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AESTRACT

This monograph discusses the question of whether or
not student teachers can be effective agents of change in the
institutions where they are actively involved. Change agents are
defined here as personrel who have tbe authority and leadership
ability to carry out a brcad range of programs for growth in the
school. While the student teacher lacks the maturity to act in this
capacity, there are certain areas in which he/she may be effective in
develcping new perspectives. These areas are in the realm of
curriculum design, fields where the student teacher has had previous
experience, and in a team teaching situation. (JD)
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At recent meetings and conferences of teacher educators, lively and
sometimes heated discussions have occurred which have focused on the idea
that student teachers can perhaps be looked upon and utilized as overt and
direct change agents for school programs. It has been suggested that, by
virtue of their recent exposure in education courses to systems approaches,
team teaching, incquiry training, or to value clavification techniques,
Student teachers can by their very presence in a classroom educate the in-
service professional staff. . This thesis further speculates that these inter-
actions can be sufficiently vigorous and persuasive so as to significantly
assist in retooling the in-service faculty to adopt such program thrusts as
individualization cf instrustion, personalization of curriculum, or systems-
based accountability for educational achievement. The positish established
in this paper is that student teachers may indeed act as subtle or milidly
catalytic agents for change, but cannot assume a central, on-line change agzent's
role in any one of these current trends or in any programmatic efforts of
similar scope and complexity. 1In order to develop this premise mere completely.

the follewing definitions of student teachers and central, on-line change anents

are specified:

Student teachers - pre-service undergraduates who are completing their profes-

sional education sequence of courses, ucually college seniors, with a full semes-

ter orf quarter of full-time, all-day, in-school practice or student teaching.

Internships for f£ifth year proégrams or partialiy-salaried, pre-tenure internships
lasting a full school year are excluded from this definition. The studént -
1¥éééhers being described are completing an eight-to-sixteen week intensive
assignment under the direct supervision of a classroom-based cooperating
teacher and a college or university supervisor.

-

Central, on-line change auents - are the building or system-wide management
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who have administrative lipe desigynaticns or offices with accompanying

cuthority amd responsibilivy for specific vrofessional growth programs. These

carry a variaty of titles: principals, ascistant or associate princi-
pals tor curriculum/instruction, supervisors, project directors (for special
progJramns), directors of instrucvion, and so on. These personnel are scleéted,
hopefully, for their leadership skills and abilitios in'carrying out a broad
Tange of profossional prowth activities (Andersou, 1869):

1 conducting or organizing in-service programs.

2. dinitiating, with teacher in-put, curriculum modifications.

9. =securing opecial site and inter-school visitations for teachers.

4. helping codify and clarify staff nceds and concerns.

5. studying, evaluating, and assisting in deciéiqn—making processes.

6. securing financial support for spacial projects. |

7. assisting in regular review and up-dating of goals and objectives.

8. developing and inaugurating study groups and standing committees.
4. assisting teachers to evaluate and refine their teaching capabili-

ties and rcpertoircé.
10, seeking and solidifying community support for school and/or system-

Wwide programs.
1l. develeping and ifmplementing action as well as basic rescarches and

investigations.
12, maintaining records for development -of ap;gigtorical perspective on™:

program evolution and direction.

While this lict is certainly not exhaustive, it is illustrative of those

behaviors which are often carried out by central, on-line change agents.

Can student teachers (as dofined) act as change agents (as defined)? No,
not at all, and the reasons aro fairly obvious. Student teachers have neither
the expertise nor the authority to assume the role of a designated, adminis-
trative, on-line change agent. Furthcrmope; student teachers are usually
+ Faced with many of their own pressing concerns during student teaching which
would preclude thelr engaging in these types of activities even if they possessad
the requisite exrertise. . There are exceptions, of course -- students who are

ready and able to step right into teaching with the confidence, maturity, and
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ability which belics thedr relative youth. However, for the overwhelming

majority of studént teachers, uncertainty i{ not outripght fear about a host

of ¢

O

neerns seems’ (o be the more frequant case: : » :

1. Will the kids like me?

2. Will my suparvisor(s) be kind and patient with me?

3. Who will I have trouble with in my classes, and what will I do if
I'm challenged by a student?

bo W11l 1 pet an A or will my "accum" suffer?

5. Will my boy or girl friend be patient and understanding if I have

papers to grade and can't go out on a date?

(03]

. Will T stutter or make a fool of myself in front of the class? -
7. Will 1 blush or get flustered and choke up in class?
8. Will I catch "mono" and have to drop out of student teaching - thus

delaying graduation enother term? )

9. Will I be able to survive until student teaching is over?

10, Will my supervisor let me try out some of my own ideas, and will I
get help if I stumble or goof up?

11, Will they 1=

of

t me have & day off so I can register for my last term
courses -2 T've got to pick up that poli. sci. course that I still
need {or craduation.

12, Will wy acne Flavc up and make me look awful?

Thedse conczyns may ba overdrawn or mav distort the picture but they are
Yy Y P Yy

Fh

net far from the truth. Up to the time of student teaching, even with prior
ficld exporicnces, the student teacher has been a student. Now the student
teacher hos nwoved over to the other side of the desk, as it were, and the

/ .
nantlie of nchrly total professional responsibility is not worn as easily as
1t way have previously appeared. Couple this with the kinds of personal con-
cerns which weit student teachers scem to have and student teaching becomes

a demanding and taxing experience.

It should be clear then that student teachoers have quite enough to do
during student teaching just by mecting and Adealing with their personal con-

cerns and the school's and their supervisors' demands without also acting

— e
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as the kind of change agent previously desceribed. If this foregoing analvy-

s passingly dccurate, what realistic cupectations can there be for a

&
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student teacher to act as a subtle or mildly catalytic agent for change?
There seem to be three promising settings or sets of conditions wherein a

student teachor may act as a subtle or mildly catalytic agent for change:

1. Vherein the sponsoring institution (college or university) and the
laboratory institution (school site for student teaching) have regu-
larly collaborated toward réalizing a specific instructional prograin
or curriculum design (e.g. multi-unit schools, mastery-lcarning

curricula, individualized instruction, open-education, etc.), the

capacity which positivelv reflects a given role in that collabora-

tive effort, can indeed strengthen and extend that particular thrust

or program.

2. Wherein the student tecacher has had vrior-to-student teaching, ex-

tensive and mediated field ewperiences as part of the professional

education preparation sequence in the same school in which the stu-

dent teaching cuperience will be conducted,.and if that previous ex-
perience was positively and enthusiastically viewed by the school
faculty ¢und administration, then the prospective student teacher's
credibility may be already well-established. This situation facili-

tates many votentially positive opporturnities for the student teacheor

~—

to "try out new ideas' which might inde=d be necw or at least novel
to the laboratery faculty. If some of *these practices are adopted
. i
by the in-service faculty, then the student ‘teacher has acted as a
de facto catalyst for change (a quiet subversive).
3. Wherein the laboratory institution has already established teaching

teams which view as part of their mission a cooperative, collegial

preparation role with the sponsoring institution, the student tcacher
may expericnce a very special type of culminating pre-service adven-
ture. The teaching team will.welcom2 the student teacher as a co-

equal professional; will solicit ideas, impressions and suggestions

-
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from the studont teach

achery will implement and field-test some of
these suppestions; will gradually induct the student teacher into
a hieravchically sequenced series of increasingly complex assign-

ments and responsibilities; and will insure maximum co-participation

tzacher in all aspects

for the student

This arra

cnent can provide a setting

all of the parties involved--in-service

university/collese personnel,
claim has

perhaps should not) be cupecte

tuticns exist, where extensive mediated

dent teaching component engendered credibi

in. the school's faculty for the student teacher
teams have. alveady comritted themselves to a co

prospective te
t

student teachers can be expacted

O
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to act as on-line change agents,

ct as subt

of the school's program.
for cooperative growth for

» Ppre-service, as well as

been made that student teachers cannot (and
d

However,

field experiences prior to the stu-

lity and positive receptivity

» and, where collegial teaching’
operative model for profes-
achers as par{ of their mission,

le or mildly catalytic agents

for changz. To exp2ct or demand more of a student teacher as an overt and
dircct force ror systematic program redesign is to ignore both affective and
political realities.
lAnd:rson,“Ver;on ., Curriculum Guidelines In An Era Of Chanre, MNew York:
The Ponald Press Company, 1969, pp. $8-1035.
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