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ABSTRACT
The Reading Improvement Through Teacher Education
(RITE) project rrovided in-service training in reading imstruction to
elementary school teachers, and helped principals and reading
coordinators to organize their school reading programs. The project's
intended mode of operation was fully implemented. RITR specialists
provided service contacts to school personnel, and conducted
in-service meetings. Taken together, the RITE objectives depict’an
ideal reading-instruction situation. Within the framework of these
objectives, the RITE specialists have provided a wide variety of
services to a large number of teachers. These services were delivered
on a needs and interest basis and with varying degrees of intensity. .
Over the four years of the project's operation, teachers and
administrators in RITE schcols appear to have developed greater
awareness and interest in reading instruction, as.evidenced by their
increased requests for service. More formal assessment of the
project's degree of success in attaining its objectives is being made
through the use of a pre-post design which focuses on new teachers.
The results of pre and post classroom observations and pretest and
posttest administration of the RITE Case Study indicated that the
project's objectives were fully attainmed. As a result of workshors
— :+ and intensive on-site help provided to new teachers by the RITE
staff, there was evidence of progress toward the development of the
entire set of reading-instruction skills, and since the students!'
reading ability is dependent to a large -degree on the skill of the
classroom teacher, the ultimate beneficiaries of.the RITE services
should be the students served by these teachers. (Author/RC)
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ABSTRACT

The RITE‘projecﬁ provided in-service training in readiag
instrucfionyfe elementary school teachers, and helped principals
and reading coordinators to organize_ their school reading programs.

The project's intended moee of operation was fully imple;
mented. RITE specialists provided service contacts to school per-
sonnel, and conducted in-service meetings.

Taken together, *he RITE objectiveé depict an ideal
reading-instruction situation. Within the framework of these ob-
jectives, the BITE specialists have provided a.wide'Jariety'of ser-
vices tc a large number of teachers. These'services were delivefed.
on a needs and interest basis and with varying degrees of intensity.

Over the_ Fou: vears of the project's operation, teachers _
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and admlnlstrators in RITE schools appear to have developed greater

awareness and interest in reading instruction, as evidenced by their

increased requests for service. There has been an increase in the
variety of instructional techniques and materials used in reading

instruction by classroom teachers. Also, there are indications from

i i st oot s

anecdotal fecords that total 5chool reading programs have been re-
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organized and improved with the help of RITE specialists. Overall,

school staffs appear to haverawgreatjdeal'of‘confidence in-the ef= -

fectiveness of tha RITE staff.
More formal assessment of the project's degree of success
in attaining its objectives is being made through the use of a pre-

post design which focuses on new teachers.

The results of pre and post classroom observations ‘and - -
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pretest and posttest administration of the RITE Case Study indicated

_that the project's objectives was fully attained. The project was
successful in improving the teacher's ability to use the DRA and
useé effective reading lesson management, There”was also success iIn
devzloping the beginning teachers' skills in diagnosing and pre-
scribing for individuals and in providing varied and individualized
independent activities as a part of the basic reading program.
These latter two areas are the most difficult teaching »f reading
skills for even experienced teachers to develop. That the beginning
teachers served by the project made some progress in these areas
indiéated that the RITE project provided a valuable service to
teachers.

As a result of the workshops and intensive on-site help

mpnpvjded.to new teachers by the RITE stéff, there was evidence of
progJess toward the development of the entire set of reading-
instruction skills, and since the students' reading ability is

deSendent to a large degree on the skill ¢ the classroom teacher,
~the ultimate benefjciaries of the RITE services should be the

students served by these teachers.
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READING IMPROVEMENT THROUGH TEACHER EDUCATION
(A Component of the COMPREHENS!IVE READING PROJECT)

RITE is designed to help train urban elementary teachers
(K-6) to diagnose reading problems and to design and implement an
effective developmental reading program. The service allows

teachers to implement techniques immediately in the classroom. On-

site follow-up is provided by the project staff.
RATIONALE

Many urban children enter school with an experiential
background which reqﬁires a diversified instructiphal program if
t;e‘child'gé to interact successfully with the learning environ-
ment. . "

Teachers neéd a wide range of expurience with reading
techniques and materials inAorder to help children become success- "
tul learners. However, because of their minimal coursework in |
reading and their inexperiénce in teaching-reéding, tHe teachers
served by the project often lack this depth and range of experience.

In order to . compensate for the teachers?! lack of know- "
ledge apd/or expenience, fhe‘RITE'ponécf éu;bléﬁéﬁ£éwiheA§re- |
service training of teachers with in-service programs specifically
designed to meet the neeés of teachers serving urban school
children. Through the services of the RITE speciélists, teachers
are expected to develop competence‘in the various aspects of reading

instruction. . 7



EXPECTED OUTCOMES

With the help of the project specialists, teachers should-
develop competence in using the Directed Reading Activity approach,

in diagnosing the individual pupil's reading needs, in prescribing.

independent activities for the pupil, and in_htilizing efficient

MODE OF OPERATION
. b

Seven RITE reading specialists provide services for
teaqhers in 37 schools. A.large part of this sefvice"isfdirected'
toward beginning teachers. The projeét specialists also confer
with principals and reading céordinatdrs about specific needs
within their schools. S

Services provided to teachers include conferences, ob-
servations, demonstration lessons, and workshdps;” hénfefences are
~arranged to discuss problems and share infbrmation.on specific
_techniques. Observations are provided either at the teacher's
reques®, or at the principal's request with the teacher's approval.
Observations'are preceded and followed by conferences to discuss
improvement of instructional techniques.

Demonstration lessons are planned in advance by a project.
specia]ist. Planning activities generally include at least one |
preliminary observation of the class and a‘specia]ist/teachéf con-

ference which prepares the teacher to watch for specific occur-
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rences during the lesson. Each demonstration lesson is followed
by a conference about fhe lesson and the teacher's observations.

WOrkéhops are of five types: (a) school group meetings
which deal with a specific need within a schoo],,(b) regional
workshops which deal with general tppics for teachers from several
schpole, (c) kindergarten~teachers' meetings, {(d) new teachers'
meetings and, (e) readin§ eeries meetinés which provide fn-depth
‘knowledge of the basal reader series that are new to échools.

In addition to the 37 schools which are regulaETy pro-
vided RITE-services, there are 15 partially participeting schools.
These schools ﬁay make specific requests for RITEfse;vices and are

invited to the RITE workshops.

PREVIOUS FINDINGS

Evaluation of RITE during its first year was of an
informal nature. Project records indicated that RITE was deliver-~
ing the types of services which should improve the teacher's skill
in reading ipstruction. Results of a prThcipals' ratiﬁg scale in-
d?cated'setisfaction with the effectiveness of the specialists and
with the project as a whole. ' |
The 1973-1974 evaluation focu;ed en the‘effeesmof RITE

services on specific teacher competencies. Results of observa-

tions, the RITE Case Study @nd the RITE Teacher Rating Scale,

indicated that teachers receiving these services were managing

their reading lessons effectivaly; and at least at the primary

-~
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level, they seemed able to mékgmd;éwéf test results in teaching

reading. For those objectives which related to individualizing

instruction, theré was limi@ed evidence of progress toward their
attainment.

The 1974-1975 evalgation'éxamdned tha effect of the
project's services by focusing on new teachers. Pré and post
assessments of specific teacher competencies were made by using
obServational‘instruments, case studies, and a self-rating scale
of competency. Results from classroom obsérQations and the RITE

CASE STUDY indicated that the project was most successful in

helping new teachers imgjement a DRA and manage reading lessons.
There was less success in developing béginning teachers' diagnosis
-and prescription skills and'in providing individualized, independent
activities as part of the readiﬁg program. .

-

EVALUATION OF THE CURRENT YEAR

fhis year}s evaluation of the RITE projeﬁt continued to
examine the effect of thé project's services througﬁ focusing on
new teachets. Pre and post assessments of spechTq teacher com-
petencies were made by using observatipnal instruments and case
studies,

In order to explére the effects of the improved reading
instruction bésulting from RITE services on pupils' reading achieve-
ment, a studf\waé‘begun which will comparé standardi.ed test scores

in reading for pupils whose teachers have received RITE services

10



with those whose teachers did not recejve service.

IMPLEMEMNTATION

The project was fully implemented, as intended, in the
mode of operation.

Project records indicated-that from September, 1975
through May, 1976, seven RITE reading specialists made half-day
visits to 37 participéting.sbhools. The RITE specialists provided

'h;318 service contacts to various school personnel., Of thesg
contacts, 1,944 (31%) were confereﬁces with administrative school
personnel and 4,318 (69%) were direct services to.fndjvidual class-
room teachers. There were 67 new teachers in the project schools,
and 1,078 (25%) of the individual teacher contacts were made.to
beginning teachers: 0f thé L 318 individua] contacts wiuh teachers,
313 k7%) were classroom observations; 343 (22%) were classroom i
demonstrations;'and 3,06? (7]%) wére scheduled conferences.

Topics for all school contacts were based on the indi-
vidual needs of the teachers. .The greatest emphasis was on the
_implementation of the Directed Readiné Activity. This topic
accounted for.1,628 (38%) of the 4,318 serviﬁe contacfs with
individual teachers. Nine hundred twenty-three of them (21%)

~dealt with diagnosing and prescribing for individual réading needs;
Four hundred five (9%) centered on providing independent aétivities
and 1,362 (32%) focused on effective classroombmanagement techniques.

In addition to providing services to individual teachers,
ﬁITE specialists conducted 85 group in-service meetings. Sixty-

two of these meetings were held at ihdiQidual project schools, with

5
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the length and topics varying according to the individual school

~needs. Twenty-three meetings were workshop sessions. These in-

cluded 9 regianal workshops which were hal f-day in¥depth sessions
on various topics; 6 half-day meetings for Kindergarten teachers;
6 two-hour meetings for reading coordinators; and 2 fuilfday

.
training sessions for beginning teschers.

ATTAINMENT OF OBJECTIVES
Two procedures were used to provide information concern- -
ing the attainment of project objectives. Data obtained from each
of the pfocedures wasiused to assess the four objéctives.
Tﬁe‘ﬁost'direct evidence reéardiﬁg the.;ttaihment of ob-

jectives was provided by observation of reading lessons. The RITE

e e ]

Reéding Checklist was used to indicate the basic é&éfaéteristics of
each classroom (e.g., previous teacher experiences, amountlof;RlTE; 
service, type of reading programs) along with the presence or.ab-
sence of indicators for Objectives 1, 2, 3 and 4. Of the beginning - ©
teachers receiving RITE Services, 23 were observed in the Fall and
21 were observed again in the Spring. An increase }n the bercentage;‘*ﬁ
of observed indicators, from pre to pbst-observation, was considered
evidence of the attainment of an objective, |
The R[TE Case Study, which yrovided informafion re1evant_

to Objectives 1 and 2, was designed to assess teachers'’ knowledge

of two aspects of reading instruction: (a) the appropriate imple~

mentation of a DRA and, (b) the interpretation and use of test re-

sults for reading instruction. On both the primary and intermediate

.forms of the Case Study, teachers were presented with simulated

12
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situations and were asked to describe.in wr{ting, the procedures
they would use if they were to'meét the same situations in their
respective classrooms. o -

This instrument was administered - st torthose‘
CRITE beginning teachers who attended: the Jac, Readiny
Seminar in September. The posttest was given during the new
teachers' workshop held in March. | .

Each individual:s pretest and posttest "5 were scored
by the same panel of.thEeMRlTE st$?¥fﬁembers: (There was no
identifying information on the papers during the sc0(ing.) The
raters used predetermined keys to score the responses. The score
for each paper was the average of the three raters' scores.

For each section and form of the test, mean prétést and
posttest scores {see Table 1) were compafed using:a correlated t
test. Since the two.sections were related to different ohjectives,
the results of the various analysis are discussed under the appro-

priate.object:ives.

Objective 1: Teache#s receivinghﬁ]TE services will improve their
. : [
skills in implementing a Directed Reading Activity when using the

basal readers of the school, and in incorporating Language

Experience and Individualized Reading activities into the total

reading experience of the pupils, ) ' N

+This objective was attained. O0f the 21 classrooms observed
during the Fall, all of the teachers used the basal reader approach
to reading instruction. In all of the classrooms, some phase of a

DRA was impleriented appropriately. By May, all of the teachars
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still used a basal approach to reading instruction and all of the

teachers demonstrated appropriate implementation of some phase. of

a DRA.

The first section of the RITE Case Study was directly

related to this ob}etff#e. It assessed the }eachers' knowledge
of the set of processes comprising the DRA.‘—?HE maximum possible
score for this section was 12. For the 18 primary and 20 inter-
mediate teachers who EESponded to this pqrtfon of the Case Study,wmf_;w;
h pretest scores ranged from .7 to 7.7, and posttest scores‘ranged |
from 2.3 to 10.7. Mean scores are presented in Tablg 1. For poth
the primary and intermediaté teachers, there was a significant
increase in mean score from pretest to posttest (primary: t=4.683,
df=17, p<.01; intermediate: t=6.608, df=19, p<.01).

Findings from observations and the adﬁinistratipn of the -

RITE Case Study indicated that Beginning teachers did increase in

their ability to plan and implement various stages of a DRA.

Objective 2: Teachers receiving RITE services will improve their

skills in diagnosing and prescribing for individual pupil reading

needs.

This objective was attained. Information obtained from
the RITE Reading checklist,»in the Fall, indicated that 3 (14%)
of the 21 teachers.had administered a diagnostic reading measure
to pupils for the purpose of ascertaining group placement and/or
skill assessment. By May, 13 (62%) of them had administered a
diagnostic reading measure to pupifs for the purpose of ascer-

taining group placement and/or skill assessment.

14




The second section of the Case Study brovjded information .
concerning the teachers' proficiency in diagnosing and préscribing‘
for individual reading needg. A score of 6 points indicated mastery
of the material in this section.

Eightéga primary and 20 inQermediate beginning teachers
“responded.to this section'of“the“inétfument;‘ Both pretest‘and
posttest scores ranged from 0.0 to & Mean scores are preseqtéd

fn Table 1. For both the primary a d i rmediate teachers,hthere

was a significant increare in mean scores from pretest to posttest
(primary: t=3.062, df=17, p<.01; intermediate: t=7.423, df=19,
p<.01).

Findingé from observations and the administrationnof the

‘RITE Case Stbdy indicated that the beginning teachers did increase

in their ability to diagnose and prescribe for individual pupil
reading needs.

Objective 3: Teachers win'imprdve their skills in providing

purposeful and varied independent activities designed to meet

individual pupil reading needs.

This objective was attained.'

The results of the RITE Reading Checklist used in the
Fall indicated that 18 of the 21 observed classes were organized
into %hree reading groups. The remainiﬁg 3 classes had 2 groups
each. The reading groups were fixea and no evidence was ggtained
that regrouping took place for specific skill development.

Eighty instances of independent activities were observed.

Thirteen of the activities (16%) were directly related to the basal

15
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programs (workbook and wofk;ﬁeets). The use of additional skill
workbook and worksheet activities, skill tapeé; games for specific
skill development, and other reading‘workbook activfffeﬁ }esulted

in a total of 39 (49%) of the activities being directea toward the
éx:ensiqn of student reading skills. Twenty of the activities”(ZS%)
were geared toward ]anguage_arfs developmenf (inde;endent reading,

story tapes, creative writing).

0f the 80 act s. . (43%) were done by une reading

groub. More than oné }eading group did 25 (31%) of the activities.

The whole class was involved in 11 (13%) activities. Some indij-
viduals in the class did 8.(10%) of the activities. >There Qe?e_z —
instances in which the whole class did theiactivity, but specific |
assignments appeared to be on an individual basis;

By May, the results of the RITE Reading Checkliny

indicéted-that 18 of the 21 observed éﬂasses were organized into
thrée reading groups. T « remaining 3 classes had 2 groady. =ach.
The reading groups wéere ‘ixed énd no evidence was obtained hat
regrouping took place for specific skill development. One aundred
three iﬁstances of independent activities were observed. Thirty-
two of tHe activities (31%) were directly related to the Basal
programs - (workbook and worksheets). The use of additional workbook
and--worksheet activities, skill tapes, games for specific skill
development, and other resading workbook zztivities resulted in a
total of 50 (49%) of the .ctivities being directed toward the ex-.
tension of student reads . skills. Twenty-one of the activities

(20%) were geared towarc ilanguage arts development (independent

16
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reading, story tapes, creative writing).

0-f fhe~J03_activi4ﬁ£sﬁ_3ﬂ.ilsz}_weﬁe,donembywonewreading;“*__,_
group. More than one reading group did 4 (3%){of the activities..
Some individuals in the class did 19 (18%; of the activities. There
were no instances in which did the whole class activity.
| Although by May, grouping patterns had not chénged, there’
was a change in the patterns of use of independent acéivities. |
”“:jwwahere'waswfeWer """ Thstahces of a singic activity being used with more_‘;_;g

i than one group and no instance of an activity being used with the.

RO

entire class. There wa5~a]so,ég increase in the use of an activity
with individual pupils.

Objective 4: Teachers will improve their skills in organizing and

managing their classroom readimg grograms through utilization of

available management technigqw&es and procedures to provide for

individual and group.needs.

The objective was consildered fully attained because the

TSNS
W ‘

teéthershhad maintained their high leve! of performance on the
Ty PR o

pre-obseFvations,on the pos. -shservations, and had improved their

record-keeping skills.

The Fall results ¢~ rme RITE Reading Checkli=t indicated

that 19 of the 21 tééchers h: 2 “f"e Archdiocese Cumulatfve Record
oF‘Reading for their studenis. Only 1 teacher kept no =mppropriate
type of classroom skill record.

Reading aides were use: in 4 of the 21 . classrooms. Al]l
of the aides were observed working directly with the students.

Within the 21 classruaoms, 50 reading groups were observed

L7
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being taught. It was concluded that classroom management in all

being taught. It was concluded that classroom management in all 21

21 cases was satisfactory. Assignments were made and explained_ ”w;h

effectively. The room arrangement was practical and efficient, -

with particular reading groups In a defined physical location,

children'receiving instruction near ﬁhe teacher, and children
engaged in noisier activities removed from quiet activity centers.
In all of the classrooms, tihere appeared to be established routines

for changing reading groups and acceptable student behavior while.

engaged in independent activities.

The May results of the RITE Reading Checklist indicated

that all 21 of the teachers kept @he Archdiocese Cumulative Reéord»7 
of Reading for their pupils, Algo, 18 of them maintained either -
work folders or Fountain Valley records for théir pupils.

Reading aides were used in L of the 21 classrooms. All
of the aides were observed working directly with the students.

Within the 21 classrooms, 60 reading groups were observed

cases was satisfactory. Assignments were made andvexpiained effec-
tively. Room arrangement was practical and efficient, with particu--
lar reading group in a defined physical location, children recéiving
instruction near the teacher, and cHildEen engaged in noisier activi-
ties removed from quiet activity'centers. In all of'fhe classrooms,
there appeared to be established réutines for changing resding

groups and acceptable student behavior whi]é engaded in independent
act}vitieg. B

The teachers had majntained their high 'evel of performance

18 '
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from pre- to post- observation. They also had improved their
record-keeping skills as indicated by the fact that 18 of them
kept_pupils' records in addition to the Archdiocese Cumulative . . . ~Mf%

Record of Reading.

SUPPLEMENTAL DATA

In order to explore the effect of RITE services on

student reading performance, a study has been initiated which willf‘;

compare the reading achievement, over a one year period of time,

for students whose teachers havé received one compiete’Yéar of

RITE serviice with students whose teachers have not received RITE
service. All of the classes.included in “the study a;e beingvtaught
by téachers who are presently in their second year of teaching.

Grade equivalent scores in Reading from the -Fall, 1975
administration of the Educational Development Series of the
Scholasfic Testing Service, Inc., have been recorded.for 1,237
students in 34 RITE serviced classes, 534 studepts in 16 non-RITE
serviced classes. .

A sample of-RFTE,éerQicediénd non-RITE ser?iced students
wil]l be drawn from the available 1975 grade;eqdfvéleﬁt recwords by
matching educational and sociological characteristics of the classes
(grade, class size,:geographical area). S

Grade equivalent scores in reading will ge obtained for
this sample of students following the Fall, 1976 STS test administra-
tion. The two sets of scores (RITE and non-RITE) will than be
compared to ascertzin if there is a significant difference in reading.

achievement.

19
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SUMMARY AND CONCLUSIONS

The RITE project: provided inzservice training in reading L
instruction to elementary school teachers, énd,he]bed principals .
and reaaing coordinators to-organize their school Eeading prqgrahs}h‘ﬁ

The project's intended hodé'ofmoperation was fu]ly impfé—ﬁf

"mented. RITE specialists provided service ‘contacts to schuol (-

snmpel, .and conducte=d in-service meetings.

.-

Takén'together, tﬁe RIfE objectives dgpiqt_éﬁQ{déa}“
reéding'instructiam si‘tuation. Nithiw'fhe Framewafkbﬁfiﬁﬁéée:ob‘[f
jectives, the RITE specialists have,bxbwided a?wideLQér%éfQ.of 5éf;ﬁ
vices to a la}ge.numbeT of tééchers? “Thesé‘servicéﬁvwéfe>deITVeféé
. on a needs.and interest basis and with varying‘degreesyéf intensif;;

Over the four years of the project's operatioh, f§aqhg;é;ff
and administrators in RITE schools appear to have'developed“gréatefltﬁ
awareness and interest in reading instrmzction, as evidenéed by‘theif:
increased requests for service. Theré“has been én incréaée in the
va;}et9 of instructional techniques and materials uséd invreading
instruction by classroom teachers.. Alsao, there are }ndication;Aff§ﬁ7"?
anecdotal records that ‘tntal school reading prograh§vhéve been ré;
'organfzed and improved with the help of RITE speciaiisfé. Overali,'
. school staffs appear to have a great deal of confidence in the ef-
fectiveness of the RITE staff. | '

More formal assessment of the project's degree of success °
in'attahnmng its objectives is being made through the use of a pre-
post design which focuses won new teachers. |

The reswlts of pr= and post classroom observations and

20
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These latter two areas are the most difficult teachimg of reading

'indicated that the RITE project provided a valuable service to

pretest and posttest administration of the RITE Case Study indicated

that the project's objectives was fully attained. The p%oject‘waéh_
gq;ééggfq;w{;m;abroving the teacher's ability to use the DRA and -
use effective reading lesson managemént. There was also SLCI?SS in
developing the beginning teacHersl §kills in diagnosing and_pre—

scribing for individuals and in providing varied and individualized

independent activities as a.part of the basic readinm program.

skills for even experienced teachers to develop. ‘Th=t the beginning

teachers served by the project made some brogress in these areas

teachers.

As a result of the workshops and intensive on-site help
provided to new teachers by the RITE staff, there was evidence of
progresss toward the development of the entire set of reading-
instruction skills, and siﬁce the students"readi;g ability is
dependent to a lgrge degree on the skill of the classroom teacher,
the ultimate beneficiaries of_the RITE services shoﬁ]dhhesthe

students served by these teachers.



C APPENDIX A

TAR' ©

MEAN SCORES OF A SAMPL:
ON RITE CASE-STUDY SUBTESTS

1

RITE BEGINNING TEALHLRS

September | M‘arch.‘ ' ' L,
Subtest and Form N Pretest . | Posttest | Change S
Planning a DRA: mm————
"Primary Form- 18 5.1  '7.6 v +2.5%
Intermediate Form 20 3.6 71 R 1*
Using Test Scores::
Primary Form - 18 2.6 LY C#1.5%
Intermediate Form . .20- 1.5 3.8 +2.3%

*p<.01
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THE SCHOOL DISTRICT OF PHILADELPHIA
OFFICE OF RESEARCH AND EVALUATION
FEDERAL EVALUATION RESOURCE SERVICES

RITE READING CHECKLIST .
Experimental Edition

GENERAL INFORMATION:

SCHOOL -  GRADE

TEACHER ' . DAIE ~ " f€
 OBSERVER - NO. ON ROLL ____ NO. PRESENT p

BEGINNING TIME ENDING TIME ] |

RITE SERVICES

Describe organization of class for reading (e.g., no. of groups, total class)

Do classes change for reading? '

Are some of the reading class taken elsewhere by another adult.(e.g., to learning

centers)? Describe how this relates to the total reading lesson for these

students.

For each group, list the basic reading services used (or approach of individualized o
reading or LEA).

Group A . Group C

Group B




Section I: Reading Instruction

The purpose of this section is to describe the implementation of a Directed
Reading Activity (DR4) as well as the incorporation of Language Experience (LEA)
and Individualized Reading activities into the total reading experience of the
pupils. TFirst indicate whether these activities were appropriate, then indicate
whether they took place. T '

" For the approach to reading used, (indiéate YES or NO)

‘A. Was DRA appropriate? Was it used? —=
B. Was LEA appropriate? ‘ Was it used?

C. Was Individualized Was it used?
Reading appropriate? :

Impressions:

et

For each reading group, indicate by code, which of the phases of a DRA were .
observed. 1l=Readiness 2=Guided silent reading 3=Skill development &=Rereading ;
5=Follow-up 6=Unit or skill testing O0=No phase of DRA observed.

A Gréup o C Grovup Other

B Group Total Class

Impressions:

Circle those groups which you observed receiving direct instruction from the teacher
(keep 1etter1ng consistent with above)

A Group C Group Other

B Group

Impressions:

For the instruction observed, did the pacing of the lesson sppear to be appropfiaté
for the children, swift enough to keep interest but slow enocugh to allow for skill
development? YES NO

Impressions:




Did the teacher appear to ask different kinds of questions, not>ﬁust those

requiring rote recall? YES NO

Impressions:

)

Did the teacher appear to relate what was being taught (or read) to children:s

previous knowledge and experiences (e.g., use of concrete materials for vocabulary =
. developument, discussions)? YES NO ' :

Impressions:

Section II: Diagnosis and Prescription

¢

The purpose of this Sectién,is to describe the types of diagnostic materials’ ;
used by the teacher and the extent to which these are used~in planning instructions.
Determinations may be made by asking the teacher.: '

Determine which of the following types of diagnostic tests are used. By coding
A-G for each type used, indicate when they are administered. .

A=At end of unit or book

B=Upon completion of teaching a particular skill

C=When it is thought that a child or group of children have mastered a skill
D=For placement 6nly

E=At preset time intervals (e.g., every montb)

F=Aﬁ end of semester only

G=0ther

Basal Re;der Unit Mastery Tests (including in-workbook tests)
Basal Reader End of Bdok Mastery Tests
Mastéry Te;ts of some supplementary skil% development program .
Fountain Valley o

__IrI

Phonics Iﬁventory

Te2acher nade skill mastery tests

Other

25
19



Impressions:

What type(s) of skill records are kept? Using codes V-Z, indicate the times
those records are completed.

foi&s skills are mastered by parficular children
-W. Upon completion of a unit or book

X. Every report period

Y. At the end of each semester

Z. Other

Fountain Valley
Archdiocese Cumulative Record of Reading
Publishers skill profile

‘Work folders

Informal checklist
Publisher's system T : .

Other

Impressions:

‘Describe the way in which the tests and skill records are used in instruction.

26 -
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h

Section LII! Independent Activities
The purpose of this section is to record the extent to which independent

activities are assigned with individual pupil needs in mind. Judgments may
be made using information from both observation of actual activities and the
assignments made to the reading groups. Determine which activities on the
list below are used or assigned for the reading lesson. For each of these
activities indicated, use patterns and A, B, or C to indicate the way activi-
ties are selected. .
Use patterns E '
1=Total class did the activity at the same time
2=Total class did the activity, but each group did it at different times

‘3=Total class did the activity but specific assignments appeared to be on
. an individual basis (e.g., same workbook - different pages)

4=More than one group did the activity

5=One group did the activity (including half groups rotating between
two activities)

6=Some individuals did the activity

Mode of selection
" A=Teacher selected

B=Children were able to choose a specific item within an activity
(e.g., Scrabble Vs. phonics games,. etc.) '

C=Children were able to choose the type of activity (e.g., creati&e
writing Vs. games) :

27
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Independent Activities

Use Patterns

(1-6)

Mode of Selection .
(A-C)

Worksheet of reader series

Otﬁe: skill workslieet

Recreational or other subject worksheet
Workbook of reader series

Workbook of another reading series

Skill workbook (e.g., phonics,
' Barnell-Loft)

Board acti&ities -.5.5.J3. typel

Skill - tapes or'rgcords

Story tapés or records

Games for specific skill development

Games for general lénguage development
or for fun

Filmstrip or f£ilm related to language
skills

Filmstrip or film related to other
subject

Individual task cards
Writing book reports

'

Writing or outlining material for other
subject '

Research — practice in using ref. mat.

Creative writing (describe)

28
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(Confinued)

Independent Activities Use Patterns Mode of Selection -
o (1-6) (A-C)

Art activity related to reading
Art activity related to other subjects
Recreational art activity

Other (describe)

Independent Reading

Other

Other

Other

Rote Copying

Writing spelling words

Do the difficulty levels of the activities appear to be‘appropria;e for the children? |

YES NO

Impressions:

" Section IV: Classroom Management
The purpose of this section is to describe the management of the reading
lesson. Does the lesson run smoothly, are the children aware of routines, and

is a minimum of time lost from instruction through management efforts.

If an aide or volunteer is present, describe her role during reading.

In your judgment, is this an efficient use of the aide? YES NO

Impressions:

29
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Dascribe the mechanism (e.g., bezrd, chart) used for assigning indepeadent
acwivities. '

PR g —

"Y4wn are assignments made to =aclh group?

at beguiiing of reading - .

e—
during: = group's readi:: . _ructional time
___ at some-other than =s=di: ime
haphazardly during read. - ‘esson (e.g., interrupting Group A tot=ull

something to Group B)

. Other i

Are assignments exﬁlained? YES NO T ‘

Impressions:

Once work has begun, are children. able to do assignments without interrupting
instruction? YES NO

Impressions:

Is the room arrangement during reading practical and efficient?
Are the children who are in a particular group in a defined physical locatipn?
YES - NO

Are the children who are receiving instruction near the teacher and suffiéiently
close to any visual material being used?

YES N0

+ are the children who are engaged in noisier activities away from those doing quiet

work? YES NO }

Impressions:

24

Aruitoxt provided by Eic:




Is there an established routfine:r = - (chamzing readinz groups? YESE =~ NO

Do changes in groups and activ.=/: ‘,cuz...2 an orderly fashion, wii- a minimum
of time lost? YES NO

Impressions:

Are materials available in sufficient ziigatities? YES NO

Are materials distributed and/er az¢ 3ibleé so that there is minimal interruption
to instruction? YES NO

Are children able to operate equip: 7 TWEE. NO
Impressions: e

O

Aruitoxt provided by Eic:




APPENDIX 4

THE SCHOOL DISTRICT OF PHILEDELPHIA
OFFICE OF RESEARCH AND EVALUATION
FEDEEEL.EVAEQéTION RESOURCE SERVICES

RITE PROJECT

CASE STUDY
(Primary Form)

NAME

SOCIAL SECURITY NO.

GRADE ' SCHOOL

Have you: had previous t=aching experience?

been a student teacher?

taken a college reading course(s)?

bean. a substitute teacher?

32



PRIMARY STORY

We are Int=rested in obtaining yom: percenzizm of the rezading
skills of children iz the mrimary grades. %2 need this information to

help us plan for and Zmprrz=s future RITE services.

You are a.==cond grade teacher and it is === middle of January.

Your average reading group (which is nearing the emd of their 21 reader)

will encounter the s=lecrion on the accompauying pa=e in mnext week's work
("The Frog That Chamges Coloxr™)

Please read the selection on the reverse side wcarefully and then
discuss what steps you would take in teaching this selection. Be sure tw
include the specific skills you,woﬁld cover and what specific activities
you would@ use to dewelop each of these skills. | -

We realize that wa,may'not have given yow as much information
about the children as you will need to answer these questions. Where you
don't hawve enough imformation, make wiztever assumptions you must in order
to answer the question. You may make the :assumptions that afe ﬁmstwcon—
venient for you. So that we may know which you have made, please state

them.

Make up.five guestions c= ==is story whichk would test a child's.

comprehension of wh== he has read-

33 L
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THE FROG THAT RAMGES COLCR

1 Zitrge_live in trees. Sguirrels live in trees. But did

yezr know that sswme frogs live iz trees, tbo?

2 The t~w=e frog is hard t find. This frog can change
cclor. U green leaw}és, it stayéa,-z_:;:een‘. Oon: a brown branch, it N
‘turns. brosm.. Zome tree frogsicaz: zhahge f;om gi:eerif to gold or
blue. | -

3 . Trae frogs have long: lmwss and wide feat. They. have

.

sticky pads at the :erds of tr‘xeir-zzness. -'fI‘he“s'e :-stickY*‘toe Apads;
~ keep the txee frogs from falling. | |
4 Tree: frogs thave di‘fferen::: colors and :marki"nﬂgsv on
their skins. Thedir .ayes are diffexent, too.-‘ "_Some"have grean

eyes, some gray.. Sume frogs' eyes:.are gold,: and some are

bright. reg.. '

. 5 . The snunds they make im spring ands'mmner aré different,
too. Bes= frog :makes z3::sound Tfke a dog bfa:.:king.“ Anéfher £frog
makes = loud noise 13ke a syaw=.. There is 'eve.n a frog thmt

whia tihes?

Selection :taker EromiReading for Conceris A Webster. Division', -McGraw-‘HiIl,i'a:,x;vif




PRIMARY GRAPH

On the reverse side are a set of sccres obtained by a group of

studeats who had just completed a 21 Basal Re=dfer., The scoras shaw you

. the percentage—of items th= students gat, correct: on each test. The

testing tool used.was the Mastery Test which accompanied the xeader.
Discuss the steps ¥wu would take in p&annimg:ﬁhewfuture'reading'ingtruction
of thiz group in terms of any regrouping, smgecific skill development:, -etc.
In your- discussion of either individuals or :groups, identify students by

name.

23 .




PRIMARY GRAPH. TEST SOCRES
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THE SCHOOL DISTRICT OF PHILADELPHIA
OFFICE OF RESEARCH AND EVALUATION
FEDERAL EVALUATION RESOURCE SERVICES

RITE PROJECT

~ CASE STUDY
(Intermediate Form)

\
NAME

' SOCIAL SECURITY NO.

'GRADE __ ' SCHOOL

Have you: had previous teaching experience?

been a student teacher?

taken a college reading'cou;se(s)?

v

peen a substitute teacher?

38
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INTERMEDIATE STORY

We are interested in obtaining your perception of the reading
skills of children in the intermediate grades. We need this information

to help us plan for and improve future RITE services.

You are a fifth grade‘teachér and it is the middle of January.

Your averagg'rsading group (which is nearing the end of their 5¥ feader)
will encounter the selection on tﬁe accomsanying page'in next,wesk's work -
(""The .Mystery of The Red Ti&es") .

Please read the selection on the reverse side carefully and then
discuss what steps you w0uld take in tsaching'this selestién.~ Be sure to
include the specific skills you would cover and what spec1f1c actlvitles
you would use to develop each, of these skills.

We realize that we may not have given you as much information
about the children ss you will need to answer the questionm. Where you
don't have enough informationm, mske whatever assumptions yos must in order
to answer the question. You may make the assumptions that are most con-
venient for you. So that we may know which you have made, please state

them,

Make up five questions on this story which would test a child's

comprehension of what he has read.




THE MYSTERY OF THE RED TIDES

What makes the sea turn red and causes thousands of fish‘to
die? As Ffar back as men could remember, the biamé‘was piaced on the
"“red tides." ‘

In 1947, scientists Simally traced the condition called thét
red tides to a microscopic sea ozganism called the qinofiagellats'a
(@i’ ao flaj'a lat). o | - |

‘The dinoflagelilste Is:-so tiny that 6, 000 of theae organioms
may be contained in.a single drop »f water. It stands on the borderline
Jbetween ‘plant and animal in its rla551f1catlon. It manufactures its
“own food, as plants dz. 3ut 1t‘moves freeiy and eats other organisms,"t
as animals do.

Dinoflagellatga;axgxnormally only one‘of the:ﬁany:kinds of
organisms found in planktan. 'Plarkton is the name givén total;fver;
small forms of sea life. However, when tﬁe alr and watef are calm
and warm, dinoflagelates multiply »>r "bloom" with amazing.opaed, fﬁe‘
surface of the water appears to be covered with a red carpet.' 

The "bloum:ng n1nof1age11ates .give off a 901sonous aacretion; i

Many fish die. Their bodies are uashed up on. the beach. Beaches are

not fitifor use. Fish that are- not killed may become poisonous to

animals ‘or people: who eat them. Commercial.fishinq comea to a halt.v: i

As dinoflagallates exhaust the food and oxygen in an afea.;

they die. After a time, the sea returns to - normal. But'whehoaonditioasﬁ
are: right, the red tide blooms again. |

At least nine tlmes ;n thlS centary. the‘west coast of Florida

has been plagued by a red tlde. ‘In 1957, the Arabian Sea was affected

At different times, the woasts of western.Australla.and Peru,have.suffgred

from this invasion from the :sea.

FRIC.

Aruitoxt provided by Eic:



INTERMEDIATE GRAPH

On the reverse side is a set of scores obtained by a group of .

"students who had just completed a 42 Basal Reader. ‘The scores show pou‘
-the- percentage of items the students got . correct on each test.- The

"testing tool used was the Mastery Test which accompanied the reader.

Discuss the steps you would take in planning the future reading instruc-

e

l

tion of this group in terms of any regrouping, specific skill development,

etc. In your discussion of either individuals or groups, identify students:

[

.by name.

41
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" INTERHEDIATE CRADE GRAPH OF TEST SCORES: -
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