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CHAPTER 1 | |
THE_PROGRAM-BACKGROUND AND THREE YEAR OVERVIEW

The City College School of Education Advisory Service Workshop Center

in the scnool process - teachers, administrators, paraprofessionals, : B
parents, graduétes and undergraduates ~ interested and invo]yed_in

open education in the New York City area. The Workshop Cen;erﬂwas
established in 1972 under the sponsorship of the Board of Education

of the City of New York qnd City College. It is funded under Titleum
IIT of the Elementary and Secondary Education Act of 1965 and by

'grants from the Fdrd Foundation and the Rockefeller Brothers Fund.

JIts director and founder 15 Lillian Weber, Professor of Elementary
Education at City'College.

The Workshop Center's focus has continued in its aim to supporf the
professional growth of school people in their efforts to effect

desired ﬁhanges in the learning environments for children. The Center's
activities range from demonstration to independent work on individual
‘projects and from‘é single or one-time use to continuous or Exténdéd ‘

use. Facilities and program includes workshops, discussions, library,
. X N s ; A

= informal sharing.
The outgrowth of twe programs, namé1y, the Open Corridor and the City
College Adyisory Service to Open Corridors, the Workshop Center was
fiVe'years_in the making dﬁ}jpgAhqck.to‘J967 when the first Open g SR
ﬂmtgf;{aﬁfw;égugéégfgawgymégbfessoh Weber. At tﬁat~time the aim was

to explore th~ -assibitities within the massive urban schoolz for
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reorganization that would better support learning at different primary

grade and ability levels. 1In such a corridor groubing of five class-

rooms, materials and experiences were shared and-activities readily

~and manageably accommodéted. The corridor representing a new community,
gave teachers in the Open Cofridor an opportunity to organize their
rooms so that a child could work independent]yvor in §ma11 groups.
Teachers could also guide the child in provfding the materials that
would reinforce skills, but arouse aninterest, stimulate thinking
and-generate problem solying.

'Gradqa]]y, over a‘five year period, the Open Corridor became widely
known as anlexampTe of change Within the o1d traditional organizational
structures and spread to 13 schools, 90 teachers and approximately
3,000 children. The entire progression was built on a basis of
voluntarism on the part of parents, teachers and administrators. What
resulted s a teacher support system which developed in three steps.

CHANGE IN THE SCHOOLS:

As the Open Corridor project expanded, so did the need
for Advisors, as part of the support services for teachers
who were working to open their classrooms. In 1970, with
the help of Ford Foundation funds, the City College
Advisory Service to Open Corridors was organized to train
Advisors who would serve as guides, mentors, counselors,
and aids to Open Corridor teachersin their attempts
to change. Today, the Advisory Service provides onsite
‘-assistance to more than 200 teachers, working along-
side them in the classroom and meeting with them after
school hours.

 CHANGE TN TEACHER EDUCATION PROGRANS:

The City College School of Education from its .2arly
involvement has maintained a strong connection with the
Open Corridor project. 1In 1971, it initiated a Master's
program, "The Child and the Individualized Curriculum",

i
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to support the further development of teachers who have

reorganized their classrooms. In addition, the Summer
2 Institute for Open Education has been incorporated as

a regular feature of the department's annual calendar,

thus providing a three-week concentrated experience

to teachers, administrators, paraprofessionals, and

 parents who are active members of Open Corridor com-
munities.

THE WORKSHOP CENTER:

By the spring of 1972, there was little doubt that
tnese new efforts to construct an alternative to
- traditional public schools in New York City - the Open
Corridor, the City College Advisory Service, the City
College 1nvo1vement the Summer Institutes - were
galvanizing the interest of hundreds of teachers,
. principals and parents. Participants' interest con-
, .- tinued to grow. The teachers who had gotten underway
" with the help of the Advisors, needed a place to
continue their development..  In addition, there was now
a growing number who were trying without advisory support
to make first steps toward open education and who would
need help and reinforcement, as would ,arents, cooperating
supervisors, paraprofessionals, and custod]ans
For open education demands of its practitioners not
only a profound rethinking of the craft of teaching
and the nature of children's learning but also the
kind of active retraining that is provided far more
effectively in the workshop format. The concern about
“the .special. requirements for work-in open. education
. culminated in the creation of the WORKSHOP CENTER in
St the fall of 1972. The Workshop Center came into being
to serve the ripple effect of earlier activities and
became a central facility to serve the continuity of
teecher development.

Needs Identified in Original Proposal

Teachers already working in open classrooms needed a center where they
could continue their professional development independently and where

‘they could search out'what ,would be useful to support their“deéisith‘
on planning and curriculum. Teachers who were beginning to make

changes in their classrooms as a result of what they had heard about




the first open classrooms needed help. They had seen that it is
possible to build on chi]dren;s natuﬁal curiosity to learn and to
pfovide interesting, meaningful developmental experiences for chi]dren
within the structures of the ordinary public school. "They needed

hg?p in analyzing just what went into creating sﬁch success -~ the
understandings, the organization, the planning and curriculum, the
recording, the institutional support. '

The Creation of a Project Plan to Meet Identified Needs

The brigina] Elementary and Secondary Act Title III proposal, filed

1p 1972, provided needed funds for the Workshop Center to serve as a
resource faci]ity/¥or‘teachers; administrators, paraprofessi&na]s,
parents, and others interested and involved in open education in the
New Yofk City areé. Through its programs and activities, the Workshop
_ Center.hasmbeéome a source of information to those seeking first con-
tact with open education. |

Activities at the Center emanate from the long-range goals of offering
’obportunities for continuity of professional development, services -
(on-site gnd off) for beginners in open education, and dissemination
of what has.Been learned. Participants are to become active learners
and active agents of their own growth.

The .Program objectives ere established in the context of fluent goals
which acknowledge open education as an on-going, deveiopmenta] process.
The process flows from each year of operation and has been seen as a

continued progress of attajnment in some measure of all long term

-
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goals. Evaluation is in terms of "procesé“} "growth forward", increaéing
capability". "
The original product objective (1972) was the need for a Center which
would conduct wori:shops, seminars, and the Tike in open education;
which would give all involved..in ‘the school process opportunities
to work with new materials (and old) in new ways; which wou]d.provide
informatioh and.consultation services to those seeking to move towards
‘open education; and which could disseminate what was iearned and report
in new directions and implementations. The nroject quecfﬁvéS"remain
in the development of good understanding and practices of open education
which: |
provide support to school personnel in classroom organization
and interaction, planning and curriculum and recording and
bilingual deve]opment v

~build institutional support for open classroom development
as well as an understanding of the rationale of open education

incorporate experiences of open educat1on 1nto the structures
of teacher educat1on

These program ob3ect1ves are met through the experiences of the Workshop

itself as a facility whose organization provides the starting points

for educators_seeking change. WOrkshons are organized in such a way

as tn parallel the classroom and to foster participants' reflection

in their Workshop experiences. Achievement of each objective has
occiirred since 1972 through: ‘

| small group intensive workshops

large 'group introductory weikshops

10




free access to exploration of materials
access to consultation with advisors

participant experience in organizing the Workshop for their
own experiences

participant experience in building a pool of resources from
which they could draw in planning curriculum

the sharing of participant recording experienCeévkh?éh would
Tead to growth in understanding of the purposes and skills of
recording - : .

opportunities for exploration, consultation and development
of experience in:

classroom development,organization and structure
curriculum planning, development and implementation

recording of activities, etc. to support the further
development of open. education

beginning activities that can be used by teachers seeking
entry points for effecting change ‘

helping bilingual teachers develop and use bilingual
materials for an open setting

‘eXténdiné the expeffiée éﬁd Uhdefétandingvofithe Workéhop
Center as a prime resource in the field
The assumption that the participant will develop an understanding
rationa]emimplicit in imp]ementing'open education underlies all work-
shop activity.
Activities at the Center include demonstration, independent work in
individual projects, one-time or continuous use of the Center. Fac-
ilities include workshops in exploration of materials for curriculum,

seminars dealing with problems jn class and school reorganization,

publications, a darkroom, library, meeting space, film showings and




individual or small group consultations with staff.

Use of the Workshop Center is voluntary, to ﬁchoo]‘and school related
personnel. Pérticipants can experience organized workshops in a
particular area and are encouraged to enroll in multiple sessions

in the‘samé area, so as to pursue a piece of work to some depth, to
enrich their grasp of material or to begin inﬁgﬁqndent projects.

As a result of being in the program, participants gain an active
understanding of the ratjonale of open education and the components
‘for implementation. Participants can use the experiences of the Work- |
shop Center in their own open education classrooms. Teachers are
helped to organize their classrooms forvchildren's respbnsib]e parti-
cipation‘in the work necessary fdr use, and reuse of the resources.in
the envifonment; Participants experience ‘the deyelopment and use of

a resource poo]'to aid in the deyelopment of classroom curriculum,
Participants in the Workshop learn to prepare, use and underétand 1og§
or notebooks of their work and how to add'to'théfr'cbnf{hu511y'déVé1obihg” h
pool of resources.

Mostly, the Workshop experience gives the teacher an opportunity to
rediscover his/her own way of learning in an atmosphere that encourages
reflection. Reflecting on one's own learning process assists the
teacher in bui1ding trust of the child's learning process, as well

as understanding the process.- These things happen as a result of the

workshop facility, program and staff.
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On-going Workshops are prepared for full use by participants and offer
supportive how-to sessin .r beginninec teachers. The Workshop
oo o= Center offerings include:
Workshops in exploration u;: c1 7, for curriculum
(Make and Take Materials in Reading and Math; Problem
Solving with Maps and Charts; Integrating Art in a Junior
High School Curriculum; Natural Materials: Water, Sand)
publications that disseminate information and analysis of
open education developments (Notes -from the Workshop Center
published four times a year, duplication of newspaper articles,
positions papers, and curriculum bulletins)
darkroom, library, kitchen for work and prbjects applicable
to classes (making pinhole cameras: kitchen physics;
workshop and 7ilm production; photography; mounting and
display; laminating to preserve creative productions)
space for meetings, film and showings and individual or
small group consultations with staff. (Observation and
record keeping of advisors that represent individual focus
and interest in aspects of classroom interaction and
curriculum development.)
Workshop scheduling represents a significant staff.inVOlvemeni that

reflects a range of careful assessments of growing and deepening
participant needs to addressing different aspects of topics'related

to issuesxin open education. Scheduled Workshop sessjons are thought-
fully and purposefully planned and are listed on a monthly calendar.
Thé published calendar is sent to all district principals throughout
the New York City area so that school personnel can be informed
regularly on a monthly basis of the Workshop Center offerings and

opportunities for continuing professional growth,

Summaﬁy of Changes Prior to the 3rd Year of Funding
Use of the Workshop Center, funded in part by*Eérly and Secondary

Education Act, Title III, exceeded all expectations. The demand in-

13




deed, for more services in other areas of the city has resulted in
"giving periodic assistance to those wishing to organize similar
centers.

At the end of the first year 3408 parents, paraprofessionals,‘teachers
and administrators had 'made use of the Center. ~The figure for the
second year of 3798 shows ¢onsiderab1e increase in Center use. The
vast bulk of attendance figuﬂes represent use by teachers and school
personnel who without steady on-site support, are making changes in
their classrooms. | | |

The first year evaluation report analyzing interviews with participants
gave evidence of Workshop Cenfer suppoft for continuity of development
and the growth of understanding of rationale. |

The Workshop Center contihued in its 2nd year to develop its capability
to serve professional needs in providing participants opportunities
to'condUCt investigative work in process, talk' with other teachers
and share problems and solutions, to have access to avai]ab]e materials
and to trgnslate experiences into reorganizing their classrooms. The
facility has been a center where participants can revitalize their

- feelings about themselves as learners and in the process develop new
insights about learning. Realizing how valuable staff interest and
support were to their experijence, partic%pants came to understand

their role as teachers and the learner role wfth new respect. Evidence

of Workshop Center materials and experiences added to the participant

14
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poal of resourcés can be seen in any classroom visit.

In addition to the use of the Workshop Center by work1ng teachers dur1ng

the 4 8 P.M. hours, time and space have been increasingly scheduled

for paraprofessional and »' n1strat1ve sessions. Increasingly,
teachers working in b*” ingu . .ssrooms have attended the Workshop
Center. City Co]]ege facu. i/ and students as individuals have
increasingly “joined the 4-8 P.M. sessions and attendancé figures for
the earlier daytime hours show increasing use by City College classes.
The calendar published for a typical month shows an enormous all day
use of the Center. This growth in a]]—d&y use of the Workshop Certer
that makes possible the translation of additional Tong term goals

into third year product objectives, for institutional growth, for
increasing use as resource by bilingual school personnel, for in-
corporation into-the teacher education structure of City Co]]ege.

. Inquiries, letters and visits from the area and beyond, result from
the materials which are disseminated from the Wdrkshop Center; The
impact of disseminated materials can be seen in the classrooms and
schools where participants work and is often the subject of staff
meetings at these schools. Analysis of Workshop Center experience
and the experiences of the participants -- teachers, parents and
administrators, City College faculty and students -- are being shared
in these materials. At the writing of the third year Title III funding

application these materials included: 6 issues of Notes; 15 Calendars;

15
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1 bulletin on evaluatijon; Evaluation Reconsidered; 1 bulletin on

Science, Science in the Open Classroom; 1 builetin on Math, Explorations

~ of Visual Phenomena; 1 position paper on reading, Reading Failure and

the Tests; 1 full-Tength brochure, Warkshop Center for Open Education.

The second year evaluation stﬁdybreported that the Workshop Center

had made o «iabi (mpact on elementary education in New York

City and that participant assessment of the Workshop Centef was
predominantly positive in providing useful unique service;, in influencing
participant understanding of open educationﬂgnd in their application

of learnings in theff classrooms. The Advisory Workshop Center pro—

gram has been in operation during the entire school year, September

1974 through Jdune 1975.

16
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CHAPTER 11

EVALUATION PROCEDURES |
The evaluation procedures which the Board of Education Title III

Consultant Evaluator followed are in,accord with the Understandings
discussed and agreed to as a result of Melvin Goldberg's September
12, 1974 revision of the 1974-75 Evaluation Design (See Appendix A
Martin Olanoff, Project Liaison letter). The plan of evaluation for
~ the City Coj]ege Advisory WOrkshoﬁ for the third year was to integrate
the past three years in a summative eva]uatioh report. The eva]uaéTQh N
activities were directed toward drawing upon the findings of the
previous two reports with particd]ar emphasis on the Advisory Workshop
participant's rmufessional growth related to specific project objectives
of:

participantz' iz of open classroom techniques
‘ children's use »f materials in open classrooms

availability amd use of the pool of resource materials
in open classroims

observatic:. ~f teacher's ability to prepare and use
notebooks (\ogs)

extent to ypich there is administrative support for open
classroom = -~ ices

attendance * sur~ on bilingual personnel ant college faculty
The Consultant { valyator set‘apgyphthe evaluatjor task by first seeking
an intensive and cuvmpr=zhens ve exposure to the Advisory Workshop
facility, its staff ¢t its program offerings and operations. An

extensive examinazians of the Workshop's dissemination materials was

17
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undertaken. A comprehensive understanding of the Advisory WorkshoD
philosophy, theory and practice was sought, .

Another focus of understanding was directed to the Workshop participants

. to begin to trace the effects of the Advisory Workshop as evidenced

in their schools and classrooms. The evaluation procedures herein

‘described follow the Evaluation Design.

The Consultant Evaluator observed and jnterviewed teachers who had

participated in Advisory Workshop éxperiences in a varied span of
time and with different frequencies and involvements over the three
year period of Title IIl funding. The classrooms which the Consultant
Evaluator visited-and made observations with interviews were classrooms
of teachers who had used the City College Advisory Workshop.
A total of fifteen.teachers were randomly sg]écted‘from a list provided
by the Advisory Workshop. The teachers represented three somewhat
discrete groups according to the following categories:

Five teachers who have made use of the Advisory Workshop

Center over a period of time and are implementing open

classroom practices in their classrooms and who have no

additional advisory support,”doing it solely from Workshop

Center contacts. ' ‘

Five teachers who have used the Advisory Workshop over

a period of time and are implementing open classroom

practices in their classrooms who have had short-term

advisory support.

Five teachers who have used the Advisory Workshop on an

on-going basis and are implementing open classroom

practices in their classrooms and who have had on-going
support on a Tong-term basis.

18
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The fifteen teachers were contacted by telephone and asked if they
would be willing to participate in the Title III Evaluation of the _
City College Advisory Workshop Project. The pfocedures for the evaluation
were described to éach teacher during the.telephone contact and an
explanation wés given to communicate the eva]uation objectives. FEach
teacher was given an opportunity to express any concern which the
evaluation activities might raise with respect to anticipated problems
in connection with a classroom visit, observatidns, and convenience of
interview scheduling. Another point was also addressed which had to
do with the com’ort or discamfort the teacher might feel in so far as
supervisory or administrative constraints'or restrictions were concerned.
If there was any possibility that the evaluation activities might
produce negqtive consequences, the request was withdrawn. Where the
teachers was free to participate in the evaluation, the.proper and

| standard procedures were done by the teacher and the evaluator so that
the school visit could be accomplished. Where the teacher could not
participate for whatever reason,. another teacher wés randomly selected
from the 1ist provided the Title III Consultant Evaluator.
A total of 12 visits were made to the Workshop Center between NoVember
1974 and June 1975. (November 7, 14, 15, 16, 21, 22, 23, March 12, 13,
14, 25, 26, April 10, 11, 12, June 16, 17). "
A total of 12 visits were made to the schools between Nowember 1974 and
May 1975. (November 8, March 24, April 14, 15, 16, 29, 30, May 5, 6, 7,
8, 9). '

19
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v

'Evaluation activities inc]uded.Advisony Workshop visits to observe
staff meetings, workshop sessions, listen to formal and-informail
presentations and lectures or"demonstrations, extensive interactions
with the Workshop Director, Lillian Weber, and staff. Time wac cpent
in reading participant 1o§s, notebooké and examining materials which
were available or produced in the WOrkshép. The library, woodworking
shop, science unit and other Workshop areas were inspected. A general

familiarization took place over an extended period of five months through

a range of focused activities.



CHAPTER III: FINDINGS !

OF THE VORKSHOP CENTER

At the close of its third yea; of Title 111 funding The Advisory Workshop
Ceiter has continued to demonstrate its accomplishments in fulfilling
program goals and objectives. There is an accumulatimg body of dqcumentation,
materials and other evidence to support and substantiate progress toward
the goal of developing good understanding and pract%ce'bf open education
for participants involved in the Workshop Center.. Tt can also be Shown
that support to school personnel has been provided in classroom organization
and interaction, planning cufricu]um, recording and bi]ingua]ndeve1opment.
There is evidence which shows that institutional support for open classroom
development has been increased and expanded and that more school administrators-
are permitting teachers to open their classrooms and to an 1ncreasing‘
extent, are actually facilitating the process in giVing active 1eadership
to treachers expressing an interest in the open c]assroom rationa]e.or
seeking to impjement open classroom practices.” The WOrkshop Center. has
also accomplished greater incorporation of experiences of open education
into the structure of teacher edﬁcation! ' |

- Such accomplishments have coptinued through an organic and orderly
expahsion and development rather than an instantaneous or abrubt change.
The changes have been a continuous process, thoughtfully planned and
guided with clear goal sightings and necessary corrections along the way.
Individual contributions of persons and methods in the procsss goals of
the Workshop Center reflect some of those directions and represent extensions
into the third funding year. The Tist is a lengthy one and would be

impossible to completely detail in this report. A representative sampling

21




can be pregented, howeve =, clatively adequate +ture be provided
in the presentation;
Major directions and project extensions this year have been:

increase in bilingual involvement and programming

more upper level curriculum bfferings

principals' luncheon meetings

principa]s"visiting other cities

a staff member's visit to West Coast art projects at owh expense

Roots of Open Education Conference marking the Bi-Centennial
and honoring Marion Brooks and other open classroom leaders

National Institute for Education affiliation

Participatibn in the North Dakota Study Group fof Open Education
Mini-course offerings |
special expressive arts project for Summer 1975

video documentation--staff training in video tape technology
~-and the training of others

City College intern in elementary education cbntribution

afternoon film showings

Visits to other advisories (Boston, Philadelphia) by staff

new equip;ent donated by CCNY Physics Department and use by
physics students

extension of photography work;: staff member imvecivement in
International Center for Phatography at Cornell University

visits to New York School for the Deaf and Lexington School
mural workshops

A sampling of methods (planning, programming, advising) follow.

22
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A SAMPLING OF WORKSHOP CENTER PLANNING, PROGRAMMING, ADVISING
WORKSHOP ADVISORY STAFF MEETINGS

The WOrkshop Advisory Staff providés a rich, diverse source of proféssiona1
guidance and support'for Workshop participants. Their continuiné.growth ‘
is insurad in the on-going étimulation made possible through regularly
scheduled Advisory Méetings. The content of such meetings are summarized
as fo]]ows.(September 1974 - June 1975):

Projections and opening reSponsibi1ities for Workshop staff

Report on evaluation and documentation work at Prospect School
Summer Session

Curricular documentation; two teachers' piEH‘for Affrican
studies; tape of discussion.of Medieval Studies in P.S. 75

. Discussion of article, “The Gifted Child" (by Jung)...Video ,
of tesselation

Report 'on teacher p]annihg... An African Trip... Comment on -
statistical forms. Planning for Convent weekend

A discussion of language program assesshent: from Cazden, from
Eridson on bilingual programs

Teachers' perceptions of child development (from teacher interviews)

Environmental Studies

Sessions with participaﬁts in the Prospect School 1974?summer program
Session with Principals _ .
Art and Expression, Répoft on school curriculum workshops

Ethnic groups that make up the New York City Community (Dominican
Independence Day, Chinese New Year. Black History Month)

Visits to Afro-American Caravan and to the Studio Museum of Harlem
"Psychology of Bilingualism, Memory and Information Processing"
Open Education. in Puerto Rico
New York School for the Deaf
Social Development (two sessions)

. Documentation of Open Education

Showing of video tape of shadow play workshop




_Report on a visit to West Coast schools with noted art projects
Report on "What Does a Reading Test Test"
Advisor's report on visits to schools !

Playing of tape of Dorothy Cotton reminiscenses of the Citizenship
Education Program (Roots of Open Education Conference)

Advisors' report on documentation activities (two sessions)

End of year Advisory Report on P.S. .34, "Art and Content .
Subjects; Content and Reading: What Is Experience?"
Primary and Secondary Aspects.

Completion of Reports in July and plan for finishing of reporting.

Reporting on opening--planning for coming year-second
week of school year.

- Advisory responsibility to maintain positive frame at opening
of school in September-How?

Emergency meeting wifh parents and teachers--Ways of
continuing open education in the face of New York
City's severe budget crisis and widespread excessing
of open education teachers: Discussion and possi-
ble alternatives, solutions...
The Workshop Center has grown with the needs which it is
pledged to meet. Inspection of planned sessions, meetings
etc., serve to verify its practices and congruence with that
A
intent. The most recent fiscal realities and cutbacks have
placed the Workshop Center in the most critical and survival
vtance of its development. The emphasis which has been highly
promoted and practiced has been upon problem solving, both by
individual staff members and in groups. Problem solving has
“represented a major method in all areas of. the program. The

present crisis in funding will put a serious test to the

Workshop Center's problem solving capabilities.

-------
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ADVISORY WORKSHOP PARAPROFESSIONAL SESSIONS

The role of the paraprofessional is emphasized in open classroom practices.

The Advisory Workshop giQes special attention to promoting the paraprofessional

concept‘and provides the paraprofessional the opporthnity to grow and learn.

The fo11OW1ng HorPshop outline represen*: the focus and substance of support

given the paraprofessional at the Workshop Center and in the classroom.

How are we going to work together this year? Some possibilities:
-- Talk about what we have noticed in our own lives, our

children's lives, in the children we teach - in regard to
reading. How do people learn to read? What does common
sense tell us? -What have we seen and observed and learred
about reading?

-- Think out ways to involve children in 1nterest1ng proaects
that will help them learn to read (and enjoy reading)!

-~ Make materials to be used in the.classroom with 1nd1v1dua1
children. Small books, reading, games,.etc.

-~ Discuss individual children who concern us: we can focus on
specific children we work with -~ tell as much as possible
about them, their particular problems - and the rest of the
group can give recommendations that may help the chi]d.

-~ Look at the work of some children to see what we can learn,
from it; writing, drawing, etc.

What do we assume about'reading? Can we reach each child? :

1. Reading is not an isolated skill; it 1nvo1ves the who]e
- child - his feelings about himself, his mind and his body,
~his interests; reading cannot be taught all by itself.
It*involves the child's language and his experience - and
his thinking. .

2. People learn things best when they are interested; children
need to be interested in things in order to learn them; how
can we find out what a child is interested in and how can we
interest them in some important things, like reading.

3. Children learn a lot from other children. If a child does not"
read yet or is having problems, it is better for him to work
with children who can read - be surrounded by reading and

_writing and speaking - rather than be segregated. Children
need individual attention, but they also need to be with other,
more verbal children.

4. Reading is a very complex thing; learning to read has many
aspects. There is no one way to learn to read. People Tearn
in different ways. If we want to know what is right for a
child, we have to know a lot about him; it is necessary to
really Tearn about a child in order to find out what is the
) . . . .
Q. be;t way for him to learn to read._ an
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'FORMING AND CONTINUING A SUPPORT BASE TAKES COMMITMENT

Teachers' continuity of growth in open classrooin practice is nourished
through interaction with other teachers and shared p]ahning and dec{sion

making. An example of this is as follows:

Dear Corridor Teachers:

In order to continue the often interesting, sometimes
exciting, always pleasant corridor meetings, I'd like you
to note what topics you would find useful in the future.

e could have corridor meetings devoted to the Language
Experience approach to Reading: how spelling/penmanship/gram-
mar could be facilitated. Science "How To" sessions; child
development; observations of children; etc.

I'd 1ike~some lunch meetings devoted to:
1.
2.
3.

I'd 1ike to_lead a meeting about:

A workshop}I would be interested in, would be:

I can come at 3 on , to attend a workshop at 75.
day of week : T
I would prefer Tunch time workshops only.
check here
Some materials I would Tike to have are:
1 ) .

2.
3.
"-4.

Do you want to learn more about a particular material, e.g.,.
rods, pattern blocks, logic blocks, Dienes blocks,
balancing; extending dramatic play, block building, etc.?

I'd 1ike a session devoted to using
AND

Any other comments, ideas, additions you wish to make, put
it down now, or forever ...

Please return this in a reasonable amount of timekso that
some kind of schedule of meetings for the Fall can be made.

Thanks,
Your name: ‘
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RESOURCE INVENTORY FOR SHARING MATERIALS

Participants have direct experience with-materials and their
use in the Workshop and thereby a model facility is provid-
ed. -Sharing facilities and materials are characteristic open class-

room practices where teachers agree to work together. An éttempt to
inventory and make materials accessible is seen in the example

below:

Dear Corridor Teachers:
My resource closet has the following material:

set of Logic blocks -- activity cards

sets of triangu]ar Dienes blocks with cards
acorns for sorting, weighing, counting

samples of games for classroom use

books on Indians, New York, Science, etc.

. activity cards for Geo boards, pattern b]ocks,
measuring, etc.

A BHWN

Please feel free to borrow and return to closet:

Check when
Date Name Item Taken Returned

no
~1
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INSTITUTIONAL SUPPORT THROUGH ADMINISTRATIVE LNVOLVEMENT

An examp]e_of the regu]ar]y scheduled meeting topics at the Workshop Center

which 1nvo]ve school pr1nc1pa1s is as follows:
OPEN EDUCATION: PROBLEMS OF IMPLEMENTATION - LEADERSHIP FROM THE PRINGCIPAL .

1.. On Quality of School Life - Relationship to staff (teachers, administration,
office and custodial personnel), children and parents.

(a) Framework of Professional Behavior and Responsibilities
(b) Inclusion in Decision-Making:
- supply ordering, safety, cleanliness, scheduling;
- Use of corridors, halls, and toillets, gym, playgrend,.
lunchroon;
- arrival and departure; -
-~ grouping and the patterns of reporting;
- recording and planning.

L

. '5; M

»All aspects of school decisions affect the quality of school life. For
separate consideration:

-2, Record Keeping and Planning
- Reporting to parents

3. Grouping for Heterogeneity and Retencion Policies

4. Curriculum Development ..:d Documentation

5. The Teacher's Classroom ng ~ Coherence and Integrity of Relationships
with Children
- Use of special personnel
- Withdrawal of children for special purposes

6. Muiti—programmed Schools and Relationships Betwee:. Programs’

7. Self-capacitvy for Chanece - Staff Development
- = The Corridor Structure

- New Roles for Experienced Teachers
- New Roles for Parents
- School Workshops
- The Workshop Center
= Intervisitation
- Visits to Innovative Sites Outside New York

8. Evaluation from All Parties to the Change Process:

Children

- Teachers

Parents
Paraprofessionals
Administration

]

1

9. Transitions and Open Education in Junior High School

Q 10, 'Ioadnrrh{p froem the Princip11 and Rolntlonqhirq‘Lo Distrirtq and
SUwol bo\-).C" , &8 :




~MEETING WITH PARENTS

Parents can provide essential support and energy to extending
open education in the schools. A sample meeting is as follows:
Monthly coffee-hour in Corridor (8:30-9:15)

Volunteer group for -working in classrooms
-inaking things for classes
-scrounging things for classes
-working with children in corridor
-taking children on mini-trips
-fund-raising (cake sales, craft fairs, etc.) .

Initial open hours for parents 1nc]ud1ng -refreshments and socializing
e -display of material work
-corridor walk
-meeting in rooms

Newsletter for parents (by parents) - on-going information about what's
happening in corridor classes (projects, curriculum development)

Parent-teacher workshops - at school or at Workshop Center - exploring use
of materials, make-and-take, discussions about children, learning

In the Corridor:...

Organizing student teacher: on rotating basis.to plan corridor activities
Teachers planning together for corridor activities:
.Corridor sings and other meetings (sharing news, etc.)
.Workbenches, tumbling mats, etc.
.Corridor newspaper
Visiting between ‘classes - shar1ng interests

Follow-up acL1v1t1es from trips - classes working together on prOJects
arising out of shared experiences.

Older children volunteering in first-grade ~ a sense of community develops.

Other things:...

Visiting day -- once a week; November through May; 9:30 to 12:00

Reporting to Parents -- exp]ore possibilities

After-school workshops at City College--weekly, month1y, bi-weekly group th1ng
Workshop sampler - $2.00

Use of corridor money - $60.09

po
o
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ADVISORY RESPONCSE TO AREA SCHOOLS' REQUESTS FOR HELP

The supportiVutcuality'of Advisory consultation provided in re-
sponse to arez schools' requests for help is vital to opening

classrooms. Eviilence of this suppzrtive qualicy s reflected in

micerpts fror %' = documente.v'n - a repart prepared by two -Ad-
visory Workst::. ' :ff members fzjiLwing & day-long visit to a
.school. The v was prompted by a request whi~' grew out of

some teachers 2@rticipation in the Workshop Ceri.t~, and ikhe
consequent wice... ng interest among other school pc:sonnei in
implementing b=z::inning open clazsroom practices : .emselves (an
example of the :ippling effect nourished by the Workshop Center).
In digest form, the work of the two Advisory staff members
functioning in a pair and m03b1ing a team, can be summarized:

" _and I spent a day-long visit at P.S. __ . __ , the
principal, had prepared a series of classroom vicits and
conferences with teachers for those who had requested it.
In addition, we held a one-hour lunch-time meeting with
about eight teachers. .Ozr diigussion centered mainly
around general impressions we;had gathered during our
c]as§room Visits The-teéchérs were extremely eager
fur advice, particu1arTy in reference to their activities
and ., classroonm arrangements. Many of their questions
had to do with clgssroom organizatiqn and materials.
Also, upper classroom teachers were especially seeking
ways to increase and expénd the depth of the present
surface interests many of their students had...One
suggestion we offered to a number of teachers was to

concentrdte on developing one or a few interest areas

rather than expecting a total or quick classroom change.

30
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We suggie: -4 kfat interested teache~s Meet during
ore wewi' 'y =memro o lunch time to discu= . common
concerms and - e~e ideas.

...Mr.__ the ~dincipal, met with uz at the end

of the day to .sijpress his-thanks and tc relate his

interest % si | “rting open classroom practices in
his schoc™ £ rziterating his enthusiasm and hopes
for growi ‘miierasts among some of his teachers, he
expressed « ww1ah that there be a comtinuing and

broadening r=2Y-.tionship between his school and “he
Workshop C ater..."

(There are great numb:i-s ..f Advisory staff reports attestirg to

on-going activities carried out in area schools, including the
invitational workshopz, consultation visits involving classroom
observations, advisory sessions with individuals and groups,
and experiences which zfford whole staffs and administrators
workshops, work with chi’Zren in demonstration.sessions, and-
providing recommendatiznz related £0 materials, their availabil-

ity and use in “the classroom. )

o
ot
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WORKSHOP_ADVISORY HELPS SHARE BEGINNINGS OF SCHOOL YEAR

Some Workshop Center paiticipants are helped toward deepenin (oreir under-
standing of open education rationale and implementation thro.gh direct
Advisory assistznce in schools where there exists a level of “nctituticmal
support. An example of such assistance can be éeen in the mer+mmg format
bé]ow:

OPENING TOPICS FOR ADVISORS TO DISCUSS WITH

OPEN_CLASSROOM TEACHERS SEPT. '74

1. Professionalism

A. Safety - supervision of children in classroom, corridors.,
playground, trips, on school premises.

..Planning for safety in. cooking,. room arrangement, .
—electrical—equipment; Wiring, etc.*

B. Dealing with parents - directing serious problems and
concerns of parents to the attention
of supervisors as they arise. Pro-
fessional stance in discussions with
parents re: other children in class,
other teachers in school, as well as
'school personnel and other parents.

*An article on "Safety" by Esther Rosenfeld from the Workshop
Center Sampier will be available in print early in September.

= . 2. Classroom Organization (for new teachers)

3. Record Keeping - getting started from the first of the ysar

Individual Daily Records (teacher's and children's)
Class Diary

Curriculum flow chart or diary

.. Folder on Child's Work '

Individual Reading Records

Reading Assessment

4“0 Q0T

4. Curriculum Adaptation and Response

We acknowledge that our teachers...are not beginners at curriculum
development but have been working on it for several years. ihat
teachers have gathered over the summer was their view of possibilities
toward where they will go in their adaptations.
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is well as providing ne. -esources and directions, it is necessary
“or teachers to make cc .ctions %r children from what was covered
iast year. Teachers wi  need tou reud each other's newsletter and
discuss last year's wor in order tc provide for conzy 't zation and

zontinuity. )

5. Tocumentation

~ast »=ar the Open Classroom paramiz initiated an Opzn Zeridor
News l=tter from each class. Advisors helped to faciTitats the
tiewsletter and also taped interviews with teachers az the end of
=he year in order to get some ir~depth samples of curricuium
development. The tapes have be=n tranmscribed and will be available
zhis month.

Advisors will discuss trez flow charts for teachers to keep posted
1n a clesct or in a notebook in order to track curriculum expansion
and development as it branches and grows throughout the year.

6. Review...proposhis for Bi-~ldpgual classes
" ‘/‘
1. Exchange of special” talents and proficiencies amemy L-~1ingual
classes.

Z. Creation of mini-books for supplementary reading tased .on stories,
poetry and curriculum reports of older children for early readers.

The following materials will be shared with the teachers for the purpose
of expanding on the topics for discussion:

1. "Open Ended Guides" from Evaluation Reconsidered, Workstop Center,
publications May '74.

2. "On Accountability" Celia Houghton, Lillian Weber, Notes from Workshop
Center, Dec. '72. o

3. :Record Keeping", Bpnnie Browrsstein.
4. "Children and Curriculum", V. €ramer, Notes, Oct. '73
5. "Art as the Certral Experience,” R. Lowy, Notes, Spring '74
The above agenda cl=wriy ilTwstrates the developmental characteristics of

open Tlassroom pracTitas as Well as the broad connectedness to the Advisory
Workstop ‘human and material resources.

33
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WOR::LHOP ZENTER QFFERINGS AR (LANNIHG BASED OM FEEDBACK

The Advis..~y WKorkshop Center pTlans its program activities on
information drzwn from formal- as«d informal sources, solicited
and unsolizitaf. One source ot vital information comes from
parTicipams =-z‘tements reques=:1 periodically following a
scheduled we “umhop session, de—onstration, and the like. The
standard farmm is presented bé=mw in a reduced size (original

form measures 8%"X11"):

WORKSHOP CENTER FZR OPEN EDUCATION

Dear Workshop Participant:

Would ycu take a minute or two to answer the
following questions? The information you give
wiTl heip ws in our future planning. Thank you
for your cooperation.

Workshop Center Staff

Z.~) Wiat d5d Staff do at any of the workshops
that you Tiked =specially?

=) What did St=Fff not do that you feel they
should hzwe dome?

3.) What suggestions.. recommendations or other
comments do you =mve about the Center acti-
vities?
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#:)RKSHOP_ADVISORY STAFF ON-SITE WORKSHOPS IN AREA SCHOOLS

“Tae important function téat on-site workshops serve is part.of the effort
to broaden éupport for the-open classrocm concept as the out-reach benefits
Workshop participants in the schools. “Thursdays in the Apple, 1974-75",
are examples of on-site workshop: dene by Advisory Werkshop SteTf at the
request of schools in the New Yo'k City area. Seme of the Workshop's

offerings wer= as fg]lows (September TI74 - June 1975):

Woodworking

Natural Dyes

Science extentions of ongoing*class'work
Beginning Rods

Attribute Games

Dienes Blocks

‘Dissection of a chicken

Scienze sxtensions of angoing class work plus an after
schaol science workshas with all faculty

Anatom& workshop

Human body worksk.p

Afro-Amaricem wmrishop with tmachers and students
Afrﬁcanfcurricﬂﬁﬂm-amd“s]ide wdrkshop with children
Electriciity worksnop

Pendulums

Photographytworkshop with children

Africam slidss with children

Photography wirksho, with children

¢
Ny
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RECORD: KEEPING

Recording helps the teacher understand what is being learn-
ed. Record keeping is an important teacher plaming skill, essenzial
in open classroom practice. Ar axample teacher aid prepared by an

advisor is demonstrated as follows:

Some thoughts on record keepi~g

*Do you feel a need to kzep records?
Is the purpose clear to you?
Do you. feel record keeping can help you tc better understand

the needs of and to better know your cnildren?

*Is your system responsive to your ne=ds?
Is your system of record keepirs tor voTur nous so Hhzt 7t
becomes burdensome?

Does it need to be simplified? ‘How?

*Do you read your records fram time 0 HimE -- or do you
write and forget, until rzport card timz or parent/cer-
ference time?

Do you‘find record keepimg frelpful “4n amy way?

When going over your wegords., :do you ger = clear indrizat=on
of what that child hz been dwing?

Is your record keeping specific #n rziation to children,. or
is it too general, so that no clear pz: "orn of the c=ild

emerges?

30
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Y

*Do you have an idea of what to record?
Sample: "R spent.the morning in a productive way."

Do you néed more information? In a month from now will you
remember if this was a usual occurrence? What he was
doing? efc.

Sample: "I worked with B this morning in math; her
concepts are good."

What exactly was B doing? In what area of math was she working?
Sample: "L was in a lot of trouble today -- he fought

with G and A"

wias this usual for L? Did he always fight with G and A? etc.
(These samples are culled from my own attempts at

record keeping.)

<
*Does your record keeping raise more questions than it answers?

*After you write it down, then what? -- Next step?

Think about:
-record keeping in relation to family groupiﬁg and the fact
\ that half the class travels with you the following year.
-record keeping in relation to breakthroughs of children.
j[gcord_keeping in relation to the way chi]drén think,‘léarn,

respond, interact.

-record keeping in relation .o your growth as a teacher;

what you find useful, your own breakthroughs.

Let's talk about this on Wednesday.
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EFFECT OF PARTICIPATION IN THE ADVISORY WORKSHOP CENTER FACILITY ON PARTICIPANTS

This sub-section is organized to report out bn the data collected from
observations and interviews with teachers; questionnaire responses; assessment
6f the Center's dissgmination materials in the context of the evaluation
objectives stated earlier. The questionnaire completed by the fifteen
teachers was designed to be an indicator of support to the observations and
interview data techniques used by the evaluator.

Evaluator observations were made in each of the fifteen teachers' classrooms
during a regular school day. Determinatiors were made on a presence or
absence basis of specific and observable data as théy related to eva]uafion
objectiveg'as stated in the evaluation design. A simple Yes/No entry was made
based on a one-day classroom time sampling. Interview sessions with individual
teachers also produced information which assisted the evaluator to make

determinations. The table on the following pages summarizes the evaluator's

judgement by categories. (See APPENDIX A: Evaluation Design)
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TABLE 1 EVALUATOR JUDBMENTS BASED O CLASSROON QBSERVATIONS AWD

INTERVIENS
- (ategory I Category 11 Cateqory II1
- flon-Advisory - Short Term ~ (n-Going Advi isory
Support Advisory Support Support
Respondant " Respondant Respondant
Key: X = Yes : L 23 465 1 2 3 4 5 1 2 3 4 5
I, T reorganize my classroom SO that materials *;?
available to the children are found in dif-
ferent areas.
‘Observation as above:
| -~children nove freely about the roon | - L
without permission KR KT K

~-5pétia1 arrangements are flexible XXX, X xix AR

2, [ reorganize my classroom materials in response
to the children's uses (so as to encourage and
provide for their free selection of materials)
Observation as above:

~-materials are readily accessible to
the children X lno{ Xinofno | X1 X|nd
--the teacher tries to modify the content - '
and arrangement of the ¢lassroom
based upon her observation and
reflective evaluation of the child-

rens' growth X no| Xino X| XPXid
~~Children work directly with manfpulative

materials SRIRIRAREIRIRAR!
~-many different activities go on o

simuTtaneously. ARIRIRARIERIRIRS
~~space is divided into activity areas KUK XXk XD k)X

~~activity areds provide for a variety of
potential usage and allow for a
range of ability levels , X lno| Xino{ X X{no{no
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Category I

-~ Category 111

T

/ Category 11
Respondant Respondant Respondant - -
1 23 4% 123 4 123 45
I organize individual and group classroom workspace
to foster classroon interaction between and among
-l members of the class,
~ Observation as above: I
--talking among children is encouraged X |no R IARSR: X[ X e
--children help one another SRARSIIRR SRR R X
--there are a few fixed tine periods 10X n | X X {no ino. R X
--children generally work individually and | | 1
in small qroups X [no no | X X 1no [no SRNRSREE
--chiTdren genarally group and re-group v | 1
thenselves through their own choices K 1noj Xino X X 1no no R RERS
I organize the classroon to encourage and
- support the child's participation in the care
o of materials, |
- (bservation as above: N
--materials are readily accessible to o
children X R XXX HRERNRS
w-Children work directly with matarials R £ X KX X SRSk REE
~-children move freely about the room S A N
Without asking permission XX {1 X XX | & XXX XD
--there s an overall sense of comnunity B
of mutual respect and cooperation X 5| X 1 XX XX X
~=Dooks are supplied in diversity and ‘ RE
profusion IRIRIRIR SRS XX X
‘ethe teacher permits and encourages the ' 1o
child's self direct use of materfals % {no | X {no | X X [no Ino XX Aok
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A total of fifteen on-site observations, and interviews with the teachers
observed were conducted. The observations wgrg_diyjaéq among the following
levels: v :
observation of the c]aésroom ofganization'and the available boo]
of materials within it
observation of the children, fheir use of materials, tﬁeir activities,
their interactions with each other and with the teacher
observation of the teachers with.the children

observation of the interaction and activities of'teacheré with

teachers

Cateqgory I (Non-advisory support group - n = 5)

In all five classrooms within this category materials identifiab]e with

open c1§ssroom education were present. The use of the materials, and

the apparent familiarity of the children with the materials, was minimal.
Teacher attention and focus was not on the creative utilization of the pool
of resource materials and consequently, the children did not seem to feel
encouraged to see them.

When the resource materials wére used they were used by the class as a whole.
There was uniform application of the open classroom technique but with minimal
attention to individuality or any sub-groupings of activities. While there were
traceable evidences of workshop techniques and materials (e.g. activity areas
defined by available materials, animals, puppets) their use was superficial
and structured.

The chi]drén's attention was teacher centered as was t' nvironment in the
room. There was very little, if any, interaction émong'the children tﬁat‘was

not structured and designed by the teacher.
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In all but two caseg there was minimal, if any, teacher interaction with
other teac@ers. ‘Two teachers somehow found their way to beginning to work
with one another and there was a slight degree'of activity around planning
and combining classes and}sharing of materials. T;é usé of commercia]]y
prepared workbooks and mate}ia]s was noticeably high in all five classes.
There was no evidence of record keeping, log keeping, notebooks by either
the’ teachers or the children. The evident records were those that dealt ’
with traditional types of fuhctfonn) such as attendance, testing peripds
and grades. ‘
Teachers reported that the support received from the administration was
that of “"permission giving" to try open classroom appfoéches and téchniques.
There was not administrative effort felt to help teachers to implement these
techniques. Teachers expressed concern about the expectations placed upon them
by fhe school administration with regard to the behavior and discipline of
children. One of the teachers who had managed to open the classroom fe]f that
she was being used as a showcase object and réceived no real support or under-
standing from the administration. ﬁepresentative exerpts from interviews:

"I feel very frustrated and very tied up.

I've had very little.interaction with the gdministration"

"I can't talk to her. She overwhelms me. I need

so much from her, but I'm a beggar who doesn't know

how to beg." : ‘ '

"They are afraid of it; they couldn't handle it, they

feel there would be chaos - they're too tradition-minded"

"We need people to work with instead of being alone"

"We need an on-going advisor service and support to

help organize the open classroom"

4'1. ."_
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."There's no real support to do anything. I feel I have

to be a ]ittie pushy. Worse than that, we don't have
feacher development sessions. I think we could use it

"At. first she came in to help (the principal), but as the
year went on it was as if I didn't exist. It was as if

she didn't know what to do with herself. She let everything
get loose and do what you want. I fe]f very lonely. I had
problems organizing but I didn't know anybody else on the
faculty who wanted to open their classroom”

"The new principa} came and established many rules... about
textbooks, wall hangings, children's behavior. There is a
Tot of pressure on me that reflects on the way I react to
‘the children. So that I can't feel as free as I should

and there just isn't anybody I can talk to.

Category II (Short-term advisory support group - n = 5)

In all five classroom and corridors observed, materials were organized into
activity areas and much of the activity was observed to be a direct out growth
of the organized Workshop Center curricula and programs, (i.e. building
blocks, documenting of classroom activities, display of children's activities,
measurement acfivity, puppets).

There was a more sophisticated use and presence of science materials and
evidence of curriculum interrelationship than had been observed’in the

Category I group. For example: animals were used for learning in language

development, math, etc.

" Children's use of materials indicated a familiarity with them. There was a

high degree of children's interaction with each other and less focus on tha

ieachers as was noted in Category I. Most noticeable was the responsibility

children took for maintaining materials, cleaning up arcas and sustaining

their own activity. A%
. : (X))
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The atmosphere of the‘classrooms in this category indicated a weighting
toward teacher direction more than children direction. The activities and
scheduling were more teacher directed than not. There was less teacher
spontaneity and rore prescribing than would be consistent with the techniques
of open education. In comparison with category III, the classrooms lacked

a liveliness and spontaneity. R

There was less teacher interaction with other teachers than that of open
education advisory support schools. Sharing of resources and materials

was sporadic although consistent.

Record keeping, logs, notebooks, etc., was spotty and inconsistent. Most
records presented to the observer had to do with assignment, testing periods,
and the 1ike. |

Teachers expressed concern about administrative support and expecta=Fans

“around children's befmvior and performance. ' There was an absence of a

felt, multi-level support from the administration for open classrooms in

most of those interviewed.

Representative excerpts from Interviews

\ . . .
"We need an on-going advisor service and support to help
organize the classroom"

- "If‘IﬁﬁéVe roblems with furniture in the corridor, she
(principalg backs me up with the janitors. She's been
very open (materials-wide) to the kinds of things I need."

"When I got here in 1971, I got the impression that whatever
you were willing to try, you would receive support. [ don't
even remember being stopped bhefore I actually tried opening

my classroom"

406
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“} had to leave oneschool because they wou]dn t Tet me do
anything" _

fighting the adm1n1strat1on, and won, even that doesn't help"

"We formed a district Open-classroom: comm1ttee, but if you're

"If they hadn't been there (the previous administration) I
might not have gone on with that intense kind of education
at that time in my life" -
"Because of the child-centered feeling in the school in the
last 3 or 4 years, the new principal is just kind of riding
on that feeling; and is able to attend to those administrative
duties that would have been overwhelming had she had to attend
to d1sc1p11ne and curriculum and 1nterre1atednets with the
parents" .

Opening a classroom raises conc=rns about the noise level which active learners
can raise. Ome fourth teacher-related a conversation she had recently had
with her-gupenviser following a series of observation visits to her classroom.
She said "Tt was a busy room." She said when she walked in, it seemed noisy,
you know, 1ike noisy noise. (We had things like woodworking, clay, our puppets,
everything all in one room. Ve wouldn't work in the hall cause someone would
always complain) and then she got engrossed in all the different things the
kids were'doing and then she said she really didn't hear all the things that
were going on.in the other groups around the room. The same supervisor confided
that she had been a very strict teacher, and yet she saw no reason why the chil-

A

dren couldn't talk when they were doing their work and that they could maintain.
their focus and activity without bothering others and without being directed
every minute by the teacher. My observation went up 100%.

Category IIT (On-going advisory support - n = 5)

The most overwhelming impression of the corridors and classrooms of this
cateogry were:
multiple levels of activity and concentration all occurring at the

same time -
47 =
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purposefuT'businesg
..... minimal’ concern for administrative support because of clear feelings
of suppprt
- The classrooms and corridors observed. reflected the techniques of open education:

of a class of 30 children there were at least 12 activity areas being used and
in most areas an adult was not present; children's work and materials were
posted in the rooms and corridors; there was extensive documentation and

logs prepared by children of project sequences; activity was initiated and
sustained .by the children with evilent following of children's interest -

by the teachsrs; children worked individually, in pairs, small groups and,

in some:cases as a total class.

Children's w=e of materials contained an enthusiasm and excitement that

was not found ¥n the two other categories. Children's interaction with each
other was maximal and taking of responsibility for materia]s and areas was
extremely evident.

Of the five teachers observed and interviewed this observer. had the opportunity
to observe an additional 12-14 teachers as to the level of tgacher interaction,
combining of classes and sharing of resources and materials was high. In most
cases nore thaqwggf_adult was present in the open corridor or classroom
(paraprofessiongl, volunteer college student) in an effective manner working
with the children in following the interests of the children.

Open education practﬁces were further observed in the use that teachers

made of their lunch breaks, coffee breaks,,etc.: there was clear indication
~that these times were being used for planning and sharing.

Administrative support was c]early felt and e]early evidenced by the

atmosphere and materials present. On-going advisory support was also evideht

from written aids and other materials found in the classrooms (See Table 1, p. 33a )
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The nature*of the record keeping in all c]asseq included posted materials
such as flow charts, notations of what the individual child was doing,
quotes and notes from discusstons with parents, entries by iparaprofessionals,

and reminders of materials needed. The true techniques of 1og keeping were

-

not found in all five c]asseS'andfthe logs and notations were inconsistent.

Representative excerpts from Interviews

"Three years ago we began a kind of gathering of teachers and

‘o administrators - a letting of everything out - an exchange of
ideas. You didn't feel-bad about staying til 5:00 o'clock. Many
corridors get together :everyday at lunch time. Teachers get
together at lunch periods;, after three, during their preps -
more than a few minutes - making exchanges and solving classroom
problems, and very seldom do you see a closed door. There's that
‘open door' feeling. " ‘

"Their (students) development as autonomous, thinking, self-relating
human beings - I see a developmental growth that is very gratifying.
The children do their own recording of the day's activities: they
have a daily log; I have a daily log."

"Anything 1 do with a class I relate to different areas -~ look at

a penny - as a rich source of learning - the roman numerals, Linceln,
and history. What is the penny made of and that's science. Just a
simple penny can be a whole wealth of learning. See what's been
developed 'in only a short period."

"“The pripciple really doesn't bug us. It's fantastic."

"In the past there were different workshops from people with different
expertise; different ideas and materials available, set up by the
administration and you were free if you felt the need to use the workshops."

"This year the present principal and staff are not as aware of what
a curridor is, however, she has had enough confidence in me to let
me run it and it has been functioning and it has been most spectacular."

"I don't think the present (new) administration has had the time and
the flexibility yet to get out of the office and come into the classroom
and give support."

"The adult interaction sets the tone, but how it affects the children
is the thing."
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"Since this is @ multi-ethnic, multi-~racial, multi-economiz=
classroom, it's amazing how you get very little differentiztion
based on that." '

"For the most part, you get young people interacting based on
developmental needs, social needs, physical needs, and you get
balances; that's what I think is important. You also see
academic growth. It's amazing how it grows out of a child that's
satisfied." . S

- We (teachers) did our own setting up, our own planning, wi=zh
worked out well."
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TABLE IT  TEACHERS' RESPONSES TO QUESTIONNAfRE

g

J

QUESTIONS CATEGORY | NON-ADVTSURY SUPPORT (N=5) CATEGORY IT SHORT TERM ADVISORY CATEGORY 111 ON-GOING AOVISORY
T SUPPORT {=5) SUPPORT (N=5)
T2 L | N S I T I S I (P S AR
1, Y ing? o9 | 1
1, Years teaching o4 119 8 § 5 s, |1 {2yrs | Syrs
2, Grade levels | pre- . Kgs. Nuy- 34 ' |
tught? school | 1-6 | 2.8 |7+4-5-8| Pre K., sery 1K« 20 5,6 (K12 f2ath (1/2) -] 34 | k3
—- (7 yr kg, 4-6 K SE R
3, Grade Tevel now 4 year S ¢
reaching? olds_| 15 dth 458 |k, K| dst ) 8 |2 384 %l [4th |k | Sthandsth|
4, nabilingal _ , .
progran? R N L Mo N[N F N JYES (VS [N | e | MO
5. Part of open ‘ ‘ ' |
corridor now? 0L NN h_|_m_ | VYE NO 1 N0 [YES | CYES |YES | YES | YES | VES | YES
6. Extent of teaching
experience in open
education?
Considerale w_ | LR o e m | w
Beqinning X Wl A ' A -
7. Does your school
have an assigned - ‘
hdvisory Horkshop : -]
Staff menber? 0 0N | K low N VA O T VES | YES YES | YES | YES -
8. Advisory support e | O None | Short On- | Short|Short | Shewt [On- [On- |On- |On-  [Onegoing -
____Yyou have received? | qoing ! going tern Noe | going | term |term | term [qoing [going |going |going ‘
Have an —
9, Learned about Attend [Enrolted From | From | Knew aboyft MasterstWord off Knew |Thru | Thrua |Other | stud, CONY | CONY student’
hdvisory Workshop?  (CNY  |In open|friends|calendas Prof, | from |nouth |staff |fellow| friend |teacherS at (L. Webep stud| * -
Ed, Projand 2 |recefveq Weber. | CONY nenber] Teaden | Cow
at (CNY |brochure at | school
schod! , |
. eIy
10, Total nunber of | 50 |30-40 | "2 30+ | 100 50{over 80 + : o entire nonth |-
visits to Center surmer 00 [3ys)| 2 | 0 kumer |50 [5 | |4 |

fof duly




TBLE 11 (continued)  TEACKERS' RESPONSES TO QUESTIONAAIRE

g QUESTIONS CATEGORY T NON-AOVISGRY SUPPORT (N=5) CATEGORY 11 SHORT TERW ADVISORY SUPPORT (N=5) | CATEGORY I11 ON-GOIXG ADVISORY
R L DO R L O O O I ; L2 ds e s
, ! e e
1. Used the center in AGC M1 AN but ¥
. the following ways | ALL | AL | DAE |pt AL JADELG, JALL | ALL BUT| AND ALL but B | F ALL {D,EF ALL:
; 0T b B & K | SURER
3. prticipate in plamed| ' E
- attivities \ \ X R, K| X . Xw X X f_ L
b, participate in work | - | ‘
. 570D Series X X X\ { X X XX X
¢ individal work X X ¥ X SO IS L B SRS 3
4. brouse { XLy ¥ (X Kol ox X S S I S O S A
e, attend formal talk(s) | ¥ T, X X X X » X X X ol _X____
£, attent planned ‘ .o . : |
T discussions IR X X X { X X X X
g, talk with staff |
sbaut specific , ‘ o
o problens oA X X ) X ! ! X X % R
-h, 't_r_y‘scmething new . L1 X N ! b rolX Lo X “ '
f"l‘l b greatestuse thry | 1) ¢ 12 e {Ua [Ma [ 1b [Nalg [Na |1)g We Ma |Jf [ 1)d))e
K ' b 20 g (26 [2d [2q [2a {2l 2)¢ D )b j2d [2)f (2 I&J.C;
. ) ‘ Q
‘ . ; ‘ Incon-jwriting| Tlack | lack | ; ‘ : i
12, Which factor(s) . | incon-Tlack of lack of | lack of | venience \a thesis of | of | Inconvenience |Lack of Incon- {lack of} 1-do |-
 listed are your  [reniencetine or time or | time , of'loc- time| time| of location | time | =~ |venienct time |attend |-
major reasons for | of hourpersonal pers, | or | ---e ation of lat
- not coming more  |finish Konstra-. const, | pers. lack of ‘ locatiop . |least |
" often? kork a | ints const time ' lack of once d |-
] 6:00 tine | week
13, Teachers fron your . . |
- schoo] attend o
o center? YES | YES  ¥ES YES | YES | VES | YES | VES | VYES YES YES | YES | YES| YES| NES|
" don't ‘ ' :
13b. How frequently? Few |Few  Few Once {Req, | Few  Jhnow | Few | Few | Reqularly | Req. | Rea, | Req,| Req,.| Reg.
543 Administrators f .
. f m oL ] k ' :
‘[gzryicggnigrgoo YES | VES  YES 1 MO | MO 1N N0 ¥ES YES VES | YES | YES | YES | YES
TF ‘ ‘ don't Voo
BT R e | P Ry e D e e [ bnow | Few Few Req, | Reg. | = [Req, | ey




TABLE 111 TEACHERS' RESPONSES TO QUESTIONS
g ,

o Category 1 Category I (ategory I11
~ Questions -- ‘ -~ Non-Advisory Short Term On-Going Advisory
~{Section 1) Support Advisory Support Support
Key: 0 nevars 1 rarely; 2 usually; , Respondant 7 Respondant Respondant
3 most of the time; 4 all of the time; Nunber - Nurber unher
h not applicable 1 2 3 4 5 1 2.3 45 1 2 3,45

1" T reorganize my classroon so that materials A o
| that are available o the children are I3 4111312 d 1401212 § 13 14 |4 {4
found in different areas. ‘

2. 1 reorganize my classroom materials i |
response to the childrens' uses (so as to 41313132 141311 (4 31414 144
encourage and provide for their free ‘
selection of materials,)

3. 1 organize individual and group c]assrodm ; |
workspace to foster classroom interaction B2 131115 14131313 3443 s
between and among a1l members of the class

4, Torganize the classrooom to encourage ) .
and support the child's participation in. b 137141212 Brd a2 3 (413131414
the care of materials,

5. 1 organize the classroom in ways that indicate :
my respect for the value of each child's work; 4 14 |4 142 1414122 b3 14 1444
. in ways that foster the children's respect

for each other's work.

'16. [ have developed a pool of resource N ‘ |
© materials other than that-furnished by a 13141404 314 Yes| 23 LV ERR
- prescribed syllabus,
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TOLE 11 (continued) |

Category I Category I Category 111
Questions - Non-Advisory  Short Term On-Going Advisory
(Section 11) Support Advisory Support -~ Support
| Respondant * Respondant Respondant
Number Nunber Number

1 2.3 45 1 2.3 45 1 2 345

7, 1 base my planning on observations of chil-
dren's use of the materials, their activities 4 |3 |4 | 2| 2 314131314 31313 (4 (¢4
and experiences and on my knowledge of their |
interests, needs and development,

8. My selection of activities and experiences for

- the children increasingly comes from the pool 3 {3 {4 | 3] 3 314731113 33824
of resources [ have begun to develop, {

9. T keep a record (notebook) of my experiences ﬂ
~at the Horkshop Center and use this material Ei111(3¢2 1147010143 112 1310 |4
a5 a collection of curricular possibilities
for planning,

10 T take note of the children's free selection in | | -
- the use of materials and from these observations 3 |2 |4 | 3{can't! 214121212 31413 (4
of the children's uses, interests and actual follow ‘
devalopments, I develop curricular projects; thry

11 I encourage the children's recording of each

~selection and use and incorporate my own and J141410)2 B 310712 2111413 id
the children's notations for my future | i e

planning and adaptations.

12, 1 ammostly responsible for the choice of the i | I E;
supplies and materials, paid for by the F13 e )11 210141414 1121313 (14
school, that are utilized inmy class, : - o




| b TABLE Ty TEACKER'S RESPONSES T0 QUESTIONS BY CATEGORY - SUMARIZED |
Questions o Total ‘ Category | I o

Range of years teaching SO I P 3-31 512 1-5

Grade Tevels tgﬁﬁﬁt' pre-school- 8 pre-school -8 muréeny-6 K-6

Number participating ‘ | ]
ina bi-lingual progran 2 0 0 2

Number participating in an | )
open corridor program 8 0 3 b

Nunber of respondants with .

considerable experience 9 2 | 3 4 . )
beginning b 3 l 1

Number at whose school an : '

Advisory Workshop staff member 5 0 0 5
is assigned .

Extent of advisory support

received

‘ none / ]
short term b ' 3
on-going b | 2% 1* 5

Learned about Advisory
Horkshop through

word of mouth 5 ] i ] _
CUNY enrollment b . 2 1 B
wiritten vord - . 2 1. B
Prof, Weber or 5 — 3 ] 1 -
Range of visits to Horkshop 2-100 2-100 10-80 4-50 B
used center in used used center in used used center in  used
the following most | the following most | the following  most. |
. Total Way’s _often | ways often | ways often )
All ] I 2 : 2 -
participate in planned | | o e
activities 61 . | ] 3 2 2 2 E
participate in work- 2 1 | h ] . | e
shop series .
individua] work 5 1 ] ] ! | N o
broveng 712 l | - 2 i 2 n

}MOEKC 59 g ‘

EAN ?‘_t center




TABLE 111 TEACHER"S RESPONSES TO QUESTIONS BY CATEGORY

Questions | TOTAL Cateqory | LI 1] _
used center in  used used center in  used used center in used
. the following  most the following  most the following most
Total | ways often Wys  often Ways of ten )
attend formal | B
falkls ) b 12 . 1 A ] 3 -
Atiged planned o | -
mscuulms ¢ | 1 2 2 ]
31% wistaff about | | |
*“ﬁg;f1c problems 15 13 l 2 2 ] 1
&y sonething new 0 1 N 1 Z _
Kajor reasons for not TOTAL CATEGORY I I 111
tining more often . 3 .
. lack of time or .
personal_reasons 9 3 B 4 -
; -~ [nconvenience of time ¢ 1 4o 1 -
Terders fron your school atfend | | o ‘
Lenter? Yes 15 5 5, 5 -
How frequently?  few | ] 4 3 0 L
fairly reqular ' ] ] ] 5 L
Rdninistrators from your school - :
attend lanter? Yes 12 i 4 5
How frequently? few b 3 3 0 _J
fairly reqular | 5 . X b _
3 62
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;- TABLE IV TEACHERS' RESPONSFS TO QUESTIONS

Category I Category I1 Category II1
Hon-Advisory Short Term On-going Advisory
Choice * Totalt Support Advisory Support Support
Question 1
0 0 0
R 1 1
2 3 1 2
3 4 3 1
4 7 3 4
b 0
Question 2
) 0
1 1 _ 1
2 T 1
3 5 3 1 1
4 3 1 3 4
5 0
Question 3
0 0
1 1 1
2 1 1
3 6 ] 3 2
4 6 ] 2 3
5 1 1
Question 4
0 0
1 0 4
2 3 2 1
3 4 1 1 2
4 8 2 3 3
5 0
uestion 5
0 0
] 0
2 - 3 1 2
4 11 4 3 4
5 0
Question 6
0 0
1 0 .
2 . 1 -
3 5 1 2 2
4 9 4 2 3
5 RN 0 _
Elii(jevér; ljrare]y; 2 %sua]]y; 3 most of theitime; 4 all of the time; 5 not applicable
rullmrmlmnmc . . .- ‘ )‘" . o .




TABLE IV (continued) -41c-

Category I Category IT Category III
‘ Non~Advisory Short Term On-going Advisory
_Choice « Total Support Advisory Support Support
Question 7 v
0 0
1 0
2 2 2 L
3 7 T 3 3
4 6 2 2 2
5 0
Question 3
0 0
1 ] 1
2 1. 1
3 10 ~ 4 3 3
4 3 1 ] 1
5 0
Question 9
0 3 2 1
] 4 2 1 1
2 2 1 1
3 3 1 1 1
4 3 1 1 1
5 0
Question 10
0 0
1 0
2 5 1 4
3 5 2 3
L h 4 1 1 2
5 0
: b
Question 11
0 2 1 1
] 1 1
2 3 1 1 1
3 3 1 1 1
4 4 2 2
5 1 1
Question 12
1 1
3 2 1
2 1 1
3 1 2
6 2 3 1
0
51 rarely; 2 usually; 3 most of the time; 4 all of the time; 5-not applicable
64
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PUBLICATIONS FOR DISSEMINATION

One way the Workshop Zenter can share its services, knowledge, professional
concerns and progress as well as broaden the support base and understanding
for the open classroom rationale ane‘imp1ementation is in its Qissemination
activities. Among the forms of pubiication are. position papers, occasional
papers, manuals and handbooks such as curriculum bulletins, special publi-
_cations and tk> monthly calendar of Workshop sessions.

An analysis. of the content chosen for dissemination confirms the intent to
advance the rationale, understanding and.practice of the open education con-
cept. : | |

Tracing the topics addressed over the three year fundin§ pariod demonstrates
a consistency of project long-term goal directiveness as well as the quality
of process and growth toward the project goal, namely, to offer opportunities
for continuity of professional development, services for beginners in open
education, and dissemination of what has been 1earned (The overall objective
is that the participant become an active 1earner himself and an active agent
in his growth).

Notes from Workshop Center for Open Educat1on, published four times. a year has

as 1ts purpose the periodic reporting of change in open education, It serves as
a forum for disciission of ideas and deve1opments in curriculum a c]aSsroom -
orgahization that Workshop Center Staff and participants find useful to share.
The topics hepresented over the three year funding period show an expanding
growing concern foh the quality and structure of classroom life that foster or
inhibit a'chi1d's natural growth and 1eahning. Theoretical and practical pieces
beginning in March 1972 addressed general aspects of evaluation and specific

concerns and criticisms.
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The Metropol%tan Achievement Test was assessed and criticized for its

inherent class and cultural bias and designed only to test prescribed

standards said to dictate curriculum, an obviously inappropriate tool to
measure natural growth,‘development and Tearning as open classroom prac-

tices promote.

Throughout the years Notes has reflected the examination of evaluation

and other key educational activities and practices (structure and organi-
zation for classroom and school change, accountability, language develop-

ment, parent involvenent, heterogeneous groupings, etc.) have been Ciscussed
and written about so that school people might be better informed to function
more thoughtfully and responsibly to effect positive educational change that
will benefit children.

Other materials which are disseminated by the Workshop Center are listed below

with a brief description of each:

The_Workshop Center for Open Education

This is a monthly announcement in the form of a calendar prepared by the
staff as a result of on-going planning and decision making based on partic-
ipant specific feedback and requests, as well as determjnations of beginner
and experiencea participant needs. The calendar represents a wide range
of offerings, including:

Tedch1qg78111ngua1 Children - Part of series of position papers

curriculum bulletins, and occasional
papers.

I L1ke The Way I Am Right Now, by Jose Luis Pizarro

A story to encourage teachers to see
children and children to see themselves
as potential authors, writing for others
as well as themselves.

Evaluation Reconsidered, by Arthur Tobier

) T A position paper supporting documentation
on evaluating change and changing evalu-
ation.

o | 66
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The Workshop Center Sampler - shared notes and references that

were part of the first year and

~one half of the Center's existence
A cross section of scheduled work-
shops emphasizing practical aspects
of work.in open classrooms. Supple-

- mentary to theoretical discussions in
other center publications.

Dates of pub]iéation of Notes:
L Summer 1974
T Fall 1974
Winter 1974
Spring 1975
Summer 1975
Other publications for dissemination inc]udé:
Bulletin on the Role of the Advisor (about 50 pp.)
Samples of teachers' work (about 40 pp. with illuctrations)

Small sampler of best workshop presentations for 1974-75

Recollections of a One-Room Schoolhouse: an Interview with Marian Brodks,
April 1975

Bulletin on evaluation with samples of recording and documentation

Proceedings df Conference on The Roots of Open Education

Pictorial History of The Roots of Open Education
[P _
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CHANGES RESULTING FROM PREVIOUS RECOMMENDATIONS AND -EVALUATIONS

FThe fo]]o&ing changes occurred during the 1974—1975 Advisory Workshop
Center year as a result of recommendations and evafuations made in the
previous years:
whole day use of the Center made possible through the staggering of staff
work schedules; |
re-assignment of staff to facilitate respoﬁse to other group's requests
for assistance,(e.g. in-service training for teachers on release time,
principal's meetings);
changes in schedu]%ng that Qou]d permit more consistent attendance 6n
the part of participants. For example, offering experiences in one area
on the same day of the week, in the 4pm to 6pm time slot, so éé to enable .
teachers to plan on the basis of a month;
coﬁcentrated efforts to ensure that all workshops discuss the developmental
patterns of use of a particular experience or material;

re-scheduling of consultations with Workshop Center staff, individual

independent work, access to films, etc., into the 6pm to 8pm time slot so as -

to be able to respond to the major use period of staff time;
estab1ishment\of a‘regu1ar.month1y meeting-bf teachers who make frequent use
of the Workshop Center to ensure that their comments could be enlisted in
making adaptations of calendar and workshop offerings;

p1annihg accprding to a monthly master plan so as fo reduce the qmounf of

staff time spent in planning the 4pm-8pm Workshop calendar and thereby

gaining enough time to print the calendar and to more'efﬁeétiye1y affix

.

staff responsibility for the weekday workshops;
all arrangements - for scheduling, registration, staff assignment, etc., are

constantly being examined in order to simplify them and ensure flexibility;

03
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children have been included more in the workshops:;

increase in bilingual use of the Workshop Center has received emphasis.

GY
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“

SUMMARY OF THREE YEARS OF WORKSHOP SESSIONS AND ATTENDANCE

The Workshop Center serves thousands of participants and visitors
each-year. Participants (teachers, parents, paraprofessionals,

college students and school administrators) come from a r-nge of
institutional settihgs, inclyding Day Care and Headstart Centers,
private schools, public elementary, junior and secondary schools,

City College of New Yo}k and other coﬂ]eées.

In its first year of operation 340§ participants attended 209 separate
Workshop Center sessions scheduled on 133 days during the period from
December 4, 1972 throhgh June 21, 1973. In its second year of Opération
3798 participants attended 367 separate Workshop Center sessions
“scheduled on 153 days during the period from September 15, 1973 throuyh
June 21, 1974. fn its third year of operation 6161 participants
attended 278 separate Workshop Center sessions scheduled on 148 days
during the period from September 19, 1974 through June 14, 1975. The
proportionate number of scheduled sessions have decreased with each
successive year reflecting decision making based on a criterion of
depth rather than quantity. 'Thfoughout the same three year span
registered .attendance has substantially grown. It is important to point
o' that records of attendance have represented a major difficulty

due to some very understandable reasons. It is no small task to
adequately record the volume of participants who use the Center, even
though continually reminded to register and even though a staff member
is assigned to oversee registration during the peak hours of 4-6 p.m.
The figures continue to reflect fewer participants than do attend.

A digest of sessions and attendance is included.

')
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College faculty and students have used the Workshop Center.over the

“previous three year period by participating in, and/or staffing. workshop

sessions, seminars or other professional activities.

Between November 1972 and June 1973 a total of 1,005 CCNY‘§§gdeﬁts attended
36 scheduled Workshop sessions. n ‘
Between July 1973 and June 1974 a total of 1,297 students ati.sndad 54
scheduled VWorkshop sessions.

Faculty participation figures are incomplete for both school years

Between July 1974 and June 1975 a total of 1,019 CCNY students attended 49
scheduled Workshop séssions, a decrease from the previous year.

23 CCNY facu]fy'participated in, and/or staffed, wofkshop sessions, seminars

or other professional activities between July 1974 and June 1975.

\z
S
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BILINGUAL PERSONNEL SERVED THROUGH THE ADVISORY WORKSHOP PROJECT

- Records of bilingual personnel servéd through the Advisory Workshop Préject
for the past two years were not kept. However, records of scheduied
activities show that the number of scheduled bilingual sessions have increased
over the last threg years. )

From September 1974 through June 1975 234 bilingual perso;he1 were involved

in the Advisory Workshop Project. |

There are five bilingual staff members of the Advisory Workshop staff.

A total of twenty-eight bilingual workshop participants receive‘adVisory support
in their open corridors and classrooms.

Conversational Spanish sessions are offered weekly to the Workshop Staff.

The Bilingual Education staff of CCNY attends Advisofy Workshop staff meetings.
CCNY preservice education students meet weekly .at the Center for their |
Spanish class in order to re-inforce their language Tearnings. Un]iké the
typical college class, this class conducts activities (cooking, working with
clay, crafts, weaving, etc.) while conversing in Spanish. The members of

this class have made greater progress in their learning and use of the

Spanish language than is found in members of other, more tradit%ona] classes.
Of the parap?ofessidna]s attending the Workshop Center, at least one/half
are bilingual.

Analysis of advisor's memos makes it clear that there is an increasing intensity
and concentration and quantity of work with bilingual efforts (e.g. teas,

classes, parents' workshops).
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CHAPTER IV.  SUMMARY OF MAJOR FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

The long-term project goals included as product objectives for the third year -
growth in institutional support, increased Workshop Center use by'those working
in bilingual classrooms, incorporating the Center's activities into the teacher
education structure at City College, and deepening of participanté' ﬁﬂderstanding

/

of open classroom rationale - are all areas in which there' is evidence for.

positive "growth toward." development. )
Observations, interviews and questionnaire responses regarding the effect of
the Workshop Center Advisory program on teachers and the application to their

c1assf60ms,wou1d indicate that the difference in effect is in degree; not in

- presence. In all classes and corridors visited the "presence" of the Workshop

facility could be seen. The perceptible differences Qere in degrees and levels

of open classroom practices and learnings applied to the classroom or corridor

1fsituation and, perhaps most important, the presence or absence of advisory

z workshop staff.

There is no doubt that the presence of on-going advisory staff support is
responsible for the finer quality of open classroom practice within the schools
visited. The follow-on support, guidance and leadership the advisory staff can
offer at the Workshop Center in an onsite situation js highly valued by Workshop
participants and directly contribute to the success of the goals of the total
Workshop Center program. Advisory staff are also instrumental in the achieving
and maintainence of on-site administrative support wﬁich is gggsja11y importanf
to the opening up of classrooms. \ |

Degrees of open classroom rationale and practices were demonstrated in all
classrooms visited, but in the no support Category I the low end of the “openness”
spectrum was observed in contrast to the classrooms and corridors visited in the
on-going support Category III. The‘difference among the two groups of five
teacherﬂufn the number of visits to the Center shows more consistent higher

attendance for those in Category ITI, but not enough of a difference to attribute

the total effect of the Workshop Advisory program to attendance at the facility
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itself. Four out of five respondents in Category III {ndicated that they fe]t
they have considerable eXperience'in the open carridor education even though the
amounts of visits to the center facility, and the interview responses, show
no apbreciab]e difference between this category and the other‘two( Respondents
with either short term or on-going advisory support tended to use the Center
more for independent activities than did those with no advisory support.
‘The data collected strongly indicatcs that théﬂpfesence of on-going advisory
support within the school is of crucial importance to maintaining a continuing
: implementation and integration of the workshop program goals and objectives.

This support fs important from two basis perspectives: advisory support -
provides on-going help for teachers to build and establish their own support
systems and to progress in the cpen education experienée, and advisory Suppqrtqe~~
serves as catalyst for building and establishing the necessary administratfve
support within the schools.
The data shows that the presence of meaninéfu]_administrative support is clearly
necessary to the success of opening up the classrooms. It is in this area that the
workshbp facility must continue and broaden its efforts:

wherevgr possible, advisory staff should bé p]acgd in the schools

more involvement of administrative personnel in Center programs and

activities in interaction with teachers and other schod] personnel (not in

isolation as an administrative group) is recommended.

sharing of teachers and other personnel from schools with oﬁ—going support

with adminfstrative and other personnel from schools without this support

in small group work sessions is seen as a way to bring about greater

administrative support | '

~continuation of programs and activities focused on the relationship of

open education and the administrative role and function is Tikewise

recommended. ) B
It is clear that the teachers from schools with no advisory support and little

- . 74




or no administrative support must receive greatér‘attvhtion'and‘help from

the Center facility. Although the problem of teacher "loneliness” was
addressed this year, these efforts must continue and broaden. Once again,
the resource pool with. personnel from schools with en-going advisory support,

and a few with short term advisory support (who have managed the problem of

‘teacher loneliness) can be shared more fully through small group, task oriented

(resource linking) activities. This is recommended as a4 way for the Center
staff to become more participant-directed in helping them to plan their own

dissemination efforts and thereby broaden the project base by using and adding

~to, 1tS resources.

The ‘effect of the Workshop Center facility and program and short termn or on-
going advisory support is clearest in the areas of: available materials

and pooling of resources; interrelationship of peop]e‘and curriculum; focus

on {ntEFEStS of the children and teacher activity that supporfs and encoufages’
these interests. Teacher interaction is markedly different in the on-going
support category. It is vital, constant aﬁd productive. In the other two
categories teacher interaction, if it exists, is on a hit or miss basis and
occurs as a result of the experiences at the Center rather than from any support
given by the schoo] administration. Center experiences are extremely valuable
bﬁt are not enough. 1In effect we are looking at a three part, interrelated
concept - the Workshop faé?]ity, the advisory support and the administrative
facilitation - the strength (and on-going success and urogress) lies in the
interrelationship and equality of the three parts. As may be expectfd, the
interactior. of children with ecach other or with teachers and other aduifs

also differs markedly among the three categories. The spontaneous; alive
interaction that characterizes the Category II1 classroom is missing to varying
degrees in the classroom of the other categories. The difference is noticeable
and evidences itself in Lhe way the children deal with the matneials around them,
Lthe enthusiasm they feoﬁ and are firee to show for activities and the way in
which they relate to each other, to teachers and other adu1ts. This is a level

re
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of sophistication in this realm reached in Category III that is not approached
in the other classrooms. The effect of the tota] Norkéhop Center program
(including on-going advisory support and administrative support) is summed
up in this quotation from a Category III teacher"

Comparatively speaking, it's beautiful here. You don't get that

violent feeling. Kids fight every day, but you don't get that

underlying hostility. That; I think, comes from corridor inter-

. relatedness, the teacher inter-relatedness, and the children

1nterre1at1ng with one another I just couldn't function under any

nther circumstances. e '
And the absence of this qualitative effect is summec up in this quotation
from a Category II teacher:

Sometimes I think the administration is schizophrenic. They

want the idea of an open classroom - it looks good on-paper.

But, at the same time, they want 30 kids sitting at desks,

looking at a book and writing quietly.
The technique of record keeping - its importance to the continuity of open
eduzation - is the most obvious area in which improvement is needed in all
categories. More efforts must be made to accomplish this end. Teachers seem
to understand the importance of this activity but for a variety of reasons,
(i.e., too busy, other priorities) do not implement and continue recofding
practices. The logs, notations, records could be the most important evaluators:
of the open education process in the Tong run. For this reason alone greater
emphasis must be plated on jts rationale, skill and practice. This is not
to minimize the importance of recording the learning process and developmental .
stages and project series found in open classrooms. Rather, it is to remind
one of the concept of long range documentation as continued measure and evidence
of the success of the concept; the shape of the future curricula for the

Workshop Center; and the evaluation of teacher and children performance and

continuity of development.

-
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MAJOR FINDINGS

Continued progress toward the Workshop goal of developing good
understanding-and practice of open ecucation for Workshop pérticipénts.

An increase in institutional support as a result of greater éfforts

by the Workshop Center to work with school administrators.

An increase in the number of open classrooms in the schools themselves.

An increase in the individual contributions of persons and methods in

the process goals of the Center. | |
Continuation and expansion of the representation of problem solving as

a major method in all areas of the program. "

Emphasis on the role of the paraprofessional in open classroom

practices.

An increase in the efforts by the Center to address the problem of "teacher
Toneliness". - o é@ “““““

Recognition and appropriate staffing and planning of the importance

of advisory response to area schools' requests for assistance tc the
opening of classrooms.

An increase in the Workshop Centér's efforts to help teachers build
their own support systems, to share resources and materials.

An increase in the number and intensity of bilingual efforts.

Greater secking and utilization of participant feedback in the planning
and scheduling of the Workshop programs and activities.

Obvious difference in the effect of truly open classrooms when compared*
to those with no on-going advisory support, or short term advisory
support. | |

True implementation of the principles and practices of open education in

the classrooms visited; differences occurring in degreo‘and/or Tevel of

ERIC "
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implementation and use.

A visible relationship between the presence of advisory staff in the schools
and the high degree of understanding of open education evidenced in the
classrooms and corridors; and, in the high-]eve1 of administrativé support
and involvement.

A need for more concentrated and re-defined efforts towards the importance
of record keeping.

An immense awareness on the part cf the Workshop Center’staff to the needs
and interests of its participants that is reflected in the programs and
activities offered; the ways in which the schedule is formed; and, the
continued émphasis on evaluation and chahge.

Implementation of a monthly master plan of scheduling to facilitate participant
attendance and to shorten the amount of staff time devoted to schedu]iﬁg.

A growth in registered attendance. as reflected in improved record keeping.
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SUMMARY OF RECOMMENDATIONS

.

Expansion of placement of advisory staff in schools.

More involvement with school administrative personne1 by the Workshop
Center staff in programs and activities in interaction with

other than administrative school personnel.

Sharing of school personnel from schools with on-site advisory suppoft
with school personnel from schools with botk short term and no on-site
advisory support in programs and activities of the Center facility.
Expansion of programs and activities focused on the relationship of open
education and the administrative role and function.

Expansion and deepening of efforts to address the problem of “teacher
loneliness".

Evaluation of methods of imparting.and teaching importance of record
keeping for purposes of making it more effective; greater emphasis on
the importance of record keeping. | |

Continued expansion of bilingual involvement and programming

New York State Department of Education consider program for Title III
funding as an Exemplary Program. |

5
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APPENDIX A

March 19, 1975

Martin Olanoff, Liaison

CUNY Advisory Workshop

Office of Educational Evaluation, Room 738
110 Livingston Street

Brooklyn, New York 11201

RE: 09-53606 Function Number
Dear Mr. Olanoff:

The enclosures represent the evaluation refinements developed to meet
evaluation design revisions per Melvin Goldberg (see enclosed September 12,
1974 Consultant Budget Form), and is the result of direct consultation
with Professor Lillian Weber, Project Director and Ms. Nan Schwartz,
Project Coordinator.

Sincerely,

Patricia A. Bull

PAB:1j

cc: M. Goirperg
L. Weber

Encs.

g1 .

PATRICIA A. BULL ASSOCIATES

O TRMONY HILL ROAD, 6 EAST . ALBANY, NEW YORK 12203 . (518] 456-2712, 456-1065

E119




APPENDIX A

CITY COLLEGE ADVISHRY WORKSHOP VnLUAFIO”

o

WECTION RiBERs Q9«53606 . : COHSULTAHT—EVA!HAIO«: Patricia A. sull
Th o foliowing 1% inac LuP(n\V.Ln the undersiandings discussced and agreed *0 a.J;a
~esult of Melivin Goiduerg's Septomber 12, 1474 vevision of the 1674-1975 Evaluihion

1

lesign prepared by wayne Williomson. See- Septeader i, 1974 attachicent.)

1. EVALUATION DESIGH '

-

Ao The Board of Education a'tl 117 Consultant-Evaluator will evaluste
clussroons,. observe and interview LLachn «« and review reperts and
cata that cover the inree year noriod of Tuading in oorder to write
a firal evaluative report. The classrooms that will be evaluated
Wwill bo cizssrooms of teachers who have coed the CURY Advisory
Horkshop Cenuver,  The teachers who wiil be observed andg interviewad
will be teéchers wio have used the (enter. The tasr will be 10
evaluate tvho effect thut the Acvisory vorishop Center nas had on
feachers with varied anouncs of experience witi. and advisory support
firom the Centeor.

1. A total of fifteen to achers will be 00s
011 ]

erved and interviswed
in accord with ihe owing categoy :

1.1 five teachers who have made use of the Advisory
Workshop Center over a seriod of time and are
fmplementing opEn classrosm practices in their
classreons end wite have Ho aefivionol eavisory

support, ¢oing it “‘Clj fron Worksnop Caater
contacts.

1.2 {ive teachers who have used the Advizory Workshop
over a period of time and ave implementing open
classroon practices in tneir classrocims who have.
had short-term advisory SLpOOnL

1.3 five teachers whe have uscd the Advisory Wovkshop
on an on-going t*sis end are smplementing open
classroom practices in sheir classrooms and who have
had on-going advisory support on a Jong-tevm basis.

B8, The Adviscry Workshop Project evaluation activities are to: '

1. As°o<° iraividual cln*vwhu ions of persons and methods in ..
the process qodals of the Worksion Centar for the third N )
yeav xmp]omnnual1uw as contained in tho program prog osal.

2. Review past project reports and Tindings “covering the
H1thU year funding period in order Lo preparce a summative,
historical and dcs 11nt1v report,

3. Schedule a total of 28 Vorishon Conter and classroom viaits
ae deteomined by Project birectior and arranqed by Project
Coordinatin.

4. [Povelop an instrument 10:

: , 4.1 rvecord abservations of participants whu use the
Q ) Wareshop Gonter and assesc tne teacner's progress and Q9

EE— - : a. racrganiving the c'l.'\s..'.rimm 50 thut matorials are



The following instrument ha

‘4.2.

4.3

APPENDIX A

available for thoe chiltdren's une in diflercie
areas of tho classroon.

b. wveorgonize the classvoom materials in response to
the children's uses S0 as to encourage ana provide
for Lheir free selection of waterials '

c. organizing individual and grou; classroom workspace
to fostler classrocm interaciion between and anony
all meabevs of the closs.

d. orQJn171na the classiroom to encouragce and supnort
the child's participation in tne care of materiais.

e. organizing the classrous in ways that indicata the
teachers respect for the vailue of cach child's work
in ways that foster the child's respect for cach
other's work.

a¥505° the absence or prosence of the poo1 of resource
materials available to the children.
assess the teacinor's p1hun.ug hased on her obgrrvau1ona
of the children's use of the materials, tnelr activities
and experiences, 1nue“ﬂrhs, needs and developinent.
assess the teecher's choice of activities and c\vnviorces
for the chilbren ns coming increasingly from the pool
of resouices wnich have been ceve]opD ‘
interview teoachors to deterwine the emtfnJ to which
administri toirs support teacher's .mplgment1ng open
classroom practices.
provide data on bilingual personnel involved in Advisory
Workshiop Projzct including:

’

a. City University faculty

b: Open classroom persennel

been develeped in ordnr to record observations

(o4
b
ciassrooms and assess the teacher's progress in implementing open clazsiooii

O
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APPENDIX B

SAMPLE QUESflONNAIRE COMPLETED BY TEACHERS

CITY COLLEGE ADVISORY WORKSHOP CENTER FOR OPEN EDUCATION.

Plecase complete this qucétionnaire to provide needed information for a
third year ESEA Title II1 Project evaluation. Thank you.

Patricia A. Bull

Consultant - Evaluator contracted by the Office of Educational Evaluation
Board of Education

City of New York, 1974-75

Name Date

School ‘ Borough . District PSSO

Section I

1. How many years have you taught?

2. What grade levels have you taught? o
3. What grade level(s) are you presently teaching?
4. Are you participating in a bilingua1 program? Yes ___No
5. Are you presently a part of an Open Corridor Program? ° Yes _ - - No
6. Please give an approximate indication of the extend of your teaching

experience in open education. (Check one)
A). Investigating/thinking about it.

B). Beyinning involvement.

C). Considerable experience.

Additional Comments:

7. Does your school have an assigned Advisory Workshop Center staff member?
Yes No ‘




10.

11,

11b.

12.

13a.

APPENDIX B
How did you Tearn about the City College Advisory Workshop?

[

Estimate the approximate total number of visits which you have made to
the Workshop Center.

In which of the following ways have you used the Workshop Center? (Check
all that apply)

a. to participate in planned activity workshops (e.g., "make
and take," "movement," “"cardboard carpentry," etc.)

b. to participate in a series of planned workshops on a given
topic (e.g., "Fact, Fantasy and Feeling,” Reading, Drawing,
etc.) )

c. to work individually on explorations not necessarily connected
with any of the planned workshops listed on the Workshop Center
Carendar '

d. to drop in informally to browse

e. - to attend formal talk(s)

T. to attend planned discussion session(s)
g. to taik with workshop staff about specific problems
h. to try something new you had never done before

In which of the ways listed in Question 11,did you make greatest use of tie
Workshop Center? (Indicate by letter, and limit .your choice to two.)

(1) - (2)

Which one (or combination) of the factors listed below describes your
major reason(s) for not returning more often?

_inconvenience of Jocation

____inconvenience of hour

____inconvenience of sign-up procedure

___Center duplicates resources you are using elsecwhere
_limited value of the Center's offerings for your own needs/pury:.es
Jinsufficient space and/or facilities to do your own exploration

__Jack of time or personal constraints
_____intended to attend only once
_____Oother, plecase specify _ : -

—a Hhoo AN oo

-
-

v

Have other teachers from your school attended the Workshop Center? Yes No

If yes, how freauentlv? Onlv a few timng Nn a fairlv vonnlar hacdic



SECTION 11 APPENDIX 8

_g~_neQer 1 _rarely 2 usually _3 most of the time 4 4 all of the time
5 _not applicable

1. 1 reorganize my classroom so that materials that are available to
the children arc found in different areas.

2. I reorganize my classroom materials in response to the childrens' uses
(so as to encourage and provide for their free selection of materials).

3. 1 organize individual and group classroom workspace to foster classrocm
interaction between & among all members of the class.

4. 1 organize the classroom to encourage and suppori the child's participation
in the care of materials.

5. I organize the classroom in ways that indicate my respect for the vealue of
each child's work in ways that foster tn2 children's respect for each
“other's work.

6. I have developed a pool of resource materials other than that furnished
by a prescribed syllabus.

7. 1 base my planning on observations of children's use of the materials,
their activities and exper1ences and on my knowledge of their interests,
needs and developument. -

8. My selection of activities and experiences for the children increasingly
comes from the pool of resources I have begun to develop.

9. 1'keep a record (notebook) of my experiences at the Workshop Center and
use this material as a collection of curricular poss1b111t1es for
planning.

10. 1 take-note of the Children's free selection in the use of materials and
from these observations of children's uses, interests and actual develojients
I develop curricular projects.

11. I encourage the children's recording of each selection and use and
incorporate my own and the children's notat1ons fro my future-planning
and adaptations. _

12. 1 am mostly responsible for the choice of the édpplies ars materials, paid
for by the school, that are utilized in my classroom. - _ .




APPENDIX C

0 _never _1 rarely 2_usually _3 most of the time 4 all of the time

5__not applicable

1. 1 reorganize my classroom so that materisls that are availabie to the
children are found in-different areas. '
Observation as above: __ children move freely about.the room without asking
: permission
___spatial arrangements are flexible

—ntmn st

2. I reorganize my classroom materials in rec; . t0 the childrens' uses (so
as to encourage and provide for their free »::.cction of materials).
Observation as above: materials are readily accessible to children

___the teacher tries to modify the content and arrangement
of the classroom based upon her observation and
reflective evaluaiion of the childrens' growth

__children work directly with manipulative materiais. .

__many different activities go on simultaneously

__Space is divided into activity areas_. . .

__activity areas provide for a vareity of potential usage
and allow for a range of ability levels

3. I organize individual and group classroom vorkspace to foster-classroom interaction
between & among all members of the class. ‘ ' S
Observation as above: ___talking among children. is encouraged

- ___Children help one another

there are few fixed time periods

children generally work individually and in spw'i groups

———

children generally group and—re-greup—themsetves

through their own choices

|

4. 1 organize the ciassroom to encourage and support the child's participation in the
- care-of materials. ; :
Observation as above: __ materials are readily accessible to children
___children work directly with materials
___children move freely+about the room without asking
permission
N ___there is an overall sense of community of mutual respect
and cooperation .
___books are suppiicd in diversity and profusion
___the teacher permits and encourages the child's self
directed use of materials '

5. T organize the classroom in ways that indicate my respect for the value of each
child's work in ways that foster the children's respect for each other's work. .
Observation as above: __ there is an overall purposefulness anc a sense that the

children value their work and their learning

= tnere is an overall sense of comrunity of mutual respect -
o |

and cooperation :
. Children generally work i-dividually and/or in small
groups "




.
e

8.

__10.

1.

A

O
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I have developed ¢ pool of resource mutcriul; other than that 1urn»5hcd by «

prescribed syllabus,

Obscrvation as above: __ the environwent pro;rnt a balance of commercially
prnpaxcd materials and materials brought in or developed
by teacher and students

___common environment materials (plant life, rocks, pets,
cgg cartons, elc) are used
m4n1pu]ut.ve materials are supplicd in greaot diversity
and range with little replication (i.e. not class sets)

v

I base my planning on obscrvations of children's use of the matlerials, their
activities and expericnces aind on my knowledge of their interests, nceds and
deveiopment., )
Obsery ai1on as above: ___the teacher tries to modi‘v the contex t and aryangemns
of the classroom baszd upon Ousurvat1 of children's
use of materials
___activity arcds provide for a variety of potcntial USaGH
T and allow for a range of ability levels
___the teacher dees not group children by ability accorcing
to tests or other mzans ‘
___the teacher sometimes gathers the whole group
activities
___the teacher becomes actively involved in the work of
" child as one who seéeks to help h1m/he“ realize his 4o
- and potential ' .
My selection of wct1v1c1es and experiences for the cn1adren 1ncreas1n gly comes
froni the poel of resources I have begun to develop.
Observation as above: ﬁwnﬁeacher secks information about new materials
___the basis for the child's learning at the primary iavel
is his interest and interaction witlh the materials
___instead of giving assignments, the teacher ampiivie
and extends the possibilities of activities cu1nnren
have chosen partially through the introduction of
rejated materials
___activities do nob arise-from pre- detexnined curricular

I keep a record (notebook) of my experiences at the Workshop Center and use this
material as a.collection of curricular poss1b111t1es for planning.

Observaticn as above: a log of experiences is maintained and used by Lnﬁ

teacher

I take note cof the Children's free selection in the use of materials and from
these observations of children's use, interests and actual dcvc]opments I
develop curricular projects.
Observation as above: '___a log of curricular DO°\1h1]1t1CS including ob ervations,
1nte\e<Ls, use and development notations.
. “__notat1on° by teacher of instances for use as starting
points of a child's increasing concentration, unusuai
use of rasources, special interests, ctc.

I encou.nge the ch11dren rccord.ng of oach fe1oct1on and use and 1n"0rp011tn iy

Aeieen avee ] oat. P PO I O PR T T



APPENDIX D .

’ INTERVIEW WITH TEACHERS REGARDING
CHARGES T INSTITUTIORAL SUPPORT

Questions will be Based

Indices upon which
1. Teacher 15 cncoureged to develep materials in support of open-classroon
ccurricutar possibilities (i.c., decreased use of prescribed syliahus with
fixed objectives),

2. Teacher is encouraged to develop materials on varied levels.

3. Institutional support for open classroom is secn where sch~ol funds are uscd
for materials needed for open-ended curricular use.

4. Tcacher desonstratas acceptance of individual and group use of centers and that
some materials wiil be used avtonomously by children and some materials arc
used according to teacher organization and under teacher direction.

5. Planning and recording prectices change as described.

6. Supervisory practices change to support the teacher's implementation in.
support of the child's growth; from evaluation ratings to advisement; for
the continuity of teacher development.

7. School or systems arranges time for teacher development sessions and a
professional library of books and resource materials.

8. Supervisory evaluation of teacher performance reflect an acceptance of. changes
in the ¢ ssroom and teacher's organization, planning and record keeping.

Interview Questions

1. Do you feel that there has bezen any change in the school administration -
since your utilization of the open classroom concepts in your classroom?

2. With the changas you've made in the physical set-up of your classroom
and/or the introduction of non-prescribed materials: .
2.1 have you received any support-formal or information from your principal?
2.2 what form has it taken? '

3. Arc teacher development sessions a part of your school routine?
3.1 descrihe them

. 4. Do you feel that your open classroom practices have the support of your administre-
‘tion?
4.1 how much?
4.2 in what ways?

89
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The Cenecral eetins vwie conducthad by Nr, Tilisn
Trie w.e the Tirst scecoinon rnd che introduced meneess of She
orkshon steff, outlined the rern1*3pnnﬁr of the courre rvd

etreased atiendoncee end pzrtic1“ﬁ*1on in werbennsy zetioitiao.,

Rensniremenits af Norrae

1. ¥een 2 Tos, T“zch student is to write un 2n account of b

leost six sescions thet were fruiiiul,

2. Attendance wrs very imnoricnt and they mugs efl et acyivitie

in the clzsaronm retivities of *he te~cher. However, thc oitultssyg
9

mucst vary her-interest. The stwdient gchould ”tuvn“ o &

\_4!

e c
workshops covering a variety of subject aress. She ghould fzel

S|
free to consult with workshon officizls znd ack for hclb.
on

3. Sessions. Fuch student »nid 21,00 and w.o ziven @ calends o

for the month. This calender outlined the daily acti
the workshon. One impoftant nart of this agvwect cf the warikchdo»
wes the freedom of cheoice and lotitude afforded ench stuient.
The student was vermitted to choose his acuivities, but he could
onnly attend two secsions on a given tonic., He wiw recuired to
have his czrd sisned ot the end of each session. /In instructor

must simm his card - 12 sescione,

ficner2l Scerions  Three (2) genernl secsisns were vlanner, “hie

brinc~a the nunher of gessions 4o 18 for the gemecher,

Peoyticinttiong Trdisivntion won dmoeriont, The stuadento o waro

cheour end 1o hegame agtive nurticionts din ecch oofivitr ol
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Nedeos o0 DormnmbaT

., Nonday, Sentember 27rd. T'nle anc Tate Veterdicls in o dins
and Teth, ‘ e

-

n,,

b. Muasdey, fentemnnr DgNL eltn ond Metin SenAdng /Al s e

Qoo eatinr.,
¢. I2turdcy, Zeotemher T0kn. LD LT, ~ 2 ) cF

d. Octodber 22%h. Generrl Yezsion

gconmen<a on Tactars by O, foraer

After the formrlitic: cf 4ha veruircments o€ +tha Gconrre
, sonrre
Lr. eber disousased Olosesrans NDrerad~n-san,
. o

Taic we discuarad gadaer She T9llaine hendincr.

1. 2) Theory bohind the inform~ clocerson oroanninatioa,  hes
do you arrance roors in ars-g?

ct
mw

S
St

b) Recsons for chon~e mue

[0}

m from xnowledre of ~hilédreaents
lea Tﬂlhb. -

N
.
M
e
O

raenizing - Thé Physicel Asnects of the roonm should ahaw

stqr L7e, viorksnace, whole fAroup =rets, quiet nlaces, work

n nros~rest areng and disnlay corners,

o'
A
L

v
=1y

ety rules apwly both in treditional and formal 01"39.

Comnaricon ~ith "raditional Cloess foom

“ .

Dr. ‘‘eber in her discuscion of this %opic, comnrred

the traditional znd informal claseroon.

In the traditional she illustrated that th
sees all children in the scme vey. The result is e
In traditional education +his difference is deficit e.e. it
ranges from 100, 99, 98, .97 etc. She pronosed that as eduncoiors
we snould look at children not as deficit bat as a possibility
for learning. e must ecknowledse individuzal dlffcren es and
plan accordinaly.

Secondly, traditional educrtior hos one very im-ortontg

ineredient - nsvcholosicnl resgition - v E of dsolrition. Tunijecy

, o~ v 3. ' aty 4 N S - PRI B Bal ~ Sy i - -
arens nre fraeht in d@olntion {or the monl wrors, "he cohnol
athimndeae annrt fram Flha hAama it e em A i, Sl m A d T et At e



APPENDIX E

THubiect nmotter ir trau~ht beorarrze the curtiecnlanm poacairpee 94 T

does not evtend acronn aress bubt must he comnletod in 7 civean +ine

and in o mgnecificd securnce.

The ITnisrrmn]) Slocarearm goesle 0 bridre +hoe ~on Th unctto

oo =

M

to extend for & li“tle len-~er come of “he socirlimefion wraocercis
th:t are dcor o the child: 2nd which »=atsg hin ¢t 2-ge wigh hin

surroundin-c. It tr'aes Lo n0ld exnzricnces lanmer,

Rercons for OGhrinre o iy 29 ce+e Tesrnine

—n | —

Keep four (/) +i-snra in mind:
1. Individual Hif“crances.
2. Unevencss of “rowih.
3. ]n+erﬁcmlon hetiwveen individunls. _
4. Interest. Keep children's internst hi@h. T"otivete them beczuse
learning is hic~h when in*ersst is hish. Allow munils %o wursue .
arezs of interests rnd heln him o grow therein. |
‘ I enjoyed the discussion. Yany students, inziuding
myself took prrt and we came avay with the deter:in tion o
e

perfec+ our efforss (these of us who hzd oven ut our clozsrosm).

d

‘ Others were stirred znd/or insvnired to stiri. OF course,
there were many unansvered cuestions in @ berinmert's mind out

with guidence thet Dr. Veber offers, as well =s thes of her stuff,
one should hrve no fezr %o bring some joy, hone =~nd acconnlishmen
back AO every child in = classroonm ~—~ be that zchievemant big or
small, If énly tezchers can make classroom atmosnhere, tolerable
or comfortaeble, then children will want %o come and will want to

learn,

Result. I went back to €.S. 6X and tock = look at myi
class, This year, I hove @ very, verv slow cless., Put o T
took a closer look »+% them, I vearrc:~27 ny clize ond arouning
g’ helicve me ofter two wonizn, —itr thig new ing-~iretionnl o7
I =t rted to ovor'-., 1y cinrg io meving ahend slocly £ TH et bud

wilith losa heh wior nrabhler:s nad wore inserectineg wor'e.
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21, 1374 —~- T'onday

0T
"enic,, Tornmacee Yvteraions g

I attended thies tc oy because I wrnted to oy zors
riew ide s and matericle $h-t I could use with myv Shird ~r dorn
who were working “n the Tirss eride lowvel.

I necded manioulitive moterizle oo well 2c suv-entions
on how =nd where %o heqin,
Tnnhegic: Cwas oon ) Sources of len-vare

b) Ganes

¢) Continuity of Experience
These three gspee~s of reading were discusczed.
Source ‘
Lenpuzge comeg first from

1) Life exserience e.s, taking care of the haby.

2). Drzmatic nlay ~— vunils act out the mart of charzcter o,z
mother bakinz a cake, '

3) Rew evmeriences — Punils 1ixe 1o t 1k and shore it with others.

Mostv of these in cateror’ 1 to 3 are oral oy firct,
then as child m.._’rnrc~ the rucdiment. of resding and vritin- he
wante to record his experiences..

4) Literature — Children 1earnimuch.from tory~tc111ru, drama-

tization of same, »uvnetry, nonsense rhymes and simple noems as
well as from the written word, once they have meastercd the swinbols
and. sounds. )

5) Mediz — Be it the radio, television or recorded songs or
vhonics, children love %o listen. Then when listening is j&iné&
to secing ac on T.V. — the tclaenhone nour on Sesame Strent,
Cant:in Knetroo, they beecome interested. Thewr feel thet ther

cre nort of the zeenn — reslly cootors on the acreen. The

bheeorie noit of dhe Leb, Cmd An 50 doine, agriniltote suel core
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Sample Student Log (Excerpts)

of Advisory-lorkshop Experience in an Educ “ion Course

"Yorkshop 1
This first workshop chaired by Professor ... informed
the members about the nature of the beast, so to speak.
She told us what the course would offer us and what was
expected of Us.... the course is precisely what I thought
it would be and I am looking forward to it.

At this point in my development, I am teaching seven
years and completing my masters (also twenty years a
mother), 1 felt it would be much more beneficial to be
able to participate in workshops in areas I want and

need additional insight into than to take one course in
one subject area. I also on occasion visited the Center
and had wanted to spend time there exploring the materials
and libraries. T7his course afforded me this opportunity.

Professor ... also gave us a gUided tour of the Center
and I registered for Make and Take Reading on Monday,
September 23. '

Workshop 2 Make and Take Réading - September 23, 1974

As is my way, I tbok my time looking at all the items
available, jotted down notes and drew diagrams of some
of the games for future reference.

Considering the type of class I have, what I have avail-
able in 'my classrcom, and my own adeptness at making things,
I decided upon a shape and color board. I am pleased with
what I made. It practically looks store bought (a compli-
ment in this case). It .has given me a 1ittle more
confidence to try another. The items will be worthwhile

in the classroom and the children will enjoy it.

Out of the corner of my eye T saw something a woman made
in the Math Make and Take. I reqgistered to come to the
Center -the next day.
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Workshop 3 Make and Take Math - September 24, 1974

I proceeded in the same-manner as the previdus day,
adding a 1ist of math publications which I intend to
explore. :

I had already known what I was going to make. I suppose
it is called a number board. I actually sawed a piece
of wood to the desired size, made a stand and used
hammer and nails to ccmplete the task. The following
day in school, (using oaktag) I made $imple discs. At
this point the children are using it to count by 1's --
I hope to make other kinds of number pictures, and to
- - find the concept of a number.

I also like this item because it had the refreshing
aspect of a new dimension. Our games are generally flat
on the desk and this one had height and space around it.

. T found the math library intriguing.

Workshop 4 .Breakthrough to Literacy - October 2, 1974 .

. Bacomming acquainted with the Breakthrough to Literacy
proc¢ram and meeting Mrs, .,. were . both a worthwhile
experience. v

In my classroom I teach-the method of reading which is
best described as the mellow method -- it is a conglomera-
tion of everything I am and I am always looking to .ain’
additional insight from new thinking. This workshop
provided this. I found this workshop very provocative

and stimulating.

N

This year I have a readiness class of first graders whose
“experiences are very lacking in all areas, particularly

in language and communication....

so.1 intend incorporating it.... My class will do well....

Workshop 5 Dramatics for Young Children ~ Qctober 7, 1974

My class needs a good deal of language experience and
dramatics is an imonvtant way to provide this, I regis-

- tered for this - .,hop because I wanted to become more
knowledgeable ana to be exposed, once again, to the '
wisdom of ..,
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Vlorkshop 6 Movement With Poetry - October 10, 1974

I Tove the poetic art form. I enjoy not only reading
poetry, but listening to poems in records or on a stage
performed by actors. [ am also very interested in
movement stemming from a problem at home and in the

strong belief that movement should be an integral part

of our early childhood curriculum. . My research prOJect

is in movement and visuai d1scr1w1nat1on -

As my class this year needs an enriched ]énguége exper~ "
ience and an ongoing movement program, I felt this
workshop vould help me in both respects.

I found the workshop to be enjoyable and at its conclu=~
sicn was g]ad that I had participated,

Workshop 8 Class Meeting - October 29, 1974

Workshop 8 Science and Toys -. November 4, 1974

This workshop was divided into two parts; the first part
was a discussion, led by ... about various toys wnich
could be made by a classroom teacher to help her teach
scientific concepts. The second part of the workshop
was ... to make a scale which will be very useful in my
math corner.

Once again I found the workshop interesting and informa-
tive. Hopefully, when time allows, I can further my
knowledge in this -area and become a better tnacher

“Workshop 11 Folktales - December 5, 1974

I was the only student participating in this workshon,
however, Professor ... did not elect to cancel it and
we spent the time profitably,

Professor Che had many examples ofagooks of folktales

from various sources and & nutiber ofwnames, addresses and
telephone numbrs of vesources to be contacted for specific
information. He also gave me the benefit of his opinion
about the art of folk telling and interpretation.
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Workshop 15 Holiday Art - December 14, 1974

I found this Staurda} morning workshop fun, creative and
worthwhile. Many new materials were available and I vas
exposed to many new and creative ideas. I made a
Christmas tree ornament which I know my children will
also be able to do when offered similar materials."

97
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APPENDIX F
SUMMER INSTITUTE IN OPEN EDUCATION - (instituted in 1971)

General plan for sharing Summer Institute experience with Advisors:

Introduction: philosophical, psychological background; overview of
practical applications.

sample records available for study
graphic representation of key aspects

Staff Development session: brief examination of process of observing
what is it?
how does one do it?
what are practical elements?
what does one do with the observations?

group discussion of an observation of a
child

. questions raised by group

Outline of possibilities for future sessions (initial focus determined):

Documentation of reading process through reading
biographies
phenomenology of the reader
- calendar for collection of and study of' material
-problems of observing, recording
study of reading biographies from previous years

Interests of sma]i groups

}

philosophical, psychological basis for the study
of the person

practical problems in observing, recording

}

methods of documenting the curriculum

-
1

record-keeping as it relates to a particular
school or setting

documentation of children's work

problems in use of observation, recording and
documenting for staff development
- role of advisor
- relationships to more experienced teachers

Bibliography, sharing of articles for future discussions

98



Name . —__Child's name -~

° Telephono Number___

APPENDIX G

. Open Gorridor Program
Volunteer Information Work Sheet

Please check what you would 1like to do:

“a
Came

Volunteer to assist in the ctassroom o

Days you are available

Hours you are available .

Voiunteer to help with special activities (your interests, talents)

dancing, music, drama. -

sewing, macrame, needlework

construction, woodworking

other

Volunteer to accompany the class on trips -

Volunteer to take a few children on a mini—tr%p

Help locate any of the following materials FREE or CHEAP

" Fabric, yarn, feathers, fuf’piécés -
Buttons, Peads, ribbon, cork, shells
Boxes (all different sizes and shapes)
-Magazines (National Geographic, Ebony, MbCa]]'s, etc.)
Typewriters, égg timers, hour glasses, clocks
Wood, screws, screw drivers, sand péper, hammers
Wall-paper samples, pipe clcaners, wraﬁping paper, contact
Book shelves, smé]] tables, carpeting

Anything else that you can contribute to creative projects

Other suggestions, ideas, talents, resources -

Address_~ ~ - ' —_______Child's class
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‘Measures ofhgfbwtﬁ other thawn Standardizéd Tests

30D

This question i{s desfigned to describe the attainment of approved objectives
not normally associated with measu' 1ent by norm referenced standardized
achievement tests. Such objectives u.;ually deal with behavior that {is
fndirectly observed, especially in the affective domain. For example, a
reduction in truancy, a positive change in attitude toward learning, a
reduction in disrvuptive behavior, an improved attitude toward self (as
indicated by vepeated interviews), etc., are frequently held to be prerequisite
to the shift toward—-increased academic achievement by disadvantaged leavrners.
Where your approved measurement devices do not lend themselves to reporting on
tables 304, B or C, use any combination of items and report on separate pages.
Attach additional pages if necessary.

Component Code - Activity Code Objective Code

615051210 7] 1ls gl lg

'

Brief Description T0 improve particinants' understandina of the concept and

pperatiOh Qfﬂpggn classrooms and to héln m_in classroom astruction snd

organization and.in the use of materials within fhat snvigynment

Number of cases observedrl (5 Number of cases in treatment:[ J <1 j J

Pretreatment index of behavior (Spacify scale used): There is no estahlished

pre-treatment index of behavior. Tha evidence of nead is expresssd throuah the

-number of participants attending the workshops for the first time and tha- -

extent of participation once begun together with their comments regarding

their needs and the benefits derived throuah their oarticication in_the

workshops.

Criterfon of success: _A continued process of qrowth and develapment —

Was objective fully met? Yes [::l No If yes, by what criteria do you
know? The process objectives of growth and develonment wara well served.

However, in terms of completed end products, the objective cannot he fully

met since there is no temninal goal in the strict sense. of the ward

Comments :

100




