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I

INTRODUCTION
A. Definition.

The Suggestive Accelerative learning and Teaching Method utilizes
aspects of .suggestibn and umisual styles of pra.sentin.g material to
accelerate classroom learning. .The essence of this technique is using
an unusual coml..nation of physical relaxation exercises, mental con-
centration and suggestive principles to strengthen a person!s ego and
expand his memory capabilities plus relaxing music while material to be
learned 1s presented dynamically. Many of the independent elements have
been known ‘hgre in the Western World, but Dr. George Lozanov at the
University of Sofia, Bulg‘aria‘apparently:has been the first to put all
of these componsnt elements together in an integrated a.nd highly
effective learning procedure.

B. Brief Research Results. ,

Lozanov (1971, 1976) presents the results of many of his numerous
pllot studies in evaluating the various componants of the method. Com-
bined, the components of his method have produced results that have
speeded up language learning by factors ranging from five to one up to
fifty to one. Pllot projects done in this country, (Bordon & Schuster,
1972) and {Schuster, 1972) provide a limited corroboration of his
claims; language training has been speeded up by a factor of three to
one in this U.S. research. Refer to the Ressarch Results,Sectien in this
mamal for further details, N

To give the reader a feel for what happens with this method, we
oresent here an account of a four day tutoring session by one of us

(CG)s We had two eighth grade students recommended by their parents as
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learning disability students, students who had difficulty in math. The
students themsolvaa asked for some help in spelling. These two
students were ideal for experimenting, trying to see whather or not we
could get some of the results that lozanov had reported. I worked with
the students in the living room of their own home with comfortable
ch#irs and good stereo equipmerit. The students took their pretest on
#pelling words quits willingly, but refused even to try on mathematics
because it was way beyond their expectations. The ILozanov method of
presentation to these students was dif:qrent than to a regular class.
No obje:iions were expressed by either the students or their families
in doing this.

| We’took ope day to giira the students some background, anwther day
to start preparing them, to give them a pretest and .to try to establish
the basic begimning conditions., The 8econd day we started with the
Lozanov presentation of 50 spelling words and preparations to present
fractlons as an arithmetic lesson. After presenting the 50 words from
the 1ist of 200 spelling demons, I asked the kids for verification.

Now with only two students we did not ask or try to score the_papers,
but watched while they cérrected ﬁheir own papers. Ther did fantastica]%;r
wall, At the end they were surprised and expressed amazemsznt at the |
ease, and pleasure. They had such couments as, "It's fun to learn, it's
‘easy to learn, there's nothing to learning."

Having lpt them converse for a few minutes I decided we should
start with th§ arithmetic lesson, and there's where I failed. At least
I didn't get to do my lesson. I said that we should review the rules
for the addition of fractions, the problems they could not work the
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previous day, the.ones they refused to have anything to do with. The
young gentleman involved immedistely started through a discussion of
the need for a lowsst common denominator, so that when you had Achiom:
the common denominator you could add the numerators, or the numberﬁ ‘fon
top" as he called them, The young lady chimed right in with him; thqy
went through the complete addition set, reducing their answers to tho :
lowest possible ratio with no comments made by the teachg';z_'gi/ | When

"I tried to introduce- s{xbtractions. they took off again, until the only

two things they let me talk about were the rules. Their learning
barriers had broken down, their" acceptance of themselves was .very
high, they were excited and pleased about lesrning. They could work
a1l problems given to them with ease regardless of the complexities of
the denominators given; they had no-problems or difficulties at all.

We started again the next day with another 50 words from the 200
demons. They mixed the order up, checked their ocwn answers, were
thrilled and overjoyed. The girl was still working at 1004 but the Soy
kept eruslng correct words and changing the spelling words so they were
wronge But he certainly was‘ fixed in his mind that he could not spell
even though he did know how to spell the words correctly after they wers.
presented in the lLozanov style with music as a backgrourd.

I started the next day again to introduce an arithmetic lesson by
saylng that we are going to talk about multiplication and division.

The students themselves presented and discussed the rules between
themselves. I watched in #mazemant because these two students who two
days earlier could not. and would’ not do any fraction problems were
quoting the rules as well as any teacher could. The only area of
difficulty was that the girl had learned a different set of division

8
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rules than had the boy. I personally favored the side of tl}e ym*ng
man; we convinced the girl our rules were much simpler. _le;ss involved
and complicated. She enjoyed hearing that they could work any fraction
problem we could present to them in addition, subtraction, nmltiplication .
and division. |

‘ On our fourth-day they did another 50 words for a total of 150 of
the 200 spelling demons given to the kids, They could spell correctly
right up and down the line, with the exception of the boy's continuing
to erase and change the words so they were wrong. We then talked about
percentages, the next area of arithmetic. The ratio or proportion
method wae new to them. After a very few mimtes ;'E.,hey said, "We're

just doing our fractions over again; it's very simple.” They took off
again and could work the péroéntage problems without any difficulty.

The participating student§ showed a completely reversed attitude
about themselves. The students themselves were quite eager to continue
to go on. Their folks had said they only wanted to review math because |
they were going on to algebra. We did stop after I had this chance to

apply and see the amazing effect the Lozanov approach can have when

you desuggest the student, encourage him and riise his expectation v

level. They remembered and recalled rules thel'i other teachers had told
them before with amazing ease, They simply were a pleasure and joy to
work with, because there was nothing you could say that they ware not |
ant.’ cipating, that they could not and did not go ahead and take the
initiative on. Students who had come by their parents' recommendation as
uninterested in school, unable to work fractions, unable to work
percentage problems, and unable to spell, had a completely reversed

attitude in three days of class, including the introduction and
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explanation of the things we were going to try to do. As far as they
were concerned, we had accomplished the goal we had set, so we stopped
the workshop. This experience increased the desire on my part to
apply tiue method to classroom situationms, because évéry trial of the
Lozanov approach worked beyond any expectation I had had,

To lend an objective note to the abova.subjectiva account of
lozanov étyle tutoring, here are the verification test data over the
course of the four days, starting with pretests:
dape  Spelling: 30, 90, 100, 100%; Fractions: 0, 90, 100, 804,
Joe  Spelling: 20, 90, 60, 60%; Fractions: 0, 90, 90, 90%.

C. Overview of Method,

There are three basic phases to the Lozanov method, preliminary
preparations, presentation of material, and practice of material.,

These are given in detail in the succeéding chapters in this manual, as
well as outlined here. It should be pointéd out here that this sequence
in based on teaching foreign language; another sequence might be
appropriate for other subjects.

In the preliminary activities the teacher creates an initially
favoratle atmosphere prior to presenting the didactic material to be
learned., He or she does this by his composure, his expectations, and
statements with a totally positive attitude. He provides waking state
suggestions as to the effectiveness of previous desuggestive barriers
by which people have lowered their learning ability to the so-called
norm or average for society., The teacher is éuthdritative but honest

in his presentation; he knows. The instructor states that they will
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| be expected to improve their learning dramatically and that they will -
have a series of control quizzes ungraded by the instructor to prove
to themselves that this 1ndeed happens. The instructor commnicates an
~ integrated, consistent message at conscious/subconscicus-levels and
verbal /non-verbal levels. This takes training and practice to achievs.

Th§ students prepare then.xselves.prior to the presentation of H
didactic material by several types of exercises, physicé.l relaxing
exercises, mind-calming exercises and restimulation of previous
pleasant learning experiences.

In the prasentation phase the material to be learned is given in
seysral consecutive passes the same -day. review of previous material,
dynamic presentation of new material, and repetition of new material
to be learned in a passive, but receptive state. Previous materlal is

. reviewed and integrated with the material to be presented in today's
session. Then the new material to be learned is first‘ presented in a
. dynamic, dramatic styie' by the i.nstruc*.t.o.r. Typically, the teacher picks

everyday material that is positive and of interest to the students.
The instructor uses imagery, as well as dramaticness, to get; the pdint
across and may suggest word images to the students to facilitate
remembering the material. Students are also given instructions to
experience the material in a sensory way as mach as possible,

These presentational techniques facilitate learning with the whole
brain, Typical classroom verbal material is learned primarily by the
left brain hemisphere for right-handed persons. The Lozanov techniques
present non-verbal material simultaneously with the werbal to stimulate

both brain hemispheres in an integrated way.
11
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The new material to be learned is repeated later in a second
phase with the students in a passive, but alert state as if they were
going to attend a favorite music concert. The students first calm
their minds with a tachnique such as watching their braathing. Then
material is presented in synchronization with the students' breathing.
Students inhale, hold tﬁeir breath while the phrases and sentences are
presented, exhale, and repeat this process. This material presentation
synchronized with breathing is in turn synchronized with misic. The
material to be learned 1s presented in a fashion orchestrated with
background music and the synchronized braathing., Music is selected that
has a definite rhythm and the music is played for this passive repetition
at a volume approximately equal to that of the instructor's speaking ;
volume., After the material has been presented for the second ‘tine in
this passive pseudo-concert style, several minﬁtés of mind-calming are
presented again to fix the material in the students' minds, and to -
prevent mental distractions from interfering with the acquisition and
retention of the material.

In the practice phase the materisl just presented is practiced in
something approaching conventional laboratory discussion sessions.
These are hsld in alternate sessions or pre.férably on alternate days,
Students may look initially, at the book or printed materials for
practice as they are requested to make up words and sentences using the
material just presented. Students pair-off by two's or three's for
this conversational practice. Near the close of the course, studefzts
are expected to make-up a play that has direct relevance for themselves
and then perform this play with the entire class participating. The

12



students ob\rioﬁsly have to utilize most of the material that they have
learned in the psychodrama.

Students may form intermediate sized groups of 4-6 students in the
conversational practice; “Spontaneous demonstrations of acquired wverbal
skills are encouraged by the group and supported by the teaéher. Such
small gioups tend to utilize the resources available and stimlate
creative behavior in an atmosphere supportive of divergent activities
based on already presented material. The environment surrounding the
classroom may be manipulated for didactic purposes to provide student
practice, Througfxout practice, students must receive positive feedback
appropriate to their skills.

The instructor also grades the students individually on how well
they perform during this final psychodrama. Control or check quizzes
have been given near the end of these practice sessions. These quizzes
are graded by the students themselves, and are not sean by the instructor
unless so requested by the students. However, comprehensive exams may
be given by the instructor at various timss throughout the course for
the purpose for determining grades in addition to using the psychodrama
for this purpose.

D. Overall Sequsncing.

In the opinion of the authors the lozanov method is so remarkably
offective because the individual components in the method have been
combined together in an overall, integrated fashion which inéreases the
effectiveness of the individual elements in a cumulative way. This
sequence and explanation follows.

In the prepargto‘ry phase there 1s a suggestive, positive atmosphere

13




which is high'ly pemissiva regarding learning and quite different from
what students expect in the usual classroom. As a result studsnts are
- willing to go along with the preliminary and preparatory exoroises.

Students go through Hatha Yoga exercises t‘l?‘lich leave them bhysically
relaxede This in turn makes it possible for students to calm their
minds with an exercise such as Zen breathing. Research very clearly
points to the fact that suggestion is more effective when a personts
mind is calm, such as after Zen breathing or having one's mind in the
alpha state. Further, research also indicates that‘ suggestion itself
is mich mors effective when it is indirect and permissive rather than
direct and peremptory. | |

The presentation phase also is carefully sequenced in that the
active phase has the material first presented in a dynamic, dramatic
fashion by the instructor. The students are requested to experience
the materia sensorially as completely as possible and to go along with
whatever suggestions for word images the instrﬁctor may make, Next
the materlal is repeated during the passive, pseudo-concert phase where |
the students are requested mentally to reenact the images and scenes
from the previous active phase., This passive phase ntilizasl both
hemispheres of the brain becsuse of the synchronized breathing and
orchestrated music along with the words. This is an additional advantage
for the method, being able to use most of the mind in learning rather
than just the verbal hemisphere as is typical in conventional classroom
presentétion.

The practice and use phase of the material just presented has both
conventional and unconventional phases. It has been faizly well

14
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demonstrated that practicing material Just presented does indeed help
in learning. However, Lozanov has taken the pressure off of the practice
in several ways. Students are given fictitious names, personalities
and biographies so that when they make a mis‘take, nthey" did not make
the mistake; this helps to eliminate émbarrassment and fear of failure.
In addition, students tend to identify with this new personality and
use it as a context in learning the language itself. Secondly, the
control or check quizzés are éiven on an ungraded basis, that is, they
are scored and graded by the student and are not seen by the instructor.
Thus again fear of fallure is eliminated. Grades are given onljr on the
basis of the final tests. '

A snowball effect is very much in evidence from the first class on.
By means of the umsual techniques and suggestions, students do indeed
1earn in the first lesson mich more effectively and easily than they
have in the past. Once the students see this happening to themselves,
the snowball starts rolling. Very soon indeed the students are
learning with something approaching perfection and with a very high
degree of average retention. -Many students in f\ 't have a nearly
peri‘ect memory for the classroom material in the Lozinov method,
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II; PRELIMINARY PREPARATION
A. Suggestive Positive Atmosghera.‘

By his authoritative manner, béaring and words, the instructor

establishes a positiva suggestive atmosphere that 1eérning wiil be easy
and that the students are going to learn faster and more efficiently

than they have before. The instructor definitelyrdbesvggg suggest that

the students will learn perfectly and with no effort. The emphasis is

on learning more easily, mors efficiently and more pleasantly than the

. students have in the past.

The concept of positive atmosphere can range from unpleasant to
happy in the minds of the students. The school classroom mist be more
pleasant than the students' alternatives. What may be unpleasant to
the teacher nsy be the students' pleasure. Their accepfanee of the
classroom situation is necessary. Thus they can learn in an unpleasant
situation if they have something more negétiva for comparison.

The suggestive positive atmosphere is designed to utilize what
Lozanov {1971) calls the non-specific mental reactivity (nem.r,.) of
the mind. This taps the so-called 90% unused capacity of the mind.
Normally people utilize approximately only 104 of their total mental
capacity. The suggestive positive atmosphere, among other things, taps
this non-specific mental reactivity, so that the Iozanov method utilizes
something close to 100% of the person's total mental capacities in the
accelerated learning. There are two major aspects to utilizing the
nonspecific mental reactivity. First are the authoritativensss of the
instructor and the infantilization of the students. Secordly, minor
contributing factors are the double planeness of the instructor (to be
explained later), the intonation of the instructor's voice, the rhythm

16
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of his speaking, and a pseudopassivity (to be explained later) of the
students.

The authoritativeness and the prestige of the instructor insure
that what he says will be taken as suggestions and will be acted upon
by students. When students behave in a childlike, but not childish,
fashion they are infantilized. In this state acting as eager to learn
and very capable of learning, they take the instructor's suggestions
more effectively than otherwise and they do indeed learn‘easily.

Double planeness refers to the fact th#t communicatioh has both
verbal and n&nverbal aspects. For example, Fast (1971) pointed out
that how an instructor says his didactic material is as important as
!hgg;he says for instructive purposes. Lozanov (1971) states that this
double plane aspect needs to be harmonized: the verbal and nonverbal
message mst be the same. The instructor needs to be sincerely and
enthusiastically involved in his material. The meSsage that he says
nonverbally with his intonation and gestures should coincide with what
he says verbally. Considerable training of the instructor is néeded to
insure that the instructor is wholeheartedly enthusiastic and positive,
and omits negative suggestions in both his words amd his behavior with
students. Davis (1971) wrote a book that can be very useful in training
teachers in such nonverbal communication.

Intonation by the instructor in his speaking also is quite
important. The instructor typicaliy varies his présentation of alternate
sentences as follows. The first sentence or phrase is spoken with a
normal tons of voice, then the next sentence may be spoken in a whisper

‘and the third sentence may be stated in a bold, declarative fashion.

This dynamic variation of intonation helps to get and keep the stﬁdents'
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attexftion. They absorb the information in a continuous fashion with
their attention held this way. In a.ddition, the instructor can also
vary his rate of presentation such that sometimes he woulid be spoald.ng
moderately, sometimes slowly, somstimes fast, sometimes pausing, and

other times going at a rapid rate. This varlation also insures keapin‘g_
the students' attention. |

The instructor also speaks with a definite rhythm or cadence at
certain times in the presentation of the material. This will be
covered under tfxa material presentation section, but simply the instr ictor
presents words and phrases while synchronizing his presentation with
the students'! breathing and background music. This rhythm enhances the
suggestive atmosphere effect during the passive presentation phase.

A passive state of mind definitely enhances suggostion and its
effects (Galbraith, et al, 1970; Engstrom, ot al, 1970). Several lines
of research have shown that when students have their minds in a calnm,
meditative state that their learning is enhanced considerably (Lozanov,
1971; Landfield, 1972). This passivity of the students enhahces also

the total effect of the suggestive atmosphere of the classroon,
Several techniques and devices are used to establish this suggestive

positive athosphero. "rhose are presented below. ; ‘

1. Desuggestive Perriers Circusvention. According to Lozanov
(1971) there are three types of ba.rriers‘ agains"h the easy and efficient
}eazfning in this method. First there is a critical-logical barrier
whereby a person says something to the effect, "All this speed learning

- business is nonsense. I have never learned fast and eaéiiy in my 1lifse,

80 why should I now?® Each person in our soclety or culture on the
basis of previous experience has established for himself or herself a

13
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mrnvx' or average for learning ability. This pe;-sonalized norm is based
on past learning experience whereby the person has gotten a C or an A in
a course, MgMIy these barriers had been induced by parents and
teachers. For instance, in the classroom the teacher might look at a
studént's paper and say, "What a worthless paper!" This negative comment
is accepted at face value by the student in one of the lower elementary
grades and is the start of a long chain of learning invalidation. Or a .
student cculd ‘have been extremely well prepared in a subject on the
basis of prévious intefest by his parents and have known the material
previously. Thus § teacher might nof. believe that a student could |
score extremely highly on a given test and state something to the effect,
"No one in my class has ever done this wall before in this test; you
mst have been cheating.® Thus again the student would accept somebody
else's evaluation about his own personal iearning -ability, and in this
case mot try to learn. The motivation for learning and in particular
learning for {his teacher would be zero. The instructor counters this

~ type of desuggestive barrier by implying that the student will be
succe‘ssfnl with this method and ;t.hat the instructor wants him to learn
easily and well. Thus the instructor has to counter this with a well-
wishing, success-instruction of this type, "You will find out soon in
this course that you can learn much more quickly and much more easily
than you have in any course in the past. While yoﬁ may not believe me
at the moment you will shortly because we will have soms ungraded tests
to show you that I know what I am talking about. As a result you will
find that your learning ability is indeed much higher than you currently
think possible. But wait and see.” The instructor states this with a

firm, but authoritative manner without any hint of deception. What he

19
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Just said indeed has happened before in the past.

A second desuggestive barrder is that of the intuitive-emotional
barrier, Here the studen"t. rejects suggestions that affect his security
‘and confidence in his learning ability. In the past the student hss
run into considerable authoritative nsgativism on the part of parents
and instructors to the effect that he or she was stupid, that he couwldn't
learn. As 2 result the student has accepted this low evaluation of
his or her learning and since has beexi insecure and diffident about his
learning ability. | | ;‘

" This type of desuggestivva barrier can be countered with suggestions
about understanding the problem and by showing confidence in the
student's ability. The instructor may say the following, *In the past
you may have been concerned about your learning ability. This is very
common, and as a matter of fact, prevalent throughout our aociety. The
basis is your prevlous interactions u:lth your teachers and parents,
However, in this course you are going to find that learning will be
easy and that you can learn with fun. After a short period of time
you'll develop a considerable confidence in your ability to learn easlly.
Just walt and see. Shortly you will understand what I'm saying and you
ﬂil develop confidence in what I am saying."

The third barrier has to do with the ethics and morals of learning.
A typical desuggestion is, "Iearning is hard work." In other words,
learning can't be this easy. Here the student has to accept the fact
that he can learn mich easier than before, perhaps with as little as
one~tenth of his previous effor{.. It is important in dealing with tlﬁs
desuggestion on learning ability that the instructor not imply that no

20
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offort is involved, but merely that the effort involved uill‘be.pleasant.
_easy and result in considerably better learning than previously with the
same amount of effort.

A suggestion to counter this p#yticnlar desuggestive barrier is as
follows. "In the past many of you have felt that learning is hard
work, -drudgery-and a bore. Here ih this course you will have to work
but you will fird that le ng-is easy for the effort that you are
putting in. You will learn very efficiently for the amount of effort
that you make."

These suggestions to counter thqse barriers must cope with all
three of the above desuggestive barréers, the critical-logicél barrier,
the intuitive-emotional barrier, and the ethical, moralistic barriler.
An additional way to o#ercome them is that at least one hundred words
and perhaps two hundred words or phrases are needed per session to over=-
come the barriers. The desuggestive barriers are simply flooded as the
ztudent finds out in the first session that he is learning much more
than he ever has before in his life. Once this occurs, a snowball
- effect happéns: At the first session the student will be learning more
_easily than before, but not close to‘perfection. During the second and
ensuing sessioﬁs. the students on thé average find that they can learn
the material with close to 1004 retention. This is the snowball effect
in operation. -
| A psychological set-ﬁp must be used such that the students get a
goal image of thgmselves learning with a pleasing effect. A way of
suggesting ﬁhis is as follows, 5C1039 your eyes and wiggle yourself in

your seat. (Pause) How set a goal for yourself that learning is fun,
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(Pause) ‘Imagine yourself learning easily and pleasantly. (Pause)
Feel how muc}‘x'i‘un this is. (i’ause) Now take a look how your throat
and mouth feel during this pleasant learning. (Pause) Now examine how
your stomach would feel during this pleasant learning. (Pause) Now
ta.ké a iook at your thoughtsv ab.o\vit‘ ﬁow ﬁmch fun thibs‘ is .b (Pause)‘ Now -

keep this pleasant image of how much fun learning is as a goal in your
minde (Pause) Get ready to learn this material today in the same way,"

2. Suggestions to Try Hard, A permissive@tivational approach
used by Barber (1969) helps to motivate the students and to lead them
to expect that they will be successful. An escape clause is utilized
here for the occasional studgnt who does not follow directipns and who
is not successful at first try. A sample set of suggestions follow,
"Try your best to learn and memorize this material to the maximm extent
that you can. Students before you have tried juét like this, thought |
it was easy, and learned suprisingly'well. So you‘.can also. Occasionally
however, I have had a étudent who thought this procedure was nonsense.
Consequently he didn't try to go along with following the directions and
didn't try as hard as he could. But when I have worked with such
students individually and gone over the direétions and suggestions again,
then even these students who didn’t do well at first found it was
surprisingly easy and were successful the second time around. So what
I ask at this point is your wholehearted cooperation in trying to follow
these suggestions and directions as best Yyou can. Thns you will be
succéssi‘ul. everybody will be happy, and we will all sﬁcceed."

3. Control Quiz Expectation. Students simply do better when they

know that they will be tested or checked on the material they are about
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T

to learn. Accordingly students should be told at the start that there
will be control or check quizzes ofien fo verify their progress. However,
some students show test anxiety and becoms quite apprehensive and shut '
down thei; le#rning ability when they know they will be tested. |
Accordingly, it is important to do two things. 1. 1let students know
that their progress will be checked, and 2. let students imow that this
checking will not be graded so they need not be apprahenéive. Studenfs
should be told about this as follows, "There are going to be a number

of control quizzes to check how well you are doing. - These will happen
every other session., However, the purpose of these quizzes is mch
different than is usually done in class. The only purposé‘of these
quizzes is to show ycu how well you are doing. The quizzes will not be .
gréded, and T will not even see them unless you ask me. Thus you will
take the quiz and T wm go ovez'-""f,hé right answers with you while you
SCOTe your OWn papers. You will be surprised at how well you a;; doiné.
but you have no need whatsoever to be concerned that you‘are going to

be graded down for having missed some questions. Therefore do your

best and enjoy the challenge of the quizzes. Have no coﬁcern about

your grade on these quizzes; there is no grading of them."

The students should be informed that the grade for the course will
come from announced exams and their performance in the finél class play.
These exams then should be given at a few timss during the‘course,.or
possibly comprehensivé exams can be given just at the end of the course.

”Lozanov (1971) suggests that exams for‘grading purposes be given only
at the end of the course. He gives several types of tests for this
purpose, the final class psychodrama or play in which all‘studen£s

participate, a short comprehensive test in which all verb tenses are
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utilized and the students have to write short séntences as answers,
oral compreherision tests whersin students have to answer orally and a
second oral comprehension test where students have to write answers to
spoken test questions. Occasionally a vocabulary test is givan, wherain
éfﬁdenfs haveqto write a definition of words, phrases, and sentences.
B. Student Preparation. N |

The students‘prepare themselves under the instructor's directions
in several ways prior to being exposed to the day's didactic material.
The students are given a set of phyéical relaxation exercises, then a
mind calming exercise, and finally an early pleasant learning exercise.
These are discussed in turn below. |

l. Physical Relaxation. Relaxation training is particularly

important in the Lozanov msthod. Before the students can learn the
lesson material efficiently, they need to have their minds calm, 'Baforel
they can calm their minds‘they neéd to be relaxed physically. Thus the
BEmphasis here is on muscle tensing and immediate relaxing rather than
strenuous exar?ise. Research by Chaney and Andreasen (1972) showed thaf
when students are taught physical relaxation to control muscular tension,
they performad significantly better on a recall test of random numbers
than did a control group without prior relaxation training. This is
particularly important with amxious, tense, or hyperactive children.
Wilson and Wilson (1970) reported that relaxation training was effectiva“
only for highly anxious subjects in helping them to learn a paired
associate word task,

Sometimes the students need to be convinced or "sold" on the
desirability of these physical exercises. Here is a workable approach

'"What does a cat do when 1t wakes up? (Pause) What about you, how do
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you react to sitting still for a long time? (Pause) How would you get
your blood to circulating if you wanted to foel all pa.i'ts of your body?®
Typical physical exercises include bend-overs, whole body tension,

'wave of tension and relaxation, turtle exerclses, side bends, and.deep

breathing. These are given in detail below. About five minutes of
physical exercises ave recommended. |

Bend-overs are a mild physical exsrcise wherein the students are
requested to stand up, bend over, and try to touch their toes. It
students are unable to touch their toes, ask that they conie_ as close
as possible to touching ‘their toms, For those stﬁdents .who can d§ this
easily ask them to put their hands flat on their fest, keeping their
legs straight, or actually put the paims of their hands on the fioor.
Have students do this three times; this is sufficient. Once students
have been through this process, doing bend-overs three times takes
approximatsly 15 seconds.

Whole body tension 1s a seco‘n.d short exercise. Students are
requested to stand, put their hands down in front of them, and tense
their entire body. As they tense the entire body, pull their hands
from in front out to the sides while maintaining this tension. Their
hands and arms are returned to the front position as tension is
released. This is rope#tod three times. This prooeﬁs occﬁpies approxi-
mately 10 seconds for three trials once the students are familiar with
it. | |

The wave of tenslon and relaxation is done as follows. ‘Students
are aakod to stand, to tense their feet and progressively nmre .upwards
with a wave of tension. Studemts are asked to tense their feet as hard
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they can, hold that tension;"tenso their calf miscles as hard as fhoy
can, hold that tension as well as the tension in the feet; tense their’
thighs as hard ds they can, hold that as well as keeping the ‘16-51- part
of their body tensed. 'Then itanse their hipé, keep their legs tensed

all cver; tense their abdomen, hold it; tsnse their midriff, ho:].d it;
tense their lower back, hold and maintain this tension; tense their
hands, and hold; tense their forearms, hold; their upper arms, and

hold; tense thelr shoulders; now their entire body from ne:!: down

should be tensed as hard as it can. Then tense the left of the neck,

the back of the neck, the right of the neck, the throat, jaws, and head. .
The entire body is now in a state of considerable tension. This process, |
once the students have become famillar with it, takes about five seconds.
. The tension is peaked as hard as possibleﬂf.'or a second or" two and then

a wave of relaxation sturts down the body in reverse order. The head is
relaxed, but keeping the body from the neck down tensed, then the
shoulders relaxsd but‘keeping the bottom part of the body tensed, and
80 on until the entire body is relaxed. After a second or two, the

wave of tension starts up again and three cycles of this wave of

tension and relaxation are gone through. This whole pioceas takes about
15-20 secords once students are familiar with it,

There are three types of turtle exercises., The first turtle

exercise has been labelled by students the *ugly contest.” In this

first turtle exbrcisa the left of the throat is tensed, then the right
side of the throat, then the center part of the throat. These are all
tensed ssquentially as hard as possible. This is repeated throe times.
Ip fha process the students will make Moua grimaces and hence the



name "ugly contest.” This exsrcise takes five seconds.

The second part of the turtle exercise is that the neck and head
are dropped to the chest as relaxedly as possible. Then the neck is
tensed hard and pulled up under tension to a vertical position, and
then dropped down in a relaxed manner again. This dropping while
relaxed and pulling up under tension like a turtle pulling his head
into his shell is repeated three times., Thls process takes about ten
‘seconds once the students are familiar with it.

The third part of the turtle exercise also has the studant‘pre-
tending to be a turtle pulling his or her neck into the shell. A
moderate amount of tenslon is maintained in the neck while the student
rotates the neck first clockwise three times maintaining the tension,
and then three times counterclockwise yet maintaining the tension. Then
the neck is rotated oncs or twice in both directions without tension to
dissipate any muscular tension. This process also fakes 15-20 ssconds
once tha students are familiar with it.

Disgonal strelching is often called the "apple picking® or fruit
plcking exercise oy students. For this a person starts by stretching
his left haiid as high as_possible as if he or she were reaching to
pick an apple off a tree, and raising his or her right leg off the
floor to facilitate the stretching. The muscles diagonally used for
this exercise are tensed as tightly as possible. Then students relax
. briefly and repeat this, reaching the right arm ae high as possible to
pick a second apple off the tree. Again the dlagonal mscles used in
this phase of the exercise are tensed as hard as possible. 'fhis is
repeated three times in each directlon, and the whole exsrcise once
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students are familiar with it takes 10-15 seconds. Students vie with
each other for ﬁhat they are going to pick off the trees., After
students have h&ld enough of picking apples or peaches somebody gets the
brighth idea of l;icld.ng money off the tres; so it's a money tree. Oms
student waM ‘to pick carrots, so the cless that day picked earrots
off the tree, stretching as high as possible on the third go-around to
get the carrot at the very top of the tree.

For side bends th§ students stand erect and now move as far down
sideways as they can in the plane of body. The left hand will move
down to the person's left knee, slightly above, or below it for the -
more limber person. The right hand can be extended as desired up over
the top of the head as the head is also moved down on the left side as
far as possible. Then this repeated with maximal stretching down to the
right side. The entire exercise is repeated three times. Once ths
students are fnﬂ“iar with the exercise, it takes 15-20 seconds to
conplete, |

Deep breathing is done slowly to some suggested count such as four

seconds per phass, inhalation for four seconds, four seconds for holding
one's breath and another four seconds for exhaling. This count may be

extanded to 6-6-6 or even an 8-8-8 pattern as desired onoce ‘atudonts
become profioiqnt. This is an excellent exercise to conclude the .
physical exercise section and is a natural lead-in to the mind-calming
exercises., The breathing itself is done very deepiy. The students are
instructed to breatho in to the maxiwmum extent possible and to take in

a little bit more at the fullest extent. Similarly on exhaling, students
are asked to force all the air cut and then to exhale with a little

force to maks sure all air gets out. This exercise may take 20-30
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seconds.

About three to five mix;\xtes at the start‘ of each class gession
should be spent going over physical exercises as above. Not all of
thess exercises need be used in any particular class session; variety is
desirable. The instructor may wish to add other exercises that can be
done standing or sitting. Two excellent references for such physical
Yoga exercises are Devi (1968) and Taimni (1961).

2. Mind Calming, There are several typés of mind calming
exsrcises that can be used to quiet students! minds after they have
rolaxod physically. These are the watching one's breathing, the 1little
white cloud exercise or climbing a mountain. These are discussed in
detail below. |

The students may need to be shown the desirability of the
preliminary mnd-calming, Hers is a possible patter, "Calming your
mind is not easy to do at first. But you see iﬁ done on TV to get you
to 51t very still before a commercial. Are you relaxed befbre a
commercial comes on? (Pause) If you are excited or talking to some-‘
one do you remember the cqmercial?“

The white cloud exercise starts this way: "Imagine that you are
lying on your back on the grass on & warm summer day, and that you are
watching the clear blue sky without a single cloud in ~1; (pause). TYou
are lying there very comfortably, very relaxed, quite happy with your-
self (pause). You simply are enjoying the beauty of watching the clear,
beautiful, blﬁ'e.“s.iqr (pavse). As you are lying there completely relaxed,
enjoying yourself (pause) way off on the horizon ybu note a tiny white
cloud (pzuse). You are fascinated by the simple beauty of the small
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white cloud against the clear blue sky background (pause). The little
white cloud starts to move slowly towards you (pause). You are lying
there completely relaxed, very much at peace with yourself, watching
the 1ittle white cloud drift slowly toward you (pause). The little
white cloud drifts slowly toward you (pause). Completely relaxed and
at peace with yourself, you watch the little white cloud slouiy come
toward you (pause). You are enjoying thé beauty of the clear blue sky
and the tiny white cloud (pause). Finally the little white cloud comes
to a stop overhead (pause). Completely relaxsd, you ars enjoying this
beautiful scene (pauss). Yoﬁ are very relaxed, very much at home with
yourself, and simply enjgg%gg}&hgaggggyy of the 1little white cloud in
the blue sky (pause).‘ Now become the iiffié‘:%ite cloud. Project
yourself into it (pauée). You are the 1ittle white cloud, completely
diffused, puffy, relaxed, very much at home with yourself (pause), Now
you are completely relaxed, your mind is completely calm (pause), you
are pleasantly relaxed, ready to proceesd with the lesson (pause).”

This exercise takes approximately three to five mimutes, depending
on how much verbal material the instructor supplies, the number of
pauses and the speaking rate. At the end of this time, the students will
be very relaxed. It is easy to see which students if any, have not
followed you because thej wiil be restless. This exercise is character-
ized at the end by a very tranquil but alert mental state wherein
students are neither anxious nor sleepy.

Watching one's breathing is another mind-calming exeréisa that also
goes by the name %"Zen breathing.” As a preliminary for this exercisa,‘

students are requested to sit up in their chairs, put their feet flat on
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the floor, and rest their arms comfortably at their sides or in thelr
‘laps. They are going to be sitting still for five minutes sc they might
as well get comfortable to start with. These three simple rules go
with thils exercise: |

1. Watch your breathing. As you inhale, silently say, #in" to
yourself, and as you exhale, say "out” siiently to yourself. Do not
move your lips or mumble the words.

Zz. Don't control jour breathing, just watch it. If your breath-
ing wants to go fast, let it; if your breathing wants to go slow, let
it. The essence of this is simply to watch one's breathing rather thén
controlling it. |

3. When your attention wanders, gently bring your attention back
to watching your breathing. | '

The idea here is to recognize and ackrowledge the fact that people
will not be able to keep their attention focused on their breathing
for five mimites, and their attention will finally wander. However, the
emphasis is on gently bringing one's attention back, rather than getting
irritated, mad at oneself, cr frustrated that one has become distracted
from watching his or her breathing. This exercise typically takes five
mimites élthough it can be done for shorter periods of time once
students get f#miliar with it, and yet achieve the same results.

The mountain top sunrise is another mind-calming exercise.

Typical instructions for this experdience are as follows. '"Imagine
you are climbing a hill or mountain; you are near the top apd it is
just before dawn (pause). You are walking easily towards the top of

the mountain and enjoying the scenery. (Pause) You aro walking through
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a forest and about to come out to a clearing on top. (Pause) This is
beautiful scenery around you and a beautiful view is about t;%;nfold.
{Pause) You are walkihg along quite easily just about at tho:top_now.
quite relaxed and comfortable. (Pause) The davn is about to break on a
pretty daj. (Pause) Now you reach the top of the hill or mountain and
you see as you reach the top, the sun is just coming up. (Pause) You
look down and see the first rays of the sun hitting the valley. It is a‘
beautiful, peaceful sight before you. (Pause) Now at the top of the
mountain, you relax and enjoy yourself and really appreciate the
- beautiful view in front of you. (Pause) It;s a very calm, beautiful
scene; the sun is shining now brilliantly into the valley. (Pause)
Although much of the valley is yet in shadow, it is beautifully
illﬁminated. It is a very pretty scene. (Pause) Drink in the beauty
~of this scene. Enjoy it to the maximum., (Pause) Now get ready to
learn the material for today with this same calm, peaceful feeling.
(Pause )" |

This exercise takes three to five mirutes, and can be integrated
with peaceful background music very effectivelf. |

A variation of the above would be to use one's imagination to
visuﬁlize being at a beautiful lake setting or again a beautiful
pastoral ﬁoodsy scene can be imagined., Yet another type of alternative
would be to imagine a beautiful masterwork of art, painting, or sculpture.‘
Let the person fill in the details in his or her imagination as fhey
feel desirable.

3+ Early Pleasant learning Restimulation, The purpose of this

exercise is to restimulate or bring into the present the sensations,

32



28

feelings and abilities that students had much earlier in their lives
when assoclated with an early pleasant learning experience, This
restimilation or redintegration is a situation whereby a person now has
the perceptions of a long forgotten or half-forgotten previous situation.
Once these menbries are restimulated, the students are réquested to hang
onto these feelings and abilities, and learn their new ;néteml in the
same way. |

Typical instructions follow a Gestalt pattern (Perls et al, 1951).
By focusing first on the non-verbal ccmponents of ‘t‘.he pravious situation,
the verbal and cognitive aspects :of the same situation come flooding
back shortly. A sequence of instructions to do just this follows, "Pick
some oariy pleasant learning situation, some time in your life pre-
viously when you were learning something that you realized you liked and
you really enjoyed it. This may be as early as several years of age
vhen your mother was msading to you or it might be as recently as
reading your best liked fiction story only a year ago. Everybody got
one? (If nmot, wait.) Be back there again and find yourself enjoying
learning. Think about where you were., (Pause) Was anyone with you?
(Pausé) What was your attitude or how did yoﬁ feel about what you were
reading or learning? (Pause) Now take a look at yourself in this
learning situation and how your mouth and throat felt. (Pause) Recall
now how your stomach felt. (Pause) Recall how your whole body felt.
(Pause) Take a lock at how your head felt. (Pause) Now think about
the thoughts you were thinking, (Pause) Take a loék at the sager
feelings ﬁu had- about learning and reading. (Pause) Maximize that

feeling of beling eager to learn what was happening in the story, liking
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the resding., (Pause) Maximize that feeling, hang onto it, and learn
tﬁa material you are about to hear in exactly thov same way. Retain
that eagerness to learn and top memory skill.®

This exercise takes about three to five mimites. It can be .
shortened a 1ittle once students are familiar with their selected
learning situation.

Similar topics could be developed along the themes of any pleasant
situation about learning, regardless of topic, as long as it was |
pleasant and the student was learning. ﬁe idea is to develop a
i:ésitive attitude and a positive feeling toward‘ learning. Make sure
thé students know that at least once in their life learning was fun.

C. lesson Plans.

Each lesson is designed to give the student a comprehensive grasp
of a single theme. This is done in a varied, progressive style as
described below. . |

1, Objectives. There are two objectives for each lesson. First,
students are expected to be able to understand the oral and written
mferial presented to them, and they will be able to use this same
material, that is, modify, paraphrase it both dz;;}ly and in writing.

.The second objective is to motlvate the st\“ﬁént to want to learn
the materiai by presenting it in an integrated and interesting fashion.
For instance, what is more important to a student than his or her name?
‘In the fir‘st typical language session, students are given fake or
fictitious names and blographies and they practice ﬁsing these. Thus
the students are hool;ed at the very first on something that is very
important to them motivationally, their names.
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2. Style. The style in which the lessons are conducted also
‘varios. For example, in 1ea;ning a language, the first five lessons are
presented completely orally by Lozanov (1971) without anyvaccompaqying‘
uritten materials. The emphasis thus 1s initially on oral understandin5
and comprehension. It is with a great deal of ceremony that in the sixth
lesson the students are introduced to the written phase of the lessons.
They are given a text book with a flourish and a ceremony; their text-
book is wrapped with a bow around it, signifying its importance to‘ help
them learn from then on.

Other variations in style are possible, With the aid of loecal
participating merchants, it is possible for students 1earming to-speak
Spanish to spend an evening in a Spanish bar, where they have to 1nter-,w”
act with each other in Spanish, but they mist have to interact with
the bartender and other customers in Spanish, of course by prearrange-
ment. Latin American background music also facilitates thist Or, a
cooperating‘storeowner may stock his materials with Spanish labels and

 talk with the students as customers in Spanish. This again would serve
to drive home the importance'of being able to order food and (whatis
more important?) in Spanish.

"3, Unit content. The lessons of the basic language course are
organized with one general theme for each lesson that may run two-to-four
hours each but may be spread over sevaralbdgys. For instaﬁﬁé“the.first
lesson is organized around the theme of fictitious names and biographies
for the students. A student is given this name, the material 1s
presented to him or her in both the native and the target forelgn

1anguages‘in two presentations, active amd passive. Thus the first
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lesson 1s taken up entirely witﬁ th;o learning of names and biographies.
The second lesson could be on food with several variations or aspects
as discussed above. Then subsequent lessons could be on such overall
integratod topics as the classroom and learning, education; transportation,
éars. highways, buses, traffic; travelling , go:Lng to a motel, hotel,
using trains, airplanes, other modes of transportation; then tourism,
going to a tourist site in a city; visiting a farm;, learning names of
buildings, crops, equipment, tools; going to an industry, learning what
goes on in a factory for producing computers, radios or tires, the last
lesson of ten typlcally is the final class play or psychodi;;fa'.. Hexe
the studexits have to consider what they have leMd in previous lessons,
put it all together by writing a play, direct the play and take parts in
it to swmarize what they have learned in the course.

b, Misic List. Hers is a 1list of music records that we have used,

1. The Sounds of India. Performed by
Ravi Shankar, ‘
Columbia C1 2496.
2. Bach - The Goldberg Variations. Performed by
Martin Galling, Harpsichord.
~Monaural TV 4015.

3¢ Tchaikovsky -~ The Fairy's Kiss.
Columbia, ML 6203.

4. Stravinsky - The Rites of Spring. Performed by

Hubert Lows
CTI Records, CTI 6012.

5. Telemann - Fantaslas For Hﬁrpéichord.
No. 5 13 to 24 (French) Dover Publications.

HCR 5236.

6. Telemann - Fantasias For Harpsichord.
No. 25 to 36 (Italian) Dover Publications. -
HCR 5237. . S
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8.

9.

10.

12,

13.

The Classical Brazilian Guitar. Performed by
Maria lLivia, Sao Marco
Everett 3245,

Masters of the. French Baroque

Austrian Tonkuenstler Orchestra, Vienna.
Riedermaier Chamber Ensemble.

lee Schaenen, Conductor.

Musical Heritage Society Series

MHS 655.

George F. Handel, 4 Trio Sonatas.
Maxence: larriew Instrumental Ensemble
Musical Heritage Society Series,

MHS 65,

' Baroque Music for Duo Guitar.

Duo Company - Paolini.
TVS - 31*31&1.

"Bach Goldberg Variations. Performed by

Anthony Newman, Harpsichord.
Columbia, M 30538.

Brandenberg Concerti (complete). Bach
Violin Concerti (E Major)

Mainz Chamber Orchestra.

Gunther Kehr, Conductor.

SVBX- 567. ‘

The Golden Age of Baroque.
Alshire Records, 55094,
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PRESENTATION OF MATERTAL

g)\.)’:r\\ By r'f-c;" -SRI Sats I A9

The instructor originates and mintains a positive #uggestive
atmosphere about the students' expected learning. Negative comments
to derogate or run down t.he students! leaming ability are not tolerated
nor are they implied in the instructor’s spealdng nor by his mannerisms
at a non-vorbal‘ level. Instead it is pointgd out to students that
they have unconsciously curtailed their own learning abilities from the B
high learning abilities they once had in childhood to their current
"normal" levels. This positive expsctive atmosphere desuggests the
barriers that people have set on their learning skills and suggests
positively that they will learn this i "»rial better anmd nﬁm easily than
they have in the recenf. past.

The instructor typically reviews previous material and then
proceeds to present the new material twice. Tha first time the instructor
presents the material in a fascinating and artiastic fashion. He uses
dynamic, dramatic swings of intonation and emphasis from an occasional
shouting declanation to quiet whispering at times, but always authorita-
tively. There is a cﬁrtain rhythm or cadence for the educational
stimli. Students are requested to project themsslves into the material
and to perceive it in every way as completely as possible. The material
itself is an integrated lesson plan such as ordering neals in a reét-
aurant. For the second presentation the instructor simply repasats the
materisl quietly while the students 1isten passively but alortly and
focusing on both the accompanying msic and the verbal material. The
students are instructed to listen. to the mterial quietly and yet

e

relaxedly. They are also instructed vj.sually to re-enact the material

38



34

in their imagination as they hear it with their eyes closed.
A. Review. | ‘ o

The previous lesson material is reviewed in a different style
than originally presented in the previous session and may be dems in
soveral steps. For instance, on the first day students have been éiven
‘NOW names and biographies in the tafget language to be learned., During
this review session they have to talk actively with each other, giving‘
their names and backgrounds. The instructor also may simply review the

- main points of the previous day's lesson as a typlcal lecturer would
summarige his matsrial. Thé l;revlous situation may be repeated in
dialogue form or the students can make up short sketches or plays in
which the previous lesson's material is used in the same or new
situations. For this purpose students may have any written materials
from the previous lesson in front of them for use as necessary., Pért-
icularly nsar the start of the course students may need some printed
materials to use for their review in class., Anywhere from two fo four
or six students may take part in these sketches. At the end of the
course all students will have written a long play which summarizes their
material and in which all students will take part.

In general, rigld structural exerclses which have the student
repeat‘ material in a fixed fashion and meschanical, parrot-iike_ i'eﬁetition
of the words and sentences are excluded in this method. These are not
considered very inspiﬁng. and the learning process should be considered
an enthusiastic, creative process. The emotion 'is more important than
the exercises themselves.

An excellent question arises at this point in view of the pervasive,
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positive, suggestive atmosphere., How does the insﬁructor correct
errors? The answer is that they do correcf errors perhaps by suggesting
in a mild tone of voice the correct use of a classroom exnrcise;‘ Many
errors are simply lignored and glossed over;.thus the instructor may
utilize the correct material immediately in a different way. Thus the
student knows the correct way to say something but is not embarrassed
by having to say it aloud himself or by having his error pointed out to
him and the rest of the group. In addition the control quizzes catch
and control and correct student mistakes. These quizzes are corrected
or graded by the students themselwves, and\the teacher does not look at
these unless requested. So the students in genersal detect ana correct
their own errors as part of evaluating and verifying iheir progress.

B. Active Phase.

The instructor presents the new material to be learned in two
' ﬁhgges. first an active phase and then a passive phase. For the active
phase, the teacher‘presents“material which is of general interest to
the students in an enthusiasﬁic. dramatic style along with suggested
imagery and instructions to experiemnce the material maximally.

l. Dynamic Style of Teaching. For instance, the instructor may
say one word or sentence in a normal, but calm and aufhﬁritativa toﬁe
of voice. Then the next phase may be whispered and the next shouted in
a loud declarative tone of voice.

An example of this dynamic style is this. In Spanish class the
instructor would give this vocabulary sequence as follows, first in a
normal tone of voice, "Hijo (EE-hoh) - son - hijo.” The next language
triad after a pause w@uld be whispered softly but clearly, "Madre
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(MAH-dray) - mother - madre." “Then for the third member of this dynamic
trio, the instructor would say in & very loud voice, "Padre (PAH-dray) -
father - padre." | -

A conversational axample of this dynamic style follows. In
Spanish ciass, the instructor would present a triad first in a normal
voice. A triad is the grouping of three sentences tied together by a

thezatic thread, e.g.

Spanish | ‘ English
. 1. Buenos dias, Donu.cwlc:s. R Good morning, Don Carlos.
- 2, Buenos dias, iCémo le va? | Good morning, how are you?
3. Mny bien, greiéias. | ot . Very well, thank you.

The theme is "gresting,” and the content 1s useful in daily life,

with sense of irmediacy. |

| The teacher utters sentence #1 in a normal tons of voice, in a loud
declarative style, and in a whispering manner. Sentences #2 and 3
also receive the same presentation treatment,

The instructor during pauses in the triad should actively be
thinkdng (projecting) tim words or he may be whispering them in a
“contimiing fashion after he just finished the triad. Nevertheless, the
pause is sufficiently long to separate each triad from the next in both
the instructor's and the studeats' minds.

The instructor also varies his style im a second fashion. The
instructor presents the material rhythmically, but he can also vary the
rhythm or the rate of presentation. For instance he may speak slowly
and calmly as the occasion dictates, moderately appropriately, or he
may vary his pace of presenmtation so that it is hurried or fast, again
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keyed to the material itself. |
The third factor in dynamic presentation phase by the instructor

is that the :!nsfructor nay us§ many gestures or faclial expressions

pantomined to get across the idea he is trying to teach. The more

active and the more dramatic this is, the more likely'it is that tho

students will learn and retain the material for a long pericd of time,
2; Imagery and Association Instructions. The instructor may

provide ready-made images or ask students to make up images to assoociate
words and concepts., This is partioularly useful in 1eming‘9ew
vicabulary words, A very effective schems is the two step process
advocated by Atkinson (1975). Here the instructor first provides
studenfs with an accoustic link which sonds like the accented syllable
of a nmew word and second]y“pravides a visual image which is to be |
associated with thls accoustic link, This image in turn is ‘hen
_'as‘sociatod with the corresponding new word and its common language
synonym, its common naan:l.né. An ex: pple of this would be as follows,
Widdershins (WID - er - shins) - counterclockwise = widdershins."
The key word is ™widow" for the accented syllable "WID". Visualize in
your mind 2 widow dressed in black going round and round in counter-
clockwise circles weeping. The acoustic link in this case is the word
widow® which sounds like *wid", the accented syllable in the word,
widdershins, The sugge'stod viauﬂ image is the widow's goirg in counter-
clockwise circles. Being a widow is somvimt unusual, but the emp-.zis
visually is on the counterclockwise circling.

'For most successful retention, these key words and their associated
images need to be worked out ahead of time by the instructor.
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Instructions for students to make such associations by theisolvps a.i'e

i:,u:lto offective, but many times they will not be able spontanecusly to
conjure up a key word or image to ‘aasociato wlth the word to be
learne’. Thus it is better usually if the instructor suggosts the key
word and amociaﬁd image. Tho instructor should be careful to plck a
key word and visual laage that have a comaon meaning also to the
students rather than a unique or idiosyncratic meaning for the instructor
himself. Occazionally s student has his or her own style of making
ansoclative images; they should be encouragsed to continue to use their
own method rather than the instructer's, particularly if interferencs is
present. |

The uss of imagery and association instructions in language lesarnirg

is very well documented and is widely used (Day, 1971; Aiken, 1971).
Memory experts use slmilar imagery and associations to account for their
large memory. While this type of imagery or association 1; used some-
" tines sppropriately in the Lozanov method, the Lozanov method achisves

its learning effectiveness with many other techniques as woll.‘
Here is an example of this imagery used to remember people's

names. For instance if you met somsbody with the pame "Schuster," you
could do this. Distort the person's image so that you ses him with big
feet u«nd big choes. Then you plcture this person in your mind taking
‘his big shoes to a shoe mplm and say, "Mr. Schuster, £ix my shoes.®
3. Sencory Experiencing Instructions. Instructions to the
students to experisnce the material not only v.lsuxliy and auditorally,
but as fully as possible with all modalitles are important. Research
(Schuster, 1973) has documented that instructions to experience the
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‘material as fully as possible, to hear the words, to see them, to feel
them, to taste them, to experience them as fully as possible accounted
for superior learning of rare English words. Lozanov accordingly
wants students to be in a fully a.lert. perceptive state; the instructor
tries to stimulate all the stud;nts' senses, as many as possible.

Hera is an exam;ile of this type of instruction, '!Exporiehee the
words fully, ses them, hear them. Project yoursslf into the words, be
them, imagine them, taste them, feel them. Experience the words as
fully as you can." | ‘

C. Passive Concert-Like Phase.

Lozanov (1971) calls this "paoudo-concert passivity." This is a
state of mind similar to the one wherein the student would bo going to |
one of his or her favor:lto msic concert.a. expacting to be both
stimlated as well as pleasantly entertained by the forthcoming concert.
The students get themselves into this passive expoctant concert-like
state of mind prior to a second presentation of the materisl. The
instructor for this passive concert;liko phase speaks in a.normal
authoritative tone‘ of vqice and does not uSo his previous dynamic style
from the active phase. The didactic material for this repetition is’
synchronized with the students!? breathing and the material to be
pre3ented in turn is orchestrated with msic in the background. These
aspects are described below. Research by Bordon and Schuster (1975)
has demonstrated the advantages of using synchronized breathing and
msic this way. Refer to the Results section of this manual .

A xind calming exercise is given first for a few mimtes to have
the stﬁdents calm down their minds after the active presentation phasze
given by the instn;ctor previously. One of the previous exercises may
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be utilize‘d at this point such as watching one's breathing;

The teacher may approach the students this way for the initial
presentation, “Do you remember TV commercials and their music? (Pause)
There’s o.lways background msic, why? (Pausa) How many times do you

heai the name of the product in one commsrical? (Pause) How many times
do you hear that commerclial? ’(Pauso) We're going to use these same
commercial ideas here in class. We're going to go over today's}
mteriaJ. again in a different way, and with music, just liké the commercials,"”

1. Braathing Synchronized with Material. The instructor asks the
students to synchronize their breathing with his presentation of the
material. The instructor typically employs a 2-4-2 count for the
breathing. That is, the students inhale for a count of two, hold their
breath for a count of four while the instructor presents the material,
then the students exhale ”for a count of two, and the cycle repeaﬁs.

An example is, "Breathe in (1-2), Casa (kAH-sah) - .horuse - casal
(1-%), bre#the out (1=2)." o |

2. Material Orchestrated with Music, The instructor also orchest-
rates his material with the rhythm of background music. He paces his
delivery to fit the rhjthn of the music. Calm, soothing music is
selected that 1.; well known to the instructor. The instructor adapts
His presemtation rate to agree with the riytim of the misic. Music is
selected with a rhythm of about 60 beats psr minute or about one beat
per sscord. Typical music here could be a selecti.;n such as Bach's
Goldborg Variations or Ravelle's Pavans. Refer to the Music List under:
Lesson Plans for other possibilities. There are ye£ frequent pauses
in the presentation of the didactic material as the students must breathe.
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" During this phase, the students are requested to think of the images
and sensations that they had during the active phase. The students
~are réquestod to see again in their minds what the instructor was doing
and re-enact this material menfally but quietly.

3« Mind Calming, At the conclusion of this concert-like phase,
the students are requested to calm their minds again with one of the
previous techniqués such as watching om'; breathing. This leaves the
‘student'a mind calm and prevents immediate distractions such as the |
typical turmoil at thé and of the class from iunterfering with the
acquisition of the material just presented.

If students go to sleep for any of this piesentntion. students are‘ '

gently awakened., lLozanov dones not condone sleeping in class or feel
that sleep learning is possible. While a calm state of mind is essential,
a too-calm state such as sleeping is not tolerated. )
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IV. PRACTICE. ‘
Students practice on alternate days the material they have heard

previously in active and passive sessions. They may use alternate
sessions on the same day, Lozanov (1971) recommends a four hour session
on a given day altemating between active and passive sessions for each
lesson,

Accordingly every other day, a four hour chunk of time would be
spent practicing what had been hear& in the prior lesson of four h%ng_s.
This practice takes several forms, such as conversing about a natural
t-pic just covo:ed, presenting a final class play that Mzos
iu.rning, ungraded check-quizzes, and infrequent exams for the purpose
of grading. These are described below. |
A. Conversation Lab.

The students pair off'by twos or thress and carry on animated
discussions about the previous material. Soxietims these pre?entat:lons
are more than?thiu.‘latad as the students may tour a noted tourist
gite and then have to practice discussing it, using the sams words and
phrases ths tourist guide just uu&. Or the students may be requested
to go into a cooperating hotel and rent a room for the ennihg. of
courss for this they use their new ficticlous students' names and back-’
grounds. ﬁ'his comspords to a typlcal language leboratory for the most
part, but there are important differences as noted.

‘B, Psychodrama, ,
For the final class play, students have to make up a class play or

psychodrama. The students write all the action in the play themselves
and then take part: and put it on themselves. A typical thems for
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such a peychodrama would be the founding of the country. Students would
'h.n to take the parts of George wuhmgton. Ben h'anklin. John Adams,
and other uportlnt tunmiourioa at the Declaraticn of Indopondonoo.
Students have learned the backgrounds of these people and then take &
part that is consistent with the important dignitaries in the Declaration

of Independence.

- Ce Control Qn_izus.
These are rroqmnt quizzes given in altermate uaaim throughant.

the course that check the studnnt on how lnll he has boon progrouing.
These quirzzes are graded or socored by the student himself and npt seen,
unless asked, by th@inatmctor.‘ But these quisses also pmv:lda an
important learming slement. A stulent may be given oral questions which
" he has to answer orally, or he may be r.qm-.d“to write tho_aiiswrl‘to
the questions. This provides for some written skills, llthoug‘h the
enphusie in the Losanov method is on oral comprehension, understanding,
and usage. In tddit:!on. the student may have the questions presented to
him in writing with a written answer expscted. Several levels of
material organization may take place here. Thot is, students msy simply
be asked to»g:lin a translation of va foreign word or phriao. or the
students may be expected to give a synonym of the tzst word or phrase

in the target forelgn langusge. Then again the material may be & little
more complicated such as generating a writton answer to a presented half
of a dialogue. The student must generate a reply that is consistent
with the previcusly presented test information. Finally, the atudont
Bey be expectad to write a chort ossay on some important event or

site, such as the Washington Momument and its pol:lt:lcal significanoe. |
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D. Exanms,

The student is given several types of achievement exams (Bancroft,
1973). First, a test of about 100 words is given and these are to be
translated into the native langusge. Thers are no cognates, that is,
there are mo similar-sppearing roots to help the students with translating
these words. |

An ord dictation 1n the foreign lahguage next is givqn to be
translated by the student into his native I‘language”.f The teacher gives
the passage sentence by sentence with the student's writimg this down
in his native languagé. An attempt is made to cover all basic verb
tenses in this dictation.

Next, an anknown text passage is given and is to be translated
into the studsnt’s native langusge. At least 100 vocabulary words are
includsd. The studerts can look at the printsd text while they
translate.

Yhen the student answers ssveral questions in printed format in

the foreign language. Again the guestions cmr' most of the basic verb
tenses and range from siwple elemsntary questions which require several

sentences to answer in the foreign language. v

Finally several qusstions are given to the student while he or she
is in front of the class. The student may be asked to describe a
plicture in the foreign language, an.l.:e ap sentences in response to oral
guestions or carry on a dislogue with a second student.

49



45

| V. COMPLETE CLASSROOM EXAMPLES

A. Lecture-demonstration on the lozanovy method,
In all sincereity by the tine you walk out of here two hours from

"now, T hope you will have had one of the most creative learning
experiences that you ever had in your life. I'mwilling to bet right
now that you won't believe you can learn so easily. I know I didn't
wﬁen I started this research business several years ago. Nevertheless

' there are a mmber of techniques, psychological, mental, practical
things that you éan do to help people to learn. What I plan on doing

- today is tell yoﬁ about some of the revolutionary, very recent things
that are occurring in education that help people learn in such fantastio
ways as this. I happen to be a college professor at Jowa State University
in Ames, Iowa. I spend a lot of t:l.ne dning research in educational '
technology. Sovorn.l yaara ago I ﬁﬁght Spanish for one whole year at
ISU., Getting permission to teach Spanish in itself was no small feat;
it included two weeks'! arguing with the Spanish people, mostly to
convince them I knew what I was talking about, ’Easontially' the people
in the experimental Lozanov section learned Spanish about three times
faster than the students in the reguiar comparison seétiion. |

Mich more interesting, a friend of mine at Uof I this past sumer
taught Spanish twice with this special msthod. What he was trying to
do was to teach two years of Spn.ni’ah in two weeks, Now that's
approximately a 10 to 1: conprosaion.- What he was doing was compressing
a4 normal year-long course of Spanish, ones hour a day, fiva days a week
for sn entire ysar. He was trying to collapse thet into five days a
week, four hours a day, for two weeks, roughly a 10:1 speed-up. He
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was teaching Spanish about seven times faster than you or I learned
it. This starts to get very interesting!
| Go‘orge Lozanov, the man at 't;he University ofv Sofia, Bulgaria, the
brains behind this educational discovery, claims that you can teach
any school subject, not just foreign languages, from 5 to 50 times fast-
ei' than presently done. 'While we can't verify his claim of teaching
school subjects 50 times faster than normal, at leaﬁt I am goling to sit
hers and tell you we can‘ do it three to sewen times‘faster than the
normal or the conventional way of teaching. I'm sure you don't belleve
me when I say that. You \;111 by the time you get out of here. The
reason I say this, is that it took me somathing 1ike two years before I
was rendy to believe what I was soeing with my own eyns. I fiddlod
with this method for several years before I got nerve enough to teack
Spa.nish this vay. Im’ toach:lng Spanish this way three years ago, I
knew only about haJ.f of how to do it correctly. We found a few other
things since then about doing it better. I'm sure we don't have all the
answers yet. But we do know enough that we can do‘ Just what I said,
teach most school subjects mch faster than rormal for the same
achievement and the same comprshension.

And the kids love it! It's very interesting. I talked %o one of
the school teachers in Des Moines recently about the msthod. The
feaction of his eighth gradq scisnce class is generally very favorable,
We have approximately half a dozen teachers at this Junior High School
in Das Moines using th§ Lozanov method now. This school in Des Moinos
is located in one of thé poorer, low socio-economic districts, To
give you an indication of, the background of the neighborhood, this
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description I think is appropriate: When a pollice siren goes down thé
street there are & half of dozen kids in a class of 50 that look
ixemusly around, If there's a knoqk on the dcor and a policeman comes
in that door, three ld.ds go out the window., Every Qo often, kids don't
show up 1h class; "Where've you been?* "0Oh, I spent a couple days in
Jail." Thils 1is the neighborhood this school is in.

Well, this is interesting to show you the effect of the Lozanov
mothod on such kids. The other day my friend there, the eighth grade
sciexice teacher, had reprimanded a young man because he was bugging the
 girl next to him, hitting her and pestering her. Finally the teacher
said, ®Come on now, Joe, go out into the hall; the rest of us want to
‘learn, yon go on out ir ths hall.” Normally that would be a licenss
for the boy to cut, school for}f,he rest of the day, to cut classes, to
xisbehave, snd do all sorts of other interesting things rather than
going vback to class, Do you know what happened? That kid spent his
entire five mimutes outside of class like this: He had thes door open
and was peeking in so he wouldn't miss a word of what was gbing onin
classt |

I would like to do Several things here this afternoon. First, I'd
like to say a little on the subject of learning. That'll take me about
10-15 mimites. Then I'd like to glve you the entire Lozanov method,
with you people participating, That will take about an hour to go over
the gntire method, to let you people have a feel about what this
creative léaming method is all about. Then I'll be asking you to lesxn
Some rare English words, words you've probably never seen befors in

your life, and won't, unless you look them up in the unabridged
52 |
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dictlonary. Several years ago I didn't know what they meant myself. The
reason I'm doing this, is that I don't want words you people already
know. I'm going to show you how easy it is to learn these words. Then
there will be a time for discussion. Alright? That's what is going to
happen this afternoon.

Well, let me describe first what this method is, then I'll show
you how it applies in practice. 1I'n sure niost of yoﬁ know that you can
do some rather startling things with hypnosis, For instance, I could
hypnotize you and have you remember long-forgottsn things., If you're
hypnotized, you can do what is called age regression., Take you
hypnotically back to your fourth birthday, and you'll be able 'to tell
ma with perfect clarity what flavor the cake was, the color of the
frosting, how it tastod, how many poople were there. how you felt. what
the room was like, what color of carpet was on the floor. You'd be
able to tell me with essentially something approaching perfect memory,
‘what happened at the time of your ffourth birthday. The lLozanov method
achieves results like this, but without hypnosis. There is one
similarity. There is a lot of suggestion going on, but it ism't
hypnosis. Albbody is going to zap you and all of a sudden you've got a
- perfect memory. Thero'is a lot of suggestion, but them.are many other
things going on too. There!s a lot of fun, there's a lot of gano play-
ing, pretending to be & kid again learning, and exercises, both physical
and mental. As a matter of fact, the method itself can be broken down
into three phases, a preliminary phase for both the students and teacher,
" a presentation phase whers the material is goms over in certain rether
interesting and novel ways, and finsally @ practice phase where studsnts
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put into use the material they just heard. That is a quick description
of the method. |

At this point I would like to start in with some of the prapiratioias.
Ons of the important elements of this is what I have been attempting to
set up here so far if you have been listening and trying to-analyze
what I have been saying. You noticed I told you that by the time you
get out of here you will change your opinion on how well you learn, how
easily it's done, how easy it is to learn. You also noticed I said
that you probably don't believe ms and I?ﬁ sure -that you don't, Neverthe-
less I'm setting the stage for this. This suggestive positive atmosphere
means for one thing,‘that you don't.f.ell 2 kid he's dunib, you don't e-;rpn
imply that he's- stupid, or that he made a mistake, or that he can't
learn, that he's retarded. You don't do any‘of these things. You
support the kid in this learning. If he makes a mistake you don't label
hin as stupid to his face, as "Jim, that vas not a very bright thing to
do, that was a bad way to do it." You don't do this in the Lomanov
classroom. What happens instead is ‘that the instructor glosses.ovur
this error and Jim would get corréctod in passing, or he would corract
his own papers. But so doing isn't directly pbinting an accusing
finger at Jim and embarrassing him. There are f;'equont tests, but they
sre ungraded and I'll say more about those in a little bit,

Let's conti;mo with the prepresentation i:haae; ‘the suggestive
positive atnosf:hera 1s_om of the most critiéai olements, This is
difficult to do in practice. How do you be positive when:you've got
kids coming up in class where you would 1ike to take them and knock
their heads together? Well, you don't even think about knocking their
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heads together. What you do is inspire them with your own teaching,
your ovn manner, to want to learn. You remember the example I just gave
m about the kid that had to be reprimandsd and sent out of class as a
discipline problem., That is the way you handle the kid, with a positive
approach. You remember he wanted to keep on learning, he did not want
to be excluded from the fun. This is one of the effects of this per-
vasive positive atmosphere.

One of the hardest parts of teacher training to use this method is
being suggestively positive. How do you convert a teacher who is
stuck in the groove like me after 10-20 ysars of teaching? How do you
convert them? How do you get them out of this groove of being a
disciplinarian and correcting kids? How do you do it? It's not easy,
but it can be done, There are a mmber of techniques. The instructor
speaks with suthority. The kids are reminded of sometime in their life
when learning was fun and easy, what you call infantilizatlon. This is
a very interesting process, but there are other 'and different techniques
as well, | | ‘ |

In starting a language class, .Mmtﬂizationv as a game runs like
this, Everybody when they coms into ¢lass is given a fake name and a

PO S

fictious biography. Mr. Houston over here might turn out to be Mr,
Smith who wants to learn Spanish because he is going to South America
as an engineer for an oi" company next year. When you take part in all
this, you take part as Mr. Smith, If Mr. Smith makes a mistake, that's
not bad because that resally isn't me, Mr, Houston; it's Mr, Smith., This
is one of the ways of making the positive atmosphere, you make a game
out of it, At the same time you get rid of the embarrassment of that
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persoa’s nk:i.ng mistakes, If somsbody goofs, ii really isn't me, it's
somebody’ elss. Adults are quite concerned about makiug mistakes and
being embarrassed in front of their friends. They don't lik~ thiz.
They go to great lengths to avoid this. They will not take refreshor
courses because they don't want to appear foolish, or stupid, or dumb,
er ignorant in their own eyes. ‘l'bey dot't 1like that, Kids don't either,
In terus of preparation there are essentially three steps, physical

relaxation exercises, the mind-calming exercises and finally pleasant
learning recall, First, there ares a mumber of physically relaxing
exercises, I suspect that this is as good a time as any to show you
what these are. Since this is part of the workshop, put down your paper
bendovers, diagonal stretching, side bends and waves of tension-
relaxation.)

~ After the physical relaxation, there iz mind-calming., FPlease note
there 18 @ definits sequence here. Before & person can concentrate,
you have t¢ have your mind calm, you mind clear. Kids in school are
particularly worried about pulling the pigtails of the girl next to thenm,
and poking her in the ribs. If a girl, her typical worry is what sort
of date she is going to have tonight. Things like this are on their
minds, so before a person can learn, before they can concentrate, they
have to get their minds calm, clear their minds. Before a person is
willing to attend to his or her mental 1ife, such as concentrating on a
lesson, the person has tc relax physically, Now you people should be
as limp as rag dolls, relaxed physically. That's the reason behind the

sequence.
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Mind calming exsrcises, well, let's iry it. Wiggle yourself into
your seat at this point. Get yoursel? comfortable. Put both of your
feet on the floor. Get comfortable because you are going to be sitting
quistly and sitting still for five mimutes. If you have to wiggle or
change position because you have a cramp or something, please do so,
but do so quietly and then go back to sitting still. Wiggie ‘yourulf
into your seat and close your eyes.

Imagine now, if you will, that you are walking up a hill or
mountain just befors sunriss, It's 2 clear, beautiful sky. The sun is
about ready to come up, and you are walking up this hill to the top of
the mountain, very relaxed, calm, eager, and you are waiting for the
sﬁnrise. You've besn walking through woods and ths trees are on both
sldes of ycu. And now you are just about to the top of the hill. Very
relaxed, sagar. ’Nmr the sun is finally coming up, and now it is day. A
very beautiful situvation. The sun is just peeiing over the hill., It is
an extremely beautiful scene. TYou are very relaxed. - The sun is now
causing long shadows in the valley. But even thsn it is very boantifui.,
It is a dramatic situation. You are very relaxed and very comfortable,
wvary much at peace with yourself, very calm., Very calm,

Open your eyes. Listen to me. Isn't that a nice experisnce? The
mind-calming part of this then, a8 you have just seen, is a way to get
yimr mind off all other n:it-picld.ng things that are bugging you, so
that you can calm down and concentrate on learning.

| Now the last part of the preparation has to do with what's called
%early pleasant learning restimlation.” I'll take you thfough this,
too. Again I'l1l ask you to experience this. ﬁastimulation is an
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cp?&o;osfing psychological technique where you got people to romnber

| by tho back door. Icn comontrato on a person's body sonutions and

' foolings' a parson can rononbor these oasily If you remonber a

‘ ploasant sitution for 1nstanco. 1t's very easy to remember how you folt,
what you were doing, whoro you were. And once a peraon starts mmenbor
ing a situation th:ls way, thon the rest of the memory starts ﬂooding
back automatieally. The techniqno horo is to rocns on the way the
person foels and the porson's thoughts. Have you ever had the experisnce
of trying to remsmber a person's name and after un 'wh;iio it jus£ Jumped
up in your mind? Well, this is a way of facilitating that process.

Alright, enough said sbout it, let's do it. I'd liks to have you

close your eyes again, This time I ask you to piok‘ some pleasant sarly
learning experience. Now it could be as recently as the best novel
you read within the last year where you were so absorbod in reading it
that you couldn't put it down, you were so eager to learn how the story
came out. Or this learning experience could be very early, amd
preferably, the earlier the better. This is why I'm taking this much
trouble to explain it. The earlier the better: most people have
extremsly good memories when they were kids. For instance, it would be
mdce if yoﬁ could pick your mother or somebody's reading you a bodf.im
story. What I'm trying to do is to get your memory restimilated about
sometime when learning was fun, you enjoyed-it and your memory was tops.
For instance, suppose your mother was reading you the atory of Goldi-
locks and the Three Bears. You want to catch that eager feeling to learn

" to know how the story turned out. Once your mother read you tho story
of Gold:llocks and the Three Bears, from then on you knew how the story
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turned‘ out. You didn't have to go back and read 1t fo:i*} that purpose,
You might reread it and enjoy it, but not to know how the story came
out.

Have you all picked some instahce in ydur 1life when learning waf"s
fun? Everybody got some instance, the earlier the better. Tt could
be as recent as a year ago, or back as far in your life as you can to
some instance hopefully in childhood. Alright, everybody got some
situatién? Close your eyes. Recall where you were. Use your imagina-
tion if you have to. If you have to, put in something that appears
logical on the basis of what you remember aboui this situation. Whom
were you with? How did you feel about the situation? Take a iook at
how your mouth and throat felt. What sort of thoughts were you
thinking? Take a look at the way your stomach felt. Then see about
your hands and feet. Then take a look at your thoughts again. What
were you thinking? Were there any sounds in the background? Was
~ somebody -talking, playing inu#ic? Now take a look at your emotions,
your attitude. Now then, hang onto that eagerness to learn and lmowing
that you had a t?p memory skill; open your eyes and listen again.

That is the third part of the preliminary preparations. Normally
at this point you would go directly on to the materlial to be learned.
At this point, however, I would like to read to you some of the things
Edgar Cayce (ARE, 1970) had to say about learning and memory. Dr.
George Lozanov has been developing this method at the University of
Sofia, Bulgarla in Europe for the last 20 years. As you may know,
Bdgar Cayce was this country's most famous lay psycholqgist. Peofale

were always asking him questions for advice. What I want to do here
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is to take a 1ook in some detail at his answers to questions about
learning. FPeople would ask him, "What atout my memory? What about my
ability to remember or concentrate?® The answers fit right in with
what George lozanov has said. . ‘
For instance, someons would ask Bigar Cayce, "What do I do for my
loss of memory?” What did Cayce say? "You need to bring an individual B
awareness back int§ your mind. You stimmlate the sensory nerves
between shoulders, nsck, and head by massage.” Remember just a few
mimtes ago when we spent a minute or so working on tnrtlcQ exercises?
‘ That's one way to do it. | |
Anotaer person asked, "What's affecting my zemory?® Cayce sadd,
"Weil it's th§ vibrations' not being in harmony betwec: the sensory
nervous s¥stem and the somatic narvous systeme You should train your
xenoTy by constant usage just before going tp-sloep.*‘ Thia is simiiar
to the mind calming sxercise we just went through, ths mountain-top
sunrise, typical of the way you foel Just before you go to sleep.
- Cayus vant on o say, "th set to ramember and repeat this vhen you
- ewake, ®
Another person asked him, "What's causing my inahility to remsmber?®
Cayce replied, "You need to balance the mantal and active portions of
the physical bndy. 3Iou have to coordimate and 'harmmz'; the activities,”
This again is what we're doing with tie physical Polization exarcises
and the mind-czlming exercises. Be relaxed, feel your body coordinated
and harmonizsd.
Anothar person askad him, "Why is it hard for me to remsmber

names?” Part of Cayce’s answer was, "The energy in your nerves was
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being exhausted, You're working too hard at-it." One of the emphases
in the lozanov method is that learning is easy. As a matter of fact,

a lady, Dr. Jans Bancroft (1975) at the University of Ontario in Canada
calls this whole business, "Learning without Stress." o

Another person asked Cayce, "How do I strengthen my memory?" He
sald, "Reduce your high nsrvous tenslon. Massage the areas that are
tense along your spine and coordinate the activities of your mental
and spiritual bodies." Very interesting, I hope you are beginning
to see the pattern.

Here's a boy who was rebelling and his parents asked Caycé, "Why
is our son rebelling against school?  Are we too strict with him?" Here's
Cayce's answer, "From incoordination of the body and suggestions to the
same, the bedy has comé 4to be rebellious and his mind forgets." Then
Cayce went on to say this key statement, "When people foz;gelat:,‘ their
inner consclousness has rebelled and they prepare to forget."

"Yow do you improve your memory?" was again another question.

Csyce covnselled, "Yoﬁ have to guide and direct the person. You don't
cordemni." Remeber what- Lozanov saild? You don't tell a person he's
stupld, you don’t even infer that he is, you don't behave 1like that in.‘
the classroom. You have this pervasive, positive, suggestive atmosphe:w
that learning is easy, it is fun, and that people will do much better
at it than they have in anything else they have done previously.

"How can I impljove my memory?" yet another person asked Cayue.

He admonished, "Betler coordination. Concerted effort of body, mind
and purpose. You have to be able to coordinate the physical and mental.
Take a text book, read it, then go cver it in ym.r mind, your
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consciousness. Then put it aside and mull 6var its possible application.“
What do you mean by mulling it over? You think about it. Notice I

have broken the lozanov method into parts. There are preliminary,
presentation ard practice parts. The practice part in the Lozanov

method is very much its application. |

Yot again Cayce was asked, "How do I improve my memory power and
concentration?” Cayce responded, "Lose yourself in what you are doing."
When we went through the mouﬁtaintop exerclse, you got your mind off all
the rest of your problems. You lose yourself; you prepare to learn.

"What should be done to overcome an unsatisfactory memory?" Cayce
responded, "Well, use your mind creativeiy and concertedly, and you'll
find that youz:-iuemory imprqves. You also have to apply this and you
have to want to remember, instead of wanfing to forget." Yet again,
"Why is it difficult for me to reme;nbér?" Cayce replied, "It is
because you have trained yourself to forget."

All of us here in this room have gone through the public school
system, some even the universities and cclleges. We have coms as a
result to adopt for ourselves a level of learning that is normal for
us. Yet what is normal for us, our present level of learning ability,
is »mu‘ch, ruch less than is possible. Agaih I say, you'll see this
before you leave here this afternoon.

' Hefe's another question to Cayce that I think is interesting, "what
causes sleepiness and lack of memory when I read?" Cayce's answer:
"Toxic for¢es, poisons in the body. The flow of the lymph decreases in
éo:xcentration; this causes drowsiness and this terminates the mind
~activities." wWhat about all these exercises we did? What they do
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do among other things is to cause the lymph to flow back and be
recirculated by f.he heart. Very interesting.

"What 1s the cause of the blank feeling that comes over me and
the‘cor'responding inability to concentrate?" Cayce stated, "Pressure
of gastric forces and polsons in your body." He added, "Massage along
the ‘spine and especlially the cervical vertebrae whiéh are right hers in
your neck, and the third and fourth dorsal vertebrae which are Jjust
ibove your shoulder blades. Then meditate. Meditative forces are a
big help. Spiritual vita'lization of your system can ralse these forces
cé:nsiderably." Cayce went on, "Relax fully, especlally the head and
neck. Exercise these during reading. Read, la.y aside, meditate, and
ponder how you apply what you just fead." Here's a final direct
quote from him, "The clean, healthy ‘boc‘ly makes for a betﬁer igﬂwalling
of a healthy keen mind so that the spirit may manifest better.® The
st#tements I just read for you come from an excerpt of the Edgar Cayce
readirzs ‘1n the circulating file on Thought, Concentration and Memory
(ARE, 1970). |

The next part of the lozanov method has to do with the actunal
presentation of the material. The material 1s presented twice. The
first presentation phase is called the active presentat.ion phase. The
instructor is active, not the kids. The kids are sitting there passively,
lapping it up. The instructor is very active in a mumber of ways. For
instance, he can vary the tone of his voice in some rather interesting
‘ways. At times he may be tall{ing in a normal tone ofn voice, at other
times he may be shouting or whispering. As an example, suppose you were
teaching Spanish: you would be presenting vocabulary words in triads.
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Let's just do it; "Hijo - son - hijo." The word *hijo* (FE-hoh) msans
"son"., Shouting, "'Padr‘o - father - padre.” You get this sort of
dramatic change. If the kids have been asleep, they wake up sudderly
and they come back to their lesson. Other times the instructor will be
using all sorts of gestures and i:antonims. The instructor can also
vary his presentation such as a very slow suggestive level where he is
going elong point by point, taking trouble to emphasize things. Other
times he may go along wildly because he has a lot of things to cover
before the class is over and wants to get them all said. So there are
. lots.of things that go on in what is called the active presantation |
phase. | |
As part of this demonstration-lecture, vaa been telling yfm what's
happening and why. Now I'm going to ask you to learn some rare English
words. I'm going to pass out two lists of twenty-five words. I want
you to taks one 1list from each, so you have a total of fifty words.
I'1l be very surprised if you've sver seen any of these words before.
They are all in the unabridged dictionary. Everybody take a set.
Aright, in the active phase, what are the students doing? Well,
they have prepared themselves in the preliminary phase by‘ physical
rmaxation. wind calming and the early pleasant learning rastimlation.
During the active presentation, the s*tudents are requested to use
imagery. I'll be giving you some word images to go along with this in
a little bit. I want you to go along with my suggested images and
visualize these things in your mind as I say ‘thon. Beyond that I want
you to put yourself into this, so that when I'm giving you the image
I want you to see that imege, I want you to be that image, I want you to

smell it, to taste it, to experiencs it everyway possible: you got that?
64
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Now we are going to go through theses words and I want you to do just
that. I want you to go along with the suggested images. I want you
actively to do the mental gymmastics in your mind, In additlon, I want
you to experience the words as fully and completely as you can. By the
way there will be a quiz or a chéck on this, but have no conern about
this because it will be ungraded; yoﬁ are going to score it yourself.
Don't get uptight. Anybody got any questions?

First pick up the 1ist with the word *babracot® on the top. What
I want you to do again is to review this early plsasant learning
experience. So wiggle yourself into your seat, get comfortable again
ft‘:r- a mimtes, put your feet on the floor, hamds in your lap. Go back
over this early pleasant learning eiperionce one moroe time, just so you
know how it feels. Take this same early learning experience; think
again where you were; whom you were with. Take a look at what your
breathing was doing; what were the thoughts in your mind; how did you
feel; were there any sounds in the room; how did your stomach feel, your
feet, your hands; how were your emotions; how were your thoughts. Alright,
maximize that feeling of your esagerness to learn, hang oxi to it, and
that top leafning sicill; open your eyes. We bara going to go through
these 1lists. Now remember, go along with my suggested visual images and
really feel this image I'm suggesting. Alright, here we go, Everybody
got the 1ist? |

Babracof. - rack or grate. Picture a baby in a cot in A rack by
the fireplace. Babracot. | " |

Solander - map case. Visualize an explorer looking around at the
lard with & map and putting the map away. Solander.

Q . . 65
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Mackle - & blurred print. A mackwel fish flopping all over the
paper blurring it so you can't read it. <Mackle.

Kelbuck - a wholo chesse. A buck deer eating a whole blg cheese
all by himself, -{elbuck,

Rimpled - wrinkled. A person rinpling and wrinking up up his
forehead, -Rimpled.

Lutose - mudlike. Two boys ludicronsly throwing mad at each other,
having fun, -Lutose.

Daforcs - withhold by force. Dee police force says, “"You can't
have it." <Deforce.

Tocher - dowry. A father touching his daughter at her wedding
with a gold dollar, -Tocher, |

(This contimed for 50 such words.)

In the active phase the instructor is wsiively involved in present-
ing the material in a dramatic way., I think you would all agree for
those 50 words you just went through, that tha instructor was doing
something much diffsrent than you've probably ever szeen in your class-
TooH, |

The instructar goes iﬁ;.to‘the passivé stage in a nﬁ.ld, yet authori-

| tative, tone of wvoice. We'll repeat thess words for a second time in
Just a few minutes. During this stage the students are requested to
sit quietly and to re-enact in their mind's eye how the instructor went

~

« , Ty
through the words. You are to re-enact the images that I asked you all

to make., This second time through the 1ist I'm not going to give you
that image, but I want you to re-enact it, to see it again, to feel it

again in your mind"s eye.
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We're also going to repest the list with a variation, with music in the
background. I'm going to pace my presentation with the musie, A4lso
I'm going to auk you to s‘ynclironiza your braathigxg with what I'm saying.
I'11 give you the same words all over #gain. i'll saj .the rare word,
ifs common synonym and repeat the rars word. While I do this I want you
to hold your breath. So after I get through with this trlad, these
thres words, exhalc your air, breathe back in, and you should be back
with me for the next triad again holding S'our breath. Music will be
playing. You can listan to the nmsic‘ifk you wish, but really pay
attention to what I'm saying. You can kind of split your attention
betwsen the msic and what I'm saying. Alright? You've all got that?
let’s practice the breathing right now. Everybody taice a deep
breath, hold it, "hijo - son - hijo", emrybody.bfeathe out, Inhale,
hold it, "padre - father - padre", exhale. Breathe back in, hold it,
"madre - mother - madre," exhale. Got that? Do you have the idea? So
to repeat, while I'm talking this time, hold your breath, Two things
I want you to do are, while I am talking hold your breath.and review
the word images. Then I'll pause for an equal length of tinie. during
which you are supposed to exhale, inhale again and get ready to hold
.yonr breath. Airight? This will be a 44 count: two counts for inhale,
4 counts to hold your breath, two counts to e:.chale and another two to
inhale again. The second thing I want you to do is to go back over
these wvisual images I have suggested to you. Just go back to what you
woere doing in your imagination to recreate that image. I won't give you
the image this time but you think about it. Alright? Those two things
I want you to do, hold your breath and review images while I talk; Any
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To repeat, you hold your breath i‘or a count of four while _I say
the word; you exhale for a count of twoax‘sd you inhale ‘for‘a‘ oonnt of
two. Start with inhalation, inhale 1,2; hold your breath for 1,2,3,4,
while T say the words; exhale 1,2; that's a total of eight counts,
Half of it's spent holding yonr breath while I'm talking. One quarter
is spent inhaling and the reuining quarter is oxhaling aftsr I get
through talking, Okay?

Alright, get settled in yonr zests. Think l:ov xach fun it is to
learn. Remembor o> rgecall a ploaunt carly learning ox'poriomo. |
Rammber how fu:n it was, how easy it ms. how much fun, Hang on to ths
feeling now as we go through this 1ist again. Inh&lo. Hold,; 1 023,44
Exhale. Inhale - hold your broath for four - oxh&lo. Reviow the

images. ‘
Gemot - legislature - gemot. (The 1ist of 50 words was ropeatad
cairly in this fashion with steady baokgi'onnd nusic.)

Now a few words on material organization. Tho mtorinl that you
Just went through was carofnlly organized. I vory carofully picked
these rare words and cormon cognates for you, and in addition. I hnd a
prepared image for you. I spent a lot of time working this upe I |
didn’t do it in jnst five minutes or an hour. it took me awhilo. Con-
slder a typical classroom sltuation for instance; | the matorial would bo
organized around one of everybody's favorite themes, food. 1Isn't that
something to talk about? Certainly! All these lessons a.ro orgmizad
around different, but central, themes. So when it comes to food,
alright, what are the names of foods, peas, can-ots. potatoes, meats,
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- all these things. How do you order them? What do you do in a restaurant,
you talk about foods, you sit down at a table, you order; there'!s a
waitress at your table. You are going out, you sperd money, it's being
transacted: 1t's all around a centrsl theme food. The orgamization is
one of the keys to this little deal.

The last Lozanov phase is practice. Students in tho practlce
stace then are going to have to practice the material they have just
gons over. Typlcally, this is done in alternate sessions. Now you are
in the second day. Ignore what happered just now, ‘that's yesterday.
This is now tomofrow for you, practice. The students have to make
dialogues, they write plays, they write down things, they have to use
the words just learned. This is tomorrow. Please don't write on the
word sheets I paisqd out to you. What I want you to do at this point is
to break up into two's. In the next ten mimutes use every one of those
50 words in a ns#xﬂngful sentence, Okay, let's get started. (Ten

minutes f’armnated practice followed.)
Okayk:"'\‘:};ﬁ%;s ten minutes. That was fun, wasn't it? Flease pess
in the word lists. let's see };;u many of these rars words you know.
I'.m going to pass out two sheets of paper with the 50 words iu a different
order. Write the common meaning for each rare word. (The :.i*{s were
distributed and about five mimtes allowed for writing.)

Well, I see everybody has stopped writing. Fine. Iet's see how
well you did, Correct your own papers by ma.rking‘ in the margin or
writing with a different coior pen or pencil. (The fifty words were
‘glven for the last time along with their common meanings.)

Let's see how well you did. Count up how many ymu got right.
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(Pause). | Anybody get less than five?! (One or two hands go up.)
Between six and 107 (A few hands.) Between 11 and 15?7 (Some hands
up.) Between 16 and 201 (?anse.) 21 to 257 (Pauso.). 26 to 307
(Pause.) A to 351 (Pause.) 36 to 407 (Pause,) 40 to 457 (Pause. )
4 to 501 (Pause.)

Well, a typical score appears to be 25 out of 50 rare words you
never saw before. How about that! That's very good! And one (of 22)
got all 50 right. Excellent! ’

Thers 1s a snowball effect in the lozanov approach. Today you
got 50% right, tomorrow you would get ?75%. By the next dny ﬁbst of you
would bo getting 90% right consistently. But even today you did very
well, much better than expected. Right? Good! Thanks for your
attention, that's all for today.

B. Ninth grade science lecture.

This lecture period started with five mimtes of mild physical
exsrcises, such as diagonal stretching, etc. mtlv a2 mind-calming exercise.
The le‘cturo material which follows was accompaniéd by background music.

Now your body is relaxed =nd your mind is calm. Return to that day,
you were very young, and you learned something you were excited ibout.
Maybe it was the day you learned to ride your tdcyule or you learned
ﬁbout Halloween or Santa Claus or the toofh fairy. Think about that day‘
for a while. Can you revwsmber where You were? What rocw ware you int
= = = Can you recall who was there sharing that excitement with you? -

- - Can you remember the name of the person or feacher s%:md.ngyoﬁ, help-
ing you? - - - How did you feel? - - - Put that feeling in your hands.
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%‘burn there right now. Think about how your hands felt that day, - = =
Lot that :‘seling sproad up your arms, - - - Let that feeling go to the
top of your head, - - - Spread clear down to the soles of your feet.

- - - How did your stomach feel that day? Remesber our stomach shows our
excitement most of all, - - - What were the thoughts end attitudes you
hed as & child when you were eager and exolted about learning, They
helped you remember all these years, - - = They'll help you just as muach
today. Your mind is just as good a miad yet. Thank you. (The backe-
ground msic stopped here.)
" May I ask you to t#.ke out a plece of paper for us and write ten
1ittle questions and answers. You write the answrs, I have the
questions hers. ‘

Tim, tske zut a piece of paper. Tim, where's yuur percil? Al
he's got i his arm. What am I going to do with his amm?

Bob, aro you ready?

I'm going to ask ten Jitt)s questions, right?

Rutember the other day ws tallied about the symbols, the abbreviations
for the elzments. +What was the sobreviation of the svmbol for hydrogen?
How ¢5 we sz ‘hydrogen® 1» abbreviated or symbslic form? Hydrogen.
Therm was a shorteut, shorthind way of writing hydiogen. T forsov, did
you? | |

Let's go on to :_E.hh wext one then. What's the symbol cr abbravistion
for exygan? oh boi! ~ You wouldn't a;s.\f. another ons of thsm, would you?
What's the symbol or abbreviation for carbon?

I'vs asked three, hydrogen, oxygen, and carbuu. How do we

abbreviate them? How do we symbolizo them sc¢ = don'i have to spell
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them?
How do we writs "water® iu this slass? We said water could be

symbolized by asming thbso symbole, how? How do we write the represontation
for water synbolically? SHov du we symbolize that? Thei's zumber four. °
| Okay, number five then. Ws were just talking aboat a rule or
expienation that explaina why’ molecules move., What was the ::sce that
was given to thlis formalissd name for tixo rule about molecules and their
movement, and vhat ruies are included im this rule? What was the name
wo gave to ‘the explanation ef the motion of molecules. Did I erase
‘it off the board? I gusss I erased it. Son of a gun, What was tho name
e were just talking about the last several days? I didn't ask you to
explain it now. When you see the name in the book I vant you ¢o
understand what the author is talld.ug about. When you see this name it
is supposed to mean motiocn of molecules. We're suppossd to explain
these things to you, but we can't show you because the molecules are
invisible. |

Hey, how about mmber six. Somebody asked me the cther day about
air. I said air is not a molecule, I can't use it. I said air was an
oxgnple of something else. Air was an example of sona other kind of
thing, not a molecule. Wnat was it an example of?
| What's something you like then? Alright, let's go to spelling
words, then. We're all such good spellers in here. How do you spell
the word "liquid®? mmd-r |

How do you spell "celsius®? A kind of temperature scale we're
talking about. You know it, Jim? Beautiful! We 11 heve some new
words for you next week, Jim! Okay? You want to see them ahead of
time, or you want to just wait and come on into class? Okay, you're
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‘ ‘going to = yas, honey, you go ahead. But the rest of us are going to
be spelling the word “thermal”, that's a fancy way to say heat. That
should bs mumber nine, right? Now I looked at the list we had the
other day, and I decided I was going to pick the hardest word in it,
and the longest one. And the kids all laughed at me. The longest word
was "temperature”. And they said, "We know how to spell temperature
alroady."' S0 I guess I was wrong. Don't tell me how.

Okaj, anybody got anw‘ questions over the ten I've alrendy asked?
Ons was hydrogen, oxygen and carbon. The the names for water in the
symbolic form. After that, the name for the explanation for the motion
of molecules. Then, wnat's "air® an eianple of? If it's not a molecnle,
what 1s 1t7 Then spell "liquid®, spell "celsius®, spell "thermal', and
spell lastly "temperature®. Any cuestions.

Out of euriousity, let's zo basi and see how you did. Nmbei' one, |
for the symbol of hyirogen, I hawve "hi"e "H", The sywbci I have fer
oxygen, "0", The symbol I haws for carbon is ’i?'»‘; ¥hat do we say is
the symbol for water, then? "H;0", What was tho nome? The name was
the "mclecular kinstic theory". That's too long;?: Oh no, 20, no, 3oma
books call it the "molecular theory", and scae call it the Mcinetio
theory", My book calls it the "molecular kinstic thecry®. And I had
all three of those voﬁis in the spelling list, didn't I? What!s ai=?
It is a mixture of gases. It i3 an example of a mixture "ecause it is
more than one gas mixed together. It is mixed togetaar. Gas shculd
mean just one kind of element, not a n:!xturo.l How to spell "ligquidn?
L-l-q-u-i-d. How do you spell "celsius"? C.e-l-S-i~ti=3. "Thermal®?
T-h-g-r-m-a-l, And lastly then, "temperature”? MTeg-R-[«@=r=f=t-u-r'=s.

-3
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How maxyy got all ten right? Anyiedy gst all ton vright? How many
got aﬂ.m oight, thent There's & coupa.a of pooplo. How many got oight
‘rig 1t? Look ot all them hands come up! Okay, seven should do most of
us. Seven or better, shonld be better t!u.n kalf of the class, That's
not good. Somebody else ia dragging up a few more over there. Six?
~ angbody want to brag about six} Anybody want to brag thoygot them a12
wrong? lomnie? I guess I'll have to have a long talk with you. Bob,
You run around and plck up the papsrs while I talk \d.th Lonnle.
Lonrle, you haven't been here, dude. Nine weeks of school are over,
‘and this 15 the second time you've been to class. And you're late
today. MNow I have to give you a card, with your grade on it, next
Friday, do you understand that? Well, I haven't get anmy work from you,
80 I have u problem. Now. do you understand these things we do at tha
beginning of class? Do you have any questions over those? Jim was
Just saying he'd better come to school, He can't lolr% these things
if he's not here. Now I use Jin for ny example becsuse you know Jim,

Jim, can you learn when you sit hers ard do the things we say?
Yeah! There's a chance, you sse, when you're here. I don't imecw what
you're expecting out of school, Lonnie, but not bedng here, yeu’re not
gotting it. ‘ | ‘ |

Now let me tell a story to Jim and Lonnie, folks, and T want the
rest of you to hear, A story. You don’t want to hear my story?

Girls, girls! Now Lonnie, I want you to imagine something. You're
going to go to the grocery store. I want you to visualize yourself
going grocery shopping. You have a cart, you gov_dm.m the first row,
What do yeu pick up? Some fresh fruit, what kind of fruit do you like?
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Pat 1t in your cart. Do you want some milk, put it in your caite Do
you want some hamburger, put it in, Steak? Would you go dp and down
the aisles and pick out all the things you like to eat: some cake,
some 1ce cream, put it in the caét,', _ Now you have your basket full, -
right? Pull of goodies. You're ready to go to the check-out counter.
You're at the check-out counter now in your imagination: set your
groceries up; the check-out clerk punches it on the cash registar, the
bill comns up to $40. You lay the money down. You get your recoipt.
There's your groceries all sacked up in the basket. Now imagine your=-
solf turning and valdng out of the grocery store and leaving all the
groceries thers. You just paid for all the things you vanted and you
leave them there. And you try to walk away. That im't mmart, is 1t?

Lornie, somebody is peying for our supermarket shopping here in
school. Now maybe you don't understard how good the stuff .:‘ls in this
ncan® called physical science. Maybe you never sampled our kind of
cake called "Engliah". and somébody is paying. You're valking away
from the scpermarket school leaving behind all the goodies. Likcl’uJil
says hes, "I ¢an do it." He's showing that he has learned something
this year. Very important. You wouldn't leave your grocery sacks at
the mpemrkét. I don't think it's smart for you to do it here either.
So if you'll excuse me, I'm going to take that attitnrle. You are
buying and paying for - goodies. And you let them go.

Now the only regrettable thing I see is fhere is no prorision for
you ever to come by this grocery store again. You only get to go
through this "grocery store™ school once. If you don't get the goodies

while you are here, you are going to go to another grocery store which
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has another bunch Qf goodies, which requires you to have these goodies,
so you will just end up compounding the problem. The same is true with
- grade school. Now, not too many teachers want to go back and Spqll
"eat" for you, do they? |
Your school is all paid for. Tell me, I want you to understand
how I look at things. Yﬁu only come here once. Now some kids get
held back one year, maybe they get to go back through, but I don't think
they get to go through the same way the second time. Now anybody got any
questibnsz The example I used to use for the kids in high school was
going to the movies. We didn't have so much money back then. You go
up and pay for two tickets to go to the movies and then throw the
tickets down and walk away. Well, that's the way soms people approach
school. Jim, the way you're approaching school, ybu'd think school
was for fooling around. That's not what school is about. When you're
not here pushing, "Teacher, answer this question for me; think on this
thing, teacher; give me an explanation; let me read another book; give
me another idea," sou're wasting time and money. Somebody is paying
for your school. The cost for each one of you per school year is about
one thousand dollars., Somebody is paying $1000.} The tax payers are
~- .doing that. Hey, dude, nobody is ever going to pay for it again for
Yyou. You kids see that. That's the end of my example, okay?
We want to try to do a number of things again this morning. I
was talking to you the other day about the kinetic molecular theory. I
want to make sure we have the piéturé and models of atoms in our mind,
and that the atoms may join together. What do they make when the;r join
together? They make a molecule. Who was in the molecule? I forgat.
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Who was in the molecule? Didn't they make a molecule? Laurie!?

Delanal They're both mot here. Both my molecules are gons. What do

I do now? Alright, we made a molecule, right? And our hig point was
that they're always in motion. We talked to you about the temperature.

' Did I get into the discussion of gas with you? Did we make that chart
on the board? We sald what? Water is one of the molecules we were
talking sbout, right? Water is a solid when it is 0° Centigrade or
Coelsius, and it's a gas when you get it to 100°; in between it's a
liquide As the temperature goes up, the speed went up, right? I said
the temperature and speed weré related and this gives a good explanation
of why things melt, why things boil and turn into a gas. The speed goes
upe. ‘

There's a point I think I missed the other day, and I want to make
sure I've said i%, We're talking about molecules' mving now, ard
explaining temperature and gases and liquids and so forth. They're
moving, we're speeding them up or slowing them down. Would it be possible
ever to get them to be absciutely stationary, still, stop them? We're
thinking and vicualizing a moving moleculs now, Laurie and I and
Deslana, woul =~ . évvsr be possiblé for us to stop? "Ihe sclentists have
contemplate:: this one and they came up with an explanation. Yes, Yes,
it could stop. It would stop at a temperature on the Celsius scale at
a minus 2?3°. There is absolutely no motion at this time. And guess
what they call that temperature - the absolute motionless temperature
and they made a temperature scale of it. They called it the Absolute
Temperature scale and 0 (zero) was here, 273° matches zero on the

Celsius scale. Up here they have to have boiling at 373°, These are

77



73

the two temperature scalos we're going to see and use. In the bqok
M'n ses "sbsolute” jump out at you once in a while. In rddity, have
wo over got down to absolute 0° temperature? Have we ever got all the
motion stopped? No. We've got close, clear down to less than a hslf of ..
a degree, clear down to less than 272° fbolow tero. On a Fahrenheit
scale that's close to 500° below zero. How long would you last if it
was 500° below zero? Not too long. That's awful cold. The air in this
room would have turned into a solid., What are you going to breathe?
There's going to be no gases. Tammy - Would I do a thing 1ike that to
you? ' |

Did T talk about absoluts zero and sbsolute motionless tﬁe other
day, the last day we were here? Wednesday? I don't think so. Did I
talk about it? We froze molecules only, but we said frozen water still
did what? It still moved; somehow there's still some motion in it. The
tape, the chair; you're a solid, right? You ave made up of moleculss.
Are you moving right now? Yes, if you are not this cold, 273° below -
zero Celsius. But you and I don't fesl this motion, do we? Tt's yerv,
very small or slight and as I say, most of us say, "I'm not moving,
the molecules in my finger aren't moving.® Of course not. We're
talking about motions so small that under normal conditions we can't feel
” them, or see thom. or talk about them. We all agree and this is also
what the books say and this is what I think.

I don't want you coming in here and saying, "Mr. Gritton, you never
saw 1t." I admit it, "Mr, Gritton, ymx nswer saw a molecule.” I admit
this, But from other avidence, we boliove in the existence of atoxss,
From other evidence we believe that atoms are put together to make
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molecules. From other evidence these invisible things move. I don't
have any way to show you these invisible things. No human has ever
seen them. I could make drawings on the blackboard, I ocould show you
motion pictures. We could maks a model with Laurle and me. Didn't
you fellows halp ms to be water noloculos? We froze and moved olmr.
We talked about motion. Would you rather have it yourselves or rather
have it on £ilm? To me it doesn't make any difference. Do we agree
that this is the basis your teacher is talking about, this is the basis
your book has? ‘You have to agree with it? No, but when you talk to
ms, or read the book or listen to atm you need to lmow what
scientists are saying. Background, right? Our book does this in only
two or three pages. I'll take a 1ittle more time with you than the
book does and make sure we agree. | |

Temperature - two scales. Notice I didn't include the Farenheit
temperature scale. If I asked you how hot it was in this room, you'd
probably tell me 65 or 70° Farenheit. We don't use this scale here
because it's on its way out; it is old-fashionsd. It's worn out - bye-
bye. If you're young, ymi're going to live tomorrow, you're going to
live next year, you're going to live thq next 50 years; the Celsius

scale will be the major temperature scale in your life. That's all

I was going to talk about. _ .

So let's talk about the absolute temperature scale. We won't
do much to it. A1l ‘\m have to do is take our Celsius temporaturA and
change it to this one, we subtract 273° for each mumber. So if we want
to change, all we have to do is remember 273° and add or subtract it.

Ons other point, I want to make sure that I've said is this. This
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T said was a theory, a possible explanation - mlocuiea' mving. It
implies certain things, For .Sllplo,‘: if things increass ‘tho:lr' tolp-
erature, they move faster, they get bigger. And vice nrbn',: ir thihga

| got colder, they stop moving as such, tﬁoy contract. That's a pretty
good statemsnt. It fits in with the theory just right. Things move
faster, they tzke more space, they gbt. bigger. As things g@t colder
tha)y stop moving as such, they get smaller. As things gdt ndlor.‘ they
eontuct, another necessary statement. As water gets colder it turns |
into dce. | |

Ir iutor turned into ice and got smaller in site, water-ice cubes
would sink to the bottom of the glass. Anybody ever see an ice cube
sink to the bottom of the glass? mt happens to that ioce cube? When
you put an ice cube in a glass otwpop. where is it, on the bottom? Not
unless something 1s on top to hold it down, Tammy. But what is the top
ice cube doing? Holding the bottom two down. What do ice cubes dot
They float. This is another way of saying they got bigger and they
didn't go according to my rules about getting smaller as they got
colder., If ice cubes float, ‘my theory is wrong. |
Here 1s an example where my theory is wrong. I know ioe cubes _

float; you know ice cubas float. My theory says ice cubes should sink,
Something is wrong. Either the ice cube doesn't know what the world is

- dolng or we don't., To tell you the truth, I don't think the ice cube
does any thinking, It's part of nature. I think we're the ones doing
the thinidng and I think we got a bad theory., I think it's got some
flaws in it, It explains an awful lot of things n:}.gely for us. Seolids,
liquids, gases, expansion, cont‘racti.on. why highways buckle in the summer
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time, why you shiver and shake in tﬁe winter time because yon'recold.
Sure, it explains a lot of real nice things for us, but did I say it
was perfect? The point 1is, no, it is not. We're walting for one of
you; you're going to be the walking genius, right? You're going to be
the man who is going to do it for us, we're waiting for you to come.
along and be the genius and say, "Hey, i"va got a néw idea stuck in my

head and I'm going to show you why ice cubes float.” ‘

Well, ice cubes float, but why do ice cubes float? We can go
into quite a long bdisucssion. Maybe you could find the fault, find
the error why we're wrong in our theory.
C. College first year Spanish lecture.

This lecture was taped well after the course had started and
students were famiiiar with the half-Spanish. half-English style of the
jnstructor (RBB). This material to follow comprised n;lch of the review

phase of a lozanov-style classroom. While the class eession was three

hours in length, only the review phase material 1s presentod here. The
passive phase used background music and breathing Asynchronized with
material being presented agaizi. The practice phase had students playing
charades in Spanish, source of much laughter.

"Any of you need to do-any exerclses before we get started?
Stretching? Okay." |

Rumble, rumble, rustle, rustle. Stomp, click. Mumble, mamble.
(Exercises. in progress.) | ’

Today let's ﬁemorize "los costumbres de saludos. Costumbres de
saludos.” This is no more and no less than ths interaction between

people vhen they meet. "Manera formal, manera informal® and with 2
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flev‘er.‘ Okey?“ '-Flairor of character- "como s§1 Juan", as if you were a

person who 18 actually the recipient of respect. You were in Mexico :

once, what heppens when two people meet?. There is a ps'ychological

diatance. there is gentileza" kindness. and there is that facility

that goes on, the kind ef uoil® that exists between people when they

. meet, Do you have a feel for it? .
"Don! Don Juan. Don Cristobal, Don Gabriei! It's Don, Don.‘ Don

] Ra.mon. Don Diego, éCono esta?“ There's no counter-part in English. It

_means more than 4, 8 S0 English is not going to be sufficient to get a

e

.f.‘eel for it. You have to go to Spanish. And it is the way in which

itt's said, how it comee ‘across. The respect that is shown in the
interaction between two people of equal - power. or even unequal social
status. One may be young. one may be older; ' they my be two ma.rried
people, or two single people who are there by reason of responsibility
or money. That's the general characteristic, framework of the gensral
feeling. So, why don't we get into how you say 1t, how it comes out.

' How would you say it? How each one of ybu would say it. showing
that respect that you are showing, experiencing the feeling of awe, and
the feeling of respect for the person with vhom you are talking? A
feeling as if you are the one who's being referred to as "Don Juan",
or Gabriel or Cristobal or Dofia. "Dofia.™ Dofia Ana, Dofia Maria,

There ro two of you invelved. And very, very, very often in an
interaction between people when they first meet, people who know each
other, there is chit-chat. 'conversaeiones ninutas. In going into a
"conversecion mimita®" it can be the household the boyfriend, wife,
girlfriend amigo, amiga, whatever is news: it could be school,
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vhatever. Bits and pieces of one's 1life are exposed in the initial
conversation., We!ll find this kind of intertwined,

Those of you who are going to Mexico gill run into this, those of
you who have been to Mexico or a Latin American country, or exposed to a
Latino country, in the United States, abroad, anywhere, will have either
experienced this or will have no:ticed, felt something of ar < T |
current., This is the kind of thing ﬁa‘azv"a talking about kare, whsn
two people meet. It can also occur in meetings of moc: than two
individuals. .

But it's a feel; it's a transaction that's very much ingrained in
Cultura latina. Buemnos dias, Don Iuis, JComo estd Usted?

"Bueros dias, Don Jorge, muy bien, gracias. ¢Como estd su familia?®

There you go, "Como estd la familia? |

*“Todos estamos de bien de salud, gracias. dY por su casa, como
estan? ‘ |

"odos estin bien, gracias, dComo estd su sposa?

"Estd muy bien, gracilas.

"saludos a ella., Saludos a ella.”

Remember this word, "gentileza, gentileze.® What 1s being done
here is exacting the intent, the weaning of th#t word, "gentileza’,
It's a feeling of kindness between penple wl;o are not exactly familiar
with one another b“t._“‘.’e known to one another in an exchange with that |
kind of familiarity in greetings. It is how it is done; that is

‘gentileza.

Iet's run through emotionally and verbally within ourselves this

same thing, as well as do the other material. Let's do many of these,

ey
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experisncing them, not jusi rzading them. Okay? "BUENOS DIAS, DON LUIs,
dCOMO ESTA TD.?

"Buenos dias, Don Luis, dcomo esti Ud.? (Students &pathg).

"Buenos dias, Jorge. t .- 5iz 1y gracias,

"Buenos dias, Jorge. I.. - an, graclias. (Students)

"dComo estd la familia?

#dCAmo 9std la familia? (‘Students)

1Tedos estamos bien de salud, gracias,

"Todos estamos bien de #alud. gracias,

"Y por m’é'asa, dComo estan?

"Y por su casa, JComo estin?

"Todos estan bien, gracias.

"fodos estan bien, gracias,

niComo estd Ud., Don Juan?

miComo esti Yd,, Don Juan?

"My bien, JY Ud.?

"Muy blen, &Y Ud.?

“Blen, gracias.

"Bien, gracias,

"iComo es5td su espota?

uiCcmo estd su esposa?

"Estamos blen, gracilas,

"Estamos bien, gracias,

nsaludos a ella.

nSaludos a ella.

"Seflor Sosa, now. dComo estd Serior Sosa?

(04
-
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_ %iCimo esti Sefior Sosa?

Ah, here's another kind of feeling. Here's another kind of
fueling, "Ah jComo estd Sefior Sosa?l {Cémo estd Sesor Sosal?" _
Apparently the man is appreciated, respected. Somehow the speaker wants
to impress that person. "dComo esta Sefior Sosa?® ILet's try it. ndCouo |
estd Sefor Sosal" | | |

"iComo estd Sefor Sosa?

"Bien, gracias. ACSmo ‘estd Ud.1

"Bien, gracias. dComo estd Ud.?

"Excelenta, graclas.

nExcelente, gri-Las.

ndComo le trata la vida?

ndComo le trata la vida?

"Bastante bien, dy & Ud.?

"Bastante biern.wis:y a Ud.?

th, here is an elusive answer, vBastante bien. Bastante bien”
conld either be, "I'm saring 'Bastante bien' because I really den't
want to reveal how I'm really feeling." Or it could actually be
"Bascante blen," very good. "Bastante bien. dY a Ud.?

"Excelentamonte, de verdad.

"Excelentaments, de verdad.

And here is the double emphasis, "Excelentamente, de verdad.
Buenas tar>ss, Dofia Cirmen.

"Buenas tardes, Doha Carmen.

"Buenas tardes, Don Fernando, dCéma esta?

"Buenas tardes, Don Fernand.., dComo estd?

"May bien, dy Ud.? |
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"May bien, 4y Ud.?

nBien., dComo ewiin por su casa?

"Bien. dCémo estén por su casa?

"Todos bien, gracias, éY por 1# suya?

#"Todes bien, gracias, oY por la suya?

"Bien de salud_. gracias,

"Bien do salud, g;raciés.

Notice how the amphasis is on health, Health is something that you
mention time and time again, in that kind of interaction, In a fermal
greeting interacticn, that!s part of the chit.chat that vou'll xan .~ !..
B Como esta® "Muy bien, gracias.” The thing iz *:a% when you can Nwi.a
interactions from afar, whensver you hawe tis opportunity, watch it.
Watch what happens, ho: people interact lu that type of eittzaiion.

In two out of three you'll probably find that weather, hsalith, and tt;o
family are either mentioned in that order, or first someio: in the
c§m‘yrsation. Okay? And it's always wovsn intc the sinversatior,

Now they may go 7n to se=atiiing else, but it'x V*ad oif £ stevtihis
point., It's an‘icé-bmaker. "Buénas noches, Dozt joayuin,"

"Buenas noches, dComo le va, Don José?" Lishen, iiste . "usnas
noches, ‘Don Joaquin." "Buenas noches.‘ dComo le va, Don Josei" Tio
equals, two equals., "May bien, gracias.‘ dY ud. " ‘.

tJat Considerando el ¢puto de vida, bien.”

#iHa, si? me alegro mucho,"

n;ichas graéias." Now hsre are two people who ara ajfjpmnfi.y squal
to one &nother in social ét&tﬁa"' :aybe monsy. How they'rs addressing one

another implies that, Th§ wry they are tzlking to one amother, it conveys
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that.

Listen again, '?BIIENAS NOCHES, DON JCAQUIN.

“BUENAS NOCHES, dCOMO LE VA, DOK JOSET

MUY BIEN, GRACIAS, 4Y UD.?

MCONSIDERANDO TANTO DE VIDA, BIEN.

®dHA, SI? ESO ME ALEGRA MICHO.

MICHAS GRACTAS.- ESPERO QUE .JDOS ESTEN BIEN.* Notice that kind
of roughnass, or toﬁghneas or the exchange. It's like, "Let's get it
over ‘with quick, as soor as possible.” There's a dertain ‘ﬁ.msSe‘, about
it. Maybe it's boing cenveyed now, maybo it's not. Bat it exists. It
is there. When you experience or watch a conversation like this one
with someons, perhaps ysu'll notice. Here, let's go through it together,
"Buenas noches, Don Joaquin,. '

"Busnas noches, Don Joajuin,

"Buenas noches, (C5®s le va, Don Jose?

"Buenas noches, JCémo le va, Don Josi?

"Muy bien, gracias. dY Ud.?

"Muy bien, graclas. é! Ud.?

"Considerando el costo de vida, bien.

#Considerando el costo de vida, 'bien.

'&Ia. si? me alegra mucho."

",,-Hé, s1? me alegra mucho."

"Mzchas gracias. Espero qus todo esté bien.®

"Michas gracias. Espero que todo ests bien."

"As we're going along, try to process and store these tidiits of

situational phraseology, okay? Because these are something you can use,
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given a situation that you can recognize in your own head as being
famillar. Now you may find yourself in real, actual situations which we
can create here, providing that we have paople who are from a Spanish
background, which va mxurget. But the 1ldea or the feeling or the
general atmosphere ic what is important here when you're going through
the rituals. You t.erﬂ to recall things that have happened to you before
or things you have learned. | Now, there may be a number of situational
rituals that you may go through and-at those times thess very eloquent
sltuations can have this phraseology used in them."

"It's funny, cause a friend of mine who spent a lot of time in the
“Southwest, meeting a lot of Maxican reople, he seems to have picked up
this particular style. I noticed that when he came back, that it goes
along with a real firm handshake an;l a real positlive, masculine,
affirmative way of relating teo people. As if, 'I know exadtly what I'm
doing and I expect you to know exactly what you're doing,'+

“Precisely, precisely." '

"There's almost a hardness undewneath it: I think that's the £irst
thing that [ noticed.” |

"You're put on the carpet, yes, pmeisely. And T st411 h#va that."

"That's pretty extrems." ‘

You may not be interestsd in that yet; it goes against the grain
a little. But at the same time, it's a set of tranzactions that occur
between people, it's very ussful, it's very good to know anmd be able to.
be eloquent in that particular style, alf.hough it may not be your style."

"It also seems to be a very' old style, isn'¢ it1®

"Alright, yes, there a;e changes in style in Amarica, teco. But the
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last to change, absolutely, are the people. And the customs., And yet
it can also be very -« = 1et."s discover the other side of it as well."

"Chiva,." _ |

"Yeah, 'chivo'., Llet's go on. 'Buenas noches, Dona Marfa.!' 'Hola,
écémo te va, Don Juan?' !'Bien, muy bilen, dY Ud.7' ‘Muy bien, gracias.
dComo estdn su gente? 'dComo estdn su gente?' Hey, notice this. Now
it's being referrsd %o as 'your people'., This person's probably asking
about his family, 'su gente'. 'dComo estdn su gente?' 'Bien, gracias.
éY su familia?' 'Todos en buenz salud, gracias. Todos en busna salud.'

"'Buenas tardes, 4Cémo esti?’ 'Bien, gracias, dY Ud.?' Ah, notlce
the change in mood here, 'Asf, asi, y no mzﬁ:.' Remember this answer when
you're feeling kind of blah. This can be another cop~out answer. Réally,
it can be used as a cop-out. Not o réalli reveal, and yet reveal
nonverbally. Okay? You'i'e sending out vibrations and you're sending
nonverhal commnication that you're not really up to par. 'Asi, asi, y
20 min.' Can you try that; try it.”

“as8%, asi, y no mac.”

“Ray, what sort of connotation does 'su gente’ have?”

"Your people', it could be your family.,"

"It seems to be kind of fumﬁ to be asking, 'How are your psople?'®

"Ckay, now you have to remember another thing. In Latin America
you'll very likely run into an extended family, or a variation thereof,
Likewise, in Latino society, here in the U.S. you'll also find that. So
‘whenever two peviile of different familles meet, it is likely that
individual A knows half of the family or the relatives of individual B.
So 1t would be impolite for ir“ividual A not to ask about this series of
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people here that are related to individual B because individual B will
probnbly say to them, 'Individual A didn't ask about you when I saw him,!

Seriously, there 1s a reason for this or a rationale, whether valid or

nndergtandable in our own culture or not.  There are reasons why guestions,
seemingly stupid, are asked. 1dComo estd su gente? dComo 9st5 la
familia?' There is a reason behind this, and generally the reason is
because 1t's a social amenity. And éet. itvservas a purpose. It’s a
double-edged message, On the one hand it's meeting a demand; on the
other it can also reaily mean 'I want to.know how your familiares are,
because I happen to know your sister. And I waniitélknow how she is.!
"let's take the next sectlon and éollow it through. Here is chit-

chat for you. let's make it between Pancho and Juan. !'Buenos dias
Juan, dComo esta?' 'Buenos dias..Pancho. miy bien gracias.! !JComo

msta la familia?' !Todos estin en buena salud.' 'Ah, eso me alegra
mucho.! Ana, novel response, 'Eso me alegra micho, eso me alegra mucho.
Y por su casa, 4Como esti?! Todos bien. Y mi esposa trabaja ahora.!
Apparently it's hard times, herdship. It's a4 relative situation: there's
food on the table.‘ Now, 'Mi esposa trataja ahora.' 'j|Que bueno! Es
duro conseguir trabajo. (Conseguir - gs%, conseguir.) Es &uro conseguir
trabajo.!' 'Eso es tan clerto por ahsra. Iso es tan clerto., ¥so es ta.:
ciarto por ahora,' 'Si, la vida est{ un poco dura.! 'Y Ud., dQue hace
ahcra? Y Ud., éQué hace por ahora, Don Juan?' !Estoy a la universidad.'
dHa, si?, iqué interesantst 1. intsresante!! iQue interesants! Pancho
here is saying to Don Juzn, !'Go on, toll me wois about it. Qué

interesante!' Juan just jumps in hook, 1ine and sinker. What are they
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talking about? 'Trab;.jo para la universidad ahora.' 14517 Todos les
dias?' Leading question again, 'dSi? Interested, 140.817 ,Ensena todos
los dias?' 1'5{, dos horas por dia.! 4Dénde trabaja su esposa ahora?'
'Pues ella trabaja para el decano. 'Ah, ella trabaja para el decano.'
ipparently she's working at the university someplace, for th9 déan.

dHa, 817' He notices it,'dHa, si?

"Okay. Aqui, esta’es Gracielita. Ah, Gracielita! TIt's not
Graciela anymore, it's Graclelita. Ap'parently Juan remembered, he ldmws
Pancho's daughter. And thgre's some kind of affection on Juan's part
for his daughter. Now it's not necessarily that Juan is interested in
her in a boyfriend-girlfriend type of thing. It's probably a fatherly
type of situation, where he's saying, 'Gracielité.i indicating that he
knew her when small. Now Gracielita may be z full grown weman, tmt it's
alwayfs Gracielita. You know it's like ycur parants‘. They élwe.yg kind
of look at you as being a young buck. They can't seem to get used to the
idea that ycu're growing up, likewige here. ‘*Graclelita® is indicating
just that. 'Gracielitg.' Or Juancita, Panchito, Gabrielito, Ramoncito.
%waﬂmmwmm“amejmmmmm.kum.mmer
way of dealing with reality, B | |

nt@la estudia en el conservatorio.' JQué estd estudiando ella?
'Pues le gusta el piamd.' 'Ah, sf, recuerdo. Siempre le gusta.' ‘si,
y ahora es una buena pianista, una buena pianista.'

"Buenos dias. dComo te va? BUENOS DIAS. JCOMO TE VA? (Whispered:)

Buenos dias. JComo te va?

“Eien, gracias, dY Ud.? BIEN, GRACIAS, i¥ UD.?  (Whispered:)

Bien, gracias, dY Ud.? |

91



87

"Excelente, gracias. Digame, dqué noticias tienes de sus hijaa?
DIGAHE.‘éQUE NOTICIAS TIENES DE SUS HIJAS? (Whispered:) Digame, Jqué
noticias tienes de sus hijas?

"Pues Mona, Mona termins su master's en psicologia. P ES MONA
TERMINO SU MAs'rm's EN PSICOLOGIA. (Whispered:) Pues Mona *erminf ==
master's en psicologfa. |

"iQus bueno! Y Juanita? QUE BUENO! dY JUANITA? (Whispe:w. ;,
Qué bueno, dY Juanita? |

"Juanita sngresé a medicina. JUANITA ENGRESO A MEDICINA. (Whiépé*ed:)
Juanita engresé 2 medicina. | :

"Hey! This is a show and tell, and you'vs zot a very prouﬂ father
who's showing off. And notice the closing, notice the way whoevsr is
playing into this is just feeding, Just_saying the right thing. And the
strokes are almost measured. It's just the same thing as here. There's
a cértain flﬁidity here, except that among young people, let's sa& the
younger gensration has similar transactions."

"Well, we have our own ways."

"Yes, but thwey're not the same ones."

"They're more political, and reinforcement-.paced rather than this
personal relations jazz. Plus, I think our gerneration is less interested
ir what you did today, than what you're thi;king today,"

"Right."

"Thaere's a lot of reinforcamént."

"Well, let's run through these. BUENOS DIAS. dcom TE V7"

“Buenos diss. - dComo te va?"

"BIEN GRACIAS. JY UD 7"
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"Blen gracias. éY od, "

" EXCELENTE! GRACIAS,."

n EXCELENTE! Gracia‘s."

"DIGAME, dQUE NOTICIAS TIENES DE SUS HIJAS?"

"ngame, dQué noticias tienss de sus hijasf" :

"PUES MONA TERMINO SU MASTER'S EN PSICOLOGiA.“

"Puss Mona termirx? su Master's en psicologia."”

"iQUE BUENO! &Y JUANITA?"

niQué bueno! dY Juanita?”

“JUANTTA ENGRESO A MEDICINA,"

"Juanita epgresS a medicina."

- WFELICIDADES, GRACIAS,."

“Felicidades, graclas."

NGRACIAS. ESTAMOS MUY CONTENTOS."

nGracias. Estamos muy contentos."

TWell, let's go to the inférmal for contrast hgre. let's show
contrast. HOLA! [HOLA! 4QUE TAL? 4COMO TE VA? HOLA, dCOMD TE VA?
Try it." |

"Hola, dQué tai? dCémo te va?"

"HOLA, dQUE TAL? 4COMO TE VA?T"

"Hola, dQué tal? dCémo te va?"

nJQUE TAL? JCOMO TE VA?T"

- "iQué tal? {Cémo te va?"

BIEN. JCOMO TE VA?"

"Bien. 4Cém: te vat"

NBASTANTE TIEN, GRACIAS. dY POR TU CASA?"
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"Bastante bien, gfacias. éY por tu casa?"
"ESTAMOS BIRN, GRAGTIAS. 4Y TU VIDA?"
“Estam05151en. grasias. QY tu wida?®
"FENOMRNO. MR PASA MUY BIRN."
"Fendmeno. Me pasa miy bien."

"ME ALSGRO MUCHO. FRLICIDADRS."

"Me alegro mucho. -Felicidades."
"MUY. GRACIAS. ERES MUY SIMPATICO."
"Muy graciasz, TEres muy simpatico."
"DE NADA."

"De nada."

" ME ALEGRO."

"™Me alegro."

"Mz ALWGRO MUCHO."

"Me alegro mucho."

"04, GRACIAS UNA VRZ MAS."

"0Oh, Gracias una vez mis."
"SALUDOS . "

"SALUDOS, "

"When you're about to leave.soreonse, inétead of saying good-bye, you
‘can say !'Saludos.i"

"Saludos."

"Like for example, some of you will be leaving tonight. Try this
among yourselves. Instead of saying 'Adids', you can say 'Adi6s', but
you can also say 'Saludos'. 'Saludoc' implies greetings to somebédy
else. As for example, two pedple's saying good-tye, 'Adios, saludos.'

Immediately you're going to assume that this person is saying greetings
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to this person's family, 1Saludos, ! or 'Saludos por su casa' or 'Saludos

a su gente.' Very, very important. Remember that,

Okay,

"Okay, who wants to play out the informal? Anybody want to tiy?
Juan, anybody else? Ybah.ﬁ

WHola, dQue tal?"

"Bien, dComo te va?"

"Bagtante bien, gracias. éY por tu casa?"
"Bien, gracias. 4Y tu vida?"

"Fendmemo. Mo pasa muy bien."

"Me alegra muchisimo. Felicidades."
iGracias."

"De nada. Tu lo mereces."

“éMbrezco?"

"Moreces mucho. Tu lo mareces.”

nGracias una vez mas."

"Saludos."

"Ay, viejo, 4Cémo te va?"

"That's the next onel"

"Aha! This one takes an entirely different response. Now we're

potting into another area of familiarity. Ay, VIRJO, dCoMD TE VA? AL

PELO Y CON GANAS. Al;pelo Y ‘con ganas. There's no way in hell that you

can translate this difﬁctly. ,'lAl pelo?' You know what 'al pelo! means?"

"he hair??
“Right. Y con ganas. with a lot of desires."
nTs it sort of like, 'How are you?' iPeachy.!?"

"Yeah, 'Peachy', how do you translate that?"
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"That's a good one,"

"Right, "

"Peachy keen."

"Chivo, hermano. Aha! Here's another expression. 'Chivo, hermano
or ' Que bueno!! Chivo - - you know what 'Chivo' is?

"Does it mean, 'I*11 tell you'?"

"No. Chivo. You know what *Chiwo! is?™

Hipe noW"

“#%e is a male sheep."

“Mzje sheep?"

"Yes, That's what it is! 'Chivo, hermano, iQue buenol' TIt's a
uore zophisticated, familiar way of looking at the world. 'dComo va
tedo, viejo?' This is putting Argentinean in your mind here. Because
Argentineans are notorious for doing this kind of thing 'dComo va todo,
viejo?' Try this. 'dCémo. va todo, viejo?' Sing it, almost sing it."

"dComo va todo, viejo?' | | '

*Aqui va."

"Aqui va."

" Muy bien! Aqui hay otro. This one's from Peru. This one's
£ rom Pefﬁ. dQuizbo, chico? dComo vas?' JQuiubo, Quiubo?"

"dQuiubo?" ‘

"Quiubo is, 'What was there?' dQuiubo? Quiubo is actually a
contraction of 'Qué hubo.! 'dQué hubo?' - ~ 'What happened?' In
Bolivia, Peru, Ecuador, Columbia, and some of the Central American
republics you'll alse hear this, Now 'Quiubo' is essentially the same
as saying 'hello'. You may hear it in Mexico as well. Quiube."
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