
DOCUMENT RESUME

ED 136 334 EA 009 242

AUTHOR Burke, Robert E.
TITLE Developing and Implementing a System of Teacher

Evaluation.
PUB DATE 24 Sep 76
NOTE 88p.; Maxi II Practicum submitted in partial

fulfillment of the requirements for the degree of
Ed.D., Nova University; Not available in hard copy
due to marginal legibility of original document

EDRS PRICE MF-$0.83 Plus Postage. HC Not Available from EDE&
DESCRIPTORS *Elementary Education; Evaluation Criteria;

Evaluation Methods; Individualized Instruction;
*Program Descriptions; *Program Development; Records
(Forms); *Teacher Evaluation; Team Teaching

IDENTIFIERS Pinellas County School System FL

ABSTRACT
This praCticum report describes the development and

implementation of a teacher evaluation system at Eisenhower
Elementary School in Pinellas County, Florida. The evaluation spstem
developed was designed to address the goals of team teaching and
individualized instruction.-The system is intended to evaluate
teacher performance in three areas, including 1) teacher-pupil
interaction, 2) utilization of resources, and 3) teacher-team
interaction. The appendix contains copies of various teacher
evaluation forms developed during the course of the practicum.
(JG)

***********************************************************************
Documents acquired by ERIC include many informal unpublished

* materials not available from other sources. ERIC makes every effort *
* to obtain the best copy available. Nevertheless, items of margipal
* reproducibility are often encountered and this affects the quality *
* of the microfiche and hardcopy reproductions ERIC makes available *

* via the ERIC Document Reproduction Service (EDRS). EDRS is not
* responsible for the quality of the original document. Reproductions *
* supplied by EDRS are the best that can be made from the original. *
***********************************************************************



DEVELOPING AND IMPLEMENTING A SYSTEM

OF TEACHER EVALUATION

By Rdbert E. Burke

U.S. DEPARTMENT OF HEALTH.
EDUCATION &WELFARE
NATIONAL INSTITUTE OF

EDUCATION

THIS OCICUMENT HAS BEEN REPRO.
OUCEO EXACTLY AS RECEIVEO FROMTHE PERSON OR ORGANIZATION ORIGIN.
ATING IT POINTS OF VIEW OR OPINIONSSTATE0 00 NOT NECESSARILY REPRESENT OF FICIAL NATIONAL INSTITUTE OF
EOUCATION POS/LON OR pouts,

SCOPE OF INTEREST NOTICE

The ERIC Facility has assigned
this document for processing
to:

In our judgement, this docurrant
is also of interest to the cleating-
houses noted to the right.Indes-
ing should reflect their special
points of view.

Submitted in partial fulfillment of the requirements for the degree
of Doctor of Education, Nova University.

_

"4
4114. Maxi IIPinellas Cluster
^4 September 24, 1976Dr. Peter Donchian, Coordinator

Cr)

CD
CD o

/..,

;41



ABSTRACT

The purpose of this practicum is the construction and
implementation of an evaluation system which would
address itself to the evaluation of performance by
teachers in a team situation who are attempting to in-
dividualize learning for their students. This evalua-

tion system would be used to evaluate teaching perfor-
mance in three areas: (1) teacher-pupil interaction,
(2) utilization of resources, (3) teacher-team inter-
action.

The teacher evaluation system'currently being used in

Pinellas County lacks specificity. It does not address

itself to the special problens involved with individuali-

zation of learning for students,nor does it consider team

teaching.
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IDENTIFYING THE PROBLEM

In recent years, Pinellas County has experienced a rapidly chang-

ing elementary school curriculum. There has been a move from'self-
- .....

contained teaching to team teaching, from the teacher being all

things to all students to specialization in subject matter. There

has been an accompanying emphasis placed on more individualization

of learning for students. A notable example of curriculum innova-

tion in Pinellas County schools is the county's own Reading/Lang-

uage Arts Management System now being used in 51 of our 71 elemen-

tary schools. This system is a highly individualized approach to

the teaching of reading/language arts with each pupil having an

individual learning prescription written for him biweekly. The

Pinellas County Mathematics System is a similar system which has

now been implemented in 31 of our 71 elementary schools. Both of

these systems take hours of training for the regular classroom tea-

cher to learn the procedures and techniques of the system, but in

addition, hours of preparation and follow-through are needed to

implement and operate the system.

The Teacher Evtaaation and Improvement Form currently used in the

County is considered by many teachers to be inadequate with regard

to the stated purpose of most teacher evaluations (i.e. a formative

evaluation whose purpose is to promote professional and personal
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growth). Thm form currently in use is enclosed (Appendix A)

and basically utilizes three topics of a section entitled "Per-

sonal" and three topics under a section entitled "Professional".

This form is completed by the principal of the school and the tea-

chers involved.

MbNally (1973) sets forth eleven desirable characteristics for a

program of teacher evaluation. They are:

(1) The purposes of the evaluation program are clearly stated

in writing and are well known to the evaluators and those

who are to be evaluated.

(2) The policies and procedures of the program reflect know-

ledge of the extensive research related to teacher evalu-

ation.

(3) Teachers know and understand the criteria by which they

are evaluated.

(4) The evaluation program is cooperatively planned, carried

out, and evaluated by teachers, supervisors, and admin-

j.strators.

(5) The evaluations are as valid and reliable as possible.

(6) Evaluations are more diagnostic than judgmental.

(7) Self evaluation is an important objective of the program.

(8) The self-image and self-respect of teachers is maintained

and enhanced.

(9) The nature of the evaluation is such that it encourages

teacher creativity and experimentation in planning and

guiding the teaching/learning experiences provided children.

.(10) The program makes ample provision for clear, personalized,

constructive feedback.

(11) Teacher evaluation is seen as an integral part of the instruc-

tional leadership role of the principal and of the program

of inservice teacher development.
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Both.teachers and principals criticized the existing County evalu-

ation form in several of the areas set forth by. McNally. The form

currently in use was issued each year with a cover memo which stated

the deadline for return of the form only. A written set of procedures

was included on each form but these were sketchy at best (see App-

endix A). Rare indeed the principal who thought to discuss each of the

sections with his staff prior to the beginning of the academic year.

Principals rarely even issued a copy of the evaluation form at the

beginning of the year. Consequently, there were teachers who were

in the position of never having seen nor been told, the criteria

used in evaluating them prior to the evaluation. The evaluation pro-

gram certainly was not cooperatively planned, carried out, and evalu-

ated by those involved. There were no written procedures as to the

length or the number of observation visits which a principal must

experience with each teacher. Countywide, the evaluation of teachers

tended to be more judgmental than diagnostic. The format of the

instrument was such that the arrangement of items was apparently quite

simple but in fact, interpretation was difficult due to a single space

for the rating for several areas which were clumped under a topic.

There was no mention of self-evaluation as an objective or as a pro-

cedure in the evaluation program. If a teacher is unaware of the

standards against which he will be measured, he will find it difficult

to evaluate himself as he proceeds through the year. Since there were

no written procedures covering the topic of self-evaluation, most

7
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principals observed the teacher, invited him in to discuss the

already completed evaluation form, and finally required the tea

cher to sign the evaluation form. The form was criticized by

teachers at Eisenhower as being too broad and having a standard

of comparison which was nebulous. The validity of both of these

criticisms comes to light when one compares the results of a

Spring evaluation form from one school to another. As one com

pares the ways in which the form is completed in several different

schools, one cannot help but notice that some schools seem to

have excellent teachers according to the form, while other schools

have average teachers according to the form. Rarely does the

school have a number of teachers who need to improve, yet when some

teachers and principals talk "off the record" they mention the

existence of a real evaluation which is done within. a school and

a County evaluation which is_done for the benefit of the teacher

and goes into the County office. A basic problem, but one which

we will not address in this practicum, is the difficulty which

principals have in determining a countywide standard of excellence.

There is, however, a need for a more precisely stated norm to guide

principals and teachers as to what is considered important in Pin

ellas County. It is this norm that we attempted to construct for

the staff at Eisenhower Elementary School.

8
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CONCEIVING A SOLUTION'

As originally envisioned, the principal and staff of Eisenhower

Elementary School intended to construct and implement a teacher

evaluation system which addressed in a more precise way the goals

of individualization and team teaching. The major part of the

construction of the aystem would be done by a committee composed

of at least one representative from each teaching team, the prin-

cipal, the curriculum assistant, the reading specialist and the

guidance counselor. This committee would determine essential com-

ponents of teaming and individualization, discuss the components

within each team and then make tentative decisions based on feed.

back from each team with final decisions reserved for the faculty

in concert. Once the evaluation instrument was constructed and

the implementation procedures were determined, the evaluation sys-

tem would be implemented within the school with an initial evalua-

tion session to serve as a pre-test and then one year later a sec-

ond evaluation system to serve as a post-test for growth recorded.

As events would have it, the principal was transferred to a mid-

dle school after the pre-test was completed. The principal

negotiated with Prof. Sam Kaylin, Director of Practicuma at Nova

University, that the evaluation for the practicum be changed from a

pre-test/post-test format to the acceptance of the evaluation syslem

by three to ftve elementary school principals.

9



III

DEVELOPING THE PRACTICUM DESIGN

Eisenhower Elementary School was started in the 1970/71 school'.

year as a prototype school stressing team teaching, individualized

learning and nongradedness in action. The principal and staff

utilized interviews by teams, Peer'svaluation and much staff inter-

action in the school decision-making process. By early 1974,

the staff found a strong need of a common frame of reference for

evaluation of staff within the school since a coMMOn.form existed

county-wide but the application of the form varied from one school

to another. Further, it was agreed unanimously that soime definitive

and useable statements of the performance norMs which were held by

the staff as a whole should be developed in writing. The norms

were an outgrowth of the philosophy espoused by the staff and it

was only logical that a system be established by which teams and

individual staff members could evaluate themselVes in the light of

such performance norms.

In August of 1974 the principal, the curriculum assistant, the read-

ing specialist and five team leaders brainstormed a list of te,..ching

skills (Appendix13) and an accompanying framework which these

individuals thought important for teachers at EisenhoWer Elementary

School. At the same time, each teaching team selected one or two

representatives to serve on a school-wide evaluation committee.

Other members of the evaluation committee included the principal,



the curriculum assistant, the reading specialist and the guidance

counselor. The goal of the evaluation committee VW to construct

and implement a school-wide teacher evaluation system which would

address itself to the performance.norms held by the teachers at

Eisenhower Elementary School. On January 28, 1974, the principal

issued a memo to evaluation committee members regarding the first

meeting. The memo (AppendixO ) requested the medbers to consider and

be ready to discuss eight concepts after previously discussing

them within each team. The first meeting of the evaluation.com-

mittee was held on Thursday,'February 7th, at which time the cam-

rie.ttee set goals, listed sub-goals, determined a way of work and

began to discuss the questions listed in the January 28th memo.

The evaluation committee conducted eleven meetings prior to Decem-

ber of 1974. Each meeting lasted 'from one to three hours. Inter-

spersed among these evaluation committee meetings were teaching

team meetings which were chaired by the representative of the

evaluation committee from that teaching team. At the teaching

team meetings, the following issues were discussed:

-Why should we evaluate?

-What general areas should we evaluate?

-Who are the key input people in each of the areas mentioned

-in .the preceding question and why are they key people?

-How should we evaluate?

-Who should get which evaluation report?

-When should we evaluate?
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-How should we followup on evaluations?'

- How should one evaluation relate to another?

Each teaching team, composed of eight membera, spent on the average

one to two hours on each of the questions. More time was spent on

answering the question "What general areas should we evaluate?"

than any other question. Each team used the brainstorm list

(Appendix B) issued earlier as a starting point and then began

to work from it either adding, deleting or modifying items. There,

were some serious concerns by teachers about the comprehensiveness

of the list. People were concerned that no teacher could possess

all of the skills listed on the checklist. This concern was

answyred in two ways: (1) no teacher, was expected to be all things

to all students, C2) there would be consideration for this in the

rating system (this will be discussed later). It was determined

by the evaluation committee members that four of the eight questions

listed in the January 28th memo would be handled by two-person

teams composed of evaluation committee members. Each duo would

attempt to answer their question by utilizing input from fellow

faculty members, and from discussions with fellow professionals.

The four questions to be answered were (1) Why should we be evalua-

ted? (2) Who are the key input people? (3) When should we be evalua-

ted? (4) Who should get which evaluation report? It was decided

by the committee that all members would work on the question "What

general areas should we evaluate?" and that the final three questions

(How should we evaluate? How should we follow up evaluation? and

How should one evaluation relate to anothsr?) be deferred until

12



the other.questions were answered. The evaluation committee then

was working on two things at once: Two-person teaks- were answer-

ing individual questions, The entire team was conistructing, with

fellow staff members, a list of individual areas which should be

evaluated. Enclosed (Appendix D), the reader will find brief re-

ports from each of the two-person teams on the results of its work.

Originally it was felt that several areas would be included in'

evaluation, each with its own set of subsections. The areas

would be (1) team interaction (2) knowledge of curriculum

(3) interaction with children (4) interaction with parents

(5) organization and planning (6) classroom management (7) know-

ledge of materials (8) use of materials (9) use of special services

and (10) ability to utilize the evaluation.

As the brainstorming list was examined and discussed in the teaching

teams, items were added, deleted, or made more specific. Suggestions

made by staff members and committee members came verbally or in

memo form (Appendix E). For example, the staff expected itself to

promote "independent work habits" in students. But what did that

phrase mean? What did the successful "independent" student look

like? The answer was submitted in a-relatively behavioral description

(evidence of time-on-task behavior, ability to work with others nearby,

completion of work. assigned, ability to work successftlly out of the

teacher's sight.
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The listing.of.the'desirabletraitsofan EisenhoWer.teacher began

to change to a listing of.exhortations written'in behaVioria terms,

The legend and lore of the "good" Eisenhower teacher began to show

up on paper. Concern by teachers and administrators about improper

care of materials and equipment initiated the item "takes care of

equipment and materials". Further discussion pointed out that tea-

chers may take care of equipment and materials but students may not.

In an attempt to make this item more precise, it was changed to

"net up systems for proper care of materials and equipment by child-

rent and finally revised again to II set up and follow through with

systems for proper care of materials and equipment by children."

_ good portion of the time spent by the evaluation committee fram

September through November of 1974 was spent in the working, rework-

ing and the finalization of each of the items on which teachers

would be evaluated. This involved the evaluation committee meeting

first and discussing the listing of items. Then the individual

teams were briefed and suggested modifications and clarifications of

the items. During this time, the general areas of consideration

were cut from ten to three. The three areas which were to be con-

sidered included teacher/pupil intezaction, use of resources and

teacher/team interaction.

The idea of a rating system to accompany the checklist generated a

good deal of debate. This discussion centered around whether to

14
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haVe a graded rating system or'whethei..toutilize. a yes/no rating

system. It waS felt by themajority of"staff.members that a rating

system other than a yes/no was what waS needect. The primary reason

for the need, according to staff meMberS, was to point out marginal

performance and to recognize excellence. The rating system initially

adopted utilized the following scale:

1=OUTSTANDING (greatly exceeds the requirement of the position)

2=AVERAGE (meets the requirements of the position)

3=WEAK (below the requirements of the position)
4=Situational circumstances make it impossible to do this

By mid-NaveMber, 1974, work on the'evaluation system had progressed

also to the sticky question "How Should We Evaluate?" During the

preceding three years, each staff member had been utilizing input

fram peers in his or her evaluation session. It was felt that we

would continue to make use of thiS method. A general format was

proposed and, surprisingly enough, it was accepted by all teams

with very little discussion.

It was decided that formal evaluation should occur twice during

the year. The first formal evaluation would occur October or

November but be completed by Thanksgiving. The second formal

evaluation would occur in March. One entire team would be evaluated

per week. In addition to the formal evaluations, it was decided

that each team would informally evaluate themselves as a group at

least twice during the year (i.e. prior to the first formal evalua-

tion and at the very end of the second semester). During the

15
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formal evaluation session, each person being evaluated would corm,

plete his own evaluation form and bring it to the evaluation ses-

sion. In addition, the person would complete a blank transparency

of Sections I, II and III of the evaluation form. The transparency

would be projected on a screen and be used as a springboard for

discussion. Using the transparency so that all involved might

see the form, the person being evaluated would discuss each item

and receive input from other members of the team. In an effort to

promote high quality sessions, two ground rules were agreed upon.

These ground rules were: (1) In order for a person to have input

on the evaluation of any person, it must be agreed by both (the

evaluator and the person being evaluul) that there was sufficient

observation. (2) The principal, curriculum assistant and reading

specialist would not collaborate oa a group 14.st but would give

input individually during the evaluation session.

Two final questions had to be resolved. They were "How should

we follow-up evaluation" and "How should one evaluation relate to

another?" The staff determined that a fourth section would be

added to the evaluation form. This segment would be entitled

"Objectives Stemming Fron This Evaluation". The section would be

divided into three components -- (1) What to do (2) How to do it

(3) How will I determine success. It was understood that this seg-

ment of the evaluation would be completed based on input received

16
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on the preceding three sectionS. ThuS a person.desiring to work.

on a weak ea or to continue to work on an area already strong

would list their task in specific terms and point out what success

would be.

On December 16, 1974, a faculty meeting was held. The entire

evaluation package was to all staff members (Appen-

dix F ). The chairman of the evaluation committee described the

evaluation format and the form to be used. It was pointed out that

the initials next to each of the three major areas of consideration

(e.g. teacher/pupil interaction) stood for positions in the school

(i.e. T=teacher, CA=Curriculum Assistant, P=Principal). There were

some changes which were suggested and they were accepted by the

committee. For example, in the rating system an additional area

was inserted between #1 (outstanding) and #2 (average). This

additional area was entitled "Above Average" and necessitated a

renumbering of the system. In addition, an item or two was added

to each of the sections. Finally, an important change was made

with the addition of a fifth major area to the evaluation form.

This area was entitled "Comments (optional)". The addition of

this section attempted to allow for an open-ended section which

might be used to include any area not covered in the preceding

evaluation form. Following its December, 1974 meeting, the evalua-

tion committee decided to meet again in April to review the results

17



of the March evaluation session: In January, 1975, the evaluation

form was typed, duplicated and distributed to all staff medbers.

The evaluation sessions by teams wtre scheduled for the month of

March, 1975.

An evaluation session for each of the five teaching teams was held

March, 1975. Since the school, at that time, was on double ses-

sions (due to an overcrowded school zone), it was possible to hold

evaluation sessions in the morning and in the afternoon. One inter-

-

mediate team met March 3rd-5th from 10:30 to 12:30 for a total of

six hours. A primary team met March 10th-12th from 10:30 to 12:30

for a total of six hours. The other intermediate team, one needing

a good deal of work, met on March 10, 11, 12, 13 and 14th in the

afternoon, the usual session being from 1:30 to 4:00. This team

met for a total of ten hours. The kindergarten team met on

March 24th from 1:30 to 4:30 for a total, of three hours and,

finally, the other primary team met on March 25th and 26th from

1:30 to 5:30 for a total of eight hours. The evaluation sessions

went smoothly as expected. Using the projected transparency of

the checklist as a common frame of reference allowed each evalua-

tion session to move quickly. The reader will find two exemoles

of a completed evaluation form in Appendix G. The name on

each has been omitted but all other information on the evaluation

form has been included. It should be noted that all items which

are rated with the numeral 1 (Outstanding) must be documented.

18
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Each.teacher.has done just that. All'docuMentation must be reviewed

by the team. Also, the fourth section; "Objectives stemming from. this

evaluation" is filled out based on previous information gathered in

the.evaluation session itself. These areas are completed after the

evaluation session and take into account suggestions from fellow team

members, the principal, curriculum assistant and the reading specialist.

Included in Appendix H is a composite evaluation form which was

distributed to each team member prior to the March evaluation

session. Each team member then was able to fill in date for his

peers using this form. This simple form eliminated the necessity

for many copies of the form to be distributed to each team.

In April, 1975, the evaluation committee swung back into action to

seek feedback from each of the teams regarding the Spring evalua-

tion sessions. On April 22, 1975, the evaluation committee met to

consider some fifty suggestions for modifications in the evaluation

instrument. The majority of the suggestions were aimed at making

items more specific in their content. A major problem arose again

with the rating system. The existing system of one to five did not

meet their needs according to the majority of staff members. It

was felt, too, that since this evaluation form and this evaluation

session was so rigorous, it should not be sent to the County office

but rather, it should remain in the school and the required County

form be filled out in the light of the Eisenhower evaluation form.

19
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Eight meetings of the evaluation committee were held during April

and May of 1975 in an atterapt to modify the rating system and

implement suggestions made by staff members. The rating systen

took a good deal of time since it utilized a single word followed

by a brief statement of standard. After much agonizing, the

following rating system was adopted.

Rating System: 6-Situational circumstances make it impos-
sible to do this

5-Much improvement needed
4-Some improvement needed
3-Good (effective, efficient)
2-Strong (excels in this area)
1-Outstanding (serves as a model for the

school) Assigned only by principal, curriculum--
assistant and/or reading specialist

It was felt by the evaluation committee that number one (Outstanding)

would be assigned only by those members of the staff who had a school-

wide view of the staff. It was noted by several members of the evalu-

ation committee that even though a team might believe that one of its

members was outstanding in an area, this person's attributes might be

only strong or good when compared to members on other teams about

which the team members in question would know little or nothing.

During the team evaluation sessions people had a good deal of diffi-

culty referring to items in Sections I, II, III. This problem was

alleviated by using a lettering system.

Items were added to each of the first three sections. In Section I

there was an item which require& a teacher to "Set up systems for prop-

er care of materials and equipment by children". It was felt that

2 0
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there needed to be more of a requirement than the mere setting up

of a system for the proper care of materials. This item was changed

to require a teacher to set up, implement and follow through with a

system. The revision reads "implement and follow through,w#h meth,Jds

for proper care of materials and equipment by children". A further

item was added to require a teacher to set a good example for children

by properly caring for materials and classroom areas. Both of these

items steamed from problems which we had with children and teachers

not caring for materials and equipment.

The earlier evaluation form did not consider communication with par-

ents. Since communication is vital to the success of any school pro-

gram, an item was added which required teachers to II consistently com-

municate with parents regarding problems and progress".

An item was added which addressed the need for a team of teachers in

an open space school to rely on one another in carrying out their

expectations for students. It simply required teachers to "establish

and utilize consistent discipline in the classroom (teaawide and

schoolwide)".

In order to encourage varied approaches in the classroom with stu-
-

dents, the committee added the item "orchestrates smoothly varied

activities at the same tiMe". This was an attempt to emphasize the

importance of offering students a variety of activities in the class-

room.
2 1
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There wls much concern over the apparent lack. of "humanism" in

the evaluation form. By this, committee memberb felt that there

was not enough emphasis on the affective side of the teaching act.

Some committee members pointed out, however, that a teacher would

be most noble and humane if he or she were able to carry out each

of the items listed on the evaluation form. In the interest of

making the need for an "affective approach" more obvious, the com-

mittee added two items. One item simply read "Has a gentle way

with children". The other item indicated that the teacher should

"show an understanding of and sensitivity to the needs and feelings

of the children".

In the section entitled "II. Use of Resources" several items were

modified. Whereas the earlier evaluation form required a teacher

to "learn proper use of continuums as an aid in instruction", the

final evaluation form required teachers to "properly and effectively

use continuums as an aid in instruction". The reason for this change

centered around the concept that it was one thing to learn haw to

use a continuum but it was quite another thing to actimlly use it

properly and effectively.

Another revision referred to the use of shared materials. In order

to make efficient use Of their budgets,.often two, three Or four

teams would buy materials or equipment which they would share. Tea-

chers found that sometimes these shared materials were missing and

2 2
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unable to be located at a time when they were needed. Therefore,

committee members felt it was necessary to add an item which re-

quired teachers to "properly use the shared materials by utilizing

signout sheets and honoring time allotments".

A final item in that section dealt with the use of the specialist

teachers (Purple Team). The specialist teachers included the guid-

ance counselor, speech therapist, occupational specialist, social

worker, psychologist and media center specialist. The original

evaluation form required teachers to "be aware of and use specialist

teachers". It was decided to split this particular item so that

being aware of the specialist teacher was one step and the effective

use of the specialists was another step.

Finally, three items were added to "Section III. Teacher Team

Interaction". One of the simplest yet most important concepts in

any team interaction is promptness. With so many members of a team

relying on one an6ther, it is essential that members be prompt in

arriving at school, attending meetings, and in meeting deadlines.

Committee members felt that their own teaching teams had enough

problemq here that they wanted to add this item to Section III. Thus,

an item was added which required teachers to "exhibit promptness

(i.e. arriving at school, at team meetings, at staff meetings, in

the area, reports due).
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During the time when we were constructing the evaluation system,

there was a good deal of emphasis in Pinellas County on problem-

solving techniques. We had held a workshop at Eisethower for

team leaders and other interested personnel in an attempt to show

key people how meetings could be abbreviated or eliminated when

using certain problem-solving techniques. In response to the suc-

cess of the workshop on problem-solving techniques, committee mem-

bers added an item which stated "Exhibits problem-solving abilities".

Finally, the desire for an obvious reference to "humaneness" carried

through to this section on team interaction. Just as an item was

added to Section I on understanding and beingiensitive to the feel-

ings of children, so too was an item added to Section III. The item

stated "Shows an understanding of and sensitivity to the needs and

feelings of colleagues".

By May 29, 1975 (the last meeting of the evaluation committee),

it was felt that the evaluation form was completely revised and

ready for implementation in the Fall A copy of the revised

evaluation form is found in Appendix 1,

2 4



HUMAN trrORTS OF TIME AND PERSONNEL

The human effort expended in the Preparation, execution and

follow through of the practicum is outlined below:

A. Evaluation Committee meetings:
initial research, construction
and modifications

B. Teaching team meetings (five teams):
initial construction

Kindergarten 15 hours
Primary teams 30 hours
Intermediate teams 29 hours

C. Teaching team evaluation sessions

D. Evaluation committee meetings:
modifications

E. Teaching team meetings (five
final modifications

Kindergarten
Primary teams
Intermediate teams

F. General faculty meetings

G. Secretarial time:
typing and duplication
of forms

25

teams):

8 hours
16 hours
22 hours

16.5 hrs.

74 hrs.

29 hrs.

10 hrs.

46 hrs.

2 hrs.

30 hrs.

21



H. Principal's conference with
teaching teams

Kindergarten 1 hour

Primary teams 6 hours

Intermediate teams 8 hours 15 hrs.

I. Principal's meetings with individual teachers 3 hrs.

J. Principal's meetings with fellow prinöipals

K. Principal's meeting with Assistant
Superintendent for Personnel

Thus a total Of 236.5 hours was

and follow up of this practicum.

man-hours, 2,587-man-hours were

9.5 hrs.

1.5 hrs.

Total hours 236.5 hrs.

spent in the preparation, execution

When computed in terms of total

spent in completing this practicum.

26

22



23

V

EVALUATION

The execution of the practicum had both its joys and its sorrows.

The actual construction-of the evaluation instrument, while it

took a great deal of time, provided the principal and staff the

opportunity to put into words what they had felt during a three-

year period.

The most time-consuming aspect of the project was the continual

negotiation and revision in the 0.nvelopment of sections I, II-and

III of the instrument itself. The feedback loop running through

the evaluation committee and each team was most active. Each

committee member-worked hard within his or her teaching team to

define meanings, explain shades of,difference in phrases and mol-

lify this or that teacher concerned about an item which he or she

felt impossible to achieve. Team members, on the other hand, were

anxious to offer suggestions which might expand, clarify, or even

reduce the scope of a topic. There were brilliant discussions and

there were inane comments. There were moments of real togetherness

and times of bitter controversy. As we pieced together sections

first in the mind and then on paper, doubt was supplanted by pride

in the number of items deemed important by such a large majority

of the staff.

2 7
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Perhapa the great tragedy in thia endeaVor'was the inability of

the practicum to be completed as originally designed. The:Original

pretest/posttest design had to be modified when the principal

received word in late June that he was being transferred fram

Eisenhower Elementary School tonearby Safety Harbor Middle School.

The incoming elementary school principal was not inclined to Con-

tinue the same method of evaluation. Consequently, it appeared as

though many months of hard work Would be rendered uselesa.

In a telephone conversation with Nova University on Ehrch 30,

1976, Professor Sam Kaylin, Director of Practicums, indicated

that there could and should be a change in the evaluation of this

practicum. It was Professor Kaylin's opinion that if 3 to 5

elementary school principals agreed to use the evaluation system

in their school during the 1976/77 school year, it could serve as

a suitable evaluation of the practicum. With this direction, I pro-

ceeded to make appointments with 7 elementary principals in order

to explain the evaluation system. I met with each school princi-

pal and presented him with a copy of the evaluation system. Dur-

ing our time together, I covered briefly the history and intent

of the evaluation system. I was surprised and pleased that all

7 of the principals wham I contacted agreed to use the system in

the coming year. Letters to this effect are found in Appendix j.

2 8
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An additional portion Of the evaluation of.thiS practicum entailed

an atteMpt on my part to seek acceptance of thia evaluation'system

as- an alternative evaluation system in Pinellas ,County, Florida.

I contacted 11.h.. John Hudson, Assistant Superintendent for Person-

nel Services for the Pinellas County School System. Mr. Hudson

and I met and reviewed the evaluation system and I proposed its

use in Pinellas County. Within a few weeks, Mr. Hudson contacted

me with the information that he had shown the evaluation system

to Dr. Douglas MOriarty, Director of Instructional Personnel,

and Mr. John Blank, Executive Assistant Superintendent for Cur-

riculum and Instructim. Each of these gentlemen indicated that

the evaluation system could be utilized in the coming academic

year. Mr. Hudson did point aut that Pinellas County does have an

enpraved teacher evaluation form which was prepared and recommended

by a committee of teachers and administrators. At the present time

this form cannot be supplanted. However, Mr. Hudson will be pre-

senting the teacher evaluation system form to the Pinellas County

School System Executive Team in order to seek approval for the form

to be used in the selected schools as an approved supplementary form.

A copy of Mr. Hudson's letter is found in Appendix IS,

2 9
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IMPROVEMENT AND FOLLOW-UP

The impact of the construction and implementation of the evaluation

system on Eisenhower Elementary School was felt in several ways.

The staff felt that sections I, II, and III of the evaluation form

put into behavioral terms what the staff held as a philosophy. As

principal of the school, I was most impressed with the way the

evaluation was used to plan for the 1975/76 school year. MAAy

teachers took very seriously their apparent weaknesses as noted

on the evaluation form and planned very definite programs for im-

provement the following year.

As a result of her evaluation, one teacher set four goals for her-

self for 1975/76. She listed her goals in "Section IV. Objectives

stemming from this evaluation", which is found in Appendix G

on page 44. It was her desire to:

(1) continue to work on "staying on the topic"
(2) continue to work more on positive reinforcement
(3) increase stimulus variation
(4) be more aware of the types of questioning

On her evaluation form, this teacher stated briefly how she was

going to accomplish each of these goals and how she would determine

success. Each of the goals was in response to comments which were

made during the evaluation session. This particular teacher was to

be the team leader for the following year, therefore, it was

essential that she learn to stay on the topic under discussion.

3 0
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Another teacher listed as his goal the following:

(1) reevaluate (students) more effectively
(2) speak out more at team meetings

As with each of the teachers involved in the evaluation, goals for

the coming year were listed under. "Section IV. Objectives stemming

from this evaluation". Both of these goals stemmed from data which

he received during his evaluation-iession. Further information on this

teacher's goals are tOund in Appendix G, page 49.

As I mcved through the school and listened in classrooms, I began

to see a change in the quality of questions which teachers asked of

students. Because the evaluation instrument relied on Norris Sanders'

book Classroom Questions: What Kinds? as a standard of excellence,

questions asked by teachers were more purposeful and more thoughtful.

For example, one teacher who had done a good deal of lecturing began

to plan more discussion groups. When I Observed three of these dis-

cussion groups during one week, I was both surprised and pleased with

the quality of questions which the teacher was asking his students.

When I looked more closely, I found that the teacher had. a list of

questions which he had typed up prior to the class.and which were de-

signed to encourage particular types of thinking on the part of the

students. Several of the questions involved the application of

standards to a situation. The student's response was followed by a

question from the teacher which required the student to make a judge-

ment and then to explain his rationale for his judgement. Teachers,

31
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as a group, were asking more probing questions. Where, formerlY,

teachers would ask a question and be satisfied with the correct

answer, the same teachers now were asking the question, receiving

the answer and then countering the answer with "Why?" in an attempt

to spur more reflective thinking on the part of students. Copies

of Sanders" book were rarely on the shelf in the professional

library from Deceniher through June. In fact, we had to borrow two

copies from the Staff D evelopment Library. Because of the system's

common frame of reference, both teans and individual teachers

examined more closelY what they were doing.

There was criticism, too. Some staff members-attacked the evalua-

tion system as a method of putting teachers on the spot before their

peers. Others felt that the evaluation procedure was too emotion-

laden. All staff members, however, were committed to use the

system and to try to make improvements on it. It is much too

early to determine the ilnpact of the system on Pinellas County as

a whole. One principal, Paul Sullivan, of Shore Acres Elementary

School, did state that-he and his administrative staff "...have

been looking long and hard for a system and form for evaluation

of teachers that would reflect a way to help teachers improve in

the areas of individualizing instruction. Also, now that it is

required by our Classroom Teachers Association that teachers write

a self-improvement goal each year, your form can be used to list

specific objectives that teachers can work towards for improvement."

(Appendix J., page 551 32
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I find it heartening also that the Ekecutive Team is willing to

consider using this evaluation form as a supplement to the

existing form.

As for improvements in the system, I would think that further

work might be done on clarifying some of the items listed in

Sections I, II and III. To respond to the concern that the system

puts teachers on the spot in front of their peers, there is no

reason why the system could not be used by a principal and teacher

in a one-to-one situation rather than in a peer evaluation. If

this were done however, it would be most important for the princi-

pal to be cognizant of all items on the form. An alternative to

this might be an agreement on the part of the teachers and princi-

pals early on in the year to stress particular items on the form.

As for the criticism that it is too emotion-laden, I cannot con-

ceive of an evaluation which would be void of emotion. It is, of

course, the job of the evaluator to make every effort to put the

evaluatee at ease and to try to work with him or her in a helpful

and cooperative way.

33
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PINELLAS COUNTY SCHOOLS
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Appendix A

SOM PROFESSIONAL EDUCATION SKILLS

I. Teacher-pupil interaction

Encourage and allow students self-correction of most work.

Allow and evaluate student's directed independent study in

proportion to their individual capability (shown through

exhibition).
Allow and evaluate student's non-directed independent study

in proportion to their individual ability (shown through

exhibition).
Allow students to make decision (choices).

Allow students to work in large groups being aware of educa-

tional purpose.
Allow students to work in small groups while being aware of

the educational purpose.
As a teacher do exhibit an awareness of child's abilities

(formal and informal inventories) in academics, socialability,
independent work habits, and physical areas.

As a teacher do exhibit an awareness of child's interests,

(through formal and informal inventories).
As a teacher do exhibit a knowledge and use of questioning
techniques as specified in Norris Sander's Classroom

Questions liblt Kinds.
As a teacher do exhibit a knowledge and use of behavioral

modification techniques.
As a teacher do exhibit use of stimulation variation tech-

niques.
As a teacher attempt to identify and/or show knowledge of

child's learning style. (i.e., large group, small group,
individual, auditory, visual, kinesthetic, etc.)

Do re-evaluate each child academically and effectively at

least once per week.
As a teacher do provide the child vith various cognitive,

affective, and psychomotor experiences.
As a teacher do set limits/goals with child(ren) (physical,

behavioral, achievement)
Remember and implement idea that children are more important

than our feelings of importance.
Question people when you need data...this includes all

personnel.
Remember that school should be a place where children ean
make mistakes (and then learn from them)

Use visits to the principal's office as a reward (not just

the traditional use).
Become acquainted with ALL staff members at Eisenhower as

soon as possible.

II. Use and show knowledge of various educational modes, media

and resources.

Do learn proper usage of continuums as guide for instruction.
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Appendix B (Cont'd)

Do become competent in cOnstruction and administering pre and
post tests.

Do become competent in being aware of what is tested.
Do use and be aware of the vast variety df material at'Eisen-

hower (i.e., games, kits, A.V. equipment, basal.texts,
supplementary books, dittos, graphics, home-madeloaterials,
trade books).

Be aware of the use and variety of preadription,sheets.:
Be aware of use and variety of learning Centers (skill directed).

Be aware of use and variety of learning centers. (general,
interest).

Be aware of use and variety of educational approach (seat, kit,
prdblem solving, teacher talk, interest, combination, etc.)

Be aware of use and variety of skill boxes.
Be aware of positive and aegative effect of individualized

seating (seating charts, etc.)
Be aware of and use specialist teaChers.
Befdre placement of child, gather information from all data

resources (cumes, specialists, parents, other teachers, etc.).

III. In team meetings or while working with oth Is remember to:

give ideas
ask for rationale on ideas
provide rationale for your ideas
search for alternatives
personnel interaction
stay on subject under discussion
examine ideas, not people
empathize

While on the floor: do be responsible for all kids on team
be aware of what's happening in team area
be responsive to what is happening any-
where within view or ear shot

do utilize specialists
do utilize volunteers
team with others for educational purposes

(i.e., efficiency, specialty, flexibil-
ity, etc.)

Contribute your ideas to the team, curriculum people, princi-
pal.

1-25-74
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Appendix C

Information Only

Feedback Requested

To:

From:

Re:

EValuation Committee Members

Robert E. Burke, Principal

First Meeting

Please arrange to meet_with me regarding evaluation at
February 7th, on the couches in the Media Center.

In order that we use our time most effectively, please
to discuss the following concepts:

'January 2$L, 1274

2:25 P.M., Thursday,

consider and be ready

-Why should we evaluate?
-What general areas should we evaluate?
-Who are the key in-put people for each of the areas
mentioned in the preceeding question and why are they
-Bow should we evaluate?
-Who shauld get which evaluation reports?
-When should we evaluate?
-Bow should we follow-up evaluation?
-Bow should one evaluation relate to another?

key people?

Please also add key ideas to this list as you think of them. At this point
in our thinking we should not be considering anything but what is best for
the children with whom we work.

REB/jwm

3 9
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Appendix C

EISENHOWER EVALUATION COMMIkiEt-REPORT

I. Why Should We Be Evaluated?

A. To get insight on our strengths and weaknesses to use in

developing our'individual programs.

B. To get insight on the team's strengths and weaknesses to

use in developing our team program.

C. Because it is county policy.

D. To show growth in individuals.

E. So one knows what is expected of oneself.

F. If one is aware of something, one can do something about it.

II. Who are key input people?

self Curriculum Assistant

children Reading Specialist

parents Principal

teammates GUidance Counselor

III. When should we be evaluated?

Twice g year
(1) From the last week in Oct.-Nov. (completed by Thanks-

giving)
(2) Sometime in March so we still have time to improve.

In addition to the above individual and group evaluations, each

team shall informally evaluate itself as a group at least twice

during the year (i.e. prior to the first formal evaluation and

at the end of the second semester). Team :eaders may wish to

involve resource people in group interaction in the team's

informal evaluations.

IV. Who should get which evaluation reports?

We would like the informal and more personal type of evaluations

which we have as team members kept here in school. They are

to be reaa only by the person evaluated, people evaluating, the

principal and the curriculum assisbant. These evaluations are

often very frank and could be misunderstood by another outside

person. The check-list type evaluation which is more general

in nature, should be sent to the Personnel Office.

4 0
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Appendix E

MEMORANDUM

To: Robert E. Burke
Principal

From: Donna Micklo
Reading Specialist

Re: Suggestions for evaluation framework

I. Teachen-PUpil:

A. Independence of children
1. self-correction of work
2. independent study

3. children making choices

4. setting limits - teacherschild

B. Evaluate children
1. formal tests
2. informal tests
3. observation
4. identify childfs learning style

C. Teaching skills
1. varying stimulus
2. positive reinforcement
3. questioning techniques
4. grouping methods (large, small, individual)

5. behavior modifications
6. varying experiences

II. Orranize and use various modes, media and resources

A. Continuums or programs
(Language Arts, Math, Science, Social Studies)

Profiles
Pre-post tests

B. Media (materials)
Ehowing materials in school
Learn to use

41



MEMORANDUM

B. Media (materials) - cont'd

Implementing
variety for objectives

kits
books
tapes
manipulative games
resource people
T.V.
filmstrips
learning centers
movies
field trips
newspapers
magazines

C. Resource people:
Curriculum Assistant )

Reading teacher
)

Media Specialist
)

Learning Disability )

Speech teacher
)

Guidance Counselor )

III. Working with team:

37

Appendix E (Cont'd)

What job entails.
When to use.
How to identify children
for appropriate
resources.

Team meetings:
-time of meetings

-rationale for ideas (provide, search)
- examine ideas; tactfulness
- search for alternatives
- adhere to decisions made

4 2
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Appendix F

PALUATION RATIONALE AND DEPORMATION

I. Why Should W. Be Evaluated?

A. To get insight on ons strengths and weaknesses to use, in deseloping our
individual programs.

B. To get insight on the team's strengths and weaknesses to use in develop-
ing our tsam program.

C. Bedaubs lt 13 county policy.

D. To show growth in individuals.

E. So one knows what is expected of him.

P. If one is aware of something, one can do something about it.

II. What are key areas?

(see evaluation form)

III. Who are key input people?

self Curriculum Assistant

children Reading SpeCialist

parents Principal
teammataa Guidance Counselor

17. When should we be evaluated?

Talcs a year

(2) Prom the last week in Oct.-Nov. (COmploted by Thanksgiving)
(2) Sometime in Merdh so we still have time to improve.

In addition to the above individual and group evsluations, each team
shall informally evaluate themselves as a group at least twice during
the year- (i.e. prior to the first formal evaluation snd at the end of the

second semester). Team Isadore may wish to involve resource people in
group interaction in the team's informal evaluations.

V. Who dhould get which evaluation reports?

W would like the informal and more personal type of evaluations which we
have as team members kept here in the school. They are to be read only by
the person evaluated, people evaluating, the prdncipal and the curriculum

assiattnt. These evaluations ars often very frank and could be mdsunder-

stood by another outside parson. The check-list type evaluation whidh is

more general in nature, should be sent to the Personnel Wide.

4 3
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Appendix F (Cont'd)

MIZEILIES1

1. One team will be eimluated per week.

2. The person being evaluated will complete the form and bring IP; to the

evaluation session. In addition the person wdll complete a blank
trensparencrofthe fOrm whidh mill be used as a springboard for dis-

cussion.

3. Using the transparency so that all involved may see the form, the persan
being evaluated will receive input from others.. ,.

4. The input vill serve to finalize secWire Daf ofthe form.

5. Section V will be completed after studying sectious I-IV.

MEM=
1. In order far a person to have input an the evaluation of any person,

it must be agreed bi both the evaluator and the person being evaluated
that the person evaluating has observed sufficiently.

2. The prIncipal, curriculum assistant add reading specialist will not
asks a group list oat win give input individus114, during the evalua-
tion ser;aion.

4 4
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Appendix F (Cont ' d)

EISENHOWER ELEMENTARY SCHOOL TEACHER EVALUATION FORM

Date Position

Rating System: :.=OVISTANDING (greatly exceeds the requirements of the position)
211AVERAGE (meets the requirements of the position)
3aWEAK (below the requirements of the position)
.4eSitnational circumstances make it impossible to do this

Rating X. Teacher-Pupil interaction (T,CA.RS,P)

Ilccurage and allow student self-correction of most work
Alloir and evaluate student directed independent study in proportion
to his individual capability (shown through: tine-on-task behavior,
ability to work when others are nearby, completion of work)
Allow awl evaluate student non-directed independent study in pro-
portion to his individual ability (shown through: time-on-task
behavior, ability to work when others nearby, completion of work,
ability to work successfully when out of teacher sight)
Encourage and allow student to make decisions (in method of work,
materials, pace of work)

Allow students to work in large groups (teing aware of olucational
purpose)

Allow students to work in small groups (being aware of educational
purpose)

.hibit an awareness of child's abilities (formal and informal
inventories) in academics, sociability, independent work habits,
psychemotor growth
Exhibit an awareness of child's interests (via formal/informal
inventories)

Eihibit a knowledge end use of questioning techniques as specified
in Norris Seeders' Clarsroom questions: What Klads? (see profes-
sional library)

Elhibit use of behavior modification techniques (as outlined in book
by Madeline Hunter: Reinforcement (see professional library) and in
handout from principail

Exhibit use of stimulation variation techniques as outlined in paper;
"Attention and Curiosity" (via principal's office)
Attempt to identify and/or show knowledge of child's learning
style (i.e. large group, small group, individual, auditory, visual,
linethetic, etc.)

Do re-evaluate each child academically vvi effectively at least
once/week
D. set and periodically evaluate limits/goals with children

/I. Use of resources (CA, RS, MS,OS,T,GC)

to learn proper use of continuums as aid in instruction
Do use pre and pont teste in diagnosis awl evaluation
Do use and te aware of the vast variety of material within school
(i.e. games, kits, A.V., equipment, tesal te:tst supplementa::7
books, dittos, graphics, hame-made materials, trade books)
Do provide for individual provess by using with children one or
more of the following: skill centers, Interest centers, pre-
acription sheets, contracts, anecdotal records (logocok),(Other)

Malfa011

111

Be aware of and use specialist teachers (Purple Team)

Before final placement of child, gather data from all available data
SOUrces (i.e. cumes, specialists, parents, other teachers)

4 5



EISESHOWER FZEXESTART SCHOOL Man VALUAT/00 POIN (cont'd)

Same Date

Bating 712. Teacher-teas interaction (T, CA, P)

Give idess/eangent on other's ideas
Ask for rationale on ideas
Provide rationale Tor Your ideas .

Stay on topic under discussion
Examine idess (rather than motives or personalities)
B. responsible fot all children on the teas
Be responsive to what is haPPeniaS anYetare within view
or earshot
Utilize volunteers
Contribute your ideas to the team, cOrricclirm personnel,

principal

....

iihat to do

Appendix F (Contld)

Position

IV. Objectives stewing from this evaluation

goy to dO it Roil determine success

a

,amlm

GUMMI

46
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Appendix G

EISENHOWER IMEMENTARY sagboL TEACHER EVALUATION FORM

Name Date .3-// Position i-n,fAe/reami.12

Standard of Comparison is fellow Eisenhower teachers.

Rating System: lowOUTSTANDING (greatly exceeds the requirements of the
position lint examples)

21BABOVE AVERAGE (exceeds the requirements of the
position)

3-AVERAGE (meets the requirements of the position)
41.WEAK (below the requirements of the position)
50Situational circumstances make it impossible to do

this
Rating I. Teacher-Pupil interaction (T, CA, RS, P)

Encourage and allow student self-correction of most work
.

Allow and evaluate student directed independent stuay in
proportion to his individual ability (shown through:
time-on-task behavior, ability to work when others are
nearby,- completion Of work)- .

Allow and evaluate student non-directed independent study
in proportion to his individual ability (shown through:
time-on-task behavior, ability to work when others nearby,
completion of work, ability to work successfully when out
of teacher sight)
Ehcourage and allow student to make decisions (in method
_of-Vork, materials, pace of work)

-2-- Allow students to work in large groups (being aware of
educational purpose)
Allow students to work in small groups (being aware of
educatiotal purpose)

L. Etchibit an awareness of child's abilities (formal and in-
formal inventories) in academics, sociability, independent
work habits, psychomotor growth
EXhibit an awareness of child's interests (via formal/
informal inventories)

_a_ Etchibit a knowledgm and use of questioning techniques
as specified in Norris Sanders' Classroom Questions: What
Kinds? (see professional 1ibrarY7-------

a ..;,2bchibit use of behavior modification techniques (as out-
lined in book by Madeline Hunter: Reinforcement (see pro-
fessional library) and in handout MITIEBBINi's office)
Etcbibit use of stimulation variation techniques as out- ,
lined in paper; "Attention and Curiosity" (via principal's
office)
Attempt to identify and/or show knowledge of child's
learning style (i.e. large group, small group, individual,
auditory, visual, kinethetic etc.)

-1-- Do re-evaluate (either formally or informally) each child
academically and atfectively at least once a week
Do set and periodically evaluate limits/goals with child-
ren.
Set up gystems for proper care of materials and equipment
by children

4 7



Appendix G (Cont'd)

Rating II. Use of resources (CA, RS,,MS, OS, T, GC).

Do learn proper use of continutms as aid in 'instruction
Do use pre and post tests in diagnosis and evaluation
Do use and be aware of the vast variety of material
within school (i.e. games kits, A.V., equipment, basal
texts, supplementary bookr:, dittos, graphics, home-made
materials, trade books)
Do provide for individual progress by using with children
one or more Of the following: skill centers interest
centers, prescriptionsheets, contracts, eneCdotal records
(logbook), (Other)
Be aware of end use specialist teachers (Puirde Team)
Before final placement of child, gather data !rowan
available data sources 'i.e. cumes, specialists, parents,
other teachers)
Utilize volunteers

_

Rating III. 'Teacher-team interaction (T, CA, 12)

....

,-. Give ideas/comment on other's ideas
--v- Ask for rationale on ideas
zo4.- latay on topic under discussion

,..... 'Examine ideas (rather than motives or personalities)= Be responsible for all children on the team
-1.-- Be responsive to what is happening anywhere within view

or Parshot

--i2. Follow through on team decisions and expectations
..Q4.- Contribute your ideas to the team, curriculum personnel,

principal

8

.5a
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Appendix G Ccont t'd

IV. Objectives stemming from this evaluation --

Purpose of this section is to enable teachers to use

this evaluation as an instrument for professional

growth. To utilize this section one would ask him-

self or herself the question: "In the light of this
evaluation, on which areas do I want to work?" It

may be that a teacher would want to further enhance
an area already strong. It may be the teacher would
want to work on an area considered weak or average.
"What to do" simply means "What is my goal?" "How

to do it" means (specifically) "How do I expect to

accomplish it?" "How dotariline uuccess" means
"Wbat has to happen in order for me to know I have
accomplished my goal?"

What to do How to do it

I. vtei .#0 wor e.,

qftcia-

How determine success

01- +4 pe-s or Ocg.

tee-S flon Comments (optional)

11-tesfionsi; 3: a sk.,

4 9
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Appendix G (Cont'd)
Section I Questions

3-11-75

I. a. The skill boxes all have answer keys

b. Teacher editions are available and used

c. I check up on children to make sure the
answers are being used properly.

d. All games and centers are self checking

13. a. I have set up a system where I know if I've
seen each child at least once a week.

b. If I haven't seen a child by Thursday, I
begin calling them up for individual con-
ferences.

14. a. Ties in very closely with question 13. While
I speak with the child we re-evaluate goals
(sometimes adjusting them)

15. a. Each child has been told how to care for,
and use materials and AV equipment

b. Changes were made when needed

c. My materials (games, boxes and centers)
are rarely damaged. Team materials (kits
and books) are in fairly good sham. There
is very little damage occurring during use
of AV equipment.

d. Last but not least, I've given Ellen sug-
gestions

Section II

1 & 2 a. My whole program revolves around the continuum
for math, pre and post tests.

b. These two questions go hand-in-hand. One can't
be used properly without the other

Section III

1. a. I took the advice of the people I work
most closely with everyday

5 0
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Appendix G (Cont'd)

Section III (Contld)

1. b. The reasons tie in with the reasons given
for the next question.

2. a. Many times I have gone to other areas to talk
to children who "need reminding" about our
rules or to stop prOblems

b. Many problems revolving around the bathrooms
etc., have been handled by me many times

c. Many times children come to me if there's a
problem on the bus, in class, or outside be
fore school. I then see what I can do.

d. I am a real tyrant at large meetings. (NO
matter Who has the child in class.)

5 1
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Appendix G (Cont'd)

EISENHOWER ELEMENTARY'SCHOOL TEACHER EVALUATION FORM

Name Date 1#4.417(Position7LJ..,Teamjase--

Standard of Comparison is fellow Eisenhower teachers.

Rating System: libOUTSTANDING (greatly exceeds the requirements of the
position list examples)'

2.ABOVE AVERAGE (exceeds the requirements of the
position)

.

3.AVERAGE (neets the requirements of the position)
4.41EAK (below the requirements of the position)
5.Situational circumstances make it impossible to do

this
Rating I. Teacher.Pupil interaction (T, CA, RS, P)

Q. Encourage and allow student self-correction of most work= Allow and evaluate student directed independent study in
proportion to his individual.ability (shown through:
time-on-task behavior, ability to work when others are
nearby,..completion_of work) .

..

_2._ Allow and evaluate student non-directed independent study
in proportion to his indiVidual ability (shown through:
time-on-task behavior, ability to work when others nearby,
completion of work, ability to work successfully when aut
of teacher sight)

_L_ Encourage and allow student to make decisions (in method
of work, materials, pace of work)

-a.- Allow students to work in large groups (being aware of
educational purpose)

-22.- Allow students to work in small groups (being aware of
educational purpose)

_2._
.

EXhibit an awareness of child's abilities (formal and in-
formal inventories) in academics, sociability, independent
work habits, psychomotor growth .

EXhibit an awareness of child's interests (Via formal/
informal inventories)

I.2 Exhibit a knowledge and use of questioning itechniques
as specified in Norris Sanders' Classroom Questions,: What
Kinds? (see professional library

I.EXhibit use of behavior modification techniques ei.s out-
lined in book by Madeline Hunter: ReinforCement see pro-
fessional library) and in handout from principal's office)

-2-- EXhibit use of stimulation variation techniques as out-
lined in'paper; "Attention and Curiosity"I(via principal's
office)- 1

-2-- Attempt to identify and/or show knowledge:of child's
learning style (i.e. large group, small group, individual,
auditory, visual, kinethetic, etc.)

..3_ Do re-evaluate (either formally or informally) each child
academically and effectively at least once; a week
Do set and periodically evaluate limits/goels with child-
ren. I/

9.. Set up systems for proper care of materials and equipment
by children

5 2



Rating II.

2

Rating III.

-4-

Appendix G (Cont'd)

.4

Use of resources (CA, RS, MS, OS, T, GC)

Do learn proper use of continuums as aid in inStruction
Do use pre and post tests in diagnosis and evaluation
Do use and be aware of the vast variety of material
within school (i.e. games, kits, A.V., equipment basal
texts, supplementary books, dittos, graphics, hole-made
materials, trade books)
Do provide for individual progress by using with children
one or more of the following: skill centers, interest.
centers, prescription sheets, contracts, anecdotal records
(logbook), (Other)
Be aware of and.use gpecialist teachers (Fuxpleleam)
Before final placement of child, gather data from all

available data sources 'i.e. cumes, specialists, parents,
other teadhers)
Utilize volunteers

Teacher-team interaction (T, CA, Es)

Give ideas/comment on other's ideas
Aak for rationale on'ideas
Stay on topic under discussion
Examine ideas (rather than motive's or personalities)
Be responsible for all children on the team
Be responsive to what is happening anywhere within View
or earshot
Follow through on team decisions and expectations
Contribute your ideas to the team, curriculum peraonnel,
principal

53
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Appendix.G (Cont'd)

IV. Objectives stemming from this evaluation

Purpose of this section is to enable teachers to use
this evaluation as an instrument for professional
growth. To utilize this section one would ask him-
self or herself the question: "In the light of this
evaluation, on which areas do I want to work?" It
may be that a teacher would want to further enhance
an area already strong. It may be the teacher would
want to work on an area considered weak or average.
"What to do" simply means !What is my vial?" "How
to do it" means (specifically) "How do I expect to

accomplish it?" "How dstarmine uuccess" means
"What has to happen in order for me to know I have
accomplished my goal?"
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Red Team

EISENHOWER ELMENTARY SCHOOL TEACHER EVALUATION FORM

This is a form which you can use when evaluating teammates.

Standard of Comparison is fellow Eisenhower teacherS.

Rating System:

Name:

0 0 0

MOM

1E1

1111111

50

Appendix g

lwOUTSTANDING (greatly exceeds the requirements of the
position list (examples)

2.A3OVE AViRAGE (exceeds ths requirements of the
position)

3.AVERLGE (meets the requirements of the position
4.4JEAK (below the requirements or the position
5.Situational circumstances make it impossible to do

this

I. Teacher-Pupil interaction (T, CA, RS, 9)

Encourage and allow student self..correotion of
most work
Allow and evaluate student directed independent
study in proportion to his individual abilitY
(shown through: time-on-task bebsvior, ability to
work when others are nearby, completion of work)
Allow and evaluate student nondirected independ-
ent study iz proportion to his individual ability
(shown through: time-on-task behavior, ability to
work.when others nearby, completion of work,
ability to work successfully when out of teacher
sight)
Encourage ani allow student to make decisions (in
method of work, materials, pace of work)
Allow students to work in large groups (being aware
of educational purpose)
Allow studenta to work in small groups (being aware
of educational purpose)
Exbibit an awareness of child'a abilities (formal
and informal inventories) in academics, sociability
independent work habits, psyaomotor growth
hibitan awareness-of-chlId'a-interesta (via-

formal/informal inventories)
EXhibit a knowledge and use of qUestioning tech-
niques as specified in Norris Sanders' Classroom
questions: What Kinds? (see proression11-1TEZEF7)
Exnibit use 15rEehavior modAticetion techniques
(as outlined in book by Madeline Hunter: Reinforce-
ment (see professional library) and in handout
?Frm principal's office)
Elhibit use of stimulation variation techniques
as outlined in paper; "Attention and Curiosite
(via principal's office)
Attempt to identiry and/or snow knowledge of
child's learning style (i.e. large group, small
group, individual, auditur7, visUal, kinethetic,
etc.)
Do re-evaluate (either formally or informally)
each child academically and ,iffectively at least
once a week
Do set and periodically evaluate limits/goals with
children
Set up systems for proper care of materiels and .

equipment by children

5 5
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Appendix H (Cont'd)

Use of resources (Ck, RS, MB, OS, T, GC)

IDo learn proper use of continuums as aid in
instruction ,
Do use pre and post tests in diagnosis and evalua-
tion
Do use and be aware of the vast variety of material
within school (i.e. games, kits A.V., equipment,
basal texts, supplementary bookL, dittos, graphics,
hame-msde materials, trade books)
Do provide for individual progress by using with
children one or more of the following: skill
centers, interest centers prescription sheets,
contracts, anecdotal recolds (logbook), Other
Be &are of and use specialist teachers (Purgr--
Team)
Before final placement of chili, gather data from
all available data sources (i.e. cumes, specialists
parents, other teachers)
Utilize volunteers

VIM

Teacher-team interaction (T, CI, P)

Give ideas/comment an other's ideas
Ask for rationale on ideas
Stay on topic under discussion
Mcamine ideas (rather than motives or person-
alities)
Be responsible for all children on the team
Be responsive to what is happeniag anywhere
within view or earshot
Follow through on team decisions and expectations
Contribute your ideas to the team, curriculum
personnel, principal

5 6
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Appendix I

BISENSWER ELEMENTARY SCHOOL TEACHER EVALUATION FORM

Name Date Position Team

Standard of Comparison is fellow Eisenhower teachers.

Rating System: 6-Situational circumstances make it difficult to do
this

541uch improvement needed
4-Some improvement needed
-3Good (effective, efficient)
2-Strong (excels in this area)
1-Outstanding (serves as model for the school) Assign,-

ed only by principal, curriculum assistant and/or
reading specialist

Rating I. Teacher-Pupil interaction (T,CA,RS,P)
a. Encourage and allow student self-correction of most work
b. Allow and evaluate student directed independent study in

proportion to his individual ability (sbown through:
time-on-task behavior, ability to work when othern are
nearby, completion of work)

c. Allow and evaluate student non-directed independent study
in proportion to his individual ability (shown through:
time-on-task behavior, ability to work when others near-
by, completion of work, ability to work successfully when
out of teacher's sight) .

d. Encourage and allow student to make decisions (possibili-
ties: in method of work, materials pace of work)

e. Allow students to work in large grOups (being aware of
educational purpose)

f. Allow studenta to work in small groups (being aware of
educational purpose)

g. EXhibit an awareness of child's abilities (formal and/or
informal inventories) in academics, sociability, indepen-
dent work habits, psychomotor growth

h. Exhibit-an-awareness-of-childLa-interesta-(via-formal----
and/or informal inventories)
Eihibit a knowledge and use of questioning techniques
adapted from Norris Sanders' Classroom Questions: What
Kinds? (see professional libraf)

J. Exhibit knowledge and use of reinforcement and behavior
modification techniques (as outlined in book by Madeline
Hunter: Reinforcement (see professional library) and in
handout from principal's office).

k. Eitibit use of stimulation variation techniques aa out-
lined in paper: 'Attention and Curiosity" (via principal's
office)

1. Attempt to identify and/or shove knowledge.of child's
learning style (i.e. large group, imall group, individual,
auditory, visual, kinesthetic eta.)

m. Do re-evaluate (either formally and/or informally) :each
child academically and effectively at least once a week

n. Do set and periodically evaluate limits/goals with
children

o. Implement and follow through with methods for proper
care of materials and equipment by children

57



5 3

Appendix I (Cont'd)

p. Do consistently cottUnicate with parenta regarding prob-
lems and progress (e.g.

)
tonferences, phone, notes, other

MIEMMI q. Set a good example for children try properly caring for
materials and the classroom areas.

r. Do establish and utilize a consistent discipline in the
classroom teamwide and schoolwide

a. Orchestrates smoothly varied activities at ths some time
t. Has a gentle way with children
u. Shows an understanding of and sensitivity to the needs

and feelings of the children

Rating II. Use of resources (CA,RS,MS,OS;T,GC)

a. Do properly and effectively use continuums as aid in
instruction

b. Do use pre and post tests in diagnoeis and evaluation
c. Do use A= be aware of_the vast variety of mater1a1 .with-

in school (i.e. games, kits, A.V., equipment, basal texts,
supplementary books, dittos, graphics, home-made materials,
trade books, other: )

d. Do provide for individual progress by 12311411 with children
one or more of the following: skill centers, interest
centers, prescription aheets, contracts, anecdotal records,
(logbook), (Other)._

e. Before final placement of child, gather data Emu all
available data sources(i.e. cumes, apecialiats, parents,
other teachers)

f. Utilize volunteers
g. Do properly use the shared materials by utilizing sign

out sheets and honoring time allotments.
h. Be aware of services provided by specialist teachers

(Purple Team)
i. Do effectively use (refer, communicate, implement programs)

specialists teadner (Purple Team) relevant to students
taught

Rating III. _Teacher-team-interaction-(-T,O4P,RS)-

a. Give ideas/comment on other's ideas
b. Ask for rationale on ideas
c. Stay on topic under discussion
d. Examine ideas (rather than motives or personalities)
e. Be responsive to the needs of all children on the team
f. Be responsive to what is happening anywhere within view

or earshot
g. Follow through on team decisions and expectations
h. Contribute your ideas to the curriculum personnel and

principal
i. Exhibits promptness (i.e. arriving at school, at team

meetings, at staff meetings in area, reports due)
j. Exhibits problem-aolving äbrilitiea
k. Shnws an understanding of and sensitivity to the needs

and feelings of colleagues

58
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Appendix I (Contld)

IV
Rating IV. Comments (Use this section for notable qualities wortny

of recognition or emphasis)

Rating V. Objectives stemming from this evaluation --

Purpose of this section is to enable teachers to use this
eva uation as an instrument for professional growth. To
utilize this section one would ask himself or herself the

question: "In the light of this evaluation, on which areas

do I want to work?" It may be that a teacher would want to

further enhance an area already strong. It may be the teacher
would want to work on an area considered weak or average.
"What to do" simply means "What is my goal?" "How to do it"
means (specifically) "How do I expect to accomplish it?"
"How determine auccess" means wWhat has to happen in order

for me to know I have accomplished my goal?"

What to do How to do it How de.:ermine success

1111

5 9
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PAUL J. SULLIVAN
Pruncipal
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Lar7o, Florida 335/41..1

Dear 20::..;

Te:ephone 527-7349
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tnest M. Piame, Jr.
Prircipal

Appendix J k(Cont'd)n.ar"i.ara Storer
Secrotai

"g1en-tad= sicio1
10350 - 74:!, Avenuo North
Seminole. Florida 33542

Telephone
393-5445 and 393-5446

June 30, 1976 .

To Whom It Nay Concern:

Mr. Robert Burke has offered this schnol the
opportunity to use a teacher evaluation form which he
and his staff developed. I have studied the form and
find it very comprehensive and well thought out. All
of the items which are necessary for a good teacher and
a good program seem to be covered in this document.

I plan to present this to my staff in August as the
evaluazion mathod to be used for the 76-27 school year.

I'll be happy to answer any questions about the
effectiveness of the form after its initial implementation.

Sincerely, -1t

-Ernest r1,. FiercT,



Safety Harbor Elementary School
MIKE G. SKAROULIS, Principal

June 28, 1976

Yr, Robert B. Burke
Principal
Safety Earbor addle chool
Safety Harbor, Florida 33572

Apliendix

53511F1HAVENMEMATI-1

Safety Harbor, Florida 33572

Dear Mr. Burke:

This is to confirm our participation of the "Zaxi II Teacher

Evaluation System during the 1976-77 school year. I was most

impressed with this instrumint and my.staff will certainly

take advantage of

Thank you.

Sincerely,

lrito,NZAg :11

Mike G. Skaroulis
Principal

6 2
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1896 102nd AVENUE NORTH PHONE 546-0097 PINELLAS PARK, FLOR IDA 33565

Appendix J (Cont'd)

Whirr D. McFarland Mrs. Madlyn L. Sioblom
S./wateryPrincipal

July 12, 1976

Mt. Robert E. Burke
11411 - 131 st. Ave. N.
Largo, Fl 33540

Dear Bob;

I have carefUlly evaluated your request to involve some of the teachers at

Cross Bayou in your Nova practicum relating to teachers evaluating teachers

as a team effort. I believe your proposal has great merit and will make every

effort to involve at least one and possibly two teams in this project during

the 1976-1977 school year. I wish I could promise a total school involvement

but the remaining teams have many new members and their reaction to a team

evaluation concept is unpredictable at this time.

I hope yau have a good summer and am looking to next year and working with you

on this project.

Dr. A4C5I---).7-4cFarland

6 3



c'llig4way gEmzntaly S'cloof
1715 KINGS HIGHWAY

C.Yearturatz; 9tyaz1a

OAVIO.T. MORROW. PRINCIPAL

Robert Burke
Safety Harbor Middle School

Dear Bob:

Appendix J-(Cont'd)

August 4, 1976

This is to confirm that Rings Highway Elementary School. will be using
your teacher evaluation form for this coming school year, 1976-77. Our
plans are to use this instrument with selected staff members. I will
keep accurate records of aur pre and post sessions to make sure that
copies of these forms be forwarded to you.

Thank you very much for sharing the instrument with us. I believe it will
be a lot of help to our staff members.

DTM/mep

6 4

Sincerely,

David T. Morrow



Appendix 3 (gonttdI

,CP0/2CE fxon gEnzzntat,9 Sefioof
;got 1PInce -Egon ,v4crenue

Maturate; grotaa 33516

1o4,2 rig Li_zo, Paf

June 28, 1976

Robert E. Burke
11411- 131st Ave. N.
Largo, Florida 33540

Dear Mr. Burke:

Thank you for the opportunity to utilize the material you

developed for your Maxi 2 project on teacher evaluation.

During the school year 1976 77, I plan to use your

material with selected staff members.

Sincerely,

John W. DiLeo

6 5
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Appendix J (Cont'd)

o9X16191 eVeln Cii ferirly

Mr. Bob Burke
11411 - 131st Avenue, North
Largo, Florida 33540

Dear Mr. Burke:

525 NORTH DISSTON AVENUE

TARPON SPRINGS. FLORIDA 33583

June 29, 1976

This letter is to confirm Tarpon Springs Elementary School's
participation in the utilization of your peer evattion
procedure for tbe 1976-77 school year.

I believe it has definite merit in improving the evaluation
process if used according to its present guidelines.

Respectfully,

Le.

George B. Tosh
Principal

fm

6 6



Pinellas County Public Schools

MEMO

Mr. Robert Burke, Principal, Safety Harbor Middle School

'rom: John B. Hudson, Assistant Superintendent, Per9onnel

ubject: Teacher Evaluation Form

This is to respond to your request to use your version of a teacher evaluation form in
several elementary schools. I have shown the form to Dr. Douglas McBriarty,
Director of Instructional Personnel, and Mr. John Blank, Executive Assistant Super-
intendent for Curriculum and Instruction. -They concur with me that we have no
personal objection to the use of the form in the manner you described.

As you know, we have an approved teacher evaluation form which was prepared and

recommended by a committee of teachers and administrators. This form cannot be
supplanted. However, I shall be happy to present your teacher evaluation form to
the Executive Team and request approval as a supplementary form to be used in

selected schools. It is my understanding that you would secure the consent of all
affected principals and teachers who would use the form.

Appendl,x IC

August 2, 1976

bmc
cc: Mr. John Blank

Dr. Douglas McBriarty

6 7
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Appendix L

The following pages served as basic reading materials for teachers

at Eisenhower Elementary School. In addition to the enclosed in-

formation, the following three books 'were on hand in the profes-

sional library and also served as reading material which was closely

connected with the evaluation form:

Classroom Questions: What Kinds? (Sanders, Norris, Harper & Row,

New York, 1966

ReinforCement (Hunter, Madeline, TIP Publications, El Segundo,

California, 1967)

How to Use Contingency Contracting in the Classroom (Homme, Lloyd,

et al, Research Press, Champaign, Illinois, 1969)
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Appendix L (Cont'd)

E7ALTILT171G ISTEMACTION 33 IOUS VACZIrti 1.1

bY

Robert B. Burke

The trend in education today is to move toward scmo
semblance of team

teaching. More and more schools are taking this approach in the structuring of

their organization.
Sometimes little money is spent in preparing for teen teaching

in the school. Sometimes a groat des1 of money is spent.
Scoetimes the teachers

going into the new situation are given no trainingwhateaever.
In other situations

elaborate training is given, truually, however, the
training is given prior to going

into the situation. Typically, a consultant will come in, worl=with the staff it

group dynamics and other group-xelated
activities and then the team will baset

free to plan the curricvlum
approaches and the organization for the !wheal

instruction. In the vast majorite of cases, there in no
apparatus set up for the

continuitg evaluation of the teams which are organized. The teams are left to rink

or swim on their own. The fortunate teams
swim and some do it rather well; others

flounder all year and still others sink outright. It is vital4 important for

pecple who have spent much of their teaching lives by therselves in a olassrocm to

have some way to step back and look at their own
operationa wItnin a greap. It is

also vitally important for
staff members with little or no

sperience as teacher* it

a classroom to have a way to evaluate their interactian with the others within s

team. AiUrtbermore, all
members need to evaluate the intraction techniques of

the team as a umit. The suggestion here is that there is a neod far the implemsea-

tion of an ongoing evaluation system. Below are listed seveeal factors which well

be used as standards in
evaluatite the progress of a team of teachers. These

factors fall in two main areas, perat-irs1 characteristics and team charecteristios.

/t is suggested here that
teams periodically, perhaps every air to ten weeks,

look at themselvee in an
"evaluating session", if you will. It is suegested that

6 9
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possibly a disinterested mrsz could play the role of the evaluator in asking

queetions, askLag for examples of various items or vaxdous factors under consider-

ation. Ibis person could play the role of the devil's advocate or agent prOvocatenr.

This person would encouxagy interaction among the teammates as far as the discussion

of the factors is concerned. Let us examine first the personal characteristics.

These are characteristics that each team member shouId consider:

1. Mexibilitzin Plamtut -- Hers we are coneidering haw Individual planning

relates to grcup plannirg. If a person consistently requires 72 hours:.

notice concerning schedule changes, we could hardly consider him flexible

in his planning. rot, in a teAm situation, emergencies do arivs eith

six, or eight, or ten people on a team, and some adjustment has to be =ado

in plem.ong. A person who is consistently resistant to a change of plans

can isolate himself from his teammates as well as cause resentment on the

part of his teammates.

2. :flexibility in Working with Others -- It is esential in a team situation

to oompremise. The inflexible person in this case feels that his way is

the best way of doing things, Or that one way and only one way is the

best way of doing things. There is no smay, jWit black or white, good or

bed. It's the best or the worst. A team aituatien.le a leamming situatirn

and in a lemming situation, maw things have to be tried, new approaches

taken, new methods attempted. The inflexible person here is often quite

hesitant about tryimganythLog which is not an established way of doing

things. A flexible person is quite often the person who is anxious to tr.F

different ware of doias thin,. He is a person who will compromise, who

truly "learnan in a temn situation. These people prove that many heads

are better thma one. They experience genuine profecsional growth in the

teem situation.

7 0



66

Appendix L (tiont'd)

3. Ekamine Ideas Vis-a-vis ?ersonalities -- la the team situation many ideas

ars examined. Here we must guard against cons:V.oration of the source cf

'the idea rather than the idea itself. Duriag discuacions, each member

ahould strive for the examination of ideas involved rather than

personalities involved. Objectivity ia the watchword here. When

personalitiee axe considered insteaa of ideaa, often excellent solutions

to problems are completely ignored. Cn the other hand, when ideals ate

attacked or discussed ia a critical way, a too-sensitive comeritutor

often takes what is said as a personal affront. The goal o: enamining

ideas as cprosed to personalities should be brought out ia th p! beginning

uf thc. ..:-;aratiara together. If "the good of the children" is of

consideration, than it is important to subordinate perse:nal

feelings as to the source of aa ideg. The idea must be examined is an

objective way. if it i3 trAy m goo4 idea, chances are that other

people will agree and the idea will be accepted. If the idaa is not

accepted, it is possible that the lationale provided for the idea was

isak or even unclear. Also, it is na; outside the realm of possibility

that the iaea was not really sruh a great idea after all. TWA* brlsgM

us to tho next point.

4. Provide a Rationale for Ideas -- When ideas are presep-.:ed in a team they

ahoulii be wesented with a rationsle - = rs.aeon for the idea. Why

is it a good ideal' Wbrskould tola approach bo taken? A team aad

its membere should not plrmit emotion to swing an idea. Simply because

it is felt that an idea is good does not mean that it actitally is good.

There shruld be concrete reasons why it is good. Someone on the team

ahruld assume the rule of questioner ia order to 9licir. reasons wk, an

ides should be accepted or rejected. ibis continual questiuning Ifill aid
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in providing higher quality proexams for ohildren. When rationales are

not provided, shallow thinking often takes place and unnecessary Problems

arise during implementation.

5. Search for Alternatives -- %ten teros first come together for problem...

solving., there is a tendency an the part of moot members to accept tbe first

solutions which are proposed. This can be due to impatienoe or perhaps

embarrassment on the part of the members who really do not feel that they

should question and/or push for three, four, five, or six solutions to

a problem. Gererally speaking, a better tailored program can be

implemented when more alternatives are generated. Nore alternatives mean

mare choices. More variables are identified.

t. Interact With Teammates -- If we look at anY group we will generally find

a leader who will emerge and begin to help marshall the proceedings in a

;articular way. This can be good. On the other hand, in every group

there aro people who do not interact with their teammates. If we were to

look at a continuum there would be some people who would be rather verbose,

and there would be others who would be quite taciturn. When the team

first gets together, people who consistently fail to interact with

teammates become suspect; other teammates are puzzled as to their agreement

with the proceedings and, perhaps, their commitment to the programs as

well. Others wonder juat what it is that these people are thinking.

When a team first comes together, it is necessary for everyone to speak

his mind on virtually every topic under consideration. People who pander

to their own feelings of shyness or inferiority hurt the team in the long

ran. The necessity to comment with little selectivity diminishes as time

goes by becuase the team members are able to discern more and more of the

now7arbal cues that are rigmalled by each member. Hcvever, when a team

7 2
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is set up initially, ideally, a participation chart should show fairly

equal partioipation all the way around the table.

7. Stay Cm the Subject Under Discussion -- This is one thing that is vary

difficun for most teams to do. It is extremely easy for the group to go

off on tangents. A discussion is started, soon one thing leads to

another and before long, a completely different subject is under discussion.

Some teams assign a member to keep the team to the subject which i5 =der

discussion. Teams which do not guard against this straying find themselves

wastin& time and not solving top priority problems. Often times they do

not even know tbe reason for this inefficiency. They are not aware that

they are straying.

The second major group of factors under consideration is team characteristics.

These axe factors that concern the team as a who%.6, They involve individual people,

naturally, but the effeot is groupwide.

1. Clear Purtose -- The team should have a clear yurpos4 for existing. If

no purpose can be found, then dissolution should be conaidered. In the

school situation the purpose is obviously the oducation f children but

the team should aak itself why did this particular 6roup get. together.

When a team first comes tosether, it should examine the yurpose for which

it is meetins, not the day-to-day purposes as yet, but general philo-

sophical aims for which the tea= emists. Who is hereT Why are theybes*?

What do they want to gain from the experience? What long maga and short

remae goals should be established? This done, we need to examira tba

day-to-day operation. Effioient teams know exactly why they are meeting

an any 'articular day. The most obvious way of doing this is to prepare

an agenda. /f an agenda is made, then the team cam proceed item by item

until all the purposes for meeting have bee= handlat. When time is of the
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essence, the most Important items can t4i onsidered first. Other times,

however, it is often expedient to take first the items which can be

dispatched quickly. This way, the team can turn its effrts to the major

problems which are to be considered.

2. Involvement of Members -- Sere we consider total involvement, both in the

team meetings and outside the team meetings. During team meetings everyone

must take part. It cannot be a few who do participate. All people must

contribute and comment on ideas. There caa be neither dominators nor

"shy vioZits". Dominators can inhibit the group. Shy people can breed

r

distrust 1 failing to vocalize their outlook. This behavior caa easily

be nisre br others as noninvolvement. Ia the teachina situations, there

are some ;mople who pull off into a corner and do their teaching, operating

as thoughkthere is no team at all, or that it is a very loose team. la

a team situation, each day should see quite a bit of informal tepning

aoiAg on. Sere, we refer to a small group, two, merhape three people,

meeting and discussing matteS-In the morning before sohool; at lunch;

meeting in the hall; or in the teaching space itself. Each team member

should spend thoroughly equitable amouht of time aa the job in =elation

to other team members. The person who does not pull his fair share of the

load can cause real morale problems wathin a team. With any group you

will have real workers. These are the people that spend a great amount

of tiaa on a task and produce a great amount of work. If there are several

of these peoplo oa a team and one or several people who do not spend much

time on team matters, it is qnite possible that the team will develop into

factions and, in effect, there will be two subteams or one subteam mad

several individual teachers.
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3. Members that "Listen" to Each Other -- Communication within a team is vital.

Misunderstandings occur when people do not listen to each other. ln

discussions, we often prepare cur next argument when we should be

listening to what is being said. Earlier, it was suggested that it is

vital for teammates to interact verbally with eadh other. Teammates need

the opportunity to learn how eadh person expresses himself both verbally

and nonverbally. 37 carefully observing teammates over a period of time,

it i3 possible to understand how they really feel and what they axe really

saying about various ideas and concepts. One way for a team to discern

whether they really axe listening to each other is to have a discussion

and. require that anyone desiring to speak must satisfactorily su=srize

the ideas by the person speaking immediately before him. A satisfactory

erirmv,ry would be at the discretion of the preceding speaker; for

example, if there were three people at the table, 41, 42, and #3, and #1

commented uoon team interaction, then in order for 42 to speak, #2 must

satisfactorily summarize what 21.4 has said. #1 would determine whether

th summer./ wta satisfactory or not. If it was adequate, then it would

be Wu t=4. to speak. If it was not, then 42 and #3 would have to

listen to 41 as he reiterated the points which were misunderstood.

I. Mebor Oriented Vis-s-vis Leader Oriented -- The team should be oriented

toward its members, not toward a leader. This i3 not to say that there

should be no team leader. Consideration is given to the good of the

members. The group as a whole is most important. Thus, decisions are

made by the entire Group, not by the leader. This approach promotes a

spirit of unity. It enablee the team to pool skills and ability of the

entire group. Responsibility is shared and therefore members are more

interested and have a stake in the objectives of tbe team. When everyone
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is involved, everyone grows, both professionally sad intellectually.

When the group is considered as a whole, eweryone gets a feeling of

satisfaction as each member shares in the achievements of the group. It

is important then that the group agree upaa goals and objectives. It is

important that there is a freedom from fear of critioism or ridicule,

either from other members or from the team leader, if there is one. The

atmosphere should te a democratic atmosphere rather than an autocratic

atmosphere. It should be a,place where the members feel at ease with one

another. A good way to find aut whether a team is member-oriented or

loader-oriented is to watch the eyes when a team is meeting. If people

in meeting after meeting consistently look at a particular person, this

could be a clue as to who the leade-is. If members speak and one person

digests the information and then gives forth with "truths", chances axe

that this is a leaderoriented group.

5. Meetings -- rjrnlly, we need to look at meetings. In the beginning,

when the team is first operating, there is a necessity for frequent

meetings. The length of the mitings will be groat. Phny topics will be

discussed, many times people will divert from the subject under consider,.

ation. As times goes by, however, the length of the meetings terds to

dfm+nish and the necessity for frequent meetings tends to taper off a/so.

Members should find themselves being much more efficient as Their group

skills are refined through practice: OccasionallF there will be long

meetings. However, most times it will not be necessarY for the team to

sit in coacert for a great amount of time. As a team moves through the

year, it should find that the trivia under discussionwill be limited to

more and more of the "'big ideas".
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Ta evaluating a team situation, it is strongly suggested that these items under

consideration here be examined every eight to tan weeks and that they be fully

discussed, "brought out on the table", so to speak, when the team is first meeting

together. This way the ground rules axe set. There is an understanding as to

what really is expected in the team situation and the team members than have a way

of evaluating themselves.

Robert E. Burka
Pinellae County Schools
Clearwater, Florida
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=MITE E=ACTION Lk1 A TFAM TEACH:EC SITUATICIT

My personal characteristics:

Flexibility in p7P,IniTlg

Flexlbility in working with
others

n'cnIrdne ideas (v/vpersonalities

Provide rationale for ideas

Search for alternatives

Interact with teammates

Stay an subject under discussion

Cur team characteristics:

Clear purpose

Complete involvement of members

Members listen to each other

Momberoriented v/v loader
oriented)

Scale

orr....

1 . Alwn7s
2 . Most of tho time
3 . Half 'n Half
4 - Seldom
5 - Never
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ATTEITION AND CURIOSITY

TO BE MODELED /N cuss LEcTuRzs

SPECIFIC OBJECT:7ES: One problem that all of us face in the classroom is that of
arousing and maintaining the attention of ths class. Once the pupil becomes
habitUated to the classroom situation or is able to preaict what the lesaon is
going to be all abuut, he may tend to pay lesa attention to what is actually
being taught. If his attentian span is short-he may become restless rather quickly,
and this of course is fertile ground for the development of disruptive behavior.

FECT4 does_one Ap_abaut stimalating_and maintaining attention and curio3it7 so that

Todayls session is designed to give you an opportunity to practice and develop
techniques that will help you establish, maintain and stiimilate attention and
curiosity responses by pupils. In general, this can best be achieved by varving
the stimulus altuation.

YOUR GOAL IS TO ELICIT ATTEUTIONAL AND CURIOSITY RESPONSES FROM PUPILS BY VkRYING
ZEE STIMLUS SITUATION LV THE CLASSROOM.

VARYING TRE STIMULUS SITUATION: Certain characteristics of a stimulus or of a
situation reliably produce attending responses. These characteristics determine
selective attention. Their presence or absence in the classroom allow us to under-
standwhy pupils pay attention in one situation and not in another. These charac-
teristics are outlined below.

(1) MITENSITY: An enthusiastic presentation by the teacher more effectively engages
the pupil's attention than does a less colorful presentation.

(2) DURATION: Any stimulus tends to lose its arrenting quality if it is maintained
over a period of time. This is closely related to repetition.

(3) REPETITION: If a teacher talks at the same speed, in the same way, using th.1
same method aver a period of time, students become habituated and attention de-
creases. This is why it is necessary to vary the situatian.

CIO NOVELTY: A stimulus or situation that is new to the pupil may effectively
engage his attentian. This holds true for change (often termed short-term novelty),
Strf071$9 (the unexpected) and incongruitY (the out of place).

(5) COMPLEXITY: The obvious and simple elicits less attention than does the situa-
tion or problem which has several facets or components that are not immediately
apparent. Complexity refert to the amount of variety and diversity in the situation.

(6) CONFLICT: When one raises an issue for which there are two or more solutions
that are incompatable, conflict occura and maintains pupil attention some kind cf
resolution is reached.

(7) UNCERLLEMY: Ambivalence and ambiguity stimulate mental activity. One attends
until he is sere of the outcome and the uncertainty is resolved.

From: M4 Orme
September 29, 1967
Fors': E4

7 9
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(8) ATTENTION PRODUCING CUB: Words or phrases such as, LOOKI or PAr AITENTIOV
elicit attending responses, as do certain gestures.

A word of caution: An uncritical or literal-minded application of these attention-
determiners to the classroom:may produce undesirable results. An overzealous ap-
proach would most likely result in entertainment rather than desired learning.
Your techniques must lead pupils to attend to the educational problem at hand. If
pupils wind up attending to your performance rather than the problem that has been
selected for discussion you have erred. This does not mean that you should be
overly cautious. It siMply means that you must avoid the indiscriminate inclusion
of attention-determiners at any point in the lesson.

Tha attention producing techniques you see should allow you to stay on the
relevant topic, or else help you to get into the topic. /n short. not onlv do sou
want to arouse attention. von want to steer it in the rieht directions In this way
the educational goals that you set are more likelr to be realized.

ATTMTION PRODUCING TECHNIC:UM: In each of the techniques outlined below, an
attempt has been made to incorporate one or more of the stimulus determiaLts of
attention.

(1) MIT/AL QURTEDONING: The initial presentation of content as a problem, as
issue for discussion, or as a question capitalizes upon uncertainty to elicit pupil
attention. Note that the first response the teacher makes in the lesson is in the
form of a question or of posing an issue or problem.

Holm:Act: The teacher does not say: "Today we are going to study the paragraph."
But says: "Why should we study the paragsph?"

or: "Should a paragsph always begin with a topic sentence?"
or: "What do we mean by emphasis..should every paragsph have

this quality?"

(2) SUPPOSITION: (Capitalizes upon uncertainty and novelty) At agr point in the
lesson the teacher may ask a pupil to role play for a brief period of time.

Emanole: T says: "Suppose you manufacture and sell an item for $10.00. This item
can be marketed for only $5.00 by another country. If the foreign item goes an sale
in local storesi you are going to lose business. Haw would you go about protecting
your product? Amild yam seek government aid? (Here T is aiming for a discussion
of and the reasons for tariff regulations). Many simple variations on this tech-
nique are possible:

1) "Suppose you are Lewis. Which route would you select as the best (easiest,
most interesting, shortest) ?"

"Suppose you are haw would you defend (attack, develop) this point
of view?"

-(3) DrIMMIT =EMIG: The most direct approach to classroom discussion it to en-
courage the class to seek the correct answer to a problem. This is convergent -
thinking process. An alternative to this thoroughly familiar approach is to en-
courage divergent thinking. The teacher encourages the class to think of all the
possible alternatives before they try to reach a solution. This technique capital-
izes upon diversity and variety (and also tends to forestall oversivlification),
Encourage pupils to look at the problem frms all angles.

8 0
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kazge.:, "Before we try to resolve the issues, can you list all of the possible
causes (Ohameteristics, reasons, points of view, elements etc.) of the war (juvenile
delinquiclr, confusion, novel, poem) ?"

Procedure: 1) First the teacher encourages all of the relevant alternativys.
2) Then (andnot before) T leads the class in critically assessing

each of the proposed alternatives.

(14) RAPE= SHIFT/HG FOCUS: Rapidly directing class attention to Various aspects of
the situation provides short term novelty and helps maintain attention by shifting-
focus. The teacher (both with gestures' and/or varbally) shifts class Mc* by say-
ing in effect: wrook at me; look at the blackboard; look at this idea; Zook at the
responding pupil; look at the display; look at"the problem." This technique may
also facilitate pupil control since a series of suggestions by an authority tends
to buildup a set or predisposition for the pupil to complywith subsequent direc-
tions given by the teacher.

(5). HEURISTIC QUESTIONS: Inviting pupils to6-"go beyond the information given," to
speculate, to look at the problem in an unusual way mma enhance attention because it
exploits novelty, complexity and uncertainty elements in the situation.

Example: "What might have happened if . . .

a0 Germany had won the war?
b) hr. Coldwater had become president?
c) John Dionne had lived in the 20th century?

"What would happen if . . . "

(6) MaRCED DE2ATE: This is a particular type of "competition" which capitalizes
upon Mild conflict which stimulates attention (You may use other types of competi-
tion at your discretion) The teacher'requires the class or a given pupil to defend
a given point of view. If pupils are asked to defend an unpopular point of view
for example, this might encourage them to seriously consider its merits. Tha task
requires them to shift their point of view, and this introduces a complexity-novelty
dimension into the discussion.

(7) PROvOcAT/011: Apart from familiar roles such as intormation-giver, reinforcer,
or moderator, the teacher may act as an agent Provocateur. The goal is to produce
attention through incongruity and novelty. This me7, be done in several ways.

1) The teacher may place an oversimplified or misleading interpretation on a
pupil's interpretative response or opinion on some issue particularly
when the response was a cliched or all-inclusive one.

2) Riving prepared the students to look for logical inconsistencies, the
teacher may then go on to develop an argument based on faulty premises
or gross generalizations.

3) The teacher may suggest =erg interpretations of a point of view that
distorts the spirit (though not necessarily the word) of the argument.

If pupils do not react to the misleading cues, the teachdr can then actively en-
courage them to discriminate more carefully. Depending on the maturity and ability
of the group, this maybe done with varring degrees of subtlety.

.y
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(8) PUPIL PREDICTION: Za review lessons or those in which there is a considerable

amount of new material, the teacher can vary the mode of presentation hy giving

students the bare facts, then requiring then to predict outcomes.

Example: T: "Qn the basis of this information, wbat do you think did (will,

could, should) happen?"

In addition: Maw then, if I tell you that
then?"

is true, what is your answer

There is a generalized competitive element here. Bewever, pupils are not being

asked to guess, they aro required to predict on the basis of concrete information.

(9) ATTENTIOU PRODUCING CUES: Certain words, phrases or gestures typically

elicit attention.

Example: 1) VERBAL; "gow then...", "so?" "look," "wait," 7U:stens% etc.

2) NON...VERBAL: The use of a definitive gesture to say, focus class atten-

tion to the board, or decisive movement patterns when shifting from one activity

to another may produce orienting or attending responses. Silence or a significant

pause may also be effective. ilhether verbal or non-verbal, the important thing

here is to make the cue unambiguous and distinctive. The actual phrase or gesture

emplqyed is of secondary importance.

SUMMARY OF TECEMQUES:

The techniques outlined above incorporate one or more elements of stimulus

intensity, novelty, cornlexitr, conflict, or uncertaint7. They are listed below.

1. Initial questioning
2. Supposition (Role Fla)
3. Encouraging Alternatives

4. Shirting Focus
5. Heuristic Questions

6. Enforced pehate

7. Provocation
8. Prediction
9, Attending QUes

This list constitutes but a small sample of the kinds of things you ean do in

the classroom. You should not feel constrained to limit yourself to the kinds of

techniques we will be working on today. Indeed, one of the major goals of training

is to stimulate ynur thinking about the problem and mother the development of stim-

ulus variations uhich suit you and your individual teaching style.

In the training sessions today, we will emphasize six behavior patterns which

we would Iike you to practice. The sessions are designed to help you refine and

expanAyour stimulus variation skills in such a way that..7this training will transfer

to your own classroom. presentations.
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TRAMIUG B'EFAV/ORS*

Movement: Our interest here is in producing visual and aural senscry adjust-
ments on the part of the pupil toward you as a stimulus object. ue can ganeralime
from theories about attention and state that a high number of these sensory adjuet-
ments, per unit time, will help the teacher keep the students attending to a'ae mes-
sage of the lessen. The teacher behavior required is that of 'moving thraughout tia
lesson in a pattern utich insures:

a) That an numerous occasions the teacher is perceived in ."eeel the left
and right sides of the classroom.

b) That an ntenerous occasions the teacher is perceived ir both the front
and back of the teaching space.

c) That occasionally the teacher mcves among and/or behind the students.

Gestures: The goal here is to get you to be more expressive and dynamic in
ynur presentations to a class. Hand, head, and body movements are an important rart
of communication. The oral message alone is not as effective in conveying meaning
as an oral message conbined with gestural cues. One can think cf the effective
cormunications of :tercel Marceau and Harpo Marx as one end of a continum and tho
relatively dry and lifeless communication of Ed Sullivan as the other end of the
continuum. Merle:lee cormainicative effectiveness prebably lies somewhere in between.

Fecusine: The task of the teacher will be to attempt to control exactly,
through a highly structured behavior, the direction of student attention. This

behavior can be produced either through verbal statements, through specific gesturel
behaviore or by some conbination of both. Same exarples follow:

a) 7vbel Fbcusine: STA at this diagraml" "Listen closely to this!"
"Now, here's something really important!" "Wetch,etat happens uhen .

I ccnnee these two points:"

b) Gestural Focus: Teacher points to object. Teacher bangs blacX-
board for emphasis.

c) Jiibi.r..stiorts of Vqrbal and G.sturi; Focusing: "Look at this diagram
(Teacher points to di3gram)1"

Interection Steles: The teacher will try to retzz the pattern of the lesson
presentation by switching to different interaction styles. Three styles are
identified belaq:

a) Teacher - Greue: The teacher is lecturing or demonstrating to ail students,
asks questions of the group at large and is non-specific in the presentaticn.

b) Teecher - Student: Here the teacher tries to make a point with or for ore
student or aske a particular student a question.

c) Student _ Student: The teacher can teke a student's response and direct
to another studett for comment or clarification. Another teennique is for
a teacher to have one student explain something to another student. The
goal here is to have the teacher withdraw briefly Pram the lesson hy allow-
student-student interactions to occur._ _

8 3
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The deliberate patterning of these interact ztyL-.,:s serves to vary the con-

text within which content is presented. This : rr mit in a higher level of

attentian than would occur if only a single st7 utilized (i.e., lecturing).

FausinK: The effectiveness of silence as an attention demanding: behavior is
well known by public speakers and little used by teachers. There is no reason to

t7M.h...S-1.sij.trIt 'maces with talk or activitr. In fact, there are same interest-
ing events that -,ccuv when pauses are deliberately inserted into the lesson. First,

a pause bre4s 1..%;',ormational segments into emsilyprecessed unity. Second, it cap,.

turas attentian '6:y reducing the stimuli present (remember, attention is maintained
at a high level Auto stimulus chancre occurs, not just when stimulus intensity is
increased). Thlray, it probably causes the students to "strain" for cues and
direction since the situation lacks structure. FinAlln a distinct pause prepares
the students for the next unit of teacher behavior.

Smnsorr Channels: 37 shifting the primary sensory receptors (e.g.,
earstigre) being used by the student, a necessary set of adjustments must be made
by him to receive the teacher's message. This is not a shift in reception through
the same sensory Channel as we discussed in the section on movement. In this case

the emphasis is on the adjustments that must be made by switching the primary re-
ceptors. This should insure a higher level of attention. The behaviors the teadher

mus, 1,:roducs are those that shift the primary rode of inforration transfer.

Usually the teacher is conveying oral ressages; these might be supplemented by
visual messages through the use of blackboards, pictures, objects, etc. Tactile

attention is deranded when the teacher passes around same object-or asks students
to adjustor manipulate same apparatus. In today's training you will be asked to
give attentian to the simplest kinis of sensory shifting. This is oral-visual
shifting with the use of the blaukFioard.

When using the blackboard or any other visual media, try to rely an the visual
image to conveymeaning without providing any oral cues -- that is, if work HIll

goes on the board, don't pronounce that this is "X". Make the student shift fram

listening to watching during the lesson you present. Try to incorporate this

teehnique into your micro-lesson.

8 4
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Appendix L (Cont'd)

S7121.1.1RY OF TRATATING BELIVIORS

71.1ICt =VENTS
1. At various times during the lesson tha teacher moves to the left,

right, forward, and back of the teaching space.

TEACHER GESTURES
2, The teacher uses gestures (hand, b)dy, and head) to help convey

extra meaning in the pressntatiem of the lesson.

FOCUSING

3. 4.1en the teacher wants to emphasize a point, it is clearly stressed
through the use of gestures (e.g. pointing, banging on the board,
etc.) or through the use of ver1,11 expressions (e.g. "Listen Closely,"
"Kat..th this,' etc.) or by cor.e lOng both gestural and verbal acts.

INTERACTIONS
L. The teacher varies the kind of partie.pation required of the students.

That is, students could be directly called on, group questions are
asked, student-student interchange cadld occur, students could role-
play, go to board, Ltc. The teacher is to mix these various techniques.

PAUSING

5. The teacher gives the students time to think or get ready for new
ideas by using silence. That is, all teacher activit7 ceases for
short time oeriods.

CRAL-7ISUAL :7WITCHING
6. The mr.r.7.:er uses visual material ( word's on blackboard, objects,

picr etc.) in such a way that the student must look to get the
information. That is, the teacher doesn't say wfiat the object or
word is but refers to it in the lesson, making the student look,
not listen to what is going on.

*Frepared by .,avid -erliner, ztanford University, zammer, 1966.
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