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PREPARING TG ASSIST BLACK CHILDREN IN THE READING ACT

-

With the riots of the nid sixties and the Civil Rights
Act of 1964 came a cry that said, in essence, ”Bl;;; childré#ﬂ
are not being taught to read efficiently.” The question that
was continually raised by teachers and school administrators
is "What is wrong with these (Black) children?"™ ©For it was
and still is 1inpn many cases'believea that reading‘deficiency
among Black children is caused by an inferior language and
a disadvantaged socio-economic environment.

vIt is opined that neither teachers nor school administrators
have assessed themselves thoroughly to find out if they, not
only possess the necessary skills required to teach Black
children to read, but do properly imstruct Black children in
the reading act. Additionally, ieacher—trainipg inscitutions
must continually evaluate their piogtaﬁs in order 50 determine
their ahility to properly train teachers to teach reading.
Since many teachers are apparently not trained properly in
teacher-trairing institutions, school administrators qay have
no alternative but go hire ill-prepared teachers to teach
Black children and the result is that the children do not
learn to read efficiently because they have not been

properly instructed. !

Mot only do Black children have to content with improper

instruction but they often find themselves labeled negatively.
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It is kﬁown that Black children aée labeled as non-readers or

. deficient readers more often than whites. “Aué;é;;;iwofhgﬁ;.
literature on the disadvantaged reader will support this fact.
Further, there is a startling trend in the literature to 3
capitalize on events considered to be "négativisu" in the
' Black child's environment, causing Black children to appear
as if they are intellectually inferior and/or incapable of
learaing to read. But, the readers of this literature should
bear in mind thétwfhe writers of most of this literature are
dominate culture individuals. These 1ndividuals, apparen;ly,
don't care, or, are not aware of the daméging effects this
"highlighted “negativism” is having on the academic defelqpment
of Black children. Unfortunately, much of this literature
has caused many teachers to adhere to tne deficit-model vhén
instructing Black children.

Being cogni?ant of the above, teacher—~training institutions,
school administgﬁtors and teachers and the Black community
must become responsive to the educational needs of Black
children. Specifically, 1) What role should teacher-training
institutions play ;n teaching_nlack children to read? 2) What
should be the responsibility of school admimistrators and
teachers inm teaching Black children to read? 3) How may the
Black community function in teaching and/or reinforcing

reading skills for Black children?

ROLE OF TEACHER-TRAINING INSTITUTIONS -3
One role of teacher-training institutions is to adequately

prepare teachers to instriict children in different content
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areas in various educational settings. Presently, there is
an illusion that teachers are adequately prepared by
teacher-training institutions to instruct all ethnic groups

of children in reading and other such content areas as

méthéhatics, social studies, music, science. This is an

s A g L A 1 g - o et b Vb v — s et sk S £

erroneous assumption for they are not. They are fairly

well prepared to instruct children from the dominate groub;
training rarely exceeds this orientation.

In all of the content areas, reading is imperative.
Teachers, therefore, must teach reading whenyinstructing
-in the content areas. This 18 a strategy whiciwre often
ignored by content area teachers. With this in mind, the
’writer is suggesting that all content area texchers-in-training
be required to take at least a three-hour course in reading -
methodology. And; for those teachers-in-training who will
be required to teach reading as partrof their responsibility‘
in the school curriculﬁm, take at least six-credit hours of
reading methodology and diagnosis. |

While the content-area teachers preparation nay.be
survey oriented, it should ensure¢ that these teachers—-in-training
are knowledgable in such competenciee as the reading process, .
various readiness stages, basal reader programs, formal and
informal tests, language differences and reading ;pproaches.
In addition, it should provide for reading and reacting to some
of the literature about reading. The teachers-in-training, whose

responsibility it will be to teach reading should have a
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working knowledge of the aboﬁe-noted competencies, Fu:thermo;e,;mmi
+¥wwwmw~~—~—wthey vvvv should observe-teachers in- practlce,-crltiqueﬁthosew_4QWWM“;Mgﬁ
practices, diagnose children’s reading strengths and needs

and teach -‘lessons.

-

More specificaily, the teachers—in—traiﬁing should know

: thatwthemreading»processwinvolves_theuintegrating»o£~many
skills and abilities. Gates' writing in 1949 very clearly
pointed out this integrating of skills and abilities when he O

noted that the reading process or readimng:

ee.i8 not a simple mechanical skill, nor is it a
narrow scholastic tool. Properly cultivated, it
is essentially a thoughtful process...It can and
should embrace all types of thinking, evaluating,
judging, imagining, reasoning and problem-solving.
Indeed. it 18 believed that reading 1s one of the
best media for cultivating many techniques of
thinking and imagining. The reading program:
should, therefore, make careful provision for
contributing as fully as possible to the cultivation
of 4 whole array of techniques involved in
understanding, thinking, reflecting, imagining,
Judging, evaluating, analysing and reasoning.

vTeachers-?n-training should keep Gates' statement in mind as

they seek to forﬁuiate‘a workable or functional understandiﬁg

-oﬁlreading in their particular setting. .
A&ditioﬁally, teachers-in-training should know that the

. readiness stages for learning should include the physical,

mental, social and emotional development of children. Since
the understandfgk of the total development of the child as
it relates to the readiness stages for learning is basic
information for teachers-in-ffﬁining, separate explanatory
comments about each ;tage will follow: First, it should be
noted that the ;hildfé‘;otal physical health 1is essential

to his learning. Thus, while noting the importance of

: 6




. vision and hearing Bush and Huebner (1970) stated:

”W“N““W““““W”““”TTTIn“order“that“he*maywsucceed“iqglearningwto~~»~r~w~~~wm~~w5~m
' read the child must focus on words and a limne

of print, move along a line, make return sweeps

to the next line, change focus, note similarities

and differences, recognize figure—ground relation-

ships, and concentrate visually...

e ® 8 ©® 6660006000000 0000066000000000s0s00es0s0800000s00s00

Hearing is_one_of the _senses.that is important-for——————

the reading process. When the child confuses the .
- phonemes he hears, he cannot correctly form the

phoneme-grapheme relationships. His response will

usually reflect this difficulty.

In addition to vision and hearing, the teachers—in-~-training
should be cognizant of such things as low energy lévels,
physical fatigue, nervous ‘tension, speech and eye-hand
coordination.

Second, the mental aspect is generally interpreted
to mean the intellectual or.potential level as measured by
intelligence te;ts which report intelligence quotients (IQ).
7eachers-in-training should not be mislead by IQ's. IQ's
do not predict potential nor an intelligence level for children.
The teacher;-in—training should also note that mental aupects .
may refer to skills such as attention span, visual discrimination,
auditory discrimination and may include such activiziea as
listening to and retelling stories, makinézinferences, o
demonstrating left to right sequence and showing an interest
in words, stories and books.

Another readiness stage is social. The social aspects
may refer to children working and shariﬁg materials in

learning and in playing settings. Also social readiness

should take note of the child's self-reliance and
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" his ability to interact with the teacher and peers at

..6‘-,

‘specified times.

Lastly; the child’s emotional status must be
considered by the teachers-in-training. Tinker and McCollough

(1968) pointed out that:

T-Inddequate emotional stability, insufficient
self-reliance, and inability to cooperate may
handicap a child in his efforts to learn to read.
However, it has been shown again and again that

a child with symptoms of emotional maladjustment

need not necessarily fail in reading. In fact

many such children learn to read well.

Knowledge of these readiness stages will provide the
teachers~in-training with clearer pictures of the children
who will be placed in their classrooms. It is important
to note that one should not wait until all of the readiness
stages are fully developed before instrucﬁing children in
reading becéuse learning to read will often help children
to overcome some of the difficulties which they may be

experiencing.

In addition to the readingss stages, basal reader .

Erogramé may be reviewed, analyzed and/or compared by
teachers-in-training by reSpqnding to items such as,the
following:

1. What are the objectives of the program?

2. Does the teacﬁer's guide appropriately outline the lessons
to be taught as well as make provisions for individual
differences?

3. What are the suggested procedures for teacy;ng stories?

4. Which word recognition skills and comprehension skills

are presented? 8




5. Does the program provide enough new words‘per.story?

'"f””G?" Is the subJect matter covered 15 the program appropriate

: . to childrens strengths,_needs, background andwinterests?~ﬂ‘pk:

How?

*

-w7c«mDoeswthewprogramwprovidewa~balanced~mikture~of~ethnic

groups, professions, sex. and socio-economic levels?

8. Does the program present a variety of literaryystyles,'
and forms? | |
9. Are the illustrations in the program'suitahle for the
content presented? | | | )
10. Are the materials attractive aﬁd‘dhrébiééf”"

After responding to the above items, the teachers-in-trainingpln

will have a fairly goaod knowledgedof a basal reading'program;
The real understanding and acceptance or rejection of a program.”k
will be determined through its use, its discussion with peers
and through further reading about the program.z

Just as an understanding of basal reader programs is

essential, formal and informal tegts are, too,van'important

part of the teacher—training program.'-In schools’children.

‘are usually tested with standardizediand'informal‘tests,'not
o assessed. Teachers-in—training-must recognize:therimpact

and realize the effect these tests are having on’ children 8

academic development. In an effort to assist teachers-in-training

- <

as well as other educators who give tests with this matter,'
Scales and Smith (1974) suggested“that all‘test-givers:

...first assess self and question the reason for .
“"testing, the environmental makeup of testing’ :
facilities, the emotional conditions under. which
pupils are forced to function, the use of test
results, the resources that shou1d be: explored
before administering tests, and how the raw o
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results should be 1nterpreted.; Secondly, the e

tester should analyze his thinking about m1norities

in view of broad. assumptions generally . made_ by the R
_ maJority populace... Thirdly, an investigation... P

“"[should be made] of standardized tests to pinpoint T
. social consequence... -

If teachers-in-training are to be responsible to children,3'

e

‘they must recognize the imperfection of tests. Chall (1958)

asserted that:

...Standardlzed reading tests designed for a few
grades frequently give a distorted picture of . reading
achievement, particularly at the extremes among the »45
poorest and best readers...if students are significantly
retarded or advanced for their grade, they ‘will be o
unable to reveal their true achievement levels.

Another important area, the Language (black dialects)

”spoken by many Black children 1is merely mentioned, at best,,if&u?

in teacher-training programs. Usually, no intellectual

attention will be'given to this topic because of the mythsd
that follow the language and the seemingly,,don't care
attitude, about Black children. Much has been mrittenvabout
the language system of Blacks. Unfortunately, not enough
of the literature states that the language system of Blacks .
’ is a highly developed one. That it, as we know it today, began.
to develop in the mid-seventeenth century and was probably
facilitated by earlier creolization.of'other‘African and
European languages, especially Black Portuguese. Black
Portuguese is Portuguese Creole. Portuguese Creole is the
meshing of vocabulary from the Portuguese language with the

syntax and phonology of African languages (Taqur’ 1971). To dli}

be sure, all languages and/or dialects have their peculiar
I} )

‘ vocabularies, sya.tax and phonology. - o ‘H“".wuilww;;‘ "

One way of sensitizing teachers-in-training to their ‘

”Hbeliefs about the. dialects of Blacks is to have them discuss_
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T"""an informally prepared instrument. The instrument may be

-9- |

their feelings and beliefs about the various dialects through'-‘ 

*

[}

Ncomposed of the following sixteen items which the‘teahhers-in41

training will have to respond to by writing zés, no or undecided

before~discussioni~

1. Black dialects are substandard for communication.

2. Black dialects are inferior speech.

3. Blacks should not speak in a dialect in formal settings.

4. White teachers do not’upderstand Black dialects.
5.'-Black dialects should not be included in the regular

school curriculunm.

6. Black children should be corrected continually,'if they

speak in a dialect.

7. Black children should be taught to read in a Biack

dialect.

8. Books should be written in a Black dialect for Black

children.

9. White teachers should become knowledgeablé-ébout the use

of Black dialects. ' Lo
10. The study of Black dialects should be a part‘of teacher

training programs.

11. White childrenAshouid understand that Black dialects are

communicable forms of speech.

' ,12. Blacks should never speak in a dialect when applying for

-a job. '
. s
13. The dialects of Black children have caused them to be i

less verbal than white children.




14.v'0n1y Blacks speak w1th a dialect.

"~ 15. vTeachers should not become concerned when a Blackdchild

- five. Next, they should discuss,their responses with’ the.

linguistic approach, language experience approach, individualized

be that there is disagreement:among‘persons in reading who

'purposes andbbrevity the aforementioned approaches may. be

reads “"too" for "“tool", “pass" for ' past and "roof"

for "Ruth". .

16. The educational levels of Blacks can be determined by

their speech.

After'responding to the items,-the teachers-in-training"

shou1d be d1rected to group themselves into groups of four or

understanding of_no right or wrong answers; ‘This‘instrument B

was designed to facilitate discussions about their beliefs;7

Following the discussions in-depth readings about the language'
system of Blacks by such noted educators as Johnson (1969),
Taylor (1971), Smith (1972) and Williams (1976) should be
recommended. These readings will provide a substantire
orientation for the arguments generated during the discussion.

There are many reading approaches and methods available

for those engaged in the teaching of reading. Teachers—in—
. . : "
training should become knowledgeable about such‘approaches as:

approach, basal reader approach and phonics, as vell as the

kinesthetic and Initial Teaching Alphabet (ITA) methods.

Commercial reading programs generally take precedence

in defining approaches and methods. ' One reason for this may

have defined the approaches and methods.— However; forwfunctionaii
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r vﬂuu rather than m mmn uu&u ma au

Mﬂg Agm -un:u nycluug or luutu uyﬂula
to teach rveading. : nnutu; tm. mot n u unutul.
m“m Exparisnce Arpressh utunn t.u chsu'n |
a:ntunm to uuh ru“u. The ¢l£l#'u uekcuul’

18 the basis fer this asppreach. |
Individunlined Avproach utilizes the child’s iaterast teo
teach vesdiag. This approsch assumes that the child has
an iatevest: based sa this ﬁtna: the ehild will select
ssme materisl teo read., PFisally, the child will vead tha
satarial at ki *vn puc.

Basa} Rasder Appresch wtilizes commersicnl n&ﬂm
enconpassing ssay sppreasshes to nuuu zreading. 'ﬂiu o
numux clmsu of the u-uum pregrang 4rel : uutu'c
mansal, & temthbook and & verkbook for the child. |
mm ARBToNSh stilizes the mu‘-o,lhx nuumu,.

It assuwmas that vhen the seuads of syshels arve knows,

the ehild cas blesd the seuads tate words. |
Einspthatlis Nathod uetlitzes the sense of teseh. Words _
ate tmtmt“ frem a textersd materisl sseh u.MMﬂ
the ehild craces over the nu. then vutu the weed.
Y«uu weords 1ia this msnner is. suppese to a1l the ehild
h learaing to resd. ‘

mm Alshabst '“um the “ﬂ‘-”-“l and
mtu-u uchtm ia ’M“tm t«dug skills. mn
ate tozty—tut Mutun h m; of the lony-!ut «h:unu.
mu-!m ate u«uu-& ss umuml otwmy. These :
dwtuuu ate used selaly Uy the Mﬂ lu his uuiu ul
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referved to as traditional orthagriphy. Also, the
ehild’s experiences are used extensively to develep

his resding skills.

There are many other a;yiuacﬁuc uid}uatt.‘u wsed in resding
1astruction of vhich the teachars~ia-training may becoms o
coguizant. Some are: Progranmsed Resding: Viswal, Auditery,
Kinssthetic, Tactile (VAXT); Words is colori and the Diacritical
Rarking Systes (DNS). Of the nwsevous approsches sad nethods
available for ceschers to choose frem, there appesrs te he no
one best appreuch ta use ia teaching veading. Aa sslectic
appreach fir uaderscered as the wost et!ecc&vc way te teach
veadiag. 1 additien, the Iitersture tends te suppert the
sotion, that thae inclusion of sewnd-syadel strateglies with
sny appreasch tends te produce independeant readers ssoner.

2t 1o furthar recogatised that the cultural heritage of
Slack childrea 1a & etgaificant part of thatir educational
davalepaent. Thersfere, factors frem their heritage aheuld
be facorperated tate the curricelus which perpert te teseh thesm
te read (Landeck, 1973). Seccess has Baea soted when this
technique was spplied. Teacher-tratuing pregrann {d the past have
virteally 1¢u-r¢d“chxo tacric. They have enphastised language
sxperisnce, Beasnt to encourage the cultursl aspect, and gimerslly
left 1t wp to the tuachers-ia-~trataiag te pursue this techaique
fa the classresn. l1a aa efferc te suppert tescher trafsiag,
Scales sad Smfch (1973) bave nade the follewiag suggestions
4s seans of impreving tescher-trafaniag pregrans ia
tesehar-trainting issciteticns.

R
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eesThelr prograns should taclude provisionm for: (1)
providing experiences for students ia local commuaitfies
with persons vho display a culture differsnt from their
owai this experience nay be fmplemanted through local
consunity inmitiated prograns and the local schools,

(2) academically studying the gioup(s) under consideration;
there should ba planned study guides, discussions and
fateracticns with perscas of othar cultures, (J)
construetiag projects that may dslineate or sxpress to
peess the kanoviedge level attained ia a given culture,
and (4) slletting the student time, guidance, asnd
support ia develeoping a factual sctivity...for critical
-v:luuttan as to its worth in understanding that
coliture.

These suggestions, vhen -tlllzcd'tn s practicum setting will
provide the teachers~fm-training with sone basic experiemce

and knovledge aboué other cultures. FPurther, thess experiences
will be of value for, not only teachiug childrean fron ‘siuub.t
of minsrity culteral backgrouads but, teachiag childrea from

the dominate cul:ttul‘b.et:ttuu‘.
Teacher=training fastitutiens sest Lacoms Lacreastiagly

zresponsible te the neads of traianiag teachers, aspecially
those teachers whe are prepariag te teach readiag ts Black
aad other Rinority children. Their pregrans sust sacoupass
the competencies noted earlifur. Surely thes, sehool,
sdninistrctors will be nete certain of hiriag preperly prepared
teachers to fastruct Black children s teadfsg.
RESPORSIRILITIRS OF ABMINISYRATORS AND TRACEERS

Schosl adanintstraters sre taspensible for the bastic operation
of the achool. Their deties are vast aand desaading. They
zange frem such tilngn s8: custedial concerus te fastrection,

confrontativo te {atervestion, stedent c'icnltltionl
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v to parent conferences. Duties of teachers are extesnsive in
that they include the total learning environment for children.
Indeed the educational gamut is covered. Within this educational
gamut are some specified areas vhich school adaintstrators
and teachers must monitor very closely. These areas are the

‘v assessuent and the instruction vhich children receive.

Firae, assessment of children 1is fundamentsl. Novever,
children are generally tested in schools, not assessed. That
meszas that children take standardized tests which vere probably
selacted by the adainistratioa aand admninistered by the teacher.
Next, the tests are scoved accordiag to test divections and
the childres are statisticeslly raaked. Assessnent in schools
Rust sean an appraisal of tl; child’s presest ktovlq‘xc. |
This appraisal say da deternined vith the aid of faformal
conmarcial messures (tests), tesacher-made miasures asd
standardiszed mnessures. The most impertaat measurs sheuld be
deternined by the objactive devised for adainisteriag the
sesssre {nitially. Per example, 1f the devised ohjactive L
was te determine word recognition and conprehausion reading -
levels for childrea fia their basal reader texts, the dest
messure would be & teacher-made textbeek sessurs. The
teacher~nade is preferred becasse it can be devised frem f
material which the children will be reading. Consequently,
there will be se need te guess about pessible corralation
batveen the devised seasure and the basal text; this is
ssswaiug, of course, that the matarisl of the text is
sequenced and graduated i difficulry.

Second, fsstructien which children receive should be

16




vell thought out and planned prior to instruction, The

.

teacher’s plans should be mcde based on prior assessment of children's

strengths and veaknesses. Yor example, {f Lt £s founded

that five children in a third grade classroom are in need

of instruction in prefixes and suffixes, the teacher may

outline a tesching strategy as follows:

A.

B.

C.
.
K.
r.

c.

Crade: Thirxd
Croxy Size: Five children

Time: 20 minutes

MNaterials: word l{sts, passages from texts, pencils
Skill: prefines and suffixes
Objective(s):

The ltl‘;ltl will be given & list of twenty words plus
passages coataiaing lt'lollt tvaaty prefixes and suffixes.
They will be 1nlttuct0i to fdeacify ild‘eitclc at least
83X of the prefixes and suffixes 1ian the word list. PYurther,
they will be iastructued to read the p-a-ngco‘nud uadoritau | ,fﬁ
ac least 83 of the ‘vot‘i editninxng p:etlxan‘dt‘lnt .
suffixes.

Procedures/lLearaing Activities

1. The tescher will lead the students iate a discussion
on prefizes asd suffixes. Specifically, thcj.uill
discuss the importance of knowiag and r-cogniztngr
prafizass and suffizes while reading.

2. The teacker -111 iaﬁc;ptlyitll a 2ist of twenty.
aineographied vords takes from the it-dcat:' sacial

studies ond readisg texts. Next, the studests will

17




discuss and circle all of the prefixes and suffixes

which the:y can find in the word 1list,

5. %he teacher will have prepared nimeographed passages ' ff
" taken from the ltuddn:nf readiui text. The students .
will be directed to read and underline all wvords
containing ptefiicc and cuffixel in the pnisazea.
Bext, the students and tcaéher will discuss the
importance of preilixes and suffixes in.those yaa.azco.‘

H. Assessment: Paper and Pencil

A mimeographed passage of about 150 words vith blank
iines in lieu of prefixes and suffixes for many of the
vords will be given to the atudouti. ‘A uunbcryéf pt.fix.ﬁ
and suffixes will de tnn&only listed on the chalkboard.

The c:uﬁou:l will be directed to read tho:pa-iagc. Tead

the prefixes and suffixes from the chalkboard, then filll

in the blank spaces with the appropriate prefixes and
- suffixes. MNastery is 90X.

This particular teaching lttltel"Othint.‘ﬁf“ﬂlld."lll
ensure the aecessary steps for efficient planning. It also
provides a Practical guide for the teacher to use while :eachia‘*
as well as assessing the learanlag of children after the

lesson. Seccessful ianstruction, then, Tequires that teachers

B o -

plan their lessons accurately, implemeant them in an 1utet¢-tigg'

mauner and assess the children®s schievement a: the eund of th. 

L3
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READING AND THE BLACK COMMUNITY

As indicated earlier, professional educators should be
held technically responsible for teaching Black children to
read. But, the Black community is part of this paradign and
should share in the reapﬁnsibilities. The Black‘éonnunity‘
may entertain several options in preparing to facilitate
reading improvement for Black childres. Scales and Smith -
(1976) suggested "...that parents, school personnel and the
community work together,...to develop and to promote reading
prograns.” They further proposed some organizing atrategies
for community persons interested in organizing themselves
around a common goal. The strategies sduggested tﬁat}

(1) The PTA should contact other community agencies
and businesses...to {inform them of the nead to
establish a reading program in their coamunity.

(2) The PTA should [actively] solicit interest from
[them]...

@O OO PO SN COOO COOC OGSO OT OO OSOOOOOTROOOSOEBNROIOSIEOSIOIOSIOSOS

(3) ...three persons--one from [each g:onp]...nhonld
schedule a meeting... - o

.."'.............'.............................

. (4) The agenda for the meeting should include such
btoad items as: the reading levels of children
in the community, a discussion on how the °*
reading levels are detemined, an overview of
the school curriculum, s discussion of the
assessment procedure in the school...
....U......C‘...O.............‘..‘..‘.‘.........

(5) During the meseting & definite decision should be
made as to which items should be pursued °
immediately. These iteas should be listed as
objcctiv.s vith short—rangod goals...

rollowing the or;ani:iug ot the gronpl. tho eo-nunity
nay explote lpecific criteria, such as tcsting ﬁrd tests
which have dirset bearing upon Black children s‘achieve-eﬁt

1a reading. Por e:a-plc. certain meabers of thc ¢o-unity
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may come togethar and contrive a situation for discussion. ‘Iﬁis -
dis;ussion may help the group learn how to deal with real lifé |
situations. For starters they may delienate an eighth gra&é
child's tests scores and conclusions ﬁight be‘dtawn ffom
diagnostic reading and IQ tests. This information may be
presented as follows: - First, the score for tﬁe diagnostic
reading test may be reported by sub-test scores in stanines.
' They may be: 1literal coiprehension - 5, inferential
' comprehension f 3, vocabulary - 7, long and short vowel
sounds - 1, blending of sounds - 2, ptefix;s and suffixes - 2
and speed reading - 2.  Second, the IQ score may be repor:ed 
a2 79. Third, a conclusion that might be made about ;his
eighth grade child 1s "that his tcading is bel&w grade level
and his 1Q indicates that he is probably tetard;d. His
parents should be happy that he has achieved this much and
should not expect a great deal from him.”

Given this information, the community group ahould attempt
to determine whether anything hcs been omitted from the ‘M”‘ ;‘
edonclusion and Lf there is any acti&n which the parents ahonld |
take in order to help the child fmprove his‘reading'skills.  '  é
"Because the community group probably will not be skilled in | :

..

~ analyzing tests, they may essay to develop questions'fot.the

patents‘to discuss with the teacher. Some questiqns nay be:;
1) How will the tests scores be used? 2) Who will have access
to the scores? Why? 3) What doss stanine mean? &) Whar
does litctal-and inferential éonptdhéhsioﬁ neau!' S) EHow
will the scores hélp -y child? 6) 9111 the ccorcs hurt him
latet in school! . Hhat caw I do to help. ny child! Answet:_“  

to thcse quections vill ptovide yareuts uith zo-e usefnl |

L «m RS S B o 20 '- )
o B wne ESS TN ks 'v\‘ L NN TN \:é‘ " ERRTURAY ‘:’; S



information.
"kvv, Community persons must come together and discuss issués
and concerns that deal directly with the reading achiefement
of Black children. Further, they must make some concrete
plans which call for questioning present school practices as

well as working cooperatively with the school. At best,

Black children will '‘profit from these endeavors.

CONCLUSION

The reading act and Black childrem should not
be considered as incidental in the world of acadéne among
neither white nor Black educators. Neither'shcnld this
important tool, feading. be-overlooked in the Black community.
The writer has presented some 1deas and expectat;oné for those
educators who are responsible for teaching reading to Black
children. Also, some directions iﬁ this matter fér‘the |
Black community were noted. Practicing the 1dea. presented
w;ll not ng;eqa;;;}y“be aimple,’gog easy, bgt tﬁey will
provide Black children with some reading survival skills.
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