BD 135 475

AUTHOR
TITLE

INSTITUTION
SPONS AGENCY
PUE DATE

NOTE
AVAILABLE FROM

ECRS ERICE
DESCRIPTORS

IDENTIFIERS

ABSTIRACIT

DOCUMENT RESUME
PS 009 106

Yurchak, Mary-Jane H.; And Others

Infant-Toddler Curriculum of the Brookline Early
Education Froject.
Brookline Public Schools,
Corp., Winchester, Mass.
Ccarnegie Corp. of New York, N.Y.; Robert Wood Johnson
Foundation, New Brunswick, N.J.

Nov 75

241p.; For related documents, see FS 009 107-109
Brookline Early Education Project, 287 Kent Street,
Brookline, Massachusetts 02146 ($7.50)

Mass.; MASBEO Cooperative

MF-3$0.83 Plus Postage. HC Not Available from EDRS.
Child Rearing; Cognitive Development; *Curriculum
Guides; *Early Childhood Education; Educational
Objectives; Family Involvement; *Home Visits; Infant
Behavior; *Infants; *Outreach Programs; *Parent
Education; Parent Participation; Farent Role; Parent
Schcol Relationship; Physical Development; Preschool
Curriculum; Social Developmrent; Teacher Role

BEEP; *Brookline Early Education Project

The purpose of this guide is to ﬁresent some of the

tools used by the teachers of the Brookline Early Education Project
in prepacing teaching sessions with parents. The material is ured

during the Infant-Toddler phase of the BEEP program. It is relevant
to families with babies between birth and two years of age. During

this period, services of the project are delivered to the parents and
thrcugh them to their child. Most of the work is dome in the family's
home usually with the -child and one or both parents present. In some
cases the work is dcne in the BEEP Center. In others, where the child
ie under the care of someone other thanm his parents, visits may be
pade in the day care center or in the caretaker's home. Sections
included in this curriculum are: (1) The Beep Home Visitor, (2)
Themes of the Brookline Early Education Program, (3) Principles of
Child Development and Related Parent Behaviors, (#4). Curriculum
Sequences for Ehysical, Sccial and Cognitive Developnent, {5)
Questions to Structure Home Visits, (6) Questions and Issues Parents
Have Raised,7) Fotential Goals for Families, 8) Teacher Evaluation
Interview, (9) Beferences for the BEEP Education Program, (10) Forms
for Recording iInfcrmation. (Author/MS)

k35 2 e oK oK 5k 5k ok s ok ok ok oK 3 3k oK 3% 3 3K 3 3 K oK oK 3Kk ok e 3 ok ok 3k 3k ok Kk K oK 3 ok oK ok 3k ok ok ok ok ok B ok ok ok ok ok ok ok ok ok koK ok ok K
* Documents acquired by ERIC include many informai unpublished

* mpaterials not available from other sources. ERIC makes every effort
* to obtain the best copy available. Nevertheless, items of marginal

* reproducibility are often encountered and this affectus the quality

* of the microfiche and hardcopy reproductions ERIC makes availaanle

* yia the ERIC Document Reproduction Service (EDRS). EDRS is not

* responsible for the quality of the original document. Reproductions
%
*

supplied by EDRS are the best that can be made from the original.
2k 5k ok ok 3ok ok ok o ok ok ok ok ok 5K 2k 5K 3K oK ok 3¢ 23K 2k ok K 6 3k ok ok e 3k 3k ok ok ok ok e o ok kR ok ook oK ok 3k ok ok ok sk ek K% ok Ak ok ok ok ok ok Kk

*

&
*
*
*=
*
*
%
*
*



LN

L'f'- - ﬂn -

NN

106

3

O

PS 00

US DEPARTMENT OF HEAL TH
EDUCAY'ONIWELFANE 1
NATIONAL INSTITUTE OF

EQUCATION

THIS DOCUME

NT
DUCED Exact HAS BEEN REPRQ.-

LY AS RECEIVED FRom

NECESSARILY REP

RE-
ATIONAL INSTITUTE OF
TION OR POLICY

SENTOFFICIAL N
EDUCATION POS,

INFANT-TODDLER CURRICULUM

of the

BROOKLINE EARLY EDUCATION PROJECT

by

Mary-Jane H. Yurchak
Supervisor, Education Program

with

Barbara Curry
Selma Klein
Marianne Kohn
Alison Lavin
Pamela McClain
Martha Niebanck
Marsha Rogers
Maureen Rooney
Anne Tuzman-Isaza
Gail Wolfson

November 1875

Brookline Early Education Project
287 Kent Street
Brookline, Massachusetts 02146
617/734-9415

]

F265



—~—~

Copyright C) 1975, by MASBO Cooperative Corporation. All rights
reserved, including the right to reproduce this publication, or

any portions thereof in any form.

PERMISSION TO REPRODUCE THIS
COPYRIGHTED MATERIAL BY MICRO-
FICHE ONLYJLAQBEEN GRANT BY

R1C ANO ORGANIZATIONS OPERAT
ING UNOER AGREEMENTS WITH THE NA
TIONAL INSTITUTE OF EOUCATION
FURTHER REPROOUCTION OUTSIOE
THE ERIC SYSTEM REUUIRES PERMIS
$1ON OF THE COPYRIGHT OWNER ™

Published by:

MASBO Cooperative Corporation
53 Salisbury Street
Winchester, MA 01890

O

ERIC 3

Aruitoxt provided by Eic:



I1

INTRODUCTION

The purpose of this guide is to present some of the tools used by
the teachers of the Brookline Early Education Project in preparing
teaching sessfons with parents. The material is used during ‘the Infant-
Toddler phase of the BEEP program. It is relevant te families with babies
between birth and two years of age. During this period, services of the
project are delivered to the parents and through them to their child.
Most of the work is done in the family's home, usually with the child and
one or both parents present. In some cases the work is done in the BEEP
Center. In others, where the child is under the care of someone other
than his parents, visits may be made in the day care center or in the
caretaker's home.

The BEEP curriculum materials are by no means the only information
and support available to teacher/home visitors. Other resources, all
impossible to codify, include consultation with the education supervisor,
the diagnostic supervisor, education team leaders, other teachers, the
pediatric and nursing staff, the social worker and various outside
consultants, such as child psychiatrists, family therapists, pedodontists
and the 1ike. The advice of these people is available on request. Its
utilization depends upon the resourcefulnesc :f the teacher and the needs
of the family. Issues which often elicit such .onsultations will be
listed elsewhere. The exact content of the consultations varies with the

circumstances of the case.

Essential to beginning work with a family is some sense of what is to
be accomplished, some basis upon which to make and evaluate a program plan.

These written materials have been developed to provide this type of guidance.
They proy1de Fheoretica1 information for content, methodological suqgestions
for wqu!ng wit1r families, and the wisdom of hindsight and experience for
1dent1fy1ng guestions, issues and concerns relevant to many families. For
each family, however, they must be adapted to meet specific goals.
Sections included in this Curriculum are:

1. The BEEP Home Visitor

2. Themes of the Brookline Early Education Proaram

3. Principles of Child Development and Related Parent Benaviors

4. Curriculum Sequences

5. Questions to Structure Home Visits

6. Questions and Issues Parents Have Raised

7. Potential Goals for Families

8. Teacher Evaluation Interview

9. References for the BEEP Education Program

Q . .
IERJf: 10. Forms for Recording Information A
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The Role of the BLEP Home Visitor

This section provides a brief si.mary of the services available at
the Brookline Early Education Project. It defines the role of the
teacher/home visitor at BEEP in terms of the many functions served and
enumerates the variables which may affect the content and sty]e.of her
teaching. Issues relevant to establishing and maintaining working
relationshins with families are discussed. Procedures for planning
home visits and recording relevant information are outlined.

Themes of the Brookline Early Education Frogram

This section summarizes the areas of development that teachers
emphasize in their work with families. The focus of contacts varies
with the developmental level of the child, with the composition of the
family, with the needs and desires of the family and with a myriad of
other factors. However, certain basic themes recur. They are enumer-
ated here.

Principles of Child Development and Related Parent Behaviors

This section makes explicit the concepts which underlie the BEEP
Education Program. These represent our interpretation of the state
of the art in child development today. They are concepts to which
teachers return repeatedly throughout the course of the program,
phrasing them differently, seeking different behavioral manifestations
of them, and attempting to relate them in a meaningful way to the
daily lives of BEEP families.

The concepts are accompanied by examples of ways in which they
might be translated into parental behaviors. These suggested behaviors
are posed to parents in terms of options. With certain basic exceptions,
such as securing the safety of the child, teacher/home visitors avoid
the position that there is a right way and a wrong way to raise children.
We feel that for each family in each situation more than one desirable
option usually exists. We try to help parents articulate the options
and tnen to choose the ways that are best for them.

Brookline Early Education Project Curriculum Sequences

The Curriculum Sequences divide child behavior into systems and
describe the sequences of development that usually oc:ur during tke
first two years of life. They also provide suggestions tur activities,
experiences and materials that should be pleasant and interesting for
th: child at each given point. For parents they offer insight into
what treir child can do, what he likes to do and how much he has grown and
learned.

(W
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The activities of the Curriculum Sequences are not prescriptions

for essential experiences in early ctildhood. They are not guaranteed

to accelerate development in any are-. Nor are they dicta for parents

in terms of what they should provide cr what they must vo. It does not
really matter whether any single activity is encouraged or any one toy
provided. What is important is that parents perceive their child as an
interactive organism, inherently curious about and motivated to explore
his environment (Piaget 1951; R. White 1958). He explores with each of
his senses, with all of his body, and through this interaction he learns.
Adults as they watch him call it play. They smile as the child discovers
his hands or chortles at the mobile he has kicked into action. But his
play is essential, for it enables him to discover what he is and what he
can do. He will find out where he stops and the rest of the world begins,
that one act can cause another action, that disappearance does not mean
non-existence. He will repeat actions such as picking up small objects
and releasing them on target or turning on and off a 1ight switch with
amazing persistence. Like a small athlete he will practice and perfect

each new skill.

Teacher/home visitors use the curriculum sequences and their related
suggestions to illustrate the characteristic of curiosity and the processes
of exploration, manipulation and play. They stress the concept that the
ways of promoting processes are as varied as the children, the parents

and the teachers who play together.

Questions to Structure Home Visits

These are also tools for teachers. They suggest ways to introduce
*hemec and to focus attention on processes or behaviors. The questions
are grouped according to theme and then again according to the child’'s
age, for although most themes recur during the first two years the
specific behaviors relevant to them change. For example, the child's
curiosity and the child's safety are two themes that are addressed in
almost every home visit. However, at six months of age, the child may
be curious about objects with small moving parts. He may be trying
to move them in different ways or to use his own hands and mouth in
new ways to explere them. Or tie one hand, the teacher/home visitor will
ask questions about the tyrss of objects he likes and what he does
with them. From the safety perspective, she will ask whether all parts
are firmly attached, whether paint is guaranteed non-toxic and whether
there are any sharp points or dangerous features. By the time he is
one year old however, the baby will probably be crawling or walking.

Ye will be able to get about the house and be vitally interested in
exploring every aspect of it. Home visits will still focus on what he
likes to play with, what he does and how he plays with objects, and
also where he finds them. The safety theme occurs in terms of safe
storage uf cleanirg and other poisonous preducts, and reasonable pre-
cautions against accidents caused by pulling things over or falling.

6
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The questions suggested are sometimes memory %ogs. They remind the
teacher/home /visitor that these are issues relevant to most babies.

She must then decide whether they are relevant to the individual family
she is visiting.

As the child's skills and abilities develop, his behaviors change.
He presents different challenges to his parents. They may develop new
questions or new concerns about him, about the things he is doing, or
about his effect on the family. We have listed a series of emergent
skills and characteristics for each three month period. They provide
the framework within which the discussion of each theme occurs. For
example, although teacher/home visitors and parents discuss the baby's

interest (Theme Nine) at each visit, when he is three months old the
discussion will probably focus on visual exploration and what he can

see from his crib or carriage. But the time the baby is six months old,
he will probably be interested in manipulating small objects or playing
with objects that have small moving parts. Parents and teacher will
undoubtly share ideas on what objects he finds interesting that he can
explore safely.

Also listed are materials that teachers have found useful in address-
ing specific issues. Usually these are written materials although a
few films are included. The papers, articles, books or parts of books
are available at BEEP and are recommended to others contemplating a
similar program as a core library for teachers and parents. We have
found that the way we use the materials varies with the family and, to
a lesser degree, with the teacher. In some ¢ s the materials are
made directly available to the family either by recommendation or by
bringing them along on a home visit. Teacher and parent then or at a
subsequent session, discuss the content and its implications. In other
cases, the teacher/home visitor reviews the material for her own infor-
mation, preferring to share the content in a less formal way, perhaps
by summary or by demonstration.

The 1ist of materials is by no means exhaustive. New materials
on child development and child rearing appear constantly. Inadvertently,
much that is of potential value has undoubtedly been omitted. On the
other hand, all items included have been tried and found useful. We
have purposely excluded items that proved less effective.

Questions and Issues Parents Have Raised

Like the Curriculum Sequences and the Questions to Structure Home
Visits, these are provided as background for teachers. Working with
the many families of BEEP, we have found that some issues are raised
'‘again ana again. Most of these are issues or questions to which there
are no definitive answers. Often what one does about them is unique
to the family situation, but sometimes there are commonalities. The
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BEEP approach to helping families deal with them has been to look first
for the general and then to help apply it to the specific. For example,
for the first three months of life many babies are unable to sleep through
the night. For parents, particularly the mother, this is very hard to
deal with. She is tired, both from the physical trauma of having given
birth, and from the additional responsibilities of feeding, cleaning,
loving and caring for a new baby. She may be anxious that she is doing
too much of something or not enough of another. Is she doing something
wrong? Is the baby sick? Does he hurt? Mother, father, or both may

be resentful of the amount of time and energy that must be devoted to
the new baby, inevitably at some cost to another relationship. Are they
really cut out to be parents? What to an outsider may be a trivial
problem that will pass with time, sometimes becomes significant.

When parents raise the problem with BEEP teachers, the teachers offer
reassurance, information and management suggestions usually in that
order. They reassure parents that many babies display this kind of
behavior. They ascertain that the baby is being seen regularly by his
pediatrician and that he is in fact in good health. (Should this not
be the case, of course, they stress the impartance of postnatal pedi-
atric care and help parents to establish and maintain it). They validate
the parents' feelings and concern but point out specific parental be-
haviors that establish the parents as competent and loving. They may
offer suggestions on modifying the baby's feeding schedule or changing
the area or conditions of sleep. They may suggest childcare in the
afternoon so the weary mother can at least catch a brief nap to relieve
her fatigue. Again, the specifics must fit the individual family but
there are some messages almost every family necds from time to time.
“It's all right. You aren't alone in this. It has happened to others
and it can be solved." These are things teachers will want to have
thought about in advance. They are often topics for staff meetings,
for in addition to insight from the literature, we have found that

the whole education staff contributes ideas and suggestions that
brcaden the repertoire of each member. Parental concerns are listed
by topics.

Potential Goals for Families

In addition to planning for each home visit, the teacher/home
visitor nust set long-term goals for each family. This is done at
three month intervals. The goals are reviewed in the education team
meeting where additional input may be inade by the education supervisor,
the team leader, another teacher or the social worker. Each time new
goals are set, previous goals are evaluated.

For convenience we have grouped goals for femilies into six major
categories. The categories are listed with samples of the types of
goals that fall within each.
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Teacher Evaluation Interview

This interview provides a way of periodically evaluating program
input and staff effectiveness. By adapting some questions, it may be
used in several ways. First, it may serve as a means of teacher self-
evaluation. Given that there are certain standards and expectations on
the part of the program within which she operates, each teacher/home
visitor still maintains discretion in the way she conducts her teaching
sessions. With the daily pressures to accomplish all that must be done,
those tasks that are done frequently may be taken for granted. We feel,
therefore, that it is useful to stop now and again and ask "What am
[ really doing with this family?" “Is it what should be done?" "Am
[ doing it in the best way I can?" The teacher-evaluation interview
offers a structure through which to evaluate the many aspects of the
teaching situation. It enables the teacher to make explicit for herself,
her team and her supervisor what she is doirJ with each family and how.
It may resul. in a continuation of the program as delivered. Or, it
may show places where changes might be made.

Second, the interview may be used as a technique of supervision.
It can be used by teacher and supervisor or teacher and team leader
to review an individual case or a total case load. In the former, specific

suggestions might be made to strengthen the proyram offered a family.
In the latter, individual teacher strengths, weaknesses or bias may be

identified.

Third, interviews conducted with all teachers in the program should
yield insights into areas of staff agreement, disagreement or uncertainity.
Administrative personnel then has some basis for additional input via
discussion, staff training or individual counseling.

References

This is presented in two parts. The first represents the source
materials used to develop the instruments of this teacher's guide. These
are sometimes made available to parents, but on the whole they provide
an overlv intense view of individual topics. Their content is essential
for staff background and understanding.

The second part of the bibliography contains suggestions of readinj
materials that are of value to teachers preparing for teaching sessions
or for parerts. 3election of materials for this section has been
complicated oy the ever increasing numbei' of books on child development
and child rearing available on the popular market. This bibliography. is by
no means 2xhaustive. It is, however, seleztive. We have found each
jtem useiul. We feel, therefore, that while others may wish to make
additions, few deletions are in order.

Forms for Recording Information

These are all of the forms used by the education staff at BEEP
during the "nfant-Toddler phase. They include home visit forus, goals
for families and childcare forms.

9
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I.  INTRODUCTION

Primary responsibility for the delivery of services to families
during the first two years of their participation in BEEP rests with
the teacher/home visitor. Because the role is a relatively rew one
in the education literature and because it clearly has different
implications for different education programs (Weikart, 1969;
Levenstein, 1971; Badger, 1970; Gordon, 1969; 0'Keefe, 1974), a
description of what it means at BEEF may be helpful. First it is
necessary to review the services provided by BEEP,

In the most general sense, the Brookline Early Education Project
provides regular medical and developmental evaluations for the
children enrolled. For their parents it provides education in the
principles and precepts of child development. The latter are made
available through visits with the family in their home (home visits),
visits with them in the BEEP Center (center visits), supervised child
care with opportunities for parents to watch skilled teachers as they
work, and access to materials such as toys and books. BEEP is neither
a program of cor vensatory education, nor does it at:-mpt to accelerate
growth or development. Instead‘it encourages parents to recoynize
their baby's individual pattern of skiils and interests as they emerge
and to provide a secure environment in which they may develop.

The purposes of this paper are to discuss the criteria upon whirh
staff selections are made, to define the concept of the education team,
to describe the various functions teacher/home visitors serve, to
discuss some of the issues we have found relevant in establishing and
maintaining alliances with families, and to identify some of the
variables that may influence the content and teaching techniques
employed by teachers. A1l of the judgments made in “his pzper are
based upon our experiences in BEEP operation. Many of them are still
tentative. They are being evaluated in a variety ov ways.* They
will be the subject of further papers when more complete information
is available.

IT. STAFFING CRITERIA AND RATIONALE

. The teacher/home visitor may serve many roles and attempt many
tasks as she relates to famlies. This endeavor is complex and
demanding. We believe that the success of this project is to a large

*Evaluation Primer and Related Documents by A. Bryk et al. Brookline
Early Education Proiect, 1975.

11
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degree dependent upon her success. Therefore, during the two years
we have been in operation, much thought ha% been devoted to identifying
qualities that chariacterize an effective teacher/home visitor and
procedures for evaluating these qualities. We have considered the
experiainces of other programs which have used home visitors (Gordon
1969; Levenstiein 1971; Weikart 1969) and upon the expressed wishes
of a small group of Brookiine families who participated in planning
the project. \le are not sure yet, however, that we are able to
identify all of the relevant characteristics to assure success.

[t may be that it is not enouyh to look at the characteristics of
individuals. An extra consideration seems to be the way the
individual's characteristics complement those of other members of
the staff.

Composition of the Education Staff

Among the characteristics of members of the education staff are
the following:

A1l home visitors are women - The major portion of the program
input during the first two sears of life is done in the home, usually
with only the nome visitor, the mother end the child present. Many
families are sensitive about having a man visit regularly. In
addition, the degree of int‘macy that often develops between the
mother and the teacher, especially when the baby is very youny,
raises the possibility of later embarrassment for the project or to
individuals if the home visitors are men. Therefore, all of our
home visitors are women. This in no way implies a conviction that
only women are qualified to offer guidance on child rearing issues
and, indeed, we try to provide male teachers in center teaching and
childcare activities.

A1l hone visitors are parents - At the specific request of
parents involved in the preplanning activities of BEEP, we have
tried to avoid the posture of child rearing experts. Those parents
were adamant that they did not want BEEP home visitors to be
thesreticians armed with knowledge but no experience. It is surely
true that the difficulties of listening to a baby cry are different
to o'e who has been up witn him all night than they are to one who
understands only that young babies frequently suffer from colic.

it seems to us important that teachers be able to identify with
problems and concerns as a parent as well as on a nrofessional level.
Therefore, all of the teachers serving families during the first year
of 1ife are also the parents of young children.
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‘During the second year of life we have waived the criterion
only once. This was deemed a success perhaps in large part because
that person came to us with a specialized knowledge of motor
development, a relevant issue for the parents of almost every one
year old. It is our observation that parenthood is an asset to
the teacher/home visitor. Certainly most of the teachers involved
in a program such as BEEP should be parents. The criterion
might, perhaps, be applied more flexibly after the first year of
life. '

A1l home visitors are professionals - Most of the BEEP teacher/
home visitors have had training or experience in early childhood
education or a related field. Manv of them have a bachelor's degree
or higher. Some do not, however. We recognize the need to empathize
with parents of various socioeconomic backgrounds so we have also

" included teachers who have demonstrated their effectiveness by working
successfully with families in other programs delivering health,
education or social services.

Among the areas of expertise presently represented on the education
staff are early childhood education, special education, psychology,
nursing, physical therapy, guidance and delivery of education services
to inner-city families. We have deliberately maintained a professional
staff mode] because we feel that the degree of flexibility and
creativity needed for the job develops better if each teacher operates
from a firm knowledge base. We do, of course, continue to rrovide
inservice training and supervision to bring the various disciplines
together. However, a key assumption has been that because each
teacher has special knowledge or training at 'east in one area, the
group as a whole is stronger.

There is diversity along many dimensions - In addition to
diversity of professional experience, our teaching staff is diverse
in terms of race, ethnicity, language, age, marital status, family
size and area of residence. Although we can not make an ideal
teacher/family match on every variable we try to become aware of
the ones that are most important to each family. For example, all
Black families are not served by Black teachers although many are.
Families are asked their preference. Those requesting a Black
teacher have one assigned. A1l young mothers are not served by
the youngest teachers but many are. Single parent families often
request, and are assigned, single teachers. Families with many
children often prefer to work with a teacher who has had experience
raising more than one child.
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Personal Characteristics of Teachers

It is not clear exactly what personal qualities are necessary
for a good home visitor. Among those, however, that we look for
in candidates are:

Sensitivity to the expressed and unexpressed needs of
families from a wide variety of backgrounds and with
a wide range of experiences.

Versatility to be able to adapt goals and teaching
strategies to meet family needs. .

Flexibility to be able to adapt individual expectations
to the demands of a constantly evolving program.

Availability to meet the needs of families by making
some evening and week-end teaching commitments.

Openness tn suggestions and supervision from supervisory
personnel, Leam leaders and peers.

Organized and systematic in approach to the werk
situation so that services will be provided on
schedule and necessary records kept.

Maturity to be able to handle a variety of situations
in a nonjudomental way.

Discretion to know when to disclose and when to withhold
information.

Perseverance to be able to establish and maintair. contact
with families, often under difficult circumstances.

Willingness to try new ideas and to admit the need for
help.

The Process of Selection

The fir<' small group of teachers was selected on the basis of an
interview fi, st with the Supervisor of the Education Program and then
with the Director of Pupil Personnel Services in the Brookline school
system. The next group of appointments were based upon the combined
Judgment of the BEEP Program Director and the Supervisor of the
Education Program. In the most recent group of staff appointments,

14
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candidates were also required to spend several hours in the BEEP
facility. Members of the teaching staff were asked to interview
them informally. Candidates were encouraged to watch, to ask
guestions of teachers, and to raise issues they thought relevant
to a program such as BEEP. A1l BEEP staff members who spent time
with candidates were encouraged to contribute opinions to the
final selections.

III. WORKING AS A TEAM MEMBER

The concept of Education Teams has evolved as an important
one in providing structure for individual teachers. In the broadest
sense, the entire education staff comprises one team. That is, they
all work together within the same program, address the same goals
and face many of the same challenges. In another sense, however,
each teacher works alone. She visits families, decides what she
is going to do and does it to the best of her ability. No one
but she and the families with whom she works really know what she
does or how well she does it. This independence has in many ways
been frightening. How does one know when one is doing a good job?
How does one decide what to do next? Where do you find information
on subjects unfamiliar to you? During the early days of the project
when there were few families and few teachers, these questions were
answeréd by individual weekly conferences and case reviews with the
Education Supervisor. As enrollment increased, however, the number
of individual conferences became unwieldy. Therefore the total
staff was divided into three smaller groups called teams. A team
leader was assigned to each team.

Fach team now meets weekly to discuss individual families and

. their programs. Every teacher is responsible for presenting each of
her families at least once every three months. Under the direction
of the team leader, the team serves as a forum in which the teacher/
home visitor may share her concerns about a family, seek suggestions
on ways to handle a difficult situation, or request additional ideas
on appropriate teaching strategies and relevant content for a
particular family. The team also helps by identifying and refining
long- and short-term goals for families, and by validating the work
each teacher is doing. '

Successful participation in the team necessitates both the
willingness to seek and to accept advice from one's peers and the
willingness to contribute to the learning of others. The latter

i3
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skill is particularly important in a job which has few precedents or
guidelines. ’

IV. FUNCTIONS SERVED BY THE TEACHER/HOME VISITOR

With any family she serves, the teacher/home visitor may perform
more than a single function. Early in her association with each
family she is asked to determine which ones will predominate. She
does this on the basis of her own observations and frequently in
consultation with the family. Then, assisted by her supervisor,
her team leader and other members ~f the education team, she sets
long-term goals and shert-term goals for her work. The latter are
reviewed every three months in team meetings. The former are
reviewed by supervisory personnel at points of major program change.
Among the many functions that teacher/home visitors at BEEP serve

are:

A. Observer - Each teacher/home visitor must be
sufficiently aware of the normal course of child
development to be able to assnss informally the
child's developmental progr:-=. In a casual,
playful way, she must be ab,c .0 elicit relevant
behaviors from the child or ask specific questions
that encourage the mother to describe the child's
progress. Frequently one or more toys or books,
either commercially produced or teacher-made,

are brought on the visit. Chosen because they
have been demonstrated to be useful in eliciting
behaviors relevant to the theme of the home visit,
they are the teacher/home visitor's back-up should
appropriate materials be unavailable in the home.

B. Model - For some families a primary goal may

be to model a particular behavior or way of inter-
acting with the child. For example, the behavior
may be a way to encourage a three month old to reach
for a toy; it may be a technique for establishing

an understandable 1imit for an older child; perhaps
jt is a technique for shifting the child's locus of
activity from one area to another without confusion
or strife. The teacher may demonstrate. In some
cases modeling is not made explicit; it is done
without comment. In other cases the mother's
attention is drawn to what is being done or to

the results. When the mother herself has articulated
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a problem, asked for help in manacing a situation, or
requested specific suggestions for activities or learning
experiences for her chiid, the teacher/hcme visitor
responds more directly.

Modeling behavior will also be made explicit when working
with children for whom specific inefficiencies or
weaknesses have been identified and for whom a specific
supplementary program must be implemented.

C. Source of Information - In almost every family the
teacher/home visitor is regarded as at least or. source
of information on issues related to child development
and child rearing. Hers may not be the only or even
the final opinion sought but most families seem to view
her input as at least one piece of the puzzile that is
successful child-rearing.

The teacher may come prepared to talk with the family
about a particular topic that she anticipated would be
relevant. For example, the focus of her planned visit
might have been the various reasons for stranger anxiety
in a six month old baby; it might have been the
importance and the manifestations of receptive language
when he is close to a year; it may be specific
suggestions on relevant play experience and materials
for an eighteen-month-o0l1d; perhaps it is explanation

and reassurance when the two year old becomes so difficult
to live with.

In some teacher-family partnerships this information input
may be done abstractly. The teacher brings relevant
reading materials or the mother is referred to them.
Mother and teacher discuss the issues as each one sees
them. In other teacher-family partnerships a less

formal, more experiential approach works better.
Theoretical constructs are couched in terms of the child's
behavior at a particular time. Again, a well chosen

toy often helps illustrate the points to be made. The
teacher tries, in effect, to put the child's moment-to-
moment behavior into a broader context of understanding
for the mother.

Many families ask questions which serve as jumping-off
spots for information input. A mother who is distressed

17



H8.

by the difficulty she is having leaving her child with
baby sitters usually has many questions about why it has
suddenly happened, what she can do about it and what
might be the possible consequences of her actions. The
teacher/home visitor must be prepared to answer these
questions, to make suggestions on how to get through

the difficult time, to reassure the mother, and if
necessary to follow up the concern on subsequent visits.

D. Listener - One of the most sensitive roles the
teacher/home visitor plays is a iistener. Many families
find it helpful to have a sympathetic but knowledgeable
person allow them to talk out their uncer:ainties. It
may also help to be an outsider, to be removed from

the immediacy and the responsibility of the situation.
The teacher/home visitor's professional status gives

her tie necessary distance but her demonstrated concern
for the family allows her access to issues that need

to be discussed.

Teachers at BEEP have tried hard to avoid the role of
therapist, preferring to refer families to other community
resources better able and equipped to perform this function.
However, it has become clear that for almost every family
there are ups and downs along the child-rearing path.

Often parents need to discuss their concern about the way
their child is developing, about the questions or
reservations they have about their owii sense of adequacy

as a parent, about a feeling of isolation from the rest

of the world, or any of a myriad of other issues.

It is most important to understand that if a teacher feels
that any parent is seriously disturbed or unable to cope
with his feelings, the case must be immediately discussed
at education team meeting and diagnostic team meeting and,
if necessary, the family must be assisted in procuring ’
necessary help outside of BEEP. If, however, it appears

to be a short term issue, the teacher listens. The
parent's distress must be acknowledged. Sometimes it

must be validated. In some cases, concern can be put

into a broader context and perhaps be made more tolerable.
For example, a child whom the mother perceives as "slow"
may in fact be only irregular in his pattern of development.
That is, he may be slow to crawl and wa'ik but quick in his
ability to understand language and to use the people in his
environment to meet his needs. In this case, a system by
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system review with the mother of where his strengths
1ie and of how they have developed may be helpful.
It may enable the mother to see patterns in her
child's emerging abilities and to make her expecta-
tions more reasonable.

It sometimes happens that a parental concern is one
for which there is no immediate solution. For example,
for a Tong time one mother felt overwhelmed with the
responsibility and the physical demands of four small
childrer under the age of six. No regular household
help was available to her and her husband's job was
such that he was frequently away from home or long
periods of time. Before practical suggestions
(neighborhood teen-agers, extra cnild care at BEEP,
involvement in BEEP parent groups, or talking witn
the BEEP social worker) could be made, the mother's
anger and frustration had to be acknowledged. The
teacher/home visitor Tistened for a large part of
each home visit over the course of several months.

Teachers are encouraged not to allow the listening
role to dominate the “ome visit, but whenever possible
to turn the focus of the visit toward the child and
his educational developnent. However, it has become
increasingly clear that the teacher/home visitor deals
not only with a child but with a mot“er-child dyad.
The dyad cannot be separated out from the rest of the
child-rearing support system. Because the mother or
caretaker is the real deliverer of our services to

the child, the teacher/home visitor must often be able
to adjust her own planned lesson and address the more
immediate needs of the mother. In order to make ap
alliance with the teacher and ultimately with BEEP

the mother at first has to satisfy herself that here
indeed is someone who cares. This often means listening.
In many families a small portion of every visit must
be spent this way. In others, the first few visits
must be devoted almost exclusively to listening.

E. Social Service Resource - For many families the
most acute need has been for social service: housing,
food, medical care, evaluation of siblings, jobs,
educational opportunities. OQOur original position was
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that these needs would be referred to existing agencies
within the Brookline-Boston area. However, for some
families services were difficult or took unduly long
periods of time to procure. In order to make an
alliance with any family, there had to be tangible
demonstration that some small part of life could be
made better. With these families our teacher/home
visitors fuund themselves devoting much more of their
energies to trying to procure social services than

had been anticipated.

REEP has found it necessary to hire several social workers
to whom these needs can be directed. This role is
considered essential to working with a population as
diverse as that in BEEP. Teachers then ca. either accept
the responsibility or bring the tamily’s need to the
social worker's attention, enlist her help in meeting

jt. Often the combinsd effaris of teacher and social
worker are needed to find service and facilitate the
family's use of it.

F. Resource During Exams - Before eacn examination,
the teacher participates with the members of the
diagrnostic team in a brief pre-exam conference. At
this time she shares with the others her perception
of the child and the family as she has seen them at
home. During the first vear of life, some teachers
administer the developmental portion of the examination.
Others do not. In the event that they do not, they
are encouraged to be present during the exam. Because
we found teachers were less objective evaluators of
children they had visited for so long, no teacher can
serve as the developmental evaluator after the 11%
month exam. The teacher may or may not be present
during examinations. Her presence depends upon the
baby's awareness of the presence of others and the
parent's need for the support ¢f a familiar person.
In every case, the teacher participates with other
evaluators in the feedback session at the end of

the oxam. At this time, information about the
resulis of the examination and their implications

are sharct with the parents. If necessary, concerns
or worries ave addressed during subsequent meetings.

The teacher/home visitor is also required to participate
in any diagnostic or sucial service team meetings at
which one of her cases is presented.
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V. ESTABLISHING A RELATIONSHIP WITH A FAMILY

Basically, teacher/home visitors must be able to make two types
of alliances. Initial alliances are established between a family
and their first teacher/home visitor. Usually this is done shortly:
before the birth of the baby although in several instances it follows
shortly after the baby's arrival. In a very few cases it was
initiated several months after birth. Subsequent alliances are made
with the second or subsequent teachers. We feel that these are in
some ways different from first alliances. They are usually less
intense. In some cases the alliance seems to be tranferred from
the first teacher to the BEEP organization rather than exclusively
to a second teacher.

The reasons for teacher changes have been several: teachers
leave BEEP, teachers' case loads become unbalarced, teacher-family
match riay be considered less than ontimal and teachers move to
other positions within the BEEP organization. The two types of
alliances have several things in common as well as several obvious
differences.

Commonalities Between Initial and Subsequent Alliances

In both types of situation the tea-“er/home visitor must accomplish
the following tasks:

1. She must be prepared to explain or review the BEEP
services available to the family. This means being aware
of the family's assigned program level and the specific
services available. It may also mean that she is prepared
to discuss the research design of the program to the
extent of makirg clear the differences between program
levels and the reasons for these differences. This is
often difficult particularly if either the teachter or the
family feels that the services available are not completely
appropriate to the family's needs. The teacher herself
must have come to terms with the rationale for the program
differences and be able to work within them to provide
-optimal services for the family.

2. She must be prepared to explain or review the services
that are not available through BEEP. There are several
potential services that might be helpful to participating
families but that are clearly beyond the mandate and resources
of BEEP. In order to avoid later confusion and i1l will,

it is usually advisable to be explicit about what we are

not.
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Among other things, we are not a day care center. We
are not a primaryv medical care service. We do not take
the piace of a family pediatrician or dentist. We are
not an infant stimulation program in the sense of trying
to accelerate the rate of the child's development. We
do not espouse one method of chiid rearing and we are
not advocates for any one theory or set of techniques.
We do not offer answers to problems, but instead suggest
alternative ways of trying to solve them. We do not
offer psychotherapy for parent or child.

It is certainly not necessary to present this list in
didactic fashion; however, requests for each of these
services have been made from time to time and it is
essential that the teacher/home visitor know the
limitations of the program in advance. If the need

for any of the above services is not being met for

the family, BEEP can offer help in finding appropriate
services in the Boston-Brookline community. This can .
and should be done with the assistance of the BEEP social
worker and members of the medical staff of the diagnostic
program.

3. She must be able to elicit from the family their
expectations of the program. Families are sometimes

able to articulate what they want from BEEP, while at

other times the needs are made known more subtly. The
teacher/home visitor must be sensitive to what is said

and what is left unsaid. Families may be most interested
in the diagnostic evaluations, or in having a place to
visit and bring their child to play. Some want help and
advice; others want ready answers and recipes for success.
Some parents want help with older children who have already
caused them concern or uncertainty. Some are sez2king an
ally, others a therapist. Some families just want service,
as much and as often as possible. Others want to be left
alone until they request help. The teacher/home visitor
must be aware of these expectations and work toward bringing
them into alignment with the program and with her own
ability to meet them.

4. She must understand her own boundaries and be able to
make them clear to the families. Assuming more expertise
than she has or more responsibility than she is trained
to provide can be both misleading and dangerous. If she
has transgressed into an area of other professional

[AM)
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expertise it may also make it difficult for her to recoup
her effective status with a family. An issue may cease to
be relevant to the family and they may become uncomfortable
about having addressed it. The teacher/home visitor herself
may no longer feel confortable or capable of functioning

in that extra capacity.

In most cases, setting limits for herself precedes setting
them for the family. The teacher/home visitor must know
for example what areas she is prepared to discuss, which
ones she is prepared to listen to, how she will make known
her shift from advice-giver to listener, when she will be
available to the family, when she will not be available,
how much of her personal life she is prepared to share,
how close to the Tine of friendship she can go and still
remain effective as a teacher. She must be aware of her
own strengths and of her own weaknesses. She must know
which family situations and/or life styles are threatening
to her or cause her discomfort, since her effectiveness
with them is 1ikely to be reduced. She must acknowledge
her prejudices. |,

Making an Initial Alliance

An initial alliance is the first one made between a teacher/home
visitor and a family. It is made when the family enrolls in the program.
Optimally, initial alliances are made shortly before or immediately
after the birth of the baby. We fee? that to be a sensitive time in the
establishment of a relationship between families and an early education
program.* The procedure is as follows:

a. Invite the family to the center to see the program in
action. At this time she will explain the rationale for
the program, the three program levels and the services
offered for each. If the family wishes to join, they are
randomly assigned to one of the three program levels.

The services for that program ievel may be explained
again. If the family is unsure about joining, the
teacher/home visitor may visit with them for awhile,

show them around the center and establish a way of
contacting them in the near future. She may offer

to call them or they may prefer to contact her.

*A further paper, now in progress, will develop this hypothesis.
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b. Conduct the Pregnancy Outlcok Interview - This
interview provides an opportunity to become better
acquainted with the family, to become aware of their
strengths as well as areds of potertial stress that
may follow the arrival of the baby. It is designed
to he administered informally and in a conversational
manner. It is not meant to be judgmental. It may
be conducted in the center at the first ar second
meeting o it may be conducted at the first home
visit. Ideally it shouid be conducted during the
seventh or eighth month of pregnancy.

c. Discuss with the BEEP nurse the prenatal inventory
and, when it has been completed, the postnatal inventory
so that the teacher/home visitor is aware of any areas
of potential risk that may have been present prior

to or during tae birth.

d. Accompany the nurse on the home visit in which
she conducts the Brazelton Heonatal Examination.
Again, this examination provides both mother an<
teacher/home visitor with a way of seeing the baby's
style of interacting wi.h his environment. It is

an excellent teaching tool and may be reterred to

in subsequent visits as the baby refines and changes
his repertoire of behaviors.

e. Be available to the parents in the center when the
Prechtl Neurological Examination is administered. Ideally,
this is done in the BEEP Center where standardized
conditions are more easily maintained than would be possible
in the many homes. )

For the teacher/home visitor this is an opportunity to observe
the parents as they interact with their baby, to give them

an opportunity to ask questions or voice concerns. It is

a time to be supportive, to validate the anxiety that
accompanies the ear‘y months of parenthood and to establish

a caring attitude toward the parents. They must be assured
of the teacher/home visitor's interest, of her availability,
and of her competence.

At this time parents are reminded of the proposed schedule
of home visits and of the approximate date of the next one
to come. The teacher explains that she will call one week
before the visit is due to arrange a time. She also assures
parents that she is available before that time, should they
wish to talk with her.
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f. Home visits are begun. At the first visit the
services for ihe family may be reiterated once more.

It may appear that this is done frequently. In a
program 1s complex as BEEP, people tend to become
contused about what is and what is not available.
Moreover, during the first hectic months of parenthood,
superfluous details often escape!

g. Establish a schedule of when home visits are due.
Teachers have found it useful tu establish individual
card files. Each card conteins the following

information:
Family Name Baby's Date of Birth
Address
Telephone Number Exams Due Done
Mother's First Name Pregnancy Outlook
Father's First Name Brazelton
2 weeks
3% months
6% months

11% months
145 months
24 months
30 months

The proposed schedule of home visits is listed. Actual dates of
home visits are recorded as they occur along with brief comments
of relevent information. For example, the family may be
planning an extended trip, a family member may be hospitalized,
or the family may have acquired a new pet. Consulted weekly,
these cards provide useful reminders of when home visits are
due, and can add an extra personal touch to the teacher's
contacts.

Terminating an Alliance

Terminating an alliance can be a difficult experience for the family
and for the teacher/home visitor. Either or both may experience an
unwillingness to let go. At the staff level it is important to acknowledge
the difficulty and to try to identify its source. Team leader, team members
and supervisor may be helpful in this. At the family level, there are
several techniques available to minimize the stress.

1. Provide as much notice of the impending change
as possible. Share honestly the reason for the
change. If possible, share the name of the next
teacher/home visitor.
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2. Acknowledge with the family the difficulty of
heing transferred - but avoid dwelling upon it.
Let the family know that the change is regretted
on both sides. If the terminating teacher/home
visitor will still be with the program, explain
what her new role will be. Make it clear that
her interest in the family will remain, that

she will be availaktle in the center and that she
will certainly want to say hello from time to time.
At the same time, one must avoid undermining the
new alliance. The transfer must be made clear in
the minds of all concerned.

3. Make introductions. Some families welcome a
chance to meet the new replacement teacher in the
presence of the first teacher. This may be done
in a home visit or in a center visit.

4. Avoid the use of the word “new" when referring
to the replacement teacher. To many it denotes
inexperience. Use instead the words "replacement”
or "next" or if possible refer to the forthcoming
teacher/home visitor by name.

5. Present the impending change positively: "I
know you will enjoy working with Ms. .
I think you*11 find her ideas exciting" or even,
"I think you will have much in common," set the
stage for success far better than dwelling upon
the sadness or disruption of change.

Establishing a Subsequent Alliance

Stepping into a role previously filled by another is never an
easy thing to do. Many of the family's expectations of the program
have been strongly influenced by the previous home visitor. Her
style, her manner, the unique relationship she shared cannot be
duplicated. Some families will view the change as rejection. If
an incoming teacher can perceive and present herself not as a
replacement for the previous teacher but as an additional person
in the lives of the family, her chances of success are probably



H17.

greater. Steps we have found to be helpful are:

1. In advance, learn as much as possible
about the family. This may mean reviewing the
records of exams; reviewing the records of
previous teacher/home visitors; discussing the
goals for the family with the teacher/home
visitor or, if she is unavailable, with the
team leader; viewing video tapes of exams

or home visits if they are available.

2. Schedule the first meeting with the family
with the previous teacher/home visitor. In
some cases a joint home visit is desirable.

If expense or scheduling complications prohibit
this, a brief visit together in the center is
often helpful. At the least, be sure that

the previous teacher/home visitor has prepared
the family for the change by notifying them
that it will occur.

3. Review with the family their objectives
in joining the project. What did they expect
to gain from it? Are they happy with the
experiences they have had so far? Are there
specific issues they would like to address?
Do they have feelings about the way home
visits should be conducted? What is their
schedule? When is it most convenient to
schedule home visits?

4. Allow the family to express their feelings
about the change. If nscessary, acknowledge
their loss. Don't be afraid to allow them to
articulate their feelings. Be prepared for
anger or hostility or indifference. This may

be directed at the previous teacher, at the
program in general or at the new teacher. It
may surface in the form of aloofness, an
apparent unwillingness to make a new commitment,
or an unwillingness to discuss issues or listen
to other ideas. It may on the other hand be
more direct in the form of hostility, criticism
or disavowal. It is important that the expression
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be understood in light of the loss and not be
personalized or allowed to interfere with the
teacher's own ability to make a commitment.

5. Be prepared for a resurfacing or old issues.
Issues that have been discussed previously with
the former teacher/home visitor may be raised
again. This may be a way of testing the new
teacher, or of indicating that the issues
continue to be important and still need to b~
addressed. It may also be a search for a new
opinion.

6. Be prepared to spend time establishing the
new relationship. Often two steps backwards
must precede three forward ones. Make a Tittle
extra outreach. A telephone call before a
visit, a special effort to remember to bring

a book discussed, a toy chosen with special
care, a piece of information purposefully
looked up after the previous home visit, a
detail remembered - all of these are simple
but important ways of telling the family that
they are, indeed, important.

7. Have a plan for each visit. Know in
advance the way you would Tike the visit to
go, what issues you think are reievant for
discussion. It may be necessary to vary the
plan, to follow the family's interests or
concerns, but it is also important that you
have a sense of direction.

VI. PLANNING AND RECORDING HOME VISITS

Content and Teaching Technigues

The content and teaching techniques that a teacher/home visitor
employs may vary greatly. Certainly they are different from family to
family. They also change from time to time with any given family. In
summary form, some of the factors that are 1ikely to influence what a
teacher tried to do and how she tried to do it include:

the child's physical integrity

. 2 child's age

the child's developmental pattern, rate, and level
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the family's cultural and ethnic background

the family's economic situation

the family's education level

the family's aspirations and goals for their child

the mother's (or primary caretaker's) emotional
well-being or ability to cope with parenthood

the alliance the family has made with the BEEP
program and expectations they have of the program

the community resources available to meet needs of
the family not directly related to child rearing

the support system of relatives or friends available
to the family

the teacher's level of communicative ability

the degree to which the teacher and the family
constitute a good match

the teacher's 1ife experiences - what she brings
to the situation

Procedure

Formulating written plans and maintaining accurate records are some
of the most time consuming and difficult tasks performed by teachers.
Teachers record each home visit and center visit. In addition, long
term goals are recorded and evaluated approximately every three months.

In planning a home visit, the teacher must do the following things:

1. Consult her personal index cards or infant
team schedule to determine due date of next visit.

2. Call or write to the family with at least
two time options. One week seems to be optimal
notice in planning home visits.

3. Consult the last Evaluation Case Review (Section
10, Item 2).
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4. Review the Family Education Record including:

a. the report of the previous Home
Visit (Section 10, Item 3),

b. any recent Additional Family
Contact (Section 10, Ttem 4),

c. any recent Child Care Observation
forms (Section 10, Item 5).

5. Consult the BEEP Teacher Guide for the following items:

a. appropriate themes to be addressed,

o

questions to structure the home visit,
¢. relevant behaviors for which to observe,

d. specific suggestions on interesting
activities for the baby or for the
parents.

6. Write a plan for the upcoming home visit (Section 10,
Item 3). Lessons are planned in blue or black ink and
recorded and evaluated in red.

7. Conduct the home visit (Section 10, Item 3).
8. Record the home visit.

9. If 3 month period has elapsed, evaluate goals listed
on previous goals sheet.

10. Set tentative goals for the next three month interval.
To do this she may consult with her supervisor or team
leader, with another teacher, with the social worker or
with any member of the diagnostic team.

11. Present the family at team meeting to review goals and
get input from supervisor, team leader and other team members
and social worker.
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If a visit is cancelled, either by family or teacher, it should be
rescheduled as soon as possible. If a substantial period of time must
elapse, it may be necessary to update the visit plan.

In addition to regularly scheduled home or center visits, families
recejve educational services in the form of child care, parent meetings
and additional contacts with the teaching staff. These are recorded
on designated forms (Section 10; Item 4, 5 and 6) and included in the
Family Education Folder.

Making Information Available

To provide continuity and completeness of information, all education
records are kept in Family Education Folders. There is a folder for
each family. They are available to families at their request and may
be reviewed in the presence of a member of the BEEP staff. They are
also available to all BEEP staff members involved in proviaing service
to the family. Included in each folder are the following items:

1. Family Folder Information Sheet
(Section 10, Item 1)

2. Evaluation Case Review Form
(Section 10, Item 2)

3. Home Visit Form
(Section 10, Item 3)

4, Additional Family Contact Form
(Section 10, Item 4)

5. Child Care Observation Form
(Section 10, Item 5)

()

Group Meeting Form
(Section 10, Item 6)

Quality of Records

Evaluating a home visit or other contact requires that the teacher
or home visitor skillfully reconstruct her percept1ons of what happened
in a home visit. Two cautionary notes are in order. First, by law,
all records kept by BEEP must be made available to the family upon
request. It is essential, therefore, that observations be specific
but nonjudgmental. For example, of a six month old baby, it might
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be recorded that he sobered and started at the approach of the
stranger (teacher). It would not be recorded that he was
frightened by the stranger's presence and seemed Gverly dependent
upon his mother. Second, memories are short. It is essential
that contacts be recorded immediately after they are completed.
Important details and insights are lost if a long time interval
is allowed to elapse between contact with the family and the

time the information is recorded.

w2
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Section: 2 T1

SUMMARY OF THEMES OF THE EDUCATION PROGRAM

Theme One The Brookline Early Education Project
a. Design
b. Services
c. Personnel
d. Rationale

Theme Two The Teacher/Family Alliance
Theme Three The Importance of the First Six Years of Life
Theme Four The Distinction Between Preventina and Compensatinc
for School Related Disabilities
Theme Five Observation of the Baby's Emerging Skills
Theme Six The Baby's Intrinsic Curiosity and Tendency
to Explore o
Theme Seven The Baby's New Interests
Theme Eight The Baby' s Environment
Theme Nine The Baby's Safety
Theme Ten The Parents" Questions, Interests and Concerns
Theme Eleven The Baby's Social/Emotional Development

a. Attachment
b. Fear of Strangers and Unfamiliar Places

Theme Twelve The Baby's Language Development
a. Receptive
b. Productive
c. Functional Use

he Baby's Cognitive Development

Object Permanence

Theme Thirteen T
a.
b. Means-ends Relationships
c
d

Imitation
Spatial Relationships

Theme Fourteen The Baby's Autonomy, Independence and Negativism
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PRENATAL PERIOD

T2

TAhES ruk Hle VSTV

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS

Preventino and Compen-
satina for School Re-
lated Disabilities

Theme One
BEEP None Center visits to observe
a. Design facilities and services
b. Services offered at BEEP.
c. Personnel
d. Rationale BEEP videotapes of:
The Brazelton Neonatal Exam
The BEEP Newborn Neurological
Exam
Overview of differential
services for 3 program levels.
Theme Two :
The Teacher/Family None EPregnancy Outlonk Interview
Alliance
| Center visits
!The first home visit
{ .
|
Theme Three i
The Importance of the None & 5Bloom, B., Stability and Change
First Six Years of Life i in Human Characteristics.
. Gesel1l, Ilg. and Ames, Infant
| and Child in the Culture of
| Today, 6-58.
|
| Hunt, Intelligence and Experience,
P 3-169.
[
:Ilg and Ames, Child Behavior, 3-41.
'Mussen, Conger and Kacan, Child
| Development and Personality,
| 99-280.
—
Theme Four i
|
The Distinction Between . None ! I1Tingworth, The Development

of the Infant and the Young
Child, 1-25.




PRENATAL PERIOD CONT.

T3

THEMES FOR HOME VIST

SRILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR

TEACHERS AND PARENTS

Theme Seven

The Baby's Environment

Family prepares their home for
baby's arrival:
a. Sleeping area

b. Care and maintenance items

Chess, Birch and Thomas, Your
Child is a Person.

Church, Understanding Your Child,
3-26.

Spock, Baby and Child ‘Care 39-49.

Theme Ten

The Parents' Questions,
Interests, and Concerns

Family prepares for impact baby
will have on thefr individual
lives and on the family as a
system.

BEEP Teacher Guide:
Questions and Issues Raised by
Parents

Brazelton, Infants and Mothers,
xii-72.

Dodson, How to Parent, 21-30.

Gesell, I1g and Ames, Infant
and Child in the Culture of
Today, 59-79.

Guttmacher, Pregnancy and Birth.

Mussen, Conger and Kagan, Child
Development and Personality,
64-98.

Pregnancy, Birth and the Newborn

Bab%é Boston Children's Hospital

Spock, Baby and Child Care, 3-36.

Qi




0 - 3 MONTHS

T4

TELMES FOR Hu'te VISHT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS

Theme One

BEED

a.Design None Regularly scheduled home visits.
b.Services '

c.Personnel ! Special conference with admini-
d.Rationale strative personnel,

Theme Two ! .

The Teacher/Family None Home visits

Alliance .

Child care

Center visits

Theme Three

The Importance of the
Ffrst Six Years of Life

Exnlores visually.

Beck, How to Raise a Brighter
Child, 1-45.

Hunt, Intelligence and Experience,
3-69; 347-364.

I11ingworth, The Development of
the Infant and the Young Child,
26-87.

Lichtenberg and Norton, Cognitive
and Mental Development in tﬁg
First Five Years of Life, 1-39.

Theme Five

Observation of the Baby'
Emeraina Skills

'
-
|
i
)
I
i
|
1
|
|
!

!

See BEEP Curriculum Sequences for
emerging skills.

BEEP Teacher Guide:
Curriculum Seauences

Film: "Gabriel is 2 Days 01d."

Brazelton, Infants and Mothers,
1-175.

! Dodson, How to Paren, 40-73.

Gesell, Ilg and Ames, “afant
and Child in the Cuiuvn.re of
Today, 90-97.

White, B. Human Infants.

.l
|
!
L
i
h

1
[l
\



0 - 3 MONTHS CONT.

TS

(HEMES FOX HOME VISIT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS FOR PARENTS

Theme Six

The Baby's Intrinsic
Curfosity and Tendency
to Explore

Explores visually.

BEEP Toy List
Dodson, How to Parent, 21-59,

Painter, Teach Your Bahy, 18-73.

Theme Seven

The Baby's New Interest

Explores visually.

Sucks and roots:

Sleeps on changing schedule.

Pregnancy, Birth and the New-
Bgrn Baby, Boston ChiTdren's
Aospital, 241-400.

Spock, Baby and Child Care, 58-142.

Theme Eight

The Baby's Environment

Spends ruch time in:
crib.

carriage.

infant seat.

being carried.

Beck, How to Raise a Brighter
Child, 46-77.

Theme Nine

The Baby's Safety

Becomes socially responsive,

Takes attention from older sibling.

. Fraiberg, The Magic Years, 3-48.

Theme Ten

Parents Questions, In-
terests, and Concerns

Establishes feeding preferences.
Establi- sleep pattern,

Makes aemands on mother ledding to
her fatigue.

Puts stress on older sibling.

BEEP Teacher Guide:
Questions and Issues Raised by
Parents

Spock, Infant and Child Care,
58-130.

38



T6

3 - 6 MONTHS _
THEMES Fod pet VLT SKILLS, CHARACTERISTICS AND HELPFUL REFERENCES FOR
CONCERNS RELEVANT TO THEMES TEACHERS AND PARENTS
Theme One
a. Design None Regularly scheduled home visits.
b. Services
c. Personnel Special conference with admini=
d. Rationale strative personnel.
Theme Two | '
The Teacher/Family None :Home visits
Alliance
}Chi]d care
:Center visits
{
Theme Five
Observation of the Baby'§ See BEEP Curriculum Sequences fBEEP Teacher Guide:
Emerging Skills for emerging skills. i Curriculum Sequences

BEEP Videotape of 3% Mo. Exam

Birch, Chess and Thomas, Your
i Child is a Person, 1-86.

!Braze1ton, Infants and Mothers,
115-157.

I11ingworth, The Development of
the Young Ch{Td, 169-207.




3 - 6 MONTHS CONT.

T7

THEMES TOR Hu 't VIS:] SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS

Theme Six

The Baby's Intrinsic Refines visually directed reach-
Curiosity and Tendency ing and grasping.

to Explore

Manipulates objccts.

Shows awareness of textural
differences.

Beck, How to Raise a Brighter
Child, 74-86.

Dodson, How to Parent, 59-60.

Painter, Teach Your Baby, 74-86.

Piaget, The Origins of Intelligence
in Children, 153-209.

Theme Seven

The Baby's New Interests. Displays increasing awareness
of strange person or situation.

EBEEP Teacher Guide:

{ Curriculum Sequences
Questions to Structure Home Visits

|
'Film: "How Babies Learn"
fGesell, Ilg and Ames, Infant and

Child in the Culture Today,
98-113.

Hartley and Goldenson, Children's
Play, 1-25.

Theme Eight i

The Baby's Environment i Increases accuracy of visually
directed reaching.

l
|
|
i
i
{
|
|
!
1
!
!

‘BEEP Teacher Guide:
f Curriculum Sequences

'BEEP Toy List

40




3 - 6 MONTHS CONT.

T8

"~ THEMLS FOR HUL ViSIT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS

Theme Nine

The Baby's Safety

Uses actively arms and legs.
Rolls over.

Picks up small objects.

Hartley and Goldenson, Children's
P]az’ 1-25. :

Pamphlet: “"Assuring Safety and
Protecting Health," University
of North Carolina, Greensboro.

Pamphlet: "Stop Risking Your
Child's Life." Physicians for

Automotive Safety.

‘"Theme Ten

The Parent3 Questions,
Interests and Concerns

|
!

|

Shows increased awareness of the
presence of others.

Smiles and invites interaction.

41

’ .
i BEEP Teacher Quide:
| Questions and Issues Raised by

! Parents
1

Brazelton, Infants and Mothers,
115-164.

: Dodson, How to Parent, 21-72.

Dodson, How to Father, 3-37.

| Provence, Guide to the Care of

Infants in Groups, 3/-85.




T9

6 - 9 MONTHS
THEWMES. EGR HOYic VISIT SKILLS, CHARACTERISTICS AND HELPFUL REFERENCES FOR
' CONCERNS RELEVANT TO THEMES TEACHERS AND PARENTS
Theme Five
“Observation of the Baby'l Demonstrates increased hand BEEP Teacher Guide:
Emerging Skills dexterity. Curriculum Sequences
Z Questions to Structure Home Visits
Recognizes several words.
Brazelton, Infants and Mothers,
Begins to search for missing 148-221. !
objects.
I11ingworth, The Development of
the Baby and the Young Child,
169-207.
Theme Six | |
The Baby's Intrinsic | Shows interest in mother. Fraiberg, Magic Years, 45-49.
Curiosity and Tendency
to Explore Attempts mastery of his own body. | Hartley and Goldenson, Children's
Play, 24-39.
' Increases ability to mamipulate:
small objects
objects with moving parts
objects that respond to his over-
tures.
{
i
Theme Seven !

The Baby's New Interests Increases gross motor activities |BEEP Toy List
and mastery of the use of the

. body: Film: "How Babies Learn"
! cr?¥}1ng ; c
pulling to stand. , Lichtenberg and Norton, Cognitive
and Mental Development in the
Manipulates: First Five Years of Life, 3-34.

[ small objects

' objects with moving parts
objects that respond to baby's
overtures.

S

POV




6 - 9 MONTHS CONT.

T10

THEMES FUR HOME ViISIT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHFRS AND PARFNTS

Theme Eight
The Baby's Enviromment

Demonstrates need to balance.

Needs opportunity to explore and

protection from:

electric outlets

falls

pulling things down

pushing things over

small objects that might go i
mouth. .

Brazelton, Infants and Mothers,
148-221.

Dodson, How to Parent, 60-73.

' .
i

Theme Nine

The Baby's Safety

Increases locomobility:
crawling
pulling to stand.

Demonstrates curiosity.

Demonstrates interest in objects
in the environment.

Fontana, A Parents' Guide to
Child's Safety.

Massachusetts Safety Council
Check List

Thesne Ten

The Parents Quecstions,
Interests and Concerns

Theme Eleven

U SO

The Baby's Social/
Emotional Development

Increases locomobility.
Displays stranger anxiety.

Displays wariness in unfamiliar
places.

Increases playfulness.

Displays stranger anxiety.

Displays ability to get and main-
tain attention of adults.

Displays ability to play social
games.

43

[ SO

|
|
|
|

BEEP Teacher Guide:
Questions and Issues Raised by
Parents

} Dodson, How to Parent, 60-62.

Spock, Baby and Child Care,
215-248.

Bowlby, Attachment and Loss (I),
265-330.

Church, Understanding Your Child,
55-75.

Film: "Person to Person in
Infancy."




6 - 9 MONTHS CONT.

T

TheMES FOR #0lic VISIT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS

Theme Thirteen

The Baby's Cognitive
Development

i
Repeats motor actions which lead 1
to interesting effects. f

;

Performs abbreviated version of
action schemas on familiar objectd

Attempts to make interesting |
effects last.

Begins to show intentionality. -

Ginsburg and Opper, Piaget's
Theory of Intellectual Develop-

ment, 43-51.

.Hunt, Intelligence and Experience,
124-133. I

Piaget, The Origins of Intelli-
gence in Children, 210-262.




9 - 12 MONTHS

T 12

TEFMZS FOR HOME ViSIT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS .

Theme Five

Obsérvation of the Baby'J
Emerging Skills

Displays increased laaguage
comprehension.

Displays increased gross motor
skill.

BEEP Teacher Guide:
Curriculum Sequences ,
" Questions to Structure Home Visits

Brazelton, Infants and Mothers,
222-276. !

Theme Six

The Baby's Intrinsic
Curiosity and Tendency
To Explore

Displays curiosity about his total
environment:
doors, drawers, and cabinets
things to climb on
bathrooms
objects
things that go in and out.

White, R., The Concept of Compe-
tence.

Theme Seven ,

The Baby's New Interests ;

.f

Plays and enjoys social games.

Ability to manipulate:
small objects
objects with moving parts
putting things into and taking
them out of containers.

Displays increased locomobility:
creeping

pulling to stand

cruising.

i

BEEP Toy List

BEEP videotape with B. White,
"Curiosity"

White, B., Experience and
Enviromment, 94-11U,




T 13
9 - 12 MONTHS CONT.

TEEMES FOR HONMT VISIT SKILLS, CHARACTERISTICS AND HELPFUL REFERENCES FOR
CONCERNS RELEVANT TO THEMES TEACHERS AND PARENTS

Theme Eight

The Baby's Environment Demonstrates need to balance BEEP Teacher Guide:
opportunity to explore and pro- Curriculum Sequences

tection. Questions to Structure Home Visi

Demonstrates need to balance
interest in mother with interest ,
in environment,

Theme Nine
The Baby's Safety Displays increased locomobility; | BEEP videotape with
standing l “Your Baby's Safety."
cruising ,
walking Fontana, A Parent's Guide to
climbing stairs. ! Child Safety. )
Shows curiosity and interest in {List of poisonous plants around
objects ir the environment. ( the home.from the Arnold Arbori-
tium, The Arborway, Boston, Mass,
Ability to open doors, drawers
and cabinets. Massachusetts Safety Council
| Checklist.
i
Theme Ten

The Parents' Interests, Displays increased locomobilty. |BEEP Teacher Guide:

Questions and Concerns Questions and Issues Raised by
Shows tendency to get into every- Parents
thing. l

Dodson, How to Parent, 62-117.

i Shows desire to be with others,
especially mother. Ilg and Ames, Child Behavior,
328-341.

. Expresses need for 1imits and
i discipline.




9 - 12 MONTHS CONT.

T 14

THESTS 0Of BevE vISL SKILLS, CHARACTERISTICS AND HELPFUL REFERENCES FOR
CONCERNS RELEVANT TO THEMES TEACHERS AND PARENTS
Theme Eleven
The Baby's Social/Emo- Shows ircrease of: Ainsworth, Object Relations,
tional Development stranger anxiety Dependency and Attathment.
ability to get and maintain
attention Film: "“Life in the Kibbutz."
ability to show anger , o
ability to show affection | Fraiberg, Magic Year . 52-62.
ability to play social games
" separation distress,

Theme Twelve

The Baby's Language
Development

Bullova, From Communication to

|
|
|
Understands several words. !
i

Language.
Responds to simple verbal requests.
' Cazden, "The Early Development
Understands and inhibits to of the Mother Tongue."
commands.
Markessenes, From Sounds to
Babbles expressively. Language. .
Imitates words. BEEP videotape by C. Cazden and
BEEP staff on "Language
Acquisition.”

Theme Thirteen

The Baby's Cognitive
Development

Shows intentionality more clearly.: Flavell, The Developmental
Psychology of Jean Piaget, 109-113.

Sets aside an obstacle in order
to attain an object. ! Ginsburg and Opper, Piaget's
* Theory of Intellectual Development

Pursues an end by different means.; 5I-58.

Uses an object as an instrument to} Hunt, Intelligence and Experience,
attain a goal. ‘ 133-145.

Establishes relationships between iPiaget. The Origins of Intelligence
two objects, between means and i in Children, 210-262.

ends of actions.

_ ‘Uzgiris and Hunt, Toward Ordinal
Anticipates independentactions. . Scales of Psychological Develop-
» ment in Infancy.
Enjoys finding hidden objects. !

Uses a vaEiety of schemas to makel
things happen.

Imitates gestures he has done on
his own.

47




12 - 15 MONTHS

T15

THEMES FIS HOME YasiT

SKILLS, CHARACTERISTICS AND HELPFUL REFERENCES FOR
CONCERNS RELEVANT TO THEMES TEACHERS AND PARENTS

Theme Five

Observation of the Baby's

Emerging Skills

Increases language comprehension: |BEEP Teacher Guide:
Understands many words Curriculum Sequences
Understands simple directions Questions to Structure Home Visits

Says several words.

'BEEP videotape of one home visit

Uses adults as resources. to each family. "

' i
Expresses affection. iBraz&lton, Toddlers and Parents,

' | 1-98.

Displays an increasing sense of ;
self and independence. ' iSpock, Baby and Child Care, 264-288
Increases locomobility: f
walking !
climbing.

Uses voluntary release skillfully,

i
i
i
i
i

Theme Six

The Baby's Intrinsic
Curiosity and Tendency
to Expiore

Displays curiosity about his tota]fﬂesell, I1g and Ames, Infant
environment: | and Child in the Culture of

doors, drawers, and cabinets ! Today, 122-140.

Plays with several small objects. :

Plays with objects in a way that
uses voluntary release.

Theme Seven

The Baby's New Interests -

Spends much time learning about !Beck, How to Raise a Brighter
mother and other familiar people: : Child, 59-82.

social games !

hiding games . |BEEP Toy List
Spends much time learning the rules
of the home. : !Gesell, I1g and Ames, Infant and
Explores and masters items of the ' Child in the Culture of Today,
object world. i 122-140.

putting things into and taking |

them out of containers ‘Painter, Teach Your Baby, 120-140.

simple puzzles :
|

throwing balls
climbing.

=3
w

i
i




‘12 - 15 MONTHS CONT.

T 16

TALMES TOX HOte VISIT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FCR
TEACHERS AND PARENTS

Theme Eight
The Baby's Environment

Demonstrates need to balance
opportunity to explore and pro-
tection.

Demonstrates need to balance
interest in mother with interest
in environment.

|

!

BEEP Teacher Guide:
Questions to Structure Home Yisits

Theme Nine

The Baby's Safety

Displays increased locomobility:
walking
climbing.

Shows curiosity and interest in
objects in the envirgmment.

Shows interest in the contents of

boxes, bottles, drawers, and
closets.

|
i

Massachusetts Safety Council
Checklist

| Spock, Baby and Child Care, 266-269

Theme Ten

The Parents' Interests,
Questions and Concerns

Is able to travel but needs
entertainment.

1 Hartley and Goldenson, Children's

Play, 240-247.

49




12 - 15 MONTHS CONT.

T17

Tht4eS tun 20N VIS

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS_AND PARENTS

Theme Eleven

The Baby's Social/
Emotional Development

Shows decline in stranger anxiety.

Attempts to use other people as
resources by pointing, vocalizing :
to mother. E
|
Displays ability to show affection}
Displays ability to show anger,
jealousy or frustration. ]

1
Increases awareness of siblings §
and ability to compete. :
Increases ability to play social
games .

BEEP videotapes (2) with B. White
"Sibling Relationships."

Theme Twelve

The Baby's Language
Development

Receptive

Productive

Functional Use

Recognizes and demonstrates recog-
nition of several words.

Follows a simple direction.
Imitates several words.

Says one or two words appropriatel
to a specific object.

-~

Uses vocaljzation to attract
attention or procure a service.

Cazden, "Suggestions from Studies
in Early Language Acquisition."

Hymes ,"On Communicative Competence!

Menyuk, The Acquisition and
Development of Language.

o
o




12 - 15 MONTHS CONT.

T 18

THEYES Tl Ko o VosIh

SKITLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS

Theme Thirteen

The Baby's Cognitive
Growth

Repeats actions that lead to
interesting results.

Discovers new means through active,

experimentation.

Ginsburg and Opper, Piaget's
Theory of Intellectual Development
58-63.

}Hunt, Intelligence and Experience,
I 149-159. '

Piaget, The Origins of Intelligence
in Children, Z63-331.

Theme Fourteen

The Baby's Autonomy,
Independence and Nega-
tivism

Varies actions to achieve differ-
ent results.

Experiments with new uses €or
materials and in order to see
what happens.

Begins to distinguish his own act
from the objects he acts upon.

Chess, Thomas, Birch, YBur Child

; Is A Person, 87-105.

'DOdSOn, How to Father, °° ™7,

Enjoys: ,
imitating simple, visible gestureF.
)

jmitating sounds and words.

Becomes aware he can say "no" and
makes choices.

(3
oY




16 - 19 MONTHS

T19

TS RO NLE VST

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERERCES FOR
TEACHERS AND PARENTS

Theme Five

Observation of the Baby
Emerging Skiils

'g

Beqins to show autonomy.
Increases langu=qt somprehension.

Increases language production:
new words

new uses for words

new relationships expressed.

1

|

BEEP Teacher Guide:
Curriculum Sequences
Questions to Structure Home Visit

BEEP Videotapes:

Paula Menyuk,"lLanguage Acqui-
sition from 0-3."

Courtney Cazden, "Language
Learning

Brazelton, Toddlers and Parents,
99-118.

Dodson, How to Parent, 217-238.

Fraiberg, Magic Years, 107-145.

Theme Six

The Baby's Intrinsic
Curiosity and Tendency

Displays interest in exercising
and practicing motor skills:

Gesell, Il1g, and Ames, Infant
and Child in the Culture of

to Explore Climbs into and onto everything. Today, 130-154.
Throws and catches objects.
' White, B., Experience and
Environment, 156-200.

2
|
i
!

| |

!

f
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T 20
16 - 19 MONTHS CONT.

ThHetleS FOR HO-2 V.St SKICLS, CHARACTERISTICS AND AECPFUC REFERENCES FOR
CONCERNS RELEVAHT TO THEMES TEACHERS AND PARENTS -
Theme Seven .
|
The Baby's New Interestsi Shows interest in Tearning about BEEP Teacher Guide:
mother and other familiar people: Developmental Principles
social games . Ouestions to Structure Home Visit!

learning the rules
establishing expectations. BEEP videotape of children
playing. ,
Shows interest in exploring and
mastering the object world. Beck, How to Raise a Brighter

Child, 83-97; 255-260.

Shows interest in varying actions
in order to cause fluctuations in | Gesell, I1g and Ames, Infant
results. and Child in the Culture of
Today, 141-154.

Shows increased skill in:
throwing and rolling balls Painter, Teach Your Baby, 145-167.
solving simple puzzles
openina and closina doors
climbing
mastering stairs
pulling objects or strings.

Theme Eight
The Baby's Environment Needs to experience opportunity ; Beck, How to Raise a Brighter
to exolore safely. i Child, 83-98.
, t
Needs to balance interest in mother; Painter, Teach Your Baby, 145-
with interest in environment. l 167.
|
i
. i
Theme Nine ! |
The Baby's Safety Displays increased locomobility: | Massachusetts Safety Council
climbing Checklist

going up and down stairs.

Shows curiosity and interest in
solving new problems and experi-
menting with new effects.

54
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16 - 19 MONTHS CONT.

T 21

TrLanS o e Vet SKILLS, CHARACTERISTICS AND HELPFUL REFERENCES FOR
CONCERNS RELEVANT TO THEMES TEACHERS AND PARENTS
Theme Ten !

The Parents' Interests,
Questions and Concerns

Shows increased competition with
sibling.

Begins to show interest in bowel
training.

BEEP Teacher Guide:
Developmental Principles and
Related Parent Behaviors

Fraiberg, The Magic Years, 91-10

1
Spock, Baby and Child Care, 249-2(
249-264.

Theme Eleven

The Baby's Social/Emo-
tional Development

Shows fear of separation from
attachment figure.

Shows ability to use mother as
base from which to explore.

Shows ability to request help by
painting

calling

leading adult by the hand
bringing object to adult.

Shows ability to get and maintain
attention.

Shows ability to cooperate.
Shows ability to assert himself.

Shows ability to play social games
with adults.

Shows ability to compete with
siblings and peers.

Church, Understanding Your Child
217-229. }

Dodson, How to Parent, 121-180.

- White, B. Experience and Environ-

ment, 233-248.

54




16 ~ 19 MONTHS CONT.

T 22

THEMES FOR HOME VISIT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS

Theme Twelve

'The Baby's Language
Development

Receptive

Productive

Functional Use

Shows ability to understand
many words.

Shows ability to understand
and respond to simple requests
and commands.

Shows ability to imitate words.

Shows ability to label familiar
objects.

Begins to use operations of refe-
rence:

nomination

nonexistence

recurrence,

Begins to use semantic relations:
location
possession
attribution
" agent-action
action object
agent object.

Cazden, "The Early Development
of the Mother Tongue."

Church, Understanding Your Child,

177-194, ,

Hymes, "On Communicative Compe-
tence."

Menyuk, The Acquisition and
Development of Language .

Theme Thirteen

The Baby's Cognitive
Development

Repeats actions that lead to interd
esting results.

Varies actions to achieve different
results.

Experiments with new uses for
materials and in order to see
what happens.

Distinguishes his own act from the
objects he acts upon.

Begins to solve problems which de-
mand new and unfamiliar means.

Enjoys:
imitating gestures
imitating sounds and words

looking for things in other things

putting objects into containers
making mechanical toys move.

53

Flavell, The Developmental

Psychology of Jean Piaget, 85-163.

Ginsberg and Opper, Piaget's
Theory of Intellectual Develop-
ment, 58‘63.

Piaget,

The Origins of Intelli-
gence in Cﬁ'Iaren, 263-340.




16 - 19 MONTHS CONT.

T 23

THEMES FOR HOME VISIT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS

Theme Fourteen

The Baby's Autonomy,
Independence and Mega-
tivism

Becomes aware that he can:

make choices

say no

make people happy or unhappy
make people do what he wants
them to

feel anger

compete with siblings

assert himself against siblings.

Begins to fear new things such as:

animals
darkness
being alone.
Becomes more negative.

Becomes more aggressive.

Ames and Chase, Don't Push Your
Preschooler, 24-30.

Chess, Thomas and Birch, Your
Child's a Person, 87-105.

Dodson, How to Parent: 98-120;
203-238.

Fraiberg, Magic Years, 107-168.

Videotape with B. White, "Sib-
1ing Interaction" part 2.

o
iy




20 - 24 MONTHS

T 24

THEMES FOR HOME VISIT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS

Theme Five

Observation of the Baby's
Emerging Skills

Increases evidence of autonomy,

negativism, possessiveness.

Increases language production;
new words and phrases

new relationships expressed
uke of language to communicate
wants and needs.

Begins to display imaginative-
representational play.

Ames and Chase, Donit Push Your
Preschooler, 24-36.

BEEP Teacher Guide:
Curriculum Sequences

Questions to Structurne Home Visits

Fraiberg, The Magic Years, 107-178.

Gesell, Ilg and Ames, Infant and
Child in the Culture of Today,
141-165.

Theme Six

The Baby's Intrinsic
Curiosity and Tendency
to Explore

Displays interest in mother and
what she does.

Imitates mother's behavior.

Uses mother's things.

P

Beck, How to Raise a Brighter
Child, 83-97.

Brazelton, Toddlers and Par ts,
119-174.

Theme Seven

The Baby's New Interests

Solves simple puzzles,

Imitates familiar actions:
going shopping.

Looks at picture books.
Rides toys.

Plays with dolls and stuffed
animals.

Puts objects into containers and
transfers into others:

sand

water

blocks

beads.

Beck, How to Raise a Brighter
Child, 83-97; 199-211.

Dodson, How to Parent, 98-120.

Painter, Teach Your Baby, 168-190.

.
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20 - 24 MONTHS CONT.

T 25

THEMES FOR HOME VISIY

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS

Theme Eight

The Baby's Environment

Shows sense of belonging to a
family.

Brazelton, Toddlers and
Parents, 47-70.

Hartley and Goldenson, Children's

Play, 39-68. ‘

Theme Nine

The Baby's Safety

Shows increasing interest in
climbing but no awareness of
danger from:

heights

unstable structures.

Displays ability to open more
complex doors, locks, bottles
and other dangerous objects.

Brazelton, Toddlers and
Parents, 197-218.

Spock, Baby and Child Cavre,
529-547.




20 - 24 MONTHS

T 26

THEMES FOR HOME VISIT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS_AND_PARENTS

Theme Ten

Parents' Interests,
Questions and Concerns

Shows jnterest in and ability to
control body functions.

Displays increased anti-social
behavior such as:

hitting-

biting

breath holding.

Displays increased tendency to
quarrel with siblings.

Shows some interest in other
children.

BEEP Criteria for Evaluating
Playgroups and Schools.

Fraiberg, Magic Year$, 107-178.

Ilg and Ames, Child Behavior,
219-239.

Spock, Baby and Child Care,
308-349.

Theme Eleven

The Baby's Social/Emo-
tional Development

Shows increased awareness of sex
differences.

Shows clear preferences about
separating or not separating from
parent.

Displays sudden and seemingly
jrrational fears.

Church, Understanding Your Child,
142-176,

Ilg and Ames, Child Behavior,
155-170.

Spock, Baby and Child Care,
351-356.

White, B. Experience and Environ-
ment, 219-238.




20 - 24 MONTHS CONT.

T 27

THEMES FOR HOME VISIT

SKILLS, CHARACTERISTICS AND
CONCERNS RELEVANT TO THEMES

HELPFUL REFERENCES FOR
TEACHERS AND PARENTS

Theme Twelve

The Baby's Language
Development

Receptive

Productive

Functional Use

Understands the names of many
things and people.

Understands and follows simple
directions.

Answers simple questions.

Uses words to label opjects ovr
people.

Combines two or more words.
Uses words or combinations of

wards to:
ask for wha*t he wants

protest things he does not want,

Hymes, "On Communicative
Competence."

Menyuk, The Acquisition and
Development of Lanquage.

Theme Thirteen

The Baby's Cognitive
Develonnent

Begins to internalize thought.

Represents mentaily an objact
or action which is nct present.

Imitates .ctiers after they hsve
occurred.

Ginsberg and Opper, Piaget's
Theory of Intellectual Develop-
ment, 63-66.

Piaget, The Origins of Intelli-
gence in Children, 233-356.
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Section: 3

PRINCIPLES OF CHILD DEVELOPMENT AND RELATED PARENT BEHAVIORS

COGNITIVE DEVELOPMENT
CURIOSITY

LANGUAGE

SOCIAL DEVELOPMENT
AUTONOMY AND INDEPENDENCE

I. COGNITIVE DEVELOPMENT

A. Developmental Principles

1. Cognitive development proceeds in stages. Each stage is
qualitatively different from the one before.

a. Qualitative changes involve new strategies of action.
b. Qualitative shifts in strategy occur after sufficient
practice with variant versjons of a partial skill
strategy.
2. The sequence of developmental stages is the same for
all children. Each child goes through developmental stages
in his own way and on his own time schedule.

B. Parental Behaviors

1. Watch your child carefully, in different situations at
different times, with different people:

Ask yourself
- k.at does he 1ike to do?
- Wnat does he enjoy playing with?
- Whom does he 1ike to play with?
- What problems does he have to solve?
- How does he attempt to solve problems?
- What happens when he cannot do something himself?
- How does he use other people?
- How does he let you know when he needs help?
You might want to keep a record of how these things change.

A diary, a photograph aglbum, a series of tape recordings are
some ways to do this.

ERIC 61
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Give your child chances to try new things and to solve
problems by himself. Be alert to his signals that he needs

help.

Plan his environment and his experiences so that they
are challenging but also so that he will frequently meet
success.

Provide situations and materials that offer him opportunities
for active learning, for manipulation and exploration of a

variety of materials, and situations for discovering principles
and relationships.
Allow the baby time

- to find thinas that he thinks are interesting

- to solve problems

- to repeat things again and again -- to practice

- to be by himself

- to gain control of his own body

- to try familiar actions in different ways and for
different purposes

to enjoy being with you

IT. CURIOSITY

A. Developmental Principles

1.

3.

Infants are inherently curious. They have strong desires
to explore, investigate, manipulate, - to play. This
curiosity can be encouraged and expanded or it can be
inhibited.

As children play, they learn

about their body

about what they can do

about other people

about space

about relationships between things

Children learn by relating what they are doing to what
they have done before. A variety of experiences using
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related skills or ideas facilitates the development of
more complex abilities.

Children can be provided with environments that are both
inviting and safe for exploration.

Parental Behaviors

1.

10.

Give your child freedom to explore and learn. A playpen or
other restriction may sometimes be necessary for his safety
or for your sanity, but avoid confining him for long periods

of time.

Encourage him to master new motor skills, and to practice
old ones.

Provide him with opportunities, space and equipment to
practice safely.

Don't be alarmed by a little clutter.

Arrange for storage of the child's playthings within his
reach.

Child-proof your home. Remove dangerous objects and objects
that may be damaged or broken. Do a safety check frequently.

Minimize the number of situations and things about which you
must say "No".

When you say, ''No," mean it.

Let him try familiar actions in different ways, with dif-
ferent materials and for different purposes.

Remember that babies 1ike to do many things. Have you seen
your baby try these?

- take things out and put them in

- pour things - water, sand, macaroni - anything
- open and close things

- push and pull things

- fit things together

- stack things up

- roll and push

- play hide and seek

62
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- do the same thing over and over again
- take things apart

- put things together

- play with moving parts

- imitate someone else

- ¢limb on things

- play with "messy" things - food, water, sand, finger
paint, etc.

11. Don't force things.

Some things make parents nervous

Separating in a strange situation

Toilet training
- Giving up a bottle

Learning to count or read

Don't rush. Look to your child for cues that he is interested
and ready to learn.

ITI. LANGUAGE

A. Developmental Principles

1. Children learn to understand language and to express them-
selves through language. The two do not proceed at the same
pace.

a. A child can usually understand more than he can express
and more than he can act upon.

b. A child first learns the basic operations of reference
and semantic relations.

c. He then learns the grammatical morphemes and the modi-
fications of meaning they express within his langquage
community.

2. As a child matures, language becomes increasingly powerful
in controlling his behavior.

Q G4




PD 5

a. He will respond to cor inications from others.

b. He will use his own speech to describe what he is doing,
to fnhibit his behavior, to solve probliems.

8. Parental Behaviors

1. Talk with your child

talk about what you are doing

jdentify and label things
ask him to do things or follow simple directions

talk about things he sees and feels

talk about relationships of objects to one another

2. Use words he can understand but sometimes add words that
are new to him or different. Make him "stretch".

3. Give him lots to talk about. Take him places with you.
" Let him share your work and your play.

4. Encourage him to talk with you. Respond to his attempts
to speak with you.

5. Listen to your child and watch him as he speaks. Use his
words and their context to understand what he is trying to
say. Respond so that he knows you understand.

6. Use words to provide a related idea or two.

7. Show him picture books. Talk about the pictures. Tell

a story if you want but gear it to his interest and attention
of the moment.

IV. SOCIAL DEVELOPMENT

A. Developmental Principies

In order to thrive, children must form social relationships
with other people in their environment.

- Babijes become aware of and responsive to familiar caretakers
early in the first year of life.

- Babies whose early i:vertures for attention are promptly and

appropriately met seem to cry less and make fewer socially
unacceptable demands for attention later.

Q- 65
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Focused attachments develop between the baby and one or
a limited number of others during the second half of the first

year of life.

By the end of the first year of life, children are able
to use their attachment figures to facilitate exploration
of new situations and adaptation to stress.

A balance between the child's interest in the physical world
and interest in his attachment figure is important for
successful development.

Some periods are more stressful to babies than others,
particularly when they involve the presence of unfamiliar
people or the real or threatened separation from his
attachment figure.

Other children begin to become important to him by the end
of his second year.

Parental Behaviors

1.

Make yourself available to your child at least part of every-
day. Be sure it is at a time when he is awake and responsive
and when you feel like sharing. Keep the time free from

trivial interruptions. Show hir .:* time is his and that you

value it. Do things he likes tc¢ !
Try to put yourself in the baby's position.

Respond to his overtures as often as possible.

Resxond favorably as often as possible.

Provide encouragement as often as possible.

Provide enthusiasm as often as possible.

Give him opportunities for independence.
Let him try to do things himself.
- Can he feed himself?

Can he help dress himself?

Can he get his toys?

Can he put his things away?

Give him time to do things for himself and by himself.
Don't help him too soon.

Be available to assist him and encourage him, but avoid taking
over,

65
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Don't encourage him to concentrate all his energies on you.

Give him opportunities to broaden his personal relationships
from his immediate family to others.

- Let him play with other children his age and with older
and younger children.

- Don't overlook the importance of supervision.

Avoid precipitous departures, long separations or overly
enthusiastic strangers, particularly during the times when

your baby seems upset by them.

V. AUTONOMY AND INDEPENDENCE

A. Developmental Principles

Autonomy - is the concept of one's self as an independent agent,
capable of affecting his environment. This develops as the child

matures.

A baby will learn to manage his own tody.

He learns to distinguish among persons and between himself
and others.

He learns that he can cause things to happen, that he -an
initiate action

- with his own body
- with objects
- with other people
He learns to make his wants known.
He learns to accept limits.
He learns to delay gratification.
He learns to avoid difficult situations.

He learns to say "No" and to refuse unwanted help and
suggestions.

He learns that he can seek and use help.

Most children reach a peak of self-assertiveness at about
18 months although it may last for many months.

T
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8. Parental Behaviors

1. Provide many ways and opportunities for your child to develop
a strong, positive self image.

Give him ways to learn that

-

he is one who can do.

he has some control over what happens.
he is worthy of love.

he can help other people to feel good.
he can make mistakes and still be loved.

he can have fears and overcome them.

2. Set realistic limits for your child's behavior. Base them
on his understanding of events, time and causality.

-

Decide what 1imits you will set, how they will be conveyed
to your child and how you will enforce them.

Try to keep restrictions to a minimum.

Seek opportunities to reinforce positive behavior.

Set limits or restrict activities when they are harmful
or objectionable to others or when they are dangerous
to the child.

Don't be afraid to enforce limits.

When you say "No," mean it.

Don't give in to unreasonable requests.

Don't allow tantrums.

Don't try to win all of the time. Pick important issues
on which to take a stand.



Section: 4 Cs-1

CURRICULUM SEQUENCES

This curriculum has been planned as a guide for teachers in their
role as resources for parents. Teachers discuss with parents the ways
in which babies grow and learn. They talk about why some activities
are fun for the baby, why certain activities follow others. why some
activities are more appropriate for children of one age than for those
of another, and why some activities may be especially important for an
individual baby.

The activities are presented as suggéstions, ideas or options
rather than as BEEP's authoritative recommendations. Activities that the
teacher carries out with the child are designed primarily to illustrate

for the parents ways of interacting with the child. Teachers try to
adapt their discussions of theoretical information to the needs and

interests of the parents.
The Curriculum Sequences are designed for several purposes:

- « To stimulate parents to play with their infants in ways that
are enjoyable to both parent and child;

- To ‘help parents understand their infant's behavior in terms of
physical, neurologic, cognitive, and social development;

- To alert BEEP personnel to possible lags in the baby's develop-
ment and to facilitate referral to appropriate diagnostic facilities
when warranted;

~To serve as a vehicle for staff training and as a means for
maintaining consistency among the teaching staff in working
with parents.

Things to expect:

« In general, within each sequence, the skills are listed in the
order in which the baby is likely to show them.

s No two babies will progress at the same rate through all the
sequences. Each baby has his own pattern of development which
should be respected v the parents and by the teacher.

*As a new skill first appears, an old skill may seem to
regress or to disappear. - Perfection of the new skill will
probably be marked by reappearance of the old. Never rely on
a single observation to evaluate the presence or absence of a
given developmental milestone.
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Things to do:

s Try each kind of activity in several different ways and with a
nunber of different objects.

* Provide practice on a given level of activity when the ability
is just emerging.

s Balance practice of familiar activities with new experiences.
The baby should be helped to stay confident and interested.

- Alternate periods of stimulation with periods of relaxation.
The duration of each kind of period must be determined by the
baby's behavior.

Remember:

The - *jor focus is to help parents observe and more fully
understand their child's development. In following this curriculum,
it is essential that one or both parents be present and involved!
A11 activities should stimulate them to try new things. They should
also reinforce each parent's own sense of effectiveness in providing
fruitful activities for the baby.

70
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Education Program
Curriculum Sequences

POSTURAL RIEVELOPET
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THE BABI'S EHERGENT SKILL Eﬁ%& ‘ummmmmmmw EYPERLENCES FOR BABY HITH OTHERS

SUPTHE POSITION

—— e e bt

0 - 8 weeks
0 - 2 months

Tonic lleck Reflex dominates.
Baby's head is turned to one
side with the am extended

to the same side. The opposits
knee is flexed.

PRONE POSITION

b - 4 weeks
0 - 1 month

The baby can raise head
briefly at 45" anale,

it
ERIC

Full Tt Provided by ERIC.

Provide colorful ohjects wit.

contrastin contours n the sidn

of the bahy's crih . the level
of his aaze.

-Cardboard bull's-eye
-F1in Book

-Briahtly colored towels,
-Materials or wallpaper

Offer the baby different views.
Vary the position of the baby
in his crib.

Place the baby on his stomach
from time to time, Use crib
sheets for mats with patterns,

preferably with clear outlines.

lold an interestina toy or @
briaht object at different dis-
tances from the baby's face.
Hatch the baby to See where he
seems to see it bast,

Look at his eyes
Look at his whola body

Let the baby experience his ams

" in different positions. Bring the

baby's arms to the midline of his
body; rub his hands together,
stroke his shoulders, chest, face
with his hands,

Place the baby on his abdomen. Show
hin a rattle or other interesting
toy. Raise the toy slowly. Give
him a chance to follow with his

eyes and head. Lower the toy. Try
it acain,



POSTURAL DEVELOPHENT

5 Qs 5

FAPERIENCES FOR BABY ALOMNE

EXPERTENCES FOR BABY WITH OTHERS

o S
e T
RS n T
IR T -1
Turns head sideways D - 4 weexs
0 - L ncath
Fiexor tone predowinates 0 - 4 yeeks
(fetal position) 0~ 1 nonth
L
Rolls part way from back to 0 - 4 weeks
side. Rolls from side to 0 - 1 month
back.

74

UPRIGIT AT SHOULDER

Some postural adjustment to 0 - 4 weeks
positionas the head becomes - 0 - I month
more steady, increasing from
intermittent head raising to

vertical without support for

15 sec,

-

Place the baby Tying on his side
occasionally.

Call or speak to baby from all

“positions at his level of gaze.

- If the baby is irritable or

uncomfortable on his stomach,
place him on a small ro}l made
of diapers or a blanket,

~ Holding the ams next to the body,

roll the baby gently, from side

- to side on your lap, changing table
- 0r Targe beach ball. Move slouly

and wait for baby to respond.

" Move slowly when caring for the
- baby. Let the baby respond to

each of your movements and the
new effects of qravity.



Curriculum Sequence

POSTURAL DEVELOPMENT

5 LS b

—

THE BABY'S ZRERGLNT SKILL

SUPLIE
Tonic Neck Reflex 15 modified
to the extent that the baby's
head 15 only half turned to
the side. His hand positisn
is modified toward the sice
and his fist is less tightiy
¢lenched.

PROE

The baby can hold his heas
at 5% . He may raise *t w0
90° angle.

Flexion 15 decreasing, the
pelvis is flat on mattress,
baby raises head and chest
oriefly by pushing up w:th
arms.,

ERIC

Fulr
i

Ak OF

IpE

| EXPERIENCES FOR BABY ALONE

EXPERTENCES FOR BABY WITH OTHERS

e

- 10 weeks
7« 2% months

- 9 weeks
1 - 2 months

- 8 weeks
- 7 Months

| Hodify the position of objects to

fall within the baby's angle of
sight,

Add representations of the human

face.
-Smiley-Faces (Playtentials)

Continue to vary sleeping and

| carrying positions,

Place the baby on his stomach.

* Fasten interesting objects to

the crib where the baby can see

-~ then,

-crib bumper

-patterned wall paper
-mirror with no sharp edges
or corners .

Do the same thing with different

© kinds of objects. Modify the

position from which you present
them. Be sure you are presenting
them within the baby's Tine of
vis

Continue to bring baby's hands

.~ into midltne for play,

- Place the baby on a mat on the

floor. Get down on the mat with
him, Let him Took at you. Engage

- him in eye-to-eye contact.

St and place the baby over your

- knees. Stroke or pat his back

aently, This will encourage the
baby to 1ift his head. It is also

~ very relaxing for the baby.

Hold the baby around his chest
paralle] to the floor while youare
lying or standing. Lift the baby

. slowly above you severa] times;

17
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POSTURAL DEVELOPMENT

75 QS 7

YIS ETNTT SKItL !

AGE OF
- SNERGENCE

EXPERIENCES FOR BABY ALONE

EXPERIENCES FOR BABY WITH OTHERS

by is supported in a

' position he can hold
d erect.

rom stomach to back

8 - 12 weeks

2 - 3 nonths

22 - 26 weeks

5-6

mon ths

Place the haby on a couch or chair,
well propped by pillow or blanket.
“rovide something interesting to
watch.

this will encourage him to 1ift
his head, arms and Tegs up.

Hold the baby on your lap. Move
your leqs gently to one side.
Tip the baby and wait for his
head to come up the midline. Do
the same on the other side.

Hold the baby on your lap and
bounce him gently.

Support the baby's head while
gently pulling him to a sitting
position.

Continue rolling the baby from
side to side. Encouraqe the

baby to roll over by folding

one arm under the chest while

he is lying on elbows. Call to
him from above as he rolls from
stomach to back. (NOTE: This
does not have to be an "exercise"
but can be incorporated into daily
care - Let baby participate in the
movement process).

9
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carrtauliy S
TIUWSDUNT S e EIPTRIENES FOR BIDY ALK  DIPERIENCES FRDADY I OTERS
sl
Tonic Neck Reflex is still 10 - 14 weeksi Place additional dangling toys While you play with the baby

seen but more often the baby's. 2% - 3 months  at different levels, Use hold your face close above

head i in a midline position.
Limbs are symmetrically
placed and fists are unclenched.

Begins to 1ift arms off crib 12 weeks

surface toward midline. 3 months
PRINE
The baby can maintain his 8 - 14 weeks

head at 90" angle. Often the 2 - 3 months
chest is off the ground

supported by outstretched

arms.

Extensor tone incriases as 12 - 16 weeks
flexor tone decreases. The
baby makes swimming movements
with 1imbs extended and entire |

weight on the abdomen.

3« 4 months

different colors, shapes, and

~ sizes. Use objects that make

interesting sounds.

Provide more interesting objects

- to look at. Change the objects
- often.

-Happy Apple
-Flip Book

-Animal

- his. Engage him in eye-to-eye

contact, Vary your facial ex-
pression, Talk to him,

- Present small colorful objects
~at the midline,

Continue playing with tne baby

. 0n the floor. Show him things

that move, make noises, shine, etc.

Place baby over a bolster pillow,

rock him forward and back support-
ing his hips, encouraging him to

- put weight on his arms; put toys

in front of him to encourage him

to reach out for them.

"~ To encourage back extension,hold

the baby in front of a mirror,
Support him around the knees and

'+ chest. Let the baby lean over as
* far as he can manage. Arouse his

interest so that he straightens

- back while Tooking in the mirror.

Airplane: Lie on your back with
your knees bent and your lower
legs raised parallel to the

31
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POSTURAL DEVELOPMENT

areicalun Sequence

GEOF .
THE SABY'S LAERGELT SEILL ; E&EEGEHCE | CAPERIENCFS FOR GABY ALONE - [XPERIENCES FOR BABY WITH OTHERS
(Airplane, cont.)
FToor. Rest your haby on
| your shins, holding his hands
. out to the sides. Lift your
legs so that he 1S raised higher,

" Place the baby on a bed or table
with his head and shoulders reach-
ing out over the edne. Support
him with one hand on huttocks.

- Mttract his attention to a toy
50 that he will raise hinself up
for a few seconds.

SITTIG

STight head lag initially 12 - 14 weeks Continue encouraqing the baby to

when pulled to sit. 3 - 3% nonths pull o sit, supporting the haby's

head 1ntil he ~ompletes the novement.

SUpIiE

The baby now makes more anti- 16 weeks ~ Continue danqling toys at Continue handing suJects to the

qravity movements with 1imbs & months different Tevels, haby at the midline and enganing

{inile on his back): in eye-to 2ye contac, )

. du
3. -increasing midline hand - Hand toys at waist Tevel and
' play and hand to mouth encouraqe hzby to reach out
activity. with nis feet,

-reaches for his feet




Currieatum Sequance

POSTURAL DEVELOPMENT

5 LS N

TH V'S CERGENT SKILL

b . o —

FOE

Head erect and chest supported) 16 weeks
by forearms. Baby can turn ' 4 months
head to the left or right.

Extensor strenqth increases. 16 vieeks
(Baby makes more antigravity ; 4 months
movements while on his stomach

~SITTING.

Baby makes an effort to sit 16 weeks
and there is no head Tag when 4 months
oulley to sitting, '

| EAPERIENCES FOR BABY ALONE

.~ EXPERIENCES FOR BABY WITH OTHERS

* Continue lacing baby on floor
with objects to the sides as
~well as in front of him.

Continue propping baby while
providing interesting things to
-~ Took at.

Place the baby prone on rloor or

~ over bolster, call or talk to the

baby from either side encouraqing
him to tum his head to see you.

"~ Continue playing on bolster pillow
- in front of mirror; try airplane

game and reaching over edge of

- teble as endurance increases.

~ Lift the baby 3 or 4 inches by the
hips in prone position to encourage
* pushing up b the hands. As the

baby becomes more proficient, 11ft

~ himat the thigh instead of the

hip.

~ Continue sitting games on floor

and in your 1ap.

-~ Deach Ball - Place the baby on his
- haToTding him at the thighs.

Tip the ball slowly toward you.
the baby will then be sitting.
Roll back sTowly until the child
is lying again. Try it again,
tilting slightly to cne Side,
then the other.
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Rl
ok
When the haby i5 tilted 16 woeks
vertically, the head is § months
balancid,
ROLL LG

Rolls from back to side (Tenic 16 wooke
lock Reflex 1n,erferes Tess 4 months
with nrocess of rolling).

SUPIHE

The bahy continues antigravity 20 weeks
play: puts feet inwouth and 5 months
fingers his toes.

5AS )

[EDERE— \ p——

EX E 5 ABY AIUHL

Place intwiesting toys at the
baby's side when he i supine
on the floor or in crib.

The infant seat may become
unstable now,

1A 8 —— ———

EXPE!, fhftb \dY WITH OTHERS

Bouncing and Swaying in Sitting
position can now he done on ona
knee, with baby Teaniny forvard
and hack a5 well as sid to side,
Lower your hands from nis chet
to hivs so the baby beying to du
the work of balanciny,

Rolg poly: As the baby Ties on

15 back, show hiw an interesting
tor to the side. As he begins
to reach and turns toward it,
bend his hip and turn him toward
the toy, He will more easily
roll to the side or all .ie
way to his stomach. This is
also fun to try on the large
beach hall,

37

Put toys or meutnable objects on

- chest and tummy for reaching.

~ Place the baby on his back, 1ift
- Up his Tegs gently, Tifting his

buttocks off the floor - toss his
Tegs aantly up and down, Allow

time for him to repeat the movemen's,
as fe has begun to anticipate

the qane.
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SNSRI SKILL Cor FXPERITNCES FOR BABY ALORS CYPLRICNCES FOR BABY WITIH NTHERS
O PP N R L S . .
PRONE
The haby 1ifts Tegs high in 20 weel 5 " Place the baby on his abdomen Dangle a rattle or other inter-
cxtension and may rock back 5 months Fasten a mobile with danaling esting object in fi nt of the
and forth, | narts over his head but sTightly  baby's face. Slowly Tift it 50
| in front of him, ~ that he has to raise his head to

- follow it

Abdomen 15 off the mattress 20 weel Put baby across bolster, placing
and weight is supported on b montis toys in front of him to encourage
extended arms. him to reach while keeping his

* chest and head up.

- Continue play in it of mirvor:
Hold the baby around the knees
and qradually slide your other
hand down from his chest until
he supports himself and Teans
toward the mirror,

Place the baby on his stomach.
Lift baby by his hips until he
supports weight on his hands.
Try pushing gently forward so
tiat he must keep his balance.

SITTIG
Sitc alone momentarily with 20 veeks : While you are sitting on chaiy or
n.ade foraard for support. 5 months -0fa baby can sit between your

Teqs on the floor with interest-
inn ohjects.
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POSTURAL PEVLOPMENT
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?E J\F"S Ih;ﬂ; HT SLIlL e CAPERIENCES 0 BABY ALONE © EXPERIENCES FOR BABY WITH OTHERS
i .
Sits supported in high chair 20 24 weeks
or carriage, } - b monthﬁ
Pulls self to sitting usin } 2 4 veeks ~ When picaing up the baby, extend
an adult's thunb for support. 5 -6 months your arms and wait for him to
| ~grasp your finger and pull to
‘ - sitting,
i \
i Sit the baby on the holster,
| ~ Kneel behind him an¢ hold his
| | thighs for support. Slowly roll
| ' the bolster toward yourself,
| letting the baby balance, leaning
| . forward, Continue the game
| ‘ until he rolls bac* into your Tap.
| |
A |
! .
When held in a standing 20 - 24 weeks  Allow him o craw! about on the ~ Hold him ina standing position,
position, the baby can 5 -0 months  fleor where he ha ac :5S to "~ Offer hands as support
bear almost all of his weight. obiects on which t+ pull himself
| Ui Check for safety hazard, Kneel facing the baby while he
* sits on a bolster, your hands on
- his thighs. Slowly roll the
- bolster forward encouraging the
. haby to stand momentarily.
i
PROKE |
Can support weight on one hand, 30 veeks " Place the baby on his abdonen. { To eacourage reaching with one hand:
6 months . Fasten an interesting toy with
moying parts over his head but (1} place the baby across the
slightly in front of him, , w0lster pillow, rocking hin

gently toward the toys placed
in front of hip,



curriculun Sequence

POSTURAL DCVELOPMERT
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NS DERGENT SKILL ey
RS LERGEATRIL ey

SITTING

Sits unsupported with rounded

back.

f}‘?:

A0k

f 30 weeks
| § months

|

| EXPERIENCFS FOR BABY ALONE

CXPERIENCES FOR BABY WITH OTERS

Continue placing child between
- your legs for support

Place the baby on the “Toor, far

cannot bump himself if he falls,
Provide toys that he 1ikes to
play with,

enough away from furnit:re that he

(2) Hold the baby prone on a
large beach ball. Roll the
ball forward til1 he can
reach toys placed on floor.

(3) Lie down with the haby on
top of you, Talk to him ar
make eye contact to encoura:
him to reach and explore your
face.

Cotinue sitting game on the
bolster pillaw. The baby will

be able to hold a sitting position
longer.

Lie on the floor with the baby

traddling your waist. Hold the
baby's hands. Using your knees
to catch the baby, push the baby
s1owly Dack, then pull to sitting.
Rock back and forth letting the
baby anticipate the game.

Place the baby in a sitting position

on 3 fim surface; position his
legs in "Indian" fashion; rock the
baby qently Trom side to side let-
ting his ams help to balance.



b

LG

21 weeks
TS

RolTs from hack Lo stumich.

PR

Radses sl v orawling T weeks
psitionon nandy and beoeo o T - 0 onths
may rock baox and forth,

Creeps on hands aud wneer.. H

- 32 ks
5

7 - 8 aonth

ST

Sits unsupported, and can lean 28 weeks
forward to ohtain ohjects out 7 menths

O
RJCEch. fle can now attend

=0 0ther taings while sitting,

POSTURAL DEV. L UPNENT

INAN]

Erarr—— oo 1 AREh 58 g i

CPERECHCLS TOR BARY AONF

EXPTRIENCES FOR BABY ST TIERS

-, pem—— v = v e

Pace haby on his back ina place
where his movements are not
ohstructod,

Mace the baby n a place wherr
he can move ahout freely,

Mlace the baby across a holster
pillow with toys in front of hin,

Cortinue phariny in sitting
position wher he cannot bunp

| into fumiture if he falls.
- Provide toys slightly out of

voarh and ¢n hie etdac

PMay volling games on the big
hoach hall, Move a toy in an
avi, over the baby's head to
encourane mm to roli over,
(Holp him raise his w1t it
qets in the way of rolling,)

While liohy 1S rocking on all tours,
place your hand on his back o
buttocks to add resistance.

Hold the haby on all four. across
the bolster or your thigh, Roll
the bolster slightly front and
back, encouraging the haby to

nut his weight alternately on nis
knees and hands. After a short
time, he will do this himself,

Pace the baby lengthwise on the
bolster. Roll him slowly to each
side, letting him find his balance ():
each time. v

Jiile the child sits on 4 large

beach hall, stand opposite and hold
him by the thighs. Tip the ball fron
right to left, front to back, from



curricutun Sequence

POSTURAL DEVELOPMENT

175 G /0

TS R L e

EXPERIENCES FOR BABY ALONE

EXPERIENCES FOR DABY WITH OTHERS

TUERGENCE

STANDING

At e e e

28 - 32 weeks

Pulls to standing with support
17 - 8 months

of adult's thumbs. Makes |
stepping movements with under-
arm support. ,

1

CRAWLING

20 - 40 yeeks
' 5 - 11 months

Crawls on atdomen, hands and
knees, or hands and feet -
using his ams and legs
alternately,

—

Place the baby where he can move l
*of things; 1.e. push-pull toys
- ard toys-on 3 string.

freely without safety hazards.

- lary the surfaces the baby is
~ placed on: floor, rug, soft mat, -

- grass etc.

~
-
" -

ERIC

Full Tt Provided by ERIC.

back to front. Move Slowly So
that the baby can find his

- halance in the sitting position.

Lean child on large bolster or

. chair and push the child gently
by the hips so ne achieves the

erect position,

~ When child first stands up, give
" him the pleasure of this new sen-

sation, Hold him either by the

" chest or hips, Leaning him
slightly forward,

Introduce toys that do a variety

Place baby on soft surface - 1.e.

air mattress, bean bag chair --
to encourage balancing while

| crawling, Watch hir to prevent
- falls,



Curriculun Sequence

POSTURAL NEVELOPMENT

LAWY

T
T s ey s, | GO

- EXPERIENCES FOR BABY ALONE

l

EXPERTENCES FOR BABY WITH OTHERS

——— et

‘ “ERGECE

The baby can nove from ) - 84 weeks
sitting to a crawl position, 1 9= 11 months

I
t

Kneels with support at hack 20 - 44 weeks

and chest, -5 <11 nonths
SITTIG
Paises self to sitting 2 - 84 weels

position and drops from h - 11 months .
sitting to prone.

Sits down intentionally from 28 - S6week: .
standing oosition. 7 - 14 months

Provide toys at different dis-
tances and heinhts.,

Place the habv in a variety of
nositions on the floor,

While haby is sitting, place toy
slightly out of reach, Encouraqe
him to crawl to the toy.

Play a hide and seek oame, Place
a sheet or blanket over the baby.
Call and encourage him to craw!
from under the blanket. (Crawlina
anainst resistance.)

Plav "So Biq" qame - holding the
babv under the arms while kneeling,
1ift gently into a kneel standina
nosition,

Place the baby on a soft surface -

i.e. air mttress, bean han chair --

to encouraqe balancina during
nosition changes. Match him to
prevent falls.

09



curriculun Sequence

1 AGE O

POSTURAL NEVELOPMENT

w05 N

i e i s

 EXPERTENCES FOR BABY ALONE

' EXPERTENCES FOR BABY WITH GTHERS

THE SABY'S ERERGENT SKILL " BHERCENCE
l

i

STANDING

The baby makes steppina move-

2
ments when hands held for 16

sunport, i

Sidesteps around playpen or 40 weeks

4 -8 weeks
« 12 months |

crib while holding onto 10 months

ratls.

|
l
Pulls to stand on furniture, !

\
i
\
I
i
\
i
i
|

CRLING |

24 -
6 -

48 weeks

12 months

Check crib safety.

Be sure that furniture is stable
and that the baby can't pull

- things down on himself.

Crawls with areater coordina- i i - 48 Weeks |
tion, balance, strength, soles’ 10 - 12 months

of feet intermittently on '

floor. Can negotiate
obstacles.

160

ERIC r

Full Tt Provided by ERIC.

|
|
|

Alow areater space for practice.

Place large sofa pillows around

Fold the haby's hands at his waist

- Place toys on crib at eye level,

the floor for baby to crawl over |

and around, ow tablas to craw]
under,

level while encouraging him to move
forward.

While baby is standing at rail, call .

or place toy a short distance away
to encourane sidesteppina along the
rail.

Place a toy on a couch or Tow table -
encourage baby to pull to stand to
retrieve the toy.

Put a toy under a table or chairs.
Encourage the baby to crawl between
or under chairs to reach the toy.

Staying close to the baby, have him
cral up and down a ramp {board,
ivoning board, your own legs). Start
out with only a s1iaht incline and

increase as the baby masters the game.

Place 2 ladder flat on the floor and
encourage the baby to crawl from one
end to the other. Once he masters
the aame, raise the ladder several
inches,

101



Sarricutun Sequence

R TN RIS
I

Twists around to nick ap
objacts,

Laans to o ide Tn o itting,
1 ll_m/‘}u

J

STRADEIG/MAL LT

Stands alone without support

and may 1iFt one foot,

Baby can cruise or walk
holding onto furniture or
otner supporis. fle can

90 around orners and move
from one piece of furniture
to another,

POSTURAL DEVELOPMENT

50§/

g OF

r
v L

4 -

1N

a0 -
1N -

mn -
1N -

AL

—

CXPERTENCLS FOR BABY ALONE

EXPCRIENCES FOR BABY WITH OTHERS

48 weoks
- 12 months

19 weeks
12 moeths

18 woeks
12 nonths

- M vpoke
- 12 months

1

hive the baby .uts of opportunity
to move without constraints of
crib or playpen, Be sure itens

-~ that could be pulled over are
© removed from ta'le tops.

Place chair or "educube” on non-
slippery surface, Allow baby to
stand on and push the chair using

1t as support while walking,

Sit the baby on low stool with feet
on the qround qiving support at the
thighs; danale a toy behind the baby,
encouraging him to keep his balance
while twisting to reach the toy,

Lontinue qames on the large ball or
bolster - rocking haby side to side
in sitting to encouraqe halancing,
The haby requires Tittle support now.

Hihen the baby is standina firmly,
hold out a mivror or favorite toy,
Encourace him to Yet qo of support,

when bahy 15 standing holding onto e

table or other secure supnort, place

a toy or favorite object a short

distance away on the table. Encourage

him o "cruise" around the table to ()7
qet the toy, learning to use new

- mobility ina problem solving way.



Stoops and recovers object
without touching the floor.

CRARLING

Crawls upstairs.

Walks 1ike a pear.

Can get rrom crawling or
sitting position tokneeling
position,

104

POSTIRAL NEVELOPMENT
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b et ot = 9 et

0 -

—

.36 -
ig.

ol oF
. IERGENED

EAPERTENCES FOR BABY ALONE

FXPLRIENCES FOR BABY WITH OTHERS

14 manths

- 96 weeks
- 14 monthsi
| inaccessible, i

10 weeks
15 months

" the baby to pull to stand or to

Unless it is cald, allow baby t0
00 without socks or shoes while
indoors to qive him hetter
traction and control of his feet.

If you are unahle to be available
be sure danqerous stairways are

Place pictures at different
levels on the wall to encourage

!
|
|
!
!

kneel .

Encourage baby to "crufse" between two
supports placed at right anqles or a
short distance from each other.

When the hahy is standing, drop & toy
or other interesting object to the
floor. FEncouraqe him to bend over to
pick up his toys and put them away.
Can you make it a game? Ask him to
hand you things one at a time,

eq. Clothes pins from a bucket.

Be available for practice on stairs
or Tow sturdy boxes.

Continue playing "So Big" came.

Hold a toy in the air above the baby,
or a large stuffed animal in front of
him to encouraqe him to get up on his

knees.

Put toys in a cardboard box, at the
naby's waist Tevel, Let him put them
in wnd out while kneeling,

10
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TS DT g PXPERIENCES FOR DARY ALONF EYPERTENCES FOR BABY WITH OTHERS
|
ALK
The baby can walk without 140 < 56 weeks + Give the haby Tots of time and After the baby has started to walk,
support, 12 Wmnths voon to practice. Be sure thal — qive him a well-halanced toy on
things which could be pulled ~  wheels, one that has a convenient
over are out of reach, nlace to hold onto. Encouraqe him
to nush,
eq. Playskool Giraffe
; | r Popcorn Popper
7 Place pillows or low boxes around
roon to encanraqe haby to practice
| stopping and turnina corners ‘
| without falling. ‘
Stands without help. 36 - 72 wooks  Give the baby ti+ to stand
9 - 1o nonths  independently,
SITTING

Seats self in child-sized 5 - 64 weeks + Provide with small ¢ air,
chair, 10 - 16 nonths ; "Fdycype,” or Sturdy box.,

‘ y i
~ Dbserve how in other ways he has |
become aware of the space behind
him. :

107
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Curriculum Sequence
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THE DS EERGENT SKILL | cpepopyee | EAPERIENCES FOR BABY ALONE | EXPERIENCES FOR BABY WITH OTHERS
WALKING |
The skill of valking has |56 - 6 veeks
iproved to the point that 14 - 16 months |
it can be modified and com- | ‘ ;
bined with other skills: /
. l '
1. Walks pullingor | * Provide the baby with things to
carrying toy, i ~carry that can be emptied and
| filled - paperbag, a purse, a box
f o push. E

2. (an walk Sideways ' Provide pull toys that canbe | Vary the walking surface. Try walking

and backwards a few | watched as he walks backward, " on an air mattress, sand, the bed.
steps. 1 Stay close in case of falls.
3. Dances in response | . Provide simple music with a |
to music. i variety of rhythns. |
§, Squats, bearing | } i
weight on feet, | ; |
balanced. : | g
5, The baby can walk up } " Be sure stairs have a railing or ~ Give him time to practice.

steps with support | Firm support to lean against.

from a wall or a
helping hand.

!
| hile holding the baby's hand,
If you are unavailable, be sure | encourace hin to step in and out of
dangercus Stairways ar: inac- ! a box with Tow sides.

ressible. |

6. The baby can climb . , i
to reach something | | Provide sturdy of fects o climb |

he wants. | Coon.

108 . | o eg. "Educubes' |
i | heavy-duty boxes | 109

~ the areas now accessible to the

o % | Inspect for safety hazards in
_— ; " haby '
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SITTING

Climbs and seats self in
adult-sized chair.

WALKING

PR,

Watks down stairs with help
of wall or helping hand.

Stands on ona foot with help. ;5

Tries to jump with both feet,

CNE L E

low cartons or up stairs watching
his own movements. !

. The baby can begin getting on and

off of Tow riding toys without

- help from an adult.

68 - 125 weeks

17 - 30 months

|
|
|
|
|
!

Camer EXPERIENCES FOR BABY ALONE - EXPERIENCES FOR BABY WITH OTHERS
(64 - 72 weeks  Be sure chairs are stable an do

(16 - 18 nonths  not tip over easily,

|

|

l

E64 - 72 veeks " Gives hin tine to practice on a safe
16 - 1% months | stairway. Stay just below him on
, | ~ the stairs in case of a fall.

5 - 100 weeks  Observe how he practices this  © Provide a variety of hoxes of
1172 20 wonths - skill by carefully stepping into i different heights and help hin to

step in and out ¢t them. Then let
him fiqure out how to climb out on
his own. Stay close in case of falls,

Beqin to play jumpina qames. You
jump, Encourage him to jump. Make
a word qame out of it or try it to
misic.

111
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{urriculum Sequence

N OIS BERET L | el EIPERENES FORDY D EIPERIEICES FOR BABY I OTERS
} . I
i

IMPROVING BALANCE: |
| | ?

Can stand on one foot alone |72 - S0 weeks . - Continue play with boxes - let him try

nonentarily. 18 - 24 nonths . stepping into a low box without help.

Observe how the child practices _
balancing on his own - exoand - Make 2 Tow "brine" with a broom stick
©on his own activities. ~ between two chajrs, Encourage him to
step over it,

Tries to walk on a line. i ! ; Combine these games into an obstacle
[ - course for follow-the-leader - going
| | . over the bridge, step in a box, then
f | crawl under the bridge, walk on &
| | ~ Tine, etc.

Jumps in place and from the i | |

botton step. . | . Other balancing games:

Carrying 2 glass of water
without spiliing it.

Carrying a small tray with
a light toy on it.

Sitting on a long bolster

Pillow with another child
| - and rocking from side to
' : side,

! | Riding in the rocking boat.

jrvm—ib
fos
1~9

Clinbing a ladder or small
jungle gym (20 months ).

Jumping on an air mattress.

Full Tt Provided by ERIC.

ERIC | ? | Standing on daddy's Tap, {17
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POSTURAL DEVELOPMENT

Curriculu Secuence

=
HEDSUS BT SIL el | EPERIENES FOR MY ALOK EAPERTENCES FOR CABY WITH OTHERS
( DAPROVING BALANCING) ; | - Other Balancing Games: (Con't)

|

Kicking a ball (20 months)

| Running - stopping, turning
a corner (24 months)

Pedalling a trike (23 months)

! HaTking up a ramp or low side
|
|
i

o 1is

ERIC

Full Tt Provided by ERIC.



BROOKLINE EARLY EDUCATION PROJECT

Education Program
Curriculum Sequences

frovth & Cnopdinatine of Yisuad Field

THE BABY'S EMERGENT SKILL

. AGE OF
EMERGENCE

EXPERTENCES FOR BABY ALGNE

iy

EXPERIENCES FOR BABY WITH OTHERS

Bahy looks at larqe, distinct,
still ohject,

Bahy follows slowly maving ob-
jects to the midline (90%h

Baby watches mother as she
speaks, fixating on her face,

Baby actively looks at sur-
roundings,

114
2

IToxt Provided by ERI

§ - 6 veeks
1 ='2 months

46
1.2

months

§ « B weeks
1 = 2 months

5 = 8 weeks
1 - 2 months

weeks

Provide simnle fioures in con-
trastina colors on side of
hahv's ¢crib

-Bullseye
-Large face

Place a iaht that moves easily
ahout 10" from the baby's face

P..wide a mirror for babyv to
watch - e.q, Plavtentials -
fasten mirror on wall next to
crib at eye level with bahys

. Mlow haby to Took around at
entire roop. Remove objects
that may obstruct his view
e.q. bumpers on crib.

—th

Hold face where baby can see 1. Engage
baby in eve to eve contact,
«Hand nunpet

Place baby on his back. Hold a brightly
colored toy about 6" in front of his
face, Shake toy to attract baby's atten-
tion. Move it sidewise in an arc over
the middle of the child,

Talk quietly to the baby as you care for
him, Move face frequently to within
about 10" of bahy, Move slowly, Stop
frequently to qive baby a chance to fix-
ate,

Move haby around the room. Place him in
different positions and in different
places.

y



Curriculum Sequence

|7,

0sal

THE BADN'S EMERGENT kL. | ASEOF '
! kI ' EMERGENCE EXPERTENCES FNR BARV ALONE EXPERTENCES FOR BABY WITH QTHERS
Baby smiles at mother when she |6 - 10 Weeks | Place a mobile or picture of @

speaks to him

Baby can follow & dangling toy
as it moves from the side across
the midline,

Baby watches movement of his gyn
hands.

Baby's glance lingers at the
point where a sTowly moving ob-
ject disappeared,

18

Baby can adjust his body position
to see objects,

turns from back to side

turns body to the side,
ERIC

Full Tt Provided by ERIC.

I - 2% months

6 « 10 weeks
14 - 2% months

8 - 12 weeks

8 - 12 weeks
2 - 3 months

22 - 26 weeks
5 - 6 months

sniling face where the baby can
see it,
-Playtentials
-Friendly Faces

Provide a Tightweight mobile that
moves easily
-Plastic birds or
-Butterflies

Place baby comfortably on his back
or in baby seat, Provide colored
mitts for bahy's handss
*Playtentials Find-me-
mitts, soft colored
ribben or hand puppet

Smile at the babys

Dangle a brightly colored object to side
of baby about 10" from baby's face. Catch
his attention. Move object slowly to mig-

and beyond, Repeat as long as baby 1s in-
terested,

Take taby's hands gently to baby's visual
Field. When hands drop, return then to
visual field. Stop when baby becomes
tired.

Catch the attention with an interesting

object, Move the object across the baby's
visual field until it disappears from view

11

Attract baby's attention to an interesting

object. Move object to an unexpected but
accessible position. Encourage baby to

r"’/

// 1‘

find 1t, ~Bel] rollers
-Small ball

-3pool



culum Sequence

BRNNKIINE FARLY FNUCATINN PROJECT

Education Proqran
Curriculum Sequence

Visually Directed Reaching

'75

S A

S EERGENT SKILL | phes e EXPERIENCES FOR BABY ALONE CXPERIENCES FOR BARY WITH OTHERS

1 mave his arms and |8 - 17 veeks Pravide an interesting mobile ¢ Put finger into baby's hand and pull up

y 4s ue becones 2 - 3 months short distance {10-12") from with it. Place small object in

' near ohiject. infant's head. Place infant on baby's hand.

his be .k so he can watch it. "safety pin'rattle

Play*tentials, Series | Clown rattle
Faces Measuring spoons
Hirror Present small, colorful object at the
Plastic bird mobile midline. Move it up, down and sidewise
Wind chimes in front of baby. Gradually increase the
Crib kaleidoscope distance from the baby. Vary the position
Reflecto mobile of the baby. Have him supine or slightly
Shiny Christmas orna- | pronped in seat. Vary position of the
ments abject offered from slightly below his
cutout shapes of cello- | waist to :ye level.
phane

tches the movements of |12 - 16 weeks | Place baby comfortably on his back

3 - 4 months | or in semi-reclining position in

ds.

haby seat.
e.q. Playtential "Find me mitt,"
soft colored ribbons. Move mobile
farther away so it does not dis-
stract from the hands.

Provide colored mitts,

121



Curriculun Sequence

Visually Directed Reaching

'75 (s 29

THE BABY'S EMERGENT SKILL

AGE OF
EMERGENCE

EXPERIENCES FOR BABY ALONE

EXPERTENCES FOR BABY WITH OTHERS

He can bring ohject to his mouth,

The baby looks at an object if it
is placed in his hands.

122

ERIC

Full Tt Provided by ERIC.

12 - 16 weeks

12 - 16 weeks
3 - 4 months

Provide toys that are easily
grasped and that can be qunmed
Rattle
Bell roller

Place objects in the infant's hands that
are of appropriate shape for mouthing
garrots
Dumb-bell rattle
Bell rollers
Teether

ithen he drops it, place it again in his
hand. Watch to see how Tong he wants to
continue to play.

Put small objects in the baby's hand. Use
toys with interesting irreqularities such
as holes or protrusions,

Plastic spoons

Elephant or handi-pal from

Playtentials
Dunb bell rattle
Bell roller 123
Small plastic dougnuts v
Bangle



Curriculum Sequence

Visua]ly Directed Reaching

£s 30

7

THE BABY'S EMERGENT SKILL

AGE OF
EMERGENCE

EXPERICNCES FOR BABY ALONE

EXPERIENCES FOR BABY WITH OTHERS

The baby swings and grasps at
objects if they are left near his
hand.

The baby claspsnis hands directly
in front of the center of his
body and may bring them to his
mouth,

The baby plays with an object
when it is placed in his hand.

ERIC

Full Tt Provided by ERIC.

12 - 16 weeks
3 - 4 months

12 - 16 weeks
3 - 4 months

16 - 20weeks
4 - 5 months

Lower a qraspable mobile to within
7-8" of baby
-Cradle gym
~Playtentials Series I
Lrabbie toy
Lrib toy
Lolored spools
-Strings of large colored
beads.
-Play Gym

Place him on his back in a place
free of other visua) distractions.

Place him at various angles on his
back.

-Use infant seat

-Prop him up with pillows

Hold object near the infant's hand and

within his range of visual focus
Rattles with small diameter
handTe
Finger

Let him swipe at it

Place a rattle in baby's hand, Use one
that has visibly moving parts that invite
manipulation and different hand positions. -
-Hardwood rattle set
from The Learning Child,
-Block rattle with bell inside
from Creative Playthinas.

125




Curriculum Sequence

Visually Directed Reaching

T oes 3

THE DABY'S ENERGENT SKILL

AGE OF
EMERGENCE

EXPERTENCES FOR BABY ALONE

EXPERTENCES FOR BABY WITH OTHERS

2

The baby cannot nick up a tov
when he drops it.

The haby cannot Tet a0 of toy at
will,

The haby reaches and nicks up or
takes 4 toy with both hands.

H

[t

ERIC

Full Tt Provided by ERIC.

16 - 20 weeks
4 - 5 months

16 - 20 weeks
4 - 5 months

16 - 20 weeks
4 - 5 months

Pravide a variety of interesting
toys within easy reach of baby in
crib or on mat.
-Bell Rollers
-Plastic douahnuts
-Graspable colorful
plastic containers

Provide rattle that make intaresting
sounds.

Wooden fish, Childcraft

plastic keys and disks on chain,
Pick up toys that he drons. Replace them

in his hand,

Place objects in baby's hand, Change
them frequently.

Hold child in sitting position. Place
attractive toy within easy reach on
table, Ask child to take toy. Be sure
you have his attention,

127



Curriculum Sequence

Visually Directed Reaching

THE BABY'S EMERGENT SKILL

AGE OF
EMERGENCE

EXPERIENCES FOR BABY ALONE

EXPERIENCES FOR BABY WITH OTHERS

Baby reaches aul and nicks up toy
or takes toy with one hand only.

Baby qrasps feet and plays with
them.

ERIC

Full Tt Provided by ERIC.

2N - 20 weeks
&, - K months

20 - 24 weeks
4l - 5 months

Provide qraspable mobiles that are
sceured firmly enounh so that the
hahy cannot null then down on hin-
sel f,
-Pligtentials Series Il
-Cradle Gym

Provide stationary toys with
qraspable contours, within reach
of babv.

-plastic horse

-§poon

~stabile

Allow baby to play in supine
nosition. Leave his feet and toes
uncovered sometimes. At other
times provide colorful booties
with dangling pom-poms or other
eye catchers.

Present toy within easy reach of baby,
slightly nast the miﬁline on the preferred

side,

129



Curriculum Sequence

Visually Directed Reaching

¢s 3

THE BABY'S ENERGERT SKILL

AGE OF
EMERGENCE

EAPERIENCES FOR BABY ALONE

EXPERTENCES FOR BABY WITH OTHERS

The baby can transfer a toy
easily from hand to hand,

The baby can hold two toys at
once.

The baby can retain one toy wher
a second is offered at the mid-
line.

the baby can reach across the mid:

line to qet a second toy.

ERIC

Full Tt Provided by ERIC.

24 - 28 weeks
B - 6% months

24 - 26 weeks
51',}'6],2 mon ths

26 - 30 weeks
6 - 7 months

28 weeks
7 months

Give baby a single object for
qrasping and playing.
A doughnut-shaped rattle
Baby biscuit,

Place baby on flat surface with
several small ohjects to play with,

Nffer the baby first one toy and
then another. Offer the second
toy to the hand that is already
holding a toy. Notice how he uses
his hards differently.

Offer the baby first one toy and then
another. O0ffer the second toy to the
hand that is already holding a toy.

Offer the baby first one toy and then

another, the seconu toy to his free hand,

Offer the baby first one toy and another.

Present the second toy at the midline,

141



Curricutum Sequence

Visually Directed Reaching

hLs o

—

THE BADY'S EMERGENT SKILL

WEOF
EHERGENCE

EXPERIENGES FOR BABY ALONE

EXPERTENCES FOR BABY WITH OTHERS

The baby begins to pick thinas up
between his thunh and fingers.

The baby begins to dron objects
deliberately,

132

ERIC

Full Tt Provided by ERIC.

26 = 30 woeks
7 - 8 months

47 - 46 weeks
10 - 11 months

Rive the haby toys that can easily
qrasped between thurb and finders,
Playskoo] wooden beads
Rubber teether
Soft hlocks
Tumble-tube Sears

Provide a variety of small, easily
grasped objects, a few at a tine,

Provide a container for the baby to
drop then into.,

Place smll objects within baby's reach.
Rafsin
Piece of ice
Piece of cooked Spaghetti
Piece of string,
Draw baby's attention to them and show him
how to pick them up and release,

lihen baby s in the bath, provide a small
sponde, Show hin how to Squeeze 1t.

As the baby droos or throws the toys, pick
then up and hand them back to him. Make
a game of it.

13



BROOKLINE EARLY TOUCATION PROJECT

Education Program
Curriculum Sequences

SOCTAL DEVELNPUENT

o it e et T T

P actale kit

THE BABY'S LWERGENT SKILL

Non-Specific Receynition

Daby attentively reaards
adult's face,

Baby narticipates in ave-to-eye
contact,

Bahy sniles and/or vocalizes in
response to a smiling nodding
face

Baby smiles and/or vocalizes in
resnonse to smiles and vocali-
zation from others,

AGL OF
EMERGENCE

LXPCRIENCLS FOR BABY ALONL

o (S8

e e At s e e e 8

EAPLRIENCES FOR BABY WITH OTHERS

o weeks
N T

4 - R weeks
| - 2 months

B - 1N vipeks
1, - 7' months

8« 10 veaks
Lo 2k months

—

Place mohile with Tarae nictures of
faces over the haby's crib

- Playtentials

- Friendly Faces

Look baby in the eve as you care for him
and olay with hin. Talk and sing to him
35 vou look, usina a sliahtly hiah-pitched
voice. Hords are nnt necessaryy some
habies seen to prefer onen vowel sounds.

Encourade the haby to smile by leaning over
Ihis crib and smilina, Trv to catch his
attention by moying your head or with a
variety of facial nestures,

Talk to the baby as you Took at him and
care for him,

P
d

o
b

)



Curriculun Sequence

SOCTAL DEVELTPMENT

5 (53

THE BABY'S ENERGENT SKILL

L' AGE OF
EMERGENCE

Response To Familiar Caretakers
And Strangers

The baby responds preferentially
to his mother or other reqular
caretaker by

-iatching her,

-miling at her

-(ufeting to her presence

(Please specify additional
responses)

Baby sobers and stares at the
sight of a stranger

(PYease specify additiona)
responses )

The baby still appears to be awara
of stranaers but tolerates them
in the mother's presence.

|39

The baby cries if a stranger
approaches too close or too
quicklys

ERIC

Full Tt Provided by ERIC.

12 - 14 weeks
3 - 4 months

12 - 24 weeks
3 - 6 months

12 - 34 weeks
3 - 8 months

12 - 34 weeks
3 - 8 months

EXPERTENCES FOR BABY ALONE ‘HMM%WHWMWNM
1

NOT APPLICABLE

Continue to talk with the baby and to smile
at him,

Touch him as you play.

Ask strangers to avoid sudden advances to-
ward the baby.

(Even grandmothers may have to move in
slowly!)

137



Curriculum Sequence

S0CIAL DEVELOPMENT

¢s 37

'

THE OABY'S EMERGENT SKILL

| AGE OF
| EMERGENCE

EPERIENCES FOR BABY ALONE

| CIPERIENCES FOR BABY MITHOTHER

The baby cries if he is handled
by & Stranger.

[
Eye]
e

ERIC

Full Tt Provided by ERIC.

17 - 37 weeks
3 - 8 months

NOT APPLICABLE

|

Make the transition to new caretakers as
qradual as possible. Give the baby enough
tine and opportunity to adjust to the new
person before Teaving him.

13§




175 CSJY

SOCIAL DEVELOPMENT

Curriculum Sequence

! AGE OF

EHERGENCE EX™ "TENCES FOR BABY ALONE | EXPERIENCES FOR BABY WITH OTHERS

NOT APP_ICABLE HOT APPLICABLE

THE BABY'S EMERGENT SKILL

Response to Separation

The baby cries when his mother | 16 weeks—J
Teaves, 4 months —

The baby no longer cries hen his| 24 weeks -—
mother leaves but play activity | 5 nonths —
is inhibited in her ahsence.

The baby greets his mother after | 16 yeeks —
separation by 4 honths —)
-Yocalizing and touching.
-Brightening in expression.
-Recuesting pick-up.
<Crying.
-Turning away:
(Please specify additional
responses)

141
146

ERIC

Full Tt Provided by ERIC.




surriculus Sequence

SOCIAL DEVELOPMENT

75

THE GABY'S EMERGENT SKILL

et s s < bt b rn et

Gaining and Maintaining Attention

The baby qains attention by
pointing or qesturings

The biaby gains attention by
calling to his mother or to
another adult.

The baby gains attention by
Teading mother ty the hand or
bringing the cuject to her.

The baby qains attention by
vocatizing with others.

| At OF

- THERGEACE

EXPERIEIICES FOR BABY ALONE

15 ronths

l
\
|
15 months

16 months

18 months

NOT APPLICABLE

| EXPERIENCES FOR BABY WITH OTHERS
r

Respond to baby's qestures by acknow-
Jedgina them and talking to him.

"You see the dog. Isn't he a nice
fellow?" "Yes, that's your coat
['11 get it for you."

Respond to his calls whenever you can.
You don't have to do what he wants each
tine, but Tet him know you heard him.

Go with him. Try to understand what he
wants you to see. Coment on it and let
hin know you're interestad.

Respond to his words. Sometimes they are
hard to understand but look at what he is
trying to do or show you, Repeat his
words. Praise his attempts.

14



Curriculum Sequence

SOCIAL DEVELOPMENT

VA ﬁ

AGE OF

THE DIBY'S EUERGENT SKILL | ety e

EXPERIENCES FOR BABY ALONE

EXPERTENCES FOR BABY WITH OTHERS

Expressing Affection or Hostility

The baby axpresses hostility or |12 months
anger,

The hahy exnresses affection by
-hestures
-5mifes
-Yocalizing
(Please specify other)

4 months

—

141

ERIC

Full Tt Provided by ERIC.

NOT APPLICABLE

Be prepared to have this happen. Don't
let it hurt your feelings or make you
angry in return, Validate his anger if
you feel confortable doing so. Don't
yield your position if you feel it is the
right one. A Tittle anger and a few
tears won't hurt.

Show your affection
Smile at him
Talk to him
Kneel down to his Tevel for a hug

3
43




Curriculum Sequence

BAS g

SOCIAL DEVELOPMENT

THE BADY'S EnERGEaT sgay | MO OF

;% EMERGENCE

EXPRIENCES FOR BABY ALONE - EXPERTENCES FOR BABY WITH OTHERS

Using Adults as Resources

The baby uses adults to procure 12 1ionths
things he wants,

|

The baby uses adults to help 14 months
complete a nroject,

The baby uses adults as a source |14 months
of information.

j
[ =
o,
-

ERIC

Full Tt Provided by ERIC.

-
!
!

NOT APPLICABLE Be alert to his requests. 'hey may

not always be divect. Tr ' to unders
stand what he wants and get it if you
feel he should have it,

‘Be ready to help when he needs it but
don't take over. Sometimes just a little
help is all that is needed. Be alert to
potential frustration. Step in with help
before a task becomes too overshelming.

Talk to him. Answer his questions.
Comment us what he sees and what he is
doing. Classify things. Put things
in order.




BROOKLINE EARLY EDUCATION PROJECT

Education Program
Curriculum Sequences

AUDITION AND LANGUAGE

w08 A

T BIOP'S BIERENT SKLL | T | EERGNES FOR BV AOK | EXPRIEIES FOR BABY WITHOTRS
AUDITION
The Baby responds when he hears Provide toys that make gentle Make quiet noises to the babys
a sound. noses, -shake a rattle
He may: ~Hind Chimes ~gina & small bell
-Startle.. 0 - 4 weeks -Musical Mohiles - Jiggle a keychain
0 - 1 month =Stuffed animals with -Ring a triangle
music boxes:.
-Quiet or arrest activity, | 0 - 4 weeks
N« 1 month
-Search with his eyes for 1 12 - 16 weeks Hold the noise maker to one side of the
the sounds. 3 - 4 months baby's head. Make a gentle noise.
Alternate sides,
-Turn his head toward the | 14 - 18 weeks
sound. His eyes will Took [ 3 - 4 months Use a variety of different noises.

in the same direction,

149




Curriculum Sequence

AUDITION Amn LANGUAGE

% S ¥

THE GABY'S EMERGENT SKILL

AGE OF
EMERGENCE

EYPERIENCES FOR 2481 ALONE

EXPERIENCES FOR BABY WITH OTHERS

0 10

- Baby responds when he hears a
voice.
He may:
-Quiet or arrest activity,

-Smile,

-Look at the speakers face.

-Increase mouth movements and
or smiles when he hears his
oW sounds made by others.

15€

-Yocalize in response to the
soundsof others

ERIC

Full Tt Provided by ERIC.

0 - 4 weeks
0 - 1 month

weeks

4 -8
1 - 2 months

8 - 12 weeks
2 - 3 months

§ - 12 Heeks
- 3 months

—

8 - 14 weeks

l2 - 3 months

Talk to the baby as you move around the
room ,

Talk to the baby as you hold him or lean
over him. Use simple open vowels sounds.
-Ahhh

-Ba Ba 191

| Listen to the sounds he makes . Repeat

them to him,



Gurriculum Sequence

AUDITION AND LANGUAGE

N e TT

THE BABY'S ENERGENT SKILL

i

AGE OF
EMERGENCE

EXPERIENCES FOR BABY ALONE

EARLY VOCALIZATION

The baby vocalizes different
sounds when he hears his own
sounds made by himself or others,

Baby vocalizes same sounds when he
hears his own sound patterns.
(babb1ing)

Baby vocalizes when he hears his
own sound pattern. Changes his
sound when the model changes,

Recognizes and responds to his
oWn name,

158

10 - 16 weeks
12 - 16 weeks
3 - 4 months

16 - 20 weeks
3 - 4 months

16 - 20 weeks
3 - 4 months

16 - 20 weeks
3« 4 months

EXPERTENCES FOR BABY WITH OTHERS

Listen to the sounds he makes. Repeat
them to him,

Talk to baby as you care for him, Try
to engage him in eye-to-eye contact,
Stroke or touch him as you talk, Your
words aren't important; some babies seem
to prefer open vowel sounds. [t is the
sound of your voice that counts.

Hhen baby "talks", talk back tohim.
Sometimes respond in your language;

sometimes repeat his own sound.

Use baby's name frequently when you come
for him or play with him.



Curriculum Sequence

AUDITION AND LANGUAGE

LR

TE BIBV'S BIERGNT SKLL | (ot | EVPEREICESFOR BABY ALOK CHPERIENCES FOR BABY WITH OTHERS
EARLY VOCALTZATION
Vocalizes with two or more § - 2 weeks Repeat the baby's syllables.
different syllables, 2 - 4 months
Vocalize using two syllables
-Da da da -ra ma ma

Vocalizes attitudes 18 - 20 weeks

-Pleasure 4 = 5 months Respond to the baby's vocalizations,

-Anger

-Displeasure

-Eagerness

Baby jabbers expressively.
He may accompany vocalizations
with gestures and pointing.

154

ERIC

Full Tt Provided by ERIC.

12 - 18 months

Talk with the baby, Respond when

he talks. How long does the
"conversation” Tast?

133



Curriculum Sequence

e

AUDITION AND LANGUAGE

U wd TV

. GE OF o
~ THE BABY'S EMERGENT SKILL EQERGENCE EXPERIENCES FOR BABY ALONE EXPERIENCES FOR BABY WITH OTHERS
RECEPTIVE LANGUAGE
Baby recognizes the sound of his | 16 - 20weeks Call the baby by name,
0NN name.,
4= 5 months

Appears to recognize words Tike | 24 - 30 weeks Say the name of objects that the baby

"Daddy" 4 6 - T nonths sees and touches,

IlBye_byeu

llMa mall

IINOH
Increases number of words under- | 24 — Continue to talk with the baby. ldentify
stood. objects for him,

6 months—-—)

Verbally label parts of his body
-"Here are baby's toes"
-"Where is baby's nose?"



Curriculum Sequence

AUDITION AND LANGUAGE

508 Y]

THE DABY'S EMERGENT SKILL EaggﬁgﬁtE EXPERIENCES FOR BABY ALONE EXPERTENCES FOR BABY WITH OTHERS

RECEPTIVE LANGUAGE
The baby follows simple familiar | 36 weeks Talk with the baby. Sometimes use words
instructions, 10 months that he must stretch for,

"Cone here," Ask him to do things.

"Give me the v Keep your instructions simple.

"Stand up," "4ive me the ball,"

"Miss me,"

" Show me, "
Follows instructions requiring | 16 months Increase the complexity of your instruc-
familiar sequences of behavior, tions. Add an extra step,

"Put the ball in the basket,"

Recognizes classes of familiar | 18 months Add an extra item,

objects.

158

ERIC

Full Tt Provided by ERIC.

"Give me the ball and the car."

199



5 05 N

AUDITION AND LANGUAGE

Curriculum Sequence

THE DABY'S EMERGENT SKILL EQEEGEQCE EXPEK ENCES FOR BABY ALONE EXPERIENCES FOR BABY WITH OTHERS
SPEECH
The baby uses sounds consistenty |9 « 10 months Listen carefully to what he is saying.
toward anobject or action. Try to understand his meaning and respond
"Ba" for bottle. appropriately.
"Ma ma" for mother
When sou quess correctly he will let you
know,
Continue to name many objects in his
environment,
The baby uses single words surely 12 - 18 months Be sensitive to the different meanings
He may use them for different involved.
purposes.
"Ma ma" may mean
-4 person
-1 want something
-I'm hurt

He may use it to
Ask a question,
-State something,
-Make a demand,

160 161




w fs

AUDITION AND LANGUAGE

Curriculum Sequence

THE DABY'S EHERGENT SKILL Eﬁggﬁgﬁ“ CIPERIENCES FOR BABY ALONE EXPERIENCES FOR BABY WITH OTHERS
The baby will have a vocabulary of| 18 - 21 monthg Talk with the baby, Give names to the
from 20 to 200 words. things he sees and to his experiences.

“Here's Johnny's shirt,
-fat the cookie,

Give him a chance to Show you what he
: knows.,
khere is Johnny's eye?

The baby produces 3 and 4 word Listen! Listen! Listen!
sentences. He will add words in Your attention to what he says is
predictable ways. | important to him,

He wil) add predicates |

"Me see shoe" Talk with him too, He understands

more than he can say.
-He will add negatives

"T not go." | Talk about

| -Things he sees and feels,
-He will ask questions -Pictures in books.
"Where baby qo?" -Poens with strong rhymes,

~Things that he wants,
-Things that are happening.
167 -Peaple he knows.

P
04
i

;
ERIC |

Full Tt Provided by ERIC.




Curriculum Sequence

AUDITION A0 LANGUAGE

'75 @S £

THE GABY'S EMERGENT SKILL

MEOF
ENERGENCE

EXPERIENCES FOR BABY ALONE

EXPERIENCES FOR BABY WITH OTHERS

poamre

The baby has a vocabulary of from 24 - 27 months

300-400 words.

The baby produces 2 word utterance;
He will say a lot with a few
Words.
"Nommy sit" may mean
-"Mommy s sitting"
-"Sit down, Mommy|"
-"Wi11 you please sit down
Monmy' I

161

ERIC

Full Tt Provided by ERIC.

24 - 27 months

Label and identify things for the baby.
~Parts of his body.
-Pieces of clothing.
-Kinds of food, .
-Items in a picture or puzzle.

Keep your tone Tight. Can you make
labeling a game?
-Hhere is the apple? the pear?

Listen carefully. Try to understand

both h's words and what he means by
them,

163



BROOKLINE EARLY EOUCATION PROJECT

Education Program
Curriculum Sequences

COGNITION

THE BABY'S EMERGENT SKILL

AGE OF -
EMERGENCE EXPERIENCES FOR BABY ALONE

EYPERTENCES FOR BABY WITH OTHERS

Object Permanence

The baby follows a movina
object with his eyes. Nogs
not Took for an ohiect that
has disanpeared.

The baby follows the nath of
fast-noving objects. He can

follow up, down, or Sidewise.

163

ERIC

Full Tt Provided by ERIC.

§ - 8 weeks Provide mobiles so that they
1 - 2 months |  move but s that they become
partially screened as they do
50, '

16 weeks
4 months

Move a briaht or shiny object in
front of bahv for him to look at.
As he watches, move it faster than
he can follow, Ston it alona the
path to let him catch un, Repeat.

Shake a noise-makina tov on either
side of hahy's head.

Move interesting ohiects in different

directions;

-Your face
-Your hands
-Qther toys

Be sure you catch the baby's atten
tion. You mav have to ston to re-
aain it from time to time.

167



Curriculum Sequence

COGNITION

B (S 52

THE BABY'S  EMERGENT SKILL

——

AGE OF
EMERGENCE

EXPERIFNCES FOR BABY ALONE

EXPERIENCES OR BABY WITH OTHER>

The baby 1auahs when head is
hidden in towel,

The baby can obtain an ohject
which movesafter he has be-
aun to reach for it.

168

ERIC

Full Tt Provided by ERIC.

20 weeks
1-5 months

20 weeks
0-5 months

Hide baby under towel - say "Where's

(baby's name)?" Take towel
away, Smile and sav, "There's
(haby's name)."

Place a null toy in front of the baby.
Move sTowly away. Fncourane bahy to
reach for it, Renest,

Hold small object in front of infant.
As he reaches, nlace it under a
screen alona the same nath.

Repeat with binoer screen,

Reneat with different kinds of screen,
e.0. mesh hasket, nlastic bowl.

169



Curriculum Sequence

COGNITION

el

THE BABY'S EMERGENT SKILL

AGE OF
EMERGENCE

EXPERIENCES FOR BABY ALONE

EXPERIENCES FOR BABY WITH OTHERS

Baby Tooks at, turns and

manipulates ohjects, He may
purposely turn the object in
order to see the other side.

170

ERIC

Full Tt Provided by ERIC.

Hake, save ohiects available.
Rive as much variety of form
as nossihle,

(reative Plavthinas
Clutch ball

plastic cup

Wooden spoons

clothes pins

nesting cups

blocks
Childcraft

whisner hlocks
bell blocks
action blocks
Kohner's Busv Rox
Child-Learnina
Nesting Kit

Hand the haby familiar objects but
from different positions.

Try handing him a flashlight the
long way, Then hand it to him
bulb side first,

What other toys does he have that
look or feel different from different
noints of view?

171



Curriculum Sequence

COGNITION

505 44

THE BABY'S EMERGENT SKILL

AGE OF
EMERGENCE

EXPERTENCES FOR BABY ALONE

EXPERTENCES FOR BABY WITH OTHERS

The baby enjoys finding
hidden objects

172

-He easily finds a toy

if only part of it is
hidden.

-He begins to search for

an object that has dis-
appeared, looking where
he first saw 1t hidden.

ERIC

Full Tt Provided by ERIC.

4-5 months

4-5 months

4-6 months

five the baby Tots of small
toys and containers to hide
and find them in,

Let him try
~small trucks
-small blocks
-small animals

in
-¢offee cans
-muffin tins
-refrigerator containers
-miTk cartons

Let the baby watch you hide a toy.
Encourage him to -find it.

Let the baby watch you hide a favor-
ite toy. De sure to leave part of it
showina. Encourage him to find the
toy.

Play with the baby using a small toy
he Tikes. Drop the toy. Encourage
him to Took.

Hide a toy as the baby watches.
Let him find it.

Put a toy in a baa or other easily
opened container. Let the baby find
it.

17



Curriculum Sequence

COGNITION

LS 55

Mp——

THE BABY'S EMERGENT SKILL

AGE OF
EMERGENCE

EXPERIENCES FOR BABY ALONE

EXPERIENCES FOR BABY WITH OTHERS

——

-He can watch a toy be
hidden in one place and
then another, and beqin
looking for it where he
Jast saw it.

174

ERIC

Full Tt Provided by ERIC.

1-8 months

Let the baby watch you hide a toy
under or behind a simple "screen.
(A small pillow, & didper, or a
magazine are all fine.) Move the
toy to another "screen.” Now ask
the baby to find it.

Do it agafn, Use different toys and
different kinds of screens.

Hide the toy successively at near
and far distances.

173



Curriculum Sequence

COGNITION

5 s I

THE BAY'S EMERGENT SKILL

AGE OF
EMERGENCE

EXPERIENCES FOR BABY ALONE

EXPERIENCES FOR BABY WITH OTHERS

The baby can find a hidden
object that has been hidden
within several containers.

The baby can find a toy that
has disappeared by looking
where he knows it "should" be.

175

ERIC

Full Tt Provided by ERIC.

N
9-13 months

17 months

»

Rive the baby toys that nest
inside one another.

hive the baby toys that he
can throw and watch.

Soft balls

Bean bags

Ping pong balls

Hide a toy twice. For example:
-Put a small car or other
favorite toy under a clean
diaper. Put a pillow over
it. Ask the baby to find
the toy. Demonstrate the
name first if necessary.

-Put @ cookie in one refrigerator
box or other easily opened con-

tainer. Put that box ina
larger box. Ask the baby to
find the cookie.

Thi.. a ball for the baby. Ask him
to find it,
RoT1 the ball along behind a chair.
Let him watch you start it. Ask him
to find it,

{7
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AARATION
Currictlum Sequence
— |
THE DADY'S EMERGENT SKILL EﬁggGE;CE EXPERIENCES FOR BABY ALONE FYPERTENCES FOR BAGY WITH OTHERS
-He can find a hidden 1-8 months hive the baby a closed con- Continue playing lots of hiding
toy in a new hiding tainer with ar object in it. ganes. Encouraqe the baby to Took
place even when he Be sure he can qet the con- for thinas, Talk to himh
did not watch it tainer open and that the con- "Where's the teddy?
disappear, tents are not harmful, Saarch for the'tpy yourself.
Try a plastic refriqerator Invite him tO'JOIH,
jar with a cookie in it, "fou do it."
Try a simple Jack-in-the-box.
~ 0
Q
ERIC

Full Tt Provided by ERIC.



COGNITION

5 (S g

AGE OF

THE BABY'S EMERGENT SKILL CVERGENCE EXPERIENCES FOR BABY ALONE EXPERIENCES FOR BABY WITH OTHERS
Differentiation of Means & Ends o
Baby repeats a schema which has | 8 - 20 weeks | Provide tovs which easily respond [Place the baby on his tummy. Dar]gle an
accidentally produced a result. | 2 - 5 months | to the baby's actions interesting object in front of him.
~Lightweight crib mobile  (Encouraqe him to 1ift his head to see it
~Activator (Creative Play-
things ) Try many different kinds of chjects
~Wally Kick-a-Tune(Learning|  =Toys that make noise
Child) -Shiny toys
~Thunpy (Paytentials) -Paper
= 0ly-poly toys -Sponges
-Floating bath toys
Change the type of toy as the baby Allow the baby to play with your fingers.
changes his skill. Try holding one finqer up. Let him grad
it. Hold up another; and another.
Do the same thing with finger puppets on
your hand.
| 88 -te watches nis oun hands. |8 - 12 weeks 1
2 - 3 months
-He attempts to take objects|® - 12 weeks
to his mouth. 2 - 3 months
-He attempts to kewp a 12 - 16 weeks
toy in motion, 3 - 4 months
o' attenpts to repeat a |12 - 16 weeks
EClnd. 3 - 4 months

Full Tt Provided by ERIC.
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Curriculum Sertunce

COGN"TION

s 08 P

bt ¥ v

®

THE DABY'S EMERGENT SKILL

Baby purposely uses a familiar
‘schemas to achieve lesired
results. He uses the schemas in
situations appropriate to them,
He may pause and appear to com-
pare what 5 happening with what
he expected

-He is able to qrasp a toy
when he sees it

-He shakes an object.
-He banqs an object.
-He mouths an object

“He kicks at objects,

Baby drops one or both objects
he 15 holding in order t0 reach
for a third,

18¢
ERIC

Full Tt Provided by ERIC.

o~

kitchen items 1ike measuring
5poons.

-CTutch galls
-Plastic doughnuts
-Pots and pans
-Hooden $pon;

AGE OF A ‘ cvor T
e EXPERIENCES FOR BABY ALONE | CHPERIENCES FOR BABY WITi 48
16 - 22 weeks | Provide a variety of interesting |Hold baby in sitting pos ic.  Place'an
4 - 5 months | toys within easy reach of bahy ir [attractive toy wi*.in ez, + ona table.
crib o o mat, Ask the baby to texy tha . . Be sure you
57 pollers have his attention, -
Flastic dowehiuts
Lolorful plastic Hold out 4 toy to the baby, Encourage him
containers to reach for it,
Thumpy (Pay.2atials)
Provide qraspable mobile that s
secured firmly enough so that the
baby cannot pull it down on
himself.
-Playtentials Series [l
-Cradle gym
08 - 36 weeks | Provide many interesting araspable|Hand the baby one easily graspable object.
7. Bronths | objects and toys. Don't forget [Hand him another; and another. What does

he do with the ijects he already has’
How does that change?

180




Curriculun Sequence

COGNTTION

5 eS b

[SRv——

THE BADY'S CHERGENT SKILL

T NG OF

EHERGENCE

LAPERTENCES FUR BABY ALONE

EXPERIENCES FOR BABY WITH OTHERS

Baby plays with a toy in a way
that suggests he expect, it to do
something.
-Purposefully rings a bell
or shakes a rattle or
pulls on things.

Baby begins to intentionally use
one object s a means to obtain or
affect another,

ERIC

Full Tt Provided by ERIC.

26 - 36 weeks
6 - 8 months

8 - 10 months

Provide toys and objects which allo
the baby to see what his actions de
-Busy Box (Kohner)
-Creeper Roller (Edcom)
-Bel1 Chime (Playskool)
-Activator (Creative Plaything

Provide baby with toys that clearly
respond to his simple actions.
-Baby Chimes (Playskool)
-Shake-N-Rol1 Rattle '"isher-
Price)
-fyleohone and stick

!

Play with the baby with toys that allow
him to see what his actions do
-Jack-1n-the-hox
-Shake-N-Rol1 Rattle (Fisher-
Price)

Atract the baby's attention to a toy
that he Tikes. When he shows you that
he wants it, place it sTightly aut of
his reach on & towel or other vuject
he can pull, Encourage him to pull

it to hin in order to get his toy.

Place a pull toy slightly beyond the
baby's reach. Place the string where he
can easily grasp it. Show him how to
pull,

Build a block tower; push it down with
your hand. Rehuild it; push it down
with another wlock or toy. Rebuild
it; et the baby push it over



Cu TeeuTum Seyuenco

LONTTION

5 (S 6/

et

THE BABY ) EM[lGElT QKILL

Ao OF

EHERGENGE

EYPERIENCES TR BADY LONL

— -

EXPERIENCES FOR BABY WITit uiHERS

O .

Thababy beqing to discover new
means through active experimentatiof.

He beqins to intentionally use
one object as a means to
obtain or affect another.

He Towers his head when passing
under a Tow obstacle.

He enjoys opening cupboard
doors.

He begins to take things out
of cabinets and drawers.

185

ERIC

Aruitoxt provided by Eic:

8-10 months

8-10 months

10-14 months

12-18 months

Make available Tots o
and things to put into them.

Give the baby a chance to play and
explore his world, Let him cravl
under, over and around the objects
in his home,

Put some of his own toys or some
unbreakable kitchen implements ir
Tow, easy-lo-reach cupboards.
Perhaps he can have his own cabinet
ared. Let him play there as you
work nearby.

containers

Drawe of his own.

Wicker be et

Large cotree can

Cardboard box about 10 inches
deep. Var; the things he can
put into it,

Beads w0 large to put into

his mouth

Blocks

Plastic cockie cutters with

dull - dges

Spoals

Small cars and trucks

Small plastic animals

Place one of the babu's favorite toys
on a soft piece of c..th that he can

easily pull toward hin.
Let him try.

Be sure that obiects that may fall on
him or otherwise hurt him are resoved
his reach,

Put a favorite toy or small treat in the

cupboard, Close the door, Encounaqe the

baby to open the door to Find the toy.

187



Curriculun Sequence

COGNITION

% (S i

AGE OF
EHERGENCE

LAPLRIENCES FOR BABY ALONE

LXPERTENCLS FOR BABY WITH QTHERS

He extracts a small object
from a container by shaking
or manfpulating the container

He varies his activity with
o toy to achieve different
effects.

He puts objects into narrow-
necked containers, holding
the container steady.

!

He matches the shape of
object to the shape of an
opening in rder to drop a
toy into a container,

150

12-18 months

12-18 months

18- 24 months

18-24 month-

Give the baby a plastic milk
bottle or similar container,

Place in the bottle a small toy or

other treat,
Watch the haby try to get it out,

Give the biby a variety of toys
and materials that "do things" in
response to his actions

CornEOpper push tO{
Rattles or noisemakers

X ylophone

Wooden hammer and workbench

Make available for him a variety
of toys with pieces that fit into
openings.

- Simple puzzles

- Post Box - Playskool

- Tupperware Sort box
- Boot - Playskcol

Put a variety of toys into a variety of
plastic containers, Match the different

ways he tries to ~etthe objects out.

Play ball with him.

RoTl the ball. Ask hiu i go get it.
Encourane hir to roll it back.
Bounce it gertly to him,

Give the baby a plasticmilk bottle
and a necklace of beads, Show him how
to put it into the bottle. Encourage
him to do it.

Play qames with the necklace putting
it into your hand.

Play puzzles with him. At first use
sinnle puzzles and remove only one or
two pieces at a time,

Place the pieces almost into pasition
if necessary, et him try. Encourage
him Praise hin as he works.

18

(
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Curriculum Sequence

THE BABY'S ENERGENT SKILL

-

COGNITION

o

o e g

AGE OF
EMERGENCE

EXPERICNCTS FOR BABY ALONC

EXPERIFACES FOR BABY WITIF OTHERS |

pons e

f

The baby beqgins to use a variety
of new schemas to make things
happen,

The baby uses objects as extensiong
of his own body,
He may
lse a stick or othor olject
to retrieve an object out
of reach.

-Push an object with a stick
or pourd on it with
Hhammel ) 1}

-Climb up on chairs, stools
and other objects to reach
for thinas,

HMova a chair, stool, or
other support object to
¢limb on it to reach the
object he wants.

10 - 12 months

15 - 18 months

Provide the baby with toys that
clearly respond to his actions.
- Surprise Box (Kohner)
- Xylophone
-Busy Box (Kohner)
~Activity Box (Fisher-Pric.)
-Busy Bath (Kohner)

Provide a variety of toys in g
variety of shapes.
-Wooden hammers
-Blunt end peqs
-Cobbler's bench

Meko available objects that are
stable enouoh to climh on and that

' Will bear the haby's weidht,

- Educubes

- Solid boxes
- Small stools
- Low chairs

Pour water through -a Sicve gr funnel,
Let the baby play with these in his
hath or sand box

Add a variety of plastic bottles nd
containers.

Are all the areas he can now reach
frea of potentially danqerous material?



s LS b4

COGNITION
Curriculum Sequence

THE BABY'S EMERGENT SKILL &ﬁ&&E CPERIEMCES FOR BABY ALONE CYPERIENCES FOR BABY WITH OTHERS

Baby recoanizes common elements
of objects and can group them

according to relevant features.
Places stick in hole of a |14 - 18 months
larqe bead or block.

-Stacks rinas on a pole. {14 - 10 months
Ooes not try to put other
ohjects on.

-Places pea people into 14 - 18 months
anoropriate holes.

19z | 193

&

ERIC
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THE BABY'S EMERGENT SKILL

AGE OF
EMERGENCE

EXPERIENCES FOR BABY ALONE

EXPERIENCES FOR BABY WITH OTHERS

e,

Gestural Imitation
The baby imitates nestures he
has done on his own,

Observe baby's gestures. Some
of the more comon ones that
energe are:
-Bancing or hittina something
-Shaking a toy
-Having hand and/or am
-Dropping or throwing
-Clagping hands or objects

together
-Pointing with index finger

194

ERIC

Full Tt Provided by ERIC.

16 weeks
4 months

16 weeks
§ months
21 weeks
5 months
38-44 weeks
9-10 months
38-44 weeks
9-10 months
38-44 weeks
9-10 months

Enqage baby in imitative play.
Respond with approval when baby
imitates the gesture,

Use objects that respond to baby's
actions,

-Shaking a rattle

-Dropping a ball

-Clanpina two blocks together

Place baby in front of a mirror s
he can see himself doino cestures.

193



Curriculun Sequence

OGN ITI0M

5 dS 66

EXPERTENCES FOR BABY ALONE

EXPERIENCES FOR BABY HITH OTHERS

- AGE OF
THE BABY'S EMERGENT SKILL CUERGENCE
The baby imitates unfamilar 46 weeks
qestures he can see himself 11 months

nerform,

The baby imitates qestures he can

faclal aestures.

199

[:IQ\V(Z

Aruitoxt provided by Eic:

14-20 months

When baby is doinq 4 nesture
present another which is sliahtly
different,
-Bang with an object held in
each hand
-Tap with your index finger
-Clan fists together

While baby is watching present a facial
testure, If he imitates it, present
another, Continue to play with him in
this way as. long as he is interested.

Exaqples of fac1a1 gestures:
apping top of head

~Rubbing cheek

-Opening and closing mouth
-Blinking eyes
-Sticking tonque out

197



HV 1
Section: 5 ‘

QUESTIONS TO STRUCTURE HOME VISITS

[. 0-3 MONTH PERIOD

A. Standard questions for all parents

1. The baby's growth and development

a. What is he doing now?
b.
c.

What new things have you noticed him doing?

Have you noticed him, for example, looking at objects?
(Mention relevant skill as described in BEEP Curricul-
um Sequences. Explore all modalities suggested.)

2. The baby's interests

M A n

a. What does he enjoy doing?
b.

What does he enjoy playing with?

1. How does he play with it?

2. What does he do with 1t?

Where does he stay when you are busy?

. Where does he enjoy being?

Are there any things he does not like to do?
Are there any objects he does not like to play with?

3. The baby's environment

a.

Are there things in his crib for him to enjoy?
1. Are they placed so he can sea them?
2. Do they move easily or make & gentle noise?

4. Parents' questions, interests, and concerns

. Do you have any questions about the baby or about what he

is doing that you want to talk about?
Do you have any questions about what he will be doing soon?

. Do you have any concerns (or worries or complaints) that

you want to talk about?
Are there any interesting things that you have observed
{or seen him doing) that you want to talk about?

B. Areas of special interest to individual parents

1. Siblings' feelings about the baby

a.
b.
c.

How does (older sibling) feel about the baby?

How does he show you?
How are you helping him accept all the changes in his life?

198



HV 2

0-3 MONTHS CONT. (page 2)

2. Siblings' behavior toward the baby.

a. Sometimes children show us how they feel in ways that
seem indirect. Has your older child's behavior changed
in any way since the baby's birth?
b. Some children begin
1) taking things
2) demanding more of their parents' time
3) displaying regressive behavior such as wanting a bottle,
soiling their pants or crying more
4) hurting the baby, perhaps accidentally
5) ignoring the baby or pretending he is not there

3. Sleeping patterns and schedule

. How is sleeping?

. When does he usually sleep?

. Does he fall asleep easily?

. Does he wake up easily?

. Have you had to make any changes to help him sleep?

oo oo

4. Feeding

Is he eating well?

. How often does he want to be fed?

. Is this convenient (workable) for you?

. Are there any questions you have about what or how your
baby is eating?

aono oo

5. Amount of time spent with the baby

a. How much time do you spend with your baby?

b. Does this seem just about right (too much or ton Tittle)
to you?

c. Who determines the amount of time you will spend together?

d. Do you have time for your other children? Your husband?
You other responsibilities? Your pleasures?

e. Do you need help managing your time?

6. Mother's fatigue

a. Are you getting enough sleep?

b. Can you get help caring for your home or your childso you
can rest?
1. When would it be most useful?
2. Whom might you ask?

c. Are there some jobs you can let slip for the time being?




HV 3

QUESTIONS TO STRUCTURE HOME VISITS

[1. 3-6 MONTH PERIOD

A. Standard questions for all parents

l.

The baby's growth and development

a. What is ne doing now?

b. What new things have you noticed?

c. Heve you noticed him, for example, playing with his hands?
(Mention relevant skill as described in BEEP Curriculum
Sequences; explore all modalities suggested).

The baby's interests

a. What does he enjoy doing?
b. What does he enjoy playing with?
1. How does he play with it?
2. What does he do with it?
c. Does he play more?
d. Has he become more interested in what he is doing than in what
you are doing?
e. Have you noticed that he is not as easily distracted from
what he is doing as he used to be?
f. Have you seen him practice (or repeat) a new skill?

The baby's environment

a. Where does he enjoy being?

b. Where does he like to be while you are working?

c. Are there interesting objects available for him to explore
visually, manually?

Safety

. Is he more active now than he used to be?

Is his baby seat stable and firmly placed?
Do you ever strap him in?

Have you checked his toys for safety lately?
1. Are there any pieces that might come off?
2. Are there any sharp points?

3. Is the paint non-toxic?

a0 oo

Awareness of strange situations ( strange person)

Does he seem to be aware of strange people? of strange places?

a.

b. How do you know? What does he do to make you think so?

c. Does this worry you?

d. Does this present a problem to you? How?

e. Is it more difficult {easier) to leave him than it was the
last time we talked?

f. How often do you leave him with others? 200
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3-6 MONTH CONT. (page 2)

6. Parents' questions, interests and concerns
a. Do you have any questions about the baby or about what he
is doing that you want to talk about?
b. Do yc have any questions about what he will be doing soon?
c. Do y: nave any concerns (or worries or complaints) that
you want to talk about?

d. Are there any interesting things that you have observed (or
seen him doing) that you want to talk about?

B. New areas of interest or concern to individual families. Probe
as necessary.

1. Increase in baby's demands for attention and the possibility
of "spoiling" the baby

2. Increase in the mother's feeling of need to get away
3. Beginning of awareness of strangers
4. Persistent scheduling difficulties (sleeping and feeding)

5. Advantages and disadvantages of having mother return to work

C. Areas of continuing concern
1. Siblings' behavior toward baby
2. Amount of time spent with the baby

3. Mother's fatigue and sense of overextension.




HV 5

QUESTIONS TO STRUCTURE HOME VISITS

[1T. 6-9 MONTH PERIOD

A. Standard questions ror all parents

L.

The baby's growth and development

O o

T - A

. What new things is he doing? (Continue inquiry to include

gross and fine motor development).

. Can he get from one place to another?
. Can he crawl?

. Can he pull himself up?

. Can he cruise?

. The baby's interests
. What does he enjoy doing?

. What does he enjoy playing with?
. What are his favorite toys?

1. What does he 4o with them?
2. Have you seen him try to soive problems different ways?
3. Does he use the same behaviors in differenti situations?

. Where are his favorite places in the house?
. What is his favorite room?
. Where does he spend most. of his time?

Does he Tike to go outdoors?
What does he 1ike to do outdoors?

. The baby's environment

a. Does he get a chance to move about? to explore?

b. Does he spend much time in his playpen or crib?
1. When?
2. What kinds of things does he do?

. Safety

a. Has he ever pulled things down on himself?

b. How does he get hold of an object if he wants it?

c. Have you done a safety check f your home this month?
(See Mass. Safety Council Checklist)

d. Have you safety checked his toys lately?

e. Where do you keep your cleaning products?

f. Can the area be locked?

g. Do you have safety devices on your electric outlets?

H

—

Dp]
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HV 6

H-9 MONTH CONT.  (page )

5. Socidal Nevelopment
Slrangers

a. [s he frightened by strangers?

b. Is he frightered by strange situations?

¢. How do you know?

d. Has this changed lately?

p. [s it more difficult to leave him than it used to be?
f. Does this bother (worry) vou?

g. What do you do about it?

haining and maintaining attention

. Does he ask for help? How? When?

. How does he get attention?

. What do you do?

. How much of your attention does he seem to want?
How of ten does he try to get your attention?

How much attention do you think he needs?

How much Aattention do you think he should need?

33— Xt = T

Ability to play social games

. Does he enjoy playing games?

Do you enjoy playing games with him?

. What kinds of games do you play with him?
. Who starts the game?

5~ 00T O

6. Parents' questions, interests and concerns

4. Do you have any questions you want to talk about?

5. Do you have any concerns (or worries or complaints) that
you want Lo talk about?

c. What about the issue we talked about last time? (Consult
record of previous home visit to follow up on issues raised).

8. Nev ireas of interest or concermn to individual families. Probe
as necessary.

1. Increase in locomobility and its implication for safety and
restriction.

2. Increase in stranger anxiety.

3. Increase of fearfulness in unfamiliar places.




HV 7

6-9 MONTH CONT. (page 3)

C. Areas of cortinuing concern

1. Amount of time that caretaker must (should) spend with the baby.
2. Amount and kind of interactive play that is appropriate

for the baby.
3. Advantages and disadvantages of having mother return to work.
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QUESTIONS TO STRUCTURE HOME VISITS

[V. 9-12 MONTH PERIOD
A. Standard gquestions for all parents

1. The baby's growth and development

. What new things is he doing?

How does he get from one place to another?
Can he crawl? stand? cruise? walk?

Can he climb on anything? \
. What does he 1ike to climb on?
. Can he go up the steps? Down?

D Ao O o w

2. The baby's interests

. What dces he enjoy doing?

. What does he enjoy playing with?

. What are his favorite toys? What does he do with them?
Does he 1ike to put things into and out of other things?
. Where are his favorite places in the house? Qutside?

. What 1is his favorite room?

“HhMD O O T

3. The baby's environment

a. Does he get a chance to move about? (to explore?)
b. Does he spend much time in his playpen? His crib?
1. When? Why do you put him there at that time?
2. What kinds of things does he do?
c. Does he play alone much?
. Where?
. How much?
. Who decides when he should play alone?
Do you think he should be spending time alone now? Soon?
. What do you do with him when you can't be available to him?

U B W) —

4. Safety

. Has ne ever pulled things down on himself?

. How does he get hold of an object when he wants it?

. Have you done a safety check of your home this month?

. Where do you keep your cleaning products? Your medicines?

Is the area Tocked?

. Do you ever carry medicines in your purse? In your car?
Could he get at them if you were not looking?

. How long are the cords on your hot appliances? (e.g. iron;

coffee pot) Where are the appliances plugged in?

. Do you have safety devices on your electric outlets?

Where do you keep matches? Could he get at them?

. What do you use on the table while the baby is eating?
(plastic? cloth? How easily does it slip or can it be pulled?)

202
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9-12 MONTH. CONT. (page z)

5. Social development

Strangers

a. Is he frightened by strangers?
b. Has this changed lately?
c. Is it more difficult to leave him than it used to be?

Gaining and maintaining attention

How does he gain your attention?

How do you know when he wants your attention?
How much attention do you think he needs?

How much should he need?

Qv +H M Q.

Expressing anger

h. Does he ever get angry?
j. How do you know if he is angry?
j. What kinds of situations make him angry?

Ability to play social games

k. Does he enjoy playing social games?
1. Do you enjoy playing games with him?
m. What kinds of games do you play?
n. Who starts the gemes?
0. How do you know he wants to play?
6. Language
a. Does he recognize any word?
b. How can you tell he understands?
c. Does he use any words (sounds) regularly?
d. What new words is he using now?
e. How does he use sounds?

1. To express his desire for something?
2. To ask for ncip?
3. 1o express pleasure?
4. To express anger? frustration?
f. Do you talk to him?
When? How? How much? Why?

7. Parents' questions, interests and concerns.

a. Do you have any questions you want to ask or to talk about?
Q b. Do you have any concerns (or worries, complaints) that you

want to talk about? 206
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9-12 MONTH CONT. (page 3)

8. New areas of interest or concern to individual families. Probe
as necessary.

1. Need to set Timits on where child can play andexplore safely.
2. Increase of separation distress.

C. Areas of continuing concern

1. Increase in amount and sophistication of locomobility.
2. Amount of time that caretaker must (should) spend with

the baby.
3. Advantages and disadvantages of having mother return to work.

2017
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QUESTIONS TO STRUCTURE HOME VISITS

V. 12-24 MONTH PERIOD

A. Standard gquestions vor all parents

1.

The baby's growth and development

What new things is he doing? :

. How does he get from one place to another?

Does he walk well? Run? Climb? Go upstairs? Down?
. What does he 1ike to climb on?

. Does he feed himself? How? What kinds of foods?

O o0 o

The baby's interests

. What does he enjoy doing?

. What are his favorite playthings? (toys?)

. What does he do with them?

. Where are his favorite places in the house? Qutside?
. What is his favorite room?

a0 o o

The baby's environment

. Does he get a chance to move about? (to explore?)

. Does he spend much time in his playpen? His crib?

¢. 1. When? Why do you put him there at that time?
2. What kinds of things does he do?

d. Does he play alone much?

o

1. How much?
2. Where?
3. Who decides when he should play alone?
4. Do you think he should be spending time alone now?
5. What do you do with him when you can't be available to him?
Safety
a. How does he get hold of an object when he wants it?
b. Have you done a safety check of your home this month?
c. Have you safety checked his toys lately?
d. Where do you keep your cleaning products? Your medicines?

Is the area locked?
e. Do you ever carry medicines in your purse? 1In your.car?
Could he get at them if you were not looking?
f. How long are the cords on your hot appliances? (e.g. iron;
coffee pot) Where are the appliances plugged in?
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12-24 MONTH PERIOD CONT. (page 2)
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. Do you have safety devices on your electric outlets?
. Where do you keep matches? Could he get at them?
. What do you use on tre table while the baby is eating?

(plastic? cloth? Hcw easily does it slip or can it be
pulled?)

. Where does he play when you're cooking?
. Have you checked the labels on his pajamas?

How securely fastened are the rugs?
Does he ever run about in stocking feet on uncarpeted floors?

5. Social Development

a.

Is he still frightened by strangers?

Expressing anger and affection

o0 K0 A O O

Does he ever get angry?

How do you know when he is angry?

What kinds of situations make him angry?
Toward whom is his anger usually directed?
Does he show affection?

Toward whom?

What does he do to show affecticn?

Ability to play social games

oA o0ooo

Does he enjoy playing games?
What kinds of games does he play?
Who starts the games?

Does he ever begin them himself?
How do you know he wants to play?

Gaining and maintaining attention

- T 4

. How does he gain your attention?

How much of your attention does he seem to want?

How often does he try to gain your attention?

Are there particular circumstances in which he tries to
gain your attention?

Using adults as resources

j. What does he do when he has a problem?

k.

How do you know when he wants something?

ey N
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12-24 MONTH PERIOD CONT. (page 3)

6. Language

Does he recognize any words? Which ones?

How can you tell he understands?

Can he follow a simple direction?

Does he use any words {sounds) regulariy?
What new words is he using now?

What do you do when he talks to you?

What do you do when you do not understand him?

0 HoaAnpaooa

7. Imitation

Does he imitate anything? What? Who?

Does he imitate gestures? Which ones?

Does he imitate sounds? Actions? Which ones?

Dces he ever initiate activities which he has imitated before?

Has imitation become a game?

a o oo

8. Autonomy, independence and negativism

a. Is it more difficult to get him to do what you want him to
do than it used to be?

b. Does he use theword "no" a lot?

Does he ever seem to be trying to annoy you? anyone else?

c.
Does this seem to happen at particular times? Under
particular circumstances?

d. What do you do when he says "no"? always?

e. Do you ever give in on an issue?

f. Who usually gives in?

g. Does he dawdlie?

~1. Does this bother you?

2. How do you handle it?

How do you let him know what you want him to do?
Have you had to say "no" yet? How often?

. What are the things you say "no" to?

. How do you say "no"?

What does he do when you do?

If that doesn't work, what do you do?

T — X = T
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9. Parents' guestions, interests and concerns

a. Do you have any questions that you want to ask or talk about?
b. Do you have any concerns (or worries or complaints) that you
want to talk about?
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12-24 MONTH PERIOD CONT. (page 4)

B. New areas of interest or concern to individual families. Probe
as necessary.

1.
2.

(a0~

Increased ability of the baby to compete with older sibling
adds new dimension to disputes between children.

Growing ability to control body functions raises issues of
bowel and bladder training.

Growth of autonomy and increased sense of independence raises
new issues of 1imits and routines.

Displays of anger and aggressive behavior increase.
Appearance of new and unexplained fears.

C. Areas of continuing concern

Need to balance opporunities to «xplore with safe exploration
Need to balance interest in the znvironment with interest in
the mother

Advantages and disadvantages of having mother return to work

DO
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QUESTIONS AND ISSUES PARENTS HAVE RAISED

The Brooklire Early Education Project

1. why was thz nrogram started?
2. What services are available?
3. Why are there three nrocram levels?
; 4. Hcw arc families assigned to a orogram level”
5. If 1 think the services available at my level are not aporopriate
for my family or for me, what can I do about it?
6. Who are the personnel and what are their qualifications?
7. Can I drop-in any time?
8. Will I find other people there 1like me?
9. What do I do if I need help?
10. What tests and examinations will be done on my child?
11. What records will be kept?
12. Who else has access to them?
13. What happens if you find something wrona with my child?
14. Do you ever commurniicate with anybody else about my child?

Anger ond Aggression

1. My son/daughter gets angry and hits me/siblinga, how should

I respond?

What outlets are there for my two year old's anger?

Sometimes my child gets anary and throws food, what can I

do about it?

4. Lately my child "fights" me when I dress, feed or otherwise

restrain her. Why does this happen? Is this hostility?

If my child lies on the floor and screams, how should ! respond?

My child holds her breath when I don't do what she wants me

to do. Is it dangerous? What can ! do about it? Is this

behavior unusual?

7. Sometimes when children visit my child, she becomes very
agressive. She hits and bites the other children. How should
I deal with this behavior?

w N
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Child Care and Separation

Short term separations

1. Who should care for the baby?
2. Does father's care matter?
3. How do I select a babysitter?
4. Why does my baby cry when someone else holds him or cares for
him?
5. Do babies prefer-men or women to care for them?
6. Are men or women more frightening to babies?
7. Should strangers care for the baby?
Q 8. How often should the baby be left with a babysitter? P
9. How long should the baby be left with a babysitter? 212
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Child Care and Separation

Short term separations cont.

10.

11.
12.
13.

[s it better to have one reqular babysitter or several different
ones?

Will my baby prefer his babysitter to me?

How do 1 know what's really going on while I'm gone?

If I have a choice, is it better to leave the baby in his own
home or in someone elses?

Long term separations

14.

15.
16.
17.

Is it all right to leave my baby if I have to go away for several
days?

How long can I stay away?

How do I prepare him for my absence?

What behavior should 1 expect when I get back?

Regular short term separations

18.
19.
20.
21.
22.
23.

24.

Crying

TV £ WM —

What are the effects of day care?

How do I select a day care program?

If I must be gone often, is it better to leave him with relatives?
How do I 1et the sitter know what I want her to do?

How do I let the day care center know what I expect?

How will I ever know what they expect of my child at the day

care center?

Is there « aood or bad time to start leaving my baby regularly?

What should I do when my baby cries?

Should I respond to every cry?

How soon should I respond?

What if 1 let him cry a little?

At what age does a baby understand that h1s cries will cause a
parental response?

Can you "spoil" a young baby?

Is it harmful for a baby to cry? For a long time?

Why does my baby cry?

Is it good for a baby to cry once in awhile?

My baby whines a lot and it bothers me. How should I handle it?
He never cries with his father, on]y me. Why?

My husband (or parents or parents-in-law) will never let him
cry but I do. Does it matter if we do things differently?

no
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Feeding and Nutrition

1. What are the relative advantages of breast feeding and

bottle feeding for baby? For mother?

Should breast fed babies receive bottle supplements? How often?

How do you know the baby is getting enough to eat?

My baby likes to go to sleep with a bottle. Should I let him?

What is bottle mouth?

Which is better, demand or scheduled feeding?

Who establishes feeding schedules?

Can you modify a baby's feeding schedule? How?

When should he be weaned?

10. Should he be weaned to a bottle or a cup?

11. How do I wean him?

12. Which are better, home-made or prepared baby foods?

13. What's wrong with prepared baby- foods?

14. When should I start my baby on solids? Which ones?

15. Are there any foods to be careful of?

16. Can my baby taste the difference in foods?

17. How can I be sure he's getting a balanced diet?

18. When can he start feeding himself?

19. How do I encourage him to feed himself?

20. He used to be such a good eater but now he's just not interested.
Why? What shall I do?

21. Sheuld I make him finish his meat?

22. Shouid I regulate the amount of sweets he eats? How?

23. Should I give him food as a reward for good behavior?

24. Should I punish him by withholding a treat he likes?

25. Should he have snacks? How many? When?

26. What are some good snacks for children?

OO ~ND N B WM

Group Exrerience

When will he be ready for playgroup or preschool?
How do I know when he is ready?

What kinds of group experiences are available?

How do I judge which is best for him?

How do I know what is expected of me and my child?
How do I Tet the others know what I expect?

N &N~

Health and Related Issues

How often should I consult my pediatrician?

When should my child start to have his teeth brushed?
When can he brush his teeth by himself?

When should [ take him to the dentist?

8w N =

214




P4

Independence, Atuonomy and Negativism

1. A1l of a sudden my baby wants to do things by himself. Why?
2. Why does he say "no" so often?
3. I used to be able to take him everywhere, now he's impossible!

Why?

4. Why does he suddenly want to do all the things he's not supposed
to do?

5. It almost seems as if he's testing me. Could this be true?

€. What shall 1 do when he refuses to do what I ask him to?

7. What shall I do when he purposely does what ke knows he should
not?

Language

1. Why is it important that I talk to my child?

2. Does he know I'm talking to him?

3. When will he understand what I say?

4. When should he learn a second language?

5. If I am bilingual which language should I use with my child?

6. If my child speaks only Spanish at home, how will he ‘o in

school? How will he learn English?
7. How can I perserve my mother tongue if he hears only English
at school?
8. What kinds of language experiences are necessary for my child?
9. When should I start to read stories to him?
10. How ~hould I talk with my child?
11. Is 1. important that I
label objects?
expand his utterances?
interpret his utterances?
answer his questions?

Mother's Well-being

1. Why am I tired all the time? How can this be helped?

2. Why am I so moody? How cén this te helped?

3. Is it natural for me to wint to get away from my baby?

4., Sometimes I don't even like him? Is tnere something wrong with
me? -

5. How can I get sometime to myself?

6. It frightens me to have so much responsibility. Do other

parents feel this way?
7. Sometimes my husband seems jealous of the baby. Is this natural?

Pacifiers
1. Why does my baby want (need) a pacifier?
2. Should my baby use a pacifier?
3. How much should he use one?
4. When should he be able to give it up?
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Parental Concerns

Why am I sometimes scared (anxious or angry) about the baby?
What will the delivery be like?

Will I really be able to take care of my baby?

Does it matter what kind of medication I have at the delivery?
Who can I talk about this with? When should I talk about it?
Will the hospital tell me if the baby is not all right?

When will I know-that it's time to ¢o to the hospital?

Will it hurt?

Should my husband be there when I deliver?

What about rooming-in? Are tnere advantages for my baby~

O WOWRNOW H WA
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Protection Against Weather and Other Natural Forces

1. How do you dress a baby during very hot weather?

2. How do you dress a baby during very cold weather?

3. Are there special safety reasures nezessary for hot or cold
weather? What are they?

4. Should I use suntan or wind lotions on my baby's skin?

5. Should I let my baby nap outside?

6. How important is it that he play outside?

Restriction and Restricticn Devices

When should ! use a playpen?

What's wrong with using a playpen?

How much is too much of a playpen?

What about a harness?

Are car seats necessary?

My child hates to use a car seat. What should I do?
What kind should I get? ‘

Now that he is walking, how should 1 protect my fragile
things from my baby?

How should I protect my baby from dangerous things?

W N DU & WN)
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Safety

What steps should I take to safety proof my home?

What are the most frequent accidents that children have?

When will I be able to trust my baby to stay away from things

that might hurt him?

What house plants are dangerous?

What outdoor plants are dangerous?

What are some safe outdoor play experiences my child will enjoy?
Are mosquito bites dangerous? What about bees? Spiders? OQthers?

W N —
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tetting Limits

1. When will I have to start setting Timits for my child?

I don't want to be mean. Why do I have to set limits for him
when he is so lit.le?

How do | know he understands the limits [ set?

Shculd I give him a reason for the limits I set?

How should I enforce the limits [ set?

what should I do if he doesn't do what I expect him to do?
Are there times when its all right for rules to ke broken?

NOYO B

Sex Pole Identification and Expectations

When will my child know he's a boy (gir1)?

Should my girl play with "boys' toys?" Why?

Should my boy play with "girls' toys?" Why?

My little boy likes to wear nail polish. Is this unusual?
Should I let him?

5. My little girl likes to play such rough games. You'd think
she was a boy. Should I discourage this?

My Tittle boy likes to wear his big sister's clothes. Should
I let him? :

How does a chiid Yearn that he is a boy or she is a girl?
8. How and when will my child know the differencs between men
and women?
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Siblings
1. How should I prepare my older child for the baby's arrival?
2. When should ! start to prepare him?
3. How will my older child feel about the baby?
4. How will I know whether or not hs is troubled?
5. Who needs my attention most; my older child or my baby?
6. What are some ways to help my older child understand we still

love him?

7. Should we let our older child help care for the baby?

3. Why does my older child have so many accidents when he's
near the baby?

Sleeping

1. How much sleep does a baby (child) need?

2. When will he sleep through the night?

3. Can 1 help him establish or modify a sleep pattern?

4. Does a baby know the difference between night and day? How?

5. Should bed time rituals be encouraged?

6. Should I put my baby to bed with a bottle?

7. Why has he suddenly started to wake up at night when he used to
sleep right through?

Y . T 8. How many naps does he need? When?
o . 9. Can a baby sleep too much?
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Social Development

With adults

When will he recognize me?

Why is he suddenly afraid of some people he has seen often?
Why do new faces frighten him?

How aware is he of my moods and feelings?

Should I try to conceal my moods and feelings?

Does it hurt a baby if he hears us arguing?
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With others

7. When will he want to play with other children?
8. When he is with other children he doesn't want to play with

them. Why?
9. When other children come to play at our house he is just

impossible! Why?

Stimulation

Why does my new baby need things to look at?
What playthings are appropriate now?

Why does my baby need objects to play with?
How do I know when a toy is appropriate?
What kinds of stimulation are important?

W N e
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Toilet Training

Which comes first, bowel or bladder control?

When should 1 start?

How de I know my baby is ready?

How do I do it?

My child is so active.” Will he be harder to train?
Can I train my baby around my work schedule?

What about the notion of training in 24 hours?

what if I make a mistake?

Should I reward my baby when he "performs?"

WO NN & WA

Traveling With the Baby

What should I know about traveling with my baby?
Is a baby easier to travel with at some ages than others?
What should I take with me when I travel with my baby?

LW N
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Section: 7

POTENTIAL GOALS FOR FAMILIES

The following ¢ ‘-aories have been developed to classify the goals

of the BEEP education £f in their work with families:
1. Access to infcrmation and resources
2. Issues specifically related to the parenting style of

the family
. Management issues
Issues specifically related to the parenting style of
the family
. Issues related to the mother's well-being
. Intrafamily needs
. Special needs
. Other

S w

Q~Oovu;m

Each family is reassessed by the teacher who serves it and by the
members of the education team approximately every three months. At this
time, areas that will be stressed during the coming three month period
are articulated. Areas of emphasis during the previous three month per-
iod are evaluated.

In evaluating and recording each home visit, the teacher/home visitor
rates the visit on each category, using a scale of 1 to 5. The ratingscale
is as follows:

1= No emphasis

2= Little emphasis

3= Some emphasis

4= Much emphasis

5= Exclusive emphasis

The following are suggested as goals which might fall within each cat-
egory:
A. Access to information and resources

1. To help or encourage the mother visit the BEEP Center by
a. providing transportation
b. arranging to be present when she arrives
¢ calling to invite or to remind

2. To provide appropriate suggestions for language games rel-
evant to the chiid's level of development

3. To support the mother in her interest in initiating a
group meeting on a relevant topic or in attending a ieeting

4. To encourage the mother to call her teacher/home visitor
when she needs help or reassurance

5. To suggest reading materials on the topic of concern to
the mother (specify topic and materials)
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B. Issues specifically related to the child's development

1. To discuss with the mother the child's receptive lang-
uage ability

2. To help the mother understand why her child is engaging
in specific vehaviors (specify age of child and behav-
iors in question)

. To discuss the many forms of negativism

. To help the mother understand that children behave dif-
ferently at different stages of development {place baby's
specific behavior and his stage of development into this
context)

5. To discuss reasons for stranger anxiety

oW

C. Management issues

. To suggest ways in which dinner hour can be made more en-
Joyable for all

2. To mo-~1 alternative ways of handling disputes between sib-
1ings

3. To model techniques for changing the child's locus of activ-
ity with a minimum of friction

4. To provide specific suggestions on planning and executing
the family's anticipated trip on the airplane

5. To help mother anticipate and prevent frustrating situations

that lead to conflict between her and the baby

—

0. Issues related to the parenting style of the family

1. To support the mother in her yole of primary caretaker by

a. Offering positive reinforcement for the things she is
doing

b. Pointing out her strengths as a mother

C. tncouraging her in the decisions she has made

2. To encourage mother to respond appropriately and promptly
to the baby's signals

3. To make mother aware of particular- aspects of her parenting
style (specify the aspect to be addressed)

4. To help mother anticipate future consequences of her present
actions (Specify mother's actions, child's actions and anti-
cipated consequences. For example, a mother allowing her
baby to go to sleep with a bottle in his mouth may antici-
pate the baby's developing "bottle mouth").

5. To help mother develop alternative styles for dealing with
a child behavior (Specify the child behavior and alternative
strategies to be proposed).
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E. Issues related to the mother's well-being

l.

£

To allow mother to articulzte her ambivalence about being
a full time housewife and mother

. To reassure mother that all parents feel anger at their

children
To allow mother to express her loneliness

. To present opportunities for establishing a sense of com-

munity with other BEEP parents

. To encourage mother to identify and plan for periods of

time to devote to her own interests

F. Intrafamily needs

l.

a,

5.

To help mother develop strategies for dealing with older
siblings' behavior (specify child behavior and strategies

to be attempted)
To provide family with information about possible preschool

placements for older child

. To help mother articulate ways in which she can make known

her concerns to the school in which her other children are
having difficulties

To help mother determine criteria for selecting a nursery
school for her older child

To help mother procure housekeep1nq help

G. Special needs

1. To contact the Brookline Mental Health Clinic to ascertain
services available for the family

2. To contact the Welfare Department about services necessary
for this family

3. To procure an evaluation of the older sibling's language
disability

4. To arrange to have family meet with the BEEP social worker

5. To have BEEP social worker speak with representatives of
other agencies serving the family in order to articulate
a single program

H. Other

A1l goals that do not fall within the above categories are to
to recorded here.
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