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SR GLOBAL PERSPECTIVES:

1

’ A HUMANISTIC INFLUENCE ON THE CURRICULUM

INTRODUCTION TO THE SERIES

ABO%E THE PROGRAM

N

-
:\ﬁ

* GLOBAL PERSPECTIVES: A HUMANISTIC INFLUENCE ON THE CURRICULUM is a
program in development Its over-all purpose is to identify and implement
_ viewpoints and.approaches which can help provide the kind of schooling
today's "tuden need -- an education which can help them understand the
nature of ou™c anging world and their relationship to that world. We can
do ~this, not by adding new courses, but by infusing the ex1st1ng curricu-
lum with what we call global perapectlves

The materials in this booklet -- one in a series of four -- are a step
in the development process. On the following pages you will find a back-
ground discussion of the program and then two separate, but related, ap- -
proaches. Book I contains ideas for developing your own lessons and ac- . |
tivities, using concepts as a means of achieving program goals. Book II
has complete sample lessons to demonstrate how global perspectives fit
. readily into your existing courses and teaching practices.

While separate pleces of the program can easily be inserted into cur-
riculum plans with little advance preparation, we think a careful reading
of the introduction to the series will give you a better idea of what we
are trying to achieve and why we have placed such a heavy emphasis on both
concept learning and multidisciplinary activities.

This nationwide program, supported by a grant from the National Endow-
ment for the. Humanities, has major testing sites in California, Colorado,
Connecticut, Minnesota, Maryland, and North Carolina. Criticisms and
comments from teachers and students at those testing locations -- as well
as all others who read and use the materials -- will make a major contri-
bution to the refinement and reshaping of the ideas and learning activities.
Consequently, in whatever way you review or try out the material, we urge
you to send us your thoughts and suggestions.

*David C. King, Larry E. Condon,
Co-Directors



Major contributors to this hooklet: J

Charles Bloomstain, Larry E. Condon, Andred . kdrlaf 3av1d C. er?,v

Cathryen J. Long, Sloria Y. Martin, Dorisg Shamleftev -~ Center for Global
Persiectives, dnn de 12 Sota -- Staff member, Mankind Schools Project,
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Acyuine -- San Francisco Unified School District.

THID GOALS OF EDUCATTOM WITH A GLOBAL PERSPECTIVE

In the decade of the 1970z, new responsibilities have been placed on
hose responsible for the formal education of \our young people. During
the 1960s, demands were for a sort of band-aid job of teaching about
turning soccial is ssues -~ civil rights, urban problems, poverty, environ-
mental protection. The tide now seéems to be shifting, and the schools
are being called te account for the apparently dismal showing of students
in basic skills and basic civie literacy.

Education with a glehal perspective is not intended to detract from
t“e*n important areas. On the contrary, we are convinced that this global
srubectives program can be a valuable aid in 1mprOVLng Peadlﬂg and writing
”Vlllg, and in achieving a better understanding of- Amerlcan history and-
government. : o

That may sound like a rather bold ¢ontention, and we will deal with it
below in our discussion of concepts and basic skills. FiBst, though, let's
consider the central question of why global persnectlves are so 1mportant
to education today.

As a baginning, it's important for us to recognize that we are training
students for a world far different from the one their teachers grew up in.
Today's kindergarten students, who will be young adults when we enter the

2lst pchury, must be able to adapt to life on a planet whlch is rapidly
assuming the proportions of a global village. Each day\the world becomes
more tightly interrelated -- an event or decision in some distant place
has far-reaching and often surprising consequences' on people in other parts
of the planet. The kinds of careers our students will be able to choose
among and where and how they will work and live -- their living standards
and lifestyles -~ will all be influenced in countless ways by the systemness
of our interrelated planet. :

This global interdependence is not an unqualified trend toward peace and
internatlonal cooperation, nor is it necessarily a purelyynegaulve force,
that threatens traditional loyalities and institutions. It is simply a fact
of existence and offers both opportunities and challnnges. Learning to cope
with an interrelated world which continues to change at a d]ZZ]lng pace is a
Lifalone tasth for cach individual. "

This need for new kinds of learning has been well dramatized by the general

restonse of Americans to the issue of energy. Energy, in fact, provided us

witlo the first widespread warning of the implications of flobal interrelated-

ness.  When we found ourselves waiting in pasoline lines in 1973, while crude
ii
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o1l nrices wers doubling and doubling again, we had a vivid demonstration of
how wur living patterns could be dislocated by events halfway around the
world. ’

W reoponded to that crisis more with a sense of urgency than of fore-
S1oat. dur gove
te, frvee Americans from the tangled webs of worldwide energy systems. TIn our
to roturn to 'mormalcy," we rather easily discarded some of our
jaired corcerns about environmental protection; we approved and
-wiited Lo*hn the Alaska Pipeline and a renswal of off-shore oil drilling.

Thoue sasolline lines are almost forgotten now, and so are many of the
promicesn we mi about conscrving energy. By mid-1976, we were consuming
mor oil than 2ver before. And in the meantime, the interrelated networks
that contributed to the 1973 crisis have become larger and moré’ complex. We
now impoyn mora Arab oil than we did then, and by 1680, more than half our
subplies will come from foreign sources. In other words, despite the rhetoric
For conservation and ensrgy independence, we have become more susceptible to
diruprions In thes.: worldwide systems.

dolve diseussezd this case at some length because it provides such a
siriking foreshadowing of the kind of world our students will be living in.
There will ba Future encrgy crises,* gpd there will also be shortages of other
soods il patural rosources. The 1 cations g&-our growing interrelatedness
can tead to both gloom and optimismuh ?

o2

2n the one hand, for example, it is' now painfully clear that the devesta-
tisn "o our Liosphere can be reversed only-6n a global scale -- the potential
ruin of the world's oceans cannot be halted by the actions of any single na-
tion. The name is true for pollution of the air, land, and fresh water.

n the more positive side, living as closer neighbors with our four bil-
on Fr:llow humans, offers new opportunities to share the richness and wisdom
strikingly diverse cultures. Many of our present students will soon be
living andl working in other-countries -- as employees of global companies,
or as representatives of national and international agencies. Others will
travel the globe freely, and all will be exposed to various kinds of cross-
cultural commnication.

To taks advantage of these potentials, we must learn to deal with the
complexities and the problems. Our future citizens will need to understand
and rospond croatively to disruptions like the energy crisis. They will
rand to rercoive and adjust to the ways global interrelatedness impinges on
their daily 1ives. And they will have to deal with local concerns within a
7letal setting -- pecognizing, for example, that a local landfill controversy
carn have sonasenuences [or neighboring communities, for the entire nation,
anst For she hoalth of worldwide environmental systems.

Piueation with 3 slohal perspective, therefore, means equipping this
seneratinpn of stwlents with the understandings and skills needed for dealing
effest ively with life on a4 shrinking and rapidly changing planet. In seneral,
v poquires déaveloning attitudes and approaches adequate to encompass the
tntorrel ttadne s or syatommess of the planet. In somewhat more detail, the

[
[
e

nment announced thé start of '"Project Independence' -- designed
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goals of glolal perspectives cducation can be stated as:

1. an understanding of the world's systemness and how it can
influsnece one's own life:

2. a recognition that others may have viewpolnts about the
interrclated world that differ from one's own;

-

e . . . £ . . .

3. an abllity to make judgments ahd decisions about ways in
which world systemness impinges on one's own life or com-
munity or nation.

. a recognition that one's actions can have on influence on
some affects of world interrelatedness and a determination
to exercise that influence.

-

It Is not a simple task to help young people achieve the needed percep-
tions, awaretesses,:pnderstandings, skills, and abilities to act construc-
tively. When ther® is inadequate understanding and limited perception, it
is all too easy to ignore the complexities of global interrelatedness or
to become overwhelmed by the magnitude of the issues. The result then is
liknly to be apathy, deriving from the feeling that one's actions don't
make a differcnce. A Scholastic Magazine on-going survev of teen-age at-
titudes revealed that fewer students planned to take on active part in the
1976 presidential election campaign than was thc case in previous years.
This is precisely the kind of trend our democracy cannot afford.

If we are to develop the kinds of viewpoints and willingness to act
wi've spoken of, we must involve all aspects of the curriculum at all grade
levels. As long as "global studies' are considered a special element of
schooling, involving only such courses as world studies or international
reiation, we will make little progress toward improving the quality of
education for a changing world. It is essential that we recognize the vital
role that must alsc be played by the humanities, by career education, by
industrial arts -~ in a word, by all subject areas. :

This importance of all elements of the curriculum will become more evi-
dent when you read through the suggestions for activities and the demonstra-
tion lessons. . As an introduction, the following case studies will illustrate
this emphasis of the program and also the value of beginning to provide educa-
tion with a global perspective at the earliest grade levels.

EXAMPLES OF THE PROGRAM IN ACTION

One of the program's testing sites Is an inner citv elementary school in

San Francisco. The children in a K-3 class had first learned some bacic
ideas about the concept of change. They measured changes in their physical
srowth and constructed murals illustrating such facets of personal change

as pictures of themselves as infants. They observed physical education in
lasses of older children to identify the kinds of skills which would soon
be within their range. They measured changes in plants and experimented
with changes in the physical arrangement of their classroom.

v
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The teachers next turned the children's attention to systems -- a basic
eloment in the concept of interdependence. By manipulating toys and other
familiar objects, they developed a mental image of the concept: that a
oystem is made up of parts that depend on each other; if one part is missing
or Lroren cr not functioning properly, the whole system is affected. The
21435 then explored such systems as their own bodies, their families, their

clascroom, they discovered and told about other klnds of ~ystems and roTe
playaed »eal and imagined machine systems.

On a fizld trip to discover systemness in their neighborhood, they e
found that the traffic control system at a street corner did not achieve the
desired results and represented a serious danger to pedestrians. With the
help of their taeachers, thev drew up a petitjon to the San Francisco city
government and were granted a hearing by the Traffic Control Division. Ac-
companied by the teachéers and a few parents they went to the hearing and
some of the older children presented their case. They explained what they
had learned about syntems and what was wreng with this particular system.

Then came three weeks of waiting -~ a lesson in itself -- and finally
the Jecision. Their petition was approved. A new traffic signal was in-
stalled alone with clearer sidewalk markings -- vivid and constant reminders
of their Ffirst success in citizenship participation. 'In describing the in-
cident, one third grader wrote: "It made me feel like Martin Luther King
the third.”

.

Cri the surface, this experience seems to have little direct bearing on
the poals of global perspectives education as we described these earlier.
fut actually these children were acquiring essential building blocks for
the Finds of perceptions and awarenesses, and the willingness to participate
in tiie democratic process, which will be so valuable to them as adults.

When in later grades, such concepts as change, interdependence, and communi-
cation are applied to the ways in which global interrelatedness touches our
lives, learning will be much more successful if the beginning models are
davaloped in the primary grades.

A high school in the rural school district of San Ramon, California,
illustrates the program at work in upper grade levels. There, a class
worked on an environmantal unit developed from the project. The core of
the unit, titled "On Your Own,'" is a simulation in which each student has
to plan survival strategies for a year in a Walden Pond setting, i.e.,
outside materials are available but little outside assistance. The goals
of the unit are to come to a clearer understanding of: interdependence
between humans and their environment; how people alter natural systems and
what the possible consequences. are; and what kinds of things people need
for survival, including companionship.

The unit involved reading about survival in other settings and compari-
son of the students' lifestyles with the kinds of tasks facing pioneers on
any frontier. fach student kept a journal of his or her progress; they:
used mathematics skills to arrange their budgets and calculate the benefits
of 1lternative purchascs; in the concluding lesson, they investipated the
mothetlc urpes of people, the need to create beauty in the design of even
the roat functional items -- storage jars, plates, weathervares, and so on.

v
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reachers Yound that the students really "got into' the
vad advice £f everyone they could think of -- math and

the owner of the local hardward store, and farmers." Art,
-i0th science, ecolory, mathematics, and history all combined to
insishts imto the basic needs of all humans and into some alternative
me«ting those needs. Such understandings are an important steo in
nepcolving culture as an amazing achievement of the human specie, rather than
the par‘ icular living ratterns and oddities of one society or another.

way s of

These are sketchy examples, but we hope they are sufficient to indicate
that the xind of learning we are concerned with can and should emerge fFrom
all couraes and at all grade levels. In this way, by the time students

.reach the uruer high school grades, they should be able to deal more effec-
1.
ae

tively with the complexities of plobal interrelatedness in such topics as:
food-porulation oressures; the uses and control &f the seas; the spread of
niclear and conventional arms; the interlocking of economic systems; and
the rele of plobal corporations.

CORCEPT LEAMNTHG AND BASIC SKILLS

Toncent Learning has been with us for come time, but frequentlys lias not
i > 1 ,

oflere! e Yind of assistance to learning tnat was hoped for. GLIMBAL PER-
SRICTIVES

A HUMANIISTIC TNFLUENCE ON THE CURRICULUM is based on the assump-
ticn thaw cohicent learning can do the job. In fact, it is vital in develop-
ing the =iuients! ability to process and make sense out of vast amounts of
information and stimuli.

in this field of learning point out that there are at least
ch the term zoncept is used. In this program we have focused

= , 3
Five i
on just twe of These possible applications:

1. orneeris are tools for helping students create order out of seemingly
e 2 owperiences and data. In this sense, they provide what James M.
Beacrnor rafars to when he wrote: '

"Wiat students need is a framework for sifting, sorting, cate-
porizinrg, classifying, evaluating, and choosing among many messiages
receivad Ffrom the world environment. Content then becomes a means
of reaching a more basic objective -- developing-a..conceptual scheme
Lroad onough to yvield insights- and hypotheses which can help students
undrrstand and participate intelligently in society.'#

Conceont i can provide the kind of framework Becker refers to. 3But to achieve
thi: the | nust be able to build on a sound beginning model of what is

T ;
meant Dy

¢, zonflict, or anv other concept. This is what we have tried
tey achisve in this program.

)
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At the same time, concepts are not ends in themselves. Our purpose is
ner to teach Uxulenc‘ all thast.can be learned about any of the four concepts
#alt with in this orojeets 1nterdependence, confliet, communication, and
charge. Whern applied to °ﬁnc1f1c content, they are useful as tools for or-
gunizing information. Thus , the. prlmary grade class which learned about
svstoms had acquired a tool which could be applied to new experiences and
information. At this grade level, and through succeeding ones, the idea of
systens (or, cventually, of interdependence) becomes one of the links that
help the student see relationships between, say, the systemness of street
and traffic patterns and the interrelatedness of life in a community, or the
ecology of a pond and the delicate balances of the biosphere.

As students proceed through the pre-college grades, thelr mental image
ol each concept will change and grow, enabling them *+o deal with increasingly
complaex subject matter. These organizing tools then, while not providing
miraculons solutions to basic skills problems, do offer students the means
of "sifting, sorting, categorizing, classifying," and so on. We are con-
virced that such abilities will give students valuable assistance in mastering
the Skills of reading, writing, and computatlon.
" Rasic skills acquisition should also be enhanced by the second way in
which concepts are used in the program:

2. ‘he four concepts chosen for the program represent broad topics or
themes thuat are essential for understanding the nature of the world we live
in. W@o have emphasized the idea of increasing interdependence on a world-

wida scale. Change is also a major characteristic of our world 'and all signe
point to an accelerating pace of both technological and social change. And
change also creates confliet -- conflict between groups that come into closer
contact or conflict which serves to resolve.issues created by change. Finally,
as we find our lives more closely intertwined with others, we are in need of

=

celear cormunteation across cultural boundaries; we also must find ways to make

ser use of the miracles of the new electronic age of communication.

I~

o

in a sonse, therefore, education with a global perspective involves
Focusing on the major realities of modern life. This gives us some clues to
content selection and helps us choose content that deals with the questions
already in young people's minds: Who am I? Why am I here? What do I want
from life? What is the good life? <Can I do something to achieve it, or am
I the helpless victim of gigantic forces over which I have no control?

In building some of our course content around these four major concepts.
we dn not always have to .focus on global matters. Instead, content should

offer students ewxperience with these themes at all social levels -- the in-
dledudl the group, the community, the nation, and the world. Here iIs an
[0 .u”].(’" . '

in 1 prototype which led to this project -- a multimedia package titled

fetterns of Human Conflict (Prentice-Hall Media, 1974), students begin the

unit by developing their own definitions of conflict. Through short stories,

drama, poetry, journalism, and social science, they refine their definitions,

recosnize ways in which some conflicts can be healthy or functional, and

analyye various ways of resolving conflicts. 1In one filmstrin, they examine
vii
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Cuase studies -
conflict over
large groups

sharings the re

of the theme involving a youth trapped by personzl and group
drug use; the civil rights march on Selma which involved
and eventually engulfed the entire nation; and conflict over
sources of the world's oceans.

(t is essential to deal with the theme in this multilevel fashion if
zlobal p@PapeCthP” are to be more than the analysis of international events.
The concept provides a unifying thread which enables the student to under-
stand how the elements of a glcbal perspective relate to his or her own 1life.
In this way, both process and content combine to increase student motivation.
The study of the American Civil War becomes something other than a remote
historical event; instead, it becomes a case study in how p=ople hecome
caught up in conflict and why some conflicts spiral into violence. The under-
standings that emerge contribute to self-awareness and to a better compre-
hension of the world.around us.

One final point needs to be made. A major responsibility of schooling
is to Drov1de adejuate citizenship training for the emerging generatlon. Our
damocratlb society can not afford a citizenry ignorant of the ways in which

ur daily lives, our local issues,and our national policies are interconnected
hltﬂ all other parts of the Dlaner When a town finds rhat its major industry
is shifting operations to Mexico or Taiwan, a reaction of helpless frustration
does not help those involved. If, however, they understand the forces that
created such a situation, at the very least the event makes sense to them,
and may lead to a search for alternative solutions. Or it may lead to the
concluzion that this is one of those events -- ilike the enargy crisis -- over
which the individual has no control once it is allowed to happen. The task is

to find ways to adapt to the situation -- and to work to prevent such events.

Our future citizens will also be participating in decisions that influence
the nature and quality of life in our own nation and in the world. We are
faced with such urgent questions as: What can we do to alleviate the suffer-
ing of those who live in abject poverty and hunger? How can we make the wisest
use of our dwindling supplies of natural resources? Is the accelerating scale
of arms and nuclear technology necessary? How can we learn to get along with
people whose cultures or ideoclogies are markedly different from our own?

What kinds of policies will make our built environment healthier and protect
our threatened natural environment?

These questions and countless more will face our students in their adult
years. All these issues affect our individual lives as well as the lives of
all other inhabitants of the planet. Only a citizenry that understands the
complexities of global interrelatedness -- and can weigh the conseguences
of various alternatives -- will be in a position to confront these issues

in constructive and creative ways.

To sum up, we can say that improving the gquality of education in peneral
is closely associated with global perspectives education. Skills in reading,

writing, and computation will improve when skill development involves meaning-
ful conteont -- n"plnrlnp the world around us and our rclationship to it.

fur democratic seciety needo citizens willing to participate in *he deccision-
making process.  And this commitment depends on our young peonle racognizing
how thair actions -- and those of the groups to which thev beleng -- influence,

and are influencad by, events and actions in other parts of our interrelated
world.

viii
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HETHS THESE MATERIALS

The remainder of this concept guide is divided into two parts: Book I
contains ideas for developing your own lessons and activities; Bool TI con-
siuvts of usable lessons which demonstrate how global o 't in
with what vou are already tcaching.

To make the best use of both the ideas and the .- advance
nlanning will be needed. This is particularly true whuu udceveloping multi-
disciplinary activities. For the elementary grades, the planning may require
involving teachers of special areas such as art and music. It will also
mean using activities which combine reading and social studies, writing and
seience, or any numbor of combinations. Teachers who have experimented with
these approaches find that the extra planning is well rewarded by student
interest and achiwvement,

At upper grade levels, planning hecomes more difficult because we have

become so usad to teaching in isolated subjeet areas. However, more and

mor: schools are developing channels for coordinating efforts across discipli-
nary lines. The materials in this guide are flexible and adaptable to local
needni,  [F no cooperation he*ween departments is possible, individual teachers
can otill make use of most activicies. And, if you are already involved in

or planning cross-disciplinary .pproaches, these ideas and lessons should fit
into many Aifferent Kinds of coordinated activity. )

Two possible ways of fitting the materlals into existing teaching plans
NEATE:

1. After reading through the booklet, simply select those topies or
activities that :eem best suited to your needs;

2. MNsa the subject index on p.30 to locate themes you plan to cover
in your courses,

A word of caution: Since we have divided the materials according to
orade clusters rather than into each of the 13 grades, you are bound to find
same leasons that are above or below your students' ability level. In such
eanen, you may be able ro make adjustments and use the material, bhut there
My be 1 few activities that simply won't work. This is particularly true
At the primary grade level where the leap from pre-reader to reader may pose

abatacles,

COMMIN AT G TH THED b= CHRPLCULUM

Woowill b u‘inﬁ the term commniceation in ita broadest uence -~ 1t oncoms
Lte o the many wayn of senpdine and recelving messages between peonle, an well
A learning 1o deal more aftfaetively with the various forma of mass madia.
The 1 oory Fopomeampley wonld Inalude Jatinsuishidop Fact from oninton, iden-
Piretne Wb ben mocsares, and analyzing the inTlusnee of the madin an 1ifeaeylon
il perenna ] deetntons,

Ja
£
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Var following is oa list of some of the soals developed in this set of

suides. The list is not definitive or final. You will probably discover.
that orher soils are also being met and, of course, you may not be working

toward aull of thean
tiat our Fasic aim
vhat L oinveived in

at a given grade lwvel., It is important to keep in mind
3 to provide students with a beginning mental image of
chie word communication., Only in this way can we avoid

tror il U o-common situation in which students croate thelr ment 1 Trare
which turn: sut to Do dictorted or inadequate and thus falle to ... in

Ie3ASTS

cuaing informat Lon,

Througn cxpericace, the student will gradually add to and modify his or

hor Idea of commnnication.  This will be achieved vy applying the concept in
inereasingly nophisticated ways to a wide variety of subject matter. Thus,

the

overarching ;roal is to learn to use this concept as one more tool for

making enss out of the world around one.

QUALS O LENSDNS TCCUSTHS Db COMMUNICATION

<

o
+

tuconts will

1o reosenine that communication includes not only language and artistic
exerosaion, but alno appearances and behavior;

2o undoratand thit clear communicatlon involves quality as well as
gttty == Loes, we can talk with friends or lamily members at great
Tenoth and still miceomounicate s

ooovorceive that the increased quantity of communication across national
or cultural boundaries doenr not necessarily lead to understanding and
Al e ancen

Seooealn swperience in coplimgg with suel harrisrs to clear communication as

- mluural differonces in behavior and values,
sminpepception,
~lainmuate diFferoncas,
~othnocent rism,
S rrerootyp o,
codmrroye VIV inwritine, apeaking, listendne, and intevpretine non-
ool feres of commuandicat iong
. e et wi o vae o Forms o f e Cebnpronaion inowritineg and art forme,

Ao anlerard vl vond communicoation depends on lancuace and thinkine
Gl e Taeludine Jogie and the ALty to recornive and analyvee
vt Tueey
Sainoap e Dt ton tor they vich apeetn 8 ways in which humang convey
Lttt apaly others

ot B and e meany of  corrun taation and eudtural similapltien
it v e dn comemantoat ing,
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BOOK T: IDEAS FOR DEVELOPING ACTIVITIES FOCUSING ON
COMMUNICATION

The primary grades classroom, with its ¢ ricture, flexibility, and
multi-subject approach, is an ideal envir  .=nt «ploring the nature of
communication. Bedy language, the arts, a: ' 2nt kinds of behavior can
be examined as children develop skills in or«i . written communication.

Children at these age levels can also begin to deal with barriers to com-
munication. They will come to understand, for example, that:

- words don't always tell what we mean;
- behavior can be misunderstood;
- careless listening habits can lead to misunderstandings.

And they can begin discovering the ways animals communicate and how signs
and symbols give us messages without words. The primary grades should be
a time for exploring, experimenting, discovering, and learning by trial-and-
error. These experiences can provide a beginning sense of the many facets
of communication, and how these are related to reading and writing.

The subject matter wiil usually seem far removed from what we normally
conceive of as global perspectives. It's important toc remember that this
is not so. Your students will be acquiring vital building blocks for under-
standing the concept and learning to deal with it more effectively. The
more solid this initial base, the better they will be able to deal later
with such aspects of the concept as cross-cultiral communication, learning
other languages, and appreciating unfamiliar» forms of artistic expression.

Specific toples are listed in the Subject Area Index.

IDEAS FOR DEVELOPING LESSONS AND ACTIVITIES

TOPTIC 1:  GETTING THE MESSAGE

The accurate sending and receiving of messages is basic pood communication.
Practice with thane <kills should be ongoing in the primary pradea. Here
are gome beginning ideas which can help children understand why oome messages
don't ot throuch alaarly and why care must be used In sending messares and
in liateninit ov ohnevrving,
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Communication
K-3
AREAS OF STULY

Languags Arts (listenine, speeking, analyzing stories)
Art (drawing, from verbal instruction)

OBJECTIVES
Students will
1. ifdenrify at least two reasons why messages hocome confused;

9 thr

gl playing " ,''" recognize the value DO
flrming a messa

3. demonstrate improved listenlng skills in dvawing a picture
from oral iunstruction;
<

. choose among, alternative ways of sending a message.

TEACHTUO SUGCESTIONS

A. Accurate communication bepgins with careful listening and observation.
Children's skills in this area can be sharpened through games and exer-
cises in c¢very area of learning. These include remembering elements of
pictures or live situations; counting, or finding special things, =
pictures or films; listening for special words or sounds: compari:
different tones of voics fr* the same statement:; and draving pict
or writing accounts of hees! messages. Corbine such exercises wii
stories about how messagus .:n be confused through poor listening
obgervation. The stories 7 Lazy Jack® and Amclia Bedelia®® are ¢ -
amples of many stories whil hinge on misinterpretation of messagc -
and they approach the sub” -2 with humor.

B. Even when we listen carefully, we can't always get the exact meanin.
that iIs in another person’': mind. Demonstrate this by having children
draw a "monster" according to your description. Provide specific fea-
tures, such as "fatl brown legs" or "pink clawn."  The children's Arawines
will look juite differcnt, eveu though thev may be accurate represcnta-
tions of what you asaid. TIiscuss with the class how wé can't alwavs
aexpress what we mean. A : Why should wa be cxtra careful to und. -
stand what people are fryd: 1o say? Rerveat +i activity and poinr oat

pramplen of mprovement in I stening for deta’f.,

The ot! "ramor game” i1 s o ed to teach the -alue of checking b o

for ¢entirmation. sec bt o A message containing "who, where, wha
when ©Doments, suen s 0 onday Sally's froe ate all the puppies in
hor Flahlowl at home."™ 7. this message by whispers from student to

—— - sy g v

" latis Jaok, an nplish tale by Taseph Jacoba, rewritten by Karry Will inson,
Anerican bBdition,  New Yorl: Worldd Publiching Co., 1970,

Wt Amelda Bedelda, by Peampy Pasish, New York: Havper and Row, 1964,

16
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studaent-daround the class, then discuss the warped message that emerges
at the end. Try the game a second time with another message but re-
jquire everyone to repeat the message back to the sender for confirma-

tion before <ending it on. Students should quickly see how accuracy
is improved. ‘

vl

. OF course messages can be sent in a variety of ways; some are better
for certain situations than others. List on the board a variety of ways
to tell a message, or use simple pictures to show: saying it; writing
a4 note; making a phone call; showing an object or picture; and acting
it out. Then suggest a variety of situations and ask class members
which method of telling is most appropriate.
Situations might include:
- tying a shoe;
- telling a salesman you want new shoes just like your old ones;
- inviting a friend to dinner;
~ showing how happy you fe-l:
- tellinm what your house .. s 17w,
Have different pairs of studen-: de. .© what method they would use to send
on» of these messages. Practice w. ' vz telephones (with students facing
away from 2ach ~ther) will demonstrcu- 3t talking on the telephone is often

notr as clear au face-to-face converssi..ri. Some children might be able to
sive roeasous for this, noting use ~F haridse and facial expressions.

The student: will see advantapas of Linth telling and drawing sometning

like the appear ::ce of a house. #-ting 1t out will be most clearly valuable

in telling someone how to tie a st =. T« fun, have some children try giving
insiructions with other children : _lowir- those instructions carefully -- it's
tust abour impossible. Conclude i+~ hdz'-ing that some ways of sending mes-

saven are bettar than others deper in.g an ~he kind of message you are sending.

TOPIC 2:  '"TALKING'" WITH DAN:: +~  MIME

¥ather early, children recogni = 3+ people communicate throuy! movements
! facial expressions. They she'. ... understand that these arc :niversal
Corms of axpraession, common to all i sy w3, Sometimes the body-laruapge mes-
Saeen wsed In another culture are casils inderstood; at other times e have

d{FFirulty, avan though the people of wlture would have no tre:ble.
Thiaa activities will develop the utzer  .ding thar there are similarities
-l i fepencas i the way people v oo e world use body movement and

Yaelal expreasions,
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AREAS OF STUDY

I

a

Dance, Mime (body movement)
Music
Social Studies (other cultures)

- OBINCTIVES

o

Students will
1. use movement and facial expressions to illustrate a story;

2. roecognize that different movements can express the same idea
or feeling;

3. cohserve and interpret body movement and facial expressions;
4. identify cultural variations in the use of body language;

9. understand that body movement can be used to tell a story or
aid in telling a story.

HING SUGGESTIONS

Begin by demonstrating the possible variety in simple imitations. Sing

1 song which uses finger play, such as "The Eensy Weensy Spider.'" Then
use another song and have the children try to illustrate it with hand
movements or finger puppets. Encourage individual children to demonstrate
their variationz. Point out twe or three cases where different movements
conveyed the same message.

The same procedure can be used with stories or poems.

To demonatrate how important hand signals are, you might ask volunteers
to try to convey a message only by speaking -- with no use of their hands.
Examples:  How to get from the classroom to the auditorium. An activity
they learned during the summer, like how to paddle a canoe.

A variation, would be to have two or three observers keep track of how
hands were used to communicate during a single day. The students will
qu{ck]éégrasp how much we depend on our hands when we "talk."

Invite a danen or mime artist to give a demonstration to the elass. Have
the students try 1o miess what messages are being conveyed. Then your
puest can oxplain each.  Point out ways in which different parts of the
bady were used -- face, hands, arms, etc.

Fent or. borrow a film of Mareal Marceau., Fxplain that he is Prench and
i the alana has had no ewxperience with the French language, let them
hear samples of Lt bafore you proceed.  Then show the film and have the
students intorpret the message.  They should have little trouble and will
b Wylo to tdentify the importance of such foatures as faclal expression,
body panture, nd so on,
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A good addition would be to try to get one c<f Danny Kaye's films of the
antor telling stories (usually Hans Christizn Anderson) to children.
Here, the students will see how body language combines with spoken lan-
~uage to emphasize meaning.

., Use films or pictures of dancers or ceremonial performances from other
parts of the world. Ask the class to point out movements that look
familiar. Do they express the same or a different meaning from the way
they are used in our society. (The film narration should explain this;
an option is to use still pictures from sources like Nattonal Geographic,
which also could be used for a bulletin board display.)

Different cultures use dance to tell stories or for social and religious
cercmonies. American Indian tribes, for example, used different dances
for war, rain, illness, crops, and So on. Using films or a source book,
teach the class a simplified version of one or two such dances. See if
the students can figure out any of the meanings; explain others to them.
This will reinforce the basic idea that all people use body movement to
send messiges; some of these can he undzrstood only by people of the cul-

ture or w2 know the culture -- other movements are common to many socie-
ties.
As a conclusion, ~ might have groups invent their own dances or mime

activities which t... class can then try to interpret.

TOPTC 3: ANIMAL LANGUAGE AND HUMAN LANGUAGE

Nne »~f the basic understandings involved in global perspectives is the
recognition that we are linked to all other ~umans in the world through our
biclogical and cultural heritages. Human/otner animal comparisons provide
an oxcellent way to help children perceive some of the many ways we are linked
to :ll members of the human species.

AREAS 0F STUDY
dature (animal behavior)
lanfuage Arts (wWwriting, interpreting messages)
Hafety

CHANCTIVRS

Srudenta will

1. observe and [t ways animaln cend messames;
through a o= - =rative activity, Jdraw inferenros about the
ALfficulty - communicating without words:
ot the bagi  »f atordlag clasalfy animal megaares of difforent
e Lo
h,eoppare anir loand human reasponges to danger clitnals,
-
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TEACHING SUCGAESTIONHS

A

‘Begin with the ¢lose observation of pets -- at home or in the classroom.

Ask the children to tell about ways the animal gives messages. How does

it tell you when it's hungry? playful? sleepy” angry? frightened?

Make a butcher paper chart of how different petc communicate. Include
w:y.: they communicate with each other.

Te emphasize the intricacies of animal communication, use Fili.., ... les,
or narritiong that D“OVldu scme detail on how specific species communlcaie
i - irds have been studied at some length. The
children f-ll find thii Fascinating, including some of the mysteries we
can't yet answer about animal communication. The NOVA public television
series pPOuhCed an excellant pzir of programs on the Varletles of com-
munications among birds.

Depending ~n the kinds of materials used, you might reinforce the lesson
by having ~olunteers imitate some animal commurication through behavior
and have the class guess what animal is being shown.

Througist this activity, peint out any similarities in animal and human
communization.

Any nurn.or of activities can be used to demoncirate and dramatize the
special ~ane of human lansuage. You might begin by pointing out the limits
of anir.il communication -- the relatively small number of messages théy

can sen.l. Also, lthey cannot write down the symbe.s of their language,
andd this means that what is no* inherent must be >=arned by observation.
This 1limits the Information which can be transfer:2d to each generation.

To indi~ate the importance of human language, hav: the class (or groups)
try a accoperative task, such @ss a kitchen or art troject, without speak-
ing. Allow them to use facial wpressions, hand signals, and so on --
but no words. After a’few minutes of this, ask such questions as:

- How did it feel to be without language?

-~ What were nomn of the mistake: made in sending or receiving

mossaca?
- Waat {mny thines happened?
- iaw wenld rhe projent have been casier if words could be uged?
Another way o axplore diffevences n animal and human communication in
through Jane v osivnala. Both animl» and humans send measap.os that ecall
For gudct ac ton, Mt lumans can - much more exact in piving wargings,

and they aar think abows what the - afest thing to do would he.

Aok ogrndont to wnite or tall oator o oabent some U ochat 1Y situations
Vleat usine mimals e the mbioat m? Shen upo - g dess
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- You (first a cat, then a person) and é friend come to a busy inter-
section. : L, _

N
-

~- You and some friends are in a forest and.you hear a gun shot.
- You are in a building and you smell smol-

¢ ‘oarv c-oone calling for help.

TOPIC 4: SYMBOLS AND SIGNS

As crosz-cultural contacts increase at an ever-faster pace, pecple have
discovered tnat symbols can help overcome some language barriers. This set
of activitias introduces the class to various kinds of symbols both in the
local commuzity and on the international level. The topic might kest be used
at grades —o or three after the children have had some introduction to the
idea of "Stz2ceship Earth" or our "shrinking globe,'" but it is also useful in
any study Involving either safety or cross-cultural contacts.

AREAS O 87702Y
Social 3tudies (the global system; international understanding)
Art (drawing, potato printing) :
Safety
OBJECTIVES
Students will
l. observe and interpret symbol signs in their noighborhood;

2. name some reasons for using symbols instead of words in certain
situations;.

3. demonstrate understanding of the nature of logotypes by charting

v \da& areas where some are understood, and by making and using thelr own;
S

4. pecognize and use some internatidnal symbols;

~. understand that our symbols are not natural but arbitrary.

THACHTNG SUGCESTIONS

A.  on . neishborhood field trip, have the children observe signs. Help «u-

den®  diztinguish belwerr the signs that primarilv use werds and thos:
that lepend on symbol:. Ash:  Why shonld we use symbols when we coul

use words?  Students shald recognize he value of symbols for nonvad.ori
(1i+ nene of them, perhaps), and for the quick .onding of a message that
mivh' t.xa too lonp in writing. In the clasgroom, have children draw
nomy cvhola thev saW.  Discuss the importance o 2elors and shapes of
sipns, .nd what they tell you. VPor example, what colows maan warning or
danger?  Whit is ~he shape of a stop sign,

21



9. Uhildren enjoy manipulating logotups

children to the logotype idea by show

trands or familiar automoblile trademicxu. . .o
symbola (easy recosnition; they can be understoc:
ready they advertise). Have the children cut out
in newspapers or marazines. Use some of these to
showing how broadly each logotype is known.

Thea

sraph might look like thiu:

e symbols.

Communication
¥-3

Int:
such as ¢

Yl 2 reasons these
by voople who den't
lorotypes they Find
whe a simple grach

Cles

for

Understood by peonle in:

. .~ Logotype Region U.s. World
:ﬁ:: Cattle brand X
b(/ Volxkswagen X ¥ X
Union Gasoline X * X

uce these stamps to sivn artwork (as
tlontify weitten assienments.

U “ring some international symbols
ations symbol, the Olympics linked
traffic signs (une the encyclopedia and your
sources ). See now'many the class
intnrnational traffic

can identifvy,

tlave children create their own logotypes with potato-prints.
somé Asian artists do),

to show the class,

They can
or even to
;

such as the United

circles, national flags, international
state highway department as
Compare if possible
signs with equivalent American ones.

somea
Lead children

toward the understanding that no symbol has an absolute meaning (our famil-

iar hamajonal stop sipn, for iInstance, isn't used
simply agree on certain meanings. Ask the class
of our uigns to international symbols.
Foreign visitors? How would
i American aeity?

¥

Atk the chilcren o ohipose some appropriate
ur qround the school or in the alassroom.
donprioted  symbols are another important aspect

class ro trailmarking as done
vractice their own trailmavking on
bt methods,
e "abject-aymbol !
Be A LAanae . dire
:ﬂi'”ld e oword:y
Taoatural, " but

tritroduce the
S Ldreen can
el e
thay it
Lhe
almost
fop

aldss

ey s i
Stroga

tho
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internaticnal sipns

in other countries).

to put

of human communication.
Yy pioncers and Tndi
the playsronnd
Ovor the course of the school year,
in.
TOaAsON:
all
instanee,

SOTI
ing hovy
Introduce
Digtrear ol nalu,
for usim ouon
omr Sien. s e et
may nint vhot

We
switching many
For example, how would this help
it help when the Olvmpic games ar~ held in

strnaln
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bSlack is the "natural" color for mourning, whereas many people wear
white For that purpose. The same ic true of traffic signs and other
kinds of symbols.

Hote: You can easily use these activities as a way of introducing the
- topic of the U.S. undergolng the change to the metric system of weights
and measures,

TOPIC 5: NEW WAYS TO SAY IT

While building vocabulary in new and different ways, these ongoing
activities work towarc a long-range goal of education with a global perspec-
tive: the students will encounter words or phrases that have special signifi-
cance to particular cultures. This experience, in turn, is a first step in
perceiving culture (with language being one component of culture) as a uniquely
human way of meeting needs -- rather than thinking of culture as the traits
or oddities associated with one group of humans.

ARFAS OF 5TUDY

Language Arts (vocabulary building)
Foreign Language
Social Studies (huran culture)

ORJECTIVES
Students will
1. select and use alternative words and phrases;
2. “axperiment with new ways of egpréséing familiar ideas;

. 3. explain whv certain words have special importance to particular
cultures,

TRACHTNG SUGGESTIONS

A. To develop awarenccs of vocabulary alternatives, try using substitutes
for standard clasnrnom greetings or instructicns. Introduce one or two
" alternatives yourself to give them ideas. On some days, you might use
slang phrases or special phrases the children use at home. On other
days, specific forelgn phrases might be used -- making sure that they
know that the word: are Spanish or French rather than just "foreign."
lt's best to spend as much time as possible with one language, relying
nn the help of forelsn language teachers when possible. Ask a travel

agent for rosters o wwing scenes of the country you're dealing with,
place these around -he room, and tell the children a little about the
analety. :

R. An unjoyable way to encourage children in different means of expresslon
in to play with a much-repeated name or action in a fairy tale or fa-
vorite story. Bxams les ave "Sleeping Beauty," "the crafty fox," "he blow

- O -
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and he blew and he Llew the house down." Divide the class into 4-5 groups.
tlelp each group in working out an alternate way to ''say" the phrase.

They may just put it in other words or anothey dialect; or act it out;

or play the rhythm of the phrase on a drum or tambourine, perhaps with
other sound effects; or make a picture or sculpture reflecting the vphrase;
or put it in another language. When all groups are ready, gather the

class in a circle to read the story. £fach time you come to the nnrase,
point ro one of the groups to "perform" its version.

(@]

. Work as a class at "word collecting." Almost any excuse will do for
this sort of exercise: th: point is not to confine it to reading or
language arts periods. A word collection is a group of words that fit under
one category or are synonymous. The class, or groups of students, can
"prainstorm" collections; they may be put in a notebook to be added to
later if anyone so wishes. Collections may center around favorite class-
room objects: things to eat, places found on field trips, Feelings about
recess, and seasons. Choices may come from hearing or reading striking
descriptions of familiar things; others may be more fanciful -- without
being silly. As children "collect" words that go together and discuss
which they like, which "work better," etc., they should feel more of a
sense of ownership and mastery, as a group, of their own growing vocabu-
lary.

. FPeonle of other cultures often have "special" collections of words that
they use in their particular environment. The Eskimos, for instance,
have many words for different kinds of snow. Ask the class why this
might be important for Arctic societies. After they have made some guesscs,
explain the importance of knowing exactly what the snow conditions
are, especially if you are traveling or hunting. The Greeks have wonder-
ful words for the sea. I!unt up some collections (consult district foreign
lanruage teachers -- or try writing to consulates). Introduce the words
to the children; practice pronouncing and using them. Talk about the
amall but important differences in meaning that languages can distinguish.
Fuplain that Americans too have certain specially rich collections of
words. One oxample is all the words we have to describe automobiles.
Ask the students to bepin a list of car terms and complete it with sug-
gortions From parents and siblings. Names from different periods of
history (tin-lizzie, ota.) would also be fun.

TOPIC 6: COMMUNICATION IN FAMILIES

Stuwlrnts explore different ways familv members communicate with one
another -- in American families and in other Families in different times and
places.  They will dicgover that in all cultures children learn from family
memboras; and in all familio: thore aan be bhreakdowns in communication.

ARDAL OF STHDY

Social Studies (Family 1ife, other cultures)
Laneuase Avty (intorpreting pictures, storieas, tolevision proyram:)
Avr (interpretine photopraphs and drawings)

2 ‘,.!:
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ORJECTIVES
Students will

1. infer from pictures the kinds of messages family members give
and receive through their behavior;

2. 1identify cases of children learning from family members through
stories and pictures;

3. draw inferences about how mistakes in family communication can
cause problems;

4. compare family communications in different cultural settings.
TEACHING SUGGESTIONS

A. To begin exploring the wealth of ways in which family members communicate,
it might be best to focus on how children learn from other family members.
Use social studies texts for pictures of family life and ask the students
to explain what kind of communication is going on. Use photographs and
drawings that show parents or other family members showing children how
to do things -- ride a bike, fix a broken toy, mow the lawn, and so on.

Ask volunteers to imagine the kind of things the people in the pictures
might be saying to each other. Point out how much of what is being
learned comes from both language and being shown how.

The universailty of this theme will emerge if you begin showing similar
s family pictures in American colonial times and also in other cultures.

' Many social studies texts will provide ample pictures for this kind of
picture analysis. You can also borrow texts from upper grade levels
which will provide photographs and artistic representations of families
in ‘other cultures and in other time periods.

B. Use families in television stories to emphasize the importance of clear
communications in families. Many of your students' favorite situation .
comedies hinge on some breakdown of communication.  Choose episodes
that a number of children have seen and ask them to tell what the com-
munication failure was and what troubles it created.

Without prying into family privacy, you can also ask students to relate
stories in their own families where a problem in communication led to mixed
up or humorous conserquences. For examplc, on a family trip, what happens
if nomeone gives the wrong directions?

¢, If your readers contain stories from other lands, have students volunteer
to act out different Family roles. Point out the similarities and dif-
ferences in the way these families interact. TFor example, a story in a
Chinese setting might reveal different rclationships between children and
various members of their family -- and some of these members would be con-
sidered quite distant relatives in American culture. Tn any such stories,
try to explore with the children the feelings that lie behind the behavior -

- 11 -
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affection, duty, and s0 on. Where possible

respect, a desire to pleas
nd Feelings familiar to the class.

as
relate these to situationa

2,
Z1
cl

TOPTIC 7:  ART AS LANGUAGE

These actlivities will introduce students to the idea that art is another
form of communication. Zome examples of art are easily understood by just
about evoeryone -- although not evervone may like the way the message is
tormed. In other cases, it helps to know what the artist was trying to do,
why pavrticular marerials were used, wha: the reason for the message was or
i,

ARDAS OF STUDY

Gocial Studies (other cultures, American history)
Art (ecrafts, drawing)

OBJECTIVES
Students will -

! explain three different reasons for creating art works;

L.

- : 2 create their own examples of art in three different mediums;
3. recognize that many art forms are ways of sending a message.
TOACHTNG SURGESTIONS

A. Bring in photographs or slides of prehistoric cave paintings. Describe
what is known about these paintings, e.g., that thev were probably done
for us by hunters who wanted to capture "the spirit" of the animals by
painting them. Ask the students what they notice most about the pictures.
Allow any answers but stress those that mention the strength or power of
the animals.  Ask what words the artist might have used to describe the

animals.
&

Lot cach stwlent chooue an animal he or she feels close to or would like
Lto aen one day. Then, have them do their own "cave'" paintings. Use
wash-of & chalk on a rock if possible, or butcher paper. Tncourage the

children to emphasize what they-think is "important' about their animal.

P “how the claas some sewn alphabet samplers lone by Amevican children in
rhe 18th and Lth centuries. The real thing is best, but detailed photo-
araphs trom any of the many collections will do., HNote how young the
childron were and how intricate their work was (rhe Whitman  “chage!
samplar fo eapecially impressiva),

Explain the reason for the samplers. (They were made partly to learn the
alphabet, but more impertant to master a variety of stiches.) Ask why
thia would be important in an age hefore machine-made clothes were avail-
thln, Show @ numbner ot samplers and ask what each <hild did to make her

pamplon apeeial,
- 12 -
O
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Trp owmiaking A elass samplor assigning porticns to individual students --
Loy soand pirls. ke some easy-to-handle metliod, such as gunny-sack

saterial, varn, and large blunt needles. FEncourage and help the students
to make thelr portion special. Subjec*s can be the school, something

in the local community, a class pilcnic, or just about anything meaning-
ful to them. A crewsl supply shop may be able to supply you with an
instructor to demonstrate different kinds of stiches.

Jae slidez or photopraphs of molas, made by various Indian tribes of
Central Amerdica.  The nonrepresentdational aspects of this art -- which
is becuming very popular in this country -- may strike the students as
strange or ugly. Encourage them to express their feelings, which may
tw; simple statements like "I don't like it," of '"the colors are pretty
but the people lock funny."

toint out that in all cultures or societies there are art forms special
to the penple. They develop their own 'language of art" which they
-nijoy and appreciate. This may become clear to the children if you
show them molas created in the past few years which show such scenes

as the Apollo moon landings and jet airplanes -- the tribes have used
their own dart language to describe something new.

You can have the class try molas, too, a reverse form of appliqué.
The Frica Wilson Company has books of instructions -- the technique is
julte simple.

A varlation would be to use African tribal art and have the students
try making ceremonial masks of paper maché. Whichever subject is used,
discuss with the class the results of their artwork, emphasizing the
things that make each child's work smecial. You can explain this as

an important part of the language of art -- the artist creating his or
her special message. s

TOPIC 8: CGETTING TO KNOW STRANGERS

W communicate most easily with people we know best; some of us never
overcome barriers in talking with complete strangers. Particularly at the
heginning of the year, you might find it useful to work with your students
on gatting to feel more comfortable with eacli other. In contacts across
cultural boundaries -- as well as within the limits of a classroom -- working
on cooparative projects can often help hring people closer.

APTAL OF 5TUDY

Sncial Studies (interpersonal and group relationships)
Language Arts (speaking, greeting. interviewing, writing letters)

-~
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OBJECTIVES q

Students will

s e oL

L. ldentify some problems in meeting strangers;
2. become better acquainted by working together in small groups;

3. gain experience in meéting children from other classrooms or
schools.

TEACHING SUGGESTINNS

A,

Use reader stories, folktales, or pictures as take-off points to talk
about strangers: How do we feel about strangers? What is it like to
be a stranger? Why is it hard to understand strangers? Why must we

- often be careful in dealing with them? Make a board list of reasons

why ic is sometimes hard to talk with strangers. The list might include:

- Language of“accent different

Unusual looks

Doesn't know where anything is

-

Wants to do things you don't know about

Doesn't know about your interests

Help the students build the list by having an aide or older child role
play being a stranger in your school. Ask: Which items on the board
might soon disappear, or not matter? Which can we help change?

Try out a variety of ways of getting acquainted. Even if your children
already know one another, they will enjoy the process. The idea to
emphasize here is that doing something together -- or working toward
the same goal -- is a good way to get to know someone.

Divide the class into pairs or small groups. Tell children in each
group they are "strangers of the day" and will be getting to know
one another better. Some exercises for groups to try:

1. Have group members interview one another, using 3-4 questions
decided on by the class. You can create a game of "getting-to-
know~-you Bingo" having each child interview others to find those
who can fill in one of these squares with their name: ’
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Has a Pet Rides a 2-wheeler Likes Sports

Was in your class
last year

A new student
this year

- 2 blncks of you

Lives within

The first to £ill in a Bingo column is “the winner. More elaborate
vairations can be built to suit the ahility-level -of your class.
, 7 .

2. Play a game together; play a game as a team agéinst another group.

()

Fat a meal or snack together.

4. Write a round-robin letter to another group, or draw a composite
plcture and send it to another group.

5. Clean up a messy arca of the classroom together.
6. Go on an errand together.

Asx the children which activities they liked best; which helped them
feel more like friends. Did it become easier and easier to work to-
gether? Why? '

Extend your acquaintance to another class in your school, if this is
practical. Plan a joint project, such as cleaning up the school yard
or decorating the hall. Before you begin, assign students to '"joint"
groups (each with members from both classes). Let each group do some
of the more popular exercises from Part B. Then set all groups to work
on the main project.

Cet 1n touch with a class at another school (or more distant school).
Build on common interests and goals. You might exchange artwork and
results of similar projects, exchange classroom plants or animals, make
phone calls and write letters, even send "exchange students." The
second classroom can provide a good '"laboratory" for stulsnts at both
ends to practice communication skills. At the end of term, plan a
Jet-together with both classes. Allow time to talk about what you

have in common, how expectations of 'what the other class is like"

were filled, and any miscommunication that may have happened.

- 15 -
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o9 MISPERCEPTION
ase exoo Ises show ohill w0 a2 our ser ¢ Ttoways relio:
tnad e gen T oy From oo artly ~rom in-
ur hed v beosinnl o TET 2ding of risper ption -
s lac sy wWhen tLoy ---  harriers to cr tural communic -
s
nce (Lhn sansen)
ruage s (fablew)
IS
tudents will
1 infer through water and mirror experiments that the sense of

cilght can he fooled;

2. recognize that the senses of touch and sight work best together;

', compare perceptions of an ink blot to see how people find dif-

ferent patterns in 'the same thing;

4, uszen fables
.perceptlion.

and personal stories to identify examples of mis-

SHOGESTIONS

inple water experiments can be used to show how our most relied upon
sense -- thap of sight -- can give us false information. A finger in
a4 glass of water looks Ffatter viewed from the side. A pencil put part-
way in a pan of water will ceem to bend at the waterline. Have children
use trhelr sense of touch to disprove what their eyes tell them here.

Mirrors can be used similarly. Have the children look at themselves,
and at the classroom, reflected in a mirror: Let them try to touch
their left and right shoulder and toes by watching their reflections.
Ask whether they can tell you if an object is on the right or left side
of the room by looking at the mirror image. The children should dis-
cover that the mirror 1mage is a reversed reflection of everything,

and on< can be easily fooled.

e o mrab Lag to show rhat the sens of touch alone is not always reliable.
Blinifold eliildren and let them try to identlfy objects by touch alone;
+hen let them use sight also.

function with this, tell the class the ftakle of the five bhlind men
the

In con
And the -lephant (in which each man, touching a different part of
had a different idea of what the animal was like). Ask: Did

vou wver makn a mistake about someone or something becausc vou "saw' only
nart of the situation? Many classical fables also involve faulty perception.

2B \'10\ mt
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. Young children can beg_n tc o= -7 .nds make "sense" out - in-
dom pattrerns, accordin. to - _ ‘121,  personalitiez and culz. _
trainins. Use an ink tlot % i Tr. ° across. Simply folid a2 7. e
of paper over a drop of ink oo .. = blot. Ask everyone to . aw
a plcture of what is in the L.+ +i.l..27 talking. Then share clz 3
ideas. Talk about other placez =r= . Zerent people see differs .t
patterns: in the clouds, the m .i, a - » fire. Suggest that som=-
times we '"see" patterns in life - at .7 < fit the facts, but come
from familiar ideas in our heacés. Fr . Irstance, we may think two
kittens are fighting when they - H playing. Draw analogies as
appropriate to stories or folkiz -our :lass knows (for example.
Chicken Little's perception tha- -~ vy sqas falling).

TOPIC 10: HEARING AND USING ! CH

These activities are intended t: - - == children to the existence
of rhythms in their lives, and to s. . % =3 range of human use of rhythms
as part of the many ways we send anc v v messages.

AREAS OF STUDY
Music (rhythm, chants, songs, in. = -xts)
Social Studies (other cultures)
Science (body rhythms)
Physical Education (traditional gzme:’
OBJECTIVES
Students will
1. feel and record their own bad: ~Wwthmsg
2. distinguish between volunta—r :=r! involuz==ary rhythms; -

3. record chant rhythms and =a:plziz why they are important;

4. use a rhythmic pattern as a '"frame" for composing new words
in a song or poem;

5.- identify percussion as a means of sending & message.

TEACHING SUGGESTIONS

A. A starting place for studying rhy+hm i3 with the children's own bodies.
Ask children to shut their eyes nz2d feael their own heart and lung rhythms.

They can beat them out on desk-t-+ or count the number of beats or
breaths in 30 seconds. Ask the - ass to run around the playground once
or jump up and down, then rechec: *: Iir rhythms. This introduces the

idea of a fast or slow tempo. Explore other body rhythms the children
have. TIndividuals can act out wal* =g, running, dancing, work, or play
rhythms (stirring a pot, hammering =z nail). Make a board list of plants,
animals, and people. Ask what rhy-nz these living things shave with

- 17 —
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2lass members. A Fanci:ul 12.t can be fun. Lxamples:

A rhinoceros

% .- A pine tree
g ' ~. 2
A Chi#@se girl

- A "dancing" bear

A mosquito

Follow-up discussion should focus on the difference between i<wnvoluntary
rhythms our bodies follow and veoluntary use of rhythms by humans.

3. Bring out ways your children use rhythms in their own lives. Play chants
for setesaw, jump rope, and other games are good examples. Have some
children recite a chant while others beat out the rhythm with hands or
Feet. Record different rhythms, using strong (/) and weak (&) beat sym-

- bols. Ask: Why 1s each rhythm important to each game? Do the words of
the chants always make sense? Why is that not always as important as the
rhythm?

Work and play chants from other ethnic groups or countries canh show the
variety of rhythms people use to help them "keep the step." The Lomax
book, American Ballads and Folksongs,* includes work chants sung by dif-

— - ~ferent-American -groups. ~An excellent resource in this area for young
children is Beatrice Landeck's book on poetry and prose from Afro-rooted
gources, W

expression, .and Sj@integral part of speech. Clap out the rhythms in
children's names and other words; let the children listen for and record
strong and weak beats. Landeck suggests using the African "talking drum"
idea: write three short proverbs or phrases on the board. Assign a
"drummer' to interpret one of them, and let the class guess which it is.

(. Children can beg%to see the potential of rhythm as a form for self-

Emphasize how ravthm joins with rhyme and repetition to provide an easy
to remember pat+:rn. Pick a simple song or poem with a strcng rhythm
— and refrain. Az . children to substitute words or phrases of their own
where appropriacz. '"0ld MacDonald Had a Farm" is an easy one. Children
should see how the pattern makes "original" composition easier.

¥

ot

* John A. Lomax and Alan Lomax, American Ballads and Folksongs, New York:
Maggdillan, 1934,

TBeatrice Landeck, Learn to Read, Read to Learn: Poetry and Prose from
Afro-Rooted Sources, !lew York: David McKay Co., Inc., 1975 (paperback,
$4,95),

€
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D.  Fercussion instrurm=:t: ar~ powerful means of ression Tny many groups.

ideally, the class is-t near different < Hrtz drurs -1 person,

and avk the drummers _out their feeling:. in  _.ying. ~“-rary records,
museus exhibits, or plotures of percussion in :-oument: .+ other resourcos.
“heck school films an 3ocizl studies T=its £ uses zrcussion in
various cultures. Ac. -Zins <o the informatic: you cuz her, have
chiliren th.mselves tr . ou* zome options, such =z3:

- -Japanese Kabuki-—wme -=rcussion to illustrate f -zlizzs in

1 brief pantomirmaz-
- drumming for a rzrche

= "talking" between twc drums (native American or African type).

33
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BOOK II: ATTERN: FOR 7 A7 5 ABOUT COMMUNI( I'ION

LESSON 1: TALKIN WITHC T +1=DS

PURPOSE

To buil: a conceptu:l de: -:. =r of czmmunicatior =@: an organized system
for the shz: .ng or interchang- -7 “z2lings and ideas —-i*h messages (verbal
ané/or non---:rbal) being both - sngd recelving.

AREAS OF ST7TY

Social Studizz (communica-ion)
Language Arts (creative sTorytelling without words
Drama (pantomime)

OBJLCTIVES

To learn that marny familiar messzages are communicated non-verballysy,
stud=nts will -

1. interpret non-vertil messagss by =xplzining their meaning(s);
"

2. send non-verbal m:- tes ir role--lav situations. h
SUGGESTED TIME: 2 class azZods -
MATERIALZ NEEDEL

2 suggested pooks: Tvi iPme Without irds T Mzzl: Hall Ets. New York:
The ~“iking Press. 1 *® - znz The Marcel Mave:au -Ilrhabet Book by

- -

Georze Mendoza. = el ~ubleczv & Comoarn~, Inc., 1970,

SUGRESTIZNS TC THE T.ATHET
Be w'lling tc —ry & l=z=-"= =0 two Zm whizh v uch < even all of the
teacher-cnild ané zr child-=—7- communicz=ticz i: non-Terbal. Use any or
all of the following suggss> . amrtivities == gazes 7o make the concept
of non-wvzrbal cor—unicaticr ==&l ané famiZiem. 4s the children participate
in a variety of ‘imtroductm™ z=¥vities. begin To late™ for them (with their
help) just what communica—ic= functions znd forms have= Been experienced.
Discuss the wcrd “communizatizn' itself and encourage —he children to’give
their own examples of way: the - communiczte to see if <he term i $Wea1ly
being understood.

RSP TR
;

"%

ACTIVITY 1: To interest the class in the stirybock Talking Without Words,

prepare the children without anv spoken directiomm. Indicate withqut worcs

where and how the snculd sit for the storv, ani zlso accomplish ‘any necss-
sary reinforcemen- :f your “lrecticrr non-vertallIrT. Then ask the children

r~
¥

i
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in posit.ons ti.zy are long accustomed
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(Obviously, you shouldr '~ arrange your student:

to. That wecn't ~rove anythine.)

Tell ther that -he story will be a»out what just hanpersd -- talking without

wcrds. A5 you read, encouraze the children to shcy or wime in their own
was the various messages in the book; by accertirr z rariety of gestures
fcr any riven mzssage, you will be encouraging a *=ciring awarenes: of
human commonzlities and diversity. Discuss he ws z1] -ommunici*e with and
without words; and that each of us may have hi /he+ ~un particular way of

communicating certain msssaros

Introduce the ter— ":ommunicaxion," if it

seems appropriate at this' roint, and discuss how "+zlkimz without woris"

is just one wa. of communicating.

ACTIVITY 2:
message to ancrther student

#z a follow-ur . 2sk volunteers to stand up and send a wordless
- the antire class.

Ercourage the senders to

(S L

think of famil’ar messages they send all the t’me *= Tamily ané “r3iends,

including the ones suggested in the book. Hav:z the class convert each

message into words to demonstrate how

and received verbally as another way of commurcficatir=.
flicting interpretations and capitazlize on them com=rructively.

is in some respects the antithesis of
able to comment on how wrong readirgs
or downright dangerous. Suppose, for
verbal message of a crossing guard or

the same mess=ge can zlso ke sent
(Be als~t for cor-

Conflict
communication. and studer=s will be
of int=nded messages can *= harmful

instan-e, we misunderstood the non-
traffi- policeman.)

ACTIVITY 2: To prepare the class for Inother stery, mime what you want

them to do in order to get rezdvy  Show each ‘2= of The Marcel Marceau
Alphabet 300k and have the chilcren explain 7+ message that is baing mimzd
for each letter of the alphabet. Then have =: :7 child choose his/her own

etter (perhaps the letter that starts their “ivy=t name) and mime ¢~ show
scmething —hat starts with thar letter for th: Y=zt of The class to *nter—et.
Help each child to mime some ke? clue of -is 3l-heher word so that Tis/hec
message coemmunicates itself as cl=arly .. posz®sle tc others,

ACTIVITY =: As a follow-up, play the g=z—= "Tzble Talk," a simplified ver-
sion of charades. Have the children sit in groups o three to six around
tables or on a rug. Choose a representazive from each group who will mime
words from a list prepared by the tzacher. When each group has sent its
represen-ative to the teacher, the Teacher gives each a word or words to
mime, anc each representative rushesz back to his/her group to act out the
word(s). The representative may noT talk at any time but must do all his/
hep comm»nlcatlng without words. Tke rest of the group may talk as they
try to guess the word(s) and the f'rst group to get the exact word or mes-
sage wins a point. Since the *'ep::L‘s"—*m:atr»ﬂa cannot talk at any time, he/
she can use some form of ron-Versa- ~~wmun cation (example: r=fse a hand
or wave hands together) to zZm= - teacher that h2s/her group has gues==3
the right message. \RepPeSEIT“*lVDC Ty rotate unti’ everyone has had a
turn. )
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LESSON 2: WE ALL SPEAK THE SAME LANGUAGT -- BODY LANGUAGS
THAT IS!

PURFOST

To develop awareness of the global universality =f human emotZzm=
expressed as gestures in tody language communicatics..

AREAS OF STUDY

Social Studies (cultures)
Language Arts (body language)
Drama (pantomime; makeup)
Art (interpreting photographs)

OBJECTIVES

To understand that many human emotions/gestures ars= common to =.. of
us, the students will
1. show in mime different emotions or moocs usine &31Ssper~ par—=<
of their bodies;

2. interpret emotions from pictures sf peoples =7 varied zulture:n.
SUGGESTED TIME 1-2 class periods
MATZZIALS NEEDED

- Book: Frances Face-Maker by Willizr Cole and T~ Unger=r (Cl=veland:
Collins World Publishing Co., Inc., 1963);

~ Mirrors; .

- Makeup (optional);

~ Large paper grocery bags;

~ Pictures of peoples of various cultures showing —arious erz=ions.
(An excellent source is The National Geograri:. )

SUGGESTIONS TO THE TEACHER

Tell the children that they are going to do mr== talking withcot words
but that this tiIme they will be communicating more cf their emctisns or
feelings as opposed to instructions or words via body languasge. (Maks
sure that students understand the basic distinction bdetween feelings and
=ctual messages; e.g., between "I'm unhappy" and "Close the door.")

ZEserve and identify with them some of the types of body language me-zages
Tou're receiving from individual children as ther listen to you talk.
(Zxamples:  bored, excited, angry, restless, etc.) Tell them that + :y're
roing to hear a story and play a face-making gams. Have them s-ate "=

tody language how they feel about hearing storizs znd playing g=nes. After

-

the story of Frances Face-Maker, choose any or &#i" r< the susze—~=’ -“cllow-ur
; b} oy ps

- 22 -
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activities to help chilcdren recognize that we all have similar ways of
communicating our feelings via body language, and also that our own dis-
tinctive features play = part in shaping them.

Activity 1: People communicate their emotions or feelings through facial
expressions as well as movement. Children, by playing this face-making -
game, will enjoy making this discovery for themselves. FEach child or T
children in pairs should have a mirror. A smail hand mirror will do.
Have the students practice making various faces in the mirror -- happy,
sad, angry or frightened. Read the book Frances Face-Maker in conjunc-
tion with the game, and have the children make their own facial expres-
sions as you read. Show the students the kinds of faces Frances makes
in the book, and have the children compare those with their own facial
expressions. What faces are-similar? Which ones are different? (A
Polaroid camera is a useful and delightful adjunct to this activity.)

Activity 2: Use the following instructions to introduce this follow-up
activity:

Now let's play our ov2 game. You have a choice of how you want to
show the rest of the clas=s how you're feeling. Like Frances, you can
just use your face to communicate your feelings, and have your classmates
try to tell what your facial message is. Or use other parts of your
body such as your zrms and hands or legs and feet to communicate your

"mood. Try covering the top part of your body with a grocery bag so that
no one can see your face or arms. Do you think the class can guess how
you are feeling from just your legs and feet? Let them try. You can
also choose to get your message across by using all of your body from
your face down to your feet.

‘Activity 3: Throughout history different peoples have used facial make-
up to emphasize their feelings. We sometimes use makeup on Halloween

to make our faces look jolly or scary, or just different. Circus clowns
paint on smiles or drooping mouths. People in other cultures also use
makeup to show their feelings during different celebrations. Some
American Indian tribes decorate their faces for happy, festive occasions
and used war paint to terrify the enemy. (Show pictures if available.)
Various societies around the world paint their faces and bodies to show
both the joys and sadnesses of life, Japanese actors in Kabuki plays
paint their faces to stand for various feelings. (Again, show pictures
if available.) ‘Actors and actresses all over the world use makeup to
exaggerate the feelings of the characters they are portraying.

. Face-painting is a helpful teaching tool for freeing many children
to express their feelings when they are afraid to do so otherwise.
Children may bring left-over makeup from home, or use what samples there
are at the school. (Theatrical makeup is far better.) Discuss with
the class the ways to paint one's face to show an emotion -- such as a
mouth turned down For unhappiness. Let the children paint their faces

- 23 -
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and see if the class can g ess what feelirgs are teing expressed. (An
ample supply of facial tissues and cold cream is suggested.)

Activity 4: People everywhere communicate tkrough facial and body move-
ments., However, these movements vary from culture to culture and people
to people. Show the children pictures of people with different facial
expressions and varying body pesitions., Let them guess what feeling

or emotion is being expressed. Encourage different interpretations from
the students.

Next, show the pictures in categories such as how people communicate
friendliness. Examples of friendship might be found in pictures of some-
one smiling, shaking hands, or bowing. Point out the variety of ways
people can communicate the same feelings threugh body language. Discuss
with the class what expressions and gestures are similar to ours and
which ones are different.

Children may also be asked to organize a bulletin board display of
newspaper and magazine photos showing different facial and bodily ex-

pressions. Happiness, anger, sadness, fear and surprise are suggested
headings. ’

LESSON 3: SENDING AND RECEIVING

PURPOSE

Clarity, precision and careful listening are the skills developed in
this lesson on verbal communication.

AREAS OF STUDY
Social Studies (social skills of group communication)
Language Arts (speaking and llstanlng)
Drama (trust games)

OBJECTIVES

To increase precision in verbal communication, students will

1. repeat exactly what the previous response was before making
their own response;

2. state oral directions clearly enough to be followed accurately
by a classmate(s). -

SUGGESTED TIME 2-4 class periods

¥
-
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MATERIALS NEEDED

- Assorted classroom objects, such as boxes, chairs, wastebaskets,
etc., to be used for an obstacle course (the students themselves
can also serve as obstacles);

- Tinker toy set(s);

- Small pieces of drawing paper;

- Crayons.

SUGGESTIONS TO THE TEACHER

Before beginning this lesson, consider how clearly your own directions
are for students to follow. Try giving both clear and confusing verbal
directions to see how students react, and have them discuss how messages
can get crossed between sender and receiver. Fuzzy directions might in-
volve having students try to find some object hidden in the room, armed
with little information about what the object is, in which part of the
room it is hidden, and what they are to do when they find it. Discuss
why the search proved frustrating or even imposssible.

Activity 1: Prepare a list of easily answerable questions. (Examples:
""What color is your house?" "What is your favorite food?" '"How old are

‘you?'" etc.) Tell ‘the cldss that you will be asking some very easy ques-

tions that everyone will be expected to answer aloud. Explain that each
of them will have to repeat the exact answer of the person who answered
just before them before they can give their own answer. For the first
few questions, you can work in some order based on seating arrangements,
but after that skip around the room in ratidom order. Remind them that
the two aspects of communication -- sending and receiving, or talking
and listening -- are equally important. This kind of activity provides
immediate feedback for children: they hear their own messages repeated
and learn either that their messages were clearly received or that

there were breakdowns between sending and receiving. As they hear errors
in the messages they may then work to clarify and correct the original
communication.

Activity 2: Another communication game is called "Air Traffic Control."
As a starter for this activity, give confusing or conflicting directions
about how students are to get to a designated area. Then discuss’ with
the class what happens as a result of unclear instructions. Certainly,
time will be wasted; confusion and even conflict will result. Similar
problems can result on highways or in airports if the communication of
directions is not clear. Introduce the game "Air Traffic Control"
which will help the class realize how important clear directions’ are on
an airport runway. The object of the game is for an airport control
tower to give directions to guide a pilot safely through an obstacle

_course serving as the runway. Have the class divide in half and stand

in two parallel lines facing each other with enough room between rows
to serve as the runway. Let the class decide what they will use for
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teir =n shoes and other

obstacles on the runway; -lassv-om furnit: o
13t <2 stand at one end
ti

belongings may serve ac cista _2s. Chocss
of the runway and anorther stu -nt to givs

= ons “rom the air traf-
fic control tower at the opr: lte end. Tell tre traffic director that
giving accurate and clear in: ructions will = alscl:i—zly necessary to
the pilot. (Examples: ”Go—s-ow-otop, "lrer-under,” T"Big steps-little
steps,”" "Right-left," =ztc.) ‘llow blindfolZ =he nilcT and let the control
tower begin giving the directions with ths &a*u corTiruing as long as
the pilot can travel safely <own the runway wi-zhout tcuching any of the
obstacles. When the pilot runs into an y-sta__w, remcve the blindfold
and have the class discuss how the faulty dirzc*ior could be corrected.
Write the unclear direction on the board ani - :xf > it the corrected
ones suggested by the class. Continue the = > with new pilots and con-
trol tower personnel until the instructions Tz:-ome clszar enough for a
pilot to make it safely down the entire lenzz- >f the runway. Have both
the pilots and control tower personnel disc—=: their problems as well as

feelings in sending and receiving clear comzi—fzation.

Activity 3: Another game which depends == <:==r Zirections between
senders and receivers is callsi '"Designerz =m¢ Juwiliders.”" In this game,
a group of designers will make a simple =ztru—ti—= out of tinker toys or
blocks. A group of builders, who have rnc= ===r ths structure being
designed will cover their eyes or wait iz ===th=r "art of the room, and
then try to build the exact design from *e designers' verbal directions
only. Remind the two groups of students, designers and builders, of the
rules. Only the designers may talk, anc t“’} ing iz the only way they
can give building directions for their d&=sizm; they may not show the
model structure to ths builders. The builf=rs may only follow directions.
They are not allowed to talk to each otkhsr =r ask questions of the de-
signers. Once the designers have agreeZ uzon =nd completed omz model
structure to be hiddern where the buildersz cammot see it, the Tuilders
are then given access —o the tinker toys or Llocks and can only do what
the designers direct toem to do.

The designers will get immediate feedbaci om how clear their direc-
tions are by seeing how closely the tuilis=—z" zrructure resembles their
original model. Encourage the designers "= T=phrase an instruction if
they see the builders make structural mis—=kes. For further practice
on an individual basis, have children choz=z= partners and decide who
will be the designer and who will be the Z=ilder. Follow the same pro-
cedures as with the group lesson above. ==ve =ach set of partners dis-
cuss how successful they wers in communic==ing careful and clear con-
struction messages. Then remverse the parTrers so that each builder has
a chance to experience hkeimg the designer. Again let each set of partners
discuss their successes and groblems.

Activity 4: Drawing instezd of building can substitute for or supple-
ment the activity in the '"Designers and BuilZsrs'" game. In this exercise
one student makes a simple geometric drawing which only he or she sees.
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Then the artist describes his illustrated design to the rest of the

class, who in turn try to reproduce the exact drawing on their own papers,
Again, only the artist/designer may talk and the rest of the class can
only draw when giv-n a direction. The artist/designer will have to be
specific about the colors, shapes and sizes used in the original and the
class will have to listen carefully in order to receive the needed in-
formation to complete the design. The immediate feedback of seeing how
well one's directions came across and how closely the original design

was duplicated indicates whether or not the communication was clear.
Debrief by discussing both successes and problems and have the students
consider how better directions would have corrected communication problems.

LESSON 4: DIAL-A-LIKENESS, DIAL-A-DIFFERENCE

PURPOSE

To develop awareness of human commonalities and diversity via structured
verbal communication; and to provide positive incentives for exploring
them. "

AREAS OF STUDY

Social Studies (culture, interpersonal and group relations)
Language Arts (greeting, interviewing, comparing and contrasting)

OBJECTIVES

To recognize that we all have many commonalities as well as differences,
students will

1. talk with each other to identify commonalities and differences;

2. identify commonalities and differences they have with people
of other cultures.

SUGGESTED TIME 1 class period; 1 field trip

MATERIALS NEEDED

- Pictures of people of other cultures, preferably children of the
same age group as the students in the class.

- Bus or some form of transportation to bring two schools of different
ethnic representation together. (This is a highly desirable option,
which may not be feasible, depending on the ethnic mix of your com-
munity or area.)
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SUGGESTIONS TO THE TEACHER e

Once the concept of vertal communication has been taught, it can be
extended globally as children use verbal communication to explore human
commonalities and differences. Encourage children to talk with each
other and to share their common likes, -experiences, feelings. At the
same time, encourage open communication atout their differences to
build toward understanding of, and respect for, these differences.

If possible, after the children have communicated likenesses and:
differences with their own classmates, extend the communication to in-
clude others with whom the children are less familiar, including other
athnic groups. Helping children to recognize that they have many
gqualities in common as well as cultural differences is an important
step toward improved cultural urderstanding.

Activity 1: The communication game, "Dial-a-Likeness, Dial-a-Difference,"
will give children a chance to talk to others and find out about their
likenesses and differences. Form two circles. Half of the class will be
the outside circle and the other half the inside circle, with the two
circles facing each other. FEach person will be across from a partner and
the partners will rotate frequently. In a minute or two, see how many
likenesses and/or differences can be communicated between partners. (Note:
the activity can be simplified to hegin with by limiting the sharing

to just likenesses first and differences later; or by asking each set

of partners to communicate just one likeness and one difference.) When
the teacher calls time, each set of partners is asked to share one like-
ness and/or difference they found out about. Then "dial" or rotate the
inside circle so that each person has a new partner, and start them sharing
likenesses/differences again. Continue until each person has met many
partners and is teginning to see that all people have similarities as

well as differences. Make sure you have each set of partners share

orally with the whole group at least one thing they found out about each
other. FEncourage higher-level communication as they continue, going
beyond obvious physical likenesses and differences to perscnal opinions,
preferences and tastes. Help the children to verbalize any global gen-
eralizations acquired through this communication activity.

Actlvity 2: A more proup-oriented form of the above likenesses/differences
pame is called "The Croup Game." At intervals around the room tape up
l'lank sheets of lined paper, above each of which is a different heading.
Fach child signs his/her name to those group lists to which he or she
belongs. Examples of possible headings are: Black Hair, Blue Eyes,

l.ives Animals, Loves to Sing, Hates Cabbage. When each child has had

the chance to sign all the lists to which he or she helongs, collect

the lists. Without showing the children the title of a particular list,
call all the names on the list and have that group talk with each other,
until they find out the wav(s) thev are all alike. (While the rest of

the class should be watching and listening.) In the process of communicating,
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they will probably find other likenesses as well. Continue with the"
lists until a workable generalization about human commonalities and diver-
sity is understood and can be verbalized in the children's own words.

Activity 3: Extend these likenesses/differences games to encompass
learning about other cultures. Give each child a picture of a person
from another culture or ethnic group. Ask each child to find out all

the ways he is alike and different from the person in the picture.
Encourage the children to go beyond physical similarities and differences;
some of the pictures should show people expressing common feelings and
engaging in common activities in different ways. For example, mothers
from different cultures hold their babies in a variety of ways, but ma-
ternal love and protection are expressed in all. Then have the children
exchange pictures and do the same with another picture.

Activity 4: Arrange a field trip to bring two classrooms of different
ethnic background together (or two classrooms of different compositions
in the same school can be brought together). Have the two groups plan
and play '"Dial-a-Likeness, Dial-a-Difference" and "The Group Game'" to-
gether as an introductory activity. Then let the two groups exchange
ideas about common activities they might enjoy doing together such as

a group picnic or a party.
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