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PREFACE

A glance ‘at the table of contents will reveal that the
organization of this report does-not correspond exactly
with that of the New England Association of Schools &
Colleges Self-Study Outline. As surely as the contemporary
learning needs of Vermont are broader than those }he tradi-
tional institutions were established to serve, s0" also are
some of the evaluation needs of the .Community College of
‘Vermont different from those the Outline was desxgned to
meet. _

At the same time, we have takenvpains to ensure,that all of
the data required of any responsible institution are included
here. 'Moreover, in many instances where the functions of

' more traditional institutions coincide with those of CCV, ye
have maintained the Outline format. Where we deviate, we
intend that the necessary information be clear and present.

The opening section attemptsv¥to. place the College in the
context of time ---its brief past, its mission and tenets,
and its multifaceted futures. It should provide the touch-
stone for determining whether, in fact, CCV has done’ what
it set out to do.

Thereafter, we have organized the report to mirror the design
of the College, itself. There are the students -- whom we
‘serve --, the resources -- what the community provides, and
“the linking structures of the College staff and procedures -
how we do it. A glance at the picture on page iii may help
the reader to see what we mean more clearly. To keep that
plcture in mind, each chapter is keyed to the approprlate
part of the diagram. ,

A significant number of staff members were anolved in pulllng
the self-study together. Appropriate people were assigned
different sections of the report, and a series. of meetings and
discussions fcllowed. A substantive critique of ‘the first
draft prov1ded by several outside educators and by our own
staff members not 1nvolved with the writing led to the Report
whlch follows.
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INTRODUCTION

| Established in 1970 and now a full member of the Vermont
,vState Colleges System, the Community College of Vermont (CCV)
enables Vermonters to continue their education at home, taking
courses nearby from instructors who often live in their own
communities. The College is open to any resident of the
state, regardless of age, financial situation, geographic
location, or previous educational experience. ‘CCV gears fts
services especially to people who have been discouraged in

the past by high tuition costs, distance from campuses, family
or job responsibilities, and limiting admisSions policies.

By proViding links between learners and learning resources,
by effectively using calent and facilities already available,
CCV is able to provide guality education at greater convenience
and less cost to the consumer. Classes are held in local
schools, offices, banks,:factories, churches, and other
community buildings. .

Course leaders too,iare drawn from the community. Hired
on a part-time basis, they are generally local people who have
full-time jobs practicing the skills they teach. It is thus
common to find a secretary_teaching office skills, a crafts-
man sharing his art, a lawyer teaching law, the director of
a day care center tutoring students in child devzlopment, or

a town official teachiag a class in local government.



‘ éurriculum design begins with the student. Site offices
around the‘state serve‘as the focus for a comprehensive
analysis of ldcal learning needs. Hence, course offerings:
in each site‘vary widely, from welding, home plumbing, and
'‘basic automotive repair fo psychology, data processing, and
principles of management. Serving communities and agencies
with special needs; CCV sponsors public forums on topical
issues, film festivals, and'specific‘training programs for
employees of the state's mental hospital,‘inmates of the
state prison, and residents in rest homes.

While many people take courses pufely for enjoyment or
to learn new job skills, students interested in a degree may
develop individualizéd‘study plans in three programs of study:
Human Services (for those interestéd in counseling, teaching,
or related professions), Administrative‘gervices (fof students
seeking 6ffice or business management skills), and‘Génerai
Studies (for students interested in areas not included in the
other programs). Each student receives perssnal consultations
with trained site staff to draw up a“"contract" setting goals
. and identifying competence appropriate to his/her own area of

- interest. |

Review and evaluation of learning contracts is also .
located in the community. Each student meets with a Local
Review Committee made up of a studeht, community practitisners,

a teacher and a CCV staff member.‘ This committee wdrks

10



closely with the etudent‘and counselor to guide and validate
the learning contract. Learning from past work and life
experience may also be evaluated and included in the contract.
Out of classroom learning experiences are encouragéd as are
on-the-job training, apprenticeships, and indepéndent study.

When & student has completed the contract, the degree
is awarded based on the skills and knowledge‘accumulated
rather than on the number of courses taken.‘ To guide the
'student and the committee, the Collége provides written
guidelines developed by community practitioners outlining
the broad areas of competence required for the degree in
each program of study.

As the chart'on page iii suggests, CCV woxks as a
linking agent between the learning needs of students and
communities and the resources available. It does so through
classes, independent studies, and céntract lecrning set in a
competence-based framework as well as th;ough the work of
staff located in regional site teams throughout the state.
Planning, management, and budgeting are thus designed to

be supportive of the real work of the college -- bringing

learners together with resources.

11



CHAPTER I

PAST, PRESENT FUTURE

This chapter will cast CCV in the context of time,
summarizing highlights and critical incidents in our
_.past, outlining our present mission and tenets, and

setting down goals and objectives for the future. In
a final section, we glance ahead to 1980 and sketch
several possible "futures" for the College. '

| The answers to questions posed in the Institutional
Self-Study Outline are found here under "College

Objectives".



A -HISTORICAL SKETCHv; S

In May, 1968 the Vermont Technlcal Educat gComm1551onﬁﬁ5

(VTEC) , under the d1rectlon of Vermont's Comm1551oner of ‘fjjgjﬁ

Education, Harvey. Scrlbner, was funded by.al'r' tvfrom the

New England Reglonal Comm1s51on to study the fea51b111ty of

an additional state, postsecondary technlcal college.d Inﬂq

its study*, dated December 14 1968, the VTEC concluded that pr
the- establlshment of a 31ngle technlcal 1nst1tutlon would |
neither meet statew1de needs nor be flnanc1ally fea51ble.‘-r~

The VTEC advised 1nstead that educatlonal opportunltles in-
many broad areas be avallable throughout the state to
Vermonters who needed ard wanted further educatlon above
the secondary and below the baccalaureate level | The
Commission recommended the establlshment of a Vermont )
Regional Community College System.: | .

In August, 1970, Governor Deane c. Davis issued“Executive
Order No. 27 creat1ng the Vermont Reglonal Communlty College .vA
Commission (VRCCC) to oversee the pre-plannlng phase of an
OEO grant to establlsh a Communlty College demonstratlon model.
Dr. William G. Craig was app01nted President of the Commission,

and in October, 1970, Mr. Peter P. Smith,was appointed

Director. Initial staff was appointed'indNovember, 1970.

*'Appendix'I, a.
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The charge of the Commission and the purpose of the demonstra~

tion model project were: : DN

1. To research and demonstrate the feasibility
- of a non-campu574community-oriented, acadenic, .
skill, and professional training program ‘
operating within the State of Vermont;

2. To train stateilevelvpéfsonheliin the effective
coordination of education and career programs
for the disadvantaged.. : ‘ :

The Commission was charged with testing two hypbtheseséJ
1. That education can be taken to the consumer .and
should meet the. expressed needs of the potential

student; ‘ )

2. That many:ofwthése educational needs can be mét

through_the,utilization and coordination of
existing resources. ‘

| Neariy eightéen months later, in May) 1972, an eﬁéluation
team headed by Sister Elizabeth Candon, President of ﬁhe
Vermont Higher Educatioh Council, visited’thé CommiSéioh to
review'its progress and comment on the apperfiateﬁess of a‘
poésible merger with the_Vermégt‘State Colléges Syétem.
After a rigorous, two day visit, the ﬁéam deliveféq_é positive
endorsement*. Reporting for the committee} the!&ﬁéirwoman
wrote: ' )
n,..we find that their (VRCCC's) prbgfess to . . .
date has removed the question of 'reasonable. .
chance’ (of success)."”
Spgak;ng to‘other educAtionalwquestions,xéhe added:
"...VRCCC should be permitted'fo gvaiuate“

the appropriateness of 'credit' for courses
and the quality of instructors.”

* Appendix VII, a.
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Later that summer; a subcommittee'of the Vermont State
n Colleges Board of Trustees was assigned to look into the |
'VRCCC's operations and 1nvest1gate pOSSlble avenues of
afflliatlon between the two institutions. After several
meetings, the Committee unanlmously recommended that the
VRCCC become a part of the Vermont State Colleges, Inc.*
In September, 197ﬁ, the Commission and the Board of Trustees
'of the Vermont State Colleges both votedwto effect such a
merger immediately. Consequently, the VRCCC joined the
system as the Community College of Vermont in Septembet,
1972. |
Although-membership in the Vermont State College System
certified the College.(CCV) té“operate in the State cf
Vermont, the College staff moved quickly to soiicit an initial
evaluation from the New England Association of Schools and
Colleges. In May, 1973, a three member team from NEASC
visited the Coliege. After ah intensive evaluation, the
committee reported back to the-Association.** The Community
Collegevof Vermont was subsequently granted candidate status
in MEASC in late June, 1973.
As a "cand;date", the Community College of Vermont con-
tinued to espouse the original mandate to the Vermont Regional

Community College Commission as updated in the CCV Mission

Statement and Tenets.

~———*-Appendix-VEE—bs

** Appendix VII, c.




MISSION STATEMENT*

~ The Communlty College of Vermont offers educatlonal
services to Vermont residents, organizations, and- communities '
which are unable to take advantage of other continuing educa—
tlonal opportunltles. ‘ : _ v _

The College uses ehlstlng resources to de11ver educatlon
.in response to student and: communlty needs.’ o

TENETS

Through the following tenets, Communlty College of Vermont
seeks to 1mprove the- quallty of’ 11fe in: the communltles it~ o
serves: :

1. Communlty College of Vermont operates w1th1n locaI
communities. :

2. Community College of Vermont provides educatiial
opportunity to all Vermonters regardless of ;
f1nances, geograph1ca1 locatlon or personal liinits.

- 3. Community College of Vermont responds to the stated
learning needs of students.

4. Community College of Vermont evaluates 1earn1ng
~according to demonstrated ability regardless of
when, where,  or how it was learned

5. Communlty College of Vermont de11vers educational
service through ex1st1ng fac111t1es in vermont
communltles. . : ‘

6. Community College of Vermontvdelfvers educational
service through existing resource people in Vermont
communltles.

7. Communlty College of Vermont collaborates “with
existing agencies, institutions, and community
groups to deliver educational services;

8. Communlty College of Vermont as31sts 'in the develop—
ment of the communities: whlch 1t serves.

|
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TheSe statements constltute the serv1ce vision Wlth

which CCV currently operates. AS such{ they are the goals_

of the College.

Several other notable events occurred between late
1970 and the summer of 1975. Among them are:

a) Approval of a competency—based format for
evaluation of learning and three ‘Associate
'Degree Programs (Human Services, General
Studies, and Admlnlstratlve Services) by
the Vermont State Colleges Board of Trustees,

b) Major funding suppolt from the. Carnegle
Corporation ($100,000.) the Fund for
Improvement of Post-Secondary Education
($750,000.) and the Noyes Foundatlon
($75,000.);

c) Change magazine, an educational periodical,
editorialized on the Community College of
Vermont in its June, 1973, issue. Among
other things, the editor asserted:

"It is a clear case of imaginative, if
imperfect, performance outrunning the
ability of people to grasp its ultimate
significance. It would be sheer folly
for Vermont to now drop the ball on
this highly creative forward step, so
essential to its citizens' survival in
the seventies. It is without doubt a
virtuoso performance.. Vermonters, of
all people, appreciate good work at a
fair price, and they have it here in
spades.

d) Since its merger with the VvSC, the Community
College has enjoyed steadily. increasing
financial support from the State of Vermont
to offset the steady decline of "soft" money.
In FY '74 and '75, the College received
$50,000. and $175,000. respectively as a
separate line item in the VSC budget. 1In
FY '76, the College will receive up to
$450,000. as an integral part of the VSC

budget.




"e) The only major setbacks incurred bygccvwhaVef
. been the reduction. of personnel because of -

financial exigency. As the College has
transférred_from‘”sqft?&federal_mbney to
"hard" state and tuition revenues for its
operating: budget, revenue gaps have.forced .
layoffs at' two. times.and in two places. In
July, 1974, the Cﬁllegegdrastica11y>reduced-
its Northeastern'Regionalﬂsite,gf;omieight.
to two staff members and.changed its status
to a pilot project,r¢1n~May,~1975,,the" '
Directors of Development and-Financial Aid
were"laid“off.f ThejDeve1opment[Offiqe was
closed and the Financial Aid Office's
services were successfully subcontracted
to Johnson State College. Although’these
events have been unhappy and unpleasant
experiences, the College: has survived them
and made the transition to. "hard" money.

The following timeline,liéfs critical dates throughout

CCV's five—year history:

December, 1968 | The‘Vérmonthechnical Education
Feasibility‘Study.

~May, 1970 \ - New Careers Conference urged the

S U. S. Office of Economic Opportunity
to fund a community college demonstra-
tion project.. - S e

August, 1970 Governor Deane C. Davis issued
Executive Order No. 27, creating
‘the;Vermdnt,Regiona;fCommunity
College Commission -(VRCCC).

1971 . | Threéfkegidﬁéijqffices were'éStablished
-in Northeast, Central and Southeastern
Vermont. . . ' CR

June, 1972 ' The Carpegie,éo:poratibn of New York

City awardedjthe College $98,000.

September, 1972 . Merged witthermdht StatefColleges
System becoming the fifth State College.

- 18



October, 1972

January, 1973

' March, 1973
April, 1973

July, 1973

September, 1973

April, 1974

August, 1974

April, 1975

11

The VRCCC changed itsname to
Community College of Vermont.

Human Services program approved.

Governor Thomas P. Salmon included
Ccv in his budget proposal for
FY '74.

The Jessie Smith Noyes Foundation
awarded $75,000. in financial aid.

The Vermont"staté Legislature
awarded CCV $50,000. for FY '74,.

CCV received $110,000. from the
U. S. Office of Education for
financial aid. '

Voted affiliation with the New
England Association of Schools &
Colleges, Inc., in the Candidate .
for Accreditation Category.

Fund for the Improvement of Post-
Secondary Education of HEW granted

- ccv $750,000. for FY '74 and '75.

Approved as a National College-Level
Examination Program Test Center.

Administrative Services and General
Studies Programs approved.

ccv awarded $175,000. for FY *75
from Vermont State Legislature.

Northeast Kingdom Site reduced.

CCVv awarded $450,000.‘f;om Vermont
State College's state allocation.

19
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'COLLEGE OBJECTIVES

, - This sectiQn provides answers to the questions in the
Institutional Self-Study Outline. :

1. Legal Authorization

' The Community College of Vermont has received
legal authorization from the Vermont Staté Coileges,_Inc.'
under Title 16, Chapter 72, Section 2171,]V.S.A. to offer
postéécondéfy services in Verﬁéﬂﬁ. Thisuaufhéfizétibn -
‘cufrently includes the_aw&rding‘of the competence-based
Associate Degree and Certificate Programs in General

. Studies, Administrative Services, and Human Services.

2. Objectives in Postsecondary Education and in Relation
to Society. :

v The Mission Statement and Tenets laid out in the
first part of this chapter, articulate the College's

goals in higher education and in relation to society.

Development. The next part of this chapter,:
"1980 and Beyond", is dedicated to a discussion of

alternative futures for the Community College of Vermont.

3. Post=-Graduate Performance

In January, 1974, the College presented Product &
_ Progressf;”a short report on the impact of CCV se:vices
on its students. In the report,.studénts‘reported

" significant personal, economic, and educational gains

* Appendix II, c.




resulting from,;hgirilégrningjﬁt,ccy. One‘acédemic
example Wh57aﬁiévéfﬁéé?b?é?pf?}.ﬁ?léfuall_graduatggﬂ
who continued to a four year school, The data in

Product & Progress sugggs;gis;;qng}y that CCV is

‘geherally'éﬁcéés?%ﬁi:iﬁ;ﬁeéfiﬁ§vi£$iObjectives
through the programs.and processes.which. it has
developed. = . LUUIT il

In order to establish a baseline for evaluation

Y

ianY ’76,‘thé Cdllégé;haéxiﬁgﬁiifiéd one maintenance
objective énd fb@r dévéiO§%éﬁgé;_6baectives. All
member's of thé QCVTstéff:ﬁétniniJuiy%to discuss the
objectiveé‘and.td‘joinﬁfask fqrces for their specific
-resolution. The thecfives-are as follows:

a) The Community Coilege[will‘maintain current
college programs as outlined in the CCV

Policy Handbook* and reflected in the
tenets of the College..

Continuing attention will be paid
to the ongoing operating systems
of the College.. CCV has many
programs in place which offer
criteria for this monitoring and
evaluation. ..

b) The Community College of Vermont will
refine, clsrify, and construct (where
needed) appropriate management systems.
for its operations. Areas for attention
include Information, Personnel, Manage-
ment, Entry, and Learning Systems.

* Appendix VI, a.
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”,In the task - force tor the Management
Systems Project  (MSP), cha1red by the
. 'Director of" Admlnistratlve Serv1ces,
CMr. Charles Parker, ‘the: College will
- be analyzing the different ex1st1ng
components, and needed: components for
each of the major- subsystems 11sted
in the objective and. suggest1ng
methods for' the- development and inte-
gratlon of each.management system
w1th the College operatlons.:fifmzuw
c) The Communlty College of Vermont will 1mprove
its organizational:and: professlonal ab111ty
to support 1nd1v1duallzed educatlon.:y' :

The Ind1v1dua112ed qucatlon (I.E.) . Task
'Force, chaired by Student Support Co-
ordinator, Ms, Mary Wade, will investi- v
gate questions of deflnltlon,.alternatlve] '
delivery models, evaluatlon, coordination
of what CCV does already, ‘educational and
career counseling, and assessment of
learning. Based on the recommendations -
of this task force, the.College w1ll
organize itself to better deliver I.E.
services. 'Major resources supporting
this prOJect are CCV personnel and
experience and CCV's membership in the
Empire State College Ind1v1dua112ed
Education Consortium, funded by the
Danforth Foundatlon. : :

d) The Communlty College of Vermont w1ll ‘improve
and further organize its competency-based
learnlng systems. ‘ .

This task force, chaired by Dr. Laurent

Daloz; Director of Learning- Serv1ces,’w111“-~

1nvest1gate the learning. and assessment
system at CCV and recommend 1mprovements
and further 1ntegratlon of its components.
In its deliberations, Dr, Daloz' group
will be looking at CCV Philosophy about

- learning; Assessment of Learning; Learning
Resource System, implementation of new
curriculum, review, and assessment proce~
dures; new curriculum development, the
role of teacher support in learning systems
development; and existing College litera-
“ture.

* L
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e) The Community College of Vermont will assess
and improve, where necessary, its relation-
'ships with the~communities it serves,

The Community Response Task Force,
chaired by Regional Site Directors,
Margery1Walker'and'Tom_Yahn,»wi11 be
investigating issues of educational
and geographical mission for CCV in
the communities of Vermont. This
task force will develop plans and
recommendations for integrating CCV
with the Vermont State Colleges
External. Program Office, improved
and increased 'public interpretation
of CCV, improved CCV response to the
educational needs of communities,
“and clarification of CCV's future
role as a statewide institution.

23
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To 1980 AND BEYOND

’Two:major questions arise when we attempt to look towards
the;future. First, will the~College‘be successful ln main-
talning the bases on which it was founded and‘ourrently
operates? Second what are the alternatlve futures for the
College in Vermont postsecondary educatxon’

Like any organlzatlon, CcCcv operate through a soph1st1-
~ cated and 1nterrelated series of systems.- These systems are
based on the orlglnal mandate to the Vermont Reglonal
Community College Commlssion to be respons1ve to the needs of
learners and to use exlstlng programmatlc, human, and phys1cal'
resources to deliver postsecondary services. An example of
this connectlon between systems and mandate is our evaluatlon
of learning outcomes. Lacking the tradltlonal measures” of
quality such as faculty, llbrary, and laboratory space inputs,
the College developed an organlzed method for evaluatlng
learning outcomes. It is there, that our determination of

quality is made.

' If the College were forced to develop a permanent faculty,i
its respons1veness would be largely 11m1ted to thelr areas of |
expertlse, the needs assessment system would lose much of its
importanoe, and the central neces51ty‘for outcomes evaluatlon
would be lost. The College must work hard to ?eep the-alloca-
tion of learning_resources subsequent to the asaessmont of |
learners' needs. pisruption of this sequence would alter the

College's service ability and stance dramatically.
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Concomitantly, the College must work continually to
‘ preserve its "no cost" relationship to the scores of'public
and pr1vate fac111t1es with which it collabcxates to offer’
‘learnlng s1tes. If, for example, e College cannot ma1nta1n
a posture of haV1ng a program to offer (whlch demands a
communlty contribution of resources), ‘it would have to in-
crease 1ts budget dramatlcally to 1ent 1earn1ng 51tes or
-bulld 1earn1ng centers. In elther case, the cost 1mp11catlons

are negatlve in relation to our goal of. offerlng low-cost

services. Furthermore, in the second case, the creation of

accessibility and, hence, its respon51veness. Consequently,
an absolute necessity for the future is the malntalnance of
the existing tenets and, indeed, their cont1nued 1ntegratlon
(and the College's) into the life of the communities it serves.
This is. necessary as long‘as the College's mission and tenets
remain basically the same.

CCV currently enjoys a wide variety of alternative futures

. within its stated mission and tenets. thile:they are all

essentially positive, these futures differ in form and complexity.
For better or for worse, the achievement/acceptance of any one
of these futures (or a combination of’ them) is only partly 1n
the hands of the College.' For that reasdﬁ, the College has o
chosen to maintain a flexible posture in order to respond readlly
to changing needs. The follow1ng list includes possible futures

for CCv.




- The Community College:will,simply‘ékpand‘tthEghduﬁ ‘
the state, serving all people and areas where access
tn postsecondary education is low. - L

- The Community College as a compbnent‘df,thejVermont -
State Colleges External Program Office (currently
being developed), will become part of a system-wide
effort to serve the state more completely. ' =

- The Community Coilege‘will’mergé:in somé*fashion“
with the VSC External Program Office, the State
Department of Education's adult education programs,
and the University of Vermont's extension:. programs
(ETV,. Agricultural Extension, and Continuing Educa-’
tion) to form a distinct service organization for " .
adult learners in Vermont. ‘ . |

- Varieties of educational consortia will spring up
to provide services using CCV procedures and
systems for their operating base. o

It is important to note that, with the exception of the

first example, the major guestion affecting the desirability
of the alternative futures is how they are accomplished.
Simple expansion is neither economically'feasible‘nor sensible
in light of Vermont's need for a statewide,‘planned approaéh 
to higher education. The question then,-for all intents and,
purposes, becomes which (or which combination of) the three
"collaborative”" futures willvoccur,,and how. If the goals of .
_ Vermont Higher 'Education continue to‘emphasize‘accéSS.and

responsiveness} CCV will be an integral part of the solution.

‘‘‘‘‘‘‘




CHAPTER II

STUDENTS \

‘Like any other College, CCV is in business to serve
students. During the Spring of 1975, there were 2,123
of them, filling over 3,000 course openings.: Dullng the
course of a year, the College serves more than 4,200
Vermonters as students and countless more through a' wide
variety of community activities, including open seminars,

film events, and public forums on local- and national -

issues.

Unlike other Vermont colleges, however, CCV is also
mandated to serve the special needs of .the "rural adult
poor" and other adults who lack access to conventional
college. Over one third of CCV students are "low-income"
Vermonters and more than four out of five lack any other
recourse to a college education. |

Because this section on "Students" is essentially
congruent with the organlzatlon of the Self- Study Outline,
we have used that format in this chapter.

R
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: STUDENTS

Enrollment by level- and sex

The College defines "levels" on the basis of

(a) contracting students -~ those who are engaged in

the degree process, and (b) non-contracting students

-- those who “have not defined thelr educat10na1 goals
in relation to a degree or certificate.
During the Spring, 1975, there were 280 contracting

students and 1,843 non-contracting students. Of the .

total 2,123 students, 30.8% were males and 69Q2%.were

females.
While the majority of the students enroll in one
course per term, we aregfinding that an increasing number

are carrying more classes per term. The following is a

‘breakdown of the number of courses carried by students

for the Spring term.

# Courses # Individuals

lllllllllllIIIIIIIII1'172
2""-""""'--""372
3"""""'-"'-"--114

~4""-""""""'--'21

5IIIIIIIIIIIIIIIIIIIIII3,

Admissions Criteria

CcCcv's admissions policy is one of open admissions.
The College is open to any res. dent of the state, regard-
less of age, financial situation, geographic location, or

previous educational experience.

28
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'SpeCial*efforts”afe”madé‘to”reach”a”taﬁbet éroupnofe

f~"low-access“ students}’def;ned as those who lack the .

'flnances' proximity to campuses, of formal educatlonal
‘frequlrements for admiésion to the campus-based 6olleges,‘x
These - efforts have 1nc1uded‘engag1ng para-professlonals-x
" and staff members w1th partlcular Skllls and experlence.

"worklng with low-access peopleﬂ“

*'The College has also | s;l

sponsored speclal "access groups" that meeﬂ

communities: on weekends and for resldentlal"p'

"These groups deflne thelr own learnlng'needs and enllst o

vresources locally to prov1de the help they need Such

»

groups prov1de a. non—threatenlng env1ronment 1n whlch

students long out of the educatlonal malnstream can

U S G s e by i e sa i ».,.‘.,...._ws

‘bUlld up the1r conf1dence and develop ba51c learnlng

s —— o a PRSI W

Skllls for entry 1nto the regular CCV contract1ng process.\

RSP i

In addltlon, the College offers a spec1al pre-

reglstratlon perlod each term before regular reglstra-

tion which is open to contractlng and low-access students.

3. Admissions data

Cccv does not have an adm1551ons procedure by which
students make formal application to the College, Rather,
through the College's outreach and‘public relatiOns
efforts, prospective students are informed of the regis-
tration perlods and classes to be offered. Students then

register for classes at the appropriate time.

v 929
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Because of the simplified registration procedures
_and the open admissions policy, the College does not.

- use or have available any information-regardihg,the |
secéndary school standings ahd standardized.test scores
for the students. The extent of the personal informa-
'tion-requesﬁed of students at registration consists of
‘their name, address, telephone number, name of high
school, and reasons for taking the course.

The percentage and number of‘new and continuing

students per term are as follows:

Continuing - New.

Students ‘ Studgﬁts
B P % 'O 3
Fall '72 196 19.0 833 80.9
Spring '73 | © 329 33,3 661 - 66.7
Fall '73 . 323 35.0 599 64.9
Spring '74 493 ., | 34.8 . 920 . 65.1
Fall '74 763 45,2 924 54,7
‘ Spring '75 907 42,7 1,216 "57;3,

4. Graduate Programs

The Community College of Vermont does not offer

graduate programs.
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Admissions "conditions"

Because of Cévfschen admissicnsrpolicy, studentsi
are not admitted Qith‘conditions{"cheVer} in order to
receive an ASsociate'bégreeﬁfrom the institution, students
must have a high school diploma or -its equiva;ent.

xa

Special adm1ssions

CCV deals ‘with ‘the concept of advanced standlng
through assessment of the prlor learnlng of‘contractlné
students. | - |

In assess1ng a student S prlor learnlng, the College
recognlzes the learnlngs acqulred by ‘the student rather
than the experlence 1tse1f.ﬁ These are translated into
statements of competence and become part of the degree
contract. As a competence-based institution, CCV is
concerned with what the student knows and can do, rather
than where it was learnéd'orincw long it took. As
partial eyidencevof.learning, transcripts from other

colleges are accepted in most. cases.

Anticipated changes in clientele

During the next five years, CCV will be expanding
to offer educational services to a greater number of.
people. While we would like to offer comprehensive
services throughout thewentire state, this is not a
likely development within the next five years. Rather,

expansion will be accomplished through the development

31



i “
R
- of networks;*uging third ngencies to deliuer educational
services according to CCV?s‘est&bliShed‘proeedures.
Thie,is discussed further under ”External Agencies" in

Chapter III. sSpecific guidelines have been developed.*

8. 'Financial Aid e

Community College follows the federal guidelines
for federal finanCial aid programs.; For institutional
money, the guidelines are as follows.,o

A. The student 5 income is below Welfare Rights
standards.

B. Student eligibility will not exceed the
.equivalent of. Slx (6) full-time terms.

C. Priorities for institutional aid are as '
follows: ‘

1. Student priorities-

a. degree students who are not eligible
for federal aid (a degree student is
one who is registered for a study-
plan. workshop or.one who has been to

~ a review committee)

b. entering, one—course students
c. two or more course students who are
. ineligible for BEOG and can't work
on College Work Study Programs.
d. continuing, one-course students.
NOTE: Students who have an As9001ate Degree

(or its equivalent) are ineligible
for institutional_aid.

* Appendix II, a.
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2. Need priorities:
a. tuition o
b. books, supplies and lab fees
c. mileage
d. babysitting
e.rlglaSSes

D. Available resources are distributed first

to meet tuition needs for everyone' on: ‘the
student priority list. Remaining resources
are allocated. to everyone on _the: list for
books, supplies and - fee5° then mileage, and
so on. : .

If, at any p01nt on the "need priority"
list, resources don't cover a particular
need for all "student priority" students
the remaining resources will be’ apportioned
among all students on a percentage  basis
for that particular need. Lower priority
needs will remain unmet,

The College doesn't classify students as fre§hmen
or sophomores. During fiscal year '75, approximately
ten percent of the students received direct financial
aid grants.

Scholarship awards amounted to $79,522.85 during
FY '75. Long-term loans are not provided by the College.
Term-time employment came to $46,566.70, and a total of
$108,310.50 was received by students from non-institu-

tional funds.
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9. Drop/Stop-outs

During the Spring, 1975 term, the College attempted
to determine systematically why students were "dropping
out" of courses during the beginning of the term and
"stopping out"” for a term after completing classes.
Questionnaires wefe sent to students who‘registered for
a class but did not attend and who took courses in the
Fall, 1974 term, but did not :egister for spring courseé.
The results* of the questionnaires revealed that:
Of those who registered but did not attend,
~-27% had transportation problems
-22% gave "personal reasons"
-15% had scheduling problems.

Of those who did not register in the spring,
-24% did not see'coufses that interested them
-20% said they "just wanted a break" -
-only 3% reported dissatisfaction with former

courses.

The figures were not aﬁalyzed by course or program.

10. Graduates
On the next two pages are summaries of qu graduates
by field and date of.graduation.
| A follow=-up étudy published in early 1974**, provided
a range of statistical and anecdotal information about our

graduates up to -that time. Among other thipgs; it was

o Appendix II, b.

** aAppendix II, c.




DEGREES CONFERRED

Administrative Services

Acconnting |

Office Occupations = = . . - .. _ .

Marketing

Business Management

General :

Business Management - Counseling

v Sub-Total:3~

Hunan Services:

Education
‘Counseling
Child Development -

. Mental. Health. Technlcian

_ General’
Counseling - Mental Health
Counseling - Education”
Child- DeVelopment - Educatlon
Social Worker

:Sub-TbtaI{

Geuneral Studies

Music
‘Recreatlon '
Management & Public Relatlons
Forestry -
Psychology ‘
Counseling . Admlnlstration
Police Science B
Communication
Food Service Management
Arts/Crafts o S
Liberal Arts
Performing Arts
Education
Graphic Arts

. Electronics

.- General
Teaching & Counseling Toward

Community Change

Literature
Science

© Community Health

* Health/Arts

Sub-Total:

Total Degrees:
Total Certificates:

35
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COMMUNITY COLLEGE OF VERMONT

DEGREES CONFERRED . -

Graduation Summary:

-Daté of Graduation No, of Graduates

First : June 10, 1973 -8
Second March 5;‘1974 : ' ‘ 21
Third  July 14, 1974 | 28
Fourth ‘ ‘January‘26a 1975 ‘ ‘ 26
Fifth July 13, 1975 . 35*

Total: 118*

Program Summary (Calendar Year):

1973 1974 1975  Total
Human Services 8 26 27* . 61
Administrative Services 8 17 25 .
General Studies . _15 17 32
8 49 61 118*

Program Summary (Fiscal Year):

FY '73  FY '74 FY '75 FY '76 . Total

Human Services | : 8 12 23 18% 61~f
Administratiﬁe Services 4 11 10 25'3
General Studies 5 20 7 32

8 21 54 35 118*

*Tncludes 1 Certificate

8/25/75
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]
clear that CCV had-made a significant mpa‘ci: on their
1lives’ and their response to questions about ‘the College s
effectiveness was. extraordinarily favorable.si3 " | |
‘To date,lsubstantial numbers of graduates in the‘””
‘Human Serv1ces Program haVe continued as’ counselors and ;lf

.fteacher aides. ,rgiﬂlwf}liﬁ”y

Approximately 25% of our graduates have transferred}“;

'to four-year institutions.

11. rStudent rights, responsibilities, and refund policies

To; date,ithe College has not adopted a statement of -

student rights or respons1bilit1es._ | i R
; Regarding refunds, students who drop a course before;;

the third meeting ‘will” receive a two-thirds refund for gjfm
that course.by completing a’ drop card available from their
counselors and teachers. For students who made out a |
tuition payment agreement, this debt will be cancelled.

The above information islpublished_threedtimes a
year in the “Course'ﬁists“f,‘along;With much of the sort
of content usually in catalogs or student handbooks, in-
cluding information on credit, financial aid, tuition,

and degree programs.

* Appendix III, 4.
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12. Student Services

Through the Student Support System, a wide range of
supportive services are provided for students. The
counseling staff assiéts‘students in making career and
vocational choices and provides guidance in assisting
studénts to determine the best means by which to ﬁeet
theif goals.

For those students who have chosen to seek a degree,
the contractingvprocess involves many hour§ of éxtensive
couhselinciﬂwfhis contract counseling is provided for
students through one~to-one contact with a counselar or
through a group experience in a Qorkshop format over
several weeks. Under a grant from the CAEL consortium,
we have developed a'comprehensive set of matérials for
use throughout the contracting process. The report,
describing the materials, is discussed briefly in Chapter
VII and is listed in the Appendix*.

In addition to thé’contract workshops, the counselors
6ffér various group experiences to students. Workshops
dealing with such concerns as value clarification, decision-
making, andvgoal exploration are offered. In addition, for
those students who are facing difficulty in returning to a
classroom setting because of feelings of academic inadequacy,

high support group experiences are provided.

* Appendix III, c.
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In additionkto the counseling services‘provided
diféctly by the College, the counselors reféf students
with special problems to the community mental health
agencies for psychélogical counseling or to £hird
agencies for those in need of remediai assistance.

Because'ccv is a non-campusvinstitﬁtion, there is
no health service. However, referrals are made whenever
studeyts‘have any uhmet health service;needs; Physical

fitness needs are met through physical education classes

and special activities, using the facilitiés of the

community publid schools.

Student involvement in learning environment

Various avenués have been established by which‘tq
elicit student involvement in CCV's proéesses. Through
an informal needs assessment system, students contribute
suggestions for classes that will be offered each term.
In addition, as discusséd in Chapter 1V, “Course Leaders",
students are given the opportunity.to negotiate class
objectives at the beginning of the term and to evaluéte
CCV services and course leaders at the ‘end of the term*.

During the 1974-75 fiscal year, a peer .counseling
program was established. The main objective of the pro-
gram was to use students to provide initial counseling
to other students through a pracﬁicum e#perience.‘ One

of the outcomes of the program was that students were

* Appendix III, i . 39
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.more\directly involved in the College and‘provided needed |
evaluative feedback regarding the quality of student |
services. |

There has not been student governance at the‘College,
noxr was any. need expressed by students for student govern-v
ment involvement until the Spring, l975 term.‘ Recently‘a
committee of students began meeting to formulate a process
by which student government can be established at the,‘
College in the near future. |

CCV students participate actively in the statewide
"Vermont Student Lobby". They also serve as regular
members of every Local RevieW-Committee,'have‘an actlvé
part in production of a student newsletter, and'arevin—
volved in class maintenance activities as well as a range
of projects under work-study sponsorship.

And finally, the degree contracting process itself
v demands that students take an active part in. creating the f,
conditions for their own learning. This is a fundamental :

part of CCV's effort to help students become‘"selfereliant

learners".

N
O



'CHAPTER III =~ ., ..

' LEARNING DELIVERY

o As the d1agram suggests, the' concept of "linkage"his
ufundamental to CCV..  The College‘"dellvers" learn1ng by - S
providing” links between learners'and resources so that the

best poss1ble learn1ng can’ occur in- the most convenlent and -
low-cost manner..feasible. That is. the obje"fve of the,"
learnlng de11very system.ﬁt' 2

To do th1s, it is essentlal that the College rema1n
~deliberately dependent.on. communlty resources. . .‘At..the same
time, we attempt to help 'students’ to" become as’ 1ndependent
as possible from our ‘own 1nst1tutlon to- become‘"self-rellant
learners"”. Ult1mately, we wish' to deliver the: message that-
learners and communities alike have within themselves the
‘resources necessary to’ gulde the1r own growth and development.

Two forms of llnkage can be 1dent1f1ed.
a) those educational grocesses through which
' .learnlng is identified, structured, and _

evaluated, 1nclud1ng contract development,‘
student-centered course’. planning, develop-
ment of learning program guidelines, non-
formal learn1ng structures, and learnlng
contract reV1ew procedures,- ‘

b) those stafflng patterns through which -
" learning activities are delivered and
'supported -- regional site and- central
.office teams of skilled profess1onals
playing,a variety of 1nterrelated roles.

This chapter ‘'will discuss each of these components.
Because "educational processes" corresponds roughly to
"academic programs", we have addressed the Outline questions
‘after some 1ntroductory explanatlons. As staffing patterns
are unlque, however, we have gone 1t on our own.,

L v_’41.




 PROCESSES .

Thls sectlon will describe CCV's "academlc program" as
we. 1nterpret the phrase. It will begin.with a brief: summary
- of our basic educational phllosophy and go on to descrlbe
how it is manifested in~the major components of our learninc
system. The section will then address each of the Outllne
- questions specifically.

CCV's educatlonal phllosophx*

| The~College believes that living, grow1ng people come
thfoﬁghout their lives to take 1ncrea51ngly.greater responsi-
bility'for their own actions., As an educational institution,
éCV.is~obligated to help people realize that they are the
ult1mate source of the1r own growth and learnlng. We hold
the conv1ctlon, therefore, that a successful educational
ekpefience shoﬁld help people to become more self—reliant
learners, capable of looklng objectlvely at whete they are,
formulating goals for what they want to become, and actlng
to accompllsh those goals.

We also believe that as people are made up oflmore than‘
their ihtellects alone, an edocational program should help
students develop not merely intellectually but should help
them enhance their physical and social selves as well,

Finally, we believe that the ability to acqﬁireyahd use
information effectively is more fundamental_than absorption

of a set body of knowledge alone.

* aAppendix III, a.
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Eo: these feasons, we place great emphésis'cn helping
 studen£s to learn,how to leacc. fThis:invclvés‘devcloping
‘fhe ckillsiof self—aésessmen&?'goal-setﬁing, resource identi=
fication, implemehtatioh of a’plan;‘and‘sélf—evalua;ion.‘ It
also means deﬁeloping skills and knowlcdge‘related to one's
whole relatiqﬁship with the chld -- perscnal,.cccial,m
manﬁal/physical,'énd inteiiéCtuél.r‘Through £hc“idchcifica—,ﬂ
tion of a broad set of "areas of competence", éndvthrough
‘the contracting and}feview prccéss; we beiieve that we have

the means for.ensuring that this learning does occur.

Contracting and Review

The educational contract* is fundaﬁental‘to'CCV'szapproach
.co competence-based education, It provides the form through _
which students identify and prove their competencé. ‘When it
is completed, the degree is granted. The contract melds the
learning responsibilities of the College with the unique
interests and abilities of the student. Ratﬁer'than detail
specific bchaviors required as do some competénce-bésed
colleges, CCV asks the student to addresé the brcad "goal
statements; outlined in the programs and develop her own
assertions of competence that relate to each goal. In‘addi-
tion, the stﬁdent keys to these assertions a description of

the setting in which the learning occurred and evidence that

- * pppendix III, h.
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it diad oécﬁr., As the contract ‘is being developed, the student
meets with a ﬁLocal Review Comﬁittee"* ofvcbmmunity peqple,for
éuidance, This group will approve the completed'contract be-
fore it is submitted for final review to the Registrar and
CCV Review Board. )

To help students develop their contracts, the Colleée
offers reqular workshops each term and has recently p:dducei

detailed materials for use in these workshops. The entire

procedure is spelled out in the Contracting, ReView, and

Assessment Procedures Report (CR*P), and the CAEL Special

Projéct Report, both to be found in the appendix**.

Programg***

At»;CV! a "program" consists of -a set of guidelines

which identify'and explain a number of”"programlgoals".

These are broad statements of -competence which must be
demonstrated in order to obtain the degree. A program

does not prescribe a sequence of learning or a set of
‘required courses. : -
| The College offéis programs in three hajor areas:

.Human Services, Administrative Serviqes, and General Studies.
Fach was developed by a statewide"group of practitionefé,

teachers, and students knowledgeabie in the area.

* Appendix III, j.,
** Appendix III, b, c.

*** Appendix III, e, £, g.,
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'-’lfAs‘"seryice" or Job-related programs, the Human and
rAdministrative SerVices programs contain a set of nine

"core goals common to the‘field. In addition,'"study‘area
:goals" outline competence to be attained in specific‘areas
of concentration:/sughras_ghild Development Counseling, or
Office Occupations. To receive the degree, the student must
address in her-contract, all of the core goals plus a set o
number of the study area goals, varyingiwith the‘particular
area. In consultation with thethocal'aeview Committee, the
student may elect to combine'goals,across-studyareas or
make substitutions.

The General Studies Program specifies~20 goals-from
which the student may select l5,"Unlike the‘other two
programs, these goals are not linkedﬂto any particular
~content area but describe competence in social, intellectual,
and manual/physical spheres which.may apply to»the student;s
own particular area of interest. » |

As the result of a year- long study*, the College moved
recently to simplify and consolidate the‘degree programs to
bring them more in line with our philosophy. During the
next‘year, the staff will be concentrating on implementing

the‘resﬁlts of the study recommendations.,

* Appendix III, b. .

e
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Course§

: Regular classes, mee;ing for 2-3‘hoﬁrs a week for
fifteen weeks é:e the major mode‘fdr‘delivering‘learning
to students. As described eléewhere, they are established
on the basis of\aemonstrated need or demand, and course
leaders are taken on an ad hoc basis to instruct.

ﬁécause'course leaders may not have the academic

credenﬁials commonly found on campuses and have been
selected on the basis of demonstratedfboméetencé‘in‘their
field, the Collegsﬁplabes more.gmphasis on identifying
what gets learned than on who déés the teaching._ Courses
dre planned in consultation with CCV staff to ensure that
these outcomes are expréssed as c1ear1y}as poSsiblé.
During the early class meetings, the intended learning
outcomes may be discussed with £he_students and modified
or augmented if appropriate. Théy then serve as a check-
point for ongoing evaluation as the course proceeds.
Toward the end of the course, students write a narrative
self—evaluationzof their learning, gearing it to the
original objectives and identifying anyaother personal
learnings that they may have acdqmplished. The course
leader does the same and both evaiuations become part

of the student's permanent record*. Grades are not

normally given.

* Appendix III, i.
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Independent Studles

o

ThlS term 1ncorporates a w1de range of non-formal

'1earn1ng experlences, from on-the-job tra1n1ng, to spec1a1

research papers w1th a reader, to apprentlceshlps,.to
volunteer work It does not 1nc1ude studies.carrled out
before assoclatlon w1th the College. All 1ndependent |
'studles are planned and evaluated 1n the same way as are
the courses -- 1earn1ng outcomes are spec1f1ed;\means for
1mplement1ng are clarlfled, and evaluatlon crltirla are
set and (ultlmately) documented* : Students are”encouraged‘w.-
to carry out 1ndependent stud1es whenever a course or. others

formal 1earn1ng opportun1ty 1s not avallable or approprlate.l

Assessment of experlentlal 1earn1ng

CCV recognlzes 1earn1ngs that have occurred 1n prlor

~¢‘l’ ‘,-, . .Kv

work or llfe experlence 1f such learnlng 1s 1dent1f1ed and

ERTT

documented as a part of the normal degree contract " The

Sivia

College does not assess or document 1earn1ng for non-degree

e

students.

Assessment of experlentlal‘learnlng is a normal part
of the early phase of the contractlng process. Because we
are cOmpetence-based, students translate prlor 1earn1ngs )

into statements of competence, not credlts. Recognltlon

1s granted as a part of the normal contract review process.

- * Appendix III, 1i.
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Questions from the Outline - "ACADEMIC PROGRAM"

;Degrees.Conferred

See Chapter II, pages 27 and 28.

Certification

We have not applied for certification from any
external agency. Nonetheless, when a student 5 goals
include achieving certification, the student is
encouraged to develop his contract to enSure that the

requisite skills or knowledge are incorporated. 1In

the case of the "Child Development Assoc1ate" program

and the Mental Health Technician program, CCV'is-
program goals have been designed to take the require-

ments consciously into account.

General Eddcation and Concentration

Both the Human and Administrative Services programs
require that the student demonstrate competence in a

"core" of general skills, including communication,

problem-solving, and working well with others. This is

.the thrust of the entire General Studies Program*,

The "study. area goals" provide focus for concentra-

tion in a particular field of inquiry. The first goal

in the General Studies Program asks that the student

.demonstrate "a significant level of knowledge in and

ahout a chosen field of study”.

¢

* Appendix III, e, £, g.
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4..lCurr1culum Rev1ew Processes -

The College s three programs were: developed in 1972
~and '73 by "State Adv1sory Counclls" of students, teachers,d
vand people knowledgeable in the three flelds.' Among the
recommendatlons of the CR*P Report* was the establlsh-
dment of a standlng commlttee to prov1de regular rev1ew
of the programs and contractlng procedures. |

Regular course offerlngs are under constant revlew
s1mply because they are only made on the basls of student

;,demand. Courses that are not accepted are not offered
again. In addltlon, every student is asked to wrlte an‘
~evaluation of the course 1tself with recommendatlons
for changes. These are used by s1tes in plannlng for'
each new term. In’ several cases, spec1al groups of
teachers in related areas have been convened in sites
to make recommendations for new courses, revisions of
0ld ones, and possible sequences.

On the basis of the CR*P Report*vrecommendations,
the College is currently developing a new set of collegeF
wide competence areas for incorporation into the contract
process. 'As we bring these more clearly into focus, we

will be able to carry out curriculum planning and review

on a firmer, yet broader, foundation.

* Appendix III, b.
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The only new progfam currently under consideration

is a new branch of the Human Services“Prbgram specifying
a set of "study area goals" in Law Enfdrcement. It is

‘currently awaiting final touches before going to the

Chancellor for approval.

5. 8Special Programs
Because all contraéts are individually designed by
students, each can proceed at her own pace. The competence-
base removes time.restrictions on learning., Within this,
the variation among students is considerable.
Some elements of the individualizing process include:
- opportunity for one-to-one counseling
- open access fegardless of previous education
- a more effective int&ke coﬁnseling system

- referrals to and from the state' s Adult Basic
Educatlon program

- special emphasis in course offerings on basic '
‘'writing skills.

PP

6. Experimental Courses

From time to time, courses are taught by people who
are also,students. To understand why this is hot an
important question for CCV, refer to the section on
"Course Leaders" in Chapter IV. There is no process for

faculty review of courses.

Ut
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7. Contlnulng Educatlon -

. Needless to say, thlS is central to our entlre

PR

"approach.—.All courses are given in local communltles.,

"Most take place 1n the evenlngs, some on weekdays, andﬁ;‘~

a few on Saturdays.' In’ addltlon, we offer a varlety

‘of "communlty educatlon" opportunltles, ranglng from

a semlnar ser1es on- a1ternat1ve energy sources to home,;,

1nsu1at10n workshops and pre-retlrement semlnars. We
also sponsor the "Sunrlse Semester" ser1es on’ TV and

have coordlnated 1nstructlona1 support for several ETV‘*”

offerlngs.;;

Procedures are as follows-"

a) Aadm1ss1ons are entlrely open to all formal‘
courses as well as all communlty educatlon
"spec1a1 events , v

b) counsellng serv1ces are ava11ab1e to all-
- students; intensive counseling is ava11-
able to degree students.k' ; S

c) recognition for both ‘formal and 1nforma1
(as well as prior) learning is available
as an integral part. of the degree develop-
ment process; as we do not recognlze -

_"credits" for the degree, all ‘learning
must be assessed and competence va11dated,
students w1sh1ng to transfer to other in-
stitutions receive recommendatlons for
neredit" based on: the Carnegie semester-
hour formula. -

d) all student records are kept in the local
R ‘ site file, records of transferring students
e and graduates are kept in a Central Office
file. ‘ .
e) see section on "Course Leaders in- R

chapter IVI ) . . RIPR
 FTRIE
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f) ‘'we assume that the entire community
comprises a’ learning resource; -
students are encouraged to view the
comfaunity in this way and to draw on
whoever has the information they need;
for details, see the section on
"Learning Resources" in Chapter 1IV.

8. Extr.rnal Contracts

We have identified three categories of such
arrangements:

a) Short term contracts are generally a
single course at a time which is being
run and supported by an agency out51de
of our regional sites.

b) Long term contracts are arranged with
a sponsoring agency over a period of
several terms and generally will be
geared for a particular clientele
with a.limited subject-matter concern.

c) Sponsorships will be arranged with a
broad-base agency outside of our current
operating arena and willvinvolve delivery
of most of those services which one of
our sites currently handles.

Detailed guidelines and speclflcatlons are on dlsplay
in the Appendix*. These guldellneS'speclf;cally address

the questions identified in this section.

9. External Programs

The first part of thiquuestion does not apply as
we have no "main campus". As to how the College ensures
uniformity and integrity of offerings, it should be

emphasized that as a competence-based institution, we

* Appendix II, a.
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are concerned primarily with consistency and quality of
learning outcomes.* We ensure this in the following ways:
- college—wlde program guldellnes for each degree

- a college—w1de ”CCV ‘Review Beard" with member-‘
sh1p on Local Rev1ew Boards

- 1earn1ng experlences planned and evaluated in
terms of learnlng outcomes

- careful selection of course leaders, tutors,
and commlttee members.

10. Credit for Other Offerings

As explained‘above, all learning experiences may be
used as a part of the total competence—based contract,
Hence, we do not dlscrlmlnate among formal or informal
learning experiences. Rather, the degree development
process demands that students identify the learning --
the specific competence -- that derives from their
experiences and isolate-ways to validate it. The com-

pleted contract is assessed as a total unit.

11. Graduate PrOgrams

The College does not offer graduate programs.

12. Institutional Cooperation

As explained in the introduction to this chapter,
the College stands on its ability to establish good
L

cooperative linkages with other groups and individuals.
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-
Among aqencies with whom we. have cooperative association
are school systems, other colleges,‘veterans, extension
services, Headstart and child care agencles, PEP/New .
Careers, Social Rehabilitation Serv1ces, vocational

centers, the CAEL project, and a variety of other grou?s.j

13. Evaluation

' The degree. is granted npon evidence of attainment ofi

a specified ngmber of "goals". Snmmaries arenoontained
in brochures; detailed guidelines* are provided~to“'
studente on reqnest.

For all collegeeéponsored‘learning expe:iences,
CCV views evaluationlas an integral part of the learning
process. Hence, students are involved in deierminingiih
outcomes and evaluation criteria at the beginninévof
the experience.. ‘Teachere‘are encouragedito maintain
regular "formative" evaluation during the c1ass.' And . e
at the end, both students and teacher share in the )
development of narrative evaluation statements keyed to
the initial obJectives. | |

During the last three years, the College has

developed and refined the degree contracting proceEE:”

* Appendix III, e, f, g.
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cae change to .a broader,”"content free" set of college-_
w1de "areaa of competence".q A. major effort w111 bef

‘made during the forthcomlng year to develop a strong

approach to 1mp1ement1ng these recommendations.

* Appendix III, b.
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STAFFING

" This section will describe CCV's staffing pattern -
the means. through which the processes described above are
implemented. We have identified two different levels and
functions of staffing. "Delivery" involves direct support
given to students or course leaders,- usually in the
regional sites. - "Support“refers to ‘support. prov1ded to
the field staff and generally involves those in the Central

" Office. "staff" as used here, refers only to permanent,

. create courses and programs to meet the needs of students.

N3

" full-time employees of the. College. It does not 1nclude

adjunct counselors, course leaders, review committee
members, or anyone except those on the permanent payroll

Delivery
The Regional Site's staff includes a Director, two

Teacher Support staff, four Student Counselors, and two -

Office Managers. Their responsibility is to organize

human and physical.resources within local communities to

e The Director has general responsibility for adminis-

tering the sites and Central Office and site staff. She
also works with community groups to find out who‘appropriate
contacts are, determine interests and needs, and make re-
commendations to the President' S‘Office on specific training
contracts. The Director develops; with her staff, yearly
site plans and budget projections. |

The function of the Student Support staff is to help

students meet their educational needs so that they can make

the best use of their learning experiences.

06
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These staff (counselors) admlnlster and monitor’the\f‘
:Student Support system and are responslble for.lﬁ'

?‘dev1sing and malntalning an. outreach
--process,,,,, | L : _

»-'orlentlng students to Communlty College
of Vermont and 1ts educatlonal programs,

-fdeveloplng and admlnlsterlng a student
,1dent1ty program,;w; . L

- prov1d1ng vocatlonal, educatlonal,‘and .
z~f1nanC1al a1d counsellng to students,'“--

C- ass1st1ng students ‘in developlng the1r
'study plans/contracts,f_w ST ‘

—'as51st1ng in. des1gn1ng educatlonal‘l
‘experlences for students. "

The purpose of the Teacher Supportﬁsystem 1s to ensure“
that learners learn and teachers teach 1n the best way |
possible. The teacher support staff carry out the follow1ng
functions: ”
| - identifying learnlngbneeds and developing

course offeringsveach term; .
- recru1t1ng and selectlng course leaders,

- or1ent1ng and tra1n1ng course leaders,

- coord1nat1ng space. and equlpment for
classes;

- evaluatlng and helplng teachers:wm
A centrally located "Medla-Materlals Spec1a11st" divides
: her- tlme among the s1tes 1n researchlng, 1dent1fyrng, pro-
curing, de11ver1ng and evaluatlng f11ms, texts, and speclal
learnlng materlals. Part of her activity involves'direct

de11very of serv1ces to course leaders, and part lncludes

secondary support to,the teacher support staff and counselors.



féugpgrt‘~f |
- _Secondarvisupportiincludesxthose»services'which the
' Central Office provides to the site staff and in speciai 'i
relationshipshwith external‘interests.
Therevare three main components:of the Central Office
secondary support level. |
The President's Office provides leadership and 1inkage
with the external environment. It consists of the President,
the Assistant to the President for Administration, Information
Officer, and Secretary. Details of these functions are 'in the
section on Organization and Control.)fi} |

The Administrative Services. branch prov1des financial

] , o o

support.and consists of a Director, Accountant Bookkeeper,
and Secretary. | - d‘ﬂwm‘

Learning Services is\reSponsible‘for the quality and
effectiveness of CCV's learning processes. Staff include a
Director who performs administratiVe functions and provides
leadership'in,the_development,:monitoring,‘and,refinementj

iof the various components of the learning‘system. A Counselor

-« e
.

Coordinator carries out a variety of staff development actiVi-
ties in fulfilling the responSibility of maintaining and
refining the overa11 student support system of the College.
The Registrar performs a range of admiSSions and testing duties
in addition to normal registrar functions. And the Office
Manager holds it all together.

Altogether, therevare 24 professional educators on the

staff. They are supported by 5 professional c1erica1 people.

08




CHAPTER IV

RESOURCES

Course Leaders

Materia Is & Library

Space & Facilities

L4

Because CCV's "campus" is the community, itself, and
because the "faculty" does not occupy the same position with
CCV that it does in other colleges, we have placed the course
leaders in this chapter. Included here, then, are all those
repositories of information and service on which the College
or students may call for assistance. This includes not
merely educational materials and libraries, but all physical
facilities and all human resources -- teachers, members of
review committees, tutors, adjunct counselors...in short,
everyone and everything that is on tap for the thirsty ,
student.

The first part will describe the resource system in
general and will detail how a wide variety of materials and
resources gets to the student. The next part sketches CCV's
use of physical facilities, and the last =ection deals with
course leaders. After a short introduction, that section
addresses the questions from the Outline pertaining to

"Faculty".
59
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LIBRARIES AND MATERIALS

The Community College of‘Verment'has‘no library of its
‘own, the public libraries, assisted by the State Department
of Libraries, act as the College's llbraries. Because of the
rather unique problems posed by not having a library, a
campus, and a full-time faculty, the College has concentrated
on the development of a resource system rather than a library.
The objective of the resource system is to deliver the
materials and equlpment needed by students to pursue their
learning effectively. Included in thls rather broad category
are:
- library materials
- - human resources
- tools and laboratory equipment
- audio~visual materials and equipment
«~ materials purchased~by the student

-~ special equlbment required for a
specialized area of study.- :

The rural Community College of Vermont student needs a
system able to deliver a variety of materials, including
independent study guides, textboOks, films, research material,
video tapes, and‘periedical articles, We have extended the
traditional'library boundaries to inelude all those learning
aids a CCv student'needs in order to vursue his/her learning
objectives at the College. Thefdegree.of success the College

has in providing these learning resources is the basis upon

“"which the system is evaluated.
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I£ we are to have a clear picture—of the workings of

'
t

bthe resource system, questions more specific than. 'Do
students have what they need?' must be asked. The questions
1isted below seem to be appropriate ones toiask of the
Community College of Vermont resource'system: |

-What resources are needed by students?

-What resource. base does the Community College
of Vermont draw upon? .

-Are the available.resources appropriate?
-Are the resources accessible?
" -Do students use- the resources?
The bulk of this section will be spent addressing these
‘questions. éefore these questions can be answered, however,
a brief description of the resource system and its evolution
is needed.

When the Community College of Vermont first opened in
1971, little thought had been "given to the problem of where
and how students would obtain the materials they needed for
their'learning exoeriences. The only groundwork laid in the
first year of CCV's existence was that low/no cost materials
were to be used. To reinforce the no cost aspect of this
system, no money was budgeted for learning mater1a1s until
late 1973. The College still adheres to its original tenet
that as a community institution, it should both use and

support existing community resources. For example, the
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College has only recently acquired its first3audioevisual
reqnipment.‘ It has, however, found theuresourcesntoienSure; LA
that in most of the main towns served bymthe_Collegefa !
16-millimeter sound film projector is”availableithrough‘
the public library. N “ ’ !
The initial hit-or-miss scrounging of resources proved ;
inadequate and in late 1972, a media coordinator was hired
to develop the resource system. In 1973, a cooperative
library project was initiated to strengthen the‘relationshfp
between the libraries and the College. Work on this crucial
linkage has been continuing ever since to ensure that the
'libraries are aware of and can meet student needs. In 1973,
a materials delivery system, including both non-print and
locally unavailable print materials, was developed. The
key people in the system are the teacher support staff and
the media/curriculum researcher. In addition to duties des-
cribed elsewhere, the teacher support staff are responsible
for location andwnse of resonrces on‘the local level.; Their
responsibilities range from borrowing space in a local high
school to picking up a projectorvfor delivery to a‘nicht
class to soliciting .opinion from students on what materials
should be acquired by the local library. The media/curriculum
researcher is primarily responsihle forlmaterials qnavailable

locally such as films, books, science supplies, and video tapes.
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Included in both jOb descriptions, as well as in the ]Ob
title, is an important research function. finding out what
‘1s available in a subject'area for a teacher who/is a practi-

-~ tioner in the field but who may not be aware of the most |
‘suitable teaching materials.‘ - ” -

On both the local and state leyels, the assistance of

, other professionals, both academics and bractitioners, is‘
solicited to enlarge the resource network..f‘ -

The media/curriculum researcher a1so runs a small
‘teacher effectiveness resource center.l This has been most_
useful to 1nstructors 1n the Barre—Montpelier area where I
the center is located. Teachers from other parts of the
state have requested specific bltS‘Of 1nformation.by:te1e-
phone or by mail, but they do not have the opportunity to
browse throuqh the materials at the center in their field
The purpose of the center is to serve as a c1ear1nghouse

oF materials and 1nstructiona1 suggestions specifically

relevant to CCV's needs.

+

Counselors' responsibility in the resource system has
not been described as yet. Their main function 1s to assist
the student in being able to use the system so that their
resource needs are met. . They also interpret some of the
student needs to the coordinators of instruction and the
media/curriculum researcher. Input from teachers is gathered

as an integral part of the resource needs assessment.
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What resources are needed by students?

The problem of determining what resources a student
needs for-his or her Community College program is addressed
by(a rudimentary needs assessment system. During the
planning phase of each learning experience, information and
needs are solicited by the teacher suppdrt stafflfrom the
following sources:

- students
- course leaders

- on-the¥job trainers and independent
study supervisors

- community groups, agencies, and
institutions

- local advisory groups made up of

course leaders, students and other

professionals.
Much of the input comes from the course leaders who compile
bibliographies and list other needs in their course planning.
The counselors are responsible for fielding student needs
and for méking their own suggestions in the areas of counseling,
degree contracting and career educa;ion. .Othe; community
members are asked for their suggestions when the course leader
'6f independent study sﬁpervisdr is not abreast'of the educa-
tional materials available in her field. For example, a

practicing accountant may be asked to teach a course on cost

accounting, but her knowledge of suitable texthooks is limited.

ik
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.‘nq.:" et

The media/curriculum researcher would then make contact with
several professors at neighboring colleges to find out what
materials they have selected. When possible, examination |

copies would be obtained and the teacher would then make her‘
selection. S o

v

The effectiveness of this needs assessment system is

limited by the amount of time the teacher support staff can
ol

devote to these tasks. The demands are very heavy at the

Yo

point in the term cycle when c0urse leaders are selecting
sy

their materials and resource gathering is an area which is

e -
v T . P .

'likely to suffer.‘

What resource base does the Community College ‘of Vermont
draw u on°

Although CCV has Virtually‘no internal resources except
its staff, it does have access to many resources in the state.
‘The College has no library of its own but it does have an
agreement with the State Department oE Libraries and eight
local libraries to prov1de library services to CCV students.
Our main contact has been the local libraries because they
provide an accessible delivery pOint to students. The differ—
ences of size and range of these collections are very great.
The Brooks Memorial Library in Brattleboro, the largest the
College works with, has a collection of 83,893 books with a
circulation of 143,712 books. It is large enough to provide

the materials needed by our students in that area of the state.
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However, students from other locales are less fortunate;
those living in Waterbury, where another of the eight
project‘libraries is located, have access to a colleétion
of 12,869 books (circulation 23,311 books). Several
communities where our students live have libraries con-
taining less than 300 books. Many of the volumes in these
small collections are of little use to a college student
uniess they are majoring in murder mysteries with a minor
in cooking. Were it not for the excellent inter-library
loan service coordinated by the Vermont State Department
of Libraries, the College's reliance upon the public
libraries to satisfy its resource needs would be unthink-
able. »Inter—librgry loan not only opens the holdings of
most of the public libraries IE“@ermont and the State
Library to CCV students; it also gives students access to
the collections of the University of Vermont, the Vermont
.State Colleges, and many of the prive;e colleges in the

. state. In this way, students may obtain the more advanced,
technical books not generally found in a small general

' collection. The College dées contribute funds to the local
libraries to obtain books that are freqﬁéntly needed in a
course. This both makes needed materials available to

students as well as strengthening the community's library.
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The library system in the state is able to satisfy many of
the print material needs of the College but 1t does little
to meet the non-print needs,u‘Althoughmmost'of“the;libraries
do have film projectors, none ofxthem have non-print holdings
of any Significance._ The Audio-Visual unit of the State De-
‘partment of Libraries does have some{films but these have noti
been selected with a college audience in mind.ArThe only in-
state media library is at the University of Vermont. .and. it is
a rather dated collection of films. Most films used by the
College are rented by the media/curriculum researcher from '
other university film_centers_suchdas ggnnsylvaniafstatgw
University, Syracuse‘ﬁniversity, lndiana.Universitya;and‘
Boston University. | -v |

'As the College has virtually no.audioevisual equipment
of its own,‘we rely on borrowing equipmentvfron schoolsﬂ,
libraries, government agencies and otherqorganizations in
the cOmmunity, With the exception of video equipment we
have been able to obtain the equipment we have needed most
of the time. Whether borrowing progectors saves the College
money in the long run is another question. An inordinate
amount of time is spent reserving proﬁectors, picking them
up, and delivering them. Some course leaders are unable to
perform this function because they are at work when the
equipment must be picked up. The amount of money spent on

mileage and staff time on projector delivery runs probably
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exceeds the cost of owning and maintaining a prejector;
Many agencies have been reluctant to lend video equipment
because it is both fragile and expensive. ’

Specialized equipment fequired for different courses
poses a problem for the Community College of Vermont not
faced by most other colleges. With no buildings, it is
obvious that we own none of the laboratories, workshops, or
technical equipment necessary for many‘scientifieband veca—
tional courses, The College has developed some collaborative
arrangements with the regional vocationa} centers. and with
the local high schools. Many of the high school plants are
new and well-equipped because of the building boom triggered
by the union school movement. Another source of technical -
épaces and equipment is local business, For example; a gas
station oﬁner‘has offered to lend his garage one night a
week for an auto mechanics course. The local bu51ness machines
company gives office machlne demonstratlons regularly to office
students so that they may become familiar with dlfferent klnds
of equipment. The fact'that we are dependent upon others for
specialized work spaces and tools does shape our course
offerings. We are unable, for example, to offer as many
weiéing‘or electronics courses as students demand because it
is difficult to get access to the equipment. When we are ablee

to get permission to use laboratories and workshops, the

equipment is usually more than adequate,
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Locatlnq and sharlng human resources is one of the

iunctions 1ncluded in the resource system. In a tradltlonal

‘1nst1tutlon, w1th a full- t1me faculty, thls would not be

needed However, because the College relles upon communlty

members to teach evenlngs one term at a tlme, 1t.must have a

good knowledge of what people are available'in the community.

' Since the beg1nn1ng of the College, the staff has been accumu-

lating.informatlon about different skllls_possessed by local

‘people..”Much oftthiS'information was"stOred‘in'people's
—heads untll a very recent attempt to create a human resource

bank was lnltlated. When completed, this pro;ect will enable

students to locate'and use'human resources themselvestf“In*““’“
thls ‘bank will be 1ncluded those who w1sh to teach both in- .

dependent studles and coursés for the College as well as

those who w1ll act as consultants answering questions students
may“have about™a career and its potential, or about an
academic problem. -

Mdterials not available through the libraries, the school
systems or the community are purchased or rented by the
College. Most of the money budgeted for materialsﬁis spent
on media rentals, library books, and non-durable materials
used by the instructor in class. Students must pay for
materials‘for their own consumption both in and out of class.
The classroom materials are selected by the course leaders
with the assistance of the coordinators of instruction and

the media/curriculum researcher. .. .
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Are thé available resources appropriate?
The queStidn of'the'appropriéteness Qf'the available
resoufces is an impértant one for‘thé College to addresé,‘
iy ,Rs!?.ﬁi cularly in .t.h,e area of llbrarymate rials.. _Results
from a teacher questionnaire admihistéred in‘the Spring of
1975, indicated mixed opinions.of gPe suitability of iibrary
materials:
= 34% used the library and fouﬁd useful materials

- 35% used the libfary but were unable to locate

needed materials or did not use the library -~ -~

because they believed the resources they needed
were not available there ‘

- 31% did not feel théy needed to use a library.
The hiéh number of people who felt that they‘did not-need--the
library materials is explained byufhe relétively lafge'numbef
of hands-on skill courses offered in both the art and business
| areas. A‘numger‘of teachers also have their own materials
which they s%are with their students. However, Qﬁly half of
those needing library materials were successful in obtaining
them from the libraries. It is hdt difficulfbtd ﬁnderstand
WhY”fhe libraries find it difficult to meet student needs.
The public libraries were established to meet the needsrof
the genéfal public, not those of an adult sfudent popﬁlation.
The generélwlib:ary usexr i1 Vermont has generaiiy requésted
selections from the Best-Seller List, murder'mysteries,

gothic novels, cookbooké, and "how-to" books. The local

library collections generally reflect these preferences.
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The llbrarlans have had extremely llmlted acqu1s1tlons

budgets.. Many of the public llbrarles are seml—prlvate,

governed by autonomous boards of trustees.i In a number of

cases, v1rtually all cf the1r operat1ng budget 1s derlved
from.thelr endowment w1th only a token contrlbutlon from
’local or state sources. Consequently, the llbrarles have |
catered to only a small segment of the populatlon and the1r ﬁ.

budgets have been very llmlted In a number of cases,

sl e s S e e SRS P VL e 5 e oinn

hllbrarles have had to relvmupon book donatlons to 1ncrease'f'““”mm

thelr collectlons. It has been extremely d1ff1cult for

- o e

the llbrarlans to develop balanced collectlons_and 1n many

of the smaller llbrarles, the avallable t1tles are not those'
which the llbrarlan would have selected and are not well

suit d=to student needs. |

The College has attempted to solve th1s problem through

its llbrary pr03ect.’ For +he past two years, funds have

been avallable to strengthen the collectlons of the local
.llbrarles. These funds have been spent very slowly. The
d1ff1cult1es 1nherent in’ the collaborat1ve arrangement be-
tween the libraries and College and the shortage of personnel
to do the footwork to select the books have been serious
problems. It has been difficult to elicit specific sugges-
tions from the teachers and students; requests for a basic

psychology book are much more common than requests for a

specific title. The staff have neither the time nor the

t?i
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‘trainihg to compiie bibiiographies based oﬁ‘these vague'
requests. The librarians have felt that it is the College's
responsibility to articulate its needs.specifically before

mthe»bookswaremachifedTwmoistance ahd timemhavewpreventedmmwmwwww
the media/curriculum researcher from compiling the biblio;
graphies for all the libraries involved. Because the book
selection process has not functioned as well as it should,

the pr03nc£u£as not 1mproved the collectlons of the

~libraries as much as we ‘had hoped.

The range of.media materials'available is great because
the College relies upon rentals from university film Libraries
and commercial distributors. There is no problem aboutltﬁef'
appropriateness of these resources although budget limita-
tions do make some desirable materials”unaQailable. Each

-

course would receive an average of $6 75 for 1nstruct10na1
- by
materlals if the budget were equ1tab1y dlstrlbuted among the

courses. In practice, some classes*have used no materials

so that more money has been ava;lable.tq others. As indica-

o

..ted .in the section on the College's fesourcefbase,éthe

audio-visual equipment, laboratorles, workshops, and special-

-

ized classrooms are more than adequate to mebt the College.s
¢

needs: it is gaining access to these resources,whlchg

o b
e

-

presents difficulty.
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Are the COllege s r resources access1ble°_
T ol@L D R Gt T

Resources may he entlrely sultable for a student but
_if they are not readlly'avarlable, they w1ll not be used .
The most d1ff1cult aspect of developlng the CCV resourcevmu
system has been the creatlon of an adequate delivery system.'
_Materlals must somehow be made avallable in all of the
chommunltles in whi.ch courses are offered at a reasonable
cost. The llbrarles are usually convenlently located bLt
" 'many CCV students are not tradltlonal llbrary users and are
reluctant to enter them.‘ """" The task shared by the College and
.the llbrarles of maklng students feel welcome in the llbrarles
mu=t be added to the loglstlcally boggllng problem of maklnq U
" the résources avallable._mThe,College attempted to work on .
‘this problem in an earlier library proﬁect; but it is Qiffi-"
cult,to break down the prejudice against libraries held by
some students. o |
As mentioned earlier, the College relies upon inter-
”library loan to provide the materials needed by our students
which are -not commonly found in a small general collectlon.
There is no question that many materlals are avallable through
'1nter—11brary loan but it takes up to two and one half weeks
to'obtain‘a book. The librarians are often reluctant to use
this service because 1t is more time consumlng for them. o

Consequently, 1 t 1s often a slow and d1scourag1ng process for

a student who needs a book in order to meet a project deadline.

———
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There is no ready solution £6 this problem short of creating.
mini—college libraries in each thn, a prohibitively ex-
pen51ve alternative. Effort must be expended te ensure that
interélibrary loan is‘used where»appggpriate~and"that~the*“
service is as rapid as possible. Much_éf the qﬁownésé of the
service is due to the U. S. Post Office, an agency that CCv
has little chance of reforming. An additional tool used to
bring library services closer to the student has been Books-
by-Mail, a program run by the Depaftment of Libraries. Twice .
yearly a newspaper-fbrmat catalog of books available by mail
is ﬁublished and distributed to every Vermbnter with a rural
route address. A section .on books for Community College
courses has been‘included in this paper. It provides faster
service for the students whose needs we are able to anticipate.
The specialized equlpment and workspaces, as well as the
audio-visual equipment are not as accessible as we would like
them to be. -Because of the inconQeniénce;of arranging for
a projector, some ére discouraged from using films in their
ciasses..tThé qulege is trying to work out>bettéf institu—-
tional agfeemenig with the high schools, area vocational
centers, and other agencies to ensure that tﬁese rasources
are mbre,accessible to students énd teachers. Resource
accgssibility} not adequacy, remainsvthe most serious problem
with which the College m;st contend. This is true of the

research functions which the Teacher Resource Center should
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prov1de teachers._ Montpeller 1s acce551ble only to those in’
Washlngton County, those 1n other parts of the state simply

do not recelve as much 'resource counsellng as they need

Liscbe it s g PP S bt RPN e e kL i b b
-

- l'

The College 1s in the process of farmlng some of the tasks

hen S

performed by the medla/currlculum researcher out to the 51tes

and hlrlng part tlme people to perform these funcfions.

e

Do students use the resources?

- We- have examlned the resource needs, the resource. base,
the acce551b111ty ‘of the resources and their adequacy thus
farmln thls‘report;‘ The lastiquestlon 1s:"Do'students use _
the'resources?"”‘&e:do'notﬁknow‘ekactly“hoﬁ:many”CCV'students3
have library cards, orthow many books'they'borrow"from the
llbrary. ~We do know that*80%5of‘6ur current students have
voiced satisfaction about- the materlals avallable to them.

In the summer and fall student questlonnalres, the College

intends to gather data on resource use by students.
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PHYSICAL FACILITIES

'From the very beginning, one of CCV's cardinal princi-

ples has been to make use of existing physical resources

- whenever possible, thus-using all available money for people

in the field. 'Copmunities served by the Collége are expected
to supply office and classroom space as well -as equipment
although utility expensés are supported by éhe College.
Classes are held in schools, churches,:libraries,.
factpries, banks, offices, and other public;buiidings.
Graduation has been held on the Vermont Stqke Capitol grounds,
and thé Stéte'Office.Building complex has ?een available for

a number of different usés including classés, conferences,

- Board meetings, and receptions.

The College does rent office space ih Montpelier for the
use of the President's staff, Learning Services, and Adminis-
trative Services. Starting Qith about one fourth of the floor
space on the secondlfloor of 18 Langdbn étreet at $300/month,
the College now occupies all but one corner for a current
annual rental of $10,000.

Estimates of the dollar values of the space and equip~-
ment donated are summarized on the following;page. The
College has no plans for additional equipment for its
current operation with the exception of“trading typewriters
every third year. Howevef, it will need.to acquire type-

writeré and files to equip new offices if additional sites

are developed.
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Sﬁmmery of Values of Donations:

Furniture

& o o e el
Equipment - Space -PerSOnnelq - Total
; 1,000 (phone) _ . B
1972* - 7,293 e 14,299 - 20,363 44,955
3,000 (phone) : : ‘ S - T
1973* 310 - 017,471 v 41747 59,528
1974 o o 75,000** . 75,000 .

1975 - : 100,000** i - 100,000

CENTRAL VERMONT REGIONAL SITES

" Washington County Office Central Vermont Office
Union #32 High School | 18 Lanqdon Street
Gallison Hill ‘ Montpelier, Vermont 05602

Montpelier, Vermont 05602

Lamoille County Office

Martinetti Hall - Rm. 16A
Johnson. State College
Johnson, Vermont 05656

NORTHEAST KINGDOM REGIQNAL SITES

Lyndonville Office Newport Office
Box 927 v ' 35 Main Street _
Lyndon State College sewport; Vermont 05855

Lyndonville, Vermont 05851

SOUTHEAST REGIONAL SITES

Springfield Office Brattleboro Office
Park Street School ' The American Building
Springfield, Vermont 05156 67 Main Street

Brattleboro, Vermont 05301 -

Bellcws Falls Office ‘ A

Communiity Learning Center -
7 Westminster Street’ , e T
Bellows Falls, Vermont 01501 — .

* per audits . - ** estimated on the basis of
27 15 meetings per class at.
| 10 each for. CldSSéS.;
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Outline Questions - "PHYSICAL FACILITIES"

Plant and Equipment

The College does not own plant and equipment other

‘than-limited office-equipment. 'Currentl§~there~are no

plans to acquire any plant and equipment.

Physical Limitations on Learning

a)

b)

c)

d)

Since the College uses local facilities,
students have access to many resources.
These have included: . computer terminals,
typewriters, woodworking shops, local
garages, language labs, business machines
and the like. Also the College offers
courses through Educational Television

throughout the state.

Historically, the College has been able ot

to gain access to most of the plant and
equipment it has needed. In some cases
this has required a lot of legwork. 1In
a ‘'few cases at certain times, and in
certain locations,. needed equipment has
been unavailable.

Since the College.serves adults in their
local communities, it relies primarily
on locai activities to serve the extra-
curricular needs of its students.
Occa51ona11y, the College offers special
events which are of local communlty
interest. '

The College continues to develop coopera-

" tive and mutual support relationships

with local organizations and groups. As
these expand, the College's ability to
attract spec1allzed equipment will 1ncrease.
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3. Pressihg Physical Needs

a) The College's most pressing need with
respect. to facilities is to minimize
the staff time requlred to locate and
-.schedule. - them, - et - e e

b) Again, as the College's cooperative.
arrangements expand, the staff time

spent on these activities will
decrease.

4. Campus
The College has no campus facility.
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COURSE LEADERS

Along with books, materiais, and physical facilities,
CCV course'léaders are considered learning resources. Ail
‘ware-hired"onma“course—by-dourse“basis;” Ndné”afé“fﬁllfﬁiﬁé““
teaéhers and some have not taught before their‘expérience
at CCV. In most cases, their responsibilities do not extend
beyond their own course or independent study workldad. They
are chosen as much on the basis of skills and knowledge in
a specific subject as they are on credentials. Unlike the
faculty of a traditional ¢611ege, they do not consiitute a -

permanent, decision-making body.

1.,lCharacteristicsn
Because'the Fall term is just beginning at this
writiné, the data is not available. Summaries of
"faculty characteristics" will be sent to the readers

shortly before the visit.

2. Policies and Practices

e

, Over half of the.conrse leaders each term are
actively sought out by the teacher support staff in
response to identified need.for a course, A large
minority approach the College to express their desire

to teach. All are selected on the basis of demonstra-
ted competence in the relevant field, reasonable evidence
of the ability to teach effectively, and general accept-

ance of CCV's aims and educatibnal_gpproach. Course

o0




73

leaders sign a separate contract form* for each course
or independent study they conduct. |
Contracts are fenewed4if-these~conditiohsrare‘mgt:-»
a) demand warrants holding the course or
other learning opportunity in the e

following term. et

'b) ‘the course leader chooses to teach
again.

c) student evaluations are generally
favorable.

d) regional site staff determine that
the course leader has performed
satisfactorily.
e) the course leader has completed his/
her previous term's work according to
conditions specified in the contract.
In the majority of cases this speci-
_fically refers to the completion of
narrative evaluations for completing
students. :
Policies on course leader pay are specified in the
Policy Handbook. Basically, the College pays $15.00 per
2 - 3 hour "session". This usually comes out to $225.00
for a "standard" length course. There are no other mone-
tary benefits. The part-time status of faculty pPrecludes
arrangements for "tenure", "sabbatical", or "retirement”.
If a cour. > for which arrangements have been made

fails to materialize, the contract is not signed. After

a course is completed, if it is determined that the

* Appendix IV, 4.




is simply not rehired.

course leader 's. performance was not satisfactory, (s)he]

1

There are mno spec1f1c pollc1es regardlng breach of‘.fy

" contract, beyond the terms lnCIUded in the ccntract.

itself. This has not been a significant problem; o,

|
i

Criteria for Evaluation of Course Leaders

Course leaders are evaluated solely on the basis of

their performancevin'the learning situation. As 1earnin3

'situations vary widely with the type of subject, charac- '

terlstlcs and motivations of students, and style oi in-
structlon, however, the cr1ter1a must necessarlly remaln“
broad. They are as follows:

- Teaching ability |

This includes considerations such as the
organization of courser content and experi-
ences, flexibility of approach to meet
differing learning styles; variety of media
and. styles used, rapport with adults, and
degree to which students participate in
designing their learning.

- Grasp‘of subject-matter

Here are included considerations as to the
breadth of knowledge in the field as well
as depth. Where skills are employed, there
must be indication that the. leader has
mastered them. Also important 'is the ease
with which the course leader can refer
students to associated resources.
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- Adaptablllty to competence—based format

It is also 1mportant for course leaders
L -~ . to be able to-plan and evaluate- their
v - courses in terms of clear, demonstrable
learning outcomes. While cev: does not
expect this' skill at the-outset, we do
expect..that' course. leaders w1ll be able
and w1111ng to- learn.

Teacher Support staff members gather 1nformatlon
about teachers from a varlety of sources._ Students
complete evaluations of course leaders at the end of
each course* Staft make perlodlc observatlons or /
partlclpate in classes to learn flrsthand of strengths
or weaknesses of particular styles or presentations.
There is 1ncrea51ng use of questlonnalres at mid-term

sas we]l Student counselors malntaln frequent contact

f} w1th students in classes and thus 1nform teacher support

staff of any problems that arise. Narratlve evaluations |

of students wrltten by course leaders also provide a

good source of information about a course leader's style

and emphases.

4. Faculty Organizaticn

"Course, leaders" are defined as all those who sign
contracts with CCV to work with one or more students in.
a structured learning situation. Strictly speaking,

there is no further organization than this. Although

* Appendix IV, e. ' . : oty
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subject matter categories are used .in course lists for
students' convenience and although leaaers of related
courses may convené_to‘pién leafnihé Sequences‘and
clusters, there is no'fofmal "organization of facu]*‘"

as such. The ﬁrimary communication channel betwee

teacher and CCV, or among teachers, is the teacher

support staff member.

Responsibilities are'de}1~.i in each course leader;s
contract. Minimally this'includes é statement of agree-
ment to cbnduct a particular learning experience and. to
complete course descriptions and narrative evaluations
for each studént, “

There is no graduaté faculty.

Course leaders are official members of each student's
LocélmReview Committee. As such, they have considerable
influence over the standards of'performance expected for
graduation.

The State.Advisory Councils who developed the College's
degree programs also included one-third membership of
course leaders. Thus, they helped to establish the
critefia for degree programs.

Although not official "faculty represgntatives",
four ofﬂthe seven members of the CCV Review Bqard, the
final academic appeal board, have taught CCV courses and

may be said to understand the unique problems of being

a CCV course leader.
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5. Duties and Responsibilities

.The specific duties and responsibilities 6f course
leaders are included in their contracts*. (See #4 abeve.)

Service on either Advisory Boards or Local Review
Committees is by invitation and by no means compulsory.
Instructors are selécted for Locél Review Committees
on the basis cf their demonstrated interest, familiarity
with the degree process as reflected in their evalua-
tions of students, or by specifi¢ student or CCV staff
request.

Descriptions of responsibilities for the Adﬁisory
Boards are explained either personally by Teacher Support
staff at the time of invitation or by letter. Guidelines
for participation in Local Review Committees are eiplained
in the "Local Review Committee Guidelines"*¥,

Site staff hold workshops on evaluation or informal
meetings beﬁween instructors and students at the be-
ginning of each term and «ncourage instructors to attend.

These are not generally, however, conditions for pay.

‘6. Teaching Loads...Levels of Instruction

CCV has no policy dictating teaching loads but a
genera. practice of Teacher Support staff is to limit

course leaders to two courses per term. The established

* Appendix IV, d.

** Appendix III, j.
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form of part-time teachers andgvprﬁ?pility of talents

and personalities (and therefore greater choice for the *

students) within subject catégp?x-is thus ensured.
Courée leaders are free to'limi@ the numbers of studentéw.
admitted to the;r classes anduﬁgrk with,teagﬁer supportwt
staff to determine the appropriaée number of sessions:

Type and level of instrhétion vary, of cburse, with
the particular learning nee&§—52§ abilities of the student.
As degree programs are student-centerea and competence-

based, the institution has only an indirect hand in

- determining what those levels or types will be. TiL is -

at the degree level, not the course level, where this

becomes an important issue.
Research, institutional work, and "outside employment"”

are not matters of concern in the CCV context.

Statement of Academic Freedom

Such a statement is to be found in the Vermont State

Colleges Faculty Handbook, Section III, H.¥

Professional Growth

To improve teaching, teacher support staff Wéggwwian
course leaders in a variety of settings: orieﬁéééiﬁn
sessions, face-to-face conference to'plan course design,
reqular workshops in adult learning styles and evaluation

techniques, and direct feedback discussions om teaching

styles and methods.

——

* Appendix IV, f. 86
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During the past three years, there has been consider-
able growth in the ability of teacher supporF staff to
provide professional help to course leaders. At the same
time, greater expectations for proper logistical support.
and more sophisticated services have led to several
obstacles:

a) . Course leader time is limited. The full-time
professional lives of course leaders leave
little time for training seminars in an acti-
vity which is "on their own time" anyway.

b) The need to provide direct media and ma erials
support to teachers consumes substantial por-
tions of CCV staff time. ' e

c) Course leaders, educated in traditional systems,
do not readily grasp the competence-based idea.

Recommendations for an attack on these and other

problems are contained in Chapter VIII.

Biographical Data

This is not included here for reasons cited in
question #1 above. The information will be sent to

vigitina “eam members--before the visit.
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CHAPTER V

ORGANIZATION, CONTROL,

Looking broadly at CCV's administrative direction
since inception, one sees, at best, a mixed picture.
On the positive side, the College managed to open and
mature -- successfully seeking funding, designing and
implementing the operating systems, hiring committed
and competent staff, articulating the Coilege s "ways"
and successes to interested parties, merging with the
Vermont State Colleges, serving ever greater numbers of
low-access vermonters, and making the transition from
the start—up phase of the College's development to the
ongoing phase. In doing these things, CCV has not only
survived, but flourished educationally as a leader in
the State of vermont and, in some small ways, nationally.

However, the administrative road has not been without
its bumps,. detours, and mudholes. Although, on balance,
the effect seems firmly positive, there have been negatives:’
high turnover of professional staff during the earlier days
of the College; an initial lack of commitment to organiza-
tional details such as a policy handbook and to associated
skills in planning and management; arbitrary and controver-
sial deCiSion-making, a poor financial forecast of college
income with serious results. The College has overcome
these shortfalls as an crganization, but the cost to
individuals has, at times, been excessive.

Currently, the College looks at the planning, manage-
ment, and governance systems as the major adhesive which
helds the College together and keeps it focused on its
mission. Througi: these systems we set, act on, and evaluate
our expectations of eacii other and the inntitution.

A
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The fdilowing are answers to the questions in the Outline.

1. Table of Organization

This will be found on page 82,

2. Governing Board

The Vermont State Colleges'Bbard ofﬂTrusteesmis
organized under V.S.A. Title 16, Chapter 72, Sections 2171~

2180* and holds the ultimate authority for governing the

Community College of Vermont. The statute reads, in part:

" (The Board)...will plan, supervise, administer,
and operate facilities for education above the
high school level supported ir whole or sub-
stantial part with state funds; ...The corpora-
tion shall own the real and personal property of
the... (existing colleges) and of other state
operated institutions of higher education which
may ¢ established. (Section 2171)

""he Br:agd is authorized to plan, supervise, adminisfer,
and opcrate facilities for education above the high school
level .: descrihed in V.s.A. Title 16, Chapter 22, Section
2171*%, These activ.ties ‘nclude conferring honors and
degrees: electing board otfficers, the Chancellor, College
Presidents, financial officers, and all instructors and
staff; presc-ibing the duties, salaries, and terms of all
emgloyees; and setting system policy in all events.

| Nine trustees are appoinfed by the Governor with the
advice and consent of the Senate. They serve six-year
terms. Three trustees are appointed at the beginning of

each biennium.

* Appendix I, b.
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The names, occupations, and titles of the trustees are:
1. Richard H. Wadhams ‘ .

Vice President of Lake Champlain Transportation Co., Inc. .
Chairman of the Board of Trustees

2, E. Dean Finney
President & General Manager of WTWN
Vice Chairman of the Board of Trustees

3. Maureen A. McNamara (Miss)
Registrar, St. Michael's College
Secretary of the Board of Trustees

4, Arthur J. Crandall A
Headmaster, Mill River U.H.S. (Union #40)
Treasurer, Board of Trustees

5. Ruth Page (Mrs.) :
Editor of the "Suburban List", Essex Junction

6. Janet Gillette (Mrs.)
Housewife

7. Donald R. Brown
Professor of Politics, ?ennington College

8. Mary F. Taylor (Ms.)
Assistant Director, Vermont Professional Standards
Review Organization Inc.

9. John P. Barry
Assistant Superintendent of Schools - Windham-Northeast

No board memher receives any compensation from the
Community College of Vermont.

The Board of Trustees meets once a month during the
academic year and once during the summer. Approximately
80% of its members attend each meeting.

There are no regularly constituted lay advisory

groups serving the Coilege.
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The question of a merger betwcen the Vermont State
Colleges and. the University of Vermont is always with us.
However, a bill to this effect was defeated in 1972-73

and no legislative action is pending at this time.

3. Responsililities of Administrative Officers

e

The responsibilities listed below are included in
the CCV Policy Handbook*.
President

As Chief Administrative Officer of Community College
of Vermont, the President is responsible for:

1. The overall administration and achieve-
~.ment of State Colleges Board policies
and liaison between the Central Office
and College staff - and activities,

2. The overall management of Community
" College of Vermont operations.

3. The direct Central Office administrative
liaison with Field Sites.

4. The administration ~f Community College
of Vermont personnel policies.,

5. The overall growth of the institutionm,
including funding, institutional link-
ages, and liaison with State officials
and agencies.

Assistant to President for Administration

As a member of the “resident's Team, the Assistant to
President is direct.y responsible to the President
for the following activities:

1. Developing new relationships with
other institutions and colleges.

2. Working with third agencies and
special training rxograms.

* Appendix VI, a. 93
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3. Supporting developmental activities
in existimg sites,

4. Developing new programs and projects
at the r gquest of the President and .
Decision Team.

5. Monitoring in-house administrative
activities.

Director of Administrative Sorvices

As a member of the Administrative Services Team, the
Director of Administrative Services is responsible
for the overall coordination of Administrative
Services provided by the College as well as the
management of the Administrative Services Team.

Director of learning Services

As a member of the Learning Services Team, the
Director of Learning Services has responsibility
for the overall coordination of Learning Services
provided by the College, as well as management of
the Learning Services Support Team.

Field Site Director

The Field 'Site Director is the Chief Administrative
Officer of a Community College of Vermont field
program. In this capacity, he/she will:

1. Administer the Program

a} Personnel

b) Budget

¢) Planning

d) Service Delivery

e) Local Public Relations
f) Local Agency Contacts

2. Be chief liaison between the President's
Office and the Field Site Program.

3. Manage the College as a member of the
Decision Team.
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Selection Procedures for Administrative Officers

All administrative officers, except the ’President
and Business Manager are subject to the recruitment/

hiring procedures listed on page 30 of the Policy Hand-

" hook*. The exceptions noted above are hired respectively

by the Board, with the advice of the Chancellor, and the

Cchancellor, with the advice of the President.

Responsibilities for Foruulation and Administration of
Instructional Programs.

The Director of Learning Services has primary
responsibility for forming and administering the learning
programs at CCV. In so doing, he is responsible for
coordinating the efforts and expertise of CCV sta€f,
daﬁﬁﬁgity members, faculty, and students. Th: system

FENED

is discussed at length in Chapter III.

Policies and Practices with Respect to Administrative
Personnel

The Community College of Vermont Policy Handbook*
and the Vermont State Colleges Faculty Handbook** des-
cribe all personnel policies in detail, including
recruitment, selection, and apéoihtment; renewal and
termination of contracts; promotion/salary increases;
job security, sabbatical and other leaves; dismissal;
retirement; pensions; and other benefits and conditions

of employment.,

* appendix VI, a. 95

** Appendix IV, f.
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7. Advisory COuncils

The Community Ccllege of Vermont has, as a part of'
its decision-making and implementing procedures, an
establisne? College Council which, at monthfy meetings
initiates and recommends decisions to the College becié;dh‘
Team. The'College Council is composed of five staff

members, elected for a one-year term by é;igible college
staff (all personnel working more than 20 hours a week
on a permanent contract, who are not part of the

President's Office, the ‘'acision Team, or Director of

Learning and Administrq:' -« Services).

8.-9Joiht Committees

As discussed in Chapters II, IIi,‘and IV, course
leaders, étudents, acministrators, commﬁnity membefs,
and cCv staff reqgularly participate in program develop-
ment, evaluation of learning, evaluation of teaching,

and evaluation of CCV services.

9. Responsibilities to Statewide Board
The Community College of Vermont is fully responsi-
ble for all aspects of its program to the Vermont State

College's Board of Trustees.

The Central Office of the VSC has authority, with
the Board, for budgets, policy setting, and policy |
implementation.

To date, there is no master plan for the system.
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Outline Questions - "FINANCES"

The following are responses to the questions oosed in the
Outline.

1.

<8

Institutional Finance Data

All the information needed here will be found in

the audited financial statements in the Appendix*.

Availability of Information

CCv's financial statements are available to the
public upon request. For the most recent published
report, see the Vermont State Colleges' Financial

Report, dated June 30, 1974 in the Appencdix¥*,

Fiscal Status

The College ended FY '75 (ending June 30, 1975)
with an unaudited deficit of $88,000. This deficit
is being covered by our parent institution, the Vermont
State Colleges. It aronse as the result of a shortfall
in budgeted income, and has been budgeted for repay-
ment in two installments -- one in FY '76 and one in

FY '77.

Budget-Making Process

l. Program memorandum guidelines are issued by
the Chancellor's office (The program memo-
randum is a general institutional plan and
new prodram plan in a narrative form).

* Appendix V, a, b.
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2. President's office prepares institutional
materials.

3. College Decision Team reviews and approves.

4. Program Memorandum submitted to the Chancellor's
office.

5. Budget guidelines are issued by the Chancellor's
office.

6. President's office prepares institutional
budget.

7. College Decision Team reviews and approves.
8. Budget is submitted to Chancellor's office.

9. College Decision Team evaluates current
year's plans and budget.

10. College planning and budgeting guidelines
distributed to Decision Team members.

11. College Decision Team sets one year College
goals.

12. Site plans and budgets prepared following
guidelines.

13. Site plans and budgets synthesized by the
Decision Team into College plan and budget.

14. College Decision Team accepts College plan
and budget.

15. Programs prioritized by Decision Team.
16. Letters of intent to rehire issued.

17. Vermont State College's Board approves various
college budgets.

18. Chancellor's office allocates state appropriation.

19. Plans and budgets modified based on College
priorities and budget.

20. College Decision Team allocate resources to
' Col.iege programs,
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21. Personnel contracts issued.

22. Personnel c¢ontracts accepted or rejected by
individual staff.

23. staff vacancies filled.
'24. Operations for new fiscal year begin.

The budget information requested is found on the

following pages.

Fiscal Autonomy

The Vermont State Colleges, and hence, CCV, base
their budgets and allocations on a Planning, Program-
ming, and Budgeting System. Revenue generated from
within CCV, including tuition and grants, remains the

province of the College.

Future Funding -

In the past five years both tuition and state
appropriation have become current income items,
Exhibit 2 provides a more complete picture of the
College's historical funding sources. CCV has no

endowment.

Increaced state funds will be needed to cover
rising costs. Any expansion in service either in

type or location will also require additional state

funds.



92

The College's fee structure i.s the same for both
full and part-time students: §$30.00 per course.
Tuition was first charged in FY '75 under an anonymous
bank-by-mail system. In FY '76, the College went to a
regular tuition collection system.

Currently there are no projected changes in the fee
structure.

At present, the major concern about the financial
situation is how to maintain and expand access in a

period of high inflation and tight money.




COMMUNITY COLLEGE OF VERMONT

Budget fox Fiscal Year 1976
Approved by the Vermo': State Colleges'
Board of Trustees

Revenue
State Appropriation
Tuition
Other Sources
Total Revenue
Expenditures

Instruction
Academic Support
Student Support

Institutional

Total Expenditures

102
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$398,588
180,000
. 48,000

$626,588

$220,965
155,452
60,533
185,638
$626,588



COMMUNITY COLLEGE OF VERMONT

REVENUE

State Appropriation
Tuition

FIPSE

Other

TOTALS :

EXENDITURES

Instruction
Academic Support
Student Support
Institutional

TOTALS :

Budget Variance Report

“for Fiscal Year 1975

94

%
Budget Actual Variance variance
$175,000 $174,000 $ 1,000 .57%
70,000 63,832 6,168 g8.81%
279,323 279,323 0 0
240,317 130,257 110,060 45.80¢%
$764,640 $647,412 $117,228 15.33%
$126.390 $ 96,541 $ 28,849 23.62%
252,224 27 224 0 0
137,423 13/,423 0 0
248,603 256,512 7,909 3.18%
$764,640 5742.700 $ 21,940 2.87%
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Exhibit 2

OEO
Carnegie
FIPSE
State
Tuition
Other

TOTALS:

* %

Fy '71 FY '72 FY '73 FYy '74

59,000 250,000 311,948
43,336 58,722%%

471,511

50,000

48,470 66,166 44,166

59,000 298,470 421,450 624,449

Budget

95

FY '75 FY '76%*
279,323
174,000 398,588

63,832 180,000
130,257 48,000

647,412 626,588

This is the original grant of 98,880 plus interest income.
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CHAPTER VII

RESEARCH, EVALUATION

Like most Community Colleges, CCV is dedicated to
helping students learn, rather than to "research" in the

academic or scientific sense.

As a way to improve our own activities, however,
research and evaluation are very mucii a CCV concern.
Moreover, because our structure represents several signi-
ficant departures from the traditional mode, we have been
virtually studied and visited to death by "outsiders"”
trying to figure out how we do it.

This chapter lists, and briefly describes, some of
the major internal and external studies that CCV has
undertaken.
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RESEARCH AND EVALUATION

In barely over four years, CCV has been the object of

more than a dozen studies and evaluation reports. Chief

among them are the following:

Ext.:rnal Studies

1.

The Candon Commission: May, 1972

On the basis of an intensive two-day visit, a VSC-
appointed commission made up of Vermont higher education
luminaries headed by Sister Elizabeth Candon of Trinity
College formally endorsed the concepts embodied in the
CCV approach and determined that the College had succeeded
in doing what it had set out to do.

The Page Report: Mid-1972

Carried out by a subcommittee of the Vermont State
Colleges (VSC) Board and headed by Ruth Page, the report
served as an umbrella to the more detailed Candon Commis-
sion Report. This was the formal vehicle for the
recommendation that CCV become the "fifth state college".

Initial NEASC Candidacy Report: May, 1973

In this initial visit, the team of William Craft of
North Shore Community College, Ralph Gauvey of Roger
Williams College, and Donald Lovejoy of Massachusetts Bay
Community College, reported favorably, recommending
Candidacy Status.

UNESCO Case Studv: October, 1974

Conducted !y Dr. David Kinsey of Harvard's CSFD, the
study resulted i: a iengthy descriptive case study in-
tended to become part of a global project to disseminate-
information about innovative approaches to the delivery
of postsecondary educational opportunities in various
parts of tne world. CCV was one of a small handful of
United States institutions selected for study.
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Berkeley Study: Throughout 1974. Report dated 1975. .

The Center for Research andiDevelg%mint in Hiqher'
Education of UC, Berkeley, carried.out a eomprehensive
study entitled Extending Opportunities for a College
Degree, Lee Medsker, et al. The purpose wWas to examine
the consequences of innovative programs in terms of
cost, effectiveness, and impact on other institutions.
CCV was one of the sixteen major participants.

. ’ —
Impact Study of 'Contracting Couxses': April, 1975

¥

Kathleen M. Rice, a doctoral candidate at U-Mass,
carried out a detailed study of the impactfwon adult
decision-making behaviour of the CCV "Contracting
Courses". Chief findings were that the CCV structured
experiences did have a significant impact and that
there is an important area for research in determining
modes »f teaching such behaviour.

L

L

1‘

C N

Cost-Benefit Analysis: December, 19«

In late 1972, Charles A. Parker, financial analyst,
completed a study of CCV's current and projected cost
structures. He concluded that despite intensive
support per student, and a mandaterto re:.ch a difficult
target population, CCV's costs to the state woyld run
at approximately one-third those of the conventional

colleges.

Product and Progress: January,ﬁ1974

compiled for members of the'State Legislature, this
little report contains a wealth of statistical and anec-
dotal information about cur impact on students.

CR*P Report: June, 1975

To take stock of the effectiveness of the academic
program, the Director. of Learning Services. carried out
a year-long "Contracting Review, and Assessment
Procedures" study. This culminated in a report ~hich
describes and assesses current practices, maling a
sweeping set of proposals for improvement during the
next year.
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FIPSE Report: July, 1975

As a condition of the FIPSE 7rant in 1973, an
evaluation panel of nationally-recounized educatora
was convened to oversee a two-year study ot CCV's
effectiveness. The final report was completed in
June of 1975 and affords a unique look at the
special qualities and problems of the College.

CAEL Report: July, 1975

As a part of its membership in the CAEL Projec+,
CCV carried out a stuildy of the special problems met
by students in trying to identify and evaluate compe-
tence attained in prior experience. The project
vyielded a rich set of materials for use with students
throughout the degree development sequence. The
project has heen refunded by CAEL for continuation
this coming year.
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CHAPTER VIII

SUMMARY
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SUMMARY

As the preceding chapters illustrate, the Community
College of Vermont is, in many ways, a unique institution,
established and organized to serve low-access Vermonters.
It is not unique, however, in its strong subscription to
a set of tenets which have guided its development and
operations to date. These tenets are our best articula-
tion of what the Community College of Vermont is in
business to do. To summarize the self-study, each tenet
will be analyzed in relation to the information which has
been used to evaluate CCV.

1. Community College of Vermont operates within local
communities.

This tenet is primarily focused on the question of
access. to the College. One of fhe original hypotheses
of the Vermont Regional Community College Commission
was that, by delivering postsecondary services locally,
a major access barrier would be breached. Throughout
its historv, this organization has focused on the local
delivery of services in Vermont communities. The
regional site structure and the rapid growth in student
numbers both testify to the general Success of CCV in
satisfying this tenet to date.,

2. Community College of Vermont provides educational

opportunities to all Vermonters regardless of
tinances, geographic location, or personal limits.

Despite the local nature of CCV, financial, geo-
graphic, -nd personal sitvations can and do continue
to intervene between a potential learner and the

College. The College has moved towards these people
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through several methods; development of a fairly
flexible financial aid program, low costs, open entry
to the College, special support groups for adult
learners, and outreach counseling. Once again, the
growth af the College indicates success at a gross level.
However, there is room for improvement. |
The financial aid system has always suffered fror

the logistical/communication problems which are natural
with a decentralized college. These natural impediments,
coupled with pesky federal regulations, which are only
beginning to include part~time adult learners -and a slow
turn-around time for the initial approval of BEOG eligi-
bility, have given CCV fits and cost students access in
some cases. The College’s new financial aid contract
with Johnson State College should do much to alleviate
the problems of the past two years. The financial aid
office is extremely competent and the pertinent CCV
field personnel have the experience to make the program
work. |

_ The other problem here has to do with open entry
to thelCollege. The College has responded well to many,
many learners with diverse needs. However, an important
segment of our target population is Vermonters who need
either intensive remediation or strong academic support

when they enter the College. CCV is continuing to develop
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its relationship with the Adult Basic Education program
at the State Department of Education and is aeveloping
additional ways to support learners, such as entry assess-
ment programs, peer counseling groups, student clusters,
and varieties of one-to-one counseling service.

While the overall record reads very well, there
remains work to do to keep our open door from creaking

shut.

3. Community College of Vermont responds to the stated
learning needs of students.

The College is proud of its record in tﬁis area.
CCV does ﬁot rely on general market surveys to "tell"
the Colle$e what to offer. Instead, the professional
staff of the College go . -he learners and the community
three times a year to determine what they need and want
to learn next. This needs assessment results in three
"Course ListsJ*, published in August, January, and May,
for the learners in each site. Although it is extremely
difficult work, the College stays with learners' needs
by going to them continually. |

The competence-based learning contract for certifi-
cate and degree students and the negotiation between

student and teacher which is encouraged in each

*Appendix III, d.
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learning experience are also ways cf building responsi: e-
ness into the college program. The College has purposely
created latitude in its processes so that adult learners
may integrate their own educational needs into their
courses and programs.
Finally, CCV's instructional structure, hiring

teachers after the need has been assessed, is intended
to ensure institutional responsiveness to learners'
needs. This approach places the learner and his neéds
at the center of college activities and allocates
supporting resources in relation to the needs. It is
an essential feature of the responsive CCV program.

4. Community College of Vermont evaluates learning according

to demonstrated ability regardless of when, where, or
how it was learned.

ccv has developed and used a competence-based

approach to evaluation since its inception. The Colleg:
has made great progress in this area and, working with
the CAFL Project, has been able to share much of its
progress with other colleges in the country. The CR*P
report contains the recommendations for needed refine-
ment and improvement of our evaluation system.

5. Community College of Vermont delivers educational

service through existing facilities in Vermont
communities.

CCV has met with great success in acquiring local

public and private facilities in exchange for CCV services.
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Virtually all of our office and classroom space is donated.
Problems have occurred where technical equipment was needgd,
and where residency needs were present. The College is
currently working with the Regional Vocational Centers and
the Vocatinnal Education Division at the State Derartment
of Education to ersure access to necessary facilities.
Concurrently, CCV is working with the other State Colleges
to provide residency programs where and when they are
necessary.

6. Community College of Vermont delivers educational service
through existing resource people 1n Vermont communities.

As indicated in Chaptef IV, the College's use of
community course leaders works. Moreover, it works not
only to foster learning, but also to keep the structure
of the College focused on the learning needs of students.
It is apparent, however, that far clearer criteria for
the selection, mqintenance, and evaluation of community
course leaders, and a more consistent use of those
criteria across the College is needed. The College has
soﬁght support from the Kellogg Foundation in recogni-
tion of this particular devélopmental need.

7. Community College of vVermont collaborates with ex’arn:ng

agencies, institutions, and community groups to de. .veér
educational services.

The College has been very successful in working with

a wide range of existing agencies. Currently, the Colilege
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is working with the External Programs Office of the
Vermont State Colleges to develop "sponsorshipi" which
would extend to other agencies the éuthority to offer
some postsecondary educational services. This is
discussed .briefly in Chapter III.

Community College of Vermont assists in the development
of the communities which 1t serves.

Clearly through opening educational opportunities
to individual students where none existed before, CCV
is helping communities to develop '‘a richer bsswe of

)
skilled manpower and knowledgeable citizens.

In addition, however, the College provides a
variety of services to each community as a whole.

These "special events" have included film festivals,
educational tours, colloquia on community issues, and
public seminars on such matters as alternative energy
and pre-retirement planning. The only limit to these
activities has been staff time and money. The possi-
bilities and needs are limitless.

In general, the Self—étudy has led us to the con-
clusion that the foundation of the College is basically
sound. The administrative and learning systems are in
place and functioning effectively. What remains is not
basic construction, but rather, a great amount of refine-
ment -- fine carpentry. The house is liveable, and the

work remaining, a challenge. We are satisfied with that,

. and look ahead with confidence and enthusiasm. ..
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CHAPTER IX

RECOMMENDATIONS

Appropriately, the self-gtudy highlighted a number

of problems. Some lFave just kecome visible, others are

already receiving attention from College staff.
In this final chapter are contained the major

problems that have arisen and some recommendations
for what to do about them.
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RECOMMENDATIONS

Problens | Reconmendations
JDENTS
- Students seeking vocational and career 1 - Develop a more comprehensive approach to
informaticn cften fail to get it. such information, both in providing it
and helping students get it.
- Students often fi.d themselves in f 2a - Develop mechanism for assessing student
classes with instructors or other learning needs and matching with
studerts who have incompatible appropriate instructor style.

teaching/learning styles.
2b - Improve counseling for students before
registration for classes.

- Target population students often find 3 - Strengthen existing low-income outreach
college threatening and difficult to programs and focus on integration into
adjust to. regular program,

- Students lack a single, simple source 4 - Deyelop a student handbook.
of vitzl information about the College, | .

\RNING DILIVERY

- The C**P report isolated a number of 5 - Implement recommendations.

prohiens in the contracting and review
procedures. It made 18 recommendations.

- The CAEL special project report focused 6 - Improve and continue to develop materials.
on student difficul*ies in contract
development. Extensive materials were

developed.

- The College relies heavily on courses 7 - Exolore and develop guidelines for a
as the primary means of delivering greater variety of independent learning
learning opportunity; this does not opportunities.

meet individual needs.

Full Tt Provided by ERIC.
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~ Recommendations

Problems

:LBARNING DELIVERY CONT'D.

8 - While the College professes to be
competence-based, many of the courses
are not; offerings are not well
integrated with competence needed by
degree students.

9 - staff express frequent dissatisfaction
;With lack of role clarity and overwork.

RESOURCES

0 - The single, centrally-located media
researcher has been unable adequately
. to assess needs and deliver sexrvices;
. teacher support staff are forced to
devote inordinate time to direct
media delivery.

1 - Community libraries lack funds to buy
_the materials necessary to keep pace
~with shifting student needs.

2 ;‘Students often fail to take full
- advantage of the library resources
~ available,

L3;~ Course leaders who lack basic teaching
-+ skills cannot be adequately trained in
.. ghort time available,

Q

8a - Move to inteqrate contractiny process
rnd competence hase more closely with
requiar course offerings.

8b ~ In addition to efforts to acquaint
course leaders better with C-B
procedures, place new emphusis on
helping students learn thz skills
to create their own learning environ-
ments.

9 - Implement process of job contract |
and work evaluation,

10 - Locate part-time media researchers on
sites, linked to central ordering
service, Threush this network, the
services covid be delivered more
efficiently.

11 - Continue the library project through
which federal funds are made avail-

able to local libraries; ensure that |

matching money is a solid part of
the reqular Learning Services budget.

12 - Place special emphasis on efforts to
train students in use of local
learning resources.

13 - Improve the recruitment and selection
process for course leaders.
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Problems

Recommendations

RESQURCES CONT'D.

4 - Lack of individualized learning opper-
tunities. leads to high drop-aut. rates
and ineffective learning.

5 - The need to provide direct media asd
materials support to teachers consumes
substantial proportions of CO¥ staff
time.

6 - Course leader time and understanding of
competence-based education are limited.

7- Competence among. course: leaders varies
widely among courses and sites.

T—

I4a - Increase conrse Yeaders' access ti
. L information about al“ernative

- teaching nethods.

Lib - Prowi &udtnt:s with more learming

ldc - Improve student access to a wider
-assortment of individualized learning
materials.

15 - Carry out detatled study of the
teacher support role and functions
tor ¢ where modifications in

£ support additions
'he nade..

‘16 - Through recommendation 15 above,
-Getermine: how to allocate more
" time and resources to professional
tramngijprcumlmers.

17~ Btmalbp~ciear criteyiz for hiring
. auﬁbgnnxlnatxmq'cuurse'Ieadnrs
© throughout the College in all sub-
Jects.
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REFERENCES

All of the documents listed here will be found at the
CCV Central Office and are available for inspection. Those
with an asterisk are included with this report. Those with
a double asterisk will be sent along shortly.

I. PAST & FUTURE

a. Report of the Vermont Technical Education Commission,
ecenber, 1968

b. Vermont Statutes Annotated, Chapter 72.

II. STUDENTS

a. Short-Term Contract & Sponsorship Guidelires,
June, 19?—50 .

b. CCV Drop-Out Study, May, 1975,

c. *Product and Progress, January, 1974.

d. Peer Counseling Program Evaluation, July, 1975.

III. LEARNING DELIVERY

a. The CCV Educational Philosophy, September, 1975.

b.. *Contracting, Review, and Assessment Procedures,
Final Report, June, 1975.

C. CAEL Special Project Report, July, 1975.

d. *Fall Course List, Augqust, 1975,

Central Vermont
Lamoille County
Southeast

e. *Human Services Program, 1972.

f. *Administrative Services Program, 1973.

[

g. *General Studies Program, 1973.
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h. Sample student contract.

S
i. Sample course description and evaluation.

j. Local Review Committee Guidelines, 1974.

IV. RESOURCES

< a. Biennial Report, Vermont State Libraries, 1972-74.

b. Summary data from Teacher Questionnaire, Spring, 1975.
c. *Course Leader resumes.

d. Teacher Contract form.

e. Evaluation Form of teachers by students.

f. *Vermont State Colleges Faculty Handbook, March, 1974.

V. FINANCES

a. Audited Financial Statements, CCV, 1971-73.

b. Audited Financial Statements, VSC, 1974.

VI. ORGANIZATION AND CONTROL

a. CCV Policy Handbook, revised October, 1975.

VII. RESEARCH AND EVALUATION

a. Candon Commission Report, May, 1972. ‘[t " ot

b. Page Report, Summer, 1972.

c. NEASC Candidacy Report, May, 1973.

d. UNESCO Case Study, October, 1974. WREARCE
FUNIGH Cro Ly

e. Berkeley Study, 1975.

f. Impact Study of Contracting Courses, April, 1975.

g. Cost-Benefit Analysis, December, 1972.

h. Product and Progress, January, 1974.

i. FIPSE Report, July, 1975.
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