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CHAPTER [

THE PROGRAM

Deg:cri—ptioh of the Program

Eurpose: The Bilingual Pupil Service:s Program is a cent.:fally
based program operated by the New York City Board of Education,
Office of Bilingual Education. The bqsic go.a.l of the program was to
improve the reading and mathematics abilities of Hispanic non-English-
speaking pupils and Hispanic-English-speaking pupils who are one or
more years behind in reading and mathematics achievement as measured
by teacher-made and/or standardized tests. The Bilingua}lffupil Service
P‘;c;;;ram_provided these pupils with small group instructior by specially
trained.paraprofessionals who assisted the regular classroom teacher.
In addition to the goal of improving the reading and rﬁathematics achieve-
ment of the pupils, the program provided in-service training to the para-
professirials. This training, along with supervised classroom teaching
experience, was designed to prpVide the paraprofessionals with those
skills, knowledges, and attitudes necessary for presedting reading
and 'mathematics instruction to bilingual “E‘Eispan'ic children and to their

professional growth in eventually becbr_ﬁing competent kilingual teachers.

Length of Time: The program, now in its sixth year, was funded

from September 1, 1974 through June 30, 1975, A group of 155 pupils
and 34 paraprofessionals were added to the program in February 1975
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and received only one semester of instruction,

\

Pupil Population Served: The program served 2061 pupils in 32 pub-

lic'schools in 13 community school districts. Tables 1a and 1b present
..breakdowns by grade and by Spanish or English dominance for those 1906
pupils enrolled in September 1974 and for those 155 pupils added to the pro-

gram in February 1975.

Paraprofessionals: The program provided the participating TitleI
schools with 150 bilingual paraprofessionals in the following categories:

1. Bilingual Professional Assistants, BPAs (B. A. degree and no
education credits) 38 positions. :

2. Educational Associates (90 credits or more, one year experience
' in New York City schools) 28 positions.

3. Educational Assistants (60 credits or rﬁore) 84 positions,
This number varied throughout the year. By February 1975, one para-
professional had resigned, three had been asked to leave the program, eight
had en‘tered the Bilingual-teacher intern program, two moved from the metro-
politan area, and three entered graduate school on a full-time basis. These
sixteen were replaced by thirty-four additional paraprofessionals in February

1975.

Staff: The central office wus composed of three professional and o

seven clerical staff members. In addition, there were six Field Service

Counselors who had the responsibility of insuring that prograrn guidelines

Yy R :
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Table la
Number of Pupils Enrolled in Bilingual Pupil Services Program September

1974 by Grade and Language Dominance

Grade Spagish Dominant. English Dominant ' | Total
1 | 208 ' 68 276
2 ] 186 119 365
3 180 153 | 333
4 209 . 143 352
5 165 140 | 305
6 103 26 129
7 59 : ' 28 87
8 62 53 115
9 4 1 0 4

Total ' 1176 730 1906
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Table 1b
Number of Pupils Added in Bilingual Pupil Services Program February

1975 by Grade and Language Dominance

Grade .. Spanish Dominant English Dominant- Total

1 9 3 12
2 48 o 2‘2 70
3 17 0 17
4 45 o 55
5 1 i -0 1
Total 120 ' 35 155




were met properly by the paraprofessionals and by local district instruc-
tional and supervisory staff, Although a research assistant had been anti-

cipated, the position was never filled.

7- Paraprofessional In-Service Training: The paraprofessionals received

30 sessions of in-service education’in the teaching of reading and mathematics

to the bilingual learner, These sessions took place each Monday from 9:00 A, M,
to 3:00 P, M, at the Brooklyn College Annex, 96 Schermerhorn St., Brooklyn,

N, Y. 11201, Courses were taught by six instructors, aided by the central

office staff and I'ield Service Counselors.

Selection of Program Participants

Pupils:. The Hispanic English or non-English~-speaking pupil was re-
quired to meet the following criteria:

1, .The pupil must be in a Titlé I program,

2. The pupil must be Spanish dominant, non—Epglish spg%ki-ng,_or,:,_

3. English dominant below one or more years in reading as measured
by teacher-made and/or standardized tests or

4, below one or more years in mathematics achievement as measured
by teacher-made and/or standardized tests,

Paraprofessionals: The paraprofessional candidate was-xrequired to:

1. be bilingual (Spanish and English).

©3

hold 60 evaluated college credits.

3. be a United States citizen or hold a Declaration of Intention,




4. be interested in entering bilingual elementary or secondary
education.

Objectives of the Project

Project Objective #1: After 40 weeks of reading instruction in the

pupil's dominant language, Ehe reading grade of the participating Title I
Spanish-speaking pupil attending on a regular basis will show a sta.tisti—-
cally significant difference between the real post-test séore and antici-
pated post-test score as measured by an appropriate level of the C. 1. A.

Réading test.

Pfoject Objective #2: After 40 weeks of instruction in mathematics
in the pupil's dominant language, the mathematics grade of the participat-
ing Title I Spanish-speaking pupil attending on a regular basis will show

,a statiétically significant difféerence between the real post-test score and
' ‘anticip;uted post-test score as méasured by an appropriate level of the
C.IL A, Mathematicé Battery test.

. P}'oject Objective #3: After 30 intensive sessions of instruction in

the in-service training course -- Teaching of Reading to the Bilingual
learner -~ 80% of the participating paraprofeséionals who scored below
75% on the pre-test developed and administered by the staff and consultants
in September 1974 will improve their pre-test score by 15% or more on a

post-test developed and .administered by the staff in May of 1975.

o~ 10



Project Objective #4: After 30 intensive sessions of instruction in

the in-service training course -- Teaching of Mathematics to the Bilingual
learner -- 80% of the participating paraprofessionals who‘sé"ored below
75% on the pre-test developed and administered by staff and consultar.lts

in September of 1974, will improve their pre-test scores by 15% or wmore

_on a post-test developed and administered by the staff in May of 19735,

CHAPTER II

EVALUATIVE PROCEDURES

Evaluation Objectives

Evaluation Objective #1: To determine whether, as a result of attending

at least 85% of the reading instructional sessions in the pupil's dominant lan-
guage, the reading grade of the participating Title I Spanish-s"peaking pupils
Will show a significant difference between the real post-test.sco;'e and anti-
cipated post-test scbre as measured by the C.I. A, Reading test,

Subjects: All students who had attended 85% of the reading instruction
sessions. .

Methods and Procedures: The appropriate form of the C. I A, Reading

test (Pruebas Cooperativas Interamericanas) was administered twice: in

September.1974 as a pre-test and in June 1975 as a post-test.
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Analysis of Data: As requested by an official of the New York

State Education Department, 1 the. "Real (treatment) Post-Test vs.
Anticipated (withows treatment) Post-Test'" design was replaced by a
correlated t-test for the significance of the difference between group
means on the pre-test and post-test. The reasons fér this decision
were reported in the 1973-1974 Bilingual Pupil Service evaluation
report. (Function Nc. 09-41698)

Time Schedule: The pre-test was administered during the first

week of the program. The post-test was to be administered during the
last wee-k of May 1975; however, because of the Board of Education testing
conducted as a requirement of the Consent Decree issued by the court,

the post-test was postponed until the second week of June 1975,

Evaluation Objective #2: To determine whether, as a result of attend-

ing at least 85% of the mathematics instructional sessions in the pupil's
dominant language, the mathematics grade of the participating Title I
Spanish-speaking- pupils will show a statistically significant difference between
C.I1. A, Mathematics Battery test.

Subjects: All students who had attended 85% of the mathematics instruc-~ -

tional sessions.

Methods and Procedures: The appropriate form of the C.I. A. Mathematics

—

1 See Appendix A,




Battery test, (Pruebas Cooperativas ' r»americanas) was administered
twice: in September 1974 as a pre- . and in? - - apost-test.
Analysis of Data: Data was analyzed ve « i~test as

described for Objective #1.

Time Schedule: Same as for Objective #1.

Evaluation Objective #3: To determine whether, as a r"é"Splt of 30

AY

sessions of i-nstruction in the in-service training course, Teachin\g. of

| Reading to the Bilingual Learner, 80% of the participating paraprof\éssionals
who scored below 75% on a pre-t2st designed to measure skills acquired

| in the teaching of reading to the bilingual learner will improve by 15% or

more on the post-test,

Methods and Procedures: The program staff and summer evaluators

devised an information test on curriculum to measure skills acquired in the
in-service course on the teaching of reading to the bilingual learner. The

test was administered twice, once as a pre-test and once as a post-test,

.

Analysis of Data: A frequency distribution of pre-test scores was

‘compiled to determine which paraprofessionals scored b'elo‘w 75% on the
pre-test., A f‘lr'équency distribution of post-test scores for those para-
professionals who scored below 75% on the pre-test was compiled to deter-
mipe whether 80% improved by 15 percentage points on the post-test. |

Time Schedule: The pre-test will be administered shortly after the

13 \




beginning of the program, and post-test during the last week of May 1974,

e Eyvalidtion Objective #4: To determine whether, as a rés ult of 30

seésioné of instruction in the in-service training course, Te aing of
Mathematics to the Bilingual Learner, 80% of the participaﬁ:m‘g para-
profeésionals who scored below 75% on a pre-test designed t§ measure
. skills ,acc.iu_ired.in the teaching. of. reading to the biimgual learner will im-
prove by 15% or more on the post-test.
- Subjects: All paraprofessionals participating in the in-service train-
ing program.

Method and Procedures: The program staff and summer evaluators devised at

information test on curriculum to measure skills acquired in the in-service
course on the teaching of mathematics to the bilingual learner. The test
was administered twice, once as a pre-test and once as a post-test,

Analysis of Data: A frequency distribution of pre-test scores was

compiled to determine which parapfofessionals scored below 75% on the
prc;-test. A frequency distribution of post-test scores for those para-
professionals who scored below 75% on the pre~test will be compiled to
determine whether 80% improved by 15 percentage points on the post-test,

Time Schedule: The pre-test will be administered shortly after the

beginning of the program, and the post-test during the last week of May 1974,
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Evaluation Objective #5: To determine the extent and kind of

implementation of the program as actually carried oﬁt,"'to‘fdetermine
physical, budgetéry, staff, and equipment implementation and the
extent of implementation of,\'the teachi+ , . rom aqd the effectiveness
of the tea}ching methods andmg\rogram.

Official r:ecords of attendance, supplies and schedules of instruction —

werce maintained by the project director for inspection by the évaluator.

Interviews with the staff and administrators of the project were
held and recorded at least l;wiée during the project as a method of
determining the extent of implementation. Results of the visits and
interviews are included in this report as well as the extent to which' the

program as actually carried out, coincided with the program proposed.

Evaluation Instruments

Pupils: The following forms of the Cooperative Inter-American

Series, (C. 1L AL) published by Guidance Testing Associates were used
Pt

for the pre~ and post-tests:

OCR-1-CE/DE Reading, English
COR-1-CE/DE Reading, Spanish
R-1-CE/DE Reading, English
.-1-CE/DE Reading, Spanish
R-2-CE/DE Reading, English



L-2-CE/DE Reading, Spanish

* R-3-CE/DE Reading, English
L-3-CE/DE .. ... .. Reading, Spanish- : -
RN-3-DE Reading-and Number, Enghsh S
LN-3-DE ) Reading and Number, Spanish
GA-1-CE/DE General Ability-Number, English
HG-1-CE/DE General Ability-Number, Spanish
GA-2-CE/DT neral Ability-Number, Iihglish
HG-2-CE/. . .zral Ability-Number, Spanish
GA-3-CE/Dw General Ability-Number, English
HG-3-CE/DE General Ability-Number, Spanizh

Paraprofessionals: A 25-item reading methods test, Teaching

Reading to Bilingual Learners, previously developed by the professional

staff of the program, was used as a pre-test for the initial 135 parapro-
fessionals who were in the program in September ‘1974 and as a post-test
for the 115 of the initial group who were in the program 1n the last week
of May 1975 A new 51-itam rggdmg methods test, developed BX =

professional staff during *he first semester of the school year, w:: used

as a pre- and post-test or the 34 additional paraprofessionals w! - were

added to the program in February 1975,

A 75-item arithmetic methods test, Teaching Mathematics to Bilingual

Learners, previously developed by the professional staff of the program,
was used as a pre- and post-test for all of the paraprofessionals in the
program, including those: vho entered in February 1975,

Site Evaluation Vis: =z Monthly visits were made to bilingual classes,

which involved direct obszrvation of small group instruction and interviews

with the paraprofessionals, cooperaling teachers, district bilingual coordin-

16



ators, school administrators and field service counselors, as well as

site visits to the in-service training courses and the central office.

Discrepancies in Pre-Test.and Post-Test Populations

. Pupils: Of the 1906 pupils who were pre-teéted .n September
1974, 1560 or 82% were still registercd in the program and had records
of regular attendance at the time of the June 1975 post~test., The scho.ols
included in the program are in economicalvly depresseq areas and are subject
to high pupil mobilit}; and ‘attrition, An additional 155 pupils were pre-~
tested in February 1'975. Of " epe 1€8 or 70% were post-tested in June
1975. Because of the City-Widan-A, Y. P, 1. R. A, testing program, which
conflicted with the Bilingual Pupil »¢rvices post-testing schedule, 33
pupils in thiz group were not alsle #o oc post-tested. An additional 205
pupils wére administered the rngt-t~sts, but had not been in the program
fer the September 1974 or Fe: aary 1975 pre-tests,
Only those pu;ils in the full wear and the -'half year programi who

took both the pre-test and the 1.,:t-*+5t and were present for at least

These losses in test analysis has= h2en accounted for in the Data Loss

FForm (See Appendix C-- Part 2).




CHAPTER III

FINDINGS

Pupil Evaluations

Objective.#1: To determine whether, as a result of attending at

least 85 per cent of the reading instructional sessions in the pupils!
dominant language, the reading grades of the partic_ipﬁting pupils will
show a sig: ficant difference between the real post-test score and the
anticipated post-test score as measured by tﬁe C.I. A, Reading test.

The projected statistical analysisyof»comparison.s of real post-test
scores with anticipated post-test scores was replaced by a correlated
t-test as explained in Chapter II. |

To assess Objective #1, means of raw scores were obtained for
Spanish and English dominant pupils »in each grade by the C, 1. A. Read-
ing Test. ' Table 2a and 2b present the summary statistics for all
groups in reading. IFull-year pupils made highly significarit gains
from pre- to post-tests, irrespective of the language of the test. The
strongest gains were observed in grades one through five. Only one
g "oup, a seventh grade English dominant group of tea pupils, did not

show a significant gain,

18
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Table 2a

Summary Statistics of Spanish Reading,

Puplls' Pre-Test and Post-Test Raw Scores

Full-Year Group -

Pre-test Post-test
irade Test N X SD X SD t . D
i COR-1 158 19.25 _ 8.49 25.80 _ 6.03 11,74 4,001
B L-1 13 21,00 4,00 25.62  4.29. 5.44 <.001
_2 L-1 148 29.31 20,92 50.21 23,60 13.36 <.001
3 L-2 157 38.46 20,06 53.86 21,54 9.83 <.001 -
} LN-3 166  21.75 _ 9.46 31.56 10,93 12.78 <.001
5 L-3 108 22.51 13.89 3442 20.46 7.65 (.00l
5 LN-j 35 22.63 6.94 33.91 11,64 6.69 ¢.001
6 L-3 92 32.91 18,14 U246 20,01 5.45  .001
7 L-3 56  31.86  19.55 39.66 21,90 4,58 ¢,001
8 L-3 56 30.54 19.60 38.57 __23.28 5,50 <,601
-9 L-3 4 36.60 -- 46.50 -~ -- -
Late Group
2 L-1 34  40.91  20.26 41,26 19.63 498 N.S,
-3 L-2 17 33.88  15.27 37.53 _11.64 1.375 N.S,
4 LN-3 45 32.29 - 8,08 32.24 8.37 —.052" N.S.
5 L-3 1 20.00 -~ 21.00 -- -- __N.S.

19
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Table 2b

Summary Statistics of English Reading,

Pupils' Pre-Test and Post-Test Raw Scores

Full-Year Group

Pre-test Post-test |

Grade Test N X SD X SD | t D

1 OCR-1 - 54 26.26 _ 5.57 28,94 3.25 3.88  <.00L
2 R-1 94 24 .92 25.08 52,24 20,74 10.83 <.001*

3 R-2 125 35.46  11.45 46.32 20.33  7.05  <.00L

y - RN-3 110 24,70 10.57  © 34,35 13.31 _8.52  <£.001
_5 R-3 93 27.45 19.53 36.43  23.16 10,48 4,001
“5 RN-3 16 28.19 7.61 42 .81 ;6.15 3.16 .01

6 R-3 22 12,54 7.84 20.32 6.32 4,05 <.001‘
7 R-3 10 31.50 11.90 38,20 11,52 1.75 N.S.
- 8 R-3 ‘ 48 41,69 19.41 49,46 19,55  4.69 ;<.001 :

' Late Group
2 R-1 1 22.00  -- 25 .00 -- - --

u RN-3 10 31.90  9.79 32,10 9.99 L1428 _N.S.

29)
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The group which began in February, on the other hand, showed
no significant gain for any group.

Objective #2: To determine whether, as a resul* of attending at

.ast %5 per cent of the mathematics instructional sessions in the pupils'
dominant language, the mathematics grade of the participating pupils
will show a statistically significant difference be’ween the real post-test
score aud the anticipated post-test score as meas"hmfed by the C_I1. A,
General Ability-Number test,

The projected statistical analysis of comparisons of real post-test
scores with anticipated post-test scores was replaced by a correlated t-test
as explained in Chapter II.

Te aésess Objective #2, t-tests were con.ducte.d on the pupils'
pre- and post-test raw scores on the C.I.A. General Abiﬁty—Number test.
Tables 3a and 3b present thé summary statistics for all groups in mathe-
matic;. Full-year pupils made significant gains from pre- to post-test,
irrespective of the language of the test, Only one group, the same ten
seventh grade pupils not making significant gains in reading, failed "o show
a significant gain,

All but one class of teﬁ pupils in the group which began in February

shower significant gains in mathematics.,

Paraprofessional Evaluations

Objective #3: To determine whether, as a result of 30 sessions of

instructicn in the in-service reading training course, 80 per cent of the

21
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Tahle 3a
Summary Statist: - vanish Mathemati

Pupils' Pre-Test and Post-Test Raw Scores

Full-Year Group ' et

PPeFtest Post-test
‘ade  Test N X sb X SD t o
1 HG-1 170 6.64 _ 3.26  10.60 3.2k 14,98 <.001
2 HG-1 - 127 10.78 2.71 12,65 2.39 7.78 £.001
2 HG-2 13 21.38 6.061 26.23 3.48 2.48 £.05
3 ©  HG-3 155 14.97 .5.20 19,34 5.7 8.95 .00
I’y IN-3 168 20.68 _ 9.65 28.61 10.81 12,42 | £.001
5 . HG-3 108 17.81 7.91 24 .81 10.34 8.78 £.001
5 LN-3 34 21.21 8.29 30,91 10.56 6.09 4,001
6 HG-3 92 24.76 11.71° 27.22 10.79 2,32 <.05
7 HG-3 55 20.55  8.21  30.67 14.79 5.83 £.001
8 HG-3 ‘55 23.20 8.65 .29.15 14.46 3.37 <.01
9 HG-3 4 30.25 - 54,00  -- -- -~
Late Group

2 HG-1 34 9,18 2.19 © 11,18 2.33 3.27 £{.001
3 HG-2 17 16.71 6.72 18.7€& 6.59 2.62 £.05
4 LN-3 45  20.42 6.76  23.29 6.58 6.71 £.001
5 HG -3 1 _20.00 -~ 21,00 _ -- -- -~




Table 3b
Summary Statistics of English Mathematics,

- Pupils' Pre-Test and Post-Test Raw Scores

Full-Year Group

| Pre-test Post-test
;ade Test N. X SD X SD t b
1 GA-1 54 8,81 3.31 13.33 3,98 9,33 <,001
2 GA-1 94 11,15 3.21 12,94 2.67 5,71 <.001 _
3 GA-2 126 14.46  4.35 1937  5.31 . 10.61 <.,001
4 RN-3 109  2..40 9.96 _ 29.90 9,93 11.66 £,001
5 GA-3 93 19,91 8.79  26.62 9,92 =7 9,60 <,001
5 RN-3 "* 17 19,65 5.92  29.00 10.39 6.03 £,001
6 GA-3 22 18,05 9.11 23,50 7.6l 5.20 4,001
7 GA-3 10 24,70 6.98 27.30 _ 9.48 2.07 N.S.
8 GA-3 b7 29,23 9,06 32.19  9.07 2.61 £.05

Late Group

2 GA-1 111,00  -- 10.00  -- -- --

o RN-3 10 21.50 '6.77 - 22.80 6.9 .876 N.S.




participating paraprofessionals who scored below 75 per cent on a
pre-test will improve by 15 per cent or more on the post-test.

To assess Objective #3, a 25-item pre-test developed by the
program staff was administered to 135 paraprofessionals in Septem-
ber 1974, Of the 135 paraprofessionals who took the test, oniy six
received a raw score above 19 (75 per cent). At the end of the spring
term‘, 106 of the 135 péraprofessionals were administered the post-test.
Of the 29 who were not tested, ten had graduated and became bilihgual
t.evachers, two erﬂ:ered graduate school on a.full-time basis, two moved
from the metropolitan area, three were asl;éd to leave the program.
Eight did not take the post-test due to illness or personal reasons and
| four took the new form of the test.:. Of the 106 paraprofessionals who
‘received both a pre- and post-test, 40 (38 per ‘cent) had increased théir
pre-test scores by four points (15 per cent). Thus, the program did not
meet its stated objective of a 15 per cent increase in reading methods
scores for a minimum of 80 per cent of those paraprofessionals who
scored below 75 per cent on the pre-test. A t-test comparing pre- and
post-test means of the 106 paraprofessionals,- however, was significant
at the . 001 level. Table 4 presents summary statistics for paraprofessional
pre- an.d' post-test reading and mathematics scores.

A new group of 34 paraprofessionals was added to the program in

February 1975. This group was administered a new 51~item reading
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methods test developed by the project staff. All 34 received bre-test
raw scores below 38 (75 per cent). Only two of the group were able
to raise their post-~test score by eight raw score points (15 per' cent).
A t-tesf comparing pre—test‘ar_ld ﬁost—test means for this group was
not significant,

Objective 4: To determine whether, as a result of 30 sessions

of instruction in the in-service mathematics training course, 80 per
cent of the participating paraprofessionals, vs;ho scored below 75 per |
cent on the pre-test will improve by 15 per cent or more on the' post-
test.

To assess Objective 4, a 75-item pre-test in Tecching Mathematics -
Skills ‘was administered to 135 paraprofessionals in Septemberrﬁl975.
Only three of the 135'paraprofessiona1s scored above 58 (75 per cent).
In June 1975, 106 of the plaraprofess.ionals were administered the
post-te'st. Only 18 >(17 per cent) were able to increase their score by

12 points (15 per cent). Thus, the program did not meet its stated

objective of a 15 per cent increase in mathematics methods scores

i

for a minimum of 80 per celn't of those paraprofeésionals who scored
below 75 per cent on the pre-test. A t-test comparing pre- and Sbst—
test means of the 106 paraprofessionals, however was significant at

the .001 level. Table 4 presents summary statistics for parapro-

fessional pre- and post-test reading and mathematics scores.
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The same test was administered to the 34 paraprofessionals who
were added to the program in February. All 34 received pre-test raw
scores'below 58 (75 per cent), Three of the group were able to raise

their post-test scores by more than 15 per cent. A t-test comparing

pre-test and post-test means for this group was significant at the . 05

s

level,
Table 4- .
Summary Statistics of Reading and Mathematics Methods,
. {
Paraprofessionals' Pre-Test and Post-Test Scores
Full-Year Group
Pre-test Post-test
Test N X SD X SD ¢t p
Reading 106 13,58 4.41 16.43 3.80 6.179 <£.001
Mathematics 106 35,77 11,78 41,15 10. 95 8.03 <.,001
Late Group
Reading 32 40,38 5.73 36.53 8.25 -1,81 N, S,
Mathematics 32 34,19 8,75 37.63 10,28 3.09. « .05
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Implementation of the Program

Objective #5: To determine the extent and kind of implementation
of the program as actually carried out, to determine physical, budgetgry,
soalf, ‘and equipment implementation and the extent of implemenfation of

“the teaching program and the effectiver.ess of the teaching methods and
prrogram,

Monthly site visits were made to the bilingual classes where small
group instruction was observed. Interviews were conducted with para-
professionals, cooperating cléssroom teachers, bilingual coordinators,
schoel administrators, and parent representatives. Paraprofessionals
were observed in all phases of their responsibilities. Lesson plansv
\;ere examined and compure(i with each observation, The paraprofessional

functioned in the role of an assistant teacher under the supervision of

the cooperating claésrc)om teacher, the bilingual éoordinator and the

field service counselor, 'I“he paraprofessional had full use of all class-
room and school facilitios; and in many cases was observed using materials
developed by Hhe Dilingual Pupil Service Program, Materials used con-
sisted of tca_cher—made puz‘zles, games, flash cards and duplicated work
sheets. There was evidence of commercial materials such as color-coded
alphabet, Leocolor phonics, counting rods, balances, posters and art work.

Most classes relied upon standard reading series such as Bank Street and
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Laidlaw. A majority of the Spanish readers were printed in Spain,
but a few schools were using materials developed by the State of
Florida Bilingual Project. The paraprofessionals were observed
working with single pupils, and small groups. They had a good rap-
port with the children émd, in general, the relationship between the
‘paraprofessional, ‘the coopé’rati'ng teacher and the field service coun-
selor was excelient.

The six field counselors made over 500 clasAsroom visits during
the year. They periodically evaluated the paraprofessional in the class-
room, as did the cooperating teacher. These evaiuations along with the
daily logs and'attendanée reports of .oth the paraprofessionals and the
field service counselors are on file in the central office. The field
servic;e counsélors made sﬁpervisory visits, resolved any conflicts
between él';e paraprofessional and the séhool staff, gave den@o,r;s?ration
lessons and aided in the in-service teaching program. Each field ser-

‘vice counselor supervised 25 paraprofessionals,

T O R A T L SN

" The'in-service training program was required for al

1 paraprofes-
sionals and met each Monday for five 45-minute classes.. Insf'r.uctors
were profesco:r3 from local colleges and universities aided by the field

service counselors., Courses were offered in introductory and ad-

vanced teaching of bilingual reading and mathematics. All para-
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professionals took part in the materials development courses presented
by the field services counselors. A:iditional courses, such as teaching
methods in English as a second language, .composition and diagnostic
testing, were ;Jrovided, however the major emphasis was on instruction
of reading and mathematics concepts and teaching methods. All courses
were taught in both E'hglifsh and Spanish. On June 9, 1975, the materials
development courses vpresented an exhibit of paraprofessional-made
teaching materials, manuals, and slides which had been developed dur-
ing the summer of 1974 and the 1974~1975 school year.

Monthly site visits to the central office which included interviews
with the project coordinator, assista..t cocordinator and field service
counselors indicated that the program was following the project proposal.
The program did not fill the position of research assistant. The projected
duties of the posit{on were carried out by the assistant coordinator and
the clerical staff, The administrative staff received weekly and monthly

‘progress reports from the field service counselors and the paraprofessionals.
A record was kept on the collégé, in-service training, and experience
records of each paraprqfessional. When newﬁparaprofessionals Were
recruited, the candidates' college transcripts were evaluated”and vérified

by the Board of Education, Office of Personnel. The eligibility require-




ments were reviewed l»+ trie assistant coordinator and field servizze

counselors. Each candida¥e was given ¢ - +=zi oz written examinga-
tion in=oth English and -~ "h. Inthe Fall«j ‘774, 84 .new para-
professionals were acnepr ' nto the program: 3507 were put on w+ -

.ng lists, 51 were in the S(cond year and 106 applicants did not: ‘est

the criteria for selection.

Last Year's Recommendat:ons

Last year's evaluation made six recommendations:

1. Normative data should be collected on the C,I. A, tests for
use in future years.

This has not been implemented. However, two years of pupils'
test scores are now on file in the central office and normative data
could be collectéd when a research assistant is employed.

2. Field service couﬁselors should not divide their energies by
also acting as instruétors in the in-service program.

‘This has been imp‘lemented. The program has erhployed in-
service teachers, college professors and instr‘uctors.

3. Tests should be administered-to paraprofessionals at the end
of each semester rather than ovnly at the end of the year.

'[‘hé"';i:esent reading and mathematics tests, including the revised

51-item reading test are not representative of the objectives of either the
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mathematics or reading co 'msave., T 722 would be gained in mor= fre-
‘quent' testing unless the tests - ‘re reovsed to reflect the course 2riteria,

4, Thosé paraprofessicii:ly #hh accumulate the necessary college
credits to meet licensing requ: me.it for regular classroom teaching
should be discouraged from le .- :%g 4 3 wid-year.,

The currentl need for lic- 2dibilingual teachers plus the difference
in salary between the teacher - | pur azrofessional positions have made
it difficult to implement this re .y .erdation.,

5. A greater emphasis s: > be placed on the lower grades, i.e.,
grades one through four,

This year, grades one throuag® {our accounted for 65 per cent of
the entire pupil population. Grades seven and eight accounted for only
17 per cent.

6. The average number of mamis included in small group instruction
- be reduced from ten per paraprofes=icnal to eight,

The size of the small groups was determined by the pupil need in
each class and ranged from a single child to as many as 15 at different
times. While the central office recommended a maximum of 15 pupils,
implementation was often not possible depending upon individual cir-

R

cumstances.

Ci¥
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CHAPTER IV
SUMMARY OF MAJOR FINDINGS,

CONCLUSION AND RECOMMENDATIONS

Summarz

The first objective was achieved imasmuch as those pupils attencs
ing 85 per cent or more of the classroom sessions showed significant
gains in reading achievement.

The second objective was also achieved inasmuch as those pupils
attending 85 per cent or more of the classro&m sess_ions also showed
significant gains in mathematics achievement. These represented the
same population as for the first objective in reading.

With regard to the third and fourth objectives of the program
for improvement in skills for the teaching of bilingual reading and
mathematics by paraprofbes‘sionals, neither objective was met as stated
in the proposal. However, -Ehe correlated t-test of pre~ and post-test
means, perf:ormed although: mot called for in the c¢esign, showed statis-
tically significant gains for those paraprofessionals who received a full
year of traiming,

The fifth, or impl}e.'mentation,' objective based upon o‘n—site obserfral:icms-;

. analysis of re‘cords a;ld files, and staff interviews showed that the in-service
training program provided instruction not available to the paraprofessionals
in their respective coileges. A comparison of the tesf questions with

the course vutlines showed little face validity.
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Monthly site vizZs to the central office indicar - that the program
was being carri: i ou exactly as designated . +he propusal in every
way except in the emuioyment of a bilingual - -search assistant.

In summary, ncm-English speaking anc educatio:alls retarded Hispauicz
children who were pr-—ides small group bilingaal instruction showed signifi-
cant gains in reading_and mrathematics as measured v tke C. 1. A, tests. In
addition, a group of kilingunal paraprofessionals wers provided with super-
vised "on the job" experien.ce- along with an in-service training program.
This trair‘li”ng Jhas prepared them to give meaningful small group instruction
to bilingual pupils at the present time and makes it possible for.them to

become competent bilingual teachers in the future.

Conclusion
The Eilingual Pupil Services program achieved its objectives for
the Hispanic student population, but did not meet its stated objectives for

the in-service paraprofessional training program.

Recommendations

Recommendation #1: The program should be conzinued during

the summer of 1975 as well as during the school year of 1975-76 because
of the significant achievement gains oi e pumils and the positive obser-
#

. . ‘ . (A - ty . P
vations of the in-service and "on the job paraprofessicnal training.

Recomm~ndation#2: Tast year's evaluztion recommended the

continued use of the cooperative Inter-American Achievement Test
Series with the developraent of normative tables based upon the 1973-
1974 test results. While this was not implemented last vear, it is

recommended that it be implemented for 1975-1976. The program
Q. 33
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Live
now nas C.I. \, test :cores for three years of nre- and post-testing.

This is more :han aueguats for norming purposi:s.,

Recom:nendaticn #3x In using the varioue levels of the C.I, A,

test:, care should be izltes o insure that alizmapils are tested at their
appropriate fuanctionirz ==l. The C,I. A. t=stforms, especially at
the lower levels, are #ort:and very susceptiie to floor and ceiling
.effem‘ts. In this evaluzgtion {T'ables 2a, 2b, 3z and 3b) it was e\/;i‘.dent
that, except for one first grade reading class and one second grade
mathematics .'ass, all classes used the same level of the test for
each puéil in a given class,

Recommendation #4: A research assistant should be employed

-

by the project. Given the present staff of the central office, it is not
possible to undertaii-such kasks =s developing normative tables for
the C.I. A. tests. The scoring wud recarziing of pupil and.parapro-
fessional pre-test amd post-test s=rores =ui the development of pupil
profile charts takes waiuable time away from the supervisory staff of
tiie program. ‘Thes tsfzs should be taken over by a trained research
assistant..

Recsmmendatizn #3: The Pargprofessional pre- and post-tests

in reading and mathermatics showld be revised.. A new 51-item reading

test was developed and used as a pre- and pos--test on the February




group. While this test was an improvement over tz= 25-item test
previously used, it.did not adequately measure the concepts ancé skills
listed in the in s_»er':ric'e training course out-ines. Both the reading and
mathematics tests are meawily weighted with cogmzitive items. A con-
sultant knowledgeable in criterion referenced testing ‘sho__uld be called
in to aid in the developrrent of criterion referemced tests in both the
reading and mathematics in-service courses.

Reco*mrﬁendation #6: Those paraprofessicmals who have been in

the program fer one or more years should not be pre- and pest-tested
along with the first year paraprofessionats. They were tested on the
same instruments the previous year. By the second year they have
been pre- and post-tested, ewaluated by s#veiral cooperating -classroom
teachers, field servige counselors, and district school supervismrs wiro
have monitored their classroom perfrrmance. They should be evaluamsd

on an instrument which woild drawrasre ujon-classroom experience.
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APPENDIX A
BOARD OF EDUCATION OF THE CITY OF-NEW YORK

BUREAU 0OF EDUCATIONAL RESEARCH
110 LIVINGSTON STREET, BRO0OKLYN, N, Y. 11201

Confirmation of Statistical Methods Change  -ANTHUNY J. FOLEMENL PH.D.
DIRKCTOR: (ACTING )

August 27, 1974
‘Mr. Richard Borrell
Two World Trade Center

RE: EiYingual Pupil Services
B/E #09-5x698
Dear Mr. Borrell:

-

Per your request, we are addending the zfiached letter to our evaluation
- design of the program listed above to exclude the historical regression
model. Simple correlated t tests will bs used.

Very truly yours,

cc: Paul Hughes
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Appendix B ~~ Part 1

BILINGUAL PUPIL SERVICES

TEACHING READING TO THE BILINGUAL LEARNER
POST-TEST "

TRAINEE

DATE SCOE/{E

* Developed by Bilingual Pupil Services
under the office of Bilingual Education,
and used as both Pre- and Post-test,

25 Items

th ey




1. A student is taught to associate the written symbols with his
thoughts expressed orally -through use of

a) discussion

b) language experience
c) reading charts

d) picture file

2. The linguistic approach to reading attempts to:

a; use the child's active vocabulary

b} carefully control all regularities that exist between
sgeech and print

¢) use an Initial Teaching Alphabet

d) select materials based on pupils interests

3. A criticism of the‘1inguist1c approach is that:

a) The use of rigidly controlled sound-symb:) correspondznccs

b) The stress is in the decoding of written symbols

¢) it calls attention to pitch, stress and cther Features of
oral language

d) it doesn't reduce speech-print inconsistencies

4. A basal approach stresses:

a) corresponuence between speech and print.
b) the use.of high pupil interest materials.
c) sequential development of reading skills,
d) reenforcement or rewards of pupils' actions.

5. Ar Individualized Reading Approach assumes

a}) children can already read.

b) tkat only the teacher can specify those materials that the
student is to read. o

c) that the child will provide his own pressure for competing
with the rest of his peers. .

d) the pupils possess the abilities to initiate their own work
and sustain interest on their own.

6 Which of the following is basic to the Programmed Instruction
Approach ' :

a) small instructicnal steps

b) use of computer-type terminology
c) the decoding aspect of reading
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10.

11.

12.

The phonic approach enables children to

a) decode familiar words not in their reading vecabulary
b) identify words which are not in their oral vocabulary
¢) Pronounce correctly words they never heard before

d) select his own reading materials

The sentence “The big pio did jig." would most 1ikely be used
in a:

a) basal reader .
b) formal phonic aoproach

¢} linguistic reader

d) language experience chart

A reading approach which utilizes a key factor frequency of
language is S '

a) programmed materials

b) 11nguistic approach

cg formal phonic

d) basal reader

A barrier which the learner faces when he begins to read is:
a) lack of relevant materials

b) discrepancy between oral and written language
c) lack of extensive oral vocabulary

. d) all of the above.

The term audio - lingual refers to

a) hearing and speaking :
b) 1istening and understanding
¢) talking and writiing

" d) read aloud

A controlled situation between two students stimulated. by
teacher instruction is called a

a) a rejeinder dull
b) basic dialogue

c) directed dialogue
d) repetition driil
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13.

14.

.15,

16.

17.

- 36 -

Tha following is drill
Model: He has a pencil
Cue: Dos:s he have a mencil?
Cue: He doesn't have:m pznci)

a) replacement
b) reduction

substitution
d) transformation
The following is a drit]
Model: Give Robert a pisce i chalk
Cue: a pap=syr _ ,
Cue: candy e
Cue: yja :

a) paired sentences

b) substitution

c) expansion

d) progressive replacement

A well known series that is extensively used in the schools which
reflects a linguistic approach tu English reading, is:

a) Bank Street Series

b) Miami Linguistic Readers
c) Laidlaw Series

d) Houghton Mifflin Series

" In working with children with reading difficulties in the upper

elementary grades it i{s good practice to use all of the foliowing
EXCEPT: — _
a) a large :and varied :selection of materials
b mxterials selected by the studssng
high interest-low level vocabulary materials
only expgrience charts

The essential charactertstics of a reading program which serves
a1l students are:

~a) Systematic assessment of each student's interests,
i abilities and needs and long-range and short-range

goals for each student .

b) Use of alternatives in methods and materials which
enable wach student %o reach his short-range objectives
aﬁd]makn progress toward the achievement of his long-range
goals

¢) adequate support systems to fac111tate leariing, 1nC¢ud1ng
inservice education and material rasources

d) all of the above
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18.

19.

20.

21,

- 37 =

The role of the teacher in a reading program is to:

a) dispense information

b) diagnose the strength and weaknesses which each child
brings to the reading process and prescribe appropriate
learning activities

¢) group the children according to reading ability

d) give pretest only

In order to help a child develop his full potential for beginning

- reading:

a) only reading activities should only be part of the school
program since outside related reading activities
might confuse the child

b) multi-sensory activities should be used since research
indicates that greatest growth is oral language
and motor-sensory skills occurs in the early child-
hood years.

c) A specific commercial reading program should be
followed by the teacher since this way she can
become very familiar with the program and hel
the children better ‘ ‘

d) A Spanish reading series such as Por el Mundo del
Cuento y la Aventura should be used since the
children can't understand books written in English.

In preparing reading materials for a reading program the primary
factors which must be considered are:

a) student interest needs and abilities

b) (avaflable) commercial and teacher made materials

c) teacher professional training in the university
In the field of materials development

d) none of. the above

It is true that:

a) the teaching of reading must not be exclusively confined
to any time or place in the school but must pervade the
entire educational program

b) Reading instruction must be isclated from other aspects
of learning ‘

c) Only the reading teacher is responsible for davelopwent
of reading proficiency in students

d) Grou?1ng according to ability always has positive

41
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22,

23.

24,

25,
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The goal of Reading Programs such as Bilingual Pupil Services is

to provide services for students ¥for whom the regular program is

failing by:

a) replacing the existing program of classroom
instruction

b) supplementing regular classroom instructise

c) changing the regular classroom method of instruction

d) making reading materials and activities for the
regular classroom teacher

An effective reading program recognizes that: TR
a) there is no one best approach to be recommended
for the teaching of reading -
b) the teacher should select aspects of several
approaches which she feels best meet the needs -
of the students
c) psychological aspects of the childs self image
are important determiners in the 'success and
failure of learning to read
d) all of the above are true

The interdependency of speaking and reading is demonstrated by the -
statement: :

a) children with speech defects are poor readers

b) even in silent reading there is an involuntary
silent activity of the vocai organs known as
"silent speech". -

c) teachers get good results with language emphasis

- lessons for non-native English speakers

d) in audio-bilingual approach is the best method for non-English
speakers

In teaching reading to fourth grade bilingual learners whose
abilities are at the first grade level:

a) the use of first grade books can be a factor in the lack
of success in beginning reading .
b) it is best to use standard primers so that they can succeed
¢) It 1s best to use the fourth grade level books
d) it is best not to use any books since the first
grade books are to "babyish" and the fourth
grade books are too difficult.
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Appendix B -~ Part 2

BILINGUAL PUPIL SERVICES

READING
POST-TEST"

TRAINEE

DATE SCORE

* Developed by Rilingual Pupil Services
under the Office of Bilinguai Education,
and used as both Pre- and Post-~test.

51 Items
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READING TT3T

1. A teacher would apply contractive aualysis tochaiques to teach:

a) only Spanish

b) only English ’ e

c) diiferences batwe2n Spanish and ¥nglish .

d) both similarities and differscces in Spanish and English

-2, An audiolingual aporoach is especially effective for use with bi-
«. _ lingual children bacause it stresses:

a) hearing and speaking

b) thinking and understanding
c) talking and writing

d) reading aloud

3. Which is the best technique for teaching the prz-reading motor skills?

a) make a touch book

b) make a chart of sizes and shapes

c) play a tape recorder with city sounds
d) play a skipping gane.

4. The following is drill:

sodals 2 s a0 gacil
Cuc: Does ha have a penclly
Cue: tie doasa't have a pencil

a) renlacement

b) reduction

‘c) substicution
d) transformation

41




5.

The followilay is a Codrill

Model: Give Robert a pizce of chalk

Cue: a papaxr
Cue: candy
Cue: nie

_a) palred sentences

b) substitution

c) expansion

d) progressive replacement

The main difference in the teaching of reading to the English speaking
child, as opposed to the non~English speaking child, is the emphasis on:

a) comprenension skills c) word analysis skills

.b) oral aspect of reading d) contextual clues

A teacher's ability t. develop phonics analysis is dependent upon all
of the following items EXCEPT

a) a child's listening ard speaking vocabulary

b) a child's skill ia auditory and visual discrimination
c) a child's skill in utilizing picture clues

d) a child's ability to pronounce words correctly

Reading is considered by some experts as a recognition of symbol~
sound correspondence. According to tham, meaning is not found in the

:razrala Jorm, Mhuek la Cde dpeacn snich Lo osanTe’anns, Thiis decarine
cedcrioes

a) a linguistic approach

b) a programmed reading appreach

c) an i/r/a, initial teaching alphabet approach
d) a basal reader approacn



9. A technique for teaching context cluss in Spanish which is one
tecnnxque for teaching context clues in Spanish or Enzlish language:
a) make word wheels
b) use pictures or rocot vegetables
c) have the children listen to riddles
d) make word family houses

10. For teaching the comprehension skill of selecting the wain idea the
-teacher will have the students to:

a) read a paragraph and list events in sequence
b) s2lect supportive details

c) select the best #ittle for the story

d) analyze facts and opinions

11. The essential characteristirs of a reading program-which serves
all students are:

a) systematic assessment of each student's interests,
abilities and needs and lorg-range and short-~range
goals for each student :

b) use of alternatives methods aad materials which enable
each student to reach his short-range objectives and
make progress toward the achievement of his long-range
goals

c) adaquate support systems to facilitate learning, including
in-gervice education and material resources

d) all of the above

12, A book review in a magazine or aswvspapar usually describas che theme
' = plot of thz hook by summarizing thae

a) cenclusion

b) mala ideaas

¢) judgments

d) factual detatlls




13. Charles turnad the key in the ignition, shifted into "drive" and
slowly moved forward. This is an example of

. a) detalls of facts

= b) selection of wmain ideas
¢) drawing conclusioas
d) sequencing details

14. "Whea I read the '"Diary of Anne Frank", I felt like I had lived
through the escape with her." This pupil is expressing

a) selzction of wain ideas

b) a conclusion

¢) an apprexiation or judzment
d) a prediction

15. A basal approach stresses:

a) correspondence between speech and print
b) the use of high pupil interast matarials
¢) sequential develovment of reading skills
d) recenforcement or rewards of pupils' actions

16. An Individualizad Reading A
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a) children can already vead
Yioliac waly e t2acaaet 2an o=t U S mazarialy oo
scudent 14 2o sadd
c) that the child will provide hiis own prassure Jor comvetiag
with the rest of hils peers
-d) the pupils possass tha abilitios to initiake thair cwn work
and sustain intprest on theiy own

e

17. lihich of tha following is basic to tha Programmed Instruction
Approach

a) small instructional steps
b) use of computer-type terminology
c) tha dacoding aspect of reading A7




ses when he comes acros3 new words in

uas
a2 in

18. A bilingual child who g
reading needs assistanc

-a) comprenension skills
b) oral reading

c) work-study skills '
4d) word-attack techninues

‘I3, Of the following usas of standardized test scores in reading, the
one that is LEAST <walid is to

a) group the class for.instructional zrposes

b) selact-reaffinz materials on the basis of the test scores

¢) compare: the ——esent status of each.chlild with his previous
status-and thns study growth

d) plan instructiomal programs for the: superior, average and slow=
learning readers in the class

20. The linguistic approach to reading attempts to:

a) use the child's active vocabulary

b) carefully control all regularities that exist between
speech and print

¢) use an Ianitial Teaching Alphabet .

d) select materials based on pupils interests

21. A barrier which tha le2arner facas when he hegins to xread is

a) lack of r=levanc waterials

b) « Lscr°paﬂcy hatween nxo language pattern and that of the
school books

c) lack of extensive oral wocabulary

d) all of tha ahove

22, “Circle the word that iucludes dipthongs:

a) thilnk ' i
b) reacn ‘ ‘ g 48 . . e

d) stralgut
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23. VWhat makes i:he main character in a story different from the usual
gtory charactuer? This royulres the pupil te

a) pradict outcomas

b) separate facts from opinions
c) evaluate based on set criteria
d) identify a spzacific detail

24, Th=.MOST effective procedure for a:teacher to follow in presenting the
ain of a lesson concerning verbs :to a first-grade class in language
arts is to '

a) have the children act ouc variovs action words
b) write a list of verbs on the beoard

c) ask the children to tell you scme verbs

d) have the teacher give examples -of verbs

25. Of the following statements concerning the deQelopmenc of word power .
among first-grade children, the one which is NOT correct is

a) the listening and speaking vocabulary is larger than their reading
vocabulary

b) their reading vocabulary is larger than their writing vocabulary )

c) children are generally clear as to th2 meanings of words that they use

d) there is 2 wide variation i+ the number of words that -first-grade
children know

26. The main role of the teacher in a reading program is to: o

2) dispenge information
BYoGLarnose zhe o soreazst oand ceeaknesies atan s ohLla Lohngs

20 &he roddiag vrocass and prescribe ansropriace Learning activities
c) proup the rchildren aczcording to reading ability
d) give pretagt oaly

!

H

27. In order to help a Spaaish bilingual chilid davelop his full potential
for begianing roading
a) roading activities should ounly be par:t of the school program

ERIC | 49

Aruitoxt provided by Eic:



b) multi~-sensory activities should be used sinca research
indicates that greatest growth in oral language and
motor-sensory skills occurs in the early childhood years

c¢) a specific commercecial reading program should be followed
by the teacher ciancé this way she can~beceome very familiar

. with the program and help the cunildren better

d) a Spanish reading series such as Por el Mundo del Cuento y
la Aventura should be used since the children can't under-
stand books writtean in English.

28. 1In preparing reading:materials for a reading program the
primary factor should be

a) student interest needs and abilities

b) (available) commercial and teacher made materials

c) teacher professional training in the university in the
field of materials development

d) previous parents meetings

29. Which of the following aspects is a true stmtement about:reading?

a) the teaching of reading must not be exclusively confined
to any time or place in the school but must pervade the

. entire educational program

b) reading instruction must be isolated from other aspects
of learning ‘ '

¢) only the reading teacher is responsible for development:
of reading proficizncy in students

d) grouping according to ability always has positive results

30. Wnilch of tha following cechniques che pupil will use te ldontifly
the underlined word in the phrasa2: '"Idencifies cougn because the
aglossary indicates that it is pronenncad / /Y

a) coafiguration
b) picture

c) phonemic

d) context

50
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31.

32,

33.

34,

Of the following ways to assure mastery of English vocabulary and
exprassions in a dilingual classroom, the best way is to have
childéren .

a) repeat over and over again th2 word or expression

b) practice the word or expresscion in meaningful classroom ex-
periences

c) write the word or expression five times for homework

d) memorize the vocabulary 1ists in the reader

BR
\

If a fith grade teacher should find that ther pupils' written
work is excellent in content, but very weak in correctness of ex-
pression, of the folluwing her best course of action would be to

a) let her analysis of children's papers determina the areas
of emphasis four formal lessons

b) have the children criticize and correct each other's work

c) follow the course of study in formal grammar lessons to
assure a logical development of grammatical principles

d) disregard such crrors as long as content is good, in order
to avoid discouraging creativity

All of the Ffollowing pxi nciples are valid {in teaching English
as a second languaze EXCEPT that the child nequ

a) assistance to heln him hear the new ounds and reproduce them

b) a hasal reader to begin learning English

c) opportunity to pnracrticze sentence pat tarns .

d) requent oonortuaities to spaak la the naw lanquaze to avply what
T2 s avhed .

When a newly arrivad child who speaks Mn~lish halcingly enters a
teacher's class, tha procedure among tu2 following which is LAST
in ordex of priloricy is o

a) iancrease the child's English vocabulacvy so that he may function
better

b) provide usaful owa0r4 ences which will help tha child to adjust
more roadily to his anew envivonment

c) determine the hcalth and nutritional nseds of the child

d) eliminats the forelgn accent from the child's speech so that

-y

ha will not be ambarrasased in his rolations with his elassmate

51
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35.

37.

38.

The goal of Reading Programs such aé‘Bilingual Pupil Services is
to provide services for students for whom the regular-program is
failing by

a) replacing the existing program of classroom instruction
b) supplementing regular classroom instruction
c) changing the regular classroom method of instruction
d) making reading materials and activities for the
regular classroom teacher

An effective reading program recognizes that

a) there is no one best approach to be recommended
for the teaching of reading

b) the teacher should select aspects of several
approacihes which she feels best meet the needs of
the students

c) psychological aspects of the childs self image
are important determiners in the success and
failure of learning to read

d) all of the above are true

-

In teaching reading to fourth grade biiinzual learners whose
abilities are at the first grade level:

a) the use of first grade books can be a factor in the lack
of success in beglaning veading
b) it is best to use standard primers to that they can succeed
c) it 13 best to use tha fowrth grade lavel boqcs
1) 1z Q4 sean 2o ossa i 29aveach ‘.-:*n"')t“"x‘*"_vf 2y raad H.'):J‘c;;

<LIn o more sonnilscicatas subincs azses

The incerdzpendency of speaiing and reading is demonstrated by the
statemant:

a) children with speech defects aro poor readers
b) even in silent rweading there is an involuntary
silent activity of the vocal ocgans kacwn as "sileat spaech"
c) teachers get pood rosults with langzuage comphasis
lessons for non-native English speakers
d) an audlo-bilingual appreach is the bast rethod for non-English
apeaxoers 5 2
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39.

40.

41,

L2.
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Readiag is consideczd by some experts as a recognition of symbol-:
sound ccrresnondance. Accordiag to them, nmeaning 1s not found in the
pgraphic form, but in th2 speech which 1t represents. This doctrine
dasuyribes

2) a linguistic approach

b) a programmed reading approach .

c) an i/t/a, initial teaching alphabet approach
d) a bazal reader approach .

The sentence "The big pigz did jig." would most likely be‘used
in a: '

a) basal reader

b) formal phonic approach

¢) linguistic reader

d) language experience chart

"Who presented the award to the winner of the contest?". This
question i3 an example of:

a) drawing a conclusion

b) predicting an outcome

c) identifying a specific detail of fant
d) forming a judgment based on values

The readiag teacher ronld usa the question: Wrat do vou think an
Uad Tioe loamiztae vzl '

1 12zaeus:

a) understanding meaning from concext

b) evaluaticn based cn a critaria

c) identification of a specific dztail of Factk
d) sequence of evants



43, A student is taught to associate the written symbols with his
thoughts expressed orally throcuszh usz of

a) discussion

b) language experience
t) rzading charts

d) picture file

\

44. The criterion of LEAST value to a teacher in selecting stories to b
read to a second grade class would be to base the selecrtions on

a) the quality of the illustrations ¢

b) the interest level

c) the popularity of thz author

d) the quality of the literary style

ey
— e

45. All of the following statements are elements of a special language
lesson EXCEPT:

“a) It provides practice in the new pattern or v0cabulary through
. frequent class and group repetition of the £eacher's model.
b) It stresses accuracy from the baginninw especially during the
practice of new materiul.
c) It eliminates drill exercises bacause of th2z repetitive nature
of this teaching approach and method,
d) It uses a variety of meaningful larguage~leaTning aids, deavices
and experiences to keep the children intorested.

5.4




46.

47.

48.

49.

50.

51.

S gane

Charles Fries would hest be associated with one of the following
read}ng materials:

A. Inner city basal readers

B. The Merrill Linguistic Readers
C. Language experiences

D. 1Initial Teaching Alphabet (ITA)

The process of change in the following transformation from column
1 to column 2:

Column 1 " Column 2
Map _ Mop

Cat Cap

Some Come
Ship Chip

1. Reversal 2. insertion 3. substitution 4. addition

A frequent reason for poor reading is: ,
: /
1

"1l. Poor economic environment 3. Language difference

2. Poor health 4., All of the above

If a teacher lists these grapheme symbols on the blackboard
bl cl f1 gl »pl

she is obviouslf teaching

1. digraphs 2, dipthongs 3. blends 4. a parciculaf consonant
' sound

The best sequence to follow to get chiluren to achieve competence in
reading is: :

A, VWrite - Read ..

B. Speak - Read

C. Listen - Speak - Pead

D. Listen - Vrite - Read

The best principle for teaching a student to a%tach new words is:

Looking up uiknown words in the dictionary.
Writing sentences using new words.

Teaching from the known to the unkr m.
Skipping over new words and come back later.

CoOowx
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Appendix B -- Part 3

PILINGUAL PUPIL SERVICES

MATHEMATICS POST-TEST™

1974 -~ 1975

NAME
L.ast ‘ First
CATEGORY: BPA " ED, ASSOC.
ED. ASSIST.
COUNSELOR
DISTRICT ASSIGNED SCHOOL,
DATE

* Developed by Bilingual Pupil Services
under the Office of Bilingual Education,
and used as both Pre- and Post-test,

56
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Directions:

Read each statement carefully. Choose the best answer by making a circle
around the corresponding letter. :

1. What number is used as the base in 4. Hhich expanded form teils how

the Hindu-Arabic system of numeration? 300 has been renamed 1n this
‘ subtraction problem?

a) twelve : ,

. 2910
b) " twenty

200
c) ten
-217
d) two .
a) 2+9+10

e) one hundred
b) 200 + 9 + 10
2. What number is shown on this abacus?

Tens Ones ¢) 200 + IOOﬂ

'_-:5 -+ i EE d) 200 + 9o+ 10

o o e) none of these

‘a) 53,240 | 5. If x # 0, what 1s x> + x37
b) 530,240 : a) x8 “

¢) 53,024 b) x19

d) 35,024 )

e) none of these . d) x?

e) none of the above

3. What is 9% 97 6. What is A()B if A and B are
disjoint sets?
a) 98

b) - 81 | o {8}
c) 96 °) {A}

d) 8l v d) {}, 5}
e) none of these , e) {A N B}
57 - '
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7. If you used the principle of compen- 10. Consider: M = 110, 11, 12
sation to avoid regrouping, what would - N =411, 12, 1
be the most efficient subtrahend with What is the union of sets M and N?

which you would operate in this example?

61 (minuend)

a) f11, 12}

- 28 (subtrahend) . b) {io, 11, 12, 15}
a) 28 - | c) 4lo, 11, 12, 11, 12, 1%
b) 30 | d) {15}
c) 20 ‘ e) none of the above.
d) 38 |
e) A1l of these 11, What is the relationship of

. (1, 2’ 3. ssey 26) and{a, 'b’
8. The product of 32 and 15 is equal to Cy vvey 2)?
the sum of 32 x 10 and which of the
following? ‘ a) Equal
a) (5 tens) x 32 b) Equivalent and equal
b) 5 c) Equivalent but not equal
c) 32x5 d) Equal but not equivalent
d) 5 x 30 : e) No relationship
e) 2x15 12. Given: fr— D:’A,O"} ]
: - }

9. The diagram that shows the following < [
relationship: Which of the following best
- : characterizes the two sets?
Some A are B and all C are B, but no '

Care A, is a) Equality
b) Equivalence
c) One-to-one correspondence

d) a, b, ¢, are all correct

e} both b and ¢




13. Let A be the set of all animals, 17. Which of the Tollowing 1s a
and D be the set of all dogsi :
What is the most correct way of a)

A1l int S ter t 3
expressing this relationship? 1 integers greater than 37

b) A1l numbers whose squares are 0

a) D& A

) e A S T
, ¢) AcD . & d) A1l of the above

d) AED - e) None of the above |

e) DCA 18. HWhich of the following shows the

. 's place?
14. If A dehotes (3, 5, 7, 9), greatest number in thousand's place

which of the following is a ‘ a) 68479 ¢
proper subset of A?

a) {3,5,7, % | b) 37962

b). €7} ~c) 82398

c) @ ' d) 59§43

d) {, 6, 8 . e) 595724

e) none of the above. 19. What is (a2)%¢ (a3)52
a) a®20

15. Consider: A = {May, George, Jin}
and B = {1, 2, 3. They are equiva- b) ald
lent because: '

¢) 8 15

s e s a.a
a) they are disjoint sats @

. . d) a'7
b) their membership is not indentical ‘

! f
c) the elements can be placed in e) none of the above

one-to-one correspendence 20. What is a° s 30;'providing . »
o - a¢o0? .

d) the empty set is an element of 7 ,
both set A and B. —a)-a*

e) none of the above. = b) a’

4 c) O

160 How many subsets does a 5-element set d) a5/0
have? ,
e) none of the above

a) 5 _

b) 31

c) 120 |

d) 32 59

e) 6



21. Which statement is an expanded 25. The numeral 10 in any
N form for 297357 base always means
0 .
a) (29 x 104) + {735 x 10) a) one times ten
b) (29 x 10%) + (735 x 10%) b) ten
c) "€2 x 10%) + (9 x 1033 + ' ¢), tan ones
7 x 102g + (3 x 101) +
(5 x 100 d) one times the base
d) 52 x 10)4 + (9 x 10)? + e) none of the above
7 x 10)% + (3 x 10)* +
(5 x 10) 26. Which is equivalent to the
4 ‘ following? ‘ .
e) (2 x183) + (9 x 107) + 3 . N
27 x 10 g + (3 x 10°) + (6 x a°) + (2 x a*) + (4 x a“)
5 x 10!

a) 6a3+2a+0
22. The set theory should be introduced: ‘ 3
~ b) 6a~ +2a+0
a) After addition and subtraction
c) 123
b) Before addition and subtraction
d) 6as + 2a + 4 -
c) Together with addition and subtraction 2 :
, e) 2a(3a°) + 4a
d) In the Junior High School
27. 1In 15568 the 5 on the left

23. The set of stars in the sky is a: indicates a number that iz how
many times the number indicated
a) null set - by the 5 on the right?
b) infinite set - .a) 1 (same value)
¢) finite set b) 10
d) none of the above c) 5
24, In teaching Mathematics to the bilingual - d) 2
learners ( English and Spanish), the
teacher should teach: e) 100
a) 1in English 28. How many tens are there in
: 591772
- b) in Spanish -
a) 59.1
) c) 1in the dominant language of the
-  students. b) 5.9
d) in both English and Spanish c) 5910
d) 917
e) 591

60




29,

31.

Consider: O + m A
a & &
A1l the symbols represent non-

zero whole numbers. Which of
the following is true?

nu

a) T3 - ?::> = lﬁi
N> -A = QO
0o -O =4O

1

) (& +0) -

8) none of the above

é

Consider:
step a: (5 x 101) + (2 x 101)
(101)

Whi% property allows us to rewrite
step a as step b?

step b: (5 + 2)

a) Associative

b) Commutative

c) Distributive

d) Compensation

e) Closure

In which example is the Commutative

Property of Addition most concisely
illustrated? '

a) 3+4=4+3
b) 3+4=3(2+2)

c) 3I+2+84=3+2+2+2
d) 3+4=7

e) 3+ (2+2) =_(3 +2)+2

32,

33.

34.

61

In which example is the Associative
Property of Addition most concisely
illustrated?

a) a+b*b+a

b) (3+4)+c=3+44+c)

c) 3+ (6x5)=(3+6)x(3+5)
d) (3+4+c)=(c+4+3)

e) 3x(6+5)=(3x6)+(3x5)

This place value chart fand tally
marks) indicate a base-eight

numeral. What is that numeral?
sixty-fours| eights | ones
| s |
8) gight
b
) zsgight
c 2
) 68eight
d 9 eight

e) none of these

What base is suggested by the
grouping in this diagram.

X
X

X X

a) eight

B) seven

c) ten

-~ d) five
e) two



35. MWhich of the following reveals . 38. What is the multiplication inverse
the basic relationship between of 97
subtraction and addition? )
a) 1
a) If5+4=9t¢then, 9-4=5
‘ b) -9
b) If 9 -6=3then, 6 ¢ 2 =28
. ’ c) 0
c) If6+5=11then, 6 -5 =1
d) 1/9
d) 6+ (12-7) =11
e) none of the above :
39. Which of the following is
36. Consider: DEF + NNP + ZXL = ? . always true for the operation
What is the effect of changing S of subtraction of whole numbers?
this to: ZXL + MNP + DEF? ' :
(Assume that numbers are being a) Commutative

represented.)
b) Associative
a) answer will not change
¢) Closure
b) answer will be larger
: , d) A1l of the above
c) answer will be smaller
_ _ e) Norz of the above
d) could not do the example
40. Which of the following

e) cannot tell until you add demonstrates the identity
“both ways and compare. element for addition?
37. If you are a teacher and you find that g) a+b = ¢
three children in the 6th grade do not
know addition, the best thing to do is. b) a+b = b +a=a
a) send those children to 3rd grade c) a+a = ?a

during the mathematics period.

W

. dy a+b = b +a
b) work with them individually in the

classroom e) nene of the above
c) allow the school principal to make 41. What is the cdditive inverse
the decision -, of 92
d) forget about them because they are * " a) 9/1
they are only three and the rest
need to continue learning. . b) 1/9 .
c) 1
" d) -9
62 ¢ 0O




42.

43.

44,

45,

If you are teaching counting in the
first grade and you find that

50% of the children know how to
count, the best thing to do is to:

a) continue teaching counting

to the group in order that the

students will learn from each
other

b) provide them with additional
activities in mathematics

c) Tlet them read while the teacher
continues to teach counting
to the rest of the group.

d) send them to the library.

In the number 3,481 the total
value of 3 is:

a) 3 _
b) 3,801
c) 3,000
d) 841

In teaching mathematics the most
important aspect is:

a) teaching the concepts
meaningfully

b) teaching addition, subtraction,
multiplication, and divisi..,

c) teaching children to work
with money

d) teaching the relationships
between Algebra, Geometry, etc.
4

In 3]J14 " the dividend is:
a) 3

b) 4 2/3

c) 2
d) 14

59

63

46,

47.

48,

:) A
'd) <:>

O -

¢ xX -

O ¢ -
x/fy =4\

Which of the following is true?

R

Consider: <:>

x

x

o
X
IR

is equal to one
is less than <:>
is greather than [::]‘

c) :)[:

is equal to zero

e) ::x:: timesl[:] times [&415
' equal to <:>

Which of the following is equal
to 4 x 447

a) 16 + 16
b) (4 x 40) + (4 x 4)
c) (4 x 40) +.(4 x 40)

d) (4 x 4) + (4 x 4)

e) none of these

What does 2380 represent in the
following example?

476
X_58
3800

2380

a) 23,800

b) 238,800

c) 2,380

d) 238 tens

e) 2380 hundred§



49,

51.

-~ 60

If the 0's in this example were
deleted how would the answer be
changed? '

30§ 5240

a) The answer would be one hundred
times as great

b) The answer viould be ten. times
as great

c) the answer would. be one-tenth
as great

d) The answer would not change

e) The answer would be one-
hundredth as great.

Which of the following is possible
in the system of real numbers?

a) 3+6
b) 0+ 3
c) 3+ ¢

d) a and ¢ but not'b'.

e) a and b but not ¢

khich is an example of the
partition type of division problem?

a) 21 balloons are shared equally by
7 childrer;how many will each
one receive?

b) 16 children are separated into 4;

equal groups; how many are there
in each group:

c) 3 orandes cost 27¢; how much does
each one cost?

d) none of the above

e) all of the above

61

52.

53.

54.

The verbal problems in
mathematics should be

taught.

a) after the 3rd grade

b) 1in the Junior High School
c) beginning with Kindergarten

d) after the children learn to
read

"Which of the following is a

member of the set of integers?

a) J 2

b) 2.2
1

c) 22

d) -2

e) none of the above

(hundreds) (tens) (ones)

a) 2a 3b 1

Consider the above illustration,
2a represents a number in _
hundred's place of the dividenc
If 2a is divided by a, in what
place will the first digit of
the guotient be? ‘

a) Ten's place

"b) Could be in either hundred's

place or ten's place
c) Hundred's place

d) Could be in either ten's
place or-one's place

e) Impossible to tell without
specific numbers
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55. In the example partly worked at 58. The games in mathematics will
the right, how many 5's ha-e enable the-teacher to:
been subtracted from 329° R
] a) work on a report while the
553%9 children are playing.
29 b) teach math concepts in an
enjoyable way
a) 30
c) have group control
b) 6
d) Keep the disruptive students
c) 60 busy during the mathematics
. , class. : .
d) 29
e) 600
56. Deleting a 0 from the right side 59. Consider: 6 =5
of a numeral has the same effect 25 x
as: : '

: What is x equal to?
a) multiplying by 10

a) 5/6
b) subtracting 10
b) 20 35/6
c) subtracting 100
c) 6/5
d) dividing by 10
d) 750 .

e) multiplying by 1
: e) none of the above
57. Consider: a - b = ? For which a
and b would the answer be a member 60. What property is illustrated by
of the set of negative numbers? 2:a; éb +?'b) = (~a) (b) +
a) a=5anda> b _ ’
a) Associative Property of

b) a=3anda < b | Multiplication

c) a=10anda=>b b) compensation

d) a=4andaz=b Lo '¢) Distributive Property
e) none of the above d) reciprocality |

Y none of the above




61.

62.

63.

64.

Which is true?

a) (-5) x (-6) = 30

b} {+6) x (-4) = 24

c) (-4) x (-3) = -12

d) (-3) x (+6) = ~(-18)
e) none of the above
What is the role of 1 in
(%-x 1= [7)?

a) equivalence

b) inverse ‘

c) didentity element

d) reciprocal |

e) universal set

What is the test of equivalerce
for fractions?

a) If & _ ¢ then ab = cd
b d
b) ¥f a_-c thena c = bd
b d
a = C =
c?I If 55§ then‘ad r”bc
"'d) If & =S then abc = bed
d IF =35

e) none of the above

Which of the following shows
how we state the procedure for

- myltiplying with fractions?

(d)

e) /none of the :bbve

- 62 -
65. MWhich of the following fractions
names the least rational number?
a) 1/4
b) 1/2
c) 177
\ d) 1/12
e) 1/3

66. Which represents the equivalence
class for 3/57 ‘

a) 3/2, 3/4,...
b) 5/3, 4/3,...
c) 1/5, 2/5,...
d) 9/25, 27/125,...
e) 9/15, 12/20,...
67, Which of the following state-
ments would help most to

increase understanding of what
we do in this example?

4 = g3
7'!'-—5- Br
a) invert 4/5 and multiply

b) divide both 7 and 4/5 by
the multiplicative identity

c) multiply 4/5 by 8 3/4

d) multiply both 7 and 4/5 by -
the multiplicative inverse
of 4/5 o

e) draw a diagram:

o |

- 66
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68. MWhich.picture best suggests 72. How would the following be
2 x 2/3? (The shaded part rdered using the relation
represents the answer.)

a) (R | R
ol ORER W U )
d) [~

O mEm oaE

O ] [:] .|

O g Qo

69. Which of the following names
the greatest num~er? I 73. Which shows how we state the
procedure for subtracting with
a) 60.5 fracticns showing the same
' denominator?

b) 60.0555
A,) ) a _b
c) 60.505 s c c
d) 60.05 o a) g_é_c

| b) a - (b) (c)
70. Which illustrates the Commutative c
Property of Addition for rational

numbers? c) ac - be
, c
a i m .
e d) a-b
c
b - .
: at g" % v e) none of the above
74. Which of the following is equivalent
c)%+%=%*%  to .6362
e) none of the above a) 636/10
71. What is K%% expressed as a per cent? b) 636/1000
a) approximately 4.2% , c) (63.6)/10
b) 96% ~d) 636/100
c) approximately 42% e) (63.6)/1000
d)  24% 67
§~ e) 9.6%




75. Which nameAthe same number?
a) 2/3 and .6
b) 3/8 and .375
c) 3/5 and 3.5
d) 4/5 axd .88

e) none of the above

68
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APPENDIX C - Part 1  MLR. Forn Function $09-51698

Use Table 28 for norm referenced achievement data not applicable to Table 26. (See " nstructions” Item 5 before

comp 2ting this table.)
28, Standardized Test Results

In the table below, enter the requested assessment information about the tests used to evaluate the effect-
iveness of major project components/activities in achieving desired objectives, Before completing this form, [zz]
read all footnotes. Attach additional sheets if necessary,

| Nunber | Statisticall
Component  [Activ~|Test | Form | Level |Total|Group| Tested Pretest Posttest Data Subgroup
Code ity. |Used Ny Y [ 1
Code | I |pre Post | Pre| Post N Date|Mean|SD {Date|Mean|SD-{Test|Value |
616|718 727712 0| CTA-COR{ COR 5- £~ 1941 1 {158 |6 94419.38.5 64525.36.0 t 11,7f
7 12 e 1 R —
C6|6711277( 2 0|CTA DCROCR | K1k~ 62 | 1 | 54 |6 Bgy 06,356 648 T0 2t 5.8
1 Im heae g | '
6167 15?%/@7 20 01CTA Lat Tl 1 | 1114 L1 113 16 D4, PLOELO BAR5. 03 v | 5044
f//// 6[-} Cx B'.‘a ‘ 44 {L‘i
. TA Lt L P9, %04 64502230 ¢ [13.31 . !
66713@6/;72022%1 1] 186 2 145 S b oM S0 T m
sld7isZnlelofera Pl [ TP S D P o] 64 b2.2200 & 110,683 °
ce |CHDE| \ N b -
6 AT111347121 0 1A= ~QL-E 212 | 174 3 {157 |6 944 78,520, 66553.9215 t 19,83
JENEE JAIHE '2<Dé ARSI EIEREYT )
1= e ' ' 1 6. 20 t 700‘
; 62 DE Hp.91ho 6454 0 :
1/ Identify test used and year of publication (MAT-58; CAT-10, 6/ SD = Standard Deviation
etc,) | Z/ Test statistics (e.g., t; F; XZ).
| Total nunber of participants in the activity, 8/ Obtained value
3/ Tdentify the participants by specific grade level (e.g., 9/ Provide data for the following groups separately:
grade 3, grade 3), Where several grades are combined, : Neglected (code as ), Delinquent (code as D),
enter the last two digits of the component code, and Handicapped (code as H). Place the in-
i/ Total number of participants included in the pre and dlcated code letter in the last column to
posttest calculations, - signify the subgroup avaluated,

5/ 1 = grade equivalent; 2 = percentile rank; 3 = z score;
4 = Standard score (publisher's); 5 = stanine; 6 = raw
geore; 7 = other,

o




APPRNDIY C - Part 1 W.I.R. Forn | Function # 09-51698

JUse Table 28 for norw referenced achievement data not applicable to Table 26, (See "Instructions" Item 5 before

completing this table.)
28, Standardized Test Results

In the table below, enter the requested assessment information about the tests used to evaluate the effect-
iveness of major project components/activities in achieving desired objectives, Before completing this form, [ZZI
read all footnotes. Attach additional sheets if mecessary.

' | ‘Number Statistical
‘Component’ - |Activ-|Test | Form | Level |Total{Group| Tested Pretest Posttest Data Subgroup
Code ity |Used | Wy w4 Y o o w8y
. Code | L/ |pre|Post|Pre|Post N Date|Mean| 8D |Date|Mean|SD [Test|Value v
| CIA-|IN3|LNA by hh |
66714//720 TR 9o || 4] 266 6 P sl g ¢ s
s\dali oo FIRERD] 5 Tyl 4 | g ¢ 9/ gl [l ¢ | gz
| 66711»// 72(0cTa-13 (13| 313 [ 124) 5[ 108]6 9/ Jastegl 6/ b2t ¢ | 765 ]
REY) Tpme '
el P e | 9]0 [ 5] %8 944 M1 67/5 4292 ¢ |10k !
KRN CIA- (L) qLN: | 61! 5 3
~-667142%720 g i D% SIBRE I 6944 2ol £ ‘;5 339/ 136 t | 6.69 T
7 - [Pl A | ,
6l oo |CREORS) gl |l | w6l | M emel el Ssluemne k30
: // ol Y )
o " B ] 55 | a0p] 6| 5o 6 | e 80 vaslend ¢ | 5ibs
-1/ dentify test used and year of publication (MAT-58; CAT- 70 b/ D = Standard Deviation
- ete.) 1/ Test statistics (e.g., t; F; Xz)
© 2/ Total nuber of participants in the activity. 8/ Obtained value
3/ ldentify the participants by specific grade level (e.g., 9/, Provide data for the following groups separately.
. grade 3, grade 5), Where several grades are combined, Neglected (code as N), Delinquent (code as D),
: enter the last two digits of the component code, and Handicapped (cude as ), Place the in-
~ b/ Total nunber of participants included in the pre and dicated code letter in the last column to
' posttest calculations. signify the subgroup evaluated,

3/ 1 = grade equivalent; 22 percentile rank; 3 = z gcore;
4 = Standard score (publisher's); 5 = stanine; 6 = raw
geore; 7 = other,

73




- 28, Standardized Test Results

- APPENDIX C - Part 1 1,1.R, Forn | Function #09-51698

Use Table 20 for norm referenced achievement data not applicable to Table 26, (See "Instructions" Item 5 before
: conpleting this table.)

In the table below, enter the requested assessment informaiion about the tests used to evaluate the effect-
iveness of major project components/activities in achieving desired objectives, Before completing this form, [ZZ|
read all footnotes. Attach additional sheets if necessa:y,

| : Number Statistical
Component ]Activ- Test | FPorm | Level .|Total|Group| Tested Pretest Posttest Data Subgroup
Cole ity |Used Ny Y| MY § el i owl oy

[Code 1/ Pre gpﬁt PreiPost ! N Date|Mean|SD |Date|Mean|SD [Test|Value
6714%720 c;g;gg 150 3] 2| 6| 26 Ihu\1aslns| 3 20d6.q 4| boos
el s) 7| 5616 il T sodag 1|
.. A TR Ee '
s e Bﬁ i 8| 7| 106 %5114 % sgnnd 5] 103 ,

7
PENGTE SIS
61715777 12 |0 0 |

89

L |

;
;
3 6] 8| st |6 %% 9 gand 5,90
;
;

§r—
=

s’
1=t

“ .

e
—

-

el CI4-(R3 R~ ] b :
10 o | 5308 ( 4 |6 |%{ban 1ot/ oshas o 4| 1,69 o
X 024- 113 {L-

6157 ]| o8 B-DEBI Vo | b6 || -Phsiugsl -] -] -

68337 el | M EER Y 1] 1 jeos| 1 | o |6 46,6305 10,4 32+ b
Identify test used and year of publication (MA?~58; CAT-10, 6/ b= Standard Deviat;on
etc.) 1/ Test statistics (e.g., t; F; Xz).

“ Total number of participants in the activity, 8/ Obtained value
Identify the participants by specific grade level (e.g., 9/ Provide data for the following groups separately'
grade 3, grade 5), Where several grades are combined, Neglected (code as ), Delinquent (code as D),
enter the last two digits of the component code. and Handicapped (code as H). Place the in-
Total number of participants included in the pre and ~ dicated code letter in the last column to
posttest calculations, signify the subgroup evaluated,

| = grade equivalent; 2 = percentile rank; J = 2 score;
4 = Standard score (publisher 8); 5 = stanine; 6 = ray
score; 7 = other, :




© APPENDIX - Part 1 | 1R, Forn | Punction #09-51698

Use Table 20 for norm referenced achievement data not applicable to Table 26, (See "Instructions" Item S before

| completing this table.)
28, Standardized Test Results . .

In the teble below, enter the requested assessment information about the tests used to evaluate the effect~
{veness of major project components/activities in achiéving desired objectives, Before completing this form, [zzl_
vead all footnotes, Attach additional sheets if necessary,

69

. Number | Statistical
Component  {Activ-|Test | Form | Level |TotaliGroup| Tested Pretest Posttest Data Subgroup
Code ity |Used N YT § oM sl Y
| ___|Code Y Pte Post| J're| Post N Date Mean| 8D |Date|Mean|SD |Test|Value 1
¢ 6813%?200_1_;&~%Gﬁ% L8] 1 | shlA 944 88 (33 % 13 39] £ {933
‘ 74 L
7 ANNBI I - KR
¢ 14 13?%72 o R 1) 1 ey | 2 jazy |6 PG A b vl o ¢ |78
65813%720 HAERSEE L1y sl | ob|g | 113445 12920 tfsunn .
‘ 7w A0Tae [HadnnLg 0 ' ,
6 6ol oo PR oo | as) e | s |lmdsd Aslasdns| s
. 77 e .
6 6813%720 LG g 0 e 3. | ss (6 | s s agg 57 t[8.95 I
o 7 MY : , — \ T )
¢ 6813//27/72001{‘ AP VIR BTAF Mdba%slonls d tlodl
| ¥ R 0 Py 72
glgelaly o P 5y oo | | | lanalo s s dned thete
j” _1~./ Identify test used and year of publication (MAT-58; CAT-70, 6/ 8D = Standard Déviation |
L etel) 1/ Test statistics (e.g., t; F; Xz).
2/ Total number of participants in the activity, ‘ 8/ Obtained value
3/ ‘Identify the participants by specific grade level (e.g., 3/ Provide data for the following groups separately:
gtade 3, grade 5). Where several prades are combined, -~ Neglected (code as N), Delinquent (code as D),
~enter the last two digits of the component code. " and Handicapped (code as H), Place the in-
4/ Total number of participants included in the pre and dicated code letter in the last column to
posttest calculations, , signify the subgroup evaluated,

- 5/ 1 = grade equivalent; 2 = percentile rank; 3 = 2 écore;
4 = Standard score (publishet's); 5 = stanine; 6 = raw
score; 7 = other,

o




APPENDIX C-Part 1 i,1.R, Form | Function #0=51698

Use Table 28 for norm referenced achievement data not applicable to Table 26. (See "Instructions" Item 5 before

. completing this table,)
28, Standardized Test Results

In the table below, enter the requested assessment information about the tests used to evaluate the effect-

iveness of major project components/activities in achieving desired objectives. Before completxng this form, [Zi]
read all footnotes, Attach additional sheets if necessary,

| Number : Statistical '
Component  |Activ-|Test | Form | Level |Total|Group T;sted , Pretest Posttest Data Subgroup
Code ity |Used N2 DY A3 8 A T
| Joode | I/ Pre| Post  PrePost N__| _|Date|Mean|SD |Date|MeanlSD |Test|valve «
6 68142//720 Yoo lel a3 e ] g 6, L4190 640 29999 ¢ [10.66
. f : L A
6181047l o T o] gl | s | o8] 6 PR g 64,/ 24phog) ¢ | 8.7
n 7 mj”-.,m GAd,
6 68105%720 - |zl op 3 3106 5 93| 6 9,@129 8.8 6%5 26.6 9.9t | 9,60
3 681&%‘720%3*%%% 3| 3l s | o 6 0 28,3 %9 30n g 4| 6.0
Vi ' i '
6 |splaly nlao[ BRI T ae ¢ | 944 1985:9: 5 290 10k 1] 6,03
: VV - _' ' / \
61483 a0 I 5 9 s | 6 | se] 6] P may| g AP T 2
7 ey — , ,
681y 140 T ol s [ o6 | 6 | o] ¢ 0BT Bhd ondng] 4 | s
l/ Identlfy test used and year of publication (MAT o8, cAT-70, - 6/ SD‘= Standard Deviatiou y
etc.) 1/ Test statistics (e.g., t; F; ¥¢).
- 2/ Total number of participants in the activity, ' 8/ ‘Obtained value
3/ Identify the participants by specific grade level (e.g., 9/ ‘Provide data for the following groups separately;
- grade 3, grade 5), Where several grades are combined, Neglected (code as N), Delinquent (code as D),
enter the last two digits of the component code, and Handicapped (code as H), Place the in-
4/ Total number of-participants included in the pre and dicated code letter in the last column to
" posttest calculations, signify the subgroup evaluated,

“ 3/ 1= grade equivalent; 2 = percentile rank; 3 = z score;
b = Standard score (publisher's); 5 = stanine; 6 = raw
gcore; 7 = other,

9

.04



APPENDIX C - Part 1 LR, Forn Aunction §09-51698

Use Table 28 for norm referenced achievement data not applicable to Table 26, (See "Instructions" Item 5 before

""""" " completing this table.)
28, Standardized Test Results

In the table below, enter the requested assessment information about the tests used to evaluate the effect-

iveness of major project components/activities in achieving desired objectives. Before completing this form, [Zil
read all footnotes. Attach additional sheets if necessary,

6

4 Nunber - Statistical
~ fomponent |Activ-|Test |_Form | Level |Total|Group| Tested Pretest Posttest Data Subgroup
Code ity |Used | N |y Y b o u sy
Code | L/ |pre|post|pre Post N Date|Mean|§D |Date[Mean SD |Test|Value
« ;/M CIA TS ) RURRY
8168|500 - 18 o2) 3] 3 | sl 7| ssle P |onglae) %sis0platg ¢ | 5.8
a 7 G b
SLoJLsT 7 o° od) bR 3] 3 | 2] 7| 206 19 auglo % Memslgsl 4 | 2,07
N A 3 ik }‘[C’j‘ ‘
5|68 15%?20@“ Eé DJ 319 | 6] 8] ss|6 P | osplesl e asale s b 3.7 ‘
ol o l0Ta T2 ] L | ‘
66815%«;%20 : 2503 ] 5] 8] W6 9l 292 1/ sl 522l n | 4 | 2.1 ]
A, / BRI _
REENE e cfj’i 3L 1 o] w6 %l Yl | - | - .
gy : CIh-| 24| ' , |
60?1%///7 2/ 0 ,j Cg, DR L1 ] 48l 2 b6 265 4Q9] 20, 6’?5 4131194 + | .50
. %%Z Cla-| i |n-1 ) ‘
o777 7201 66 |CR| LE[ 1] 1 | 22| 2 116 45 220] - '65 2500 - - | -
: l/ Idéntify test used and year of publication (MAT-58; CAT-70, 6/ SD = Standard Deviation r
ete,) \ 1/ Test statistics (e.g., t; F} XZ).
2/ Total number of participants in the activity, 8/ Obtalned value
3/ ldentify the participants by specific grade level (e.g., 9/ Provide data for the following groups separately:
grade 3, grade 5). Hhere several grades are combined, Neglected (code as N), Delinquent (code as D),
enter the last two digits of the component code, : and Handicapped (code as H). Place the in-
4/ Total number of participants included in the pre and dicated code letter in the last column to
- posttest calculations, “signify the subgroup evaluated,

5/ 1 = grade equivalent; 2 = percentile rank; 3 = z score;
4 = Standard score (publisher's); 5 = stanine; 6 = raw
seore; 7 = other,

51




APPENDIX C - Part 1 M.I.R. Form R Function ;

Use Table 28 for norm referenced achievement data not applicable to Table 26. (See‘"Instructions" 1

_ completing this tabl
28, Standardized Test Results

In the table below, enter the'requested assessment information about the tests used to evaluat
iveness of major project components/activities in achieving desired objectives. Before comple
read all footnotes. Attach additional sheets if necessary.

Number Statis
Component Activ-|Test Form Level [Total{Group|_ Tested Pretest Posttest Dat
Code ity [(used - N2/ |1p 3/ &/ | 5/ 6/ 6/ 7/
Code 1/ Pre|Post|Pre]Post N Date[Mean|SD |Date[/Mean{SD |Test|}\
6167|137 7|2l o|CIA| BB IL-2) 2] 2 | 17| 3| 17| 6 | %45 333|645 305|116 ¢ |:
: CIA-{RN3RN _ . 2 6 )
66| 71u 7 12| o e IC,Elel\?g 303 | 10| & | 10| 6|25 31998 645 321100 % |.
: IA- Nj T‘:i 2 p i
6167|1147 72| 0| %o G el 3] 3 | us| v | us]6 %5| 333| 81| %75| 322( 84| +
: CIA-| L -3 o ’ 24 6
66714?%720 60 EEHP,E 313 1 5 1] 6 Z/5 200 - ,{5 21.9 ~| =~
' CIA-{HG1 -1 2
6] 68|13 %720'_ CR DEJE: 1 48 2 3416 '?5 9.2(21 045 1121231 t |¢
6|d8l1)30 A7l2|o|CTA|GHGHEY 11y | o) 2| 1|6 | %5 110 - |45\ 100] -] -
7 CIE=Tundmn
! HGZHG2| 2| 2 1 1 6|2 1 6
616l8]1 72| 0] - |RERHOZ B 45| 167 6-7A 45| 188] 6,6|
1/ 1Identify test used and year of publication (MAT-58; CAT-70, 6/ SD = Standard Deviatfon
etc.) _ ‘ 7/ Test statistics (e.g., t; I
2/ Total number of participants in the activity. 8/ Obtained vaiue
3/ 1dentify the participants by specific grade level (e.g., 9/ Provide d:.ia for the follow
grade 3, grade 5). Where several grades are combined, Neglecteu (code as N), Deli
enter the last two digits of the component code. and Handicapped (code as H)
4/ Total number of participants included in the pre and dicated code letter in the
posttest calculations.. signify the subgroup evalua
1 = grade equivalent; 2 = percentile rank; 3 ='z score;

fwn
~

4 = Standard score (publisher's); 5 = stanine; 6 = raw
score; 7 = other,

82
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- part 1 [1.1.R. Form Function #09-51698 :

‘or norm referenced achievement dét§wqpt applicable to Table 26. (See "Instructions" ItemlS before

completing this table.)
lized .est Results

:able below, enter the requested assessment information about the tests 'used to evaluate the effect-
of major project components/activities in achieving desired obJectives. Before completing this for
. footnotes. Attach additional sheets if necessary. :

-,

A ‘ , ’ Number Statistical
rtiv-|Test Form Level |Total|Group(_ _Tested Pretest Posttest - _Data -Subgro
ty |Used N2/ |ID 3/ 4 | S 6/ 6/ 14 81 9/
de 1/ |pre|Post|PrelpPost N __|Date|Mean|SD |Date{Mean|SD |Test|value
o o %5*“ ng3w3 51 3| 10l 4 | 10 | s P/7gp 1.5 6] 64cp2.87.0[t |.875

C A L A ') ro- ‘~.
210 G- ’ P o - 01,0 - - | -
1 CEA fgg %ﬁ? 3 |3 1 5 1 6 -65 0.0 545 k1.0\‘
> C LA uORﬁ"’ - - - - b -
P72 FR =1 ] -{i2 | 1] o |s 45 19-08.1 i

0olC G+ - :
2IOJCIA HITY ) S e | o |6 F/rsis.ap.e] - |- [-|- | ~
. used and year of publication (MAT-58; CAT-70, 6/ SD = Standard Deviation )

: 7/ Test statistics (e.g., t; F; X%):
of participants in the activity, ' 8/ Obtained value
participants by specific grade level (e.g., 9/ Provide data for the foliowing groups se
e 5). Where several grades are combined, . - Neglected (code as N), Delinquent (code
t two digits of the component code. and Handicapped (code as H), Place the
of participants included in the pre and dicated code letter in the last column t
ulations. signify the subgroup evaluated.
ivalent; 2 = percentile rank; 3 = z score; .
score (publisher 8); 5 = stanine; 6 = raw Y

her.
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- Part 1 - i1.I.R. Form Function #09=51698

for norm referenced achievement data not applicable to Table 26. (See "Instructions" Item 5 before
' completing this table.)

:dized Test Results

table below, enter the requested assessment information about the tests used to evaluate the effect-

; of major project components/activities in achieving desired objectives. Before completing this form

L1 footnotes. Attach additional sheets if necessary.

S ‘ Numher Statistical
\ctiv-|{Test } _Form Level |TotaliGroupj Tag'e’ Pretest Posttest Data Subgrou
ity [used N2/ |ID 3/ 4 . ' 6/ 6/ 7/ 8/1 9/
Jode 1/ Pre|Post|Pre] Post N ’ Date{Mean|SD |Date|Mean|SD |[Test|Value
A1a] o | <] = | =] ~|135|paras 106 |6 |9%u|136| 84 |%5\168(3.4 t] 6.79
el 2 | -] - | -1 -{2135parag 106 | 6 |974{358|1¥ 6444121114t 8.03

ﬁﬁ . & 77 ‘ bL— "
el - = | -] -] o [parag 32 |6 75\ okl 57 %% 513651831 t]-1.81
Aris | 688 -1 - | - -] 3u4lrarad 32 |6 [“45i342{88|%5]|376{109 t| 3.09
st used and year of publication (MAT—SS}!CAT-?O, 6/ SD = Standard Deviation )
) 7/ Test statistics {-.g., t; F; X4).
r of participants in the activity. 8/ Obtained value
2 participants by specific grade level (e.g., 9/ Provide data for the following groups sep
ade 5). Where several grades are combined, Neglected (code as N), Delinquent (code a
ast two digits of the component code. and Handicapped (code as H). Place the i
t of participants included in the pre and dicated code letter in the last column tc

lculations.

quivalent; 2 = percentile rank; 3 = z score;
3 score  (publisher's); 5 = stanide; 6 = raw
other.

signify the subgroup evaluated.
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OFFICE OF EDUCATIONAL EVALUATION ~ DATA LOSS FOR
(attach to MIR, item #30) Function # YY- 98

table entéf'a}l pata o088 information, Between MIR, item #30 and this form, all participants
y wust be accounted for. The component and activity codes used in completion of item {30
here so that the two tables match, See definiticns below table for further ‘nstructions.

] @] & @ ) (6)
Activity | Group | Test |[Total | Number Participants Reagons why students were not tested, ¢
Code I.D. | Used |-N Tested/ Not ‘Tested/ tested, were not analyzed
‘ Analyzed  Analyzed Numb
. N % Reag
CIA- Moved '
71210 1 72 | 194 158 36| 18.6 Absent
w 1 CIA- lloved
2l2]lo] 1 | 72 | 62 54 8| 12.9
CI;: : ltoved
CIA- Moved
712 0 2 66 186 143 L3 23.1 Absent
CIA- Moved
7120 | 2 | 6 J119| ou 25| 21.0 Absent

» participants by specific grade level (e.g., grade 3}, grade 9). Where several grades are cowbl:
 last two digits of the component code,

: test used and year of publication (MAT -70, SDAT- ~74, etc.).

irticipants in the activity.

irticipants included in the pre and posttest calculations found on ltem#BO

rercent of particjpants not tested and/er not analyzed on item#30.

reagons why gtudents were not tested znd/or analyzed. For each reason specified, provide a sep:
unt, If any further documentation is available, please attach to this form. If further apace
) specify and explain data loss, attach additional pages to this form. -
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OFFICE OF EDUCATIONAL EVALUATION - DATA LOSS FORM
(attach to MIR, item #30) Function # _09-51698

:able enter all pata Loss information. Between MIR, item #30-and. this form,ﬂéli participants
r muat be accounted for." The component and activity codes used in completion of item #30
ter. so that the two tables match. See definitions below table for further ‘vstructions.

D] @] O] @ Gy ] @)

Activity | Group | Test [Total | Number Participants Reasons why students were not tea;ed, o
Code I.D. | Used | N Tested/ Not Tested/ . . tested, were not analyzed
Analyzed  Analyzed Numb:
— N_ % - Reas
CTA- Moved
712({0| 3 62 | 179{ 157 22 | 12.3
- CTA- , B lloved
212 |o 3 62 153 125 28 18.3 Absent
CTA- o | Mloved
712]o| &4 69 | 207 166 41 ]19.8 Absent
| ; CiA_ Ioved
71210 b 69 | 143 110 33 | 23.1 Absent
— | T v
702|0] 5 621 124| 108 16 | 12.9 Absent

participants by specific grade level (e.g., grade 3, grade 9). Where several grades are combir
last two digitd of the component code.
test used and year of publication (MAT-70, SDAT-74, etc.).
rticipants in the activity.
rticipants included in the pre and posttest calculations found on item##30,
ercent of participants not tested and/or not analyzed on item#30.
reasons why students were not tested and/or analyzed. For each reason specified, provide & sepe
unt, If any further documentation is available, please attach to this form., If further space {
specify and explain data loss, attach additional pages to this form. '
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APPENCZX C
Part 2

In this te
~in each activity
.should be usged %:e

) cQTnponent A
. -=Gode

616 | 7{1l8]7

(1) 1dentify the §
enter the ]

(2) Identify the t
(3) Number of part
(4) Number of part
(5) Number and pez
-(6) Specify all re
" - number cour
needed to ¢
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OFFICE OF EDUCATIONAL EVALUATION ~ DATA LOSS FORM
(attach to MIR, item #30) Function #_ 09-~51698

teble enter all pata po0ss information. Between MIR, item #30 and this form, all participants
y must be accounted for. The.component ana activity codes used in completion of item #30
iere so that the two tables match. Seze definitions below table for further ‘nstructions.

O @O T O] & ¥5) EO)

Activity | Group | Test |[Total | Number Participants Reasons why students were not tested
Code I.D. | Used | N Tested/ Not Tested/ tested, ‘ere not analyzed _
' Analyzed _ Analyzed : N
N % R
CIA- . v‘ , . Moved "~
71210 5 62 | 104 93 11 11.8 Absent
CIA- v ‘ Moved
71210 5 69 41| 35 | 6 | 14.6
Moved
CIA-| _ , .
7lelo] 5 | 69 | aulivgs | 18 | gp.q| ~ Absent :
b NMoved
CIAA
71210 6 2 11031 92 11 10.7
CIA Moved
712|101 6 62 26 22 bo| 6.5 Deceased
e participants by specific grade level ° g,, grade 3, grade 9). Where several grades are cor

e last two digits of the component cod

e test used and year of publication (MAY~70, SDAT-74, etc.).

articipants in the activity,

articipants included in the pre and posttest calculations found on itemi30.

percent of particjpants not tested and/or not analyzed on item#30, _

, Teasons why students were not tested and/or analyzed. For each reason sp2cified, provide a ¢
ount. If any further documentation is available, please attach to this furm. If further apac
o specify and explain data loss, attach additional pages to this form, ~ -
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APPENDIX ¢
Part 2

In this
..in each activit
should be used

Component
Code
6l6|711]s
6l6l7]a1ls
61617115
616/7|1]s
666|813

(1) 1dentify the

enter the

. (2) Identify the
- {3) Nuwmber of pa
;- (4) Number of pa
. (5) Number and p
"~ (6) Specify all
vxmber co

needed to
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APPENDIX ¢

Part 3 CPFICE OF EDUCATIONAL EVAtUATION « DATA L0SS FORM

(actach to MIR, item #30)  Function # 09-4]¢98

In this table enter all pata Loss information, Belween MIR, item #30 and this form, all participants
in each activity must be accounted for, The component and activity codes used in rompletion of {tem #30
- should be uged here go that the two tables match, See definitions below table For further ‘ngtructions,

W@ er e 6 (6)

Component | Activity | Group | Test (Total | Number | Parcicipants | Reasons why students were not tested, or if

Code Code 1,0, |Veed | N |Tested/ | Not Tested/ tested, were not analyzed
Analyzed  Anaiyzed | . Nunbez]
N LA | Reason |
O16181L13(712[0 1 L | "1 68 ] | 1 |20:6| Avsent 6
CLA loved 38
LSBT 0] 2 | - (60| 120 | b0 |29 Absent 2
| CId- Hoved | « 2k
61818111307 20 ) 2 | - 18| ob| o |20
. CTA ioved - 2
elelelilarizlo]| 24 ~ | v 2lval.
| CIA ' , Moved | ; 22
L61618]a]3l7 2o 3 | - 80| 185 | 25 {139 | absent 3
(1) Identify the participanta by‘spécific grade level (.., grade 3, grade 9), Where several grades are cémbined,
: enter the last two digits of the component code, . |
- (2) Tdentdfy the test vsed and year of publication QMAT-70, SDAT-74, etc.),
- (3) Number of participants in the activity, o
- (4) Mumber of participants included in the pre and posttest calculations found on {remd30,
© (3) Number and percent of participants not tested and/or not analyzed on itemd30,
 (6) Specify all reasons why students were not tested and/or analyzed, For each reagon specified, provide a separate
“‘_mmmmUwﬂ%ﬂmehmMMWmmeMMmHMMmM(
needed to specify and explain data loss, attach additional pages to this form,
VA ' : ‘ ‘
Q)

SPA
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APPENDIX -C

Part 2

[}

OFFICE OF EDUCATIONAL EVALUATION - DATA L0SS FORM

(attach to MIR, item #30)

Function J U9-51098

In this table enter all jjata Loss Information, Between MIR, item‘#BO and this form, all participants
- In each activity muat be accounted fors The component and activity codes used in completion of {tem #30
should be used here so that the twe tables match, See definitions belqw table for further ‘nstructions,

®

DTo ® 6) @) |
Cowponent  |Activity | Group | Test Total | Number | Participants | Reasons why studeats wore not tested, or if
Code Code |1,D, |Used | ¥ |Tested/| Not Tested/ tested, were not analyved .
. - Analyzed_ Analyzed Nunbez
“ ¥ 1% Reason
b Hoved 25
CIA
6168 11131702001 3 | - [151) 26 |~25"| 16.6
| - | tioved 3
slefa]albl rlofo] b | ] asl 188 | w1 | 19.6] vsens 5 | v
or]
e o Noved 29 °
o ‘ |
C{O|6IB (LI A2to] b | 69| 11| 109 | 32 22,71 Absent 3
. oA Moved 14
687 20 5 - | 122 108 | b 11,5
o | Hoved 11
61811/ M7/200] 5 | - |06 93| 13| 123) Kbsent | :

(1) Identify the participants by specific grade level (
| enter the last two digits of the component code,

:5(2) Identify the test used and year of publication (MAT-70, SDAT~4, etc.),
- (3) Number of participants {n the activity,

(4) Number of participants included in the pre and posttest calculations found on item30.

* (5) Mumber and percent of participants not tested and/or not analyzed on item30, | .
gmwmwgnmmmnmmwmmmmMWMmmmmeMMMWMMJmmammuw“
: - number count, If any further documentation {s available, plesse attach to this form, If further epace {8

needed to specify and explain data loss, actach additional pages to this form,

€., grade 3, grade 9), Where several grades are combined,




APPENDIX C OFFICE OF EDUCATIONAL EVALUATION - DATA LSS FORM
Part 2 (attach to MIR, item #30).  Function # 09~510%8

In this table enter all pata Loss infornation, Between MIR, item #30 and this form, all participants -
{n each activity must be accounted for. The component 8nd activity codes used in completion of item #30
should be used here go that the two tables match, See definitions below table for further nstructions,

Y

DT oOTor ® T o7 &) —

Component  |Activity | Group | Test Total | Number | Participants | Reasons why students were not tested, or 1
Code Code: [ ID, |Used | N |Tested/| Not Tested/ tested, were not analyzed.-
" - Analyzed  Analyzed | o Number
! N 1% _Reason
~ N ‘ ,
A | Hoved 77J
6168|147 {2]{0] 5 69 | 41 3 71 17.1
. CIA- o | Voved | 6_;
6168 114(712]0] 5 69 | 34 17 1 17 | 50.0 Absent | 11 |
oTh o Hoved - 1l
61618 1 4[7]2f0] 6 | - f103] 92| 11| 10.7
‘ | Ty | | | Hoved 3 )
16168 (147 ]2]0] 6 | - | 26| 2 L’ 15.4] Deceased | 1
| | (T4 o floved | )
AélelslLysirtafo] 7| - | s8] 95| 3 5.2

(1) Tdentify the participants by specific grade level (eig., grade 3, grade 9), Where several grades are combined
~ enter the last two digits of the component code, -

(2) Identify the test used and year of publication (YAT-70, SDAT-74, etc.),

~(3) Number of participants in the activity, - |

- (4) Murber of participants included in the pre and posttest calculations found on itemff30.

- (3) Number and percent of participants not tested snd/or not analyzed on itemf30, = . - -

(6) Specify all reasons why students were not tested and/or analyzed, For each reason specified, provide a separa
| number count, If any further documentation is available, plesse attach to this form, If further space ie

‘eeded to specify and explain data loss, attach additional pages to this form,
o : o S e 1




ASPEﬁDgﬁ C OFFICE OF EDUCATIONAL EVALUATION - DATA LSS PORY
arv <° o (attach to MIR, item #30) Function #liz:EEEEVB

In this table enter all pata Loss infornation,Between IR, item #30 and this form, all participants
-in each activity must be accounted for. The component snd activity codes used in completion of {tem {30
~should be used here so that the two tables-matchi . See definitions below table for further imstructions.

, o M@ e @ () ©®
Component | Activity | Group | Test (Total | Number | Participants | Reasons why students were not tested, or if
Gode Code |ILD, |Used |N |Tested/ | Not Tested/ “tested,-were not analyzed
Analyzed  Analyzed Number
) ' Reason |
Hoved | 17
| (Ia) o
“6 61811|5(7]2]0| 7 -~ | 271 10 17 | 63,0
| CIA ’ o Hoved u
6161815 72100 8 ] ~ 6l 55 | 7] 13| svsent - 3 |
! : , o o0
1 ' N

11 il - | | | toved 5 -
: 616181115/ 7]2]0| 8§ -~ | 53] W 6 | 11.3| ‘Absent 1
| Lyp (T4 - | | loved - 3 |
{61617 (113 72|o] 2 | 62|48 | B | W | 29.2| Received oo late 11
P87 (L 3| nejol e | 62j22| 1 | 2 9551 testing program
‘5(1) Identify the participants by specific grade level (e 8., grade 3, grade 9) where several grades are eombined
- enter the last two digits of the component code,
-(2) Tdentify the test used and year of publication (MAT- 70 SDAT-74 ete, )
Q) Number of participants in the activity,
(&) Number of participants included in the pre and posttest calculations found on item30.
(5) Number and percent of participants not tested and/or not analyzed on itemf30,
;(6) Specify all reasons why students vere not Cested and/or analyzed, Por each reason specified, provide a separate
i nmummIMwMMHmmmmuwmmmmmumﬂumhmlHMMwmh .
;) needed to apecify and explajn data Ioss attach additionsl pages to this. form. | | ._ o 1()3f-,;f

\‘l




APPENDIX 0 OFFICE OF EDUCATIONAL EVALUATION - DATA 10SS FORM
" Part 2 (attach to NIR, item #30)  Function # 09.51698

: In this table enter all pata yoss information, Between MIR, item #30 and this form, all participants
An each activity ust be accounted for, The component and activity codes used in completica of {tem #0
~should be used here so that the two tables match, See definitions below table for further ‘nstructiong,

TO O] 0 @ 5) N
| Component | Activity | Group| Test [Total Number | Participanta | Reagons why students were not tested, or 1if
| Code | Code |ID, |Used | N |Tested/| Mot Tested/ tested, were not analyzed
- Analyzed  Analyzed - Number
N L etson_
" 0 Hoved 3
| '%-Zyr . | ~ .
1616181231712 0 T 14 | 29,2 | Received too late 11
1e168 13702000 2 |- 122 1 | 21|95 testing progran
T : o !
3 yr.| CTA- | ~Confliet xvi’gh ASDP.LRA, | 12 0
6lelrlalalolalol 2172 1 12) 0 12 100, lesting progran ... :
|  Conflict with AS.2IR.A, | 12
| B 3 yr.|Clh- , ,
 6‘ 61811131712{0l 21« 121 o | 121100, Atestmg program
(1) Identify the participants by spécific grade level (e.g,, grade 3, grade 9), Where several grades ate combinéd, \
. enter the last twe diglts of the component code, . e o e
{(2) Tdentify the test used and year of publication (MAT-70, SDAT-74, ete.),
(3) Number of participanta in the activity, | |
(4) Mumber of ‘participants included in the pre and posttest caleulations found on itemdh30,
(5) Nunber-and percent of participants not tested andfor not analyzed on {ten#30,
{6) Specify all reaons why students vere'not tested and/or enalyzed, For each reason specified, provide a separate
" mumber count, I any further docuventation is available, please attach to this form, If further space i -
‘needed to specify and explain data loss, attach additional pages to thie form, = = 1 05

A




APPENDIX C OFFICE OF EDUCATIONAL EVALUATION - DATA LOSS PORM
Part ? | (attach to MR, item #30)  Function # 09-51%06

| In this table enter all pata y08s {nfornation, Between MIR, item #30 and this form, all participants
~{n each activity must be accounted fors The component and activity codes used in completion of {tem #30
- should be used here 8o that the two tables match, See definitions below table for further ‘nstructions,

W] @) G @ 6) | (6)

| Componeat |[Activity | Group( Test [Total | Nunber | Participants | Reasons why students were not tested, or if:
" Code Code |ID, {Used |N |Tested/ | Not Tested/ tested, were not analyzed
; Analyzed  Anglyzed- Number
|- ¥ | % ~ Reagon
| Proz, 10 Graduated 2/75
Paras| Dev, _E_L@m_mgm SR /0
‘ru form of fest 3
Prog. | 10 Gradvated 2/75 |
| Paras| Dev, 2,5 10 _Ieft prooran 20
: vathd 1350 108 29 '
0517 12| 87]1]4 Absent and nersonal reasons 9
Frog,
| 3y, Dev, fhsent 2
. | . <7 Read.| 34| 32 21 59 | | |
(615]7]2] 8]7]1| 4|Paras : -
: . IS
| Lyr, gggg. Absent - 2 v
0151 7(2| 817 1] 4|Paras|liath.] 34 32 2159

(1) Identify the participants by specific grade level (e.g., grade 3, grade 9), Where several grades are combined,
- enter the last two digits of the component code,
- (2) 1dentify the test used and year of publication (MAT-70, SDAT 14, ete.),
- (3) Number of participants in the activity,
(&) Mumber of participants included in the pre and posttest calculations found on itemft30,
(5) Number and percent of participants not tested and/or not analyzed en item#30,
) Specify all reasons why students were not tested and/or analyzed, For each reason specified, provide a separate
" mumber count, If any further documentation ig available, plesse attach to this form, If further space is
~ needed to specify and explain dats loss, attach additional pages to this form, \ |
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32,

33.

34,

35.

-85" !

Program Abstract: Please provi’ 1f(;gﬁr project, including
aspects of the project whiéhngc T . positive results. Provide
a summary of the findings in rei. {~ ne objectives, as well as a dec. ip-

tion -of the pedagogical methodology employed.

[See Appendix C -~ Part 3, next page.]

Date activities began _9 // /7 Date activities will terminate O /30 / 75
Mo. Day Yr. Mo. Day Yr.

Project.time span ___ School More than

(check one): 1|2£J Year 2|::| Summer 3|::l 12 Mos. 4|___ 1 year
Project is: 1|tl New ZI:IEI Resubmitted 3|:| Continuation’

(Title III only)

A. TIf project is resubmitted, please indicate number of years operated:

|:| 2 years I 4 years

I::I 3 years : IICI 5 or more years

. 66803
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F# 09-51698
Appendix C -~ Part 3

PROGRAM ABSTRACT

BILINGUAL PUPIL SERVICES

The Bilingual Pupil Services Program is a centrally based pro-
gram operated by the New York City Board of Education, Office of Bi-
lingual Education. The basic goal of the program was to improve the
reading and mathematics abilities of Hispanic non-English-speaking
pupils and Hispanic-English-speaking pupils who were one or more years
behind in reading and mathematics. The Bilingual Pupil Services pro-
gram provided these pupils with small group instructio)n by specially
trained paraprofessionals who assisted the regular classroom teachers.
In addition to the goal of improving the achievement of the pupils, the !
program provided in-service training along with supervised ''on the job"
training to the paraprofessionals,

As a result of the program, those pupils .with regular atter_ldance
for a full year made highly statistically significant gains on both réading
and mathematics irrespective of language dominance.

The program did not meet the stated in-service training goal of a

P

15 per cent gain for each paraprbfessional who scored below 75 per cent
on the pre-test. However, a t-test of pre-test and post-test means was |
statistigally significant.v Monthly on-site classroom and in—sem’/iﬂce train-
ing center observations along with supervisory evaluations revealed that

the program was providing the paraprofessionals with competent instruc-

109




- 87 .
. tion in the area of bilingual education,

The discrepancy analysis required of this evaluation revealed
that all components of the program have beeh fully implemented under
the supervisién of a highl netent central office staff.

‘

Aruitoxt provided by Eic:



