them as separate categories

under the unit heading computations.

7. The heading, "Social Aspects of Behavior," tended to be included

as chapters rather than as units.

8. The Mussen and Tallent and Spungin textbooks included the highest

number of units followed by CRM (Psychology Today). The McKeachie and Dolyle

text included the lowest number of units. (See Figure 1).

Chapter Headings*

The chapter headings of each of the twelve textbooks were analyzed

to determine if the different texts tended to stress similar or different

content at the chapter level. An examination of these data revealed that:

1. There is no topic or subject which is included in all six state-

adopted or in all non-adopted textbooks.

2. One of the headings which appears most frequently (10 of 12 books)

*The headings appearing in the Branca and the Sandberg texts were classifiable

by the investigators as 'chapters' because they both appeared to function as

chapter headings rather than as unit headings.

7
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Figure 1: Data Regarding "Unit Headings" Found in These Textbooks
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UNIT TITLES
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and which appears as the first chapter-in nearly all of these texts is a

general title, "Introduction to Psychology."

3. The topics or headings, "Learning" and "Personality" also appear

as chapter headings in*10 of the 12 textbooks.

4. The second most popular heading titles for chapters are "Perception

and Sensation,"
"Intelligence," and "Social Aspects of Behavior" each which

appear in 8 of the 12 textbooks.

5. "Branches of Psychology" and related "Miscellaneous Topics" such

as 'dreams,"parapsychology,"self-actualization
theories,"magical beliefs,'

and 'mythology' were treated as separate chapter headings in the Gordon book.

No other text included these topics and subjects as separate chapter headings

but tended to deal with them within the body of chapters
assigned other names.

6. "Mental Health" was
stressed at the chapter heading level in only

one book while "Mental Illness" achieved chapter status in four of the texts.

7. "Alcohol and Drugs" and "Measurement and Evaluation" appeared in

two of the 12 books as chapter headings.

8. The book that contained the largest number of chapters was the

Mussen book (21 chapters).
Branca and CRM had 17 chapters each.

9. The book that contained the least number of chapters was the

Sandberg text with seven chapters. (See Figure 2).
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Figure : Data Regarding "Chapter Headings" Found in These Textbooks
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FigurT 2: Continued
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Persons

The names of individual persons included in the twelve textbooks were

identified and the resultant data analyzed in two distinct ways so as to

provide as complete and adequate a survey of this area of the texts as possible.

The criterion for each and the relevant data found as a result is explained

below:

Any person whose name appeared in the body of the text in five or

more of the 12 textbooks was considered to be a "frequently-named" person.

Each name and the number of pages which contained the name was listed. Data

relevant to these individual persons revealed that:

1. Sigmund Freud was the only person mentioned in all 12 textbooks.

Terman and Pavlov were mentioned in 11 texts apiece while Jung, Kinner, and

Watson were mentioned in 10 books each.

2. Guilford, Allport, Hull, Hebb, James, Lorenz, N. Miller, E.L.

Thorndike, T. Simon, and Thurstone were all mentioned in only five of the 12

books--the lowest possible number of books as prescribed by the criterion. Of

these names, Simon and Thorndike tended to be mentioned on an average of only

one page per book.

3. In contrast to the above, Freud was mentioned on an average of 13

pages in the state-adopted texts and 12 pages in the non-adopted texts.

4. Terman was mentioned on an average of 1.8 pages in the state-

adopted texts and 2.7 pages in non-adopted texts for an overall average of

2.25 pages per book. Pavlov and Skinner were mentioned on 2.6 and 5.3 pages

in state-adopted and 5.8 and 7 pages in non-adopted texts, respectively.

5. Mussen and CRM included most of the persons listed in this section

of the analysis of names. Mussen included 30 of the 36 names possible while

14
12

^NT". TAIMIMICW' 14,2224.,1



Figure 3: Names of Individuals Mentioned in at Least Five of the Twelve Texts

Used in this Study.
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Figure 3: Continued
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CRM included 29 of these 36 names. Engle's 3rd Edition contained the least

number of the persons, listing only 8 of these 36 persons in the context of

his book.

The second way these data were analyzed was to make a list of all

persons who were mentioned on three or more pages in any text, and, once

mentioned and identified, determine how each of the remaining 11 texts

treated that person page-wise. This approach revealed that:

1. The McKeachie and the Sandberg texts included most of the persons

on the list of 189 persons whose name appeared in at least one of these

12 textbooks on at least 3 pages. McKeachie listed 51 of these persons while

Sandberg mentioned 46 persons.

2. Engle's 3rd Edition did not include any of the 153 persons included

in this second way who were not also included in the first list of 36 persons

identified earlier in way one. Engle and Snellgroves' later editions, 5th

and 6th, contained only one of these 153 persons. In other words, the Engle's

texts contain very few names and when they do they rarely take more than three

pages to mention the person on.

3. In examining the two separate lists (way one and way two), McKeachie

showed consistency in including a large number of persons whereas Engle's 3rd

Edition showed equal consistency in including the least number of person's

names.

17
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Table 1

,

Table Indicating the Percentage of Pages in Each Textbook Devoted to

mugtrauons Based Upon An Domination of Ten Percent of the
TOtal amber of Pages in Each Textbook

Textbook Author
Tbtal Number
of Pages

10% of TOtal
NUmber of Pages

% of Pages With
Illustrations**

Branca 584 58 62%

Ehgle (3rd edition) 657 65 26%

Ehg1e (5th edition)* 612 61 44%

Ehgle (6th edition) 535 53 56%

Fredenburgh 438 43 42%

Gordan* 489 48 25%

Bershey* 449 44 36%

FbReachie* 388 38 60%

Mussen 907 90 44%

Psychology TOday mo 707 70 60%

Sandberg* 344 34 0

Pailent* 567 56 64%

Man for state adopted texts 474.8

Mean for non7adopted texts 638

Mean for all texts 556.4

* State-adopted textbooks
**By illustrations is meant charts, pictures, cartoon, diagrams, etc.

1 8
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Branca, AlbertA. Psychology: the science of behavior. Atlanta: Allyn &
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* Engle, T L & 51qre L. Ptlichology: its orincioles and applications.
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psychology% Cupertino, Calif.: James E. Freel, 1973, 438 pages.

* Girdan, Sol 1Evottgails_122. NeslYbrk: Oxford, 1972, 489 pages.

* Bershey, Gerald L. & Lugo, James CI. Living psychology: an experiential

apt:mach. Nei York: Yzanillan, 1970, 449 pages.

* PicAaachie, vglhert James & Doyle, Charlotte Lackner Psychology: tt,e short

course. Reading, 74ass.: Addisan-Tlesley, 1972, 388 pages.

Mossen, Paul & Rosenzweig, nark Y. psychology: an introduction.

/lasss.: D.C. Beath, 1973, 907 pages.

Psychology Tbdmq(1171) Psychology today: an introduction.

CTIVI, 1970, 707 pages.

Del Par, Calif.:

* Sandberg, John H. Introduction to the behavioral sciences: an in

New Ybrk: Bolt, nanehart and rinston, 1969, 344 pages.

* Tallent, Roman & Spungin, Charlotte Psychology: understanding ourselves

and otbers. Few Yark: American Book, 1972, 567 pages.

Ladngton,

*denates state adopted textbooks .
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Precollege Psychology Workshop Sessions

In October, 1973, five sessions relevant to the teaching of

precollege psychology were held in conjunction with the Florida Council

for the Social Studies Annual Fall Workshop-Clinic. The following letter

was mailed to all the teachers who responded to the 1972-73 Florida

psychology questionnaire survey. The letter describes the sessions put

together by Stahl.



Dear Colleague-.

The Fall Conference of the Florida Council for the Social Studies
(MSS) will host five sessions relevant to high school psychology.
These sessions, each on different areas of psychology, will focus on
psychology as an "Alternative in the Social Studies", the clinic's theme.

Me sessions and activities planned for this Conference-Clinic
Uhich is to be held on cctober 18, 19, are 20 in Orlando are unique.
The Council will host the first series of nai-P.PA sponsored sessions on
secondary school psychology in the United States. This Clinic will
bring together more high school psychology teachers in one group than
have ever been assembled outside the VA and its sponsored programs.
The izurpose of these sessions are to examine the present states of high
whool psychology, to determine the interests and needs of teachers in
this area, and to make plans for the future relevant to those melds.
'These sessions should set ext framesork for improving the psychology

courses we teach in our am schools.

Dr. renry Pennypacker, Chairman of the APA ComMittee on Pre-College
Psychology, ani Dr. Donald Avila, Director of the Center for-Humanistic
lithration, have accepted invitations to participate in these sessions.

Fach is to focus on the role their group sees for psychology on this

level and to determine what teachers see as being their role in the future.
Several classroaa teachers have also heel invited to help lead discussion

groups as well as to man the display roan to answer inquiries.

Over five hurered rx.tblishers are audio-visual producers have been
requested to provide eacamination and sample copies of their products

for display in cne rocm that is to be set aside for displaying only
naterials that can be used in the seooneary school psychology classroan.

Besides books, films, transparencies, are records will he available for
review.. Descriptive brochures and catalogs rrill be distributed for those
desiring mare infornntion. This display is 'non-commercial' in that no
prodmt will he-pushed, rather it is an effort to impartially display
all the reterials we are able to obtain for this purpose. This will
be the largest disr_31ay of strictly high school psychology materials

and instructional aids ever put together.

'Me five sessions planned for the Clinic are:
Session 01: High School Psychology: A "Show 'n Tell" Session for Class-
roan '1,eachers.

The purpose of this session is to allow teachers to discover wIlat
other teachers are doing in their psychology units. Classroom teachers

are encouraged to bring materials, handouts, curriculum guides, course

outlines, instructional aids, etc. they use in teaching their courses.

ate program will emphasize mall group activities where individual

teacho.xs can exchange isleas and. materials with teachers from various parts

of the state. Bach teacher is encouraged to hring a number of different
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copies of their materials so that several teachers are ahle to obtain

copies of these materials. This session is Primarily designed to help

teachers of psychology or those individuals interested in teaching the

com-se get acquainted with one another as well as to share and exchange

ideas and materials with each other.

Session 42: "Is Psychologv Taking An Fgo 'W.p Through The Social studies?"

The purpose of this session is to examine and canpare the sets

of objective, goaLs and purposes that have been proposed for psychology

courses on the pre-college level and th3se set for contemporary social

studies education. After a brief presentatiai of sane of these objectives

and goals by a panel of individuals interested in psychology and social

studies instruction, participants attending the session will be arranged
In mall groups to discuss these goals and objectives in light of those

set for their am classes. This session is designed to have teachers

place psychaogy in proper perspective relative to social studies goals
mai objectives.

Session 03: "Value Fileets in tiv Psychology Classroan: A 'F.cm to do
it' tlarbthcp"

This session is designed to introduce participants to a theory of
value clarification relevant to high school psychology classroom instruc-

tion. After an overview of the theory, the session will present several

different formats of value sheets the teacher can design airl use in
teaching Psychology. The focus of the session is cn helping teachers

design, develop, and possibly try art in a snall group sane value

sheets for use in their am classrooms. This is to be an application of
theory session and teachers should expect to leave Imowing hoe they can

hand and use their atm value clarification activities for their aln
ClaSSCCOMS.

Session t4: "Reporting tie Results af the 1972-73 Survey of Florida
Teachers Relative to the Status of Pre-College Psychology"

Data from a survey of ager 400 Florida secondary schools conducted

during the spririg of 1973 are to he presented. The results and con-

clusions of the 37 iten questionnaire relative to different asPects
of the teaching of high sthcol psychology are to te discussed and an-
alyze. Participants will be encouraged to respond to the data given

and conclusions dram by the investigators %rho carlucted the study.
Mose attending will receive copies of the 1972-73 survey. results.

Session 05: "Mare Do Tb Co Fran Fare? - The Future of Psychology

in Florida's Secon:lar, Schools"

Climaxing the series of sessions on the MSS program relating to
psychology, this session is intended to determine the needs and Interests

of psychokry teachers as they see then and to make plans to deal with

the kinds of activities and programs that best meet these needs. Rep-

resentatives fran various groups interested in psychology at the secondary
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school level will briefly discuss their role in this area and Iliat role

they could possibly play in the future. A state-wide psychological
resource center, a newsletter, and in-service workshops have all been
suggested as within the realm of possibility for Plorirla psychology
teachers. Plans for these and other activities are to help highlight
the session.

Nikki Bennett, PCSS Chairman, has been of bivaluable assistance
in helping me make arrangerrents for the session and display roan. I

want to take this opporbr ity to thank her for her conixibutions to this

effort and for making these sessions a reality. The Hilton Inn (teway,
at the entrance to Disney T^brld, will host the entire conference. The

lrotel is beautiful. ne personnel fran Mr. DeCarlo, }Tilton Inn manager,

on down are hospitable are courteous. It is an ideal setting for what
plans to he an ideal program.

Setting up the sessions are display roan have excited me. I

tripe that the programs being planned have excited vou to t.he point of

making sure you attend the entire MSS Conference and en psychology
sessions pertinent to your interests arrl needs. After a nurnber af years
of hearing teachers discuss the need for psychology teachers to get

together, we nal have an excellent occortunity to do so.
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