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ABSTRACT :

At a time when counseling services in general are
under critical scrutiny, and human development instruction is
relatively unknown in the academic sphere, adequate means must be
achieved to illustrate the impact of these offerings on students and

" how they help to fulfill an institution®'s goals while supporting
themselves. This paper describes an evaluation of a human developament
course offered on a college campus. The project attempts to discover
the impact of the human development instruction course and the
salient motivations of the students who participated. Students who
had participated in the course were subsequently contacted by mail,
and another group of participants were handed the questionnaires.
Students generally regarded the course as rewarding. Their
motivations for attending included the fact that it seemed
interesting; that they wished to learn about themselves; or their
friends recommended it. (Author/NG)
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'STUDENT VIEWS OF HUMAN DEVELOPMENT INSTRUCTION:

A HUMANISTIC ACCOUNTABILITY PROCEDURE

Recent trends in the consumer movement suggest that this
particular form of accountability, i.e., consumerism, is not far
from the higher eduéation profession (Se;as, 1975). With refer-.
ence to a total institutional viewpoint, Harve& (19745 has sug~‘
gested that evaluation cannot merely follow fhe\tfaditional‘mod;
els of systematic evaluation,ﬂesﬁecially in sitéations of fiscal
crisis, inadgquate pribr ev;luation and.ﬁime constraints. ‘w§r-
qath é;??}, 1972) and Trembley and Rishop (1973) ﬁave partigula;~il:
ized th? need for counseling pPersonnel in particular to dgvélép
effective justifications for the ‘expenditure of fundé‘on thé ser- '
vices tﬁey p#ovide. These recommendatioﬁs are éspecially provoé;
ative iﬁ iight of Pine's (;575) admonition that what is heeded'in
the age of accountability is reasonable evidehce that the changes
and new directions of‘tHe counseling profession are effectively
meeting the neéds of students -- that counseling works —; that‘it
is an essential service and not a frill.

Wysong k1974) has presented an overview of practices in
evaluating total guidance programs in settings‘that range from
sﬁgll rural schools tm large .inner city schools in the State of
Ohio. He maintains that "the important question facing adminis-
trators and counselors is not 'What can guidance!do?' - But rather

]
'Wwhat are guidance personnel doing in their own school and how
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can it be continually improved?' (p. 37)" As if addressing this
question, Krumboltz (1974) provides a paradigm that collates
counselor accomplishments with costs, tﬁus effecting a defihition
.of the domain of counselor responsibility, the .promotion of self~
iﬁprovement and the use of student behavior changes as evidence of
counselor accomplishments.

The area‘of human development instruction, often éerformed
by the college counseling centerxr, is no less in need of sound pro-
cedures to illustrate its worth than is the dyadic or group'couns~
eling function. Since human deﬁelopment instruction.does no€ have
as its dbjective the acquisitién of a specific.aﬁount of content,
measurement of its effect has often been problematic at best.
However, it is stresged that hﬁmanistic objectives and assessment

. . .
are also important in accoqntabilitf (Combs, 1973), and to the

aegrée that these criteria are eschewed, both students and the ins-
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titutions that exist for them are not fully served.

-

PURPOSE

The purpose of this study was twofold: (1) to discover
the impact of a human development‘instructibn Course, or.its
effectiveness, and (2) tg identify the salient motivations that
bréught students to the experieéce, since the offering was. not
required in any curriculum and occasionally even dismissed as
"worthless," or worse, by sdme faculty'advisors'who knew little,

if anything, about the course.



METHOD

Two groups of students were assessed regarding their
perceptions of the'human development inatruction'course and their
reasons for taking it; Group 1 consisted of all students who had
oaken Student Development 101 ~- Dynamics of ﬁuman Interaction --
from its inception in the Spring, 1973, semester, thtongh and in-
cluding_the Fall, 1974, semester; Gioup 2 conprised all students
who had taken the course in the épring, 1975, é;mester.4

Using addreés infofmation from the.college files, 155
questlonnaires were mailed to. Group 1° students, long W1th a
_returnlenvelopel Group 2 students were handed the questlonnaire
by their 1nstructors at the end of the course and requested to
f111 1t out’ confldenthlly. Group 2 con51sted of GSM;;udents. >

Students could respond to each 1tem in the ‘effectlveneés
of the.course" part by indicating either "Yes," "No," or_"N/A."
The part of the quesnionnaire that -dealt with “originai.:eason
for taking thgacouréé" presented a simple op;ion of checking a.
particular itemforbnoo. | | |

The pefcentage-of responses to each item was ommputod,
and a cornelation computation was made to observe the similnrity
in responses between the two groups of students. A nedian test,
‘based on:ohi—square for a 2 x 2 table, was pérformed to deterﬁine

o, T . , . ;
whether it was probable that the two groups were ‘drawn from pop-

ulations with the same median, or to test the null hypothesis




that no .significant difference existed between the student groups.

in ratings of the effectiveness of the course.
RESULTS . -

Because many studénts could not be located in‘Group 1,
. .

and since the questionnaires were returned anonymously (at the
option 6f the respondent), the‘re5ponse rate was not as high as
anticipated. Thirty—éight (25 percent) of the 155 queStionnairgs
were received by the counseling center. On the other handf fifty~
threg'(éz percent) of the questionnairesdwéré completed by students
in Group 2. These results are'préseﬁted in Table i.

In general, the résults of the questionnaire indicated an
extremely positive studeﬁt perception of the effectiveness of the
.FUmén aevélopment iqét;hctioh course, with the exception of i;em

4. However, inasmuch #s many of the students who respohded té

the item had not yet transferred, or perhaps were not planning to

do so, this result was not deemed especially negative, as evidenced

e
t

by the large "N/A" response; Tablelz-illust;ateS'tﬁe findings
of the "effectiveness" part of thg quesEidnnaireﬂ

Table 3 ipdicafes the bercentages of students from each
group that selected various "reasons" for enrolling in the course.
It- would appear from these datz that peer inflpence (reason 1) and
the fact that the course looked interesting (reagon 8) were the

most potent "mctivators" in bringing students ,to enroll in the
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course, especially in a non~required elective such as this one.
.That the course provided an oéportunity to learn about others
{reason 10) and about oneself (reason 95, also seems to have
influenced the sStudents' decision to enrxroll. It would also app-
ear that rcasons sometimes imputed to student self- selectlon of
a course, such as it being "easy," or not knowing what else to
take, or suggestion by a professional staff'memben (reasons 4,
5h.6 and 7, ;espectively), in fsct may not be as influentialdin
student decision—making as éhey are senetimes tn;ught'te-be,

A correlation of .97 between the groups on the “effective-
>ness" dimension end .93 on, the reasons"-dlmeHSLOn_leads to ;he.'
inference .that little dlfference exlsted in the response patterns

of the two groups. The medlan test showed a dlfference at. the

.05 level; but the difference'was minute (x = 3.869).
DISCUSSION .

Seseral limitations of'this survey shonld 5e stiéuleted;
(a) the respon;ents in Group 1 were perferce se1f—se1ected, thus .
perhaps only those with a pPressing need to provide feedback did
so, and the 25 percent who did respond may not ha;e'been repre~
sentative of the total group;‘(b) the reliabiliny and validity
of. the instrument are untested; (c) the survey assumes that, in
fact, the first part can be interpreted as.a measufement of the

"effectiveness”" of the course. . .

The data led to the inference that Dynamics of Human

s




Interaction, a three-credit elective offered through the counsel-
ing center with the central purpose of personal development, Qas
being well-received by séudents in terms of its value to them
and it; effectiveness in achieving its goal as a part of the,
counseling program. |
Students tended to elect the course because it appeare&"
interesting, they wished to iearn about themselves and/or.ofhefé,
oern.the recommendation of friends. Re#sons sucﬁ as the course |
being "éasy," or being recommended_Sy a prbfeésional staff mem-
ber, appeared to have litgle effect in br}nging a student to the
.course. |

Of interest to some administrators was the fact that in

‘providing student development experiences in this fashion, income

L J
was generated by the qounseling center at no additional.expenséf

to the college;

At a time when counseling services in general are under

critical scrutiny, and human development instruction is relatively

“
L

unknown in the academic sphére, adeguate means must be‘achigved
to illustrate the impact of these offerings on students and how
- they help to fulfill an institution's goais while éupporting

themselves.
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Table 1

Percent of Returned Questionnaires from Student Groups

Group 1 Group 2

Semester in attendance Spring, 1973 Spring, 1975
Fall, 1973
Spring, 1974
Fall, 1974

Population N 155 ' 65
Return N . . 3s 7 53
Percentage’ C 25% 823
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Table 2

Student Responses to Items Regarding the Effectiveness of "Dynamics of Human Interaction”

TTEN YES | NO N/A

Group 1 Group 2  Group 1 ”Group 2 Group 1 Grovp 2

L % ? ¥ | ¥ % . %

1. Was DHI a meaningful ex~ '

perience f;r yﬁu? 95 ’ 100 ‘ 5 0 Q‘ 0
2. Do you feel that the

course helped you while

you were at the College? 89 90 | 8§ 1 ‘3 | 2
3. Should we continue offer- | |

ing DHI? 95 06 ‘2 0 3 3
4, If you ;;ntinued college

after hete, did DHI traﬁs-

fer? - o2 24 13 2 66 73
5..If you were to make the

choice again, would you

take DHI? s n 5 6 0 1




~ Table 2 (continued)

ITEH S

' NO © WA

Group 1 Group 2.~ Group 1 Gfoup 2 'Group 1 Group 2

%

%

3 L %

6. Do you feel that .you.

ins.ructor was effective? 84 96

7. One of the reasons DHI is
of fered is to make counsel-
ing services more available
for more students., Do you
feel that this is accomp~
lished? 82 85
8, Was DHI & "growth" exper~ | '
jence for you? : 87 04
9, Did you learn about yours
self (goals, attitﬁdes,
 feelings, ete,)? 39 90

10, Did you learn about others? 87 96

13

13

1l 5 3




yle 2 (continued)

, Would you recn“;eﬁd
DHI to ot! . s-. cs?

. Do you feel uiu.u DHI,
should be a credit-

granting course?

. The catalogue title of
DHI is "Student Develop=

ment 101." Do you feel '

that the course helpéd

you in yyur development

as a student and as a

person?

YES

‘Group 1 Group 2  Group 1 Group 2

Group 1 Group 2

% Y g g - % %
82 96 2 1 16 2
74 85 5 9 21 5
79 83 8 13 9




Table 3

Student Responses to Reasons for Enrolling in "Dynamics of Human

Interaction"

.

REASON- . Group 1 Group 2 |
% ___3___.

1. Recommended by friend(s) . 55 w_  70

2. Liked the ins*:uctor 42 B 36

3. Needed fhree-credits 32 - 40

4. Was an "easy" Eourée _ 24 : 17

5..Didn't know what else
to take 13 8.

6. Suggested. by faculty

member ' 29 25
7. Suggested by counselor 39 i . 32
8. It looked interesting 82 ‘ :72,/"
» ) ‘

9. Vanted to learn about
myself - . 58 : | 60

ld.‘Wanted to learn about
others ' €6 . 62

11. Wanted to meet people ' 53 60
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