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Chapter I, The Progranm

The Transitional Classes Program provided supplementary instructional
‘services to children who are enrolled in the tax-based program, “Special
Classes for the Emotionally Handicapped."” A total of 306 Title I eligible
pupils passed through the register of the Transitional Classes Program during
the 1975-1976 academic year. The age range of the pupils was approximately
7 to 17 years. The program was housed ln nine sites, including two residential
facilitles for adolescent boystand girls,

The Transitlonal Classes Program provided remedial reading and math
instruction to all children who participated in the "Speclal Classes for
Emotionally Handicapped" program. At each site the Title I teacher and an

alde worked with the cHldren, usually in small groups of 2 or 3, to provide

an intensive and closely articulated reading and math program with that provided

by special class teachers. Each reading and/or math instructional session
lasted approximately 30-45 minutes dally in a separate room that was contiguous
with the special classrooms. - | -

The actual instructional services that were provided to the pupils
consisted of a number of aspects, Flrst, dlagnostic information was obtained
for each pupil from a variety of sources, including past records and a work-
up that was developed by each teacher, On the basis of the dlagnostic informa-
tion a written contract was structured for every'pupil. The contract speclfiled
the dally actlvities for each pupll, The contracts also served as the basis
for a token reinforcement system which wﬁs implemented by the teachers to
serve two purposes: to improve puplls' behavior and to improve pupils® academic
ferformance. In tﬁe token reinforcement system, points were awarded for the
successful completion of a task as well as for appropriate behavior durlng the

task . ’
O



The second major aspect of the instructional program consisted of'the
wide array of instructional matérials that were employed to facilitate the
pupils' learning experlence. Many of the materlals were made by the teachers
and were used to supplement the cqmmercially avallable materials, Detalled
specimens of the pupils' work products were retained in theilr files and
constituted an in-depth record of the children's growth during the year.
These work specimens not only enable the teacher to plan more effective programs
for the child, they also serve as important information on which to base
an evaluation of each pupils® success which, when aggregated across all
pupils, provides additional inslghts into the overall program effectiveness.

. The third major aspect of the instructional program centers aiound the

inputs of the supportive members of the professional team. Specifically,

weekly meetings were held with psychologists, soclal workers, guidance_couqsellors,

and/or psychiatiists who were familiar with the children. These sesslons were
especially relevant for case conferencing of pupils® who resided at a state
hospital for emotionally disturbed children where the hospital personnel
Were more imtimately acquainted with the out-of-school behavior of the pupils
than were-the public school teachers. Information gleaned from these weekly
sessions was used to structure behavioral management objectives for puplls
as well as instructional objectives and procedures for thelr implementation.-
The Transitional Classes Program was sﬁpervised by the supervisor of tﬁe
Division of Special Education and Pupil Personnel Services Altérnative Programs
and the Acting oupervisor, Classes for the Emotlonally Handicapped. In addition,
one , teacher-trainer was employed to assist the Title I teachers in developing

individual reading and math remediation plans. The teacher trainer visited .

"each school site approximately once every second week, although this schedule.




varled depending on the paxticulat needs of a site at a given time.

' An additional aspect of the Title I program was the fact that the
instructional remediation that was provided to the pupils ensbled some of them
to be mainstreamed into regular classes for a portion of the school day. When
mainstreaming was done, the three teachers at each site, includling the
Title I teacher would consult with a receptive regular class teacher and the
school principal about the child's academic and behavioral status and the -
possibilities that he could benefit from regular class placement. Although
mainstreaming was not the primary function of the Title I program, the fact that

it served to facilitate thls process represehted an educationally sound by-
product.

~ Coapter TL. Evalustive Proceduwres
As indicated in the evaluation desién for the Transitional Classes Program,
three evaluation objectives were set forth. These were: ‘
1. To determine if, as a result of participation in the program, 70
percent of the pupils mastered & least six instructional objectives in
both reading_and mathematics which prior to the program thgy did not
master. |
2. To determine as.a result of participation in the program the extent
to which pupils demonstrate mastery of instructional objectives.,
3+ To determine the extent to which the program, as actually carried out,
coincided with the program as described in the Prsject Proposal.
* The evaluative instruments employed to. obtain data for tﬁe evaluation
objectives included the Random House Criterlon Reading Test and the American
Guldance Assoclates Key Math Test. All pupils who participated in the

Title I Transitional Classes Program were scheduled to be pretested and posttesced.

7



As will be indicated in detail in théﬂfollqwing chapter, there was one
major limitation to the evaluation procedures and the accoﬁpanying statistical
analyses, By definition, the populationserved by the Transitional Classes
Progran was transient. That is, the original conceptualization of the program
was to provide a transitional educational program for seriously emotionally
disturbed children. As a result, some chlldren did not.attend the program
;dngienough to be pre- or posttested. Other children who were in attendance
long enough to be tested were not in attendance long enough to be posttested,
or else left the program abruptly without any advance notice to the staff.
Sti11 other children were enrolled in the program for a few months and there
simply was not enough time to teach them the required six reading and six
math objectives.. As will be indicated, some chlldren attended the program
for two months or less while others attended for the full academic year,. Clearly
the same standards for evaluation cannot be maintained for these two groups
of children. Consequently, the data in the following section will bevpresented
suparately for children who attended the program for varying amounts of time.
The evaluator, the progiam liason officexr and the projegt director all agreed
that such a presentétion of data repreéented the most valid portrayal of the
program's effectiveness.

‘ Pretest data were collected at the time of the pupil's initial entry:
in the program. The number of children at the time of theilr entry were as follous:

September-October 172, November-December 58, January-February h3, March-

April 33.

Of the 306 children who participated in this program, 35 were not tested
because they enrolled for an insufficient amount of time. As an example, éight
pupils as the Atlantic residentlal CPnter were enrolled in tlﬁ program for

only one day.



Chapter III: Findings |
Results for the Transitional Classes Program are summarized in accordance

with the evaluation objectives. The first evaluation objective was to determine

if, as a result of participation in the program, 70% of the pupils master at least

six instructional objectives in both reading and math which prior to the program

thej did not master. According t; tﬁe evaluation design, this objective was to

be examined separately for each obJective of instruction as per the SED classification‘
system. A tabular presentation of these data appear on pages 7 and 8, for reading

and math separately. | |

Although a perusal of the data on pages 7 and 8 will indicate that the
puplls performed quite well on the objectiveé.'ths data can onlylbe interpreted
properly in relation to the following information. First, not all pupils were
administered all instructional objectives. Consequently, the pretest mastery
percentages are only for tﬁose children who were tested on the objective. Second, -
the posttest pastery ﬁércentages are best interpreted against a baseline of 97%
mastery when aggregated across all 1nstructional objectives, More simply put,

760 reading objectives were taught to 274 pupils, Of the 760 reading objectives,
736 were passed on posttesting, Similar data occurred for math.

A final woid i1s in order regarding the number of instructional objectives (760)
that were taught to the pupils during the school year. When we consider that the
evaluation program required six reading and six math objecfives tqlbe achleved
by each of the 306 pupils who passed through the program, then 1,836 reading and
1,836 math objectives'should have been taught (306 X 6 for both reading and math).
Obviously, this number of objectives was not taught. The reason for thls is

straightforwa;d. Only 25% of the pupils attended the program for a full year

which was defined as seven or more months participation. On the other hand, 33%
of the puplls attended for two months or less.. The problem of pupils’ non-
participation in the program was especially aggravated at the two residential

facilities for adolescent boys and girls, At these centers, 144 children appeared

Q | | 9




on the rosters, yet only 5 pupils attended for the entire year. In contrast, 67

i
!

puplls (47%) attended two months or less. Clearly, pupils who attended the progr;m'
for two months or less were not going to te taught six reading and six math
objectives, In point of fact, the 144 pupils in the two residentlal facilities

were taught a total of 82 reading objectives and 302 math objectives, On a pore
positive note, these pupils falled only 3 reading and 2 math objectives on posttesting.
Thus, the overall picture that emerges from thesc data is that children who
participated in the program for an entire year.did achleve the stated objectlves of
70% passing in both reading and math. Equally obvious was the fact that those

who participated less than one full year did not achieve these objectives. A more
precise distribution of these data appear below, presented by two month intervals

of attendance in the program.

Table 1
Percent of Pupils Passing Reading and
Math ijcctives in Relation to Amount

of Time in Attendance

tlonths in »rogram Porcent Passing Percent Passing
Reading Posttest Math Posttest
iz Objectives 51» Objectlves
0-2 05 0
56 36 L 60
7-8 7

. o
N

On the basis of these data, the evaluators concluded that the first evaluation
objective uas satisfactorally achieved.

The second evaluation objective was to determine the extent to which puplls

10




Percentage of Pupils Demonstrating Mastery of Each Instructional Objective During

Pretesting and Posttesting

(Reading)
Objective Pretest Posttest Objective Pretest Posttest
Mastery Mastery _ Mastery Mastery
letter recognition 55% 99% Sentence 6u% 92%
: structure
Initial consonants 61 95
Classifying 73 100
Final consonants 55 o8 _ :
. Inferences 81 100
Consonant blends 26 97
: Facts and . 68 100
Vowelss  single lettsrs 46 100 details
Vowels: more than one 46 100 Main ideas 72 - 100
letter T
Compound words 88 100 - Picture clues 49 97
Contractions ' 80 100 Sequence 80 100
Endings ' 88 100 Author's 56 100 -
purpose
Prefixes, suffixes 86 100
Prepositions, phrases 89 100

11




Percentage of Pupils Demonstrating Mastery of Each Instructional Objective During'
Pretesting and Posttesting

(Math)
Objective Pretest Posttest ObJective Pretest Posttest
Mastery Mastery Mastery Mastery
Pre-operational 52% 95% Reglons, planes 81% 96%
concepts '
Polygons 82 1D0
Fractions 63 100
English system 77 99
Decimals 93 100 .
Temperature 91 100
Addition 67 100
Monetary system 82 . 100
Subtractlon h 100
' Time and date 78 98
Multiplication 73 100
. Empty sets 78 100
Division 88 98
‘ Analysis of 89 100
Operations and 67 100 problems
relations
Numeration systems 89 100
Estimation, rounding 80 100

12
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demonstrate mastery of instructional objectives, The analyses of this objective
appear in Tables B *hrough B, to conform to the tables that were specified in
the evaluation design. Table A was not appllicable to the present data since

every pupil- who did not master an objective on the pretest did have posttest

~data avallable.
The .,ccond-phasrdf—thmecond-vbjective*currc‘emed“thrnmber‘of“pupi‘ls'———-—-

who mastered the instructionzl objectives-prlor-to instruction, -Here, the-data- - -
are presented in Table Bl and B2 to correspond to the reading and math objectives.
Although 1t can bcen seen be;l.otf. in tables Bl and B2 that a substantial number of
pupils (18:%) achieved lmore than 75% of the objectives during pretestiné. this

number is somewhat inflated by the data from the two resldential facllities where

30% of the children passed more than 75% of the objectives on pretest. Judging ¥
from a visual analysis of the Class Evaluztion Record, the evaluator believes this

ﬁas an artifact of the teachers' styles of test administration. Many children

who passed a number of items had thelr test termlnated as soon as they failed

the first objective., 3ince many of these same chlldren had 'very spotty attendance
records, they never had the opportunity to complete additional test items; consequent-
ly there is a skewed distribution iﬁ relation to the number of items attempted and

the nunbter pasczed. The exact distributions appsar bhelow

Table Bl ' Table B2
Distribution of Pupil Mastery of Diztribution of Pupll ilastery
Instructional Objectives Prior to of Instructional Objectives Prior
Instruction (Reading) to Instruction (Math)

Percentage of lastery I pd Percent llastery N 4

7556-100; 50 18 76-100% 56 20

51 -754 121 b 51-75% 96 35

26 -50:3 77 29 26 -50;3 35 31

0 -253 26 9 0 - 25% 37 LT
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analysis. For example, a pupil who was administered only onc objective on
pretesting could have received a score of 0% or 1005 simply on the basis of his
response to a single item. In the evaluator's Judgment, a more appropriate
statistical analysis would have been to covary the number of pretest items to

which a child responded.
Another way to examine the data from the Transitional Classes Program 1s

—————~to»study—the—distribution-of*mastery—by—instructional.obéective_as-a_result-ofLAA________

JE SR ¥ S I

_ instruction., These data, which appear in Tables Cl and C2, are somewhat similar

to the data whicﬁ were presented in Tables 2 and 3, except that it provides the
additional data regarding the raw frequencies representing the ratio of pupils
achleving mastery relative to the number of pupils who attempted mastery.
The relevant data for these Tables appear on pages 1l and 12, |

The reader will immediately notice that only 181 pupils are listed as passing
between 0 and 1 objectives on reading objectives. This figure, which must be
considered in relation to the 271 who actually were present for festing. is
depressed by 90. The 90 pupils do not appear on the table because they never
were administerszd any reading objectlves for test purposes, consequently they
could not demonstrate mastéry. a8 of th; 90 pupils who were not administered
reading objec}ives attended one of the two residential facilities for adolescent

pupils. The remahing two attended elementaxy of junior high schools.

Table D1 Table D2
Distribution of Humber of Instructional Distribution of Number of Instructional
Objectives Mastered After Instruction: Objectives ilastered After Instruction

(Reading) - - (Math)

lumber mactered  # puplls 0 pupils iiumber Hastered # pupils % pupils
None 10 6% ione 8 3%
1-2 : 4 30 1-2 Q0 35
3-4 i0 22 it 8 23
5-6 53 °9 5-6 Cc 16
7-8 16 7-8 39 15
9-10 7 -'* 9-10 10 4
11-12 1 0 11-12 1 4




11 -

Table C1
Distribtution of Pupil Mastery by Instructional Objectives as a Result of Instruction
(Reading)
Objective Ration of # pupils achieving mastery Percent of
# pupils attempting mastery Mastery
Letter recognition 118/119 99%
Initial consonants 41/43 98
~~F4nal-consonants _ Wl flys - 98
Consonant blends 38/39 97
Vowels: Single letters 43/43 100
Vowelss More than one letter 38/38 100
Compound words _ , 6/6 100
Contractions 1/1 100
Endings : L/ 100
Prefixes, suffixes - 7/7 100
Prepositions, phrases , L/l 100
Sentence structure 22/24 98 %
Classifying 10/10 100
Inferences, cause effect 9/9 100
Facts and details 9/9 100
Main ideas 9/9 100
Picture clues : /35 v 99
Sequence 7/7? 100
Author's sequence 3/3 100
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Table C2

Distribution of Pupil Mastery by Instructional Objectives as a Result of Instruction

(Math)
Objective : Ratio of # pupils achleving -Percent of
Mastery Mastery
# pupils attempting
Masterxry

Pre-operational concepts 113/115 S 98%
Fractions 51/51 100
Decimals 9/9 100
Addition: Concepts and skills 71/71 100
Subtraction. Ls/us 100
Multiplication u2/42 100
Division 27/29 93
Operations and relations 55/55 100
Numeratior systems 12/12 : 100
Estimation, rounding 25/25 100
Regions, planes 9/11 82
Polygons 15/15 100
Ehglish system 18/19 95
Temperature iy 100
Monetary system 12/12 100
Time and date 10/11 91
Empty sets 15/15 ' ' 100

2/2 100

Analysis of problems
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;_________more_ihanwtuo_instructional_objectives,-with_the—remaindeu—failing—tuo~o:;less.
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. The final tabular presentation of the data appear in tables El and E2

- 4in which the distribution of percentage of pupils achieving various levels of

mastery are presented., It is immcdiately apparent that virtually all pupils
who attempted objectives, achieved them. Recall that‘dhiy 24 reading and eight

math objectives were not successfully achieved. Also, a single pupil failed

The precise data appear below. iotice that the children who scored 0-10% were

~ the ones who were taught less than three objectives.

Table i1 Table E2
Distrioution of Percentage of Fuplls Distribution of Percentage of Pupils
Achieving Various lLevels of lastery Achieving Varlous levels of Mastery
of Instructional Objectives (Reading) of Instructional Objectives (viath)
Percent Mastery i % pupils Percent Mastery i % puplls
90-100;5 160 M3 90-100% 249 - 99
80-90 6 3 80-90 .3 5
10-20 . 1 0 0-10 3 «5
0-10 Iy 3

The third and final evaluatlon objective was to determine the extent to
which the progrem objcéfives were actually carried out. On the basis of site
visits td +he warious nites wvherce the program was delivered, the evaluator can
safely conclude that the program was carried out cractly as it was indicated in
the proposal. This is hardly surpricing since this progrﬁm has been in operation

for several years and has been administercd by the same personnel throughout the

life of the program. Also} there has been great consistency in the teaching staff.

Bvery item stipulated in the prOpOzal.wasuexecuted. Az examples, =mall group

instruction waz conducted, token reluforcement systems were adopted very

successfully. HMaterialsz were avallable throughout the year. The teacher-trainer
conducied her training seccions, :deekly clinical meetiags were held. Furthermore,
when one considers thot the population of children served by thic program 1s

serbusly disturbed, the fact that relatively few sehavior problems "occurred at

‘the end of the year 1s lestimoninl to the achicevement of the teaching starf.
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An additional concérn to this evaluation was the extent to which
rvecommendations from the previous year®s evaluations wers implemented.
Since most of the prior year's recommenciations required additional
expenditures they uére not implemented in this progran. For example,
an additional teacher trainer was not hired. Instead, the program operated
with one teacher trainer. Similarly, an additional counsellor was not hired.

—

Howeverrsomrof—the-centers—did—kave—available—to-»them—personnel—-who-—were
able to provide consulting assistance in behavior management techniques, per
' the prévious evaluator's recommendation. . .

Finally, the present evalua.tor did not detect any discrepancies, much less
serious discrepancies. from the proposed activities specified in the proposal.
The one difficulty that did occur, but which was not directly stated in the
proposal, concerns the testing itself. Approximately 12% of the total time during
the school year was devdted to testing pupiis. according to the teachers. 1In
the evaluator's judgment, this is an exceptionally high percentage of time since it -
reduees the time gpent on remediation activities. |

Chapter IV, Summary of Major Findings,
Conclusions, and Recommendations

Basically, thé program achleved the objective of having 70% of the pupils
master 6 reading and 6 math objectives., This was ea.cluxom;-by the pupils who
attended for a full year. Those pupils who attended less than the full year,
.a.chieved correspondingly fewer objectives.

The evaluator's recommendations are as followss

1. The program is excellent and should be continued. The reasons for this
recommendation are simple. A population of seriously disturbed children ia |

receiving academic assistance from which 4t ia Dbenefitting. In addition,




> 15
the children are receiving f.he socializing expériences of a structured educ#tional
programn. Both of these experiences a.re crucial to the pupils®’ development.
2. Testing should be reduced in time, if possible. As was previously
stated, the testing portion of the program consumed approximately 12% of
the total school time. This is an extremely large part of the program and could

probably be reduced. Six reading and six math objectives may be too many to

require of this pbpula.tion of children.

3.—The-nuaber-of -objectives-to-be achieved-by--the-pupils-should-be -~ =~
proportional to the number of months the pupils attend the program. Since |
this program serves a transient population.. children who attend for less than 2 full
year should be mquiréd to masier fewer objectives. o

4. An additional teacher trainer should be hired. This would éma.tly facilitﬁte

achieving the program’s goals. The one teacher trainer who was avallable this .
year performed very well. However, it was difficult for her to visit all nine
sites a.f a mon;ent’s notice, especially since the sites were spread over the

- entire city.

In sum, this is an excellent program.

19
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TRANSITIONAL CIASSES PROGRAM

ABSTRACT — Function #o.09-69602

The Transitional Classes Program is deslgned for emotlonally disturbed
youngsters between the ages of approximately 7 and 17 years. The program
focuses on improwing reading and math skills by providing the pupils with daily

¢ instructional sessions lasting approximately 30 to 45 minutes. Children are

taught either individually or in groups of 2 or 3, Each child has an
individualized program tallored to his needs, and a writeen contract is kept
which specifies the daily activities that each pupil is expectéd to achleve,
A token reinforcement system is employed whereby children are rewarded with
points for successful performance on their assigned tasks.

This program is remarkably successful in improving the academic skills
of a population of seriously disturbed youngsters. Children who participated
in the program for the entire year improved in six reading and six math
objectives, However, many children attended for a very brief period of time
and their achievement gains were somewhat lower, The post-instruction
performance of the children in both reading and math indicated that they
mastered almost 100% of the instructional objectives thﬁ£ they were taught.
Of course, there was variability here and not all objectiyqs were mastered at
a 100% level of proficiency. .“ |

The success of this program can be attributed to a number of factors,
including the ongoing leadership provided over the years by the program's
administrators, the close workiﬂg relationship maintained between the Title X
teéchers and the tax levy teachers, and the weekly clinical sessions in which
the problems of fhe children are discussed and ways to overcome these
problems are suggested and. implementede . o o

Overall, this is a very effective program that accomplishes a great deal

for children in serious academis need,
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13. Criterion Referenced Test CRT) Regults,

| In the table below, enter the requested {nformation about criterion referenced t:est: resulte
used to evaluate the effectiveness of programs in reading and mathematics; particularly for those
~of less than-60 hours duration, Use the Instructional Mastery codes eppended to this form
for those skills which the program attempted to improves Please provide data for each test
- used and each level tested, Use additional sheets if necessarys -

Pretest .| Postteet .
B Tnstruce . | NG‘Df"PUDﬂl Nov-of—T-Noi-of —
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13, Criterion Referenced Test LRDResults, °

~In the table belov, enter the requested information sbout criterion referenced test results
~ used to evaluate the effectiveness of programs in reading and mathematics; particularly for those
of less than-60 hours duration, Use the Instructional Mestery codes appended to this forn
for those skills which the program attempted to improve, Please provide data for each test -

wwwww used._and each level tested, Use additional sheets if necessary.

Pfetest.’ Posttest

o Instrucs . - . No, of Pupils No, of | No, Of.'
Component tional | | | Pupils | Pupils
" 'Code | Mastery Pul_;_lisher level | Pasging | Pailing | from | from
| Code , . gol, (2) {Col, (2)
. | 1 () (2) - | Passing | Pailing
6/ 08| 1[3(5/1{2(1(0{1 | Randon House| 3 8 . |..5 5 1 0.
‘ — . a
! laftfol6t ™ " 2 |3 | 3|0 N
! f12q1i0]8 " ' ;R U I S T '

u.m by ERIC.
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}L Criterion Referenced Test CRT)Results,

In the table below, enter the requested information about criterion referenced test results
used to evaluate the effectiveness of programs in reading and mathematics; particularly Zox those
of less than-60 hours duration, Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve, Please provide data for each test
used and each level tested. Use additional sheets if necessary,

Pretest’ Posttest
| ' Tnstruce . | No, of Pupils [ Mo, of | Mo, of
Component tional , Pupils | Pupils
Code Mastery Publisher | Level | Passing | Failing | from | from
COde . 0010 (2) 0010 (2)
e | e ([ —()...|Passiog [Palling ..
610 1816 |512{2]1]0|1 |Randon House | 2 I 5 | 0
" | 2f1{0]2 y N I A 6 | o
" ‘i " v |
2(1]0[4, NN koo !
|
" 212101 " " 9 2 2 0
" 2(2{0]3 " L 2 2 | 0
" 2|2f0l4 J " 9 2 2 0
" 2121017 " * 9 7 6 1
" 24|02 ]| N 2 2 | o 27
" 2|4]0]3 " ol 2 T ]
" 21h{0|4 " "', 1 1 1 0
" 2141016 " L 8 I T




13, Criterion Referenced Test CRT)Results,

In the table below, enter the requested information about criterion referenced test resultl
used to evaluate the effectiveness of programs in reading and mathematics; particularly for those
of less than-60 hours duration. Use the Instructlonal Mastery codes appended to this forn
for those skills which the program attempted to improves Please provide data for each test
used and each level tested, Use additional sheets if necessary,

' DPretest Posttest
, Tnstoucs . No, of Pupils | Noo of | No, of
Component tional | . 1 | Puplls | Puplle
Code Mastery | ~Publisher | Zevel | Passing | Pailing | from | frow
' Code ' L - 001.‘ (2) Col, (2) |
- il b b T (W) ] (D) | Passlng | Pellleg
610]8]1 b I5|1|2f4|o|? [andontiuse | 2 | 8 . | 8 5.0 1
" AN T ] 1 1 | 0 ¥
" 2{1]0}2 L 1 | 8 7 T
" 2|1|0] d D B ? 1
' 211]0]5 y "ol 15 Wl
" 211106 " " b 18 18 0
w 21110 7 " "‘ 9 16 16 ‘0.
" 2{1]0(8 " Ml 1. 5| 2.
" 21110{9 " ' 3 3 3.1 0




3 ‘13. Criterion Referenced Test cnﬂdkeeults.

- In the table below, enter the requested {nfornation about criterion referenced test resulte
used to evaluate the effectiveness of programs in reading and mathematics; particularly Zor those
of less than-60 hours duration, Use the Instructional Mastery codes eppended to this form -

~ for those skills which the program attempted to improve. Pleese provide data for each test
used and each level tested. Use additional sheets if neceeeary.

Pretest Posttest

' Tnstruee | L No. o£ Pupide _| No, of - No.ofl_,
Component ~tisnal” o -| Pupils :\Pupjile
Code Mastery | ~Publisher Level »~Paes(ing Failing from | from
Code , Cols (2) [Col, (2)
e _ (1) ‘(2) I'aeszmgL Failin&
61048 b1tk I3 e 2 0""1'.’" ..... Randoa-House | -3- B" SO VRS TR S NS I -
S22 2 A LI PO I N I 2 O
" 2 b [0 [2 L E 2 z |0
" 2 10 {3 e 9 3 ) 0
" 2 1b [0 b s 2 2 0
" 2flofe | |8 3 J 0
" 2 1 {017 g " " 3 9 9 0
' 11 R 6 6 | o
6lof8 {1 fefsinfzllofh " b 8' 2 2 0
' il | | o f2 | 2|0
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13, Criterion Referenced Test CRT) Results,

Tn the table below, enter the requested information about criterion referenced test results
used to evaluste the effectiveness of programs in reading and mathematics; particularly for those
of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve, Please provide data for each test
used and each level tested. Use additional sheets if necegsary, ,

Pretest | - Posttest

‘ Tnstrucs "o, of Pupils: | No. of | Nos of
Component tional _ ' 1 | |Puplls | Pupils
Code Mastery | Dublisher | level |-Passing | Paillng | frm | from
o Code | | {cols (2) {Col. (2)
. (1) - ] (2)) Pagsing | Pailing
.__,__,.,._‘,,...,.‘.,.6.,_ ~) "eﬁ l,hm 5 1241 0 8.. 'R&ﬂdOﬁHOﬂSB W.ul 7 : ;‘;A,,..:_j';‘,.w,..-_..-a._._..t_.ﬂ ,......o.kw., B e
" 2207 "o "o 8 . 1 1 0 ,
‘ ) ) ‘
a alblofef v o | b |2 |2 |0 v
"L 2]k|o)6 "ol 2 N I S B




‘13, Criterion Referenced Test CRT)Results,
| In the table below, enter the requested information sbout criterion referenced test results
used to evaluate the effectiveness of programs in reading and mathematics; particularly {or those
~of less than 60 hours duration.” Use the Instructional Mastery codes eppended to this form
hﬂMuMhmmmmmmmMMmmePMummthHMNn
used and each level tested, Use additional sheets if necessary. -

o ; " Pretest - | - Posttest.. -,

' Tnstruce . ; “'\_ | No, of Pupils | No, of | Mo, of
Component - tional . ; | | huplls | Pupils :
Code Vastery | ' Publisher | Level | Passing | Falling | from | from .
Code I T ool (2) Col. ) :
;__1‘__ ' () | (%) | Pessing | Faillog .
6o (811551 2(1/0]2 |RandomBouse | 2 | 20 {2 | 2. | 0 . !
ol Fefafofe| v e f w2 |2 |0
. ‘ ; ‘ N 1. . | ‘-'”5
SRR L A A L
. olefoj| . [* | ®w {1 |1 |0 e
ol T elefofs] [ {1 |1 |0
" efefoldl o p WY {1 |70
| 21206 " “ly |1 1|0 -
- ~T 35 -
" U015 L L & B 1 0
ol || 2lefor] I I T T B T
N B B U B AL R (6O 5 S S S A S
"l | 214{1]1 " n o | 14 1 1, 0




13, Criterion Referenced Test CRT) Regults,

1In the table below, enter the requested information about criterion referenced tést results
used to evaluate the effectiveness of programs in reading and mathematics; particularly for those

of less than 60 hours duration, Use the Instructional Mastery codes appended to this forn

for those skills which the program attempted to improve, Please provide data for each test
used and each level tested, Use additional sheets if necessary, ‘

" Pretest

Posttest .
Tnstrucs . . No, of Pupils [ No, of | No, of
Component tional , | | Pupils | Pupils
Code Mestery | ' Publisher | level | Passing | Falling | from | fron
Code | . Gol, (2) {Col, (2)
. . () | (%) | Passing | Faillng
6-1-ol81-| 5151} 211+ [~ Randon House- |3 |-~ 25 - -7 e
| 21fof2]| B!
" a(1of4| * "0 2 % |1
" 2(1{0)5] " vl | % |0
' 2|1(0/6] AR T 6 |0
' ol1fo7] " N N T TR A
- ‘i‘%
" 2(1(0(8 " " 8 25 % |1
" 2{1]0{9 ' A 5 5 |0
" 2121 0]1 " N 1 1 0 .
' olafof2| | "k 1 1|0
" 22| 0] & " Y18 2 210
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E 13, Criterion Referenced Test CRT)Results,

In the table below, enter the requested information about criterion referenced test results
used to evaluate the effectiveness of programs in reading and mathematics; particularly for those

of less than 60 hours duration. Use the Instructional Mastery codes appended to this form

for those skills which the program attempted to improve, Please provide data for each teat
used and each level tested, Use additional sheets if necessery,

Pretest

Posttest

Tnstrucs Yo, of Pupils [ No, of | No, of
Component tional . | Pupils | Pupils
Code Mastery | DPublisher | level |-Passing | Falling | from | from
Code Cols (2) [Cols (2)
() | (2) | Passing | Failing
610 ALICEE Random House |3 |8~ 1 L0
,,,,,, " 2|2|0]7 " T T 51 1
" 2|4l0f2. DRI 3 | 0
' 2bof3| N 3 3 |0
" 2 blo[] " 13 | ¢ &0
" 2| 4] 0]6 ‘. N F | 1 1 0
" olblof7 | . | " I
" 2|4 0|8 " " 1| 1 1 | 0
. 214(0]9 N "2 1 1 0.
" 242 | ]2 S
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1, Critarion Raferenced Test CRDResults,

.~ 1n the table below, enter the réqmted infornation sbout criterion referenced test results

~used to evaluate the effectiveness of programs in reading and matlemstics; particularly fou those

~ of less 'than 60 hours duration, Use the Instructional Mastery codes sppended to this forn
. for those skills which the progran attempted to improve, Please provide data for ‘each test
~uned and each level tested, Use additional sheatn if necassarys

Pretest

| _ Posttest
Inatruce . Ne. of Pupils No, of Mo, of
Componant tional : [ | Pupila | Pupile
Code Mestery | Publisher’| Level | Passing | Falling | fron - frow
Code N Col, (2) {Col, (2)
| (1) (2) | Pasting | Pailing
60182 5 21110 {6 | Bandom House | & 5 b 4 0
" 121110 7 ’ ] 6 ' 3 3 0
" 211 o 8 " " 9 b 3 1_-‘

[
o
3!
]
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13. Criterion Raferenced Teat CRT)Results,

In the teble below, enter the requested information about criterion: referenced test reauite
~ used to evaluate the effectiveness of programs in reading and mathematics; particularly for those
of less than 60 hours duration. Use the Instructional Mastery codes appended to this form
for those skills which the program attempted to improve, Please provide date for each test
used and eech level tested, Use additional sheets if necessary,

Pretest

Posttest .

Ingtrucs . _No of Pupils | No, of | No, of

Component . tional , Pupils | Pupils

Code Magtery | ~Publisher | Level [ -Passing | Failing | from | from

| Code . Gol, (2) [Col. (2)

(1) . (2) Passing | Pailing

61019 {113 ]5]1] 1[1]0|1 Pasrican Culdang 2.8 3. | 0.
elolo 1113 {sle t|t]oj3] S 'R R IR I
6109 (15[ o] | no|..0 |0 [
AURCAFRETE TR ¥ R R N A BN T Y B I X
61019 {1 |5|ytftjo[8] * 91 2 |2 0
A IGERR D T | o Jo | o
Glolo 1T [t t]t]t]o] ™ BRI 0. [0 [ ‘0
60 f9 [1ps]t]t|t]tjr] ol 0 0 0
6o (tp|s|tL]tt]z] " 2 3 3. 0
6lo ot p Il tltf]3] * 15 1 1 0
6lofo [t Bk It[1]e]tf{s] 9 0 0 | 0
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. ‘criterion Rifcrenced Tst cnﬂ?k&sultﬁ;

.....

>" of lens than 60 hours duration. Use the Instructional Mastery codes appanded to this form

used and each Level tested, Uaa additional shcotl i necalnlry.

e,

for those skills which the program attempted to inprove, - Please provide data for each test

— o ~Tutef | Pttt
| Tnatrues | | Hoy of
Component tloml [ | | Pupill Pupilu
 Code " Mastery | Publisher | Level | Passing| Fatling from | fron
- . ” — 0 | (?). Paqﬁﬁgg_ ?ailing.
61091 b 20(7 |Ansrian Guigens g0 | 6| o
’ {1{210)5 ‘ 5, 2 |z 0
: falefer] 9 {2 | 2| o
. Lo | " w0 oo o
' lels | 5 0L | 1| o0
' jole | w10 | 1
" 1161012 " oy 9 9'{ 0 .
tsfofa [ * 3 0 | 0| 0.

ol
L \‘.
;
faNe
1
Y
.
e
T
L
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.
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‘ ‘13. Criterdon Referenced Test Ckmesulte. ) K

In. the table below, enter the requested infometion ebout crlterdon referenced test resultt N
 used to evaluate the effectdveneas of prograns in reading and mathematics; particularly {or ‘those -
~ of less than:60 hours duration. Use the Instructionel Mastery codes eppended to this forn
Lo for those skills which the progran attempted to improve, Pleese provdde data. for each test
~ used and each level tested. Use additionsl sheets if neceuery. " -

' | . _Pretegt . | . Posttest ‘.
| e | No. of rupn-. TWo, of | Bov of
Component ttomal’ | - | | p'up:u,'t \,:?“Pﬂ' \‘
Code Mestery | DPublisher | Level Paseing Faﬂdng from | from
 Code 1L ~ Gol. 2 col.; (2)
— ) Jessing | Failing.

, mo‘ 911 f |52 L|1|0]1 ericenGuidanee | 21";.",,._25ﬂ | 2.5, 0
ol [ ahafels] BEREEEERED
T ele ™ ] | ® |2 | 20

AL Lol ot e B 25 25 0 b

¢

Gt

. : l‘ ‘i
o

Xk
)

AR Ll EA B B I 5

It aadale] o sl e | o nr| b

" 8 5113 L SR ER 0T A 2|0
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13. Critefion Referenced Test CRﬂResﬁite.

In t:he table below, enter the requested 1nformation about criterion referenced test reeulte |
used to evaluate the effectiveness of prograns in reading and mathematics; particularly for those
of less than-60 hours durstion.  Use the Instructional Mastery codes eppended to this forn

| - for those skills which the program attempted to- improve, Pleeee provide data for each test
ueed and each level tested, Use edditional sheats if neceeeery. e

| | freteer - ! Poefteet
| ; Insteues . | | No, of Pupils | Moo of | o of
Component tional | . - ©f | huplle | Pupils
Cde | Mastery | Publisher | Level.| Passing’| Felling | from | fram
ol U Lot @) et (2
— . () | (2 | Passing | Failing
610 [9f1 [4]512{1(2]0[3 puoricen Guldamge ~ | B 1 k. 3ol
ol b afefols | o f A 3| 3]0
o IR |
v | 1 , 1 . ‘ 26 o - 0 o
P A S A
LR RN L 117 % L IUR S | S 2 2 B
' walofs | [ [w | 6 | 60 .
R R T A
' 16lof2a | 6| 3 3| 0
" 1191041 A 8 1 1 0 =




‘13. Crirerion Referenced Test CR’DReeulte.‘ o

] o In rhe table below, enter the requested informetion about criterion referenced test- reeulu
~ used to evaluate the effectiveness of programs in reading and methemetice ; particularly for those
of less than:60 hours duration. Use the Instructional Mastery codes appended to this form |
for those skills which the program attempted to nproves Pleeee provide dete for each test

* uged. and each level tested, Use edditionel theets 1f necessary,

L TFretest | -«Poet‘lteetﬂ_“_,_ |
. Tostrues . | . No, of Pupils | Mo, of | No, of
Component - tional L N Puplle Puplle
Code Magtery | ~DPublisher | Level | Passing | Pailing | from | from
Code el () [eoke ()
. g (L) | (2 | Passing | Pailing
§10]9]1]5 1{0[1 foortown Culdange ~ | %0 . | K | % | 2
| " oy f w8 B 0
“ > Ljofe v B P A O T
S afel ] oL T I S
: ole | + W # | & o
' 1ijo | ™ g | v | u| o2 ~r
" 1afr| o B | w0 |
. s | S I T S T ER U PR




13. Criterion Referenced Test CRT) Results.
L In the table below, entér the requested information about criterion referenced test results
 used to evaluate the effectiveness of programs in reading and mathematics; particularly for those
of less than-60 hours duration. Use the Instructionsl Mastery codes eppended to this form
" for those skills which the program attempted to improve, Please provide data for each test
used and each level tested, Use additional sheets 1f necessary, |

Pratest | Posttest

' Tngtruce -l ..No. of Pupils | No. of | No, of
Component tional | | -~ | Puplls | Puplls
Code Mastery | '~ Publisher | Level |-Passing | Failing | from | from
Code . , . Cols (2) |Col. (2)
‘ (1) i (2) | Passing | Palling
610{9[1|5(5/2]{1|2[0]3 mericanCuldange ~ | 2. |.. 7 |6 . L 1. w:
L elels ] R U IR I T N I .
o
y 1Li3jefaf * 9 | 8 |7 1 *
' : |
" 3o " N ERE S0 ~
" 1f3lofs | 2 | 5 |5 0
" 13016 " 19 3 3 0
o || Jalslol2 | 2 Bk 0.
v 1(9foj1 | 5 1 |1 0




OFFICE CF EDUCATIONAL E\'[‘LUI'\TIO‘J DATA 'LG.:S FG'(M
(attach to KR, item §30) Function # 02-6@2

In this table enter ali pata Loss information. Detween MIR, xtem $0 and this form, all participanu
“{n etch activity oust be accounted fore The component and activity codes used fn completion of {tem $30
lhould be used here so that the two tables match, See definitions belw table for further !nstructions.

TO| @] ®] ® . ) D
- Component - Activity-|-Group | Test |Total | Number -{-Participants | Reasons why’ students- vere not tested, or if
Code Code |ID, |Used [N |Tested/| Not Tested/ tested, vere not analysed
Analyzed Analyzed . | Nuber/ .
_ X | ‘ _ o heason .|
children were untestable | -
610 181114|7]2]0 | Randon 60 | 58 2 % ‘ el
House o o ‘ "
“ 7 muplls were absent without leave;
1610 {81 210 "ol |1 ulsg
At 7 ¥ 1% 15 were not in the progran long enough
L 1o be tested,
8 N O O S S N e e " ehi1d%en Vere untestable
6 10191114(71]2]0 Key [ 60 | %8 2 3%
Math
6 [ofol1lslr [2]o o 202 |17 0 15% |7 papdls wers absebt without leavel
15 were not in the progran long enough |
to e teghed ‘ —

(1) Ldentify the participants by specific grade level (e.g., grade 3, grade 9), Where several grades are conbincd,
enter thé last two digits of the component code, \
(1) Identify the test used and year of publication (MAT-70, SDAT-74, ete.).

(3) Number of participants in the activity,

(4) Mumber of participants {ncluded in the pre and posttest calculations -found on itemd30,

(5) Nuzber and percent of participants not tested and/or not enalyzed on itemd30,

(6) Specify all reasons why students were not tested and/or analyzed, For each reason specified, provide & separats
mzber count, If ény further documentation {8 available, please attach to this forn, If further spm is

needed to specify and explain data logs, attach additional pages to-this form. . B 5~ ’,
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