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In oraser tc ccapare methols of instructing

Sranisn-speaxing caildren in cral Englisih, 11 children were randerly

assigned tc the coantrcl grcup--instruction conducted in English using

tkte Peabcdy Developirent Kit (FDK)--while 12 children were assigned to

the experigerntal group--bilingual instructicn using the PDK. At the
outset, all childrer were reading English at least one grade level
oelcw grade placement, were experiencing difficulty in speaking
fluerntly ip Zrgiish, came frcn homes where Spanish was the dominant
language, anpd bad sipilar English syntactical performance. The
pretest and posttest sequence measured English morphology and syn*ax.
nesults c¢f the posttests supported the null hypcthesis--that there
would be no s gnificant difference in morphological development.
Tape-recorded samples c¢f oral language (the children telling stories)
shcwed that the cecrtrcl group gained two more T-units than did the
experimental group but that the contrcl grcup remained static ir the
nunber of words used per I-unit, while thne experimerntal group
increased by twc words. (The nhypothesis for syatax could no:t be
accepteaq or rejected.) (JM)
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AN LNALYSIS CF SYNTACTIC AND MCORPHOLUOZICAL DEZVELCELENT
Recantly much ceoncerm hzs emerged azout The sducaztionzl problems of
cultural groups that are d4ifferent Irom middle-class America. Among these
cultural groups are the lMexican Americans. *
-~ - rd - - e _ 2 . - .
UeS. census [igures from 1960 have shown the adult Mexican Amerlcan

averagins cnly 7.1 years of schooling. Arturo Gutierrez, in a prescentation
at a reading conference in Laredo, Texas, stated that there were approximatel
625,000 Spanish-surnamsd children in Tezxas. Over one-third of these
youngsters showed 2 limited ability to speak anéd to understand English in

exas Zducation Agency statis-

=

grades ~-12. Gutierrez 2lso mentioned thzt

tics for 1573 indicated that 14 percent of the ¥exican American students

pde

droppad out of school by the zighth grade and only 55 percent entered the

twelth grade.
In an attemot to study closer the Mexican American child's lznguage and

to determine whethar certain procedures and programs might helv him develor

e

his Enzlish oral lancuage adecuately, the present study was undertaken.
"his investigation proposed to compare the effe~ts of using the Peabody

Lancuace Develonmont Y1t ~- Lovel onn the Englisa morpholozical and
———— g by 2

syntactical siructures of a group of iexican Americen fourth and rifth grade

X

studeri” s insiructed bilingually in Enzlish and Spanisn and another group
Tre null hyzothesis tested was that there would be no significant
difference in the develoonment of EZnclish morpholozy (word structure) and
syntax (word order) between thoge 3panish-speaking children exnosed to
daily Dilingual 7 >r-ons in oral language and those instructed unilingually
in Enzlish using the same lessons. Additionally, the research hyrotnesis
ERIC 3
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would d=monsirate greater morrphologiczl znd syntzctical development in their
Spesch.
wrememr ag bad bR e ket -~
LAl s T LI TLD
Thiz investigation was conducted at NWye Elementary School in the Unitad
Iridependant School District in Laredo, Texzs from November 15, 1974 4o

ted bilingually, whereas the group instructed only in English
was composed of seven boys znd fcur girls. A1l of the students had to mee<
the following criteria:

a) Ee readirng 1In English at least one grads level below grade plzacement
nformal reading inventorirs,
©) Ze experiencing difficulty in expressing t. . selves Ffluently in the

English lanzuage, (This judsgment was based on informal classroon

(Pearod Lanecuaze Develovment Kit, PLDX, all-English instruction) or %o the

perimental group (PLDK bilingual instruction). Treatment was randonly

O
~

assigned. 2Zoth classes were conducted daily durinz a 30-minute session for

PO

vuch froun.  The sessions were held in the morning and the time slots for

each group were randomly assigned.

s
The legscons ware taught according to the directions str+ted in the PLOX

manual. The classes were conducted totally in English with the English

group and in a2 bilingual manuer with the experimental grouv. In the experi-

Tfntal group, ideas were first presented ir Spanish and immediately reinforcec
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#5 an 1ndlcator of morpnolozical dewvelopment, the Dos Lrmizos Verhzil
ILancuare Sealses o afminig+arsAd o =+ + Trnad
EnZUATe oCAles were 20MINisIere2d on a pre-tosttest seguence. Indications o
- & 3 S . - - - -~
symtactic aevealopment ware providsd Ty Tre number of T-Units =z=nd 5y tha
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DuTeml T4 wWliTWg DRI L-onlT o ZACH Lroup o.tzinzd on The oral lanzudzz samplas.

any sutordinate clause or nonclzusal siructure attached to i (Hunt, 1565).
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ter viewing a picture, the investigator recorded i.e
verdal story each child told about tne action depicted. The subject was
allowed to view the picture while telling his story. Exact transcrivpis of

each s*tudent's story were made.
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igation, bBoth the bilingually-instructed ang
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At the outset of the inv

the English-instructed groups had similar syntactical verformance. The

former obtained an average of six T-Units and seven words ver T-Unit, while

the groupn tausnt in Znzlish produced a mean of seven T-Units and eight words
t

per T-Uni%. The pre-test dazta also indicated that on the Dos Amicos both

groups had similar morphological performance, as defined in this study. The
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v

posttest performance of bot groups on tre D¢s Amiros,

In comparing the

groun obvtained a median norcentlle score of 568, while the
group tausht Tilinsually achleved at the 55th percentile {see Table 1).
Bas<cd on this information, the hypothesis that there would te no

lcant ditference between the Zngli h-instructed and tha bilinsunlly-

'y

sieni

instructed . rcucs in morpholoricnl develonment (as defined ir +his

O
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Table 1 Hwoothesis to MNorrhologv
Srous IosTouctedl Ziiingually Pre —-- 353 FosT -=- =%
- -~ . : (3 — 2 o 7
Group Instructed in EZnzliish Pre ~-- 3z Post -- 55

>

the data provided by the Dos Anizos, the crzl

£ the recorded stories were also evaluated. The English-

instructed group gained two more T-Units (see Table 2i) than the bilingually-
instructed zgroup. The Engiish-teuznt group remzined static in the number

of words us2d per T-Unit frcm pre-to-posttestiing, wnile the group taught
bilingually increasad in this category by two words (see Table 23). Sincc

these findings do not dafinitely favor either group, the hypothesis for

syntax could not bz clearly accepted or rejected.

Table 24 Total XNo. of T-Unizts
Total lio.
of T-Units Gain Difference
Group Instructed 3ilingually Pre: & Post: 11 5
2
Grzoup Instructed in English Pres 7 Post: 14 7

C.
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Tzble 23. Mean MNo. of ¥Words Per T-Unit

Ifean No. of

Wwords Per T-Unit Gain Difference
Group Instructed Bilinzually Prev 7 Post: 9 2
2
Group Instructed in English Pre: & Post: 38 0

INTERFRETATION OF FINDINGS

'..

Certain factors should be noted when interpreting this study's results.
The languzge situation to which these pupils responded may have affected the
type of orzl English they produced. While looking at a picture depicTing
some action, the students were asked to construe a story based on the incident
being cbserved. Cazden has proposed that the nature of the tasx may
influence +re lanzuage produced by children. She considered the tovie, the
tasx, and the listener as being critical criteria {(Cazden, 1970, pp. €1-101).
It also appears essential to note that during the study, some of the

children fell into 2 higher age bracket. Thus, wh” the students were

reevaluated in April, their performance on the Dos fmizos test was based on

their new chrronological age. That the children increased in age during the
study implies that maturity could have affected the results obtained. The
mean ages for the English-taught anu the bilingually-tauzht grcups in months
were 129 and 120, respectively. FKaluger and XKolson (1969) stated that
children may wvary in their rate of cognitive development. Some of the
children in the English-instructed group may have ginerally been at 2 higher
stage of cognitive develooment thari those in the bilinguzally-instructed
group. This uhenomenon could vessibly help exrlain why the English-~
instructed groun obtained more total wordage than the bilinsually-instructed

youngsters. 7

ERIC

Aruitoxt provided by Eic:



E

N . (€)

The role of time or years of schooling seems to play an important rart
when assassing the merits of bilingual ins*truction. Ramirez stated that in
nis study tne vositive effects of bilingual education were not evident until
after two or three yezars bf schooling (Ranmirez, 1974, p. 112). The fact t:at
the present study was conducted for z flve-monﬁhlperiod could have affectead
the resul+s obtained.. It is unclesar whether the zains obtained Dby botn
groups were due to the influence of time or to the effect of’bilingual
instruction, or perhaps, due to both of these elemenis.

SUGGESTICHS FCR FURTHER RESEARCH

Because of the limitations of this study, onl tentative concluslons

seem warranted 2t this time. It appears that the Peabody Lanzuage
Develonmart it =-- Level £3 cid help toth the kEnglish-instructed znd the

bilingually-instructed younssters imcrove their English morphological and
syntactical structures To varying degrees. In order to determine the effacts
of time ard of bilinzuzl instruction more accurately, this researcher
proposes that a study should be conducted for at lezst two or three yezrs

utilizins each of the three lavels of the Peahody Languzrce Develorrment

vits. Since Lewva2l 1 is intended for first grade, level 2 or second grade,

and level 3 for third grade; the first level should te used the first year,
the second level tne second year, and the third level the last year. Three
groups of first grade Mexican American crildren who appear to have problems
communicating adeguately in inglish snould participate 1in this investigation.
One group should be instructed monolingually in Ernglish, another bdbilinguzlly
in Spanish ard in Znglish, 2nd the third zroup should recsive no instruction

in oral lansuare %o determine the effect of time on the children's oral

O
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DEFINITION OF TERKS

Throughout the text of this paper, certain terms are mentioned. This
section will define these terms in the context in which they occur.

Morpholocyv refers to the word structure or rules of word building in a

lanzuage. (¥Xrech, et. al., 1974, p. 120).

Syntax describes the body of linguistic rules that makes.it vcssible to
relate a series of words in a sentence to the underlying meaning of that
sentence, that is. *he rules of ordering of words in a language, or

sentence sirtructuree. (KrECh, et, al. loc. Cito)

Bilinzual Education refers to the use of two languages, one of which is

English, as mediums of instruction. One of its axioms 1s that the best
medium for tezching is the mother tongue of the student. This allows the
child®s educztion %o continue uninterruptedly from home to school, permitting
immediate progress in concept building rather than postponing develoopment
until the new languace has been acguired (Saville and Troike, 1971, pv. 1-3).
T-Unit, or Minimal Terminal Unit, is considered to be one main clause
plus any subordinate clause or -onclausal structure attached tec it. - Thus,
the T-Unit refers to 2 simple or comﬂiex sentence, but @ compound sentence

would be deemed as two ¢r more T-Units. An and or bui between two main

clauses would always be attached %o the second clause, beginning it just
as coordinating conjunctions often begin sentences ‘Funt, 1965).
The following are examples of T-Units:

Simple Sentence:s The kXnight is on his horse. (One T-Unit)

Complex Sentences The knight is fisnhting those men who are wearing

red sweaters. (One T-Unit)

Compound Sentences The ¥night rode away, but the men with red sweaters

went after him. {(Twoc T-Units®
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