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[oBaghground:  The Problem and the Sctting

o

Tho advent of open admissions In higher cducation has made the
vroblem of wifective remedial cducation for disadvantaged youths more
urgent tian cver.  Although a large varicty of approaches - ranging
from reforming curriculum content and instrhctional me :hods to radicall:

structuring the schools - have been tried, no consensus osn soiutions

res L
,
nas cmeryged.

In the area of curriculum, several writers emphasize the need for
siynificant change in order to make education relevant to the neceds of
youtns alienatcd by traditional approaches. Fantini and Weinstein,
for c¢rample, rccommend a curriculum that cxplores the immediate
realities of poverty and racism and is experience-based rather than
symbol—based} In this connection, Webster points out "the crying
need to make the curriculum both valid and accurate as to the past
history and present status of cthnic minorities in this country.“2
Crambs sugjgyests that teachers and children create their own reality-

scd folk tales.® With regard to instructional methods, such writers

»)

o

25 Gotkin and Cross emphasize the need for new methods which include,

Liario Fantini and Gerald Weinstein, The Disadvantaged: Challenge to
Education, MNew York, Harper & Row, 1968, p. 337-375.

N . , _ '
TStaten W.o o Webster, “"The Crucible of the Urban Classroom," in Sterling

Mo McMurrin -7, The Conditions for Educational Ecuality, New York,
Commiticn @ .. kconomic Development, 1971, p. 100.

) . . . .
“Jenn Drosden Grambs, "Instructional Materials for the Disadvantaged
Child,” in A, larry Passow, od., Reaching the Disadvantaged Learner,
tew Yerk, Teachers College Press, 1970, p. 165-183.
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Tt ve, progquoasimed L:n:LrLu;tLux“‘1 tidlividuaaliced Instroae: o0,
cnd U Lhovelopmont of okill conters.© seill others, nowever, oivocate
4 ocloser look at the styuclure of the zchools. Thomas, for e ample,
sunmar fees the demands for alternative schools which ideally would do
awad with academle and disciplinary requircments, allow yreater freedom
¢locnolcs for students, and maximize the role of students in shapiny
thelr own cducation.’ Doll and Levine, disaygrceing with much of
ne acooented wisdom about cducating the disadvantayed, state that
"thore 1s renson to believe that better cducation for the disadvantayed
student 1s dependent un providing o relatively large amount of structure

in als c¢ducational cxperience.“S

" Lagsar G. Gotkin, "Programmed Instruction as a Strategy for
Developing Curricula for Disadvantaged Children,™ in Passow, op.
cit., ». §3-109.

2 K. Patricia Cross., Bevond the Onen Door: New Students to Higher
tduzation, San Francisco, Gossey-Rass, 1971,

“ S§. Alan Cohen, "Increasing Reading Achievement among the Dis-
advantayed," 1in Passow, cd, op. cit., p. 131-151.

7 Donald R. Thomas, The Scnools Newmt Time, New York, McGraw Hill,

1973, p. 142-169. Boocock, on the other hand, reminds us that

Lo inpact of "free schools" on cognitive learning (as opposed

to rersonality development) is yet to be demonstrated. Sce
Saranc Spence Boocock, An Introduction to the Sociology of Learn-
inj, Boston, floughton Mifflin Co., 1972, p. 150.

¥ Russell C. Doll and David U. Levine, "Toward a Definition of
' in the kEducation of Disadvantaged Students," in A. Harry
Pasnow, od., Opening Opportunitics for Disadvantaged Lecarncers, New York,

Teachors Collo e Press, 1972, p.l3l.

L T oY -
Lrruoture

4

RIC



PUooc cloar thoon, thabt ono o sampl solut

tons to the probloos of
Aot Theg Loee clncaaeantagpod have awmergesds New vark Cily, wnere e
SLart oo oone okl lons in Lhe Clty Undvorsity hod made the problein
oo towdarly aouie, ras altoengpioed a o vavlelty vl wdrbloereat apnroconen.
o o llowing vaver discusses our fleld roscarceh cxpericnces with onc
suctiy ot riment, Middle Colleyge ilich School, an alternative school
co=-ruounsored By the Now York City Board of Education and thec iew York

Cirty Board of itiuher Education.g These authoritics have joined in

ls wenture in order to provide remedial help to underachicving

1
;

coungsturs before they reach the City Unchrsity as freshmen, apd to
arn onore about the factors involved in remedial education in general.
As an oexperiment, Middle College viewed remediation as much as a social
prozess s a matter of basic skills instruction. During thc first
yunr of the program it was our task as field workers to isolate and
analone the remedial aspects of the program's social structure and
chions Aftcr a bricf skotceh of the program, we will describe our
meethols and findings, and discuss some analytic issucs.

Middle Colleye was designed as a 5-year program combining the
Irot tnree oars of hilgh school with the first two voars of colleye
arnt Lodding to an ALAL. degree. It souuht to recruit junior high school

"1

o,
[
t
0

srwdteonts of avovage abllity but icnt in basic computational and

Tormuanis clon oxilla, In othor wo thie target pooulation consisted

r
L
0

or ctwrbents who o omignt o dron out before completing high school or, if

Y

Thls rosearch project was “andde loin part by a grant from the
suint oon Post Soeeondary g lieo lion. The authors wishh Lo acknowloed o
Janct Lizhorman of Laguardia Community Colleyce for her assictance in
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they -0 0 v ity Ui s iy throun i Lihe Pl adimilssion: progroam,

N IER I ir“nieayhttwl}'iﬁ?:}rlrw\i Lor colloge worke  The stude:nt body was
ot bl eieo b sl canes Pramardly from oworting class and loser mldadle
Cher tamd lics inowestorn Quoens. T cLogrdan was deslyned to be small
(U ctadents during the first vear) and was located at Uhe City

Unlversity of New York's LaGuardia Community College.

WLth o vicw thoat remediation is, to a significant degree, a
peveho-sociul process, plann saw HMiddle College's remedial offorts
2aoo Dunction of soveral projram componcnts: small sizec, Jecarced to
orler students individualized attention; location on a college campus,
doshogned to SPUT Intorest in and motivation for further cducation;
acadiomic and worsonal counseling, aimed cspecially at helping students
Lo duvelop the affective skills of decision-making, goal-oricnted
behavior, cooperation, and leadership; and basic gkills instruction

Ltsel?, designed to develop the cognitive aspects of communication
. . 10
and computational skills.

Bach o the remedial componcnts was assoclated with an innovative

miructure, role or function. Middle Collcje's small size and college

the ygrant, Martin Moed, LaGuardia's Dcan of Faculty, and Dan
nd Kenneth Beryger of LaGuardia's Office of Institutional
>r thaelr suggestions during the coursc of the project.

[n addizion, carcer cducation was to be a major component of the
LT Tam. Sinoce the latter was more a long-term goal and did not get
cally organized during the first Year, however, our analysis did not

ToTNE on o1h.,
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s location e Teatare s ol L progran's lnnovatldy . strastus e,
Lo associate responsibility for counsceling with the
POosLULlon ol tc@uner-counsclor was an crample of an innovative staff
roles The designation of the "ilousce” - o daily period scet aside for
st nt-lnitlated Jroup projects, programs or activitics (formally
or infovmally oryanized) as the central unit of student association

wilth Lt nrogram - was another structural innovation.

IL Thoe Rescarch Process

The Middle College's broad, nontraditional view of the remedial

orocess suggested a field research design capable of monitoring the

=

program's multifaceted approach. The disgram below illustrates the
Mlddle Collecjye's remedial stratcgy and the research plan for analyz-
inyg it through participant obscrvation.

MIDDLE COLLEGE REMEDIAL APPRO. i
AND PARTICIPANT OBSERVATION RESEARCH STRATEGY

Program Observation
Comnonant Aim Focus
“i rntl Sotting Motivation Participant Interaction
Individualized Instruction Teacher-Student
Student-Student

Collcge Student-M.C. Student

Counzeling Interpersonal and "House":
(Academlce & Porsonal) Affective Skills Teacher-Counselor Role
Decision—making Class Activities
Cooperation
Leadership

Goal-Oriented Behavior

Bastic Skills Communication and Instructional Methods
Inztruction Computational Skills Rewards & Incentives
Discipline

7
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Ao the dnjram Suggoenta, obaervers focussoed primavily on vth..
prectvaancostreeture, roles, and Sunellons assoclated wi Llw the warious
chlcsilol rmms. To assoeus bhe pact ot Middle Colleye's size and
oving un the remedial procuss, lor cxample, obacrvers studicd
fntoraction boetwoen teacher-counsclors and students, amony Middle
College students, and between Collcye students and Middle Collcyc
studunts, Obscrvers placed analytic significance on the naturc of
interaction and, perhaps more importantly, on its observable
inrluence on students' motivation and learning. In order to analyzc
the counseling component, particularly'its influence on the develop-
ment of psycho-gocial skills, rescarchers examined pfimarily the
proyram's "house" structure and the tcacher-counselor role. Finally,
in order to analvze the basic skills instructional component, observers
studicd classroom activity, particularly such aspects as the relative

cffoctivensss of various instructional mecthods, materials and

inc.ontives,

In addition to enabling us to cmamir.> the subtle, often difficult
o miasure, dav-to-day aspccts of the program}s multifaceteld approach
to rumediation, the participant obscrvation method offercd another
vivantage.  Unlike traditional cvaluation, which tends to be summative

and hence often unable to effccet changes in the program during its

opereationsl phasce, participant observation offered the opportunity to

8
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give ool i Lmlitonb ot N T T pnarpaamt e O e s, NS
£ b conld b e G eSS Interim o progress ond Lo o
. l‘ . . .
dopratriate Onainee s, o partlelpial observat ion Lhod also

ceedsd cotent tally ouseful for developing enpivically baued GULafe—

Pinow tor posaible r plication of the Middle Colleye cuperiment.
b lying qualltative data on tho cifectiveness of teaching and
noipline moethods and on the relative success of different Lncentives
Al rewards, participant obscrvation could be usced to help intcrpret
b results of administored tosts and to isolate the factors contribut-
Inj to thoze results. Firally, the use of ficld work in assoclation
wlth survey and testing techniques represcnted to us a step towards

the Integration of research design, which, as Sicber pointed out,
may significantly advance socioloyical and cducational rcscarch. 12
Durinyg the proyram's thrce academic quarters, two half-time

participant observers obscrved and rccorded over 400 Middle College

3

sotivitics., heir roles were primarily oncs of obscrvers, but in
rldition they conducted o serics of scrnil-structurced intervicws with

proejram participants.  They shared their obscrvations with the staff

rogular mectin s or at conferences.,

or

udy, conductced between Scptember, 1974 and June, 1975,

Sl thiree ohases:  development, foousod rcocorcen, and data analvsis.

1
Forothe merits of "formative" vs. "summative" cvaluation, sce
Mivhael Scriven, "The Mcthodologyy of kvaluation," in Carol H. Weiss,
soiplucting Action Proyrams, Boston, Aallyn & Bacon, 1973, p. 123-136,

e e

SLloher, "Integrating Ficldwork and Survey Mcthods, " Amcrican
Loedukl et ociology 78, May, 1973, P. 1335-1360,

RIC J
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AT ot rre et abon Yo Do aadeer, 19700 o g i
oviod, i o arae e i byood the rincbin e o student ool St
P b conduetod in May, 1974, i the program's roecvuline nt
O S T Celiminary intervie s weve designed primavily to g
podtaicipants odnltiol attitudes and vepoctations, so Uit Lhoy cowlld
becwommarod WU o cimdlar serics of bnterviews conductod Lowards e

pon Lhe e The aaalvesis of oho proliminary intervioces was alzo

13

Wb to surgest o hypotheses and hibghlight iasaes for furtner reseqreh,
During the tirst phase, obscrvers also conducted intensive field

WOUR Lor the purpose of doveloping catcgorics and analyzing the nrogram's

Arructure and process.  Followinyg in part the grounded theory upproach

recommended by Glascr and Strauss, obscrvers used the inductive method

ol submoertod themselves in the ficld, letting analytic categories

aftor working with a varicty of catcgorics, thc obscrvers developed
vorofined coding schorwe.  The final coding scheme assigned catcyoriecs

umdor the Jollowing major grouping=s:

"7 8ne Jool C. Millonzi and Aliza wolker Adelman, The koeoruitment
Procrss:  The Program and Its Particivants, Rescarch Report No. 1,
Lofuardia Community College, August, 1974,

- Do Barney Go Glaser and Ansolm L. Strauss, The Discovery of

sroundeld Thoor, Chicago, Aldine Publishing Co., 1957. TFor cramples
vl o th rrounded theory apnroach sce also Jack D. Mezirow, Analvsis
el Interprotation of the Adult 3asic Education Experience in the

Ltnnor City, 'l'ecachers College, Colunbia Univoersit., 1971; G. Alcxander

Moore, Jr., Dealitics of the Urban Classroom, N.Y., Anchor Books,
L/I -/—I
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[ sioatin o Moy gene nty,
\ -
- Pntertaoe b twee s ML Colle e Che Col Lo e, *?
P roey e ot ndod Uron, Joenmary unt il s l, oy,

Dur o RS oo Lmo IVt usng b e b ol codingg e S, o Ly
it Corornieel el bntormal dotivition win o Middle Colloge studonty
T e N S tb, partieul oy elose o, During Ll oo Uhe
Torearan o aloo conducto] tollow=-up dntorvicws witlh Middle Colle ;e
Lol e vl o suminle o Middloe College and Colloge studont..  Tho

PDIRUTDOS ol the e Intorviows was Lo compare the prescone attitudes and

pettatlions ol participants with thoso recorded during the recruitment

~

The Middle College ctudent samnle included ten cach from amon:
3 L

Phililler, e

Love, modiun, and figh achicvers, on the basis of the first quarter's

SRR TR SR e clason behind this stratificd sampling was to obtain a

Tro crlllon 0D cnlnions about tns nrogram, and to Jain insight into

potolLle diVY o vencos n attitudes “monyg studonts at diffeorent achicvement

Lowlae Coll:ss crudents, on the Oother hand, were solceted by a random
mbloel Smong otiver purposos, intervios data gerved for internal

Lis

=
)

et

R

+rlod deseription of Cho on

|

tn

N
2

thn

O
-
e
c o0
.
e 0
\-l
I

ciia Communitvy Colle o lon O

Le75, part 3, appendix A.

Overation,

B Indent v to Profossor Jack Merirow of Teachors Collega,

for swrjesting shis sampling procadurs.,
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et lont antoro St o Loty banie il instruction, deniiagned

P e o st ion b conpet at lone b sdni Ll o acasionide and
ooncl oo lin g, armed crnceial by at nelping stwlbonts to develop

‘ sntoe raona b sl b e o cocperat ton, loaderahip and declioion-mnaking,

PR et o e compon ntn w L LE Ll ana bl d separately boelow.

Y e, . . Sy e Les N ey
DU S U and gt e
PN AT A UL SO S S S

rs

vation data indicata, intcrestingly, tnat the

Sulile Collog e e s the program's strongoest romedial componcnt,
SN it oamd rooully rofer Lo siro ot Jdeseribing desirable aspects

oLt brosroan Inclouding closer rolationghins and the anility to

: wilont onoods, To o civniflcnnt dejree, Size has accomplished its
of e dning veachs rooto provide indivcidunlized attention fo students,
i (RN

W srtwiont responses indlonto little awareness of the cffeccts

Loge wnwvironment on learning (they see the college setting more

Lotovviow sehedalos and freguences distributions arc reported in
Collens of LaGuardia Cormunitv College: An Evaluation of the

e

ATV Yoonroor Oneration, 197%, part 3, Appendix C and D..
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~11-
in terms of desirable social or psychological effects), thesc
responses do indicate a significant desire to attend colleye,
Teacnhers point out that this desirc appcars to bhe growing among
students and is, to a reasonable degree, the result of the program's
coilege environment. There appears, then, to be some correlat..n
between the program's setting and students’ motivation, although
the relationship is less clear than that of size with individualized
attention.

Counseling

Counseling in Middle College occurs on two levels - individual
and group. While Middle College's counseling efforts on an individual
basis did appear to be developing psycho-social skills, particularly
those of cooperation and decision making, the program's efforts at
group counseling were only developing. Duriny the first year, individual

counseling cncompassed a variety of subjects, including students'

18

self-cvaluation and grades, Schéduling, attendance, and personal

matters. Thesc sessions often were ones where teacher-counselors
encouraged students either to cooperats in a process (regarding self-
cvaluation, attending and cutting) or to make their own decisions in

a methodical manner (regarding scheduling and personal affairs).

18 As a part of the learning process, students in the Middle College

wcre asked to evaluate and grade their own work (with teachers
having the final say).

13
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By midpoint in the ycar, many students Ffelt more comfortable with
Lhe sclf-evaluation, grading und personal décision—making than they
nad at first.

Grous counseling (or the promotion of interpersonal skillg)
nas been less extensive than individual counseling. The principal
forum where group counseling took place was the "House." The focus
of "House" is an activity which, theoretically, the group itself
designs and implemcnts. “House" potentially is, therefore, a forunm
for promoting leadership, cooperation and decision-making skills.

During much of the first year, "House" activities fell short
of 1its potential. One reason for this shortcoming was the teacher-
counselors' uncertainty over their non-traditional role expectations.
This philosophical dilemma centercd on the issue of how directive
teachers should be in "House" activities which, according to Middle
Colleye prnilosophy, were to emanateJas much as possible from students'’
designs and initiafive. Notwithstanding the ori~inal philosophy,
"House" activities tended to flounder and disintegrate in the absence
of teacher dircction, and to succeed when teachers provided more
structured leadership.

Basic gkill Instruction

The aim of the basic skill remedial component was to increase

students' facility in communication and computational skills. Middle

14
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Celloge cttemnpted to do so by infusing basic skill instruction in oll

academic areas, rather than scgregating formal hasic skill ilnstruction
in classcs and in reading, writing and mathcematics laboratories.
The impact of basic skills instruction, as implemc ced, appcarcd

to rank behind that of size, setting and counseling. Our data indicate
that teachers were’generally aware of their mission to provide remcdizl
instruction in all classes, and that their attempt to do it was
sincere. With a few exceptions, however, their efforts were incon-
sist;nt.l9 On the whnle, teachers emphasized communication skills
(oral reading, vocabulary) more than computational skills.zo With
a few exceptions, there was also less emphasis on writing than on
reading. - The most consistent effort to integrate basic skills instruc-
tion into subject areas was made by a social studies instructor who
regularly included structured comprehension and vocabulary sessions
in his classes. In addition, career exploratory lessons, althougn
only a fraction of the Middle Colléée classes, seemed to lend themselves
particularly well to the infusion of both communication and computational
skills.

It should be noted that by the second trimester of the school

vear, the faculty shifted to a more systematic program of remedial

I

or example, one day a teacher might stress the need for students
to keccp a vocabulary list, but then not mention the list again
for some time.

20 This may be largely related to the fact that more English than

mathcematics teachers were teaching areas outside their specialty.

o i5
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Instruction, including a more cxtensive use of special rcmedial labs.

=

Discussion

Our discussion will center primarily on four arcas: Middle
Colleye remedial philosophy: Middle College as an Institutional
Zrntity; Instruction; and Research Methodology.

Middle College Remedial Philosophy

Tne Middle College plan stressed that the program was to promote
"freedom and responsibility" for students. During the first year,
faculty spent countless hours debating the degrece of freedom and
responsibility a disadvantaged student population might be expected to
profitably assume. At the onset, the faculty deliberately subscribed
to a liberal interprctation of s' .. nt freedom and responsibility. 1In
support of this interpretation the faculty argued, among other things,
that punitive school environments had already proven ineffective with
thesc students. 1In addition they suggested that it was Middle
Collcge's responsibility as an expefiment to learn whether or not a
liberal setting - one which extended to younger students responsicil-
ities regarding attendance, conduct, curriculum development and grad-

iny - could improve students' learning and motivation. Finally, and,

perhaps most importantly, they contended that helping students to

achleva a sense of freedom and responsibility was, in the psycho-
social scnse, cssential for the remedial process and would eventually
lcad to coynitive improvements. Accordingly, Middle College taking
advantage of its.smallJéize, stressed counseling rather than basic
Zill Instruction Lo accomplish remediation.

16




This romeliation approach proved a challenyge to both faculty
and students, Faculty mecmbers frequently asked just how muct.
direction they might provide and yet remain consistent with the plan
as intarpreted. Indeed, dilemmas such as this led to the freqguent
dés:ription of Middle Collecge as '"an alternativeAhigh school for
tzachers." Students, on the Other hand, while appreciating the
frzedoms, often had difficulty assuming responsibilities. They
Were accustomed, as one Dircctor's Report noted, to compulsory
cducation, and now they were being asked to participate in an

q

cducation process which was essentially voluntary.21

A year's research Suggests two comments on this point.. First,
it may be useful to remember that students' assumption of adult
frecdom and responsibility was a long-term goal of Middle College,

and that it was uarcalistic to expect significant accomplishments in

rt
iy
[

tn
rt

first year of the program. 1In fact, it was probably too ambitious

to expect students to teverse ten vears' socialization during their
initial vear at Middle College. As one student remarked, "Most

students come to the Middle College with the habit of cutting and

-

failure. It's hard for them to adjust to responsibility,"

21 520 Fillmore K. Pecltz, Middle College Progress Report, August,

1974 - Octoher, 1974, mimcographed. Page 4,

i7
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The sccond point, which the Middle Colleye Ltaff scemsz to have
-ready noted, 1s that psycho-sociual development has a cemplimentary
nd rociprocal rclationship with basic skills instruction. The reasorn
Tor this relationship is probablvy that there are undecrlving properties
07 Lusic skills instruction which are fundamental to achieving the
scnsce of frecedom and responsibility promoted by psycho-social remedial
appreach. These properties include such cognitive and behaviorﬁl skills
2s cffcetive listening, following directions, structuring one}s time
and systeratic problem solving. Perhavs neither the advocates of
psycno-social development nor the advocates of the basic skills approach

adress themsclves crplicitly enough to these.

Middle College as an Institutional Entity

If, however, philosophical points posed concerns during Middle
Collecye's first vear, so too, did organizational dilemmas. As a

joint venture bstween New York City's two Boards of Education,

Middle Collegye stratled the line between two formidable educational

interest groups. Negotiations between the two resolved with Middle

Collcge having a director appointed by the Board of Education hut

wWho, Ln terms of college structure, would attend .chairmen meectings

o X . * .
charrued by LaGuardia's Dean of Faculty. Middle College faci Ly were

The Board of Education officially referred to the project as Middle
Colleye High School.
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Board of Education teachor wnose assignment to the prog would
VO the review of the ARDroprigte colleje departments,

In vractical terms, thig ryanizational Structure saw the two
ontitios welcoming cacnh other's Jcstures for COOpcration, but were
Uncertain as to how Progress would be made within the O0rxganization,
The remedial cfforts provide a focqs feor illustration. In the social
rcmedial model attempted, the variable of "setting" becomes important.,
Our field work brought out some of the influence the college's
énvironment had in the remedial process, Particularly witp regard to
student motivation, Yet, for this factor to be significant, the
first Year's data snggests that closer Structural ties between

college and Middle College woulg Fe needed.

through Sophomore year of college. To accomplish this, it was Seen
as important for the college faculty to assume informal leadership
in these efforts, Despite the qual Structure, there was the hope

that a centrail authority - jinp body or pnilos0phy ~ would cmerge to

Orchestrate the Process,

*
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A the ond ol the tirst yoar, the structural inteyration
allow "setting” to work as o rom-dial factor was
only buuyinning. Collcye and Middle Collcye facnlty, while
w.liling to work Toycties woelc uncoriain as to the lines of
autnority and, accordingly, were hesitant to begin planning
proirams that may not become implemented in a somewhat
amblyuous cnvironment. This was a particular concern that
college and Middle Collcge stéff had sezn and werc beginning
Lo address themselves to as the firsr vear drew to a close.

Instruction

The rescarchers observed a variety of tecaching methods, from
traditional lectures and question-and-answer sessions to group games
and independent study. Rcsearchers found that students responded most
favorably to task-oriented instruction, whether in the form of written
excrcoises, james, role prlaying, or ;rts—and—crafts projects. This
form of instruction apparently appealed'to students not only because
it p:.vided an intellectual focus, but also because it kept them
occupicd and absorbed in activity, a state in which energetic adolescents

ccem to hae more comfortable. Task orientation, with its potential for

coynitive learning, thus has the secondary benefit of quieting an active

class. This confirms the views of several writers that disadvantaged

20
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Ludents vespond bettor to concrote tasks than to more ahstract
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Indivicualized instruction has even morc far-reaching conscuuences
than ' . l-oriontation.  As practiced in Middle Colleye, indivigualized

instruction in reality involves only individualized attention: assigning
%dcntical tasks to be completecd individually or in small Jroups, with
the teacher helping as needed. However, individualized instruction
implics a careful prior diagnosis of individual students' needs in an
area and an individually prescribed course of study. This was not
commcnly practiced by Middle Collegc teachers, aXcept for one math
igstructor. Individuat diagnosis and prescription were particularly

aporonr _ate in light of Middle College's commitment to a policy of

heterogeneous ability grouangs.23 If Middle College is to stimulate

22
Sce for example, Mary Lela Sherburne, "Deprived Children and the

Use of Concrete Learning Materials in Math, Science, and Social
Studies" in Passow, Reaching the Disadvantaged Learner, P. 109-131;:
Joseph O. Lorectan & Shelby Umans, Teaching The Disadvantaged: New
Cuarriculum Approaches, New York: Teachers College Press, 1966,

"7 A number of studies indicate that ability grouping accelerates
th2 progress of low achievers while not hindering high achievers.
Sce Walter Borg, "Ability Grouping in the Public Schools," Journal
of Ewperimental Education, vol. 34, No. 1, 1965; Lawrence Marascuilo
and M. McSwecncy, "Teaching and Minority Students" in Urban Education,
June, 1972 and M. Goldberyg, H. Passow and J. Justman, The Effects of
Shilite Grouning, Teachers College Press (New York: 1966).
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Ccaon student to the best of his potential, ragardless of his
inirial performance level, it would probaply nave to utilize

in
individualized instruction more extensively.

e distinciion between individualized attention and
individualized instrdction should not lead us to dctract from
the importance of the former, particularly in a remedial program.
Indecd, studen-s rcported that individualized attention, significantly
lacking in “heir previous school experience, was a major advantage of
Midale College.

Research Methodology

Finally, four observations may be made with regard to research
methodology. I'irst, the fact that the participant observer staff
was prcscnt in the program prior to the arrival of faculty and

studcnts seemed to minimize the discomfort and self-consciousness

on =h

[

part of participants; the observers were for the most part

. ,vv’».'/"“v e ‘
accepted as a part of the scene. Sccondly, the desire b7 the staff

[

for frecquent fecedback from observers was notable. Observers were
continually asked to share their observations with staff, reguests
that obscrvers hesitated to comply with until they felt more confident
in their conclusions. Thirdly, the fact that there were two pro-
fessional observers who worked relatively independently from one
another secmed to abate the impact of personal biascs. Finally,

the fact that the research stratcgy called for the fixing of observa-
tional catejories only after an extensive period of field work,
instcad of at the start of the research, seemed to help the observers

ci oy
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b inmtorpret the ficld data in accord with the perspectlves
of tne participants ratner than on the basis of preconccived

~otions. A better "fit" between theory and data was then made

IV Summary

Using the case study approach, this paper analyzed somc aspects
of the Middle College program in an attempt to learn more about the
dynamics of remedial education. During the first year of 1its opera-
tion, the program demonstrated a mixed record of successes and draw-
backs, atl of which are instructive for understanding the processes
involved in remediation.

In the first year, the program emphasized the social approach
to remediation, a dynamic approach that scemed to necessitate the
usc of participant-observation as an evaluative technique. It was

of participant-observation that we came to focus on
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olecs of size, setting, and structure in the remedial process.
The galns Middle Collcege QXpérienced in remedlation derived from
its warm, close student-faculty relations; from a commitment to the
valuss of individual autonomy and freedom; and from an increased

interest in education on the part of students. Many of the program's

accomplishments - perhaps more than the participants realize - were
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e Middle Collai, did, in Lius SlrstoyelXly cnecountors

+ics.  Many Fotnecse difficulties, sucn as Lne
swhiguity Of pro ram «oals, NOXMS, and role GrpoCLatlons, are,
A many ways attributable to Lhe program's newncss. Because of

Ehe prcgram‘s nowness, howevel. was was gifficult to distinguish

short-term airficultics from struccural shortcomings inhercnt in

4 :

of remediation — @ view which, at ne time of

our rosgarcn wWas yet to be fully implcmented.
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