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1. PROGRAM DESCRXPTION

This is a report of the evaluation of the specific objectives

[}

of the bilingual program of the Auxll;ary Serv1ces fox High Schools

(ASHS) of New~York_City Schools. The ASHS constitutes a parallel or

alternative educational systew in New York City.- It not ohly provides

for those students wno were former dropouts, potential dropouts, but

increasingly the bilingual program has accepted students who were not

achieving at grade ievel in secondary schools and werxe bilingual or

non~English speaking in their dominant language. B |
Bilingual programs have developed in the regular high schools

in New Ybék City, but increasing flexibility was needed for thosé

youth who may better be served in a non-traditional type of program.

" The bilingual program within Auxillary Services for%ngh Schools

was establ1shed in 1972 in the Bronx and in: Manhattano The Bilingual

Program in Auxiliary Sexvices was extended so that bv 1974-75 there are

a total of twelve centers providing English as a Second. Language (ESL)

1ﬁ a bilingual program. Of these there are four day centers: one in

Brooklyn, two in Manhattan and one in the Bronx. There are eight euening

Centexrs, one in Maqhattan, one in the Bronx, two in Brooklyn and- two

in Queens and one on Staten Island, Spanish was dffered in nine of

the twelve centers and French in twyo centers. The program in Greek

was held in Queens and one in Italian was held in Staten Island.

The bilingual progrsm provided for development of din-

r~
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'creasing English skills in inglish 25 2 Sscond language, Be-
yond thae ESL howavar +ta Pillingua i progzam nsed native or
Inuinant languaga 2o devilep Lomustencies in areas of reading
davelopment, maéh, zeience, yoeind studies, and othep areas.
Soﬁg,studenté'in SpBanLish wara prepared foxr the General Edﬁcation
Hich School'Equivalcncy 2ran 0 BEnglizh or Spanisﬁ versions, =
The progrem empneaizod bilingual guidainece and counselling for
bzth academic and voeceticnaz reesds of students,

| The gené?al objéctivas cf =& éilfhgual rogyalm Qithin the
acvriliary high schoél_program are to hring about development
¢l competency in reading, speaking in Yoth aative language
“hd English iangQage wnd 2a thema tic skills, In addition; it
sockcs to contiaue tho svarall education of.youéh through the
Geminant langvage whether it De Jianishk, ITtalian, Greek qr‘French.

The bilingual brogram;is Glroeterized by dhange and

wvement, The students Are antani ng threughout the year and

mpleting the hish scmowi fuuivalency at various examination

-ty schedulod throughount toe rvear., fThe flux of the program

ies foxr some Llutdlisy «f ztudent bhedy. There are a core
coomlay Etandirg students much less than- the orfioiall_m
‘gisger gr eurellimsent foxr tha clazs,
In.ordexr 1o praovide an uﬁerview of the variation among

i bwelve Conlers in tais program o brief description of

»Ahxaczeristics pf ed’ch cenSor wini folinw,  No individuai e
w2aends ard mn&e in fthese reports on staff cbmmitment and

v ration, YA thia eralluator has fomul a genexral palttern of .
o . ] - -
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bigh dedication and comnitmeps throenghous ths progrem. Staff
work long hours on creationh of metcerinls to carry out inséruotionn
and evalumtion of resultr,  Ths bilinguai program hes a group

ef highly dediontqd teachors -orking to implement the philo-
sophy of the progra@, The'rnur day -senters are presanted Tirst,
followed by the evening céntoers, The material in theso deés-

oriptions was bessdupon tntorviows with vaoh oenter ataff and a

‘review of written reports,

THE COURT STREET §CHOOL

The Court Street Soheol has heen organized since 1973,
and it provides bilingual programs 1n_Spunishfbnthose_rogiatored
in the Court Street Center. There hes been an average day atten-
dance of 360 , of these 40 are in the bilingual programs for
Spanish dominant language students, ' '

- The erganiration of the program at Yhs Couxrt Street faciliji-
ty inecludes an emphasis upon diagnostic testing and Plaocement
with careful work tovard continual development of mastery in the
language, math and othey areas., The organizatio~n of the testing
Program inoludes schoduled testing in the facility in a separate
room with the ESL program for smoll groups carried out in an
adjacent areca.

"~ The Court Sireet School Program may be characterized
by a smooth running operation whioh indiv;dualizeg and per-
sonalizes the contact and familiam;ty with each astudent, o
Students are referred to this facility from all parts of Brooklyn
and enter with some misgivings frequently, The counselling and

H orientatiaszoceduravis one which ueoks‘ygwprovide a period faor
" getting aequuintod and or becoming familiaririth- the kind or
- Program being offered, The facility, the personnel and the

— Squipment a6 used with a great balance and efficiency,



#2: FORSYTH STREET DAY HIGH S CHOOL

The Forsyth Day High School began in November of 1972
in two rooms with two teachers, Since then the School hasg
expanded to 12 full time teachers and a registration of 591
Students with a daily attendance of %21, Of these, sixty stu-
dents are in the Spanish bilingual Program,

One of the special features of the Forsyth School is
the sochool newspaper whioh-is written and printed by the students,
The lunch program for the needy students has been organized in
this school, The bilingual program, the Spanish program, .is
augmented by the ESL classes and thnse who are working for the
high achool equivalency in Spanish. The program utilizes a
combination of structured class work in group settings with
alternatives available for special kinds of tutorial work as
a choice for the atudsnts,

The Forsyth School aots asg a clearing bouse for referrals
from 11 high schools, The guldanoce counsellor within the program
will guide students to nearby Auxiliary Service pPrograms,

#3: NINETY THIRD STREET SCHOOL - MANHATTAN -

The bi-lingual program for Auxi®tiary Services for High
Schools (ASHS) at the 93rd Street Center began in February of
1373. Since that time 2,590 atudents have received servioces,
of these eighty  gpudents were in the bilingual program. In
this center two languages are offered, ¥rench and Spanish,
There ‘are 31 French sbtudents and 49 Spanish students. The
total number of students registersd for the center is 310> witn
an average dally attendance of 264, As of May 1975, B9 of the
students have graduated with 92 per cent of these graduates
geling on to collegos within the University of the City of New
York, SUNY and private colleges,

Thoe range of instruction avallable includes both individualize
and grouy approach. The bilingual program is provided in. French
and in Spanish. The support services include counselling,
- Pre-employment, college pPreparatory, family counselling, legal
assistance and health Services as neaded,

Observations indioate that %he aducational-preogram and
services provided within the 93rd Street Center have individualired
the program in 1line with the pursuit of educational goals, Rowever, t
pPhysical facility whioh houses the various brogxams is overcrowded,
There is only about 1,000 square feet, in contrast to approxi-
magely 6,000 gquare feet among the other centers., The first
floor is a large area with high .ceilings and divisions of :the
room in ways for groups to work, but the overcrowded conditions
in this facility are a matter that should receive some attenkion,

g




#4: ROBERTO CLEMENTE UENYER IN 4579H STUEETD
BRONX

In what was dosignatold 4o wany 48 &an abandoned building
the Roberto (lemente Genter in the Bronx carries out. s bilingual
bprogram and auxiliary services, Thepra Are approximetely 250
students registered and of these the Avorage WADA attendance
is 180 or 72 percent., UL These, scme 200 zaye in the Spanish bie-

lingual program,

There arc threo major prouises of the Clemente bilin-~
gual program,. First, ke ontire stelf 4sg bilingual, Second,
the instructional PRogthm 15 organized along general education
lines rather than simply in utmas of greading and math, including
social studies znd scisncs and Znglish, Third there is a
aommitment to guldance and individualizing the program for
each student, The commitument te counsaling and education allows
for a wide range of individual difference-for those who may
not pass the eqquivalency as well ag those golng on to college.

#5: BRANDE™S BVENTHG BiLINGUﬁL FROGRAY

The Brandeis iiph Schooli avaning program for Auxiliary
Services in Mamhattan has a Spanian bilingual program with
150 students enrolled in tho bilingnal program with & smaller
core in regialer attendanse, Ths Brandeds prog-am has. a
combination of generai cdusaticn wnd advanced mreparvation
courses., The course wozk insludes remmlial work in reading
and math as well ag trping and work Lawards the high school
equivalensy, The coursoes attempt %0 cars for individual needs
and special preblems, Guidance aad counselling, in an attempt
to individualizae a brogram, 1iu central. The bilingual course
work in Spanigh usesz o guldanne and ertngesliing approach,
There is a primary phuse aless which serves to orient the
students o she pregrim and snguges the szvudents in tutoring
and other typos off work. A secouti phase is the advanoge prepa ~
ration work for studsnta whe ars cencentrating on building
up areas of wenkness anad rursulng the hish sohool equivalency.
In some caues thwse may be students whe hiave failed the exam -
breviously anc are enphasizing an erea af weakness. There
are some studenis with rery 1itdle prior education who re-
oelve counmeiling regerding thoiy program. '

The RBrandels Scheol Evening VYrogram has another pattern
of organization, Mondays and_Vednesdays thoy have high ischool
equivalency preparation, Thursday is o day for individual
tutoring for slower ssudents and absuntees who oan catch up asg

''''''' wall as reading cowprshension with smpbagis on sclience ang
. o social studies and iLiterature, Individunggggmxggdingmand ,
;@;¢WM¢¢w“wuadvancedwtypingwcoursas"havé“béﬁﬁ“%féﬁgawdé instrumental 4in
: raiding individuale in securing jobs,

-
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J6:° RICHMAN HIGH SCHOOL
MANHATTAN

Richman Higzh Sohool on tbhe EBusé Side inp Manhattan, serves
a wide range of students, Seone of the United Nations employees'
children attend, in onder to iearn English in ths ESL classes,
The bilingual clesses zrs dizecied toward the Spanish. language
students, but weny othor language baskgreonnds are attending
pPrograms, " ’ Co

The progrem ot Rickian provides £or a numher of courses
such as typing anu buninwvss sldlls s well as the regular
‘bilingual program. Thers arz over 50 students enrolled in
the bilingual program. '

#7: TAPT HIGH SCHOOL
BRONX

. The program st Taft High Sshasol in the Bronx is
Spanish bilingual wich an offort to ssrve a range of individual
differences in akility,., 7Tl program hasg deweloped a number
of modules in teaching and uses various ievels in working with
the students. The program hes job development and counseling
sexrvices along with vhe rsgular bilinguail program,

‘fThere are 320 enrelled and there are 70 in regular
attendance. The many lovels of Lthe program and the need for
some regulas testing paddern beseme apparent d.ring the year,
ihe emphasgis on coundeiing nnd individunlizing the program
has beeh a mailn featurse, . R

JB: PROSPECT HBIGETS HIGH SOHOOL
BROOKLYN

Prospect Helights School began in July of 1974 with
1,000 target populaiion of sbudent between the ages of 16 and
21 whe live in Badfsard Stuyvesanit, B847 students heve baen
servad thus fer it a&p sapasctation of gerving 1,000 by
June of 13975. 1The registry is approximately 260 with an
- average attendancs of 180, There are 37 French Bilingual students.
The general poveriy of the Redford Stuyvesant area is welld
known., Therc are muny West Indians in the arsa, predominantly
Froneh speaking, while in fhe Central Bedferd Stuyvesant area
there are native blask Lmericais,

The bilingnal progran is ¢ small part»of,the"evgning L
,meuuun‘wmprogram~1n~the’1arge“abhvblﬂm”Ne#bf&bbuﬁ“tﬁb”biliﬁéhﬁl‘ﬁfogrﬁﬁ'.
is carrled from one student te another, The dnstructional pro-~

B o 1()11 f'




gram is‘oféanixaa”afdﬁﬁdeéﬁélﬁpihg”mﬂstarywotwbasio conncepts
and skills for verious levels af achievement through the use

of SRA learning laboratory meteriuls, This lndividualizes C -
the progfam and provides a clear view of acoopplishments,

#9: MAXWELL EVENING GUIDAWOE CENTER AUXLLLIARY SERVICES ‘

BROOKLYN , : o
There arc approximeboely 350 students vegistared in.

the Center with a nightly astendance of around 300, of which
140 are in.the bilingual progrem irn Spanish, The olasses
offered include remedis) reading, Bnglish, math, as well as
courses in typing and %the wuse »f busziness machines to aid

in the develapment of smployable szkiils. The program 1ig
conducted on an informal basis sexving a wide range of
abilities of young adults whe attend., The program Ais

organized so that a flow shoet deplcts the initial referral-
and overall program, A counseilor works with a gliven student
over a long perisd of %ime in which results of Cegting and

of progress in work are reviewsd. ‘The Program 1y organized.
around remediation centers for these whe nsed it in math and
English reading &nd English zs & zecerd ianguage for developing
Skills in thi- area, In additien ¢he denbar has sesrviceos for
Job developrmant mnd for ekiiis relating $o typing, key punch
operation, heauly culiure &and o0iner vosationni wreas, In

terms of the high school squivalenuy vnit,alternetive

nights are davctad.to‘preparstion Tor individvalsg in one two

and three levels in iine wiih thely rerformance. Individuail
work is alse provided te augment bho g90% pregram. The usual
¢yele for the bigh school eQuiTrlensy program e roeach the

third level 4is 26€imatond 4n be thran manths,

-

#10: JAMATCA EVENING CRNTER
' Jemaioa Evening Uenter is iocvassd in She oid Jamaioca
Vocational High Scheel., Thoroe asc surcently 290 students
with an averags uttendancs cof 200, of whish 50 are 4n the
bilingual program. Thewe ars 2 bilingual teachers who specialize -
in reading und math. The incotien ¢F the Jamaioa program in
the QGenter ot Queens draws its clienbsz Crom various areas of
the borough. Thoe program runs Lrom 5:30 %o 8:30 P.M., Monday
through Thursday 12 months of the year, TIn addition to the
regular auxiliary program, seungelling, testing and basic.
education, romediatiocn, typing, high sshoel sguiveliency, the
bilingual Spenish progrem 13 offersd wigh igh school equivalenoy
preparation, F6{ two evenlngs Spanish ingtruection and two evenings
in English as » Sapond Language  are glven; 120 were expected to graduat«
from the school of whlch many are from the bilingusl program;
about half, 62 of the gradvates have besn admitted bo college,
Twenty-Seven aenrolled are weterans.

11
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¥11 JUNIOR HIGH #10
QUEENS

In the swmmmer of 1974 oiforts wore made to build the
curriculum for a bilingusl program to serve the large Greek
community in the aAstoria sectiocn of Queens, In the PFall of
1974 the program began with the cnrollees looking forward to
the program -and to learniug dnglish, Since there is no high
school equivalency in Gresk, the students soon expressed
their priorities on the vaige of izarning more English,

The staff has found that as part of a new program it
has sgpent considerablis time searohing for appropriate bilingual
materialg and censtructing their onw projects to devalop
materials, The cultural blas against the types of tests used
has produced soms resistance on the part of the student to the
whole idea of testing Thsre are approximately 50 students
enrolled with new students entering throughout the year,

_ The staff used Groek and English in reading fiction and
non~-fiction., The Lasic skiils of arithmetic and general
science were emphasized, and an introducition to woclal studies
with a bilingual approach,

Class meetings; the program was individualized around
tutorial apd homework for each suudent during this first year,

#12; RICHMOND COLLEGE CENTER FOR BILINGUAL AUXILIARY HIGH
SCHOOL PROGRAMS .
1 STATIN ISLAND -
In Februaxry of 1974 tho Auziliazy Service Bilingual
Program for high schools introduced Italian-~-English courses
at Richmond Collsge, This program was originally designed
for Italian students who bad limited background in BEnglish,- =
The program runs frem Monday through Trursaday, ’

: In the series of conters in Staten Island there are
307 students, 200 averags nightly attendance with approximately
50 to 60 in the bilingus) Italian, The Italian program has
served students with a considersble range of prior education
and abilipy. Since thsze is no high school equlvalency exa-
minatioh in Italian, erforts bre mads to concenirate on
English, In this progrem the staff has spent considerable

time searching fer and deteloping project materials that .
are apprppriate for Italjan bilingual programs for high schools,




-f3

IX. EVALUATION ORJECTIVES Q§D PROCEDURES

This section of i describe the.evalnntion
obJeotives,‘the evaluation ( %8s ugsed, the sample size
and types of evaluation procedures used, and the time schedule,

The evaluation objectives are parallel to 6Ae priogram
objectives and listed in the e#aluation design dgveldped by
the Office of Educationail Evaluation of the Board of Edﬁoation.

They were as follows:

ObJaotive ﬁl.

As & result of partiocipation in. the Bilingudl Program,
the reading grade of the participant will shdw_a statistically
significant difference between the real post-test score and the

antiocipated post-test score,

Objeotiveg#Z.

As a result of participation in.the Bilingual Program,
the reading level of the participant in the Spanish, Italian,
Greek or French language will show a gtatistiocally significant

difference betwesn the pre-test score and the post test scure,

‘ Objective #3,

Aa a regult of participation in the Billingual Program,

the mathematics grade of the participant will show a statigtically

significant difference between the pre~rating and the post-rating,

13
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' Objective 44,

As a resuld of participation in the Bilingual Program
students will show a szatisticﬂ11y significant dlfference between

pre-teat rating and post-tes? rating in their ability to speak English.

Objective #5,

As the zasult of purticipﬁfzon in the BLLingual Prograw
at least 80 percent of the students anrolled in the bilingual
Preparation coppone?t'for the high school equ;valenpy examination
(Spanish language form), wili pags the High School Equivalenoy

Examination in Spanish.

Objootive #6,

To assass the discrepancy batwcon the program &s
described in thw prepnsal snd 4‘hs pregram planned and actually

>

carried ou%.in the implowentat .on,

Fvaluation Instruments

The irnstrumonts used in the sbudy include formal
standardized lustruments and pPro jeet developed insbruments.
Fox Objectiva #L the assessment of English language reading

was obtained by using the Merronalltan Achievomant Test Form

H, For Objective 2 a nuvwber o differoent instrumonts were
ased for each rasspective language Lo assess the increase in
competence in the student's respeatirTe native language., For

Spanish ‘he InterAmezicon Rooading Teast (Prouchu de Loctura)
E 8 { T oMol

14




by Guidance Testing Associatus was used, parts I and II on
reading and vocabulery Lesvel 3 Torms LJ CLS and L3 DES were

used in pre- and pust- tests., Jor French, the Science Re~

search Associated Laborztoire des Lectures was used for
pre-~ and post- testin- This is a complete reading.kit with
pre-test and place 44 Astructional materials, Tha- '
grade equivalent conv... :'vn are established through communication
with SRA. Feor the Groek program projest dsveloped tests were
used since standardired tests are not availablé. Thé material
used was adapted from.Grnwk tests and textbooks, There is
no claim to the reliablillty of thias insﬁrument'qsed in vre and:
post testing. For the Italilan Program a number of. tests were
developed, The pre~ and post- tegsts relied upon Italian
examinations in New York State Regents Examinaion ror High
%ohool.from prévions.yeafs. Again, dve t; the lack of stan-
dardized instruments, the proaject siaflf developed these
instruments, No olaim is madq_for the roliability.

For Objeetive #3 the New York Arithmetioc Computation
Test Form D waz used. Thls is a basic tool ‘used for grade
7 ~ 12 mixeq fundamental arithmotic skills, used by the Board
of Eduoation. Different vexsions for pre- and post- test
were used, .

For Objective f#4, the asso#amont of the szpeaking and
understanding English was made, using the New York Clity Board
of Education's "Rating Soule of Pupils Ability to Speak

English" on a pre.- aud post- fext Lasis, The maximum score is
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2% and the ratyag is made oy Lhe Lexcher, on student use of English

‘

" vocabulary, structure, pronuncistion and intonatiori, This

measure produces ordinal dets, The pre-test ratings were

o

made in line with the Consent Decree and 30 pogt-fast used
the same instrument, Since that time theo Cousont Decree
English language Asseszwent Instrument {CDELAL) has been

developed and could e an ulternative ir the futureﬁ

Size of the Lilingual Frogrom and the Sample of Students Tested

There have bewn 1,397 students served by the bilingual
program in the 1974 ~ 75 scnonol &ear.' Of these meny have com-
pleted the prcgram, some gassed :ha bigh sghool equivélency. -
Some were discharged dus %0 lock of atiendance in order to-
make room for othar students and some have entered the Pro-
gram recently., Of the 1,3¢7. hear]y 1,134 are Spanish, 113
are Frenct. 90 ars Tta'i.ar zad 50 are (Iraesx. Tartiazl test
Tesultys warw obtainaé Tron 99Y studen’ts or o - 70% of all the
students © the bilinpgual program,

The number of students who ocompleted wach respective
test varicd; mapy complotod ounly & pre fest, buv had no poet ‘test score
data  could net bo included in the final sample for the analysis
of that pargicular proluation objective, Dsia wag éompiled
by schools ~ith a toinl i 0k overall compi=te sebs of test
data for a1} schoola, Th. 3ok conmpleted rewonses for the
ontire - vy of tenis wors mpodo up of at least 397 Spanish
deominant .dents fror twa centovs; 03 Italian dominant language
students {rem one cuaser; 2 Grsak domlnant lanpuage stue-

dents from one conter; and 68 French dominant Janguage students

16
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ffom tﬁo-cenﬁars. Table v 1 To felloew shows o frequency
‘distribution for each school. It shows the average attendance
in the bilingual pregram, the rnumber fér whom some test
results were recorded, and the number who complated a battery
of tests within each schoalf

TABLE i1y

SIZE OF THE. BILINGUAL PROGRAM
AND SANPLE R RESFONSES

Schools Bilingual Test Results . - Number who
"L..udﬁ‘e Comgleted
Day Centexs ﬁﬁ}qugggg ) : Series of Tests
#1  COURT STREET o 36 27
#2  FORSYTH 60 68 %
#3 93rd STREET 81 90 80
#4  CLEMENTE 200 93 o 20
tvening Centec
#5 BRANDELS 150 105 4o
#6 RICHMAN 57 68 37
&7 TAPT <120 138 20
#8 PROSPECT 50 © 53 ' 37
#9 MAXWELL 150 145 140
#10 JaMATICA 3h 67 21
#11 JR, HI #10 60 . 59 ‘ E 36
712 RICHMOND . o0 o . 43
97 wBh
Mothods and Pre: ::sx of Bvajiuation inoluded formal and informal

methods of assessment. Sits visits were made to every Center,
Angorvice sossions » neetinge with Center administrators,
‘teachors and studerie wexe held,

The mothod= oi s4eblutical analysls usad r§1ied upon the

ooxrrolative "t" ter- zince we had a pre/post test with the same

*rest vesulis o Atudents Lrom various cycles of the program
1hlouqhout the yeor in e raaes are arcater than average attendance.



N
group of students., In audition o the sorrelated t test, the
WchoiQn Sign test was used ror (he assessment of the changes
in speaking Engiish and langu2g: skills since the data Qas
ordinal. Ad&itional statistical techniques included the use
of percentage comparison for those who passéd the high school

equivalency from the bilingual pregram,

Time Schedule

The pre testsof the students ﬁegan in Septesmber of
1974 and the post tests were givan in May of 1975. Visits by
the evrsluator to the Center were made during the Spring semes-
ter and distributed te variocus cenbers and at different times,
Some of the progrems began in the Spring and therefore
testing was held-at.ghat time . Students may entexr the program

at any tim: and therofore inta:e pro-testing 7S continually

being schaduled.
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"III.  FINDINGS

‘This section will report¢ on the findings by descriﬁing
the program.ln operation and thon the>spenific findings for
each respective ;valuation objective for the program,

" Thexe are sone reéorts vf chaes in publiec schools, but the
operation of the bilingual program among the 12 centers thr~ughout
New York City has serveé to indicate that purposeful meaning-
ful programs attract and held wany students! in New York city.
In bulldings that are oldq anddilapidafed in some of the-
poorer sections of the ¢ity, students who haze dropped
out, of quit school, ox are nowly avrrivals to the United States
nany. have entered inmo the ASHS program and the Bilin;nal.
pProgram, Although there ig a turnover of students and not
all who enroll continue or complets the high sahool eguivalenoy;
many deo. The fing$ings showoed that the instruction was ,
organized around the basic akills roquired for high school
students from high schonl subjects in bothltho nativa or
dominant 1anguags of the students 223 woll ag in English, as
stated in the proposal ’

As noted earlief, comploss f8st rosults were obtained
from a sample of students that totaled 564 sets upon which' the
basie anaiysis of the data consists. The 564 complete sets
were made up of 397 Spaniuh dominant studentis from nine'oontera.
68 Fresmn dominant studeuts from two centers; &3 Italian

dominaut language studsnts from one center; and 36 Greek dominant
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-language students frow one Jantar,

Evaluation Objeotives of thna Bilingual Program

Objective 1. As a resulé of particination in the Bilingual

Program, the raaﬁing grado 27 thepartiocipants will show a
ktatistioally significant dAlfforsnce Lebtwoen post-~test
écare and the anticipated pegt~tost ssore, The agsessment

of this objective waz mado by relinnce upon twe types of
measures, the Metrepolltarn dchiovomoent Test infheading
Comprehension Foru &nd the New York City Board of Education
Ability to Speak Englizh Luanguago Asysasmeunt Soals,”

This sectleon will ruport sn thoe rosults of the analysid
of thoe Metropolitan Achievsmont Teast {dat) using giade
equivalent pro~text and Lowt- tasi marres from 58 students
from four différeﬂt'b@naerq, Am shall be noted, the differencés
were. signirficant and ths objeotive van attalned fory those
Students with completoed fovr results, Ths evaluation deslign
called for the usa of the cirrelated ¢ toﬁt in a real
post-tast and andicipated sordtost design, In this design,
the pre-tes:t grade squivalont gcors was weighted by ocombining
months of prior schoaling aznd langth of tiba in the program
to produce the anticiputed vost-test score ag a controly with

the .05 level of signillcance uszed as a criterion in the

EERRET ST ey

evaluation desian,
On the wuszls of wumbived soacyseu among 811 schoels for
the 58 studentz, the moan pre-feqt gowpe was 5.0355 and the

wean post-tost soore was 6 Y188 wiih & difforoncs 1.783,

* Comments on the o—asl. -5 =° the lanungs ASsessment scale will
be revorted to Zolliew unuér Objecsive g, puge

ERIC 20
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The difference betwoen 5tandara\deviations was ,138. The
"t" test value on the MAT for 271 achosis was 9:566 which is
significant beyond the .05 level required by the design.

The stheol by schovl results indicate sow.. wariatica,
School-#; had a *¢¥ value of J.5%, The mean pre-test score
was 6.343 whiie the moai post-test score uas 7.143 with a dif-~
ference of'.BOO, and the differeﬁce of standard devidtiéns wAS
5,802, Iﬁ shouldrbé noted that thare wera only sofen pupils
~who completed the MAT in this school. Scaool #B'reporﬁed 13
students with ocompleted test results on the MAT, The mean
pre-test score was. 4,115 and the msan for the post test was
5.892;“Lith a*diffefonoe~bf”1777?T“’The“differenve“of“Bt&ﬁaﬁfaﬁ'ﬁfﬁ"ﬁ'
dSviationsfwas .8757. The "t" value was 7.32 which is sig~
nificant beyond the .05 level requirad.

One of the new programs,the Italian language pfogrém,_

utilized the MAT as part of the intake and provided data on

38 students with pro und.pnst tayg”écores}“ The mean pre-tesgt
score reported was 5.22 and meon post-test scors of 7,02 with.-
a difference between wmeans of 1.7% points, The difference of
standard deviations wau 1,248 and standard error of 2,025,
fhe "' valuo wasz 8 .85 wivh 3V dogrees of freedom which is
significant boyend the ,00G0% Jewsl,

Many more étuﬁents in the bilingual program took the
MAT than are reportad haro,-bui As will be roted below under Discre-

pancy A&nalvsis Objective #O,the MAT did not geem to be an

appropriato pr@-tozt  natrument for the firvst testing of students;

o
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It was decided n ¢ the MAT until o r stage in the
progress of students w«as .eched, Rfor the total of 58 students
who took the MAT for prs and pust test, the regults sbowed
significant imnrovehent in read%ng comprehension in English.
From the sample who wero teeted it was found that the students
did develop significant improvemenf in English reading

comprehension. The objectivae was attained,.

Objective #2

As a result eof participation in the Bilingual Program,

_m-~Mwwwvw~the~reud1ng*1@ve1~af-fhemparfieiﬁaﬁ%““H““HE s‘snish Italian,
| Greek or French language will show a statistically significant
difference between the pre-test score and the post test score,
in the reaspective language,
The aSsessment;of this ovjective was made by a number
of steps in analysis, Owverall results for eaoch respeotive
language are hased upon completed pre~post test scores- for 39?
Spanish dominant students, 68 French dominant language studonts;
36 Greek dominant langauge students, and 63 ITtalian dominant
langunge stu@onts. ‘
Spantan |
. XIn regard to the Spanish Dominant language students
rasultas were from 9 of the 12 Centers for 169 students showed
pre test mean score of 49,57 and a pust test mean score of
57.04 with a difference between means of 7,51, The difference |

- of standard deviations oquitls 1,922, The overall "i" test
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'for Spanish dominant students was 50,81 which is significant

‘beyond the ,05 1ovel,

The results of analysis, zchool by school, were as follows:

TABLE # 2

TESTS OF SIGNIFICANCE FOR READING IN SPANISH FOR EACH SCHOOL.

———— sy —trent

School N Pre Test Post Test X Sp e
Mean Mean . . .
#1 27 70,11 75.5% 533 B.Z3 -6.55
#2 43 22.00 Q@M76‘8“ .83 . 624 —6.86
#3 43 32,34 39,4z 7.08  5.38 ~9.21
20 70.35 77.55  7.20 1r1.46  <2,81
#5 B0 6o.7s 67.93 7,175 5,528 8,21
#637 62,95 67.865 .  u.92 7.78 3.8
f%%: ‘20'A‘ 58.6 65.85 7.25 5,03 6.44
#9 140  32.80 41,5k 8.74  6.58  15.70
#10 21 55.95 70,14 1#.19 8.01 8.12

Results for the Spanish dominant students showed that
the students hawve s;gnzficanc1y improved in their reading and
oomprehension of Spﬂnlsh Two forms (DES, CES) of the Inter~

American Reading Tsst, Pruebra de lLoctura,Parts I and II,were

used, The studenﬁs showed oonststent galins between the pre
and post test The results of the correlated "t" test show
significance beyond the ,05 level stipulated in the evaluation
designu

French

The results for some 68 students whose dominant language

«
SChool #11 had a Greek Program and #12 an Italian Program,
#8 has a French program, :
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.48 Prench came from two schools, Iin this case the same teacher
conducts clasgses in the day and evening program respeotivaly.
Central use was made of the Freach version of the Science

Research Assoclates Laboratoire des Lectures by Rene Serge

Larouche, It wag used feor instruction, placement and pre and

post testing of_students. The language laboratory 1s comparable
to tbe SRA Learning Skills Laboratory; The test.is based ﬁp;n

a combination of speed, coumprehension and vooabtlary., The reading
laboratory cuts across grade'levels, but the coler listing and
steps may be reldted“£d grgde equivalent; basged upon{numbai‘of
words, and length of sontencés. A get of grade equivalents

was developed for each color scotion of the SRA Laboratoire

Des Lectures in consultation with the SRA publisher and the

teacher of the coufae.* These ratings weye used to code
student test results in terms of grade eqﬁivalents. A
correlated "t" was conducted using anticipated-post-test scoxes
in ralation to actual post scores design,

The results were as follows: A fotal of 69 students'

whose dominant language is Frenoh mean pre-toest gocore was

6.101 while the mean post~test score was 8}81.grade squivalent
indicating a 2.7 difforence of means, The difference of stan-
‘dard deviations was ,016 with a very large "t" value of
1402 which is significant beyond the .05 l1evel, The results
weare similar for the two sochools; the same inatructof faught both.
In schobl #3, there ware 31 }ronoh dominant students, while in

acheol #8 there were 37 French dominant students reported.

* ‘ . ‘ T !
Ses Appendix for SRA conversion to Grade Rquivalents, _ ..

\ 2 4:
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In school #3 the mean pre-toest score was 5.59 and thg
post-test mean score was 8,7 grade ejuivalent with a difference
between means of 3,12. The -dif~erenee of standard deyiq}ions is
1.17. The "t" value was 1.4%B with 30 degrees ofx£r96dd; which
is signif%gant bafond +he ,001 level. In.school #8 the pre~test
mean soore was 6.53 and post test mean score was 8,87 with a
difference between means of 2.35, a 30U of .699 and a "g"
value of -2.0& with 36 degreses of freedom which is‘significant
to the ,000l level, Therefore it is clear that tﬁe Freﬁch"

dominant language students tested showsed significant gain

in readingﬂin French and att#inéd tna,eb30ctivé.
, Groek | ,

In Septsmber of 197L, the bilingusl pregram designed
to serve the large Greek populetion in Queens hegan, Project.
development of curricualimm materials and assessment tools was
nooeéaary glven the pauvcity cf resources in Greeok available,
" The staff constructed project developed $oests for Greek
students, Using a variﬁtion of the pre test in the post
test for 36 students, the pro Lest mean'sccre‘gas 12,13 and posf
test mean score was 14,0 with a differcnce between means of
2,67,8D of 3.77 and SE of ,625; the correlafed "t value was
4,24 with 35 df and significent beyond the 001 levél. This
result showed support for changes in the reading comprehension
in Greek for thése wﬁo took bath tests, however it should be
noted that some of the students in the program did not take post

tests. The Graek students, at first, reacted negatively to the




whole idea of tosting 4in terus Hf meltipls choice questions

.and time pressures,

Italian

In the Spring of 1975 in February, en the oampus of -
CUNY Richmond College, the ASYS bilingual Italian program
began and enrolled over 90 students. Similar te the bi-
lingual Greek program, the starff of the Italian program found

fow appropriate materiala and tests for this special high school S

Program, Consgsequently, wmuch of the curriculum and instructional“”'

M

m&terials<xere“developed by the stafrf, Pro ject developad
tests included adaptation of tests in Italian,
Tha pre test and post test used for this objective was

a variation of New Yori State Regents Examination in'Italiannforv

'high sochool seniors used in previous years,

There were odmplete teat results for 63 étudonta. The
méan pre-test score was?3,98% and mean post tes* score was 83.44
with a difference between means of 9.46 and SD of 5,67 with a

standard error of .7il, Using the correlated "t" the value

- Was 13,24 with 62df which is gslgnificant beyond the ,0031

level,

vIn line witﬁ these rosults it is clear that the students
in the Italian bilingunl program as tested showsed significant
gain in readlng in Italian while 4p this Program, Agaih it
should be noted that there wa g resistance to the formal testing
Procedures, thamultiple cholice questions, the time Pressure, |
ete,., but pha staff found that it was possible to use a variety

of tests as exercises and graotice in test taking with the
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gtudents who eventually became accustomed to test taking

“American style",

Objective .3

' As a result of participation in the Bilingual Progrgm,
the mathematics grade of the participant will show.; staﬁis-
tically significant difference between tbe;preéréting and the

bposte-rating,
The New York Arithematic Computation Skills test was

used in alternative pre and pbst test forms for the assessment
of this objective. Results reported here are based upon com-
Pleted tests for 558 sfudents in the Bilingual program, The
overall pie test mean score was 6,27 grade equivalent with
an overall post test mean score of 7.05 grade equivalent.. The
difference betwsen overall means was 0,7759, The différénce
‘of standard deviatioqs was ,3763, The overall "t¥ value for.
math was 4,870, which is significans béyond the .65 level,

The results of the students' achievement in ma?hematics

by school. are depicted in Table #3 balow,
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: C =24,
Table # 3 .
TESTS OF SIGNIFICANCE FOR MATHEMOATICS FOR EACH SCHOOL

e Bl 5 g

Grade Grade '

Equiv, Ui,
#1 27 s5.52 5.78 2,67 1.8 .75
#2 b3 5.33 6.2v 8.72 1,76 - 3,24
#$3 80  s.77 6.53 7.57  1.43 4, 71%
N .20 6.32 7.16 B.35 © .778  4,79x
#5 B0 6.12 - 6.62 507 577 5.56% .

"""""" & 33 635 6.88 536 972 3,17

£ 20 5.85 6.15 <350 | A1z 3.31*
#8 36 6.98 8.0k 1.06  1.00 6,29
#9 137 7.19 8.17 \969  1.22 - g9, ,31*
#10 21 s 5.98 509 .h37 5,34t
#11 36 6.06 5.83 769 .956 4.83*
#12 59 6.2 7.61 1.36 1,17  8.96*

* Sigﬁificant at .05 level or beyond.

The results of this analysis show clearif that only one
school, (#1) had ‘math test results that were not significant
while three schools (#2, 6,&7) nad results that were significant
near the ,005 Jevel of probability, and eivht of the schools!
rosults were significant far beyond the .00 jevel of
probability. (#3,4,5,8,9.10,11,12). Therefore, it is
possible to conclude that the students in the bilingual program
have been attaining significant gains in mathematics as measured

results were significant excopt in one school,
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Objective jh
As a result of particiﬁation in the Bilingual Program
students will sh§w a statisticﬁlly significant difference batween
pre-test rating and nost-test rating in the.ability'to speak English,
The Sign test for ranked data was used for the analysis
of the data from 518 students for whom teachers completed
‘Pre~test rating and post test rating on-the New York City . . .-iovniiois
Board of Education Rating Scale of Pupils"Ability to 8Speak
English. This teacher rating instrument was used since a

pre-~-test had been giveh at the beginning of the academic yearxr .

ttttttttttttttttttttt

vvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvvv

a maxrimum score of 25, Each student was measured twice,pre

and post fest. upon entry and again in May of 1975. The

eveluation objectiv was %0 determine if there we;é'Signif;cant Aiff-

erences gained in their ability to speak English. Findings

showed that 96 percent of the students gained while only 3.5

percent eikher remained the same or declined during the year.
The evaluationgdesign called for a Sign test (Wiloox&n)

and included the calculation of the difference scores between

pre and post tests for the 518 pairs, There were ten pairs that

remained the same -~ showed no change -~ and are eliminated

from further analysis, Eight showed loss or decline fram

pre to post test; some 500 students showed gain in rating on

the Ability to Speak English Scale, By taking into account

the direction and the amount of changes, and then ranking the

differences by absolute size Of number from smallest to largest
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the ranki:ag of values from least change to largestvchinge

was carrisi out. Rank values were added for negative changes
or loss and. the rank differenrcss for positipe <mnges were
added am= y awlts checiwi in .2Ze R Tables fas Sigm Tests to
determime -~ oritical valuy,

By .  .owing the same procedure for &Wﬁﬁ.snhool, the

VAT AL A AL AT AL pA LA AL AN A

I‘éﬁifical kﬁd;fafuﬁ\ﬁaéufbun&Afof‘fﬁé‘ﬁﬁﬁﬁef £ studenis from

each respsciyive school, In all cases the obisined R was found

to be less. man the Table = wh;ch shovwed thz: the difference

from pre te post test gain was significant. . Therefore. . ... ... .. .

............

...........

the objective t0 improve apjility to Speak Bnglish was attained for
a81gn1f1cant number of stuadents who were rested.
The School by sclicol tal]y of the frequenoy of difference

between pre andgpost test rating on Ability to Speak English is

~depicted in Table. ' # 4 to follow.

o~ oSy

"

W.J. Dixon and ¥.J, Massey, Inat: eduction to Statistioal
Analysis, New Yori, MeGTéaw hill, 1909 p. 509,
F, Wilcouln, Some Rauﬁu Approxy-iito Statistical Pro-
cedure, NY American Cyanamid Co 196k,

30

Bl e ke



27

Table 44

M2 IENCY OF DIFFERENCE SCORES EX . SCHOOL
“x%m ABILYITY TO SPEAK ENGLISH 'BATING
SCALE

~

{For Sign Wilcoxon Test)

Codod Schools

1 % B 8 s f#6 #7 #8 g5 fr0 a1 ';12 " Totals
' a 03 .oz a1 1 2. 2 6 & 1 .3
*2 ps5 2 YRR 1 3 6 2 8 15 2 87
---------- 43 7 ) ,:,,;15“_1,0,,:;,,,19,,1,1,”5“"'1”“3, '78
wo € 1w 18 5 3 .35 16 2 3 w76
2 +s h & & 3 7 9 3 20 & 1 P 61
s "w | s 2z 1 3 3 3 .22 1 3 11 56
& +7 h s 4 2 1 1 2 16 4 9; 2
R o8 h 7 2 1 r 3 7 ~. s 27
‘E a9 | s .2 ' 6 6 . 20
4 sop. 2z 1 2 2 8
" : .f11 3. .1 . 3 7
g .412 .1&‘ 1 _ - .
8 +13 = 1 1 3
IR 1 1 1 .3_
«s | el o o o SR { 1
. 41@ .‘ S . . , .

Yy T68 &1L 17 40 35 1036 119 26 33 58 . 52%
R 7 ‘2% 213 4 13 10 1 1 ¥ 7 10 18

B - nT
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Teble & 5 .

'FREQUENCY OF NEGATIVE AND TIR SCORES BY RRZDOL
FOR ABILITY TO SPRAK ENGLISR RATING S.\LZR

-l

v Coded §ohools
fLo#2 3 #4 45 #6 7 8 5 f1 AL AT Totals

. ) vl "'1
Regative -1 ~3 -1 -8
Scores . -7 ~ .
' t Vea A LA ' v ' A-\.A\\“\""i"‘t"\lA\M\M\M\M\\A\\AI;AIM. VAT LAY L A A A A A A
C L
Tie (] 3 0. Q 1 1 (1} 0 2 1l B4 2 10
Scores :

[T .
................................ I
..................... L

Obgéotive #5 ‘ _

| As the result of partioipation in the Bilingual Program,
at 1east'80\peroent of the students snrolled in the bhilingual
proﬁaratipnroompotht for the high séhool eQnivalency exahination
(Spanish ianguage form), will pass the Higﬁ_SQthl Bquivalsnoy
Biamination in S;anish. | '

' One'of the objectives of ;he Bilingual Program_is to
provide - the knowle&ga énd skills ﬁ§oessary to gain a‘high
. sohool diploma for students. The high schoolleQuifalangy'
oxgmination-is available in an English form and in a Spamish
for;.' | |

The number of students who took Ehe Spanish high school

equivalogcy-ox&mination in school year of 1974~75 fnumrthg bilingu

program whose results are known was~avto§al_o£‘ 209, Of thege:,

a total of 188 passgd.'or ninéty'peroant of those wshmme

 results are known at this writing. This is above the critezZon- of
eighty percent, so clearly the objective was attained.
. A
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‘The distribution of the results ! schosls may be deplcted in
Takle #6 ms followss
TABLE # &
UESTRTS OF HIGH SCHOCT ZQUIVALIENCY

Centar . Nunbex who ‘Rember who Percont:
Ceompleted Poassed vhe
the Test Pagswed
-W\ N y VLA LAY LA A, Ay A AN A A A AN A A Y Ay sy A VAN VAN A A A
#1 Court Sirest 1z 11 7% '
#2 Ferayth 13 ‘ 13 100%
#3 93rd Strest 13 13 1005

_#4 Clemente 1y 17 100%
Gvening Centers '
#5 Brandeds 49 bs . 92% -

# Richasr 18 ' 18 100%
#7 Taft | 33 27 82%
+% Preapect G 0 0
#9 Maxwell 55 48 87%
#10 Jamaics 8 8 100%
#11 Jr,. High,#10 o 0 0
+12 CUNY Collegs RN 0 0
(Richuaui?

In the light of thess cepults it is clear tl;:at aver 80 percent
of these sinlents from tikr ZXingmml Program yv_h; “took the High Scheol |
Hulvalaney Examinetion and fTor whow results wesre avallable:at the time
of this repert.. More resulis ars expected in the near fuizre, :Eut
it not enti~ipated that the trend of perfermence will change,, IZ is
elear that the studsnts in the Bilingual pregram who have taken ‘the
Hizh School Equivalency Examination exceed the criterion established

{or the evaluation obvjoctive,
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e atbjective of piss . the hligh schovl equivalency
a.s oerizr=1 -amphasis for nany of the students in thé pProgram,
Eut there ar= some students w:c¢ may not be able to pass the
examipytion mith repsated «Ufcrts, to whom the counselors may
offer juk gusidance, Other =:sudents who are Frehoh or Greek
or ltali=r *¥md there is lixtlie prospect Tfor them to take the

VAL A CAAYNAY A A e
\ \ \ ! 1 [ P ANy Ay "y VA

high scbewl aguivalendy e

“»

axpd Pign A6 K Coth' Yn' thedir native s i
language:, It was hoped thax: the recently developed French

version of hish school equivzlency daveloped by Bducational
Testing:Service'and”fhe-Amerioan Council on Education would

be =pprveed for the students whese dominant language is

French, Tpis:diﬁ not happen, which means that the studensts

in t;;ygi;;;gnal program must prepare to take the‘equivalqnpy
examination in either Engllish or Spanish at the present %time,

or i4m mmme cases =ittempt to pass some college entrance without

a htghkscho&l egu=valenoy dipioma.

The studemts,whe w=e Italiﬁn, French or Gneek must.
take ithe examinatron ic Luriish, The 1mpiicatianmfor the
PregoETe =3 a pervesiwve comcentration upon ESL in and through.
the wertanm bilingus: Tlasmses in ordsy tofaevolop English

langeege knowledire for the sstugents,




.Gbjective fG

To assess the discrepancy Tetwoven the program as
Gegoribed in the Propesal and claasd and acrually carried
out in the 1hp1emsntdtion.

Theres have been many aceempiishments of the Bilinguaj}

AUPAVNA L AY AN AN LA LA LAY Ay LAy

i PTOETA for Auxiliary..Services mriAg”'$OHSSl year 19plia7s,
It has long been paxrt of the rheworis eof many educational
Programs to claim to Provids an wmgeing continuoub_p:vgram
with individuslized programs for cach student, e Bilingual
Program has not realized these gwals for =vapy stndent..

In 4% there are meny consistant affofts %a use ccunseling
along witp instruction so =9 %o rndividualize the actual
educational.bbjectives for sach pmpil, .Althvugh,snnhua'prao-
tice varies fram contar tu center, the approach isg = :madn
thruat of thg AFOgram. ‘The Wilingual classe=s are pot merely
classgses for stmda;mg'to ﬁttompt'to Hisarn Eng®xiahl | hue f
many of the teacnars tak® timer sso get to know each =tudent, g
In terms ef counuseling stude: . tn, the progra@, while it varies i
from oant;rftO'umnber, g made this a centraj ingraeient .of '2
the program. As wone student interviewnd Put it to thm ;
e;valuator,]- ‘ :
"Taaahersjhere don't hassie you oxr bug you thie ;
_ way they did “in the other schools, ‘They axre bhare to !
help me Zearn and got my diploma. They heip me sat
goals for mep work, After my dipiomaII'am,gotag
to college. 3 airomdy have.a part time job, ¥
Many of the cexiterr= e set indivicmil program objeotuves,

others do nov,




’.‘):'_‘.)

The attempt to keep tne Aoers opesm has at times led
. to a great fluidity and a Looy of .. ¢ 27 coro of ragulzy
students. To have a selfl -sawan pregrez roqulres a considerable
technology of instructicn shich is e krag in most sf the
Bilingual programs, Wwhat individanllz.tion there is remains
the result of the keen cli.iizal JudgmenT and professional
. d?dication of the teﬁchers whe have scam:?dAtpe;resogrseE‘S{‘MHAHAHAH“|“
R R R T T A AN At abra s I |
materials for bilingual mrograms. This, however, is net a
self~paced, graded learnimg program such as is found in the
Science Research Associate Language Reading laboratory. In
other words, the curriouiu. and instructional meterizis by
and large are still lackirmpy in gystamatic davelopmwmx;
In regard to the high gchaool equivalency zmwrogram,
there are a number of targe: £roiups seine served Im vme
Bilingual Program. One grouw: i¥ eciaaxly after thé%ﬁﬂgh school
equivalency d'i;plnma. but fir ¥ thwt 2% os available cally in
English or Spanish. 'This msarss the = the Italian amx Greeks
and French must concentrate . Sngiinn. E@yaver. there is
a soecond part of this gooup wom ma} bywasy the high s hool

equivalency diploma itself ard take ~4iiege work 4f €heir

-

own prior education is :f rcund qual.tsr mnd they eantex

college on a special proevtom,

4

gty ;wﬁ;‘?ilingualAﬁ%mgzam
Serves as a college prepurmticn fu»r Liim, and the PO SO

of the program is basiocall. 2,0 acsacs. . ~ne
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In addition to the overoll fouwilsg wand, the curriculum

and imstructional models ought to ba examined. One basic model

that was given some review by the staff and the director was
found in the English Sexries by*Robert Ladn et al #1 and 22 as
well as some parts of level #3. It was Ffound to have a basic
seduence of content, with skill development and scope that could

be applied to both Greek and Italian and was similar to the s

IR rate o

v

4

curriculum in Frenach. In this connection the Iowa Test for
Educational Development (ITED)was found to have some value for
both normative testing and diagnostic purposes. Further investiga-

tica by the staff committees oughi to be é&ncouraged.

Of the nearly 1400 students sexved by the Bilingual program

during the 1974-75 school year, some tests results weré‘obtained<

from over 70 percent of the studenis. Ag noted earliexr in many cases

these results were haphazard and incoaplete, In one case out of 90
names with partial results only 39 .uere cowpleted in valid form.,

The 5g4 complete sets of‘xe3ponses for the entire series of tests
reflects many more students than 564, neafily 997 pariial .responses
dhich is over 70 percent of the 1400 served durxring the school year,’
Thias gap may be reduced further by more organized recording of tests,
selection and scheduling procédure for'sﬁandardized-tests. This
mattier has been brought to the attention of the director of the

program and séeps to bxing aboui changes have already been undertiaken.
One natter that is not clear is the actual "helding power"
of the Bilingual program. The overlap of date from the Bilingual

sasmy

*Robert Lado, et al English Series , N«YoRv-yents Publisheg 1973,
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. program stpdents and those in the iegular Auziliary Sexvioces forxr
‘High Schools program has become a matter of interpretation by the
Center admihistrator. In some cases vaiious students are in ESL,
but not in the Bilingual program for various reasons. Therefore,
the reporting on fhe overall program may vary until program definpi-
tion is clarifié&'among the Center administrators. I
The students in the Bilingual prodram Wave access to the
 series of special services for-all’Auxiliary Services for High
School Students, these include (1) job placement and follow-up;
(2) vocational and éducational counseling; (3) réme&ial aid_in a
~ arithmetic and English; {4) preparation for High‘School Equivalency .
Diploma (in English or Spanish); (5) typing and/or business subjects; and
1(6) college preﬁaration and college assistance informatioﬁ,
These servicés are provided in addition to the regular bilingual
education. The Centers vary in the degree to which they carfy out
the ab0ve sexrvices. Many of the Ceuters have bilzngual counselors.
other centers do not. Some Centexs have greater empha81s on typing
and business subject than others. Few Centers have job developers
on staff, and these services must be provided for a numbex of'Centers.
The current recession has made job placemant especialiy diffiCult,ibut
has provided ?nothez reason for youth to get a diploma and furiher"their
education. On the basis of tbé observations and information obtained
by thé,evaluator, the Bilingual program students has full access to
the special sexvices of the regular Auxiliary Services for High Schools.
Suggestions wexe made by the evaluator that brochures and handouts be
translated into the various languages serued.rather tbah ﬁhly in

English. These suggestions have been.fdllowed.
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Aruitoxt provided by Eic:

£,

-Evonx has a doy and a pighd progrm (Zpsaniesh), Queens has ‘ S

. e B

iv, SUMMARY Gy MAJOR FLHEULNGS, CORCLUSIONS AND RECOMMENDATIONS

4

The Bilingual pPraogrem of ﬁuzﬁgjury Sarvices for High
Schools haé’had & y@af f Qxpaniion und change. The program
has grown considerebiy over ths last three yesars. In general,
the results of the svaluation snowed thet the program did.
achieve the basio evaluvation objisc "1vfs for the students who
completed the_réapectiwa tusts, AAte presentation of
“n overview of thu prnw;am, this section will summarize the
results briefl fwvr wnch rospective ovaluastion objective, and

then draw infv enves auni conelusians that sugpest recommendations,

-

Jverall Seructure «f the uxmijwﬁxj Brliugual ¥regram
The twalvs cenvery for the hdlingusl program are dis~

wributed in alil beroughe of Rew York Clty, with four day centers

and esight evening ccentors, Jeunmf tan h % TwWdy Jday and two

right centoers (3pasigh “nd SMronch) whils BreoRklyn has three

dyy centers {Spanish) &nd one nighi sonter {French). The

3

«

two night progiums fiowsi and Gpanishil., Ouwe night Program
is on Statea Yulunld (Italiond,

The billngual progren is caly paxd, of the responsibility

of

~of esach center sdminisirator Yo the auxiliary Services for’

High Schools, The uLitywice zoordiusbor fer Ghe Bilingual

Proglram ASHS mu'* relate to 2il twelve cendery, the resources,
the Teachers, ino administrators, S During the gc.wol yearx
i Harvch of 1975 thare was o shange in the citywide coordinator

of the Bilingnal Program. The cemdinator was asked to beocome
[

Qo




the Deputy to the directar of the Bepartment of Bilingual
" Bducation, The new coordinator gradualiy took over the

respor.sibilities. This snift in the top produced some adjuste- *

ments in program among all persvnnel. . The new ooordinator

hasg daveloped the programs in similar directions. The expanded
Bilingual prOgram b2s callied for a number of new procedures.~
These were developaﬂ in 1ine with suggestions made from staff,
the various center personnel and the evaluator, The change

in administration contributed to some of the unevennass of

teat administratian and the reporting from the various j
centers, New Procedures have been instituted for example" -
50 that the collection of post test data went much smoother,
.than diq the 6ollectian of pre test data, The reporting
requirements for the Program call for a number of records

to be mwaintained on an ongoing basis. Theses have been revised
recently, At the suggestion of the evaluator - format for

ocards wasg established with essential testing data,entry.

hackground data on ezzh student,

Overall Organization of the'Tw§1ve Centers
\'The twelve centers in-fhe1bilingual prégram’aré'or:
ganized around a bmsic model The staffing structuré aﬁd
’ourrioulum organizatxon, the testing and'evaluaﬁion,”and
the instructional modes used witnxn each respective center
reflect many tonsiderations, These varia%ions refleot not
'only the languages taught, ~but the stafr the Size of the

pProgram, the state of Program development and ecycle, surroundjng

 community, the context and the traditions and originating or
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beginning stages of the respective programs, the facilities

themselvus, the avallability of relevant curriculum bilingual

matorials and rasources instructional and evaluation alds

for respective areas. FEach of the centers. while oarryingé

_out the basic model of tho program, reflect the influsnce

of the above factors in the implementation of the model
program, - | /
’ Staff_variatign and oxperiences and skills'in iﬁp;emen-

ting a given philosophy of oducation is evidont,from.éeﬁter
to center, Ig,the case of neﬁer programs, the staff éonoqn-
trated upon curriculum development, Thofe weie relatively |
few relevant resources for curriculum in Italianahd Greek,
The staff of the newer program, therefore, concentrated
upon the basic formutivévcurriculum development ‘concerns.,
The Italian program began in february devalopéd curriculum
m;torials during Fall .gomostor to play ox the opening
of the new program iﬁ Staten Islang, Spring semester, The
Greek program in Queens at Junlor High #10 gtaff bégan the
currioulﬁm‘devolopmont during the swumer, 1974, It launched
the program for studenss ia tho Fall, 1974, 1In both ocases
these newer progroms arc foauﬁod around currioulum'development;
saouring 1ﬁstruotionn1 nxtorials appropriate for the range
of students,

| French ia provided in Manhattan and in Brooklyn, 93rd
Sireet and Prospeot Holkghts, but harn again there aroe relatively
faw available curriculum watorinla. A3 in the or-es of Greek.

létnlian, and Mrench, the teachors have to souroh out and
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develop and devise hany-teacher wade materials. The teachers
.work constantly on transl#tion and adapting cther materials
for foreign texts for use in. the program, In Spaﬁish, while
therg/are_maQerialsxtQ‘select.fnom,“many‘more_resources are
‘needqd. There are still many gips boﬁwean what is expecté&

and that which is available on tho commercial market,

Summary of Major Findings of the Evaluation Objectives

Objective #1,

The students for whom complatad results were analyrzed
did show significant gain in their foading_sooroa. However,
as it was noted, tho'uso of the Metropolitan Reading"Tbst
was not uSed.excﬂpt for a feow of the participants, As reported
in the Findings, the rﬂason'w&gmthab 14 was considered too
difficult and produced a negative reaction among the students,
There are other tests suchh as the Californin Achievament'Test
that have mo}a diagnostic valﬁe, as wall as having norms based
upon large cities, In the absence of pre - post test measures
for the other participdnts of the program, onoe is left not

knowing how much they have improved in the reading of English,
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Reading in native languagses did show dignificant gain
ih each of the languages for whom test results were ocompleted,
The tests used have certain limitvations. The teste for
Spanish, while standardized and videly used, lack basic norms
to enable grade eQuivalents to be used. The test used for the
Frenoh language* has the advantage of belng linked directly
with tﬁe.language reading‘devulopment laboratory in French,
This . directly links.evaluation to instructional tools.
However, we do not know ias such the'meaning of the post test
except as a gain, Anothér independent teét woﬁld augment

. the measure. The tests for Greek and Italian were projeot

developed. teacher constructed tests, The reliability of
these instruments cannot be indicated until rurCher”refinement
lsiﬁéde. Regardless‘of the limitations of the various tests,

the results showed thore were gains that were significant

statistically and the ‘objsotive was realized.

B S AT £ o VI U S A Bt 6 e e
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Obgoctive ﬁ .

_ Achieyement in mathematios among the 12 centers show
significant difference with the exception of one school, The
gain for studentsin basic math skills was aséoséed on an

irregular basis; however, among the various centers,

in the use of parts of test. by fgachers. and1§ C';

to the standardized teétq reflect some'miaundérstgh nHg ot

the turo of normative based testing and oonfﬁsed'fhe inifial

18 clear about the. testing requirements and has provided
clear guides to the staff of thé centexr foxr the futufo.
Nonetheless the results of student aohievement»in'baaiob
skills in math are encouraging and the objective m&y be

regarded 1nhgenora1 as aéhieved..

Objeotive #4,

The results of the language assessment rating by
teachers of student ability to speak English show signifiocant
improvoment in terms 6f~the rating socale, Maﬁy of the atudents
began at the lower levels of the rating with 1little or no
Engiiah andvﬁdvo aoquiréd more skilis in speaking and undéf—

B _ ,stnnding English, however it is olear that the bulk of the !
| students in the program still hava not mastered the skilla
of ape;king English. While thereo has been progress that is

signifiocant there 1s moxre development neaded. The rating
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scale Ltself has boen ths subject of severe oriticism and
‘resistance on the part of Geashers and others;"This rating
scale relles upon teachers' judgsment and is highly subjective
and genefal,?n its categories. As noted earlier in the
roport, the Board of Ed;cation s recently developed a new

battery of tests that will no doubt be used in the future.

Objeotivo ﬁ .

For those student whose results are known, over.80
percent of the studoents who took %he high sohool.equivalanoy
examination passed, The high sochool equivalency as sﬁated
above is available in Eugli%h and inFSpanish. A French
version of the GED has L0 prepared but 1ts use 1s‘not
authorized in New Yorh Stinke at thlis time, The oritorion
of 80 percent for this vlbrjrutive was exceeded since 90 pexocent::
of the youth have vaszed, Tae oresent roeporting system for
thg results of the high rchoel squivaieney made seocuring data
rather diffiocult. Th:» Ligh echiool equivalency is one ma jor
goal for many of'the stwdenés in tbe progxam, bgt since it
15 not availlabils in Grook, Ttalinn pos Proench aﬁkﬁﬁis time,

- these prograwm: hawro wi nocewaiby ooncurﬁed themselves with
“he learning of inpglist,
Future of Bilingual Zdrentlon

s remeane
3

his program deservos sontinvation., 1t bas expanded.

This has been n yont wi®*: sy changss nnd with ourrent
budget rostraints th.r LYY WA Yy Do undar pressure, It
in a program thnt not orly serves myny bilingual potential

an real drop.ouds, Lut pany vheo are usw e this sountry,
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One oclosing caveut, in innovative programa 1ike this Bilingual
" program, the new programsy requiye Cven teachoery tremendous

commitment of time and anargy tu.wreata and build it and
sustaln it, Adwministraters should %o uwoers ol the demahda
upon the time of teachoxs inp traés]mting'matbmials, budlding
instructional materials and other asztbors, There is a tene
denocy for innovative érogxnms G thie wype 40 hurn up the
enargiss of staff aftec, threo years,

It 1s recommouded that the Bilinguel Program keep a
low profile with}its new progvams until the ocurrioulum and
instructional - is dovelopad., Reliancs upon wmedia for'programs
‘attracts many and builds up hopes, Keandlng & program of
high quality with a core of stud&hta going requiros ﬁhe full
onergies of staff. The promises of bilingual progrzms over
radio, telewvision th thfough chﬁrchas hafe beon: found to be
offeotive, but less so‘than th counselors anc the word of
mouth of gradua tesn, .Eabh conter shouwld continue to maintain
its waiting lists, and follow un on thes students who star;,‘
then discontinue, Many of the students wore not in regular
attendanon, yot tho proagrain BRs %o ReYFa over a mhousapd youths
during the scheol yeax,

The s¥arf roguived fo¢ the Bllingual Program for Auxilia;
Services must be muchrmoere than rmorsly bAldsgunl. The philosoph
of the program onlls for toachwry who hatva qualifications similia

- t0 the middle grade cextdfjentinn. These iaciude more. than bilingual, )

knowledge of the native multﬁfé} techuigquas of teaching, that take into

dccount range of individual dlfferxencea wirh special attention to needs

remediation, AL o time of wudget crisds, Gt would be o grave

46



,\)

ERIC

Aruitoxt provided by Eic:

Exmistake to shift orthoudox forolgn ianguage teachers into

\ -
this program yithout rugard to the philosophy. Such action

%ould be counter productive .,

{
Testing

! ' ' ’

The whole arecs of faormal testing within the Bilingual
Program needs ta be st sngthened and more understanding of
i#s functions und its linitations is necessary. Some progress

l .
hﬁs been made,

s

The pro test is w2 establi:=lh a base-Iine, not to

ﬂtpanpt 40 becoule a ¢r prehensive diagnostic.And Placement
taél. The haphazurd "< cervn in tho Bilingual Program:at
péésamt and in tbho <~ L3 hoer nhgnging tc a more qrganized
structure,  Furdher ati.nilen ghon'd be wiven to defining
Toles and resporsibllitics foy testing, reoqrding results,
transmitting results, T4 0o Tgelifimendad that a committee be
:stablishec for @ yxuview vl touta within piven languages and
a detexrmination of te: s i be u:.wﬁ_ and an ovexrall achool
year schedule he Jowmmusatsd, Phe compitiee ought to inciude
rasources f:om the 07 co of DLling:a) Bincation and pPerhaps
'rom tho 1ocai.unirdr;; tuy,  Tho teschsts nvedg for diag-
nostic informativa may Lo met Ly other loirms of testing,
Teacher mads €ists ars velovant oo the.wUPric'lum, but their
reliabllity 1s very iow. Yye luot Raveloped tests require
careful devolopmint, o:aiysis and revision., The instruments

lnomany instances this year weve crude attompts at assessment.
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It is recommended that the Bilihgual Program establish -
a city wide curriculum, instruction and testing committee.
As noted earlier such a coumittee -ould review a humber of matters
that currently produce soue confusion. Soume clarificatien may be ac-
complishﬂd,without.a comitta, but staff implementation is necessary.
The fact that the High Scheal Equivalency is asailable in Spanish
and English has implications for the emphasis upon English in the
French, Greek and Italian p=ograms. The Bilingual program does
not mean-just teaching in a foreign languagel The Bilingual
program-reZies .upon its staff to br;né English intoeeyefy area,
and yat to recognize the spacial contriﬁution of the ESL feacheré;
‘this matter is not always clear. The entire staff functiohﬂté'
provide sou‘xe‘counselinq services, but bilingual counseldns aife not
available in all Centers. This 1is due to staffing iimits.

A final recompandntion is that rbe entire Bilingual and
Auxiliary SerQices Proaran be viewed in systems texrms and a series
of flow charts and visual di.plavs be ¢wveloped. From sucn an analysié
not only wall charts for aach Centar, but brochures and booklets
for students could be develeped and used during orientation, intake,‘
and during conferencoes an pxogreéé. Many of tha conferences with
s‘tudents essentidlly repesthe sane informasion. The displéy charts
could depict intake, registration, interviews, te;ting, pre-tests, |
blacement, gﬁidanca, c¢lassos and lavels, assessment, job placement,
femedial aid, tutorinal soervices; post tosting, high school equivalency

information, and othor sexvicaes,
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SCIENCE RESEARCH ASSOCIATES
LABORATORIE DE LECTURE
GRADE BQUIVALENTS FOR SIX LEVELS

The Laboratorie de Lecture of Science Reseazch Adsociates

is a French languége reading deuélopment series. The kix s designed
for grades 7 - 10. In consultation ﬁith the publisher, sne teacher
and the evaluator established the following criteria for yrade '
equivalent ratings: (1) The number of words in the comprehénsion
and power or rate sections; (2) The number of words per sentence;

(3) The types of questions asked., & review of each of the six

colox coded sections or. levels indicated the following grade

equi valent ratings that were used in the andlysis of test results.
Violgt~~--~- 9.0-10.0 grade equivalent 8 sections

‘Rosg~~~~--v= 840-8+% .grade equivalemt 16 sections

Blue~~«~e~es 7.0 grade equivalent 16 sections
Greeh;~~---- 6,0 grade equivalent 16 sections
Yellow~-~~~~ 5.0 grade equivalent 8 sections
Redw~wannnaa 3,5-4.0 grade equivalent ‘8 sections

The pxe and post test ratings in texms of grade equivalents
were made in linc with the above scales. In this way both the

coloxr and section were used in the determination of grade equivalent.
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