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This paper discusses the relationship between cloze
demands and reading comprehension and describes a cloze program used
in a third-grade classroom. A series of exercises, including word
attack, sentence ccmpletion, and vocabulary-development tasks, were
given reqularly by teachers to the students in their third-grade
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drew attention to the role of function words and checked children's
understanding of the relationships expressed. In addition to its
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children®s reading comprehension skills (measured by standardized
tests), atfter both an initial and a subsequent period of eight weeqks.
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One distinctive feature of Australian reading practice
during the past decade has been the use of 'cloze' procedure reading
compschension tests. Tests by Mecleod (1967), hcleod and Anderson
{1972) and slkins =zsd Andrews (1574) have been widely used. Observa-
tion Of children's attsmpts at such '‘cloze" tests suggested that
muchk diggnostic information could be obtained. A belief that diag-
nosis is most valid in a teaching rather than a testing situation
and that "cloze" procedures are effective in teaching as well as in

testing led to the research described her:in,

The relationship between 'cloze™ demands and reading comprehension.

As a teaching technique 'cloze' prégrams are frequently suggeste~
ed for improving reading comprchension although few reports have
considered which of the program demands are e¢ffective in stimulating
perfornance. There is often the impiication that benefits mainly
stem from changes in the reader's rcie from passive receiver or
word by word calier, to active participant who must respond to the
messafe, This conception of the reader's role further implies
that Comprehension will depend not only on the content of the message
but also on the characteristics of the reader who is taking an active
synthesizing role (Neisser, 1967).

The characteristics of the reader which most influence this role
inclucde his motivation, his past experience with the conzepts repre-

sented by the passage and the present development of his language and
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cognitive structures. If a child's recading comprehension skills are
to be improved, it would seem that these are the important character-
istics to be considered and further developed.

Nelating these characteristics to the design of a '"cloze'' program
sugiests first that the material be of interest to the reader. It
should also attempt to extend the range of concepts already within
the child's experience and while it should be related to his present
developuent of language and cognition it should also offer the
opportunity to go "beyond the information given" (Bruner, 1973). It
seeus that such an oprortunity is inherent in the nature of "cloze
activity since it has many similarities to Bruner's description of
active learning in which the learner constructs hypotheses, alters
thuse in the face of conflicting cvidence and thus arrives at novel
sclutions.

It should be noticed, however, that not all appropriate responses
to a "cloze" éxercise involve active learning. For instance, “tlie
dog warzed his " requires only a low level of conscicus pro-
cessing for solution, If active learning is to be encouraged ac a
pre-requisite for the development of comprehension skills, this type
of over~learned response is not as relevant as one which requires a
dezper level of processing and the application of problem solving
skillse ''"Their island is so you can walk around it in a

N s ——

Tow o" (Elkins and Andrews, 1974).

o e

The next stage of conscious awareness appears to be involved in
thinking 2loud and in verbalizing atout one'’s own processing
strategies. It is interesting that mzuy writers have recommended this

as a follow-up to the completion of ¥cloze" exercises (Jongsma, 1971).
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vor verbajjization, children muct not only be awarc of thc appropriate
re@%ons for chooSing & response but they must also explain their
rcf8ons to others and, if neceSsary, defend their choice, Ryaa's
(1978) Teview of meta-linguistic development would suggest that
c0MBci0Ms gWarentss would bte beyond the capabilities of younger child-
refty ¥t though they may have used appropriate strategies and arrived
at Sn 2CCeptable solution. It does seem, however,_that this may be
1e55 gpParent for exercises in which the missing element is a laktel,
nsli® of Concrete description rather than a relationship.

-ive™ in CageS where children have to grope towards an articulate
e¥PTession, this Personal involvement and inter-action with language
rePlegents what many writers on clasSsroom language (eage Barnes,
3ritions Rosen (1979))believe to be necessary if children are to make
kpo%led8® their own, In more formal terms, the latter also re-
brefents the organization of information into long term memory after
1t Qg Teceiveq selective attentione.

Ly 38 yith regard to the usefulness of this organization that
teaClherS blay a vital role. Broadbent (1975)_has reminded us that
1f lafrormation is %o be useful, it must be organized in long-term
TemOry in guch g way that a direct connection is possible b»etween
tne informgtion and the situation in which it is to be later usecd.

Ag an jllugtratijon, a chjld may check a '"cloze'" response appropriately
dut Rot learn from his action that he can subsequently bring the same
Sxills t0 year in working out an unknown word in a story book.

In order to foster the connection between the child's present

8kill and j¢s later apPlication, the "clBZe" exercises should be

£01l0wed hot only the the children's discussion of words chosen but

5



V. Fatricia Gung‘
John w&lkins
also br teacher-directed attention to the possibilities of using
the saile strategies in future reading., By drawing attention te the
specific factors which led to an acceptable response and demonstrate
ting witli more examples, the tcacher may heighten the child's perception
cf concniit as a source of‘scmantic and syntactic cues both for word

a2

ot
(9]

toeln and word meaning.
-t is customary for reading teachers to adopt a systematic

> of phonic skills and structural analysise

,
o

annroacs to the toachin

at

Livo of the 2ims of a 'cloze® program is to help children fing o

a cysterntic use of context cluss is also foasibles

Using a ‘icloze’ program in a third srade classroom.

wine writers devised a series of exercises to be given regularly
by teachers in their third grade classrooms. sach exercise tool
approximately half an hour to complete and four exercises were

scheduled for each weoek.
YJord attack.

“Me initial tasks required only the over-learned type of
response, and nursery rhymes, definitions and familiar expressions
proviced sentences in which =a missing word iz highly predictable
from the remaining context. This allowed the teachers to demon.-
stratc to children that they have already developed a skill in
using prediction which will be useful to them as & reading strategy.

In later exercises, predictability was enhanced by using stories
waici had been written by children of similar age. By using these
stories it was believed that there would be less chance of a nige-

Q match between the conceptual and language structures of the children
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and those of the writtcn passages. A language experience approach
(3alyeat & NMorman, 1975) would be most suitable for individual use
froi both a predictability and motivational point of view but the
presont scheme seems to be an appropriate compromise for classrooin
nse, irrespective of the reading apvroach adopted by the teacher.
Ure passages included narrativz, fantasy, and exposition with
""cloze' blanks for c¢very fifth word or every fifth content word or,
in soumce cases, the deletion of a cértain form class. In addition,
shierter exercises roguired the completion of a sentence or para-
grapia sn that instead of fillirg in a missing word, the child had
to provide complete plirases or sentences whicli were compatible with
tie text provided. It was intended that the children would be
stimulated to process words and phrases imuediately for meaning and

to start making predictions about missing informatione.

e Into the blazing builcding =+ o o o s o o o 2 e & o
20 In the train L] o e L] L] L] o o - @ o« - - ] L L] © L]
39 lf it gets in « ®© ® ® ©® % © 6 8 & & v U © e ¢ e e

Although this kind of eixercise serves a useful purpose, a
seutence completion task does not expose children to the extra cues
whic' are available in connected discourse. For this reason, they
arc not suitable as sole methods of building prediction skills. A
V'cloze’ passage has thc advantage that it can be used to demonstrate
that semantic and syntactic cues also lie within the flow of discourse
anc are not necessarily bounc by sentence limits. This is an importe~
ant feature and the need to direct children's attention to these cuves
seemed particularly necessary since an earlier study comparing the
oral rcading errors of third graders with their "c¢loze! errors had

Q 7
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susgested that chnildren tended o process words around the Yelozer
blanks only at the phrase level, They made significantly more crrors
accetabic at phrase ratier than scnteace level in their Ycloged
respontzes but not in their oral errors, perhans because a "cloze'
blank is perceptually conspicucus for young children and so influecnces
tieir processing strategies. Do counteract this tendency, the prac-
tice of reading the mutilated texit hefore starting tlhie exercise vas
fellowed throughout (3ortnick & Lopardo, 1973) and some exercices yere
expressly designed to jive practice in using cues well removed from
the required response blank. iz is illustrated by the first wora

nissing in the following story,

One day, ieter saw a in the window of the hobby

shop. Peter __ .. & very determined boy and would N

arnything to get whot ke e it really wanted this hoat.
w~ E) g }

CE P

Vocabulary Devclopment.

45 well as giving children practice in the use of context clucs
to fill in missing words or phrases, exercises were also desisned to
help tie children learn that the same kind of clues can also bhe used
to srovide the meaning of an unknown word. OCne such Passage intro-

KR

duced the word luminous in the final paragraph.

So Becky coated paper a special luminous painte

. she put the painted paper . & lamp, it would trap

-

the light. The paper glowed for hours and Becky was

- s

to write in the darka

8



O

ERIC

Aruitoxt provided by Eic:

John flkins
A sentence completion test incliuding the item
Luminous means =« e« o c o s o o » o © e o e o e a o
vas given before and after the class complete the "cloze' exercice.
T™iis indicated that 19 cut of GG children were able to give the
corrvct meaning after but not before reading the ‘cloze' story, and
onc child responded with what is alwost an unsolicited testimonal:s
“ft thirst I thout it ment dark now I know it means light',
Utiiar vocabulary exercises included pessages in which only certain
descrintive words were cdeleted, i.e. those describing a sound oxr nove-
nent.  This also gave the children 2n opportunity to compare sterco-
typed descriptions with pocsible altcrnatives. Class suggestions
for sounds, of birds, and __ of children, ircluded
tweet, whistle, song, chirp, cheep, chatter and squawk for the first
word u.t the second word was chosen from the noisy end of the scale,
yell, scrcam, shout, cry, call, chatter, while only one of seventy
chrildrcen suggested laughter!
This type of exercise is also suitable for use with older rcaders
ané 1f an extract from a stcry or poem is used, the.author's choice

of words can later be compared and contrasted with the class vercions.

Jdiagnosisa.

ilso included in the progranm werec a variety of exercises which
drew attention to the role of function words and checked children's
understanding of the relationships expressed. These included traon-
sition words which signalled cause and effect (because, so), contrast
(but), tinme order (before, after, then next, when while, as soon as)
and condition (if ... thenj. In most cascs these were first used in
a ‘icloze' story but in conventional ‘'cloze'! tasks with no given
sample of words from which to choose a response, many children

responded with "and" to signify any form of continuing relationshipe



RIS
V. Patricia Gunn
John 2zlkins

The cifferent relationships werc then later oxamined further in

giercises of varying tesl: demands.

4}

Ly Ure day, when John aund Peter were home, they saw
a little « The kitten was very dirty and
to be hungry. The boys took Ler and gave her some

tfent day, John and tcter went back to the

and

Lfter a y & boy came up and said

11
[

—— aa A a e

John and Peter were _. that the kitten was -

back to her home but they were a little to see

ner goe

Be Te <he children went swimming so

e The children went swimming but

Je The children went swimming because

C. Choose your answer from one of these words: ~ s0
;icause
Te He is tired he did not sleep well last night.
2e Ann liked reading she wanted a book for her
birthday. B

Ja My grandfather is deaf __ I have to speak

loudly to hinm,.

10
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This procedure indicated that some children of this age do not fully
understand these relationships. The distinction between "so" and
‘because’ was not known and many children confused the meanings of
sentences in which "before', "after', "as soon as" were used in such
a vay that the written order did not correspond to the event order.
his lotter confusion has been well documented in research into
children's oral langucze development (Clark, 1971) and it may be
opticipated that the difficulties would become even more pronounced
ir 2 tasik which involves procduction within a reading and writing

framcuork,

Uther difficulties which have been reported by researchers
into children's language development were also identified. These
included reversible sentences, tag questions, pronoun referents and
the ask~tell distinction investigated by Chomsky (1569). Of these,
the nout prevalent confusion lay in the question-answer concept which
bhas iuplications also for punctuation, since the confusion was oiften '

reflected in errors in the use of inverted commas and question marks.

The girl askod the boy what to feed tho cat. The girl

Sald, s & » . o @ & @& o6 o o0 @® 0 09 0 O 0 8 © b 6 ¢ o e a

The children's answer to this was often "cat food” or "why don't you
feced him cat food?" or "Kit-Kat". Perhaps the best known "cloze®

test related to this construction is the first passage of the GAP

Heading Comprehension Form R.  (lcLeod, 1967).

MWWill be a jet pilot when you grow 70

mother askcd Tome

b
Y
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iz rercent of a fifth grade sample wrote I for the first

res onse wiich may indicate both ejocentrism and a continuing d4iffi-
cuilty with this form of construction.

e uwoge of "“cloze' technicvuss augmentced by sentence completion

cilercices proved to be o convenimnt classroon: method of diagnosing

iinuistic confusionc. in ke

[$%)

eping with present buliefs that children
c.itract their own rules from their languvase environment, it scens

chers to devise models in a form

T
e
LYy
G
v
&
o
i
o
gl
-
[Sad
F—J
[.._
7
=,
@]
H
ct
]
b}

wizic' chiildren can rcadily ivterwnret. Tor instonce, question-ansuer
situ.tions in the clacsroow and time order examples may be cusd by
pra ntic considerations.

I put on ny shous after I put on my socks.

-

)
J20e

Before I get dressed in the mornings, I get out of

iesults,
in addition to its dicgnostic value, the “'cloze™ program was
zleo effective in raising th children's reading comprehension siiills
(measurec by standardized tests) after both an initial and a subsequ-
ent period of eight weeks. It may be inferred that the task denands
of the exercises, the language interaction which followed, and
teachicr~directed attention to specific applications, have all contri=-
vuted to growth in the conceptual and linguistic skills which influ-
eirce coimprehension. Yhie relative contribution of these three factors
is not known and indeed this will vary -from individual to indivicdual.
#'inally, it should also be noted that =2ach one of these factors

may exist at different levels. Tasks may vary from those requiring a

low level of conscious processing to those demanding a high level of

12



O

ERIC

Aruitoxt provided by Eic:

11
V. Patricia Gunn
John klkins
reasoning ability. The language interaction may change from an
abbreviated almost telegraphic supply of labels to a sophisticated
analysic of linguistic processing.
teacher-directed attention may at first focus on highly predice
able cont.xt but may later be expanded to the use of transition
clues and iuference from more abstiract textual materials.
sach one of thase factors may be varied according to the
characteristics of tle individual learner and at different ages cach
child may benefit from a program which attempted to match these

factors to his needs aad present development,.

13
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