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Recently, in examining a colleague's research on the Canadian immer-
sion programs, it struck me forcibly what a bother the Canadian language |
situation is, what a tremendous cutpouring of energy and money — and
strife.l I comented how mch easier it would all be if the Franco-
Canadians would just give up their French. She locked at me quizzically,
grinned, and said: "Of course." Now, that simple exchange illustrates a
nurber of issues that need to be considered in a discussion of bilingual-
ism. |

'H:ereasonfofherinitialpuzzletentms that she for a moment took
my remark as a scholarly sta;arent about optative language policy goals
for French speaking Canada, although she knew very well that I was-a
supporter of cultural pluralism and concamitant bilingual education, and
so she was puzzled. Inéfherwords, she was well acquainted with the par-
ticular bias with which I approach bilingualism and bilingual education.

I am in favor of it. It is not only my bias; it is shared by every lin-
guist and anthropologist I know of who does scholarly work 6n bilingualism
and bilingual education. In all likelihood, it is a bias which is shared
by most if mot all of the participants at this conference. It is mot a
bias for which I apologize; rather I find it totaily justified. But

there is the crux; the burden is upon me to demonstrate such a justifica-
tion and to do so on the basis of data and empiric~' facts. I find much
writing and research on bilingual;'.sm and bilingual education flawed by a
lack of objectivity, which influences the research designs as well as
leads to unwarranted conclusions and speculations. The first Scandinavian-
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Conference on Bilingualism is an appropriate time to é.clunwledge our bias,
because it is only by acknowledging it that we can adequately control for’

v it in euxr work as mll as allow the reader a more accurate J.nterpretat.wn

of our scholarly op:.mons. S
Once my oclleague realized what I meant, she agreed Ianguage diver-
sity within sations frequently leads to a number of problems, especially

| J.ntheeducatlonal sector, wh:.chnaymtoccurlnammllngual state.

Attempts at solutions freque.ntly carry a high econcmic cost, e.g. federal
funding alone in the United:-States for bilingual education in 1977 is
$118 million. A common rejoinder among ‘my oolleagues is "Good, let them
build one less atomic submarine.” In other words, ‘the perception and
evaluation of the social results of ethnic groups J.n contact become a
matter of pr:.or:.t:.es. It is undeniable, just as ny colleague did not
attempt to deny it, that social life in Canada would be simpler w1th only
cmelanguage. Buttohermndastonu.ne, mcreasedefflcacyazﬂecormy
of communication do not justJ.fy the enforced loss of cultural identity
and way of life of a people, a choice of priorities which ultimately is
based on moral values.

Froquently reason has little to do with attempts at solutidns.. It is
not reasonable for students to riot and get killed because the authorities
want to teach one language rather than another in the schools, yet I think
we all understand the Black reaction to the introduction of Afrikaans in-
stead of English in South Africa. Afrikaans is a very powerful symbol for
the hated oppression, and as I write this, the riots are contimiing.
Clearly Afrikaans in and by itself was not the real reason behind the re-
volt, but rather the reason lay in the nature of the relationship between
the subordinate Blicks and the dominant whites. In our discussions on
bilingualism and bilingual situations, we need to recognize that often
the problem has nothing or little to do4with language ‘per ‘se.



The present language situation in the province of Quebec is a result
of a power struggle between 1;he econamically dominant Anglo Canadians and
the politically dominant Franco Canadians. Through legal measures, the
French have been able to enforce a knmtledge of French as a requ:.s:.te for
access toanurberof jobs. As a result, about 50% oftheEngl:.shsoeakmg
children in Montreal enter kindergarten in French immersion programs,
(programs in which French is used as a medium of instruction?), with the
hope by their parents that they will learn sufficient French in school to
be able to qualify for future positions. Ianguage is used by the French
as a mechanism for maintaining ethnic boundaries in order to deny Ehglish—:
speaking Canadians access to scarce jobs.

Ianguage can similarly be used for the maintenance of ethniclboun- ‘
daries in order to keep members within the group. The trilingual 014
Order Amish is an example of a group who uses language for the maintenance

| of group boxmdarieé both tokeep the:.r members in and outsiders out. The

Pennsylvania Old Order Amish is a Protestant religious group characterized
by:

horse and buggies for transportation, no electricity

in their hames, fam animals for famming, the occupa-

tion most engaged in, education only to the eighth

grade, plain dress, refusal to accept goverrment

benefits such as social security, and the use of

Pennsylvania Dutch, a German dialect from the speech

of German Rhenish Palatmate, German, and English

(Yoder 1976:2-3). |
German is used for sermons, prayers, andbiblereadingfruntheLut‘rier
Bible, the 1534 translation from the Iatin. Since Pennsylvania law re-
quires school attendance until 15, many Old Order Amish spend an addi-
tional year after eighth grade in a special intensive program learning
German, thus fulfilling the legal requirement while serving their own
purpose. English is learnt in school and is used in any exchange with
"English" or "gay" persons, as non-members are referred to. Engiish is

. also used for non-religious reading. Pennsylvania Dutch is the nother
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tongue and is spoken in the hame, always at church related social activi-
ties, and often to other church members even in the "Ehgi_.i.sh" world, such
as in the grocery store (Yoder 1976) . NBxbers‘ have a strong feeling that
Germen is the better form of the language, richer,
. deeper, more capable of expressing deep thoughts
than either Pennsylvania Dutch or English. The
deep thoughts in one's life are those relating to
God. So take away German, and one has taken away
that aspect of his life. (Yoder 1976:10) .
For the deeply religious Amish, it is clear that the functional distribu-
tion of language use contributes to the motivation for staying within the
church and for resisting the obvious temptations to join one of the less
conservative churches, like that of the Menmonites, who do not have the
same extreme restrictions on daily life. Nor do the Menronites make
similar use of language and J.ndeed théir present day high school genera-
tion is monolingual in English. |
In this paper, I would like to examine the phenamenon of group bi-
lingualism, the origin of the contact situations which lead to it, and
the role of language in maintaining ethni¢ boundaries, especially in
revitalization mvem.ﬁts. We need to examine such issues because we will |
never be able to understand the nature of l\ailingualism_if we consider it
as a uniform phenomenon. Bilingualism may be @ universal condition but
itservesavarietyoffunctionswhichneedtobecomideredforanade—
quate understanding of the social consequences of group bilingualism.
Furthermore, group bilingualism more often than not is not stable, and
becames the major mechanism of language shifi:, ‘a phencmemn which is
poorly understood (Fishman 1966; Lieberson et al.l975). Revitalization
novements are likely to be a mechanism for language maintenance or lan—
guage revival. ILanguage shift and language maintenance, with or without
concamitant bilingualism, are of course indicators of the degree to which
ethnic boundaries are being maintained. R |
| Gaarder (r.d.) makes the crucial distinction between elitist bilin-
A
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lingualiem and folk piij_ngualisxﬁ. 'Elitist bilingualism is the hallmark of
intellectuals and the learned in most societies, and one might add, of
upper class membership in many societies as it certainly is in Scandinavia.
It is a matter of choice. Not so with folk bilingualism which is the re-
sult of ethnic groups in contact and competition within a singﬂe state,
where "one of tb: pecples beccme b:LlJ.ngual involuntarily in order to sur-
vive" (p.4). Elitist b:LlJ.ngualJ.sm is not likely to be a mechanism for
language shift or maintenance, and in this paper I will oniy consider folk

bilingualism.

In an earlier paper (C. B. Paulston 1975b), I drew on Schermerhorn's
(1970) "Inductive typology" of Camparative Ethnic Relations in an attempt
to analyze the consequences of bilingual eciucat.':.on in North America, the
direct result of ethnic groups in contact, and I would briefly like to

review it here. Schermerorn points out that "the probability is over-
whelming that when two groups with different cultural histories establish |
contacts that are regular rather than occasional or intermittent, one of
the two groups will typically assume daminance over the other," (1970:68),
and he says elsewhere it is the nature of this daminance which is the major
factor in ethnic relations {1972:379f£f£). The central question then in
comparative research in ethnic relations (immediate causal factor of a
group's bilingual status) is "what are the conditions that foster or pre-
vent the integration of ethnic groups into their environing societies?"
(1970:14) . The percentage of members of a group who become bilingual can
be seen as a concomitant condition of the degree of integration. Scher-
merhorn sees three major causal factors as determining the nature of the
relationship between ethnic groups and the process of integration into

the environing society. The first refers to the origin of the contact
situation between "the subordinate ethnic and dominant groups, such as

annexation, migration, and colonization," the second to "the degree of
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enclosure (institutional separation or segmentation) of the subordmate

group or groups from the society-wide network of institutions and asso-
ciaticns,” and the third to "the degree of control exercised by dominant
gmupsoveracdesstoscarceresm:rcesbysubozﬂinategmuﬁsinagiven
society" (1970 15). |

Lieberson, Dalto and Johnston in a quant.lflcatlonally ver.y sophls
ticated article on "The Course of Mother-Tongue Diversity in Natlorxs"
(1975) point out the failure of developmental factors, such as urbaniza-
tion, to account for cross-national changes in language diversity. They
consider the very rapid language shift in the United States: "For the
descendants of literally tens of millions of immigrants, English became
themther tongue in a matter of a fewgeneratlons (Ia.ebersonandCurry
1971). It is reasonable to ask how it came about that the shift was so
rapid in the United States campared with that in the vast majority of
nations" (1975:53)...They conclude, like Sclxerne.ﬁlorn, that one must con-
sider the origin of the contact situation and go on to "develop a theory
which suggests thatthecourseof raceandeﬂmicreiationswillbedif—
fe.rent in settings where the. subordlnate group is 1nd1genous as opposed
tc those where the migrant populatlons are subordinate" (1975 53). They
consider, similarly to Schermerhorn to whom they refer, four groups:
(1) indigenous superordinate, (2) migrant superordinate, (3) indigenous
subordinate, and (4) migrant subordinate. They find it unlikely that
much, if any, mother-tongue shift will occur among .the first two groups.
"Almost certainly a group enjoying both political and economic dominance
will be in a position to ensure that its linguistic position is maintained.
Bilingualism may occur, but this is not the same as mﬂ'xer—tongue shift:
At the very most, one can normally expect only an extremely slow rate of
mﬂ'xer—tongﬁe change among such groups” (1975:53). The rqle of Swedish

in Finland illustrates that point and gives us an exanple of an ethnic
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group in demographic and political decline which uses its rative tongue
to maintain its boundaries for ethnic survival.(R. G. Paulston 1976b).
Like the English-speaking Canadians in Quebec, the Swedish-speaking #inns
lack political power in Finland and so are vulnerable to any legal mea-
sures the Finnish-speaking majority might institute in regards to Swedish.
Presuizbly the status of Swedish as a lingua franca in Scandinavia

(Skutnabb~Kangas 1975) and strong feelings of Scandinavian solidarity have
contributed to the Finns' tolerance toward Swedish ,but its continued role
in Finland is best explained by the former superordinate status of its

. mother-tongue speakers.

Subordinate‘groups who are indigenous at the time of contact, either
through colonization as in the case of the American Indians or through

amnexation as in the case of the Chicanos in the U. s'. Southwest, are un-

likely to change rapidly. Migrant subordinate groups are the only groups
likely to show rapid rates of mother-tongue shift, as the recent nu"_grant
Finnish working-class populationin Sweden illustrates in so rapid a shift
that there is anecdotal evidence of difficulties of camumication between
parents and children. In the United States, as Lieberson et al. show,
the immigrant experience was one of extra~ordinarily rapid shift. In
contrast, within the same nation and with access to the same educational
institution of public schooling, the indigenous subordinate groups have
changed at a much slower rate. In 1940, 20% of the whites in Louisiana
still reported French as their mother-tongue although the state had been
purchased almost 150 years before, from France in 1803. In New Mexico,
conquered in 1846, nearly 45% of the Native Parentage population- (thixd

‘or later generation) reported also in 1940, Spanish as their mother-

tongue, which means that, since a fair proportion of this population was
not of Spanish origin, much more than half of the Spanish-speakihg popu~

lation had not shifted (Lieberson et al. 1975). In contrast to ILouisiana,
v N 9 N



the Southwest has a steady trickle of new immigrants, legak and illegal,
fram Mexico, and no one really knows the exact rate of language shift,
but Thompson (1974) calculates that in Texas Spanish has remained the
mother~tongue for eighty percent of the third generation. :

The Indian population probably has been the slowest to became bilin-
gual. Lieberson et al cite census data which show that as recently as
1900 slightly more thah 40% of the Indian population could not speak
English. Many of those who'did speak English also maintained their
Indian mother tongue, and Lieberson et al concludes that "it is clear
that mother-tongue shift was far slower than for the suhOrdJ.ne.te immi-
grant groups" (1975:56) .

| medegreemwhichﬂ:esepopulationsbe@ebﬁingualmmm-
tongue and English varies, and the fact that many don't has resulted in
national recogmition of that problem in the form of federal legislation
of the so called Bilingual Education Act of 1968. The official intent
of this act is the more efficient teaching of English through the tran-
sitional use of the mother tongue. The implefmentation of these programs,
as T have written about elsewhere (C. B. Paulston, in press), is accam-
panied by considerable strife by school personnel who cite their own
immigrant experience background as examplé that there is no need for bi-
linqual education. The militant minority ethnic groups, thé Chicanos,

the Puerto Ricans, the Navajos, refuse to accept the assimilationist goals

of the programs, and instead talk about (and where they can implement) bi-
lingual/bicultural maintenance programs. It is a clear group conflict
situation, played out in the educational sector, where the ethnic groups
are insisting on their rights to maintain their ethnic boundaries, much
to the disapproval of the dominant Anglos.

These findings on language shift m}:ough a bilingual generation and
language maintenance with or without concomitant bﬂingualién raise same
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‘issues which are important for a more: accurate m&&rﬁ%g of.fhg Natr®
. of bll:.nguallsm They also 1llustrate, I think, the %rtﬂﬂce \ com’

parative approach in this field of study. The first Ju\tmn M Sane?
to mind iswhywou_dtlwinmigrantexperienceresult”nwfap}d lwg

'shift with no apparent educatlmal problems when fl’le j’nqlgend“‘s % e

comntered such difficulties; why have the latter mainPlngg el "\&w
tongue and what is the mechanism of language maintena?®N r¢ i8 \r 1
think, that the mechanism of language shift in the Uity stabeﬁh\w
bilingualism: ;

Immigrant languages disappear because they & oy wa.ﬂze§§
' £rom one generation to the next. Typically Jilhﬂle N
)

N e noﬂ;hjfd

.States the first generation prefers to

tongue, the second generation is bllugual J;unl 4’3"1\

claims English asg its mother tongue, 1
language mainly through contact with the 912 Rgren A7A
| Spamshlanguagesesrstobeanamptlon(% Fra
What is not clear are the factors which resulted in t% languaa?f'a‘\w
ance or slow rate of shift of the indigenous populatidm- Just WPy is
the role of mother tongue language in the ethnic m:-rbf*tl»groaps thy
do these groups insist on maintenance bilingual progr®™ ygthe? .
accept the t:ramsitionall assimilation goals? In the mdg of mQ Saper’
I shall attempt to deal with these issues.
Iangu;atge shift can be seen as an indicator of int#Rygion i Yo
environing society, and we can rephrase the first W’ci% slighijg “hy
did the imigrants to the United States integrate ints the wgefs“\ty

ore rap:.dly and ccmpletely than did the indigencus 910%&? AS on

et al point out, one reason was that the indigencus g7 Ny alread)/ l\g a
set of social and cultural institutions in situ throud? Wi thed §\\ _

.. _ . WS
tempted to pursue their preconguest activities. Arptb@r RYeasor? \at
they tended to be spatially isolated.

These two reasons are both subsumed under scheﬁt\eimmls var¥

N of

- degree of enclosure. The less the migroups sha.resode\cult\lraJ' \ﬁ-
: . ‘ 1 , v



tutions like the same churches, the same schools, the same jobs, the
higher the degree of enclosure within thét society. Schermerhorn points

out that we do not have a very clear idea of the degree of enclosure of

plural societies which are the result of ammexation. In plural societies,.
"institutions of kinship, religion, the econamy, education, recreation

and the like are parallel byt different in sﬁ'ucture and nomms. Ordinarily
this iscdnpcmrﬂedbyd;ifferencesinlanguageandsateti:@byraceas |

well" (1970:124). The relationship between degree of enclosure and the

role of language in ethnic boundary maintenance processes is not under-
stood, and I cannot think of any Study which has examined this particular

. problem. Clearly it is an important topic for future investigation.

The degree of control by the Anglo dominant group over access to
goods and services also u1f1uenced the'situati.on. The contact situations
within the same nation betyeen the Anglo Americans and the Chicanos, the
Puerto Ricans, the Amerindians, were all the result of military conquest.
The Chicanos were segregated to one part of town and only given access to
menial type jobs. The Indiaps Were' isolated on reservations where no
opportunity for jobs existed, The immigrants, on the other hard, were
given access to jobs. Brudner's thesis (1972) that jcbs select language
learning strategies is one that I have never found an exception to. When
jobs were available which required a knowledge of English, the ethnic
minority members became bilingual. Without access to rewards, English
was and is not salient.

Sschermerhorn also posits three intervening or contextual variables
which modify the effect of the independent variables. The most important
is the agreement or disagreement between dominant and subordinate groups
on collective goals for the latter, such as assimilation or pluralism.
Schermerhorn sets up @ paradigm of which one purpose is to "specify the
social contexts that can serve as intervening variables in answer to the

12
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scientific query, 'under what conditions?'" (1970:85). He bases his
discussion on WJ.rth's typology of the different policies adopted by |
mmntygroupsmresponsetothen.rmpnnlegedpos:.tlon
'I‘heﬁe policies he called assm:.latlomst, plural:.st,

secessionist, and militant. Briefly, assimilation-
-mtpoucyseécs tonergethemmntynmbersinto

values and style of life. The pluralist strat:egy
solicits tolerance fram the dominant group that
will allow the subordinates to retain much of their
culaural distinctiveness. The secessionist minority
aims to separate or detach itself from the superor-
dinates so as to pursue an independent existence.
Finally, the militants . . . intend to gain control
overthedomnantsmcmentlyhavetheascendency
(1970:78) .. ‘

‘Schermerhorn points out that assimilation and pluralism really refer
to cultural aspects while secession and militancy refer to structural.

To clarify this problem it is well to insist on the
analytic distinction between culture and social
structire. Culture signifies the ways of action
learned through socialization, based on norms and
values that serve as quides or standards for that
behaviof. Social structure, on the other hand,
refers to "the set of crystallized social rela-
tionships which its (the society's) members hawve
with each other which places them in groups, large
or small, permanent or temporary, formally organ-
ized or unorganized, and which relates them to the
major institutional activities of the society, such
as econamic and occupational life, religion, mar-
riage and the family, education, government, and

. recreation" (Gordon, 1964:30-31). (1970:80)

In order to deal with the difficulty of applying cultural features to
conditicns which imvolve social features, he suggests the paired con-
cepts of centripetal and centrifugal trends imsocial life. "Centripetal
tendencies refer both to cultural trends such as acceptance of common
values, styles of life, etc., as well as structural features like in-
creased participation in a cammon set of growps, associations, and in-
Stitx.ttiohs" (1970:81). To keep the two aspects distinct, he calls the

fJ.rst assimilation, the latter incorporation.
1 3
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Centrifugal tendencies among subordinate groups are
those that foster separation from the daminant group
or from societal bonds in one respect or another.
Culturally this most frequently means retention and
preservation of the group's distinctive traditions
in spheres like language, religion, recreation, etc.,
together with the particularistic values associated
with them: Wirth's cultural requirements are needed,
so there are demands for endogamy, separate associa-
tions,.and.even_at _times a restricted range of occu-

pations (1970:81-2).

Schermerhorn's major point is that integration, which involves the
satisfaction of the ethnic‘ group's modal tendency, whether it be centri-
petal or centrifugal, depends on the agreement or congruence of views by
the dominant and subordinate groups on the goals of the latter:

Congruent and Incongruent Oriéntations Toward Centri-

petal and Centrifugal Trends of Subordinates as Viewed
by Themselves and Superordinates.

A B
Superordinates
e cE Terding toward
Subordinates Integration
Cp | 3
Assimilation Cultural pluralism
Incorporation Autonomy
C D
Superordinates
Subordinates ‘ Conflict
Cp cf
Forced segregation Forced assimilation

with resistance with resistance

Cp = Centripetal trends
Cf = Centrifugal trends (1970:83)

14
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The immigrants' goals were clearly those of assi.m:i.'l.‘ation; they had
voluntarily left "the old country" with its frequently msaﬁsfactory
conditions behind. The indigenocus groups, in contrast, did not seek con-
tactw:.tb the dam.nantAnglos but fourd it mposedonthen their groups
mtlzelrentnretywerebroughtmtotheemnmningsocwtymththelr

culture intact. Today many subordinate ethnic groups in the United States
do not want to abandon their cultural disti.nctivenegg; ;:ather they want
access bogoddsandse.rvices, tb-theinstitutionalprivilegesheldby

the English speaking m’ddle clags, i.e. economic incorporationbut not
assimilation. One inportaht aspect of resisting assimilation is the
maintenance of the mother tongue, in the samevway as langﬁage shift is

, an important aspect of assimilation.

: V'Ihegoalsforallmn{ngli'shspea]dnggmupsasseenbythedanin-
ant group have always been assimilation, the acceptance of "the American
creed," the socialization into American ways and values. Since this was
also the goal of the immigrants, they willingly acquiesced to the assimi-
lation process, and the relationship between the dominant group and the
immigrants is best characterized by Cell A, a situation tending toward
integration. Anything less became cansidered unpatriotic, and I have
more than once when I criticized some featire of American life been told
"if you don't like it here, why don't you go back to where you came from."

ﬁ§e indigenous groups, on the other hand, tended to resist assimila-
tion, and their situation is symbolized by Cell D. It is slight wonder
that, in a‘ situation characterized by cohflict, in which they resisted
assimilation at the same time as they were denied access to goods and
services and were separated institutionally fram the English-speaking
group, menbersofirﬂigermsgroﬁpsdidmtshiﬂ;tomglishtoﬂ:esane
degreeandatthesanerateas theimrﬁ.grantgmun. 'The degree to which

the indigenous groups became bilingual probably depended rmstly on access
15 =
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‘tojobswhichrequireda]mowledg‘eofEnglish; the degree to which they
;maintained the mother tongue probably depended most on the resistance
against :assimilation. The affluent Amish, who are an exception to the
immigrant experience of rapid language shift, exemplify both these points.
They are perfectly bilingual as their business dealings with the "gay"

——@orld necessitate-aknowledgeof-English; which~they-learn-primarily-in——
the public schools. They have stubbornly resisted assimilation into‘
American mainstream culture for religious reasons and rot only have they
maintained the mother tongue but also add standard German as an addition—
al language, crucial to the transmittance of the group's basic values.
However, the use of census data to establish language shift as

Lieberson et al. do masks the var:.at:.on of language use between the
various immigrant groups. Furthermore, ass:.m:.lat:.on is not necessarily
an irrevarsiblg process. The United States has lately experienced a re-
surgence of ethnic awareness which hrings into question the goal of comr-
plete assimilation for these ethnic groups. Elazar and Friedman discuss
this new development of ethnic reaffirmation in American society in their

perceptive Moving Up: Ethnic Succession in America (1976). They point

out that ethnic identity has often been seen as a problem that must sonie-
how be overcame. Social scientists have often considered religious and
ethnic groups as "vestiges of a primitive past ’chat are destined to dis-
appeaxr” {1976:4), but recent "writers on the 'new pluralism' have argued
that raciai, religious, and ethnic groups are a basic camponent of our
social structure" (p. 5) who affect our institutions and at times are more
powerful than econcmic forces in their mflue.nce
As a result of the migration process, there has been a pattern of
ethnic division of labor in the United States; e.g. the Irish have been
drawh to local politics and civil sexvice, the Slavic groups constitute a
o largepartoflabor:mthecoalm.nesandsteelmlls wh:z.letheJewshave
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been. active inter alia in family style businesses. Elazar and Priedman
point out that large groups within the American populace continue to be
"ethnic ocuts" in "various stages of their own struggle to becoms 'ethnic
ins.'" These groups of Italian, Slovak, Polish, Jewish, Greek, Hungarian,
and Ukranian background "are still struggling for recognition, upward

—mobilityandthe preservation of modest gains laboriously achieved arter
years of struggle" (p. 19). It is no coincidence that (with the excep-
tion of Jewish which is not a language) all of those languages are still
natively spoken in'Pittsburgh and mark group boundaries which are iso-
morphic with limited access to social rewards.

The capacity of the "outs" to change théir status, say Elazar and
Friedman, depend on their potential social and political pomr, their
w:.ll:n.ngness to use unorthodox tact:n.cs, the extent of opposition, and their
ability to evoke sympathy (p. 14).. They have before them the example of
the Blacks. Black gains during the 1960's and 1970's came about through
ethnic solidarity and "were cbtained primarily through the institution-
alization of their own political strength" (p. 15), which during the
sixties resulted in hJ.ghly visible ethnic confrontations. The results
of these ethnic confrontations led other groups to make demands — as
groups. These demands come at a difficult time.

‘“'Frcm post-World War II through the late 1960's,
~ America sustained rapid expansion and development -
of what has been called 'the metxopolitan frontier.'
There was a dramatic use of social, economic, and
technical opportunities which the civil rights
- movement helped blacks to be able to take advan-

tage of. Jobs, status and the good things of life
were within the reach of growing mumbers of Ameri-

cans in an expanding economy (p. 21).
This expansion has now came to an end, and the present recession has
exacerbated poverty and joblessness among the minorities. Unenpldyment
has contributed to ethnic solidarity as the expérience seems to show that
campetition for rewards is more successful when carried out by groups than
ERIC - e 17 |




-16-

by individuals, and the group boundaries have been those of ethnicity.
(R. G. Paulston 1976c).. |

One resource of ethnic groups which can be used in stressing ethnic
awareness and identity of the members is the original mother tongue.
Pittsburgh radio staﬁions, as do others in the country, carry radio pro-

grams in Italian, Slovak, Croatian, etc. The Slovak community hére, for
example, offers a non-formal course in Slovak culture, cuisine, music,
and language. Its students are from all social classes and all ages.
Mary Polish (for instance) families are changing their surname from the
anglofied version back to the original Polish. At the University of
Pittsburgh, a number of students of Polish, Greek, Hungarian, etc. back-
ground, who have campletely shifted to English, are laboriéusly studying
the language of their grandparénts'. Clearly this language learning will
serve no immediate practical purpose but it does serve to reaffirm their
ethnic identity and o reinforce old boundaries which in their case had
The most extreme :fénn of‘ ;thmc mobilization occurs in what Wallace
(1956) has termed revitalization movements, "deliberate, organized, con-
scious efforts by menbers of a society to construct a more satisfying
culture" (1956:265). For Wallace, this process involves a cultural trans-
formation of the group. For the purposes of this paper, I will extend
the term to include ethnic revival movements as well (which may not be
involved in a cultural transformation) since Wallace's concept of "revo-
lutionary phasé" (1975:22-23) applies to both movements. |
In his "Schools in Revolutionary and Conservative Societies" (1975),

Wailace discusses the learning priorities of the two types of society:

What a man is expected to do in his life will, in

part, depend on whether he lives in a revolution-

ary, conservative, or reactionary society. And

what he is expected to.do determines what he is
expected to learn (1975:21).
- 18
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He ocutlines the following model of learning priorities:

learning Priorities in Revolutionary, Conservative,
and Reactionary Societies.

———) Morality y Technic MOTaLi £y e—
o e
‘ Intellect———-’ Intellect
' i Social

9 History

Revolutionary Phase I Conservative Phase I Reactionary Phase
"Wallace 1975:26)

Wallace assigns very specific meanings to the terms technic, morality and

intellect. By technic he réfers to learning as a process of "reliability
increase of action" through stimﬁus, reinforcement and motivation; technic
is léamihg "how to." Morality, on the other hand, stresses "what." Mor-
ality concerns one particular kind of socially approved value:

This kind of value is the conception that one's own

behaviour, as well as the behaviour of others, should

not merely take into consideration the attitude of

the caommmnity, bui should actively advance, or at

least not retard, its welfare (1975:18).

Although most camwnly practiced in the humble endurance of discom-
fort by inconspicwus people, it is "most conspici.nusly exenplified by such
heroic actions as the soldier's throwing himself on a handgrenade in order
to smother the blast and save his buddies" (1975:18). The criterion for
morality is its potential for sacrifice, and all ethnic groups in the re-
volutionary phase have sacrificial herces as leaders, i.e. leaders who are
willing to risk freedam or life for ﬂmecause,.esarC‘havez and Ia Causa is
a good exanple. .

By intellect, Wallace refers to Jacques Barzun's metaphor in his The
House of Intellect (1959) as an "establishment.” Wallace cites Barzm:

 From the image of a house and its economy, One can see
: what an inquiry into the institution of Intellect must 19
EMC ‘ ‘ include. The main topics are: the state of the language, -
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the system of schooling, the means and objects of
cammnication, the supplies of money for thought
andleammg,andﬂuecodeoffeellngardconduct
that goes with them. When the general tendency of
these arrangements makes for order, logic, clarity,
and speed of cammunication, one may say that a tra-
- dition of Intellect exists (1975:19).
Wallace concludes his discussion of intellect by pointing out that it
___is the only truly universal.tool which is ®capable of maintaining and -
restoring human arrangements against the erosions of ti.me,kcapable qf.
recogmzmg and solving new problems as well as learning answers to old
ones" (1975:20). | |
A group, like the Nation of Islam (in cammon parlance often referred
to as the Black Muslims), or an entire society, like Cuba, may enter a
revolutionary phase when they perceive their present circumstances and
‘state of affairs as intolerable to support further. The regressive re-
sponse of‘i_ndividﬁals in the stage preceding a revitalization movement
typically includes "alcoholism, extreme paésivity and indolence, the
development of highly ambivaient dependency relationships, intragroup
violence, disregard of kinship and sexual mores, irresponsibility in
public officials, states of depression and self-reproach, and probably
a variety of psychosamatic and neurotic disorders" (1956:269) . It is
no accident that abstinence, hard work, independence, black hrotherhood,
the importance of the family unit, responsibility, and Black pride are
sane of the values most revered by members of the Nation of Islam (W. E.
Mohammad 1976; see also Bilalian News) .

As is typical and necessary in revitalization movements, the Nation
of Islam has its charismatic leaders, especially the late Elijah Mohammad,
who formulated "the nablre of the exisﬁng culture's deficiencies, the
nature of a desirable goal culture, and the nature and mode of operation
of the transfer culture. 'ihis formulation must be more than an exercise

l of intellect: it must be passionately moral" (1975:22). It speaks for
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the explicatory power of Wallace's theoretical framework of revitaliza-
tion movements that it was formulated years before the creation of the |
Nation of Islam, yet it perfectly accounts for its dewelopment.

Groups undergoing a revolutionary phase will always stress moral
learning, and conflicts are certain to arise when a revitalization move-

—nenrtakES’placéwf&ﬁn—rwnservaﬁve—smietrv#me“tedmic“harthe

hz.ghest learning priority, i.e. "in conservative societj.es, schools pre-
pare pecple not for sacrifice but for jobs" (R. G. Paulston 1972:478).
‘Indeed, wherever possible, the Nation of Islam has its own private
schools in order to be able to implement its own learning priorities of
"moral transformation of the population" (Wallace 1975:23). The success
of a revitalization movement within a larger society, such as the economic
and cultural success of the Nation of Islam, depends on the larger
society's tolerance for culb.:ral‘piuralism. The extreme respectability
of the members in dress and an emphasis on meral values which are not
in conflict with those of the mainstream culture presumably have contri-
buted to this success. Nor has there been amy attempt to use language,
so called non-standard Negro English or Black English, in the process of
defining the group's new identity. ' -

The success of the Nation of Islam contrasts sharply with the fate
of another Black revitalization movement, the Black Pant.her Party The
second learning priority in a revolutionary phase is J.ntellect, and says
Wallace, the moral intellectuals often appear as fanatics to the conser-
vative society. It is interesting to speculate that the failure of the
Black Panthers partially was due to an emphasis on intellect rather than
on morality and to the lack of a consistently outlined goal culture as
the Natidn of Islam very carefully had done:

' The Panthers, however, like many other groups before
them had a number of shortcomings. Probably the main

onewasthelackofathoroughradlcalanalysmarﬁ 21v
ERIC - - coupling that with a strong, organized set of strategies
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and programs. As with many other groups, publicity
ard their image may have clouded their own ideas of
what they wanted to do. But, when as they sometimes
seemed to be doing, the leadership changed its views
so often, with not enough outside feedback to guide
them, they did amazingly well . . .(Mason 1976:56).

The very point is that leadership in revitalization movements is mess-
ianic and. does not depend on outside feedback nor is the moral teaching

of goals frequently changed. The Black Panthers were militant; they
carried loaded weapons; while still legal; cited Malcolm X, the assasin~

ated Black leader, Mao Tse-tung and Marx; and same with Eldridge Cleaver

called for underground terrorist-type activities. Huey Newton, a co-
founder, titled his book To Die for the People: The Writings of Huey P.

Newton (1972). The larger society considered them as famatics and showed
no tolerance: Cleaver went éventually into exile for many years, and
Newton was jailed for the murder of a policeman (he was freed in 1970
after two years in jail). Says Mason, ‘"he trial of Huey P. Newton it-
self is regarded by many educators, as well as lawyers, ordinary black
citizens, etc. as truly revealiﬁg the racist character of the legal

system" (1976:24).

The writings of the Black Panthers are also in impeccable standard
‘English, but intheir speeches there are occasional occurences of Black
English for stylistic effect, to mark group solidaricy. Ethnic groups
typically use its mother tongue or dialect to such purpose, and the re-
lactance J.n both Black revitalization movenents to use Black English
reflects its stigmatized status as a former creole. To members of the
Nation of Islam, Black English is associated with the conditions of life
before their cultural transformation and plays no part in the group's
moral teach:.ng It should be reéognized that this is an unusual situa-

tion in revitalization movements.

Language skills in the foicial language can ordinarily be seen as
. an aspect of téehnic; an aspect of prepération fo‘r' jobs, which is the
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major priority of learning in a conservative eociety. The nbther tongue,
on the other hand, is an aspect of moral learning, reaffirming the soli-
darity and cultural uniquenesslof the ethnic droup, underscoring the need. S
to teach the moral values of good and evil, right and wrong, the values
“of the old gods, in the language in which those values were originally
___transmitted. Reaffirmation of cultural values are frequently a part of
the moral teaching, espec1ally among ethnic groups who prlor to the re-
vitalization movement have been taught by the dominant group to have
nothing but contempt for their own culture.
The conflict over learning priorities explains the extreme impor-
tance of control over local educational‘institutions.‘ I have frequently
heard ccnnented anong my colleagues that the best blllngual schools are
those that are under'crnnunlty control be it Navajo or Chicano. I am
ot certain what 'best" means in this connection. In my discussion of
the Erickson report (1969) in an earlier paper, I pointed out that "rhe-
toric about cultural pluralism accounts for little if the cbjectives are
not implemented (C. B. Paulston 1975a:25) ; the commuity-run Navajo school,
as measured by the achievement test batteries from the California Test
‘Bureau, was markedly inferior to the government-run school academically.
' Iwas at the time only interested in investigating the learning of Eng-
lish language skills, but even so that statement — and the evaluation
itself — shows our typicai tendency to assess and evaluate the schooling
of groups unﬂergoing a revitalization movement with moral learning as
the priority, in terms of the etandérds of the conservative society -—-
the standards of technic. |
The following case study of "Ethnic Revival and Educational Conflict
_in Swedish Lapland" (R. G. Paulston 1976a) illustrates the importance of
autonomy over educationai programs by the group in a revitalization phase.

It illustrates once again the tendency to intolerance of cultural plurallsm

23
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by the larger society except when it sees its own purposes furthered;
consistently, when the national econamy fsvored reindeer herding, the
- collective goals for the lapps as seen by Swedish officials included |
the use of Lappish and support of Same cultm:'e, otherwise, the goals
were Swedlsh and assimilation. We also see here the typical support
(maintenance and/or revival) of the mothe.r tongue in ethnic revival

movements.

Swedish government relations with the Lapps began with the Lapp-
mark edict of 1673 which sought to open the Lapp's traditional hameland
to &ved:.sh settlers and the State Church.3 This document pramilgated a
policy of minority integration, along with descriptions of stereotypi-

“cal m:.nonty attributes, that has continued in large part down to the - - -

present day (cited in Ruwong 1969b:203). It states that:

(1) Lapps should devote themselves to reindeer

breeding in ﬂwmmtamareas, a task for which

they are best suited.

(2) swedish settlers should have the right to

take land fram the Forest Lapps, to hunt and

fish on Lapp lands, and to burn and clear lappe

land. ‘

(3) The Lapps are a barbaric people fram else-

where without legal title to the land they use.

They are lazy and useless in war.
In the following centuries, two themes pervaded ethnic relations. The
daminant theme called for Lapps to withdraw before the advance of
Western econamic penetration. ILapps might indeed join this advance by -
rejécting their language and other core cultural traditions and beccming
Swedes.-

The second and lesser theme, that the Lapp minority should be pré-‘
served and protected, largely through pate:maJ.istic efforts of the Swe-
dish State Church, becare increasingly important in the 19th century as
trad.ltlonal Lapp ncmad society disintegrated under the onslaught of ex~

Qo pa.ndmg Sca.nd:.nav:.an societies. W:.th a cultural—revn.tal:.zatmn mvement '2 4 |
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led by the minister lars Laestadius, the ensuring 5tr?" Wpenind o \ual
responsibility, and the increased value of reindeer W g in LN
tional economy, educational policy for the I.apps shi ™ gpnasi? \
acculturation to socialized isolation (Nordberg 1956; R\ng 196910) . .
about World War I, what might be called the "conseI-Valehq_st" 1&03‘\%3['
had gained predominance and became enbodied in the N/ ganoot N
of 1913. The Act's rationale, both economic and etucP gy, 18 Cl\zly
apparent in the position stated by the Bishop of mled’ § 1eade* ot \he
school reform‘:.and“ﬂle religious head of the Lappmark (Clygg in Ry
1969b: 142) | |

Iapps lack the physical attributes neces fgﬁ“r

reqular, heavy manual labor and therefore
into deeppovertyaxﬂmlserywhentheyadw

settled way of life. If, on the other hands
continue with reindeer breeding, they cahi I
upon a secure source of livelihood. 1t 1s, iQ\
cordingly, of national economic interest th2;) Yhe
Lapps retain theu.‘ inherited source of 14 .
'mevasttmdxaarﬂmmtamareasofbbrthemscamy\acould’ Q\
~ that time, be nost economically exploited.as pastuf® £°% remaed \d
herdmgreqmredﬂaatthexappsllvearmadlce:aswﬂ% THUS! By
quest:.on of "What is an appmprlate education for Zap? Q\}_]_;Ld:.'@“? h\
cam came clearly linked to the importance of. re.uxieer bt%d‘lllg for d’lﬁ \_
tional economy. Or as stated in the 1913 school :cefaﬂrl v ugy 18PP
beaLapp, forthenheserveShlsmtherla:ﬂbest. 5"%5112&#\
po].xcycontinued, espec1ally with the 1928 Reindeer Paﬁt“be AG*?' vﬁ\w
possible to keep the Lapp children within Lapp cultw? g the mc
ecom:my (Ruwong 1969b) |
Follom.ng World War II, the conservationist le:Lﬁy Nare ﬂnd&r \avy
attack from Lapps seeking greater educational opporbﬁ”*\\y ad PN g
swedish Govenmentwmchhadreplacedﬂmecnmch mﬂ’ebontrola Kpp
‘schoolmg. The 8wedz.sh Ma.ssn.onary SOClety'S edl:xc;aﬂ:-wf’a“1 effof"'c’ th\ 25 .
EC focused almsL entirely on the ILapp's Folk ngh schbol‘ )\\m&ed d'f)\‘\ |
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World War II (1942) and 10cated above the Art:.c C:u:cle at JO]d(Il’Okk after
1945. In this residential "folk oollege " Same youthm their late teens
received training in general citizenship, local and mational history,
reindeer breeding, and other practical subjects. Continuing the "Lapp
will be Lapp" orientation, students were encouraged f;ot to let the two-
year course seduce them away from relndeer herdJ.ng A pol:.cy statet\ent
at that time, for example, st.reSSEdthat. ‘
Not by follOWLng Sweden and thmgs Smdz.sh, but by

pramoting your mother tongue will you be best fltted
to contribute to the common treasures of the father-~

land. BAs Iapps, it is through following your own

ways of living and by remaining faithful to your cul-
turethatyouw:.llkeepyourplaceasapartofme '
Swedish nation (Ruong 1969a:142). o ‘

Many young Lapps leaving the I.app_ Folk Kigh.Scﬁml retumed =l'v.c"the‘ -
hérding way of life, and a mumber became leaders in subsequent ethnic ;
organizational development, as in the Swedish Reindeer Herders Associa-
tion founded in 1950. Others became school teachers and taught Sane
chlldrenlnsettledcémmmtlesandlnrmmdschools. Attu.rdvery
small group moved into mainstream Swedish society a:xi‘culture‘ through
subsequent professional tralmng But a numbe.r of these assimilated
Iapps maintained feelings of ethnic solidarity wz.th theJISﬂE; origins
and a concern for greater social justice in Same attempts to fend'off |
powerful state and private lnterests seeklng the cont:mued econamic. ex-
plo:.tatlon of Lapland's rich natural wealth of minerals, tmber, water,
and scenery (Wallmark 1958).

Thus, by the 1950's Swedish authorities offered two distinct educa-
tional programs for Same children. For those who lived by relndeer
herdlng the Nomad Schools ‘which had became fJ.xed and res:LdentJ.al, cori-
tinued to su‘ess skllls and values thought necessary for a ncmadJ.c life.

‘ For cruldren of the gromng number of same employed in forestr.y, agrlcul- |

ture, and flsh.].ng, regular prJ_mary and less frequently, swondary schools
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.werebuiltinruralareas—‘sd'xoolstamtentirelyinSwedishand

attended by Swedish youth, schools where the Lapp language and cul-
ture were viewed as inferior, and where Iapp ethnic 1dent1tyvras un-
Gesirable and, when possible, to be denied. School failure of Lapp
children was and is common. In their public school experiences,
generations of Same youth have learned that being a Lapp and speaking
lappish was strongly associated with defeat, contempt and poverty
(With 1967; Ostlund 1973).

With increasing pressure from the Swedish Social Democratic
Govermment for the acculturation and out-migration of Same youth,
with contimied serious infringement of forest and pasture land by
"clear-cutting” forestry practices, by tourism, by mining and water-
power - developrent interests, et al., the Iapps ad:l.stmctpeople
with thousa.nds of years of traditions as an ethm.c commmity, began
to serlously doubt ifieir ability to survive in the early 1950's

~ (Wallmark 1958; Park 1959; Otnes 1970; Lundegard 1973).

Until recently, upwardly mabile Lapps could avoid career defeat
only by paymg" w:.ththelrldentlty Onewaselthera]’.anp a Swede,
a Norwegian, or a Finn. The few Same who achieved ass:.rrulatlon,
any Same for that matter, rarely protested this cost-mechanism (Por-

sanger 1965). A few exceptions can be found, nostly among teachers,

orisblatedindividualswhobypayingthepricehadcoue‘tohmthe
1deal democratic 1deology of the dam.nant segment, and by smple trans-

| fer had came to seathe piw&‘ﬁcatlon process as an injustice to a cul-

tural nu.mnty (Eldhelm 1968 By attempt:mg to point out what might
be viewed as a moral injustice accordmg to the domnant gmup ideo~
logy, they jeopa.rdized their careers, were denounced as threats to na-

- tional security by their superiors, and were generally viewed with

alarm by -~ apps who rightfully feared the consequences of "uch publ:.c
. 27 . ‘
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accuituration (Eidheim 1968) |

These groups, in turn, have brouaht pressure on institutions of
the dominant society to respond favorably to Lapp demands for altered
ethnic relations, for a more culturally pluralistic society where
Same cultural survival and Same participation will be accepted as
legitimate national concerns. Lapp Organizations in the past decade,
for example, have called for a number of basic changes in the nine-
year comprehensive school that most of their children attend. This
reform program places priorities on bilingual instruction in Lappish
and Swedish during the early grades, the creation of bilingual teacher-
training programs, a revised curriculum including Same history and cul-
tural themes, and a secorﬁaxy school program especially adapted to the
needs of reindesr-herding culture and management.

The conflict cf interests that arise from intensifying government
efforts to assimilate and incorporate the Iapps into the Swedish Wel-
fare State, and lLapp efforts to move towards a more autonomous situa-
tion in a more culturally pluralistic Society are clearly evident in
the schools. |

Same students, despite recent special educational arrangements,
continue as a group to be under-achievers, withdrawn, and seemingly
unable to succeed in national schools. A well-known Lapp educator,
the Norwegian Anton Hoem, contends that the causes are to be found

vin campeting and conflicting ideologies — i.e., those of the ethnic
movement, and those of the nat:.onal society: |
The investments in spec:.al teacher traJ.m.ng text-
books, ard literature in Lappish, introduction of
Lapplsh language and culture as subjects are efforts
to raise the efficiency of teaching within the es~:
tablished system. They are not efforts to adapt the
school to the particular needs ard values of Lappish
society. Therefore, one will find different stan-

dards. In fact, the more efficient the teaching,

‘ the greater the discrepancy between goals of educa- |
Qo ; t:.onathareand:.ntheschOOI...menam_ 29
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results areacultural and social gap between the
~  most successful pupils and the local lapp society,
ard a barrier between losers and the nat:.onmde
system (Hoem 1968) .

Same movement activists have come to recognize that formal school-
ing, despite gestures toward bilingual instruction, is essentially-
about the business of assimilétion and social control, and mot the
strengthening of cultural pluralism. They have, accordingly, in the

past few years sought to develop an alternative educational setting

" where movement ideology could be developed to shape goals, new learning,

and action strategies. The Lapp Folk High School, a residential school
for young adults at Jokkmokk in the Forest Lapp area above the Arctic
Circle, has bequn to carry out this function but only with protracted
conflict with the local Cmrrmme authorities who reject the legitimacy
of "Lapp Power" slogans, the Same ethnic-revival movement, and the emer-
gerce of a Lapp-controlled folk school (Lidroth 1974). Despite local
pressures and forceful arguments by a mumber of Ccmmme leagers to |
change the school's name and orientation from the Iapp's Folk High
School to samething like "Jokkmokk Commume's F. H. 3.," a small core
of Same activists have, during the past several years, used the school
to develop an educational strategy seeking to mobilize individual Same
into a politicized ethnic-interest group (Ostlund 1973).

| Although the Same remain a minority on the folk high school's
board of directors and must share control with representatives of the
provincial goverrment and the antageriistic local Commme, a number of
notable innovations have been secured, albeit with growing am‘.rfosity

"betv.:e Lapp students and the ’Wed:.sh populat:.on both at Jokkmokk and

thmughout Northern Sweden Studles of how ethnic groups mblllze for
pOlltlcal action suggests a nmber of basic problems that each group

‘must__,solve (Barth 1969) . 'Jh&se include questions about the distinc-

tiveness of the group, and the need fo}r‘afgreetre‘nt on sta.ndardsby

30
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which group members can judge themselves and others and determine who
lies within the ethnic boundary, and who lies without. These concerns,
as well as problems of commmnication, decision-making, authority and
the legitimate use of power, of ideology and discipline, and of the in-
doctrination necessary to keep ideology alive have all been addressed
by educational activities at the lapp's FHS. Before examining these
activities, it may be useful to note that ethnicity has previously
been viewed here as a phencmenon useful in the categorization of people.
At the folk school, ethnicity has also been a tool employed strategi-
cally by movement activists seeking to assist Same youth to negotiate
new individual identities, commitments to struggle, as well as the
learning of organizational and conmunications skills needed to advance
the movement's manifest goals of Same cultural revival and ethnic-
minority survival. |

Where the Swedish Missiocnary Society used the Lapp's Folk High
School during the 1940's and 1950's to further the national ethnic
policy of soc:.al:.zed isolation, today, Lapp activists fight to gain
camplete control of the school and use it to address their problems
and dreams of survival as an ethnic minority in a pluraliétic society.
Where earlier many of the Reindeer Herder's Association leaders had |
their first training in formal organizational life and social science
at the school, today special courses are offered that focus on prob-

~lems of collective action a.ndxm'.mrity mobilization. These critical

seminars are taught and attended by Lapps of different socn.o-ecommc
backgrounds and seek to unify the Lapps as anethm.cgroup lLapps from

the mountains, the forests, and the cities with differing professions

: ahd.life-styles meet, discuss, and develop movement idéology and action

strategies to strengthen ethm.c identification an:'l to gain gnater ac-

ceptance from a strongly ethnocentnc Swedish socn.ety
31 |
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Courses in the Iapp language are also provided apd related to the
movement's literary and jourmalistic activities. Classes in Lapp his-
tory and handicrafts, in reindeer management, and adm;_nlstratlve tech-
niques all view Same culture from perspectives that seck to raise stu-
dents' consciousness of ethnic membership and the 1let.macy of the
group's dreams of survival and autonamy. The critical .sam'_nars, es—
pecially, have frequently been starting points for réfonmﬂatirxg the
movement's ideological framework, i.ei., the "world View" from which
most lapp politicél actions follow. 'ﬁ'le joint Nordie rapp Culture
Policy Statement of 1970 entitled, in English, "We are Lapps and Want
to Remain Lapps" clearly indicates efforts in stating the movement's
arqument and goals (Svenska Samernas Riksforbund 197s). It is also a
document that owes much to the educational and political work of same
movement activists and supporters at the Lapp's Folk gigh School.

The Lapp's Folk High School today presents an Sxample of an educa-
tional insti.mti.bn actively seeking to advance a Pfcess of ethnic re-
vival, confrontation and resistance to acculturation that is for the

-most part viewed unfavorably by members of the domihapt society. At

the local lgve}., SWdes'preSS for rapid'acculturatiQn and incorporation
through, if necessary, forced assimilation. At the naticnal level,
assimilation is sought instead through a policy-of "tvdkulturell
atbildning," or bicultural education where Swedish and Same - studies
will supposedly be given equal value and emphasis: (Norrbott_:enslgn 1968) .
So-far, Same activists have been largely able to subyert this policy
at Jokkmokk and stress the latter. But as this tolerant situation may
end at any time, the ethnic movement is pressing fOr a state-supported
rural folk high school under complete Same control (Sstlund 1973:287-88).
While most Lapps are synpathetic to the movement's broad goals,

many express CONcern about‘ the possible consequences of conflict. One’

ERIC  of their older 1eader"s”“hasgput it'tthus= "We are Ot 4 warlike people 32; .
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and we don't fight. Our culture is primitive, and I suppose we have
to give in to the stronger one." Many younger lapps reject the re-
signation of theJ.r elde.rs/arxi, under the rubric of "Lapp Power," seek
to fight back: "We are not Norwegians, Swedes, or Finns. We are dif-
ferent and we J.ntendtostay that way."” It is this snallact.w:l.st ,
gmupwh:.chseekstonakethel.appsFolknghSdmol J.tsovm, much

to the consternaticn of many fearful Lapps, the Jokkmokk ccunnme,and |
the National Board of Education (Lidroth 1974; Sa:maliaht, 1975) .

Conclusions .

It is clear that hnguagenmntename of an ethnic group rein-
forces the boundarles between that ‘g:roup and the larger society. Boun~
dary maintenance reinforces the ethnic identity of a group and is

. undertaken for a number of reasons: religious, as’ in the case §f the
Rnlshpolltlco-ecorumcal,asmthecaseofthef'rem:hspeakmg |
Canadians; or econcmc, as in the case of the immigrant American
Italian, Slovak ‘Polish, etc. groups. Often, the major fumtion of
language mbom:da:ynmntenaxwe:.s toenableagroupto resist assimi-
lation: this is as true of the former superordinate, migrant Finlands-
svenskamaasitisofthesubbrdinate, ixﬂigemusl.appswmboﬁhuse
language as a weapon in the fight for ethnic survival.

'medegreetowhlchagroupbecdresblllngualdependspartlyon
the larger society' s willingness to let that group assum.late, to
grant that group access to the social inétitutions, and'partly-on the
availability of jobs which require a “mledge of the official lan-
guage. The Canadian French immersion programs foz:m a very good example
of how job language reqﬁirexrents :Lnfluence language learning strategies.

Group bilingualism is frequently accompanied by language shift to
the official language when there aréanpie, material rewards in so

) , v ‘ | ‘ | T ‘: o
E]{[C _ do:.ng Instituticnal enclosure may not be an issue as long as the 33’
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parallel institutions are open. The French Canadians, who massively
shifted to English (and gave cause to the legal measures) in spite of
parallel irstitutibns of church, schodl, vJ‘:'ecréation, etc., are a case‘ .
in point. Many migrant supexord:.nate groups do not seem able to main-
tain their original mother tongue once they are (legally-pollt:l.cally)
separated from the hame culture as in the case of the Normans and the
Franks; probably demographic factors were also at 1ssue ('nnnaéon and |
Kaufran n.d.). Spanish certainly has been meintained in colonized

' Iatin-America. It is a temptation to cla.1m that language shift takes
place when the soc:.o—ecomm:.cal and political rewards of a nation,
which are accessible, favor such a sh:.ft, but ;.t is likely to be a
sinplificatién. It is a claim which is 13.ke}y to account for the
majority of situations of language shift but 1t w:Ll.L not necessarily

| account for situations where one would expect language shift but does
not £find it. It may iae that the spatial isolation of the Iapps can
account for the maintenance of Lappish, but it is more likely to be an
expression of ethnic identity th.ch will not be surrendered, a mechan-
ism of ethnic boundary maintenance.?

Linguists do not have a clear understanding of these issues, and
my contention is that in order to understand the nature of bilingual-
ism we need to consider the relationship of these issues. In this
paper I have indicated the direction I believe such a discussion should

take, but:Lt is very obvious that this paper is orly a beginning.
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FOOTNOTES

This paper is co—authored in that the Same case study is written
by R. G. Paulston and the rest of the paper by C. B. Paulston.
The case study is a much shortened version of the original "Eth-~
nic Revival and Education Conflict in Swedish Lapland."

For references to the research on the Canadian immersion pro-
grams, see Merrill Swain's "Bibliography: Research on Immer-
sion Education for the Majority Child." ‘ ‘

The following excerpts are from R. G. Paulston's "Ethnic Re-
vival and Educational Conflict in Swedish Lapland,” Campara-
tive Education Review, 20:2, 1972, 179-192. Permission to
reprint is gratefully acknowledged. o '

It should be pointed out somewhere that many members of the eth-
nic groups discussed in this paper do shift languages and assim
ilate into the larger society, and that this discussion deals
with what sametimes amounts to a minority within a minority.
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