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ABSTRACT

The purpose of this practicum is the construction and
implementation. of an evaluation system which would
address itself to the evaluation of performance by
teachers in a team situation who are attempting to in-
dividualize learning for their students. This evalua-
tion system would be used to evaluate teaching perfor-
mance in three sreas: (1) teacher-pupil interaction,
(2) utilization of resources, (3) teacher-team inter-
action.

The teacher evaluation system currently being used in
Pinellas County lacks specificity. It does not address
itself to the special problems involved with individuali-
zation of learning for students nor does it consider team

teaching. -
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IDENTIFYING THE PROBLEM

In recent years, Pinellas County has experienced a rapidly chang-
ing elementary school curriculum. There has been a move from'selff
contained teachi;;'to team teaching, from the teacher being all
things to all students to specialization in subject matter. Thére
has been an accompanyingjemphasis placed on more individualization
of learning for students. A notable example of curriculum innova-
tion in Pinellas County schools is the county's own Reading/Lang-
uage Arts Management System now being used in 51 of our Tl elemen-
tary schools. This system is a highly individualized approach to
the teaching of reading/langusge arts with each pupil having an
individual learning prescription written for him biweekly. The
Pinellas County Mathematics Syste; is a similar system which has
now been implemented in 31 of our Tl elementary schools. Both of
these systems take hours of training for the regular classroom tea-
cher to learn the procedures and technigues of the system, but in

s

addition, hours of preparation and follow-through are needed to

implement and operate the system.

The Teacher Evilaation and Improvement Form currently used in the
County is considered by many teachers to be inadequate with regard
to the stated purpose of most teacher evaluations (i.e. a formative

evaluation whose purpose is to promote professional and personal



growth). The form éurrently'in use” is enclosed (Appendix A)

and basically utilizés'thrée topics of a séction'egtitled "Per-
sonal" and three topics under a section entitled "Professional.
This form is completed by the principal of the school and the tea-

chers involved.

McNally (1973) sets forth eleven desirasble characteristics for a

program of teacher evaluation. They are:

(1) The purposes of the evaluation program are clearly stated
in writing and are well known to the evaluators and those
who are to be evaluated.

(2) The policies and procedures of the program reflect kno#—
ledge of the extensive research related to teacher evalu-

gtion.

(3) Teachers know and understand the criteria by which they
are evaluated.

(4) The evaluation program is cooperatively planned, carried
out, and evaluated by teachers, supervisors. and admin-
istrators.

(5) The evaluations are as valid and reliable as possible.
(6) Evaluations are more diagnostic than judgmental.
(7) Self gvaluation is an important objective of the program.

(8) The self-image and self-respect of teachers is maintained
and enhanced.

(9) The nature of the evaluation is such that it encourages
teacher creativity and experimentation in planning and
guiding the teaching/learning experiences provided children.

'(10) The program mekes ample provision for clear, personalized,
constructive feedback. :

(11) Teacher evaluation is seen as an integral part of the instruc-
tional leadership role of the principal and of the program
of inservice teacher development.
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Both. teachers and principals-crificizéd'thé éxisting County évalu~
ation form in sévéral of thé aréas sét'férth.by‘MbNally; The form
curréntly in use was issued each yéar with a covéf mémo which stated
the deadline for return qf the form only; A ﬁrittén set of'procédures
was included on each form but these were skétcny at best (seé App-
endix A). Rare indeed the principal who thought to discuss each of the
sections with his staff prior to the beginning of thé académic yéa;. |
Principals rarely even issued a copy of the evaluation form at the
beginning of the year. Consequently, there were teachers who were

in the position of never havinglseen, nor been told, the criteria
used in evaluating them prior fo the evaluation. The evaluation pro-
gram certainly was not cooperatively planned, carried out, and evaluf
ated by those involved. There were no written procedures as to the
length or the number of observation visits which a principal must
experience wifh each teacher. Countywide, the evaluation of teachers
tended to be more judgmental than diagnostic.‘ The format of the
instrument was such that the arrangement of items was apparently quite
simple but in fact, interpretation was difficult due to a single space
for the rating for several areas which were clumped under a topic.
There was no mention of self-evaluation as an objective or as a pro-
cedure in the evaluation program. If a teacher is unaware of the
standards against which he will be measured, he will find it difficult
to evaluate himself as he proceeds through the year. Since there were

no written procedures covering the topic of self-evaluation, most



principals observed the teacher, invited him in to discuss the
already~complétéd evaluation form; and fineally réquired the tea-
cher to sign the evaluation form. Thé form was criticizéd by
teachers at Eisenhower as beiﬁg 0o broad and having a standard
of comparison which was nebulous. The validity of both of these
eriticisms comes to light when one compares the results of a
Spring evaluation form from one school to anothér. As one com-
pares the ways in which the form is completéd in several different
schools., one canhot help but notice that some schools seem to
have excellent teachers according ta the form, while other schools
have average teachers according to the form. Rarely does the
school have a number of teachers who need to improve, yet when some
teachers and principals talk "off the record" they mention the
existence of a real evaluation which is done within. a school and
a County evaluation which is_done for the benefip of the teacher
and goes into the County office. A basic prqbl&n, but one which ¥
we will not address in this practicum, is the difficulty whiéh
principals have in determining a countywide standafg‘of excellence,
There is, however, a need for a morelprecisely stated norm to guide
principals and teachers as to what is consideréd important in Pin-
ellas County. It is this norm that we attémpted to construct for

the staff at Eisenhower Elementary School.
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CONCEIVING A SOLUTION

As originally envisioned, the principal and staff of Eisenhower
Elementary School intended to construct and implement a teacher
evaluation system which addressed in a more precise way the goals
of individualiéation and team teaching. The major part of the
construction of the systém would be done by a committee composed
of at least one repre;entative from each teaching team, the prin-
cipal, the curriculum assistant, the reading specialist and the
guidance counselor. This committee would détérmine essential com-
ponents of teaming and individualization, discuss the components
within each team and then make tentative decisions based on feed=
back from each team with final decisions reserved for the faculty
in concert. Once the evaluation instrument wes constructed and
the implementation procedﬁres were determined, the evaluation sys-
tem would be implemented within the school with an initial evalua-
tion session to serve as a prg—tg;t and theﬁ one year later a sec-

ond evaluation system to sér#e as a post-test for growth recorded.

As events would have it, the principal was transferred to a mid-

dle school after the pre-~test was completed. The principal
negotiated with Prof. Sam Keylin, Director of Practicums at Nova
University, that the evaluation for the practicum be changed from a
pre-test/post-test format to the acceptance of the evalﬁﬁfién-sys%em

by three to five elementary school’ principals.




III
DEVELOPING TEE PRACTICUM DESIGN

Eisenhower Elementary School was started in the 19T0/TL school -
year -as a prototype school stressing team feacﬁing, individualizéd
learning and nongradedness in action. The principal and staff
utilized interviews by teams, peer -evaluation and much staff inter-
action in the school decision-meking process. By early 19Tk,

the staff found a strong need of a common frame of refer;nce for
evaluﬁtion of staff within the school since a common. form existed
county-wide but the application of the form varied from one school
to another. .further, it was agreed unanimously that some definitive
and useable statements of the performance norms which were held by
the staff as a whole should be developed in writing. The norms
were an outgrowth of the'philosophy espoused"by the staff}and it
was only logical that a system be established by'which teams and
individual staff members could evaluate themselves in the light of

such performance norms.

In August of 19Tk the principal, the curriculum assistant, the read-
ing specialist and five team leaders brainstormed a list of teoching
skills (AppendixB ) and an accompanying framework which these
individuals thought important for teachers at EiSenhowef Elemenfary
School. At the same time, each teaching team selected one or two

representatives to serve on a school-wide evaluation'commiftee.

Other members of the evaluation committee included the principal,
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the curriculum assistant, the reading specialist and the guidance
counselor. The goal of the evaluation committee was to construct
and implement a school-wide teacher evaluation system which would
address itself to the performapce.norms held by the teachers at

Eisenhower Elementary School.’ On January 28, 1974, the pfincipal

issued a memo to evaluation committee members regarding the first

meeting. The memo (Appendix(j) requested the members to consider and

be reedy to discuss eight concepts after previously discussing
them within each team. The rirst meeting of the evaluation com-
mittee was held on Thursday,erbruary Tth, at which time the com-
mittee set goals, listed sub-goals, determined a way of work and'
began to discuss the qnestione listed in the Januar& 28th. memo.
The evaluation committee conducted eleven meetings prior to Decem~
ber of 19T4k. Each meeting lasted from one to three hours. Inter-
spersed among these evaluation committee meetings were teaching
team meetings which were chaired by the repreeeetative of the
evaluation committee from that teaching team. At the teaching
team meetings, the following issues were discussed:

—Why'should we evaluate?

~What general areas should we evaluate?

-Who are the key input people in each of the areas mentioned

~in the preceding question and why are theylkey people?

-How should we evaluate?

~Who should get which evaluation report?

~When should we evaluate?

11



-How should we followup on'evalﬁétioﬁs?'

-How should one évaluation relate to anothér?
Each teaching teamn, composéd of eight membérs;-spént on thé averagé
one to two hours on each of thé'quéstions; More timé was spént on
answering the question "What general areas should we evaluate?"
than any othef question. Each team used the brainstorm list
(Appendix B) issued earlier as a starting - point and thén began
to work from it ;;ther adding, deleting or modifying items. Thére,
were some serious concerns by teachers about the comprehensivénéss
of the list. People were concerned that no teacher could posséss
all of the skills.iggéedigﬁ the checklist. This concérn was
answered in two ways: (1) no teacher'was éxpectéd to bé all things
to all students, (2) there would be consideration for this in the
rating system (this will be discﬁsséd later). It was détermined
by the evaluation committee members that four of the eight questions
listed in the January 28th memo would be handled by two-person .
teams composed of evaluation committee members. Eaéhwaﬁo would
attempt to answer their question by utilizing input from fellow
faculty members, and from discussions with fellow professionals.
The. four questions tq be answered were (1) Why should we be evalua-
ted? (2) Who are the key input people? (3) When should we be evalua-
ted? (U4) Who should get which evaluation report? It was decided
by the committee that all members would work on the question "What
geheral areas should we evaluate?" and that the final threé quéstions

(How should we evaluate? How should we follow up evaluation? and

How should one evaluation relate to another?) be deferred until



the other .questions were answéréd: Tﬁé évalﬁation‘committée then
was working on two things at oncé: Two;pérson té&msAwére answér-
ing individual questions. The entiré téam was constructing, with
fellow staff members, a list of individual aréas which should be

evaluated. Enclosed (Appendix D), the reader will find briéf re-

ports from each of the two-person teams on the results of its work.

Originally it was felt that several areas would be included in’
evaluation, each with its own set of subsections. The areas
would be (1) team interaction (2) knowledge of curriculum
(3) interaction witﬁ children (4) interaction with parents
(5) organization and planning (6) classroom management (7) know-
ledge of materials (8) use of materials (9) use of special services
and (10) ability to utilize the evaluation.

a
As the brainstorming 1list was examined and discussed in the teaching
teams, items were added, deleted, or made more specific. Suggestions
made by staff members and committee members came verbally or in
memo form (Appendix E). For example, the staff expected itself to
promote "independent work habits" in students. But what did that
phrase mean? What did the successful "independent" student look
like? The answer was submitted in a-relatively behavioral description
(evidence of time-on-task behavior, ability to work with others nearby,
completion of work assigned, ability to work successfully out of the

teacher's sight.

13
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The listing-of'thé'désiréblé‘traits‘of'an Eisenhower .teacher began
to change to a listing of'éxhortations written in behavioral terms.
The legend and lore of the "good" Eisenhower teacher began to.show
up on paper. Concern by teachers and administrators about improper
care of materials and equipment initiated the item "takes care of
eqnipmeht and materials". Further discussion pointed out that tea-
chers may take care of equipment and materials but students may not.
In an attempt to meke this item more precise, it was changed to

"cet up Systems for proper care of materials and equipment by child-
ren" and finally revised again to "set up and follow through with

systems for proper care of materials and equipment by children."

;. good portion of the time spent by the evalustion committee from
September tﬁrough November of 19TL4 was spent in the working, rework-
ing and the finalization of each of the itéms on which teachers
would be evaluated. This involved the evaluation committee meeting
first and.discussing the listing of items. Then the individual
teams were briefed an@lsuggested modifications and clarifications of
the items. During this time, the general areas of consideration
were cut from ten to three. The three areas which were to be con-
sidered included teacher/pupil interaction, use of resources and

teacher/team interaction.

The idea of a rating system to accompany the checklist generated a

good deal of debate. This discussion centered around whether to

14
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have a graded rating system'or'whéthéf‘tozutilize.a yes/ng rating
system. It was felt by thé'majority'of'staff.members that a rating
system other than a yes/no was what was needed. The primary reason
for the need, according to staff members, was to point out marginal
performence and to recognize excellence. The rating system initially
adopted utilized the following scale:
1=QUTSTANDING (greatly exceeds the requirement of the position)
D=AVERAGE (meets the requirements of the position)
3=WEAK (below the requirements of the position)
h=Situational circumstances make it impossible to do this
By mid-November, l9Th,‘work on the evaluation system had progressed
also to the sticky question "How Should We Evaluate?" During the
preceding three years, each staff member had been utilizing input
from peers in his or her evaluation session. It was felt that we
o would continue to make use of this method. A general format was
i proposed and, surprisingly enough, it was accepted by all teams

with very little discussion.

It was decided thal formal evaluation should occur twice during

the year. The first formal evaluation would occur October or
November but be completed by Thanksgiving. The second formal
evaluation would occur in March; One entire team would be evaluated
per week. In addition to the formal evaluations, it was decided
that each team would informally evaluate themselves as a group at
least twice during the year (i.e. prior to the first formal evalua-

tion and at the Very end of the second semester). During the




12

formal evaluation session; éath berson being evaluated would com-
plete his own evaluation form and bring it to the evaluation ses-
sion. In addition, the person would complete a blank transparency
of Sections I, II and III of the evaluation form. The transparency
would be projected on a screen and be used as & springboard for
discussion. Using the traﬁsparency so that all involved mighﬁ

see the form, the person being evaluated would discuss each item
and receive input from other members of the team. In an effort Eg_
promote high quality sessions, two ground rules were agreed upon.
These ground rules were: (1) In order for a person to have input
on the evaluation of any person, it must be agreed by beth (the
evalustor and the person being eveluw:zl) that there was sufficient
observation. (2) The principal, curriculum assistant and reading
specialist would not collaborate on a group list but would give

input individually during the evaluation session.

Two final queétions had to be resolved. They were "How should

we follow-up evaluation" and "How should one evaluation relate to
another?" The staff determined that a fourth section would be
added to the evaluation form. This segment would be entitled
"Objectives Stemming Fron This Evaluationh. The section would be
divided into three components -- (1) What to do (2) How to do it
(3) How will I determine success. It was understood that this seg-

ment of the evaluation would be completed based on input received

16




on the preceding three sections. Thus a person desiring to work .
on & weak +rea or to continue to work on an area already strong

would list their task in specific terms end point out what success

would be.

On December 16, 19Tk, a faculty meeting was held. The entire
evaluation package was distributed to all stéff members (Appen-

dix F ). The chairman of the évaluation comittee described the
evaluation fqrmat and the form to:be used. It was pointed out that
the initials next to each of the three major areas of consideration
(e.g. teacher/pupil interaction) stood for positions in the school
(i.e. T=teacher, CA=Curriculum Assistant, P=Principal). There were
some changes which were suggested and they were accepted by the
committee. For example, in the rating system an additional area
was inserted between #1 (outstanding) and #2 (average). This
additional area ﬁas entitled "Above Average" and necessitated a
renumbering of the system. In addition, an item or two was added
to each of the sections. Finally, an ipportant change was made
with the addition of a fifth major area to the evaluation form.
This ares was entitled "Comments (optionel)". The addition of

this section attempted to allow for an vpen-ended section which
might Se used to include any area not covered in the preceding
evaluation form. Following its December, 1974 meeting, the evelua-

tion committee decided to meet again in April to review the results

17
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of the March evaluation session. In January, 1975, the evaluation
form was typed, duplicated and distributed to all staff members.
The evaluation sessions by teams were scheduled for the month of

March, 1975.

An evaluation session for each of the five teaching teams was held
March, 1975. Since the school, at that time, was on double ses-
gions (due to an overcrowdedvschool zone), it was possible to hqld
evaluation sessions in the morning ané in the afternoon. One inter-
mediate team met March 3rd-5th frém:i0$30 to 12:30 for a total of
six hours. A primary team met March 10th-12th from 10:30 to 12:30
for a total of six hours. The other iﬁtermediate team, one needing
a good deal of work, met on March 10, 11, 12, léuand 1hth in the
gfternoon, the usual session being from 1:30 to L4:00. This team
met for a total of ten hours. The kindergarten team met on o
March 2hth from.l:30 to 4:30 for a total of three hours and,
finally, the other priﬁary team met on March 25th and 26th from
1:30 to 5:30 for a total of eight hours. The evaluation sessions
went smoothly as expected. Using the projectgd transparency of
the checklist as a common frame of reference allowed each evalua-
tion session to move quickly. The reader will find two exemples
of a completed evaluation form in Appendix G. The name on

each has been omitted but all other information on the evaluation

form has been included. It should be noted that all items which

are rated with the numeralﬁl_KOutstanding) must be documented.

18
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Each. teacher. has done jﬁst‘that. A1l docimentation must be reviewed
by the team. Also, the fourih section; "Objectives stemming from this
evaluation" is filled out based on previous information gathered in
the evaluation session itself. These areas are completed after the

evaluation session and take into acéount suggestions from fellow team;“‘

members, the principal, curriculum assistant and the reading specialist.

Included in Appendix H is a composite evaluation form which. was
distributed to each team member prior to the March evalugtion
session. Each team member then %as able to £ill in date for his
peers using this form. This simple form eliminated thé necessity

for many copies of the form to be distributed to each team.

In April, 1975, the evaluation committee swung back into action to
seek feedback from each of the teams regarding the Spring evalua-
tion sessions. On April 22, 1975, the evaluation committee met to
consider some fifty suggestions for modifications in the evaluation
instrument. The majority of the suggestions were aimed at making
items more specific in their content. A major problem arose again
with the rating system. The existing system of one to five did not
meet their needs according to the majority of staff members. It
was felt, too, that since this evaluation form and this evaluation
session was so rigorous, it should not be sent to the County office
but rather, it should remain in the school and the required County

form be filled.out in the light of the Eisenhower evaluation form.

19
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Eight meetings of the evaluation committee Were held during April
and May of 1975 in an attempt to modify the rating system and
implement suggestions made by staff members. The rating system
took a good deel of time since it utilized a single word followed
by a brief statement of standard. After much ggqpizing, the
following rating system was adopted.
Rating System: 6-Situational circumstances make it impos-
sible to do this
5-Much improvement needed
4-Some improvement needed
3-Good (effective, efficient)
2-Strong (excels in this area)
1-Outstanding (serves as a model for the
school) Assigned only by principsl, curriculum "
assistant and/or reading specialist
It was felt by the evaluation committee that number one (Outstanding)
would be assigned only by those members of the staff who had a school-
wide view of the staff. It was noted by several members of the evalu-
ation committee that even though a team might believe that one of its
members was outstanding in an area, this person's attributes might be

only strong or good when compared to members on other teams about

which the team members in question would know little or nothing.

During the team evaluaticn sessions people had a good deal of diffi-
culty referring to items in Sectioms I, II, III. This problem wes

alleviated by using a lettering system.

Items were added to each of the first three sections. In Section I
there was an item which required a teacher to "Set up systems for prop-

er care of materials and equipment by children". It was felt that

20
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there needed to be moré of a requirémént than the mere setting up

of a system for the proper care of materials. This item was?;?gnged
to'require a teacher to set up, implement and follow througﬁf%ith-a
syste&. The revision reads "implement and follow through:yiﬁh.metbuds
for proper care of materials and equipment by children'". A further
item was added to require a teacher to set a good examplééfor‘children

by properly caring for materials and classroom areas. Boﬁh of these

v

items stemmed from problems which we had with children and teachers J,;~
not caring for materials and equipment.

The earlier evaluation form did not consider communication with par-

ents. Since communication is vital to the success of any school pro-

gram, an item was added which required teachers to "consistently com-

municate with parents regarding problems and progress'.

An jtem was added which addressed the need for & team of teachers in
an open space school to rely on one another in carrying out their
expectations for students. It simply required teachers to "establish

and utilize consistent discipline in the classroom (teamwide and

schoolwide)".

In order to encourage varied approaches in_the4c}assroom with stu-
dents, the committee added the item "orchestrates smoothly varied
activities at the same time'". This was an attempt to emphasize the

importance of offering students a variety of activities in the class-

room. ' 21
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There was much concern ovér'thé'apparént lack'qf'"humanism" in

the evaluation form. By this, committee members felt that there
was not enough emphasis on the affective side of the teaching act.
Some committee members pointed out, however, that a teacher would
be most noble and humane if he or'éhe were able to carry out eacﬁ
of thé items listed on the evaluation form. In the interest of
making the need for an "affective approach" more obvious, the com-
mittee added two items. One item simply read "Has a gentle way
with children". The other item indicated that the teacher should
"show an understanding of and sensitivity to the needs and feelings

of the chiidren".

In the section entitled "II. Use of.Resources", several items were
modified. Whereas the earlier evaluation form required a teacher

to "learn proper use of continuums as an aid in instructiop",.the
final evaluation form required teachers to "properly énd effectively
use continuums as an aid in instruction". The reason for this change
centered around the concept that it was one thing to learn how to

use a gontinuum but it was quiﬁe another thing to actually use it

properly and effectively. .

Another revision referréd to the use of shared materials. In order
+o make efficient use of their budgets, often two, three or four
teams would buy materials or equipment which they would share. Tea-

chers found that sometimes these shared materials were missing and

22
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unable to be.located at a time when they were needed. Therefore,
committee members felt it was necessary to add an item which re-
quired teachers to "properly use the shared materials by utilizing

signout sheets and honoring time allotments".

A final item in that section dealt with the use of the specialist
teachers (Purple Team). The specialist teachers included the guid-
ance counselor, speech therapist, occupational specialist, social
worker, psychologist and media center specialist. The original
evaluation form required teachers to "be aware of and use specialist
teachers". It wﬁs decided to split this particular item so that
being aware of the specialist teacher was one step and the effective

use of the specialists was another step.

Finally, three items were added to "Section III. Teacher Team
Interaction". One of the simplest yet most important concepts in
any team interaction is promptness; With so many members of a teanm
relying on one mgﬁdfher, it is essential that members be prompt in
arriving at school, attending meetings, and in meeting deadlines.
Committee members felt that their own té;ching teams had enough
problems here that they wanted to add this item to Section III. Thus,
an item was added which required teachers to "exhibit promptness
(i.e. arriving at school, at team meetings, at staff meetings, in

the area, reports due).
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During thé'time when we were constructing the evaluation system,
there was a good deal of'empﬁasis in Pipellas County on problem-
solving techniques. We had held a workshop at Eisenhower for
team leaders and other interested personnel in an attempt to show
key people how meetings could be abbreviated or eliminated when
using certain problem-solving techniques. In response to the suc-
cess of the workshop on problem-solving techniques, committee‘mem-

bers added an item which stated "Exhibits problem-solving abilities".

Finally, the desire for an oﬁvious reference to "humaneness" carried
through to this section on team interaction. Just as an item was
added to Section I on understanding and beiﬁé‘éensitive to the feel~
ings of children, so too was an item added to Section III. The item
stated "Shows an understanding of and semnsitivity to the needs and

feelings of colleagues”.

By May 29, 1975 (the last meeting of the evaluation committee),
it was felt that the evaluation form was completely revised and
ready for implementation in the Fall. A copy of the revised

evaluation form is found in Appendix T,
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HUMAN EFFORTS OF TIME AND PERSONNEL

The human effort expended in the preparation, execution and
s . follow through of the practicum is outlined below:.
A. Evaluation Committee meetings:

initial research, construction
and modifications 16.5 hrs.

B. Teaching team meetings (five teams):
' initial construction

Kindergarten 15 hours

Primary teams 30 hours

Intermediate teams '29 "hours T4 . hrs.
C. Teaching team evaluation sessions 29 hrs.

D. ZEvaluation committee ﬁeetings: v _
modifications ‘ 10  hrs.
' ‘ A

-

E. Teaching team meetings (five teams):
final modifications

Kindergarten 8 hours

Primary teams 16 hours

Intermediate teams 22 hours 46  hrs.
F. General faculty meetings 2  hrs.

G. Secretarial time:
typing and duplication
of forms 30 hrs.
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H. 7Principal's conference with
teaching teams

Kindergarten 1 hour
Primary teams = - 6 hours
Intermediate teams '8 hours 15  hrs.

I. Principal's meetings with individual teachers 3  hrs.

—— e

J. Principal's meetings with.fellow principals 9.5 hrs.

K. Principal's meeting with Assistant

Superintendent for Personnel ' 1.5 hrs.
Total hours 236.5 hrs.

Thus a total of 236.5 hours was spent in the preparation, execution
and follow up of this practicum. When éomputed in terms of total

man~hours, 2,587 man-hours were spent in completing thi§ pragti¢um.'
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EVALUATION

The execution of the practicum had both its Joys and its sorrows.
The actual consfruction*of the evaluation instrument, while it
took a great deal of time, provided the principal end s;aff the
opportunity £o put into words what they ﬁad felt during a thfee—

year period.

The most time-consuming aspect of the ?roject was the continual
negotiation and revision in the development of sections I, IT-and
III of the instrument itself. The feedback loop running through
the evaluation committee and each team was most active. Each
committee member -worked hard within his or her teaching team to
define meanings, explain shades of.difference in phrases and mol-
1lify this or that teacher concerned about an item which he or she
felt impossible to achieve. Team members, on the other hand, vére
enxious to offer suggestions which might expand, clarify, or e#en
reduce the scope of a topic. There were brilliant discussions and
there were inane comments. There were moments of real togetherness
and times of bitter controversy. As we pieced together sections
first in the mind and then on paper, doubt was supplanted by pride

in the number of items deemed important by such-a large majority

of the staff.
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Perhaps the great tragedy in thié éndéavor'was the inability of
the practicum to be completed as originally designed. The original
pretest/posttest design had to be modified when the principal

& -
received word in late June tﬁét he was being transferred from
Eisenhower Elementary School to.nearby Sefety Harbor Middle School.
The incoming elementary school principal was not inclined to con-
tinue the same method of eveluation. Consequently, it appeared as

though many months of hard work would be rendered useless.

In & telephone conversation with Nova University on March 30,
1976, Professor Sam Kaylin, Director of Practicums, indicated
that there could and should be a change in the evaluation of this
practicum. It was Professor Kaylin's opinion that if 3 to 5
elementary school principals agreed to use the evaluation system
. in their school during the 1976/TT school year, it could serve as
a suitable evaluation of the practicum. With this direction, I pro-
ceeded to make appointments with 7 elementary principals in order
to explain the evaluation system. I met with each school princi-
pal and presented him with a copy of the evaluation system. Dur-
ing our time together, I covered briefly the hlstory and intent
of the evaluation system. I was surprised and pleased that all

T of the principals whom I contacted agreed to use the system in

the coming year. Letters to this effect are found in Appendix J,
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An additional portiéﬁ"df the evaluation of this practicum énta.iled
an attempt on my part to seek acceptance of this evaluation system
as an alternative evaluation system in Pinellas founty, Fiorida.

I contacted Mr. John Hudson, Assistant Superintendent for Person-
nel Services for the Pinellas County School System. Mr. Hudson |
and I met and rvlevi.ewedltIAle evaluation system and I proposed its
use in Pinel_'l.a.sé County ~ Within a feﬁ weeks, M. Hudson‘ céh‘hacted.
me with the information that he had shown ‘Ehe Evalua.tioﬁ sjstem '
to Dr. Dougles McBrierty, Director of Instructional Persomnel,

and Mr. John Blank, Executive Assistant Superihfendent for Cl.i:tf-
riculum and Instructisn. BEach of these gentlemen indicatéq that
the evaluation system could be utilized in the coming a.ca.démic
Yyear. Mr.‘ Hudson did point out that Pinellas County does hé.ve an
epproved teacher evaluation form which wes prepared and recommended
by & committee of teachers and administrators. At the present time
this form cannot be supplanted. However, Mr. Hudson will bé pre-
senting the teacher evaluation system form to the Pinellas County
School System Executive Team in order to seek approval for the form
to be used in the selected schools as an approved supplemehtary form.

A copy of Mr. Hudson's letter is found in Appendix K,
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. VI

IMPROVEMENT AND FOLLOW-UP

The impact of the construction and implementation of the evaluation
system on Eisenhower: Elementary School was felt in several ways.
The staff felt that sections I, II, and III of the evaluation form
put into behévioral terms what the staff held as a philosophy. As.
principal of the schdol, I was most impressed with the way the
evaluation was used to plan for the 1975/76 school year. Many
teachers took very seriously their apparent weaknesses as noted

on the evaluation form and planned very definite programs for im-

provement the following year.

As e result of her evaluation, one teacher set four goals for her—r
self for 1975/76. She listed her goals in "Section IV. OCbjJectives
stemming from this evaluation"; which is found in Appendix g
oﬁ page L. It was her desire to:

(1) continue to work on "staying on the topic"

2) continue to work more on positive reinforcement

(3) increasse stimulus variation

(4) be more aware of the types of questioning
On her evaluation form, this teathef stateé briefly how she was
going to accomplish each of these goals and how she would determine
success. Each of the goals wﬁs in response to comments which were
made during the evaluation session. This particular teacher was to

be the team leéder for the following'year, therefore, it was

essential that she learn to stay on the topic under discussion.
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Another teacher listed as his goals the following:

(1) reevaluate (students) more effectively
(2) speak out more at team meetings

As with each of the teachers involved in the evaluation, goals for
the coming year were listed under.'"Section IV. ObjJectives stemming
from this evaluation". Both of these goals stemmed from data which.

he received during his evaluation séssion. Further information on this

teacher's goals are found in Appendix G,-page'h9.

As I mcved through the school and listened in classrooﬁs, I began
to see a change in the quality of questions which teachers asked of
students. Because the evaluation instrument relied on Norris Sanders'

book Classroom Questions: What Kinds? as a standard of excellence,

questions asked by teachers were more purposeful and more thoughtful.
For example, one teacher who had done a good deal of lecturing began~
to plan more discussion groups. When I observed three of these dis-
cussion groups during one week, I was both surprised and pleased with
the quality of questions which thé teacher was asking his stu&ents.
When I looked more closely, I found that the teacher had a list of
questions'which he had typed up prior to the class_and whicn were de=
signed to encour#ge particular types of thinking on the part of the
students. Several of the questions involved the application of
standards to a situation. The student's response was followed by a
question from the teacher which regquired the student to make a Judge-

ment and then to explain his rationale for his Judgement. Teachers,

31




28

as a group, were asking more probing guestions. Where, formefly,
teachers would ask a question and be satisfied with the éorfect
answer, the same tegchers now were asking the question, receiving
the answer and then coubtering the auswer with "Why?" in an attempt
to spur more reflective thinking on the par? of.sfudents. Copies
of Sanders" book were rarely on the shelf in fhe professional
lib?a;y from December through June. In fact, we had to borrow two
copies from the Staff DEVelopment Library. Because of the system's
common frame of refereace, both teams and individual teachers

examined more closely what they were doing.

There was criticism, t00. ASOme staff members-attacked the evalua-
tion'systém as a method of putting teachers on the spot before their
peers. Others felt that the evaluation procedure was too emotion-
laden. All staff members, however, Were committed to use the
system and to try to mske improvements on it. It;is much too
early to determine the impact of the system on Pinellas County as
a whole. One principal, Paul Sullivan, of Shore Acres Elementary
School, did state tbat- he and his administrative staff "...have .
been looking long and herd for a system and form for evaluation

of teachers that would reflect a way to help teachers improve in
the areas of individualizing instruction. Also, now that it is
required by our Classroom Teachers Association éhat teachers write
a self-improvement goal each year, your form cen be used to list

specific objectives that teachers cen work towards for improvement."

(Appendix J, page 55) 32
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I find it heartening also that the Executive Team is willing to.
consider using this evaluation form as a supplement to the

existing form.

As for improvements in the system, I would think that further
work might be done on clarifying some of the items listed in
Sections I, IT and III. To respond to the concern that the system
puts teachers on the spot in front of their peers, there is no
reason why the system could not be used by & principal and teacher
in a one-to-one situation rather than in a peer evaluation. If
this were done however, it would be most important for the princi-
pel to be cognizant of all items on the form. An alternative to
this might be an agreement on the part of the teachers and princi-
pals early on in the year to stress particular items on the form.
As for the criticism that it is too emotion-laden, I cennot con-
ceive of an evaluation which would be void of emotion. It is, of
course, the job of the evaluator to make every effort to put the
evaluatee at ease and to try to work with him or her in a helpful

and cooperative way.
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i/ Appendix B
SOME PROFESSIONAL EDUCATION SKILIS

Teacher-pupil interaction

Encourage and allow students self-correction of most work.

Allow and evaluate student's directed independent study in
proportion to ‘their individuel capebility (shown through
exhibition). ,

Allov and evaluate student's non-directed independent study
in proportion to their individusl ability (skown through
exhibition). ‘

Allow students to make decision (choices).

Allow students to work in large groups being aware of educa-
tional purpose.

Allow students to work in smell groups while being aware of
the educational purpose. . .

As a teacher do exhibit an awareness of child's abilities
(formal and informal inventories) in acedemics, socialability,
independent work babits, and physical areas. '

As a teacher do exhibit an awareness of child's interests,
(through formal and informsl inventories)e

As a teacher do exhibit a knowledge and use of questioning
techniques as specified in Norris Sander's Classroom
Questions What Kinds.

As a teacher do exhibit a knowledge and use of behavioral
modification techniquese. :

As a teacher do exhibit use of stimulation variation tech-
niques. , -

As a teacher attempt to identify and/or show knowledge of
child's learning style. (i.e., large group, small group,
individual, suditory, visuael, kinesthetic, etc.)

Do re-eveluate each child academically and affectively at
least once per weeke ‘ '

As a teacher do provide the child with various cognitive,
affective, and psychomotor experiences. 1

As a teacher do set limits/goals witk child(ren) (physical,
behavioral, achievement)

Remember and implement idea that children are more importent
then our feelings of importance. _

Question people when you need dsta...this includes all
personnel,

Remember that school should be a place where children can
meke mistakes (and then learn from them)

Use visits to the principal's office as a reward (not just
the traditional use).

Become acquainted with ALL staff members at Eisenhover as
soon as possible.

Use and show knowledge of various educational modes, media
and resources.

Do learn proper usage of continuums as guide for instruction,
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Appendix B (Cont'a)

Do tecome competent in construction and administering pre and
post tests.

Do become competent in being aware of what is tested.

Do use and be aware of the vast variety of material at Eisen-
hower (i.e., games, kits, A.V. equipment, basal texts,
supplementary books, dittos, graphics, home-made materials,
trade books).

Be aware of the use and variety of prescription sheets. ;

Be aware of use and variety of learning centers (skill directed).

Be aware of use and variety of learning centers (general, -
interest). ’

Be aware of use and variety of educational approach (seat kit,
problem solving, teacher talk, interest, combination, etc.)

Be aware of use and variety of skill boxes. :

Be awvare of positive and negative effect of individualized
seating (seating charts, etc.) _ C

Be aware of and use specialist teachers. . -

Before placement of child, gather information. from all ‘data
resources (cumes, specialists, parents, other ueachers, etce)e

III, In team meetings or while working with oth. =3, remenmber tog

give ideas

ask for rationale on ideas
provide rationale for your ideas
search for alternatives
personnel interaction

stay on subject under discussion
examine ideas, not people
empathize

¥While on the floor: do be responsible for all kids on team
’ be aware of what's happening in team area
be responsive to what is happening any-
vhere within view or ear shot
do utilize specialists
do utilize volunteers
team with others for educational purposes
(i.e., efficiency, specialty, flexibil-

ity, etc.)
Contribute your ideas to the team, curriculum people, princi-
pal.
1-25-74
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Appendix C
Information Oply
X Feed.’ﬁeck Requested

 MEMORANDUM - Jenuarv 28, 1974

Tos Evaluation Committee Members
From: Robert E. Burke, Principal
_ Re: First Meeting

Please arrange to meet with me regarding eveluation at 2:25 P.M., Thursday,
February 7th, on the couches in the Media Center,

In order that we use our time most effectively, please consider and be ready
to discuss the following concepts:

~Why should we evaluate?
" wWhat general areas should we evaluate?
=Who are the key in-put people for each of the areas
mentioned in the preceeding question and why are they key people?
-How should we evaluate?
=Who should get which evaluation reports?
-When should we evaluate?
-How should we follow-up evaluation?
~How should one evaluation relate to another? *

Please also add key ideas to this list as you think of them. At this point
in our thinking we should not be considermg anything but wha.t is best for
the children with whom we worke.

REB/3wm
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Appendix C

ETSENHOWER EVALUATION COMMITTEE.REPORT

Why Should We Be Evaluated?

A. To get. insight on our strengths and weaknesses to use in
developing our individual programs. '

B. To get insigh% on the team's strengths and weaknesses to
use in developing our team program.

C. Because it is county policy.

D. To show growth in individuals.

E. So one knows what is expected of oneself.

F. If one is aware of something, one can do something about it.

Who are key input people?

self Curriculum Assistant
children Reading Specialist
parents Principal

teammates Guidance Counselor

When should we be evaluated?

Twice a year ‘
(1) From the last week in Oct.~-Nov. (cozpleted by Thanks-—
giving) '
(2) Sometime in March so we still have time to improve.

Tn addition to the above individual and group evaluations, each
team shall informally evaluate itself as a group at least twice
during the year (i.e. prior to the first formal evaluation and
at the end of the second semester). Team lezders may wish to
involve resource people in group interaction in the team's
informal evaluations.

Who should get which evaluation reports?

We would like the informal and more personal type of evaluations
which we -have as team members kept here in school. They are

to be read only by the person evaluated, pectle evaluating, the
principal and the curriculum assiscant. These evaluations are
often very frank and could be misunderstood by another outside
person. The check-list type evaluation which is more general

in nature, should be sent to the Personnel Office.
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Appendix E
MEMORANDUM MEMORANDUM

To: Robert E, Burke
Principal

From: Donna Micklo
Reading Specialist

Re: Suggestions for evaluation framework

I. Teacher—Pupil:

A. Independence of children
1, self-correction of work
2. independent study
3. children making choices
4. setting limits -~ teacher,child

B. Evaluate children
1., formal tests
2., informal tests
3. observation’
4. 3identify chilé's 1earning style

C. Teaching skilils
l. verying stimlus
2. positive reirforcement
3. questioning techniques
4. grouping methods (large, small, individuel)
5. bekavior modifications
6. varying experiences

II, Orpanize end use varicus modes, medie and resourceg

A. Continuums or programs
(Language Arts, Math, Science, Social Studies)
Profiles
Pre-post tests

B. Media (materials)
Knowirg materials in school
Leern to use
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Appendix E (Cont'd)
MEMORANDUM Page

Bes Media (materials) - cont'd

Implementing

variety for objectives
kits
books
tapes
manipulative games
resource people
T.V.
filmstrips
learning centers
movies
field trips
newspapers
magazines

C. Resource people:
Curriculum Assistant
Reading teacher
Media Specialist
Learning Disability
Speech teacher
Guidance Counselor

What job entails,

When to use.

How to identify children
for appropriate
resources.

D L L N

ITI. Vorking with team:

Team meetings:
~time of meetings
-rationale for ideas (provide, search)
-examine ldeas; tactfulness
-search for alternatives
-adhere to decisions made
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Appendix F

ON CN.

¥br Should We Be Bvaluated?

A, To get insight on our strengths and wcakneasas to use in developing our
individual programs.

B. To get insight on the team's strengths and weaknesses to use in dﬁélop-
inz ocur tsam progras.

C. Becauue it 13 county policy.
D. 7To show grovth in indiviluals.
E. So one knows what is expected of him.
?. If coe is awvarse of scmething, one can do something about it.
What are key areas?
(see evalustion form)
Who are key inpat peuple?

self Carriculun Assistant
children Reading Specialist
parents Principal

tearmutes Guidance Counselor .

" When should we be evaluated?

Twvice & yoar '
(2) Prom the last veek in Oct.-Nov. (Completed by Thanksgiving)
(2) Sometime in March so we still have time to improve.

In addition to the above individual and group evaluations, each teanm
shall informally evaluate themselves as a group at least twice during
the year (i.s. r to the first formal evaluation and st the end of ths
second semaster). Team leaders may wish to involve rescurce people in
group interzction in the team’s informsl evaluationd.

Who should get which evaluation reports?

We would 1ike the informal and more personal type of evaluations which we

have as tean members kept bere in the school. They are to be read only by
the perzon evaluated, people evaluatling, the principal and the curriculum

assist<:t. These evaluations ars often very frenk and could be misunder-

stood by another outside porscn. The check-list typs evaluation ukich is

more general in nature, shouid be sent to the Personnel Oifice.
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- Appendix F (Cont'd)

-

) GROUYD FULIS
Qae teair will be svaluated per week.
The person being evaluated will ccmplete the form and bring 1% to the
evaluation session, In addition, the person will complete a blank
transparency of the form which will be used as s springboard for dis-
cussion, ' R

Using the trunsparency so that all involved may ses the form, the person
being evaluated vill receive input from others. ,. .

The input vill serve to finalize secti.rs I-IV of the form,
Section V vill be campleted after studying sections 1-IV.

ZXRECTATIONS

In order for a person to have input on the evaluation of any person,
it mst be agreed by both the evaluator and the person being evaluated
that the persocn evalnating has observed sufficiently.

The principal, curriculum assistant aud reading specialist will not

make a group list put viil give input individually during the evalua-
tion secaion.
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Aruitoxt provided by Eic:

Dane
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Appendix F (Cont'd)

EISENHOWER ELFMERTARY SCHOOL TEACHFP EVALUATION FORM
Date Position

Rating Systenm:

Rating

I.

“SOUTSTANDING (greatly exceeds the requirements of the positicn)
2wAVERAGE (meets the requirements of the position)
J=WEAK (delow the requirements of tha positicn)

_i=Situational circumstances make 1 irpossidle to do this

Teacher-Pupil interaction (T,CA,RS,P)

Incoursge and aliov student self-correction of most work

Allov ard avaluate student directed independent study in proportion
to his {ndividual capsbility (shown through: tima-cn=task behavior,
sbility to vork when others are nearby, completion of work)

Allow and evaluste student non~directed independent study ia pro-
porticn to his individual adijity (shown through: time-on-task
behavior, ability to work when others nsarby, completion of work,
adility to work successfully vhen out of teacher sight)

Encourage and allov student to make decisions (in method of work,
materials, pace of vork)

Alow c;udml to vork in large groups (being avare of educaticnal
Allow n):udents to work in small groups (being =ware of educational
purpose

Exhibit an avareness of child's abilities (forme) and {nformal
inventories) in academics, sociability, indepezdent work habits,
psychamotor growth

Exhibit an avareness of child's interests (via foreal/informal
{nventsries) .

Exhibit a knovledge and use of questioning techniques as specified
in Norris Saaders’' Clacsroom Questions: What Kinds? (see profes~
sional library) .

Exhibit use of dehavior modification techniques (as ocutlimed in book
by Madeline Humter: Reinforcement (see profeesicnal lidrary) and in
handout from principal's office)

Exhibit use of stimulation variation techniques as outlined ia paper;
"Attention and Curiosity” (via principal’s ofice)

Stempt to identify and/or show knovledge of child's learning

style (i.e. large group, small group, individual, auditory, visual,
kinethetic, etec.)

Do re-evaluate esch child scademically sn2 affectively at least
once/veek

D set and pericdically evaluate limits/goals vith children

Use of rescurces (CA, RS, M3,0S,T,GC)

Do learn proper use of coatinuums as aid in instruction

Do use pre and post teste in diagnosis and evaluatior

Do use and te avare of the vast variety of materis), vithin school
(1.e. games, kits, A.V., equipment, basal sets, supplementavy
bocks, dittos, graphics, horme-made materials, $rade books)

Do provide for irzdividual progress by using witd children one or
Dors of the following: skill centers, interest c2aturs, pre-
dcripticn sheets, contracts, anecdotal records (lcgocok),(Other)

Be avare of and use Specialist teachers (Purple Team)
Before final placezent of child, gatber data from all availabdle data
sources (i.e. cumes, specialists, parents, other teachers)
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Appendix F (Cont'q)

EISETHOWER FLEMENTARY SCHOOL TEACHER EVALUATION FORM (cont'd)

Rame . Date Fosition
Rating TII. Teacher-teas interactica (T, CA, P)
Give ideaa/comment cn Other's ideas
Ask for rationale on ideas 23
Provide raticnale for your ideas .
Stay on topic under discussion .
—_— Examine f{dess (rather than motives or perscnalities)
—_— Be responsible £07 all children on the tean
Be responsive to ¥iat is hsppe:ing anyviere within viev
or earshot
Utilize wolunteers .
— Contribute your ideas to the teas, curriculum perscmnel,
nringipal :
IV. - ObjJectives stemming from this evaluation ]
What to do How_to 2o it Hov determine Success
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. Appendix G
T %
EISENHOWER ELEMENTARY SCHOOL TEACHER EVALUATION FORM
Name Date .B-// 7S Position < <izPean [ﬂe//

3tandard of Comparison is fellow Eisenhower teachers.

Rating System: 1l1=QUTSTANDING (greatly exceeds the requirements of th
position, lisnt examples) :
2=ABOVE AVERAGE (exteeds the requirements of the
" position)
Z«AVERAGE (meets She requirements of the position)
4=WEAK (below the requirements of the position)
S=Situational circumstances make it impossible to do
this
I. Teacher-Pupil imteraction (T, CA, RS, P)

Encourage and allow student self-correction of most work
Allow and evaluzte student directed independent study in
proportion to his individual ability (shown through:
time-on-task behavior, ability to work when others are
nearby, completion of work) .

_D Allow and evaluate student non-directed independent study
in proportion to his individual ability (shown through:
time-on=-task behavior, ability to work when others nearby,
completion of work, ability to work suscesafully when out
of teacher sight)

Encourage and allow student to make decisions (in method

.ofWork, materials, pace of work)

Allow students to work in large groups (being aware of
educatiopal purpose)

Allow students to work in small groups (being aware of
educational purpose)

Exhibit an awareness of child's abilities (formal ard in-
formal inventories) in academics, sociability, independent
work habits, psychomotor growth
Exhibit an awareness of child's interests (via formal/
informal inventories)

Exhibit a knowledge and use of questioning techniques
as gpecified in Norris Sanders! Classroom Questions: What
Kinds? (see professionsl library
it use of behavior modification technigues Eas out-

:* lined in book by Madeline Hunter: Reinforcement (see pro-
fessiopal library) and in handout from principal’s office)

Exhibit use of stimulation variation techniques as out- .
l}g:d %n paper; "Attention and Curiosity" (via principal's
office : :

Attempt to identify and/or show knowledge of child's
learning style (i.e. large group, small group, individual,
auditory, visual, kinethetic, etc.)

Do re-evaluate (either formally or informally) each child
academically and affectively at least once a week

Do set and periodically evaluate limitz/goals with child-
pof=3 ¢ 39
Set up systems for proper care of materials snd equipment
by children .

3
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~ Appendix G (Cont'd)

d

Rating II. Use of resources (CA, RS, MS, 0S, T, GC)

Do learn proper use of continuums as aid in instruction
Do use pre and post tests in diagnosis and evaluation
Do use and be aware of the vast variety of material
within school (i.e. games, kits, A.V., equipment, basal
1:e:n:t:rs:I supplementary books, dittos, graphics, home-made

materials, trade books) . . :
_2_ Do provide for individual progress by using with children
one or more of the following: skill centers, interest -
centers, prescription’ sheets, contracts, amnecdotal records
- (logbook), (Other). : . .
==z Be aware of and uge specialist teachers (rurple Tean)
= Before final placement of child, gather data from all
available data sources 'i.e. cumes, specialists, parents,
other teachers) : o .
2 Utilize volunteers
Rating III. ' Teacher-team interactiom (T, Cai, P)
S Give ideaa/comment on other's ideas
o Ask for rationale on ideas
— ¥WiStay on topic under discussion
e Examine ideas (rather than motives or perscnslities)
Be responsible for all children oa the team
V4 Be responsive to what is happening anywhere within view
or esrszhot .
=z Follow through on tcam decisions and expectations

Contribute your ideas to the team, curriculum personnel,
principal
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Appendix G (Cont®d]

IV. Objectives stemming from this evaluation ==

Purpose of this section is to enable teachers to use
this evaluation as an instrument for professional
growth, To utilize this section one would ask hinm-
sel? or herself the question: "In the light of this
evaluatior, on which areas do I want to work?" It
may be that a teacher would want to further enkance
an area already strong. It may be the teacher would
want to work on an area considered weak Or average.
"What to do" simply means "What iz my goal?” "How
to do it" means (specifically) "How do I expect to
accomplish it?" "How Cctarmine success” neans
"What has to happen in order for me to kmow I have
accomplished my goal?"

What to do How_to dé it How determine success
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Section I Questions

1. a. The skill boxes all have answer keys

45

Appendix G. (Cont'd)
3=11-75

b.~ Teacher editions are evailable and used

ce I check up on children to make sure the

answers are being used properly.

d. A1l games and centers are self checking

13. a. I have set up a system where I know if I've
seen each child at least once a weeke.

b. If I haven't seen a child by Thursday, I
begin calling them up for individual con-

ferences.

li. a. Ties in very closely with question 13, While

I speak with the child we re~

(sometimes adjusting them)

evaluate goals

15. a. Each child has been told how to care for,

and use materials and AV equipment

b. Changes were made when needed

c. My materials (games, boxes and éenters)

are rarel¥ damaged. Team materials (kits
are in falrly good shape.

and books

There

is very little damage occurring during use

of AV esquipment.

d. last but not least, I've given Ellen sug-

gestions

Section II

1&2 ae My whole program revolves around the continum

for msth, pre and post tests.

b. These two questions go hand-in-hand.
be used properly without the cther.

Section III

One can't

1. a. I took the advice of the people I work

most closely with everyday
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Appendix G (Cont'd)

Section III (Cont'd)

1.

2.

b.

-

Ce

d.

The reasons tie in with the reasons given
for the next question.

Many times I have gone to other areas to talk
to children who "need reminding" about our
rules or to stop problems

Many problems revolving around the bathrooms
etc., have been handled by me many times

Many times children come to me if there's a
problem on the bus, in class, or outside be-
fore school, I then see what I can do.

I am a real tyrant at large meetings. (No
matter who has the child in class.)
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SR 4

EISENHOWER ELEMENTARY SCHOCL TEACHER EVALUATION FORM

Name Date Position Tegedes Team _&g_ -

Standard of Comparison is fellow Eisenhoﬁer teachers.

Rating System: 1=QUTSTANDING (greatly exceeds the requirements of the
position, list examples) " '
2=ABOVE AVERAGE (exceeds the requirements of the
position) .
3=AVERAGE (meets the requirements of the position)
4=WEAK (below the requirements of the position)
5-S§:uational circumstances make it impossible to do
this : :
I. Teacher-Pupil interaction (T, CA, RS, P ‘
Encourage and allow student self-correction of most work
Allow and evaluate student directed independent study in

proportion to his individual ability (shown through
time-on-task bebhavior, ability to work wher others are
Nnearby, .completion .of WOTK) ... .o i e s e e e
Allow and evaluate student non-directed independent study
in proportion to his individual ability (shown through:
time-on-task behavior, ability to work when others nearbdy,
completion of work, ability to work successfully when out
of toacher sight) : :
Encourage and allow student to make decisions (in method
of work, materials, pace of work)
Allow students to work in large groups (being aware of
educational purpose) ‘ ,
Allow students to work in small groups (being aware of
educational purpose) )
Exhibit an awareness of child's abilities (formal and ine-
formal inventories) in academics, sociability, independent
work habits, psychomotor growth !
Exhibit an awarsness of child's interests (via formal/
informal inventories) i
Exhibit a ﬁgowledge and use of.qgestioning jfechniques
as specified in Norris Sanders lassroom Questions: What
Einds? (see professional library) ]

it use of behavior modification techniques gas out-
lined in book by Madeline Hunter: Reinforcement (see pro=-
fessional library) and in handout from principal’'s office)
Exhibit use of stimulation variation techhiques as oute
liggd %n'paper; "Attention and Curiosity”x(via principal's
office)- _ .
Attempt to identify and/or show Xnowledge'of child's
learning style (i.e. large group, small group, individual,
auditory, visual, kinethetic, etc.) f
Do re-evaluate (either formally or informally) each child
acadsmically and affectively at least once a week -
Do set and periodically evaluate limits/goals with child=-
ren. b
Set up systems for proper care of materials and equipment
by children

Pl b F | bR RRRE b R
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>

-

Bating II. Use of resources (CA, RS, MS, CS, T, GC)

Do learn proper use of continuums as aid in instruction
Do use pre and post tests in diagnosis and evaluation

Do use and be aware of the vast variety of material -
within school (i.e. gemes, kits, A.V., equipment, basal
texts, supplementary books, dittos, graphics, home-made
materials, trade books) IR
Do provide for individual progress by using with children
one or more of the following: skill centers, interest.
centers, prescription sheets, contracts, anecdotal records
(logbook), (Other) .

Be aware of and use specialist Teachers (rurple Team)
Before final placement of child, gather data from all.
available data sources 'i.e. cume3, specialists, parents,
other teachers) : o
Utilize volunteers .. .. . .. ... .. ..

III. Teacher-team interaction (T, Ci, P)

Give ideas/comment on other's ideas

Ask for rationale on ideas

Stay on topic under discussion : )

Examine ideas (rather than motives or personalities)
Be responsible for all children on the team = - :
Be responsive to what is happening anywhere within view -
or earshot : . . ' .
Follow through on team decisions and expectations :
Contribute your ideas to the team, curriculum personnel,
principal .

W HHHE b b
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IV. Objectives stemming from this evaluation ——

Purpose of this section is to enable teachers to use
this evaluation as an instrument for professional
growth. To utilize this section one would ask hime
self or herself the question: "In the light of this
evaluation, on which areas do I want to work?" It
may be that a teacher would want to further erhance
* an area already strong. It may be the teacher would
want to work on an area considered weak oI average.
"What to do" simply means "What is my goal?" "How
to do it" means (specifically) "How do I expect to
accomplish it?" "How dctarmine uuccess! nesns :
"What hds to happen ir order for me to know I have
accomplished my goal?" o -

D r-tareduXe mee 16) ank onda o 1) &)‘¥ﬁéﬁ? ponch
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Red Tean
T— EISENHOWER ELEMENTARY SCSOCL TEACHER EVALUATION FORM

This is a form which you can use when evaluating tesmmates.

Standard of Comparison is fellow Eisenhower teachers.

Rating System: 1lsOUTSTARDING (gre=tly exceeds the requirements of the
Name: position, list (examples)
v 2=ABOVE AVERAGE (exceeds thz requirements of the
. position)
3=AVERAGE {meets the requirements of the poaition
4wWEZAK (below the requirements of the position
S=Situational circumstances make it impoasible to do
this

I. Teacher-Fupil interaction (T, CA, RS, P)

Encourage and allow student self-correction of

most work .

Allow and evaluate student directed independent

study in proportion to his individusl ability

(shown through: time-on-task bebavior, ability to

work when others are nearby, cowpletion of work)

Allow and evaluate student non-directed independ-

ent study i- proportion to hia individual ability

(shown through: time-on-task bebavior, ability to

work .when others nearby, completion of work,

abil]iigy to work successfully wben out of teacher

sight ’

- . Encourage sni allow student to make decisions (in

method of work, materials, pace of work

Allow students to work in large groups (being aware

} of educational purpose)

Allow students to work in small groups (being aware

of educatiopal purpose)

Exhibit an awareness of child's abilities (formal

and informal inventories) in academics, sociability

independent work habits, psy.romotor growth

~Exhibit-an awareness-of-child's-interests (via-

formal/informal inventories) .

Exhibit a knowledge and use of questioning tech-

| niques ag specified in Nerris Sanders' Classroom

Questions: Whbat Kinds? (see professional library)

bit use of behavior modification techniques

(as outlined in book by Madelipe Hunter: Reinforce=-

. ment (see professional library) and in ou

1 from principal’s office)

Exhibit use of stimulation varietion techniiues

as outlined in paper; "Attention and Curiosity"

(via princiggl's office)

Attempt to identify and/or saow knowledge of

child's learning style (i.e. large group, small

groug, ipdividual, auditury, visual, kinethetic,

rol

TNaucy

satherine

ud
an
ETTen

ete

Do re-evaluave (either formully or informally)
each child academically and Affectively at least
once a week

Do set and periodically evaluate limits/goals with
children

Set up systems for proper care of materials and .
equipment oy children
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Use of resources (Ci, RS, MS, 0sS, T, GC)

Do learn proper use of continuums as aid in
instruction .

Do use pre and post tests in diagnosis and evalua=
tion .

Do use and be aware of the vast variety of material

within school (i.e. games, kits, A.V., equipment,

basal texts, supplementary books, dittos, graphics,
home-made materials, trade books) .

Do provide for individual progress by using with
children one or more of the following: skill
centers, interest centers, prescription sheets,
contracts, snecdotal records (logbook), Other

ge a’v)aare of and use specialist teachers (Purples™
ean ’

Before final placement of child, gather data from
all available data sources (i.e. cumes, zpecialists
parents, other teachers)

Utilize wvolunteers

Teacher-team iateraction (T, Ca, P)

Give ideas/comment on other's ideas

Ask for rationale on ideas

Stay on topic under discussion

Examine ideas (rather than motives or person-
alities)

Be respongible for 21l children on the team
Be responsive to what is happening anywhere
within view or earshot

Follow through on team decisions and expectations
Contribute your idees to the team, curriculum
personnel, principal
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Appendix I
; EISENEOWER ELEMENTARY SCHOOL TEACHER EVALUATION FORM
Name Date Poeition Tean

Standard of Comparison is fellow Eizenkhower teachers.

Rating System: 6-Situational circumstances make it difficult to do
this
S=Much improvement needed
4-Some improvement needad
“3aGood (effective, efficient)
2-Strorng (excels in this area)
1-Outstanding (serves as model for the school) Assign-
ed only by principal, curriculum assistant and/or
reading specialist '

Rating I. Teacher-Pupil interaction (7T,CA,RS,P) e

a. Encoursge and allow student self-correction of most work

b. Allow and evaluate student directed independent study in
proportion to his individual ability (shown through:
time-on=-tasik behavior, ability to work when others are
neardy, completion of work) :

¢. Allow and evaluate student non-directed independent study
in proportion to his individual ability (shown through:
time-on-task behavior, ability to- work when others nedr-
by, completion of work, ability to work successfully when
out of teacher's aight5 o

d. Encourage and allow student to make decisions (possibili-
ties: in method of work, materials, pace of work)

e. dllow students to work in large groups (being aware of
educational purpose)

f£. Allow students to work in small groups (being aware of
educational purpose)

g. Exhibit an awareness of child's abilities (formal and/or
informal inventories) in academics, sociability, indepen-
dent work habitas, psychomotor growth

- h. Exhibit an—awareness-of-child's-interests-(via-formal - oo
and/or iaformal inventories)

——— 1. Exhibit a inowledge and use of questiocning techniques
adapted from Norris Sanders' Classroom Questions: What
EKinds? (see professional library

—  J. Exhibit xnowledge and use of reinforcement and bebavior
modification techniques {as outlined in book by Madeline
Hunter: Reinforcement (see professional library) and in
handout Zrom principal's office) :

e K. Exhidit use of stimulation variation technigues as out=
ligzd %n paper: "ittention and Curiosity" (via principall
office v S

. l. Attempt to identify and/or show knowledge. of child's

learring style (i.e. large group, small group, individual,
audi tory, visual, kinesthetic, etc.) '
2. Do re-evaluate (either formally and/or informally) -each
child academically and affectively at least once a week
2. Do set acd periedically evaluate limits/goals with
children
0. Implement and follow through with methods for proper
care of materials and equipment by children
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Appendix I (Cont'd)

Do consisteatly comunicate with parenta regarding probe
lens and progress (e.g.-.eon.ferences,l phose, notes, other

et a good examplie for children by properly caring Zor -
materials and the classroom areas. . s . Co
Do establish and utilize a comsistent discipline.ia the .
clagsroom teamwide and schoolwide e L
Orchestrates smoothiy varied activities at the sene time
Has a gentle way with children . : o »
Shows an understanding of and gensitivity to .the needs
and feelings of the children . B : :

Use of resources (ca,ns,-m,os;m,ec) - .
Do properiy and effectively use contimmums as aid inl _

instruction : : L S e
D e pre and t tasts ig and evalu n

DO Use Lnd Do aWars of the vast Paolis iDd STauRtiom -
in school (i.e. games, kits, A.V., equipment, basal texts,
supplementary books, dittos, graphics, home-made materials
trade books, other: L Y e :
Do provide for individual progress by using with children
one or more of the following: skill centers, intereat
centers, prescription sheets, contracts, anecdotal records,
(logbook), (Other) . ' SR
Before final placement of child, gather data from all _
available data sources G.e. cumes, specialists, parents,
other teachers) ' ‘ o .
Utilize volunteers P

Do properly use the shared materials by utilizing sign

out sheets and honoring time sllotments.

?e awgremot gervicea provided by specialist teachers
Purple Team

Do effectively use (refer, commuricate, implement programs)
specialists teacher (Purple Teem) relevant to students

taught

Give ideas/comment on other's ideas

Ask for rationale on ideas

Stay on topic under discussion ,

Examine ideas (rather than motives or personalities)
Be responsive to the needs of all children on the %eam
Be responsive to what is happening anywhere within view
or eaxshot :

Follow through on team decisions and expectations
Contribute your ideas to the curriculum personnel and
principal

Exhibits proxptness (i.e. arriving at school, at team
meetings, at staff meetings, in area, reports due)
Exhibits problem-solving abilities

Shnws an understanding of and sensitivity to the needa
and feelings of colleagues .

58
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v
lating IV. Comments (Use this section for notable qualities worthy
of recogrition or emphasis) '

Rating V. Objectives stemming from this evaluation -

ose of this section is %o enable teachers to use this
evaluation as an instrument for professional growth. To
utilize this section one would ask himself or herself the
question: "In the light of this evaluation, on which areas
do I want to work?" It may be that a teacher would want to e
further enhance an area already strong. It may be the teacher
would want to work on an area considered weak or average.
"what to do" simply means "What is my goal?” "How to do it"
means (specifically) "How do I expect to accomplish it?"
"How determine success" means "What has to happen in order
for me to know I have accomplished my goal?"”

What to do How to deo it How de=ermine success
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Appendix J (Cont'd) ﬂarb#fé'ﬁére{

o - ~r e v, . Secretary
Seminnle Tlementary Schaol ~
10350 - 741 Avenue North
Seminole. Florida 33542

Telephone
393-5445 and 393-5446

Jun= 30, 1976

Te Whem It Iay Concern:

Mr. Reobert Burke has offered this schnol the
opporturity to use a teacher evalustion form which he
and his staff develcped. I have studied the form and
find it very comprehensive and well thought out. All
of the items which are necessary for a good teacher and
a good program seem to be covered in this document.

I plan to present this te my staff in Augustwas the
evaluation method to be used for the 76-77 school year.

I¢{11 be happy to answer any questions about the
effectiveness of the form after its initial implementaticn.
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Safety Harbor Elementary School Apoendix J_(Comt'al

MIKE G. SKAROULIS, Principal 535 FIFTH AVENUE NORTH
Safety Harbor, Florida 33572

June 28, 1976

. ¥r, Robert Z. Burke

Principal .

Safety Earbor lidddle School

Safety Harbor, Florida 33572

Dear Ifr. Burke:

This is to confirm our participation of the "iaxi II Teacher
Zvaluation System during the 1976-77 school year. I was most
impressed with this instrument and ny. staff will certainly

take advantage of this.

Thank you.

Sincerely,

Mike Go Skaroulis
Principal
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- . . Appezndix J (Cont'd)
gross £aqou élemenlarq School

?93~1°2M AVENUE NORTH _ PHONE 546-0097 PINELLAS PARK, FLORIDA 33565
\nhur D. McFarlend “ Mrs. Madelyn L. Sjoblom
Prlnclpol_ Secretary

July 12, 1976

Mr. Robert E. Burke
11411 - 131 st. Ave, N.
Largo, Fl1 33540

Dear Bob;

I have carefully evaluated your request to involve some of the teachers at
Cross Bayou in your Nova practicum relating to teachers evaluating teachers

as a team effort. I believe your proposal has great merit and will make every
effort to involve at least one ahd posaibly two teams in this project during
the 1976-1977 school year. I wish I could Promise a total school involvement
but the remaining teams have many new members and their reaction tc a team
evaluation concept is unpredictable at this jtime. '

I hope you have a good summer and am looking to next year and working with you
on this project.
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1718 KINGS HIGHWAY

CZGuruvatzg FHorida

-
DAVID T. MORROW. PRINCIPAL

August 4, 1976

Robert Burke
Safety Harbor Middle School

Dear Bob:

This is to confirm that Kings Highway Elementary School will be using
your teacher evaluation form for this coming school year, 1976-77. Our

- plans are to use this instrument with selected staff members. I will
keep accurate records of our pre and post sessions to make sure that
coples of these forms be forwarded to you.

Thank you very much for sharing the instrument with us. I believe itfwill
be a lot of help to our staff members. .

Sincerely,

ATl

: David T. Morrow

DTM/mep
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DPonce de Leon g[:smm’:a'z‘y cSc/Zoo[

1801 @ancc d’z .fcon quznuz
Clearwater, FHorida 33516

FJohn W. DiLeo, Principal

June 28, 1976
Robert L. 3Burke

11411= 131st Ave. M.
Largo, Florida 33540

Dear IMr. Burke:
Thark you for the opportunity to utilize the material you

developed for your Maxi 2 projact'on teacher valuation.'
Durlne the school year 1976 - 77, I plan to use your

materizl with selected staff members.

.
Sincerely,

<3c>4L_.LJ R~ zfie_/—
John %, Dileo
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525 NORTH DISSTON AVENUE
%  OFFICE OF THE PRINCIPAL TARPON SPRINGS, FLORIDA 33583

June 29, 1976

¥r. Bob Burke
11411 - 131st Avenue, North
Largo, Florida 33540

Dear Mr. Burke:

This letter is to confirm Tarpon Springs Elementary School's
participation in the utilization of your peer eva'ixtion
procedure for the 1976-77 school year.

I believe it has definite merit in improving the evaluation
process if used according to its present guidelinese.

Respectfully, B
:/.}/r/ "/’/ ;\, '
L APTT 7 . s
. u//‘ X i

-

George B. Tosh
Principal

fm.
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Pinellas County Public Schools . oe
. Appenaix K
MEMO August 2, 1976
Mr. Robert Burke, Principal, Safety Harbor Middle School
John B. Hudson, Assistant Superintendent, Personnel % '

Teacher Evaluation Form

This is to respond to your request to use your version of a teacher evaluation form in
several elementary schools. | have shown the form to Dr. Douglas McBriarty,
Director of Instructional Personnel, and Mr. John Blank, Executive Assistant Super-
intendent for Curriculum and Instruction. They concur with me that we have no

personal objection to the use of the form in the manner you described.

. : _
As you know, we have an approved teacher evaluation form which was prepared and
recommended by a committee of teachers and administrators. This form cannot be
supplanted. However, | shall be happy to present your teacher evaluation form to
the Executive Team and request approval as a supplementary form to be used in
selected schools. It is my understanding that you would secure the consent of all
affected principals and teachers who would use the form. '

bme

cc: Mr. John Blank
Dr. Douglas McBriarty
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. The following pages served as basic reading materials for teachers
at Eisenhower Elementary School. In addition to the enclosed in-
formation, the following three books were on hand in the'profes-‘
sional library and also served as reading material which was closély

connected with the evaluation form:

Classroom Questions: What Kinds? (Sanders, Norris, Harper & Row,

New York, 1966

Reinforcement (Hunter, Madeline, TIP Publications, El Seguado,

California, 1967)

How to Use Contingency Contracting in the Classroom (Homme, Lloyd,

et al, Research Press, Champaign, Illinois, 1969)
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EVALTATDSG INTERACTION IV YOUR TEACTING TEMY
Yy
Robert E. Burke

The trend in education today is to move toward sczo semplance of tean
itesch:l.na. More and more schools are taking this approach in the stmctm'ina of
their organization. Socmetimes 1ittle money is spent in preparing for tead teaching
in the school. Scmetimes a great deal of money is spent. qometines the teachers
going into the new situation are gi7en no t=aining whatssever. In other situaticns
elaborate training is given- Usually, however, the truining 18 given prior to going
into the situation. Typically, & consultant will come in, yor¥Z with the ataff =

p dynasics and other group-related activities and then the team will be set
frae to plan the curriculum approachas and the organizaticn £or the school
ingtruction. In the vast majority of cases, there is no apperstus set up for the
continuirg evaluation of the teams which are organizod. TR teams are left to e.nk
c= awim on their own. The fortunate teazs swim and some do it rather well; othsss
flounder a.ll year and still otbers gink outright. It is vitally Smportant for
secple who have spent mch of their tsaching lives by thexmselves in a claggzoen to
nave some way to step tack and lock at their own operations within a greap. it is
also vitally impertant for staff cembers with 1little or no experience as teachers iz
a classroom to bhave a way to evaluate their internction with the others within 3
toam. . Furthermore, all members need to evaluate the interaction techniques of
the team as a unit. The suggestion here is that thexs is 3 meed for thbe izmplezenta~
tion of an ongoing evaluation systez. Belov are listed seversl factors which oonld
ba used as standards in evaluatice the p:ogeu of a team of teachers., These
fastors fall in two wmain areas, perzimal characteristics apd teso cha.racte:ilti-'s.
It is suggested here that teams period.iea.uy, perbape every aix to ten weaks,
lock at themselves in an nevaluating session”, if you will, It is suggested that
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posaibly 2 disinterested party could play the role of the evaluator in asking
queations, asking for examples of various items or various factors under ocnsider-

ation. This Person could play the Zole of the devil's advocate or agent provocetenr.

This person would encourage interaction among the teammatos as far as the discusal,

of the factors is concerned. Let us oxamine first the personal characteristics.

Thase are characteristics that each team member should consider:
1. Fexibility in Flanning -- Hers we are considering how individual plannirg

relates to group plammirg. If a person consistently requires 72 hours
notice concerning schedule changes, we cculd hardly considsr him flaxible
in his planning. Tet, in a team situation, emergencies do arisy with

six, or eight, or ten people cn a team, and some adjustment has to ve mads
in planning. A person who is cocnsistertly resistant to a change of plans
can isolate himself from hig toammates as wolf.as cause ressentment on the .
7art of bis tearmates. o

Tlexibility in Working with Others -- It is essential in a team situatica
to oompromise. The inflexible peracm in this case feels that his way is
the best way of doing things, or that one way and only one way is the

best way of doing things. There is no gray, just black or white, good or
bed. It's the best or the worst. A team situaticn is 2 learning situaticn
and in a learning situation, new things bhave to be tried, new zpproaches
taken, new methods ﬁ-ttemptad. The inflaxible person here is often quite
hesitant about trying anything which is not an established way of doing
things. A flexible Pergon is quite ofien the Person who is anxious to tiy
different ways of doing tkinss. FHe 1s a person who will compromise, wko
truly “"leaxms" in s team situation. These peopla prove that z2ny headls

are better than cne. They experience geauine professional gzowth in the

tee= situatios.
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Examine Tdeas Vig-a-vis Personalities ~- In the team situation many Id228

aye examined. Here we must guard against consireoration of the sourve cf

"the idea rather than the idea itself. During discussicns, each member

ghould strive for the exanination of ideas involved rather than
perscnalities involved. Objectivity is the watchword here. ‘hen
yersonalitiea are considerad instead of ideas, often excellent solﬁtions
to problems are completely iznored. Cn the c¢ther hand, when ideas ave
at%acced or discussed in a cxitical vay, a too-aej:siti're contributsr
often takes what i3 said aa a personal affront. The goal & exarmining
ideas 28 cpposed to personslities should ba orought out in the beginning
of the teax's rsaratisrs together. I "the good of the chiliren” is of
¢atlizi considerstion, thin it is important to subordinate perssmal
feel?.ngs as to the source of an idex. 7he idea must be examined ina an
objective way. If it i3 tiouly o goon idea, chances are tkat other
ueople will agree and the ides will be accepted. If the ilza 1s not
accepted, it is posgidle thaat the zationale provided for the idea was
wmak or even unclear, 4lso, it is no: outside tke realm of possibilisy
that %as ilea was not really such a great idea after all., hie brings
us to tho next point.

Provide a Rmiicnaly for Ideas -- When ideas are preseried in a team they
shioulG be presented with a ratiouwale - = ezson (g for the idea. Why
is it a good idea? Why skould tais approach bu taken? A team and

its zembers should not purmit emotion to swing an idea. Simply because
it is felt thkat an idea i3 good does not zean that it astually is good.
There sheculd te concrete reasons why it is Sood. Scaeone on the t2am
shcald assume the Tole of questiomer in order to sliciv reasons why an

lder should be acceptad or —ejesied. This cemtinual quectlioning will soid



O

ERIC

Aruitoxt provided by Eic:

5.

el

67

Appendix L (Cont'd)

in providing higher quality prosrams for ohildren. When rationales are
not provided, shallow thinkings often takes place and unnecessary problems
arise during implementation.

Search for Alternatives -- then tesirs first come together for problem~

solvinz, there is a tendency on the part of most membexrs to accept the first
solutions which are proposed. This can be due to impatience or perhaps
embarragsaent on the part of the members who really do not feel that they
should question and/or jush for three, four, five, or six solutions to

a problem. Gererally speaking, a better ta:ilored program can bte
implemented when Zore alternatives are generated. IlMore alternatives mean
mare choices. lMore variables ars ideatified.

Interact With Teammates -~ If we look at any sroup we will generally find

3 leader who will emerge and besin to help zmarshzll tbe proceedings in a
rarticular way. This can be good. On the other hand, in every group
there arc people who do not interact with their teammates. If we were to
look at a continumum there would be scme pecple who would be rather vertose,
and there would be others who would be quite tacitura. When the team
firat gets together, people who consistently fail to interact with
tearmates become suspect; other teammates are puzzled as to their agreement
with the proceedings and, perkaps, their coomitment to the programs as
well. Cthers wonder just what it is that these people are thinking,

When a team first comes together, it is necessary for everyone to speak
his aind on virtually every toric under consideration. People who pandex
to their own feelings of shyness or inferiority kurt the teaa in the long
Sun. The necessity to comment with littl.e selectiviiy diminishes ag *ime
goes by becuase the tean nexbers are abie to diccern moze and more of ke

aouvzrtal cues tiat are zigmailed by each member. Hewever, whex a tesn

3
oo
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is set up initially, ideally, a participation chart should show fairly
equal paxrtioipation all the way arocund the table.

Stay On the Subject Under Discussion — This is one thing that is very

difficul’ for most teacms to do. It is extremely easy for the group to go
off on tengents. A discussion is started, soon one thing leads to

another and Yefore long, a ccmpletely different subject is under discussion.
Some teams 288ign a member to keep the team to the subject which 45 under
discussion. Teazs which do not guard against this straying find themselves
wasting 4ime and not solving top priority problems. Often times they do
not even inow the reason for this inefficiency. They are not aware that

they are straying.

The second major group of fasctors under consideration is team characteristics.

These are factors that concexr: the team as a wheié, Theoy iavolve individual peopls,

naturally, but tke effeot is groupwids.

1.

Clear Puzwose —-- The feam should have a clwar purpees fox existing., If
no purpose can be found, then dissolution should be comsidared. In the
school situation the purpose is obviously the education f ciildren but
the team should ask itself why did this particular sToup get together.
Yhen a tean [irst comes together, it should exanmine fhe pwrgrse for which
it i3 meeting, not the day-to-dey purposes as yet, but e jrneral phile-
sophical cims for which the tean exists. Who 18 here? Wky' are iney hers?
YWhat do lthey want to gain from the axperience? Vhat long range and snort.
renge goals should be established? This done, we need to examine the
day-to-day operation. Zffioient teams xnow exzotly why they axre meeting
on any narticular day. The zost obvious way of doing this is to prepexe
an agenda, If an agenda is nade, then the team can procesd item by item

until all the purposes for zeeiing have been handiel. When tizme is of the

73



RIRT SRR

O

ERIC

Aruitoxt provided by Eic:

2.

Appendix L (Cont'd)

essence, the most important items can ba considered first. Other times,
nowever, it i3 often expedient to take first tke items which can be
dispatched quickly. This way, the taam can turn iis offsrts to the m2jor
prodlexs which are to be considered.

Involverent of Members —- Here we consider total involvement, both in the
tean meetinss and outside the team meetirgs. During team meetings everyone
aust take part. It commot be a fow who do participate. A1l people must
contribute and comment on ideas. There can be neither dominators nor

"ahy viol,‘ép;ts". Dominators can innibit the group. 3Shy people can breed
distrust 1, failing to vocalize their outlook. This behavior can easily
be aisre " by others as noninvolvement. In the teachins situations, there
2re some éieople who pull off into a corner and do their teaching, operating
as thom:h;.thera is no %teanm at all, or that it is & very loose team. In

a team situation, each day should see quite a bit of informal teanming
5oing on. Zere, ve refer to 2 szall group, two, perhape th-ae people,
zeeting and discusaing cattesd iIn the morning before sohool; at lunch;
meeting in the hall; or in the taacking space iiself. Fach team member
should spend a thoroughly equitable amount of time on the Job in relation
to other teem membecs. The person vho does not pull his fair share of the
lead can cause real morale problems yithin a team. With any SToup you
will kave real vorkers. These are the paople that spend a great amount

of tize on a task ond produce & grect cmount of work. IS there are saveral
of tzesae peopla on a texa and ocne or several people wko do not spend much
tize on tean zmtitars, it is quite possible that the teaa will develop into
fzctions 2nd, in affect, thers will be two subtaams or one sutteam 2nd

gaveral iadividusl tacchers.
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Mombers that "Listen" ‘o Zach Other =- Communication within a team is vital,

I sunderstandings occur when pecple do not listen to each other. In
discussions, we often prepare our next arsusent when we should be
listening to whnat is being said, Iarlier, it was suggeeted that it is
vital for teammates to interact verbally with each other. Teammates need
the opportunity to learn how each person expresses himself both verbally
and nonverbelly. 3y carefully obaerving teamrates over a perioed of tice,
it i3 possible to understand how they really feel and what they are really
saying about various ideas and concepts. Cne way for a team to disceran
whother they really are listening to each other is to have a discussion
and require that anyone desiring to speak must satisfactorily suzmwarize
the ideas by the person spsaking irmediately before him. A satisfactory
sumzery would be at the discretion of the preceding speaker; for

example, if theze were three people at the table, i1, #2, ond #3, and #1
commented upon team interaction, then in order for #2 to speak, #2 must
satisfactorily summarize what i1 has said. #1 would dotermine whether
the summary vm:: satisfactory or mot. If it was adequate, then it would
be #:'4 tuma So speak. If it was not, then #2 and #3 would have to
listen to #% ay he reiterated the points which were misunderstood.

iember Oriented Vis-g-vis Leeder Oriented — Tho team should be orianted

toward its members, not toward 2 leader. This i3 not to scy that there
should be no tecm leader. Considaration is given to the good of the
pembers. The Zroup 23 a whole is most important. Thus, decisions axe
zade by the eniire group, not bty the leader. This approach promotes &
spirit of unity. It erables the team to pool skills and ability of ihe
entire group. Responsibility is shored and therefore zembers are more

intergsted and have a stake in the odbjectives of the team. 'hen evesyons
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is involved, ew;eryone grows, both pmfesaionzﬂl;r and intellectually.
When the group is cansidered as a whole, everyone gots a feeling of
satisfaction as each pember sharos in the achievements of the group. It
is important then that the group agree upon goals and objectives. It Is
important that there is & freedem frem fear of critioism or Tidicule,
either from other members or from the team leader, if thore 1s one. The
atmosphare should “e a democratic atmosphere Tather than an autocratic
atmosphere. It should be a place where the members feel at eagse with ons
another. A good way to find out whether a teanm is member-orieated or
loader-oriented is to watch the eyes when a team is meeting. If people
in meeting after meeting consistently look at a psrticular person, this
could ba a clue as to who the leader-is. If members speak and one perscn
digests the information and then gives forth with "truths", chances are
that this ;Ls a leader-orisnted sroup.

Meetings - Finally, we need to lock at meetings. In the begimning,
when the team is first operating, thero is a necassity for frequent
meotings. The length of the mfx*ings will be great, Many topics will de
discussed, many times people will divert from the subject under consider-
ation. As times goes by, haowever, the length of the meetings terds to
diminigh and the necessity for frequent meetings tends to taper off alsoc.
Members should find themselves being much more efficieat as ‘heir graip
skills are refined through practice. Occasicmally there will be long
aeetings. However, most tim‘es it will not be necessary for the team to
sit in cop.cert for a zreat amount of time. A8 a team maves through the
Jear, it should find tbat the trivia under discussion will be limited to

more and aore of tke "big ideas”.
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In evalusting o team situctiom, it is strongly suggested that these items under
consideration here be examined every oight to tem woeks and tya.t they be fully
discussed, "brought out on the table”, so to speak, when the team is first meeting
togother. This way the ground rules are set. Thero is aon understanding as to
whet really is expected in the team situation and the team members then have a way
of evaluating themselvas.

Robert Be Burke

Pinellas County Schools
Clearwater, Florida
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EFFECTIVE INTCPACTICON TN A TEAM TRACHTNG SITUATION

My personal characteristics:
Floxibility in planning

Flexibility in working with
others -

Exomine ideas (v/v¥personalities

|

- Provide rationale for ideas
Search for alternativas

Interact with tearmates

Stay on subject under discussion

Cur team choracteristica:
Clear pu:épose
Complete involvement of members

Members listen to ecch other

Momber-oriented v/v leader-
orionted)

Scale

1 = Alweys

2 = }iost of the time
3 = H3lf ‘'n Holf

L = Seldom

S = Jever

=]
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ATTENTION AUD CURIOSITY
T0 3E MODELED IN CLASS LECTURES
SPLCIFIC OBJECTIVES: Cne problem that all of us faco in the classroom is that of

arousing and maintaining the attention of the class, Oncs the pupil becomes.
habltuated to the classroom situation or is able to precict what the lesson is

'going to be all abuut, he may tend to pay less attentlon to what is actually

being taught, If hls attention span is short"he may become restless rather quiclly,
and this of course is fertile ground for the development of disruptive behaviore.

Bow doay one go about stimlating and maintaining attention and %goaitz So_that
pupils do not become ingttentive, bored or "tune out” tha teacher

Today's session i3 designed to give you an opportunity to practice and develop

" techriques that will help you establish, maintain and stimlate attention and

curiosity responses by pupils. In general, this can best be achleved by varving

- the stimulns &ituation,

TOUR GOAL IS TO ELICIT ATTENTIONAL AND CURIOSITY RESPONSES FROM FUPILS BY VARYING
THE STDMULUS SITUATION IN THE CLASSRCOM.

VAIING THE STDMILUS SITUATIOM: Certain characteristics of a stimalus or of a
situation reliably produce attending responses. These characteristics determine
selective attention. Their presence or absence in the classroom allow us to under-
stand why pupils pay attention in one situation and not in another. These charace
teristics are outlined below.

(1) INTENSITY: An enthusiastic presentation by the teacher more éffectively engagss
the pupil's attention than does a less colorful presentation.

(2) DURATION: Any stimulus tends to lose its arventing quality 12 it is maintained
over a perlod of time. This is closely related to repetition.

(3) REPETITION: If a teacher talks at the same speed, in the same way, using +th:
same Mathod over a period of time, siudents become habituated and attention de-
creasese This is why it is necessary to vary the situation. .

(4) NOVELTY: A stiomlus or situation that is new to the pupil may sffectively
engage hls attention, This holds true for o » (often termed short-term novelty),
surerise (the unexpected) and incommmiity (the out of place).

. (5) COMPLEXITY: The obvious and simple elicits less attention than does the situz-

tion or problem which has several facets or compenents that are not immediately
apparent. Cemplexity refers to the amount of yardety and glversitr in the situation.

(6) CONFLICT: When one raises an issue for which there are two or more solutions
that are incormpatable, conflict occurs and maintains pupil attention soma idind cf
resolution is reached. :

(7) UNCERTATNIT: Ambivalence and ambiguity stimlate mental activity, OCne attends
until he is sure of the cutcome and the uncertainty is resclved.

From: M, Orme
Septezber 29, 1967
Forms =

-
N=)
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(8) ATTENTION PRODUCING CUE: Words or phrases such as, LOOK! or PAY AITENTION,l'
eliclt attending responses, as do certain gestures, .

A word of caution: An uneritical or lditeral-minded application of these attemtion-
determiners to the classroom may produce undesirable results. An overzealous ap-
proach would most likely result in entertainment rather than desired learning.

Tour techniques must lead pupils to attend to the educational problem at hand, - If
pupils wind up attending to your performance rather than the problem that has been
selected for discussion, you have erred. This does not mean that you should be -
overly cautious. It simply means that you must avoid the indiscriminate inclusion
of attention-detertiners at any point in the lesson. ) S

The attention producing techniques you see should allow you to stay on the
relevant topic, or else help you to get into the topic. In-short, mot ong;x do you
arouss attention u want to g it In the ri Olle this way
the educaticnal goals that you set are more likely to be realized. :

ATTENTION PROTUCING TECHNIQUES: In each of the techmiques outlined below, an
attempt bas been made to incorporate one or more of the stimlus determinants of
attentdon, '

(1) INITIAL QUESTIONING: The indtdal presentation of content.as a problem, as
issue for discussion, or as a question capitalizes upon uncertainty to elicit pupil
attention., Note that the {irst response the teacher makes in the lessor 1s in the
form of a question or of posing an issue or problem, :

Exarplg: The teacher does not say: "Today we are going to study the paragraph.”
Bat says: "Why should we study the paragreph?"
or: "Skould a paragraph always begin with a topic sentence?"
or: '"what do we mean by emphasis..shéuld every paragraph have
this quality?" ,

(2) SUPPOSITION: (Capitalizes upon uncertainty and novelty) At any point in the
lesson the teacher may ask a pupil to role play for a brief period of time, :

Exarple: T says: “"Suppose you mamufacture and sell an item for $10.00. This item
can be marketed for only $5.00 by another country. If the forelgn item goes on sale
in loecal stores, you are going to lose business. How would you go about protecting
your product? ‘ould you seek goverrment aid? (Here T is aiming for a discussion
of and the reasons for tariff regu.lation.js). Many simple variations on this tech-
nique are possible:

1) "Suppose you are Lewis. “Which route would you select as the best (easiest,
most interesting, shortest)?"

2) "Suppose you are how would you defend (attack, develop) this point
of view?"

(3) DIVERGENT THDNIXING: The most direct approach to classrocm discussion it to en-
courage the class to seek the correct answer to a problem. This is convergent ~
thinking process. An alternative to this thoroughly fardliar approach is to en-
courage.divergent thinking, The teacher enccurages the class to think of all the -
possible alternatives before they try to reach a solution, This technique capital-
1zes upon diversity and variety (and also tends to forestall oversimplification),
Tncourage pupils to lock at the problem from all angles.
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Exagmmle: '"Before wWe try to resolve the issues, can you list all of the possible
causes (Characteristics, weasons, peints of view, elements etc.) of the war (juvenile
delinquiacy, confusion, novel, poem)?”

Proceduret 1) First the teacher encourages all of the relevant alternatives.
2) Then (and not before) T leads the class in critically assessing
each of the proposed alternatives.

(4) RAPIDLY SHIFTRIG FOCUS: Rapidly directing class attention to various aspects of
the situation provides short term novelty and helps maintain attention by shiftirg-
focus, The teacher (both with gestures and/or verbally) shifts class focus by say-
ing in effect: '"Look at mey look at the blackboard; look at this idea; look at the
responding pupil; look at the display; look at the problem." This technique may

also facilitate pupil control since a series of suggestions by an authority tends

to build up a set or predisposition for the pupil to ccmply with subsequent direc-
tions given by the teacher.

(5) - HEURISTIC QUESTIONS: Inviting pupils to "zo beyond the informatdon given," to
speculate, to look at the problem in an unusual way can enhance attention because it
exploits novelty, complexity and uncertainty elements in ths situation,

Example: "hat nrlght have happened i ..
had won the war n?
b) .&-. Goldwater had become president?
¢) John Dorme had lived in the 20th century?

'%t would happen 1f o 0 o " -

(6) ENFORCED DEBATE: This is a particular type of "competition" which capitalizes
upon mild conflict which stimulates attention (You may use other types of competi-
tion at your discretion) The teacher Fequires the class or a given pupil to defead
a given point of view. If pupils are asked to defend an unpopular point of view

for example, this might encourage them to seriously consider its merits. Tho task
requires them to shift their point of view, and this introduces a complexity-noveity
dimension into the discussion,

(7) PROVOCATION: Apart from fardliar roles such as information-giver, reinforest,
or moderator, the teacher may act as an agent provecateur, The goal i3 to produce
attention through incongruity and novelty. This may be done in several ways.

1) The teacher may place an oversimplified or misleading interpretation on a
pupil's interpretative response or opimdon on some issue - particularly
when the response was a cliched or all-inclusive one. . )

2) FHaving prepared tlie students to look for logical inconsistancies , the
teacher may then go on to develop an argument based on faully premises
or gross generalizations.

3) The teacher may suggest literal interpretations of a point of view that
distorts the spirit (though not necesserily the word) of the argument.

Ir pupils do not react to the misleading cues, the teachdr can then actively en~

courage them to discriminate more carefuily. Depending on the maturity and ability
of the group, this may be done with varying degrees of subtlet“y.“‘,
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(8) PUPIL PREDICTION: In review lessons or those in which there is a considerable
amount of new material, the teacher can vary the mode of presentation by giving
students the bare facts, then requiring them to predict cutcomes.

: T: "Op the basis of this information, what do you think did (will,
could, should) happen?"

In addition: "il;wm glﬁen, if I tell you that 1s true, what is your answer

There is a generalized competitive element here, However, pupils are not being
asked to guess, thay are required to predict on the basis of concrete information.

(9) ATTENTION PRODUCING CUES: Certain words, phrases or gestures typically
ellcit attention.

Example: 1) VERBAL; 'Now then..."”, "so?" "look," "ait," "isten!”, etc.

2) NOXLVERBAL: The use of a definitive gesture to say, focus class atten-
tion to the board, or decisive movement patterns when shifting from one activity
to another may produce orienting or attending responses. Siience or a significant
pause ray also be effective. Whether verbal or non-verbal, the important thing
here is to meke the cue unambiguous and distinctive. The actual phrase or gesture
employed is of secondary importance, . .

SUMMARY OF TECHNIQUES:

The techniques outlinsd above incorporate one or sore olements of stimulus
intensity, novelty, comnlexiiy, confllet, or uncertaintr. They are listed below.

1, Initial questioning 6. Enforced Devate
2, Supposition (Role Flay) 7. Provecation

3, Encouraging Alternatives 8. Prediction

k. Shifting Focus 9, Attending Cues

5. Heuristic Questions

This 1ist constitutes but a small sample of the kinds of things you can do in
the clasgroor. You should not feel constrained to limdt yourself to the ¥inds of
techniques we will be workdng on today. Indeed, cne of the major goals of traindng
1s to stimulate your thinking about the problem and mother the development of stim-
alus variations which suit you and your individual teaching style.

In the training sessions today, we will emphasize six behavior patterns which
we would like you to practice., The sessions are designeg} to help you refine and

expand your stismlus variation sid1ls in such a way that’this training will transfer
to your own classroom presentations.
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TRAINING BEHAVIORS:*

Movement: Our interest here is in producing visual and aural senscry adjust-
ments on the part of the pupil toward you as a stimilus object. “e can ganeralize
from theories about attention and state that a hdgh number of these sensory adjust-
ments, per unit +ime, will help the teacher keep the students attending to e mes-
sage of the lesscn. The teacher behavior required is that of moving throughvut thz
lesson in a patterm which lnsures:

a) That on mumerous occasions the teacher is perceived in 7 the left
and right sides of the classrocr.

b) That on mmerous occasions the teacher is perisived ir both ths front
and back of the teaching space.

¢) That occasionally the teacher mcVes zmong and/or behind the students.

Cogtures: The goal here is to get you to be more expressive and dynamic in
your presentations to a class. Hand, head, and body movements are an important rart
of commmnication. The oral message alone is not as effective in conveying meaning
as an oral message conbined with gestural cues. One can think of the effective
cermunications of ilarcel Marceau and Farpo Yarx as one end of a continum and tho
relatively dry and lifeless communication of Ed Sm1l4ivan as the other end of the
continuum., Maxirum cormmnicative effectiveness probably lies somewhere in between.

Focugine: The task of the teacher will te to attempt to control exactly,
through a highly structured behavior, the diraction of student attention. This
behavior can be produced elther through verbal statements, through specific gesturzl
bahaviors or by some conbinaticn of both. Scme exarples follow!

a) Varb'g; Focusing: "Look at this diagram!" "Listen closely to this!"
"Now, here's something really important!” “daten what happens vhen ..
I ccrmec? these two points:' .

b) GCestural Focusing: Teacher points to object. Teacher bangs blaci-
board for emphasis.
c) mbinations of Verbal and Gesturs?, Tocusing: 'Lock at this diagram

(Teacher points to diagram)l"

Intepacsion Strles: The teacher will try to vary the pattern of the lesscn
presentation by switching to different interaction styles. Three styles areo
identifled below:

a) Teacher - Group: The teacher is lecturing or demonstrating to 211 students,
asks questions of the group at large end is non-specific in the presentaticn.

b) Tescher - Student: EFere the teacher tries to make a point with or for ore
student or asks a particular student a question.

c) Student - Student: The teacher can tz2ke a student’s response and direct i3
to another student for comment or clagification. 4nother tecandque is for
a teacher to have one student explain sorething to another student, The
goal here is to have the teacher withdraw briefly from the lesson ty allcw-
student-student interactions to gecur.
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The deliberaie patterming of these interact . sty.:3 serves to vary the con-
text within widch content 1is presented. This = 4 re ult in a higher level of
attention tkan would oscur if only a single sty utilized (1.e., lecturing).

Pauging: The effestiveness of silence 28 an sttention deranding behavior is-
well lmown by public speskers and little used by teachers. IThere is no reason to -
2 to £111 silent spaces with talk or activity. In fact, there are some interest~
ing events thet ~ccur when pauses are dellberately inserted into the lessom. First,
a pause breais lvurmatioral segments into easily processed unity. Second, it cap-
turas attention i reducing the stimuli present (remember, attention is maintained
&t a Mgh level when stimnlus change occurs, not just when stimulus intensity is
increased), Thirdly, it probably causes the students to "strain" for cues and
& raction since the situation lacks structure., rinally, a distinct pause prepares
tke students for the next unit of teacher behavior. oy

Sk Sensory Channels: 3y shifting the primary sensory receptors (e.g.,
ears to eyes) oeing used by the student, a necessary set of adjustments must be rade
by him to receive the teacher's message. This is not a shift in receptlon through
the aama sensory channel as we dlscussed in the section on movarent., In this case
the emphasis 19 on the adjustments that must be made by switching the primaxy re-
ceptors. This should insure a higher level of attemtion. The behaviors the teacher
mus. ;rodica ars those that shift the primary mode of inforration transfer.

Usually the teacher is conveying oral messages; these might be supplemented by,
visual mexsages through the use of blackboecrds, pictures, objects, etce Tactile
attention is demended when the teacher passes around Some object.or asks students
to adjust or manipulate some apparatus. In today's training you will be asked to
glve attention to the simplest kirJs of Sensory shifting. This 1s oral-visual
shifting with the use of the blauktosrd.

When using the blackboard or anmy other visual media, try to ely on the visual
image to convey reaning without providing any orzl cues -- that is, if work "X'
goes on the board, don't proncunce that this is "X", Make the student shift from
listening to watching during the lesson you present. ITry to Incorporate this
technique into your mdcro-lesson.
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SUMARY OF TRAXLIZIG BEHAVIORS

TZACEZR OVEMENTS ) .
1. At various times during the lesson the teacher moves to the left,
right, forward, and back of the teaching space.

TEACHER GESTURES
2. The teacher uses gestures (haad, D3y, znd head) to help convey
extra meaning in the presentati~n of the lesson.

FOCUSTIC

3. rhen the teacher wants to emphasize a point, it is clearly strossed
through the use of gestures (e.g. pointing, banging on the board,
etc,) or through the use of verkal exgressions (e.g. "listen closely,"
"Wat:h this,” ete.) or by cont wing voth gestural and verbal acts.

TITERACTICHS

L. The teacher varies “he lktnd of particiration required of the students.
That i3, students could be directly called on, group questions are
asked, student-student interchange could occur, students could role-
play, go to board, .tc. The teacher is to mix these varlous techniques.

PAUSING

5. Tne teacher gives the students %ims to think or get veady for nrew
ideas by using silence. That 3, all teacher activity ceases for
short time veriods.

CPAL-’TISU;U, SHITCRTHG '

6. The tézcuer uses visual material ( words on blackboard, objects,
picv'»:y, éte,) in such a way that the student must look to get the
information. That is, the teacher doesn't say what the object or
word is tut refers to it in the lesson, meldng the student lcok,
not listen to what is going on.

#rrepared by Savid Jerlirer, Stanford University, Summer, 1966.
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