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PROLOGUE

- -

* "The convent&ogal_way_to define curriculum is to refer
to ‘the variety of instructional activities planned and' pro-
vided for pupils by the local school or school system. The
definition is all right;.it simply lacks vigor. LCur;iculum is
a vital, moving, complex interaction of people and things in
a free-wheeling setting. It includes questions to .debate,’
forces to rationalize, ,goals to illuminate, programs to
activate, and outcomes to evaluate.” - ’

.
£

J. Lloyd Trump and Delmas Miller, Secondary School
Curriculum Improvement: Challenges, Humanism, Accountability.
(Boston, Allyn and Bacon, 1973), ‘p.13. - | D
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. . -7 INTRODUCTION ‘ } .
, . ,

Humanistic cHange in American secondary education has .
» « ‘e

most récent;y"focused on: the student priority of individuali-

zation amd choigce in curriculum:. Aside from the numerous .

in'ternal classroom efforts of teachers to individualize

‘through the use of pupil-teachér planning, programmed instruction,

' homogeneous grouping, learning activity packages Jr contracts,

A

\indepéndent/gkudy, etc. -- the external curriculum progrém.is

. ' . L 4
. designed for variety in offé:%ngs} relevancy in égﬁ%ﬁyt, and

. . . '] ’ s
also undergoing,drastic revision. One such change is the
revamping of traditionally requizfd nine-month high scheol

couf§es into’ short elective Adourses within a required framework
L]

N

flexibility in scheduling. According to George Hillocks, Jf,
. \ » R :
in Alternatives in English? f_Crrtical Abprq§§al of Elective ,

. { 4
Programs, "Elective programss may wel],; be one of the most
. ' , L ..
significant developments in the English cupficula of Ameriéiﬂ

. . A 1 :
Qigh schools during the past #ecade."” .\\“ ( '

Aisu yey from the United States Office of Education reports

1 &

that the gdverage number of courses per secondary pupil rose from
DN

A ) >

6.4-in l(%O-Gl to 7.1 in 1970-71 mainly as a\nésult of the multi-

plicity\of short courses iqtroducéd-into the curriculum.. This

riseni 'popUlarity of alternatives in high schdol English would
p v, ' : : ‘

seem- indeed typical .of the:humanistic'gggnd,toward individuali-

zation in education which we are presently experiencing at all

N s
2 : '

T ’
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-minority of academicallyjinterésted and able Students.

lewels. MeséallMessmore has explaiﬁeaain thé;Enqlish Journal
. . ’ ' . . . ’ ~
that now is a timg of cyclid renewal’, "...an evolution from

the'progressive education of forty years‘pgoland & revolution

o . . 3
from the content curriculum of the 1960's." Glenys Unruh-
- . . . . . v \ B

concurred in Educational Leadership that the curriculum pro-

jects of the sixties erred in their singTe-principle pre-

“

‘occupation with‘strUQFure theory.aimed initially at ‘the L~

-

-The major impetgs toward humanistic change in English :

. - . 0 . ) ) o
courses in particular was begun at the internatdional’Dartmouth
Conference in 1966 with its.’thrust to involve the learner

creatively in choosing and shaping ‘his - own.1 ning experiences
' " , R .
within a comprg’Zns}ve l;ngu1st1c environment. . Albert H.
AR . { v o

Marckwardt l? The Bulietln of the Natlonal Assoc1at10n of
]

' 1anguage fgfher than by introducing pew

Secondary Principals concludes from the Dartmputh,experience'
. : _ LT & ; t
that, "If there is a 'new English', it is to/be found by

: .. . L9 . N .
re-examining and re-~interpreting the chilfi's experiences in

¥

entent as has been
.'.?z e
characterlstlc of currlculum change in certaln other school
. 6
subjects <notably mathematlcs, sc1ence, and'geography.
. ! e ~ .
Aspirations for a "new English" did first take the form

of adding content -~ such as the ‘history of the lénguage,
: ]

semantics) theories of grammar, the.study of dialects and
) A )
@ass media -- to an area which was already top-heavy.
e » ’

A : :
7’8 _ .
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. } Those who favor the short-course elective system are more pron
. - - V - - ‘ & ', . . .
- to 'stop agonizing over inmner structure, sequence, or essentfal
cone'eXperiences‘and to agree,withmthe‘éremise of G. Robert Carlsen

I~

" : s . T . . & . .
in the English Journal that this subject is more like a massive
:. v . / .. 5 PR ': ! B : . , ]
jigsaw puzzle, a process-centered rather than goal-centered
(N L . . I . . ) . ] P .
discipline’, something we practise rather than acheive.’  Ad-
i ) ) . ."‘ . g.0w ‘ v & \ T - .

/ vocates of a humanistic "new lish" .for the seventies are

more conCerneq)that students give responsible to sQaping,the

(.
R . °

curriculum, -learn intelligent decision-making by electing
wisely, and_shareNtheir heEeLogeneyéy as a source of stimulation

- N . . . /

. and c;%at1v1ty. , _ ' : .o

. s © ' Any curricular program, innovative or traditional, merits
T - b , ) e y : o

frequent and careful evaluation to assess %ts,relative effective~

)

. .J ‘, l -
ness. Humanisks contend that the cturriculum s:iji? offer numer ous

’ alternatives for étﬁdeh;s, rather than expose them all to the

¢ [

. : ' v
same mechanistic mind-set and skill patterns. G.. Robert Carlsen

. . <

,Vhas characterized the youngvef- ur present cbunter—culture as o

neophyte hUmpnists "...conc rned with the quallty of being, the

quallty of their relatlonséips with others, and the quality of

L )

8
their inner§lives;" This study'isla direct attempt -to asseSS"

&

1

-]

. N -
R the preceding in three di£feTEnt'high school settings. This >

i ‘ 4 : _
H \»)’ investigation was also designed to partially answer the 196§ °

query of John J. DeBoer in The Educatiprial Forum as -to whether

:\
§
N
. the. new short-course elective system .,”...who knows -~ may relax '

- ’ - ' - :
. ~ N /

S
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' some of the tenslons we are creatlng in so many of our hlgh 'l
9 - 3 L o

school students." ) ** S ’ o
. o STATEMENT OF gkqaLEM ’
This project was concerned with the problem of whether a

or not the.innovative individualization of selected secondary

-

English curricula through non-graded elective shogiéccursesp

-

as opposed to required heterogeneous grade-grqupings with

accelerated and basic classes in_& selected Eraditional.

framework, slgnlflcantly increased or decreased the factors %

of academic anxiety, person-group relationshigs, and subject-

-satisfaction for high-school students.

DEFINITION OF TERMS

The following definitions were used co sistently through-

<

" out this investigation. The use of terms was restricted to

the mea ings specified in this section:

econdary Engkish curriculum - All subject-matter and’
' learning experiences in years 10, 11, 12 of. under- 5 //
graduate education which are organized-into credit ﬂ/
courses in reading, speakrng,.writing, listening, g
thlnklng. : ; . N

Trad;}longi ‘framework - Secondary. school organlzatlon/K

ewmbracing a general schedufe/of required and elect1ve
nine-month courses gea spec; ic grade levels. ‘//

students have
asis of required

™

'Heterogeneous grougings_- Classes to whic
been assigned randomly on the sol
subject and age ‘or .grade level..

- \ : :

1/ v '

{ .

v . ., 10‘
- | oy -
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~Required - O llgator

~Elect1ve - Vol

Accelerated classes - Assignment of superior students to
particular enrichment or in-depth courseg on the 'basis
of standardized test scores, past acheivement, and
potential predicted by faculty. : o

Bad%¥hc classes - Assignment of students performing far

" Below grade level to remedial or simplified courses-
on the bas1s of standardized test scores, past
achievement,' and faculty recommendation.

«

Innovative -~ “...(Involving) deiiherate,'novel, specific
change, which is thought to be more efficacious ip -
accomplishing the goals of the system."l

J

Individualization - Process or product of attempting to

. provide for human dlfferences in abf*%i%?S' needs,
ambitions, and 1nterésts on intellect ’ physicai,
social, and/or emotional levels. .

~
.

LRI - : . l .

Nongraded groupings ~ Classes to which students hawe been-
assigned or 'have elected which include a combination
of age and grade levels. v g C e

.Short courses - Required and;g¢lective quarter or semester

subjects geared to spe & ic top}cs of study with
ongraded @ross—groupln§§ by grade and age levels.\
in prescrled or adapted forms to
ite goal. : 2 .
& ~ S -

ach1ev a defj

a glven number per category 05 stated pre-requisites.

' . .

Aqademlc anxiety - ApprehenS1on Jfrustratlon, and stress
resulting from exposuﬁe and/or part1c1pat10n in the .
subject matter’and learning expeériences of ‘a given
segment of ‘the school’ curriculum. . : 4

erson—grq*p,relationship - Imagined, ’perceived ‘and/or

actua? status in a particular segmentypf human society.
<

Sub ject sat1sfaqﬁ10n - I rinsi€ or extrinsic motivation,

relevancy, /and enhanCeméht of self—lmage attributed
to a glven learnlng s1tuat10nL

- C ) 5

.
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HYPOTHESES' . ’
- The s;uéy proceeded on the theoretical hypothesié that the
. ) R .I . . , . i " .
s{, . “fa tors of .academic agpxiety, persoﬁigroup rélatjénship, and .

subject~satisfaction diffgi;bignificéntly among adolescents in
’ o . ' K e :
a traditional curriculum, in the first year of.an innovative

- ¢ °

i ot ' . = * ) . .
progrom, and\ln the second year of similar short-course elective

o -

PRI R U
individudlrzation.

.8 ~

o . The operational. hypothesis maintained that-a higher leyel'
of academic "anxiety existed in the traditional setting, én'éVeh

» ~

higher level in the initiation of change, and a lower level than .

. . either of these two in the second year of innovation. .
- ¢f The pperational hypothesis also maintained that an opposite

4 : .
i effect woul? occur in relation to person-group’ relationships ‘and

\

- subject-satisfaction, which would,iﬁcreasé perceptibly from tth

: 'Ttraditionalzto the new to the reasonably stabilizedschange. _ ..
- . . . - ) ‘

Other questions hOpefully to be,answered'were which ability

LI 4 -

4 ’ : “ - T \ - -
U

1evel(s) and which age or grade level(s) were most acutely « s

' affected in the partlcular ‘areas and at what s;ages in currlcular

'S
'Y

’ o de51gn these experlences were most evident. . ; ’

DHSCRTPTION OF PROJECT

‘/I . ’
| . 7 . » 4 ’, . \
" a Hng schools, operating in the several.staggé;pf khis humanistic
transition toward individualization are a viable, ihtfigyin§,~and

.*: sometimgs perplexing pgrt of professional educatiqn*todang.fhe <

y -

3 O “ SN 'z b A
ERIC B - £
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'survey~of,literatqu to follow substantlates the pbsition that
“this is nearly a virgin area fgr educational research, i. e.

" thege is little accumu@lation of validated experimental results
to guiae English or other curriculum planners in decisiong .

regarding school organization and course arrangements. . To test

‘the previously stated theoretical and operaﬂﬁonal hypotheses,

- £

three local sqspndary schools in ‘various stages of curriculum

reform were selected for the col%fcglon and analysis,of research

4 L4
data during the spring of 1974. g ’ .-

~

One school was relatively established and traditional in

. - : .
its nine-month course scheduel, cautious of change though eager
to know experimental outcomes. A second school was engaged in
its first year of massive consolidation and non-graded electiva

quarter courses. A third school had weathered the initial

LY f
controversy of reform wnd was overtly devoted to the non-graded

semester approach with <&ourses ability grouped rather than

students. The first was somewhat smaller school distinguished

by a warmer famfly—style rapport between faculty and students.

—

The second had recently received state and national recognition
.

for its impressively modern open-classroom construction. The

! ]
third school had been noted for';ts relatively sophisticated

use of technology, i. e. extensive audio-visual aids and an

on~-site television studio.
X A )
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‘ . St. Stepheiﬂ’sv High School, & predominently surburban-rural
N ) . b - .
institution in Catawba Couﬁﬁy, had a‘'traditional four-year N

N . '
e curricular program which providég the standard courses required

. . » -
£or ,secondary graduation +in North quoliﬁé and a limited

selection of nine-mpnth elective courses. See Appendix H.
. , Twenty-fiye students from each grade were selected for one
/~,) ‘{ e . N . ! :
‘accelerated English class per grade on the basis of an intelli-
o . .

gence quotient of 120 or highex,majority of A and B grad&s %p
_ LAY

related subject areas, achievement oﬁ\at least twqQ grade levels
< - L v

‘above present grade leve{, and the recommenditions of past teachers.

- .

The Chairman of the English Department, who taught fhe accelerated.

“ -

‘ classes; made the .final decision as to which students would be

selected. There was also a basic English class pef grade for those

AY

. . : L
students who evidenced the need for remedial help with reading and

were referred by past teachers. @Other students were heterogeneously

_grouped for a required nine-month English course each year. The
enrollment last year in grades 10, 11, and 12 at St. Stephen's
was six hundred students.

.

Freedom High School, a senior urban-surburban-rural con-
solidated ins%ution in nearby Burke County, had this pests year

‘.nstituted a flexible curriculum with a variety of quarter courses
’ ~——

-

givén fractional time values_relaiive to nine-month courses.
Swbjects were €lective within the confines of so gpny quarter units®

. from those categories required for North,Carolina high school

14 7
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. graduation. Sechgdu‘ling for the required courses were flexible,
, ' ~ P’
and there were both required and electiveg selections available
A . -
. 4 ‘ v . !
for all ability f;vels as well as those with various ambitions
' / . .
for the futuref Some courses had prerequisites, and some were

.

A éeared to thé obligation of several ’parters rather than one.’
The curreng catalog, which stressed the advantages of a more

comprehensive curriculum, urged students to chodse wisely and
. L ‘ ' o Y " |
consult college requirements when planning course schedules.

-

o See Appendix I. Students received course ®rjentations beyond

- ’

catalog descriptions in that they might choose various courses_in

Sy

] [
which to spend their study time as a preliminary to selecting
. - . 2

. . ourses. The enrollment last year at Freedom Was approximately
. -

—~ * , . ﬁ' ' .

e one thousand students. - . 42

Hickory High School, a senior urban-surburban center

\

serving one city, was_ih its *second year of a modi}ied-elective
semq&ter system geared to levels of course difficulty. rather

than asility levels of-stude&ts who were strongly encoﬁraged to
choose discriminately. Students were required to obtain a minimum

of points to satisfy graduation requirements, and courges varied

somewhat in point value. Categories for required courses were,

of course, geared to the North Carolina requirements for;high
-“ é A .

school graduation though the range of "required electives" was
considerable. College-bound students were strongly encouraged to

consult with the Guidance Department. Students with s;~cia?

&

13 N .
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. education and vocat4onal® needs were of fered a modified curriculum.

.

‘Parents were encouraged to assist students in selecting courses

N

- beyond the required subjects, whicflwérerecommended by teachers

~

’

and counselors at registration on the basis of an inq;vidual's'-
past achievement, abilities, and interests. See Appendix"J .
é - ‘
) - N ) o
The enrollment lagt yeart at Hickory High was approximately eight

hundred students. - : ' oo
‘The proposed project involved investigative bac gréund
" ) w4

7 reading and standardized non—projéctive testing bf'English o

A

students in grades 10, li, and 12 of these three secondary

. ~N .
school$ with comparison of inter/intrascholastic da#a as a
N .

»

result. Areas of vital concern were academic anxiety, person-

-group relat*\lps, and subject satisfaction relative to the

) L
nature, style, and stage of the curricular pattern in action.

Hopefully this manner of formative evaluation, if the hypotheses

‘'were proven valid, would serve as an impetus for change to

4 rd

/ " traditional secondary schools and a note of encour agement to
high schools in an earl stage of transition. OtHerwise the
results could prove ﬁseful to those schools with ahy variation
of short-course elective program which are seeking to improve

or refime in so far as psyghological implications for students

are concerned. *

]

Though somewhat different in immediate geographical back-

ground, school enr$llment, scheduling, and architectural facilities

-

/
T

ERIC - 16
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. ’ -- the three schools elected for the survey ad(' common their
. 13
attempts at creatlng a fore humane English curr1 ulum tﬁrough
{ - /
offerlng alternatlvés to oftlmes frustrated you who¢haq\fﬁh\

common the same basic developmental tasks and ran e of ls}e”

concerns evidenced from Malne to HaWall in the review of

-~

Admlnlstrators, hlgh\;

‘I.J

professional literature to follow.

-

college.student’teachers

) school teachers and students, as wel
~ L. ! ©L )
at St. Stephen's, Freedom, and Hick ry eQidenbed a splend}d
N . T / ’ -
. " interest and cooperation in the. completion of this research

' ’ 3

.project by contfiﬁutin&“both to product and preocess. v See

Appendices A and B . - Commonalities of concern and the

¥ (,“n‘

.' . possible value of siuch research to curriculum planning also"j
led to personal encouragement and advice from the North Carolina

-

Department of Public Instruction. See Appendix ¢g .

e -,

SURVEY OF LITERATURE

Professional literature on the formal or scientific
evaluation of affective outcomes for either traditional or
innovative English programs was Very,difficult to trace and
secure. This'was partly due to an over-emphasis oa cognitlve
assessment in traditional secondary programs which did evaluate
and partly due to.théEfact that short-course elective programs

. have emerged during the past decade. Most literature. was

recent and perioeiCal in nature with early positiveé accounts

A
9 - | 17 f
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. - of the-advantages of electiyg innovat'i\ons and later accownts of
. . N N .
' various problems encountergd with some possible solutions.
: . v . .

Several state departments of pub\lic instruction have published
mimeograghks of guideline\s_ar_xd appraisals for seéondar‘y English
R | . . e * ‘@

departmentﬁ, and microfiche, of a. limited number ‘'of~documents

L . . - N
were avallable from the Educational Reséurc‘es_,};’)forma‘;ion Center

\ > |

“of the National hcil of Teachers of Engllsh Very recent

o 1. .
professio'nal books oh secondarj curriculum and English'methods’ -

* ipcludeda brief explanatory section under student-centered - 4
o _ . N R N ) - :
¥ innovations. T ' o .
. . .- . ’:\ . , . ‘
Only three formal ‘research ‘sources were available to this @,
- - * &

‘ date, all notihg the ne'ed for valid -formative evaluation of

both a cognitive and affective na/(ure. The most complete. am?g ¢

\

authoritative source appeared to be Alternatives in English: =

-

A Critical ﬁraisal of Elective Programs By George Hillocks, Jr.,

a state”—of-the-_arts paéerback publication in 1972 By the National

Center of Educatlonal Reseatch and Development of the United
1 4

States Office of Education. An Evaluatlon of Project APEX: ~

A Nonqraded Phase-Electl.ve Enqllsh Program \(“Trenton, Mlchlganf
s

b the ame author attempted to co are certaln as ects of
Y ﬁ P mp P

. APEX (Approprlate Placement for Exce\l,.l&l?wlth those of two

tradltlonal programs sxmllar in soc1o-economLc env1ronment over
\. N

a three-year perjod. The third[source was microfiohe of an

. » l' :

unpublished thesis entitled The Multiple Elective Program in English

written by R. Crhig Hogan in partial fulfillment for the Master

Q ' oo - 18 | _— )
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, S , . . s
. . of Edlcation Degree at Indiana University of Pennsylvania in

'1971. i
: ) . . ‘-’ .
L Another promising evaluagion in lédg, "A Study of Attitudes

. "and Performante of High School Students Enrbfled in Elective
". - B ™~ -
English Programs," was di\scovered too late to include in this

- -survey of literature. This study, now available from the -

Educational Resources Information Center ,(ED-082-232) compared

; . N o -~ !

¢ - / . . v . L

affective and cognitive results:among high schools with a
. FPOOLS

P) -

>\ ' traditional program, an elective progra§u and and-vele,cti‘v‘e‘ pro-
. ~ ' L
gram with prerequisite di]agnostl&:—pre"scrjsptive. remeghiation. :
. , B
Presumably at this time thexe are numerous such and similar
. . research projects underway which would/\ make further: investigation.'
. * . L ° b/' ' r

of professioha'l literature both an intellectual challenge and a

‘practicai adyantage for those involved in planning and re:vising
- -« . . L}

P

any discipline of secondary curriculum. Otherwise the literature

- + 7 : . “;‘ .'
surveyed was hi@hly descriptive.of the development of individual
. P . . .

~

programs with their latent or observed strengths and weaknesses.

» Selected positive' accounts of short-elective innovations
. [} ) .

.r/‘

in English praised the fact that students had a smorg‘gsbord of
hopefu-lly more relevant colrses fro’m which to tailor-make a
personal curriculum, while teachers l.i the opportunity to

11 ~
specialize within the range of.heir talents. _ The elective
.- English programs were said to proliferate spontaneous alternatives .
within orderly process which lead to deeper involvement, commitment,

. 12 .
and enjoyment for students. Results seeged to show a decrease

[}
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in discdpline problems due to increased motivation'and increased
/ . \ k
morale among faculty as the learnlng environment be?ame 1nﬁormal

-

© creative and’autonomous.' . Comblnatlons gf age groups resulteda
. N T .
. ® \‘

in more &emocratic groupings,,students were exposed t%,more
- ' ‘ ! ' 14
teachers, and a fresh start more often resulted in fewer f&ilures.

Typical_of evaluative proEedures'describe in *the periodical

was the ﬁiterature alternate—answef teacher questionnaL;e for
- - . ¢ \ ~—

-

T~ ., . " ._ F :
students about therrLreactlonslln retrospet content

-e !

Y

and act1v1t1es plus q;p?i uﬁder complla; ' pare‘college .
Jaavh, 15
records of stUdahtswbéggéEgS?d after. innovation. cording ,to. °
o £ ' $ ‘

3 ff 4"@’0:&( :
/}gn English Lang@iqﬁ ép' c1a11st at the Kansas Department of
v\.,!/. ,
. : Education: v‘(' ) -
Flrst reports have been exciting, but
. ‘o as 1s'so often true of innovations, most of
;oo then have been published either before the
: programs have actually begun or before they
have had time to prove themselves. Seldom
N is a program reviewed after it has been
{\\ : working for two or three years, usually ..
' because the teachers and administrators
involved are too busy’wlth the momentum

of it to write it up for publication. ‘ v
0 ) " ' ‘

’
. ew

Selected problematic accounts of English short-electiye .

L R .
programs had cited scheduling when other subjects- remain on a

. -
traditional basis, deciding what content should be required of

, : 4
students, and the discriminate selection or expense of additional

- : . . - 17 C
materials as major practical problems. The new-era English

.

‘ s"ha@ been derisively termed ".«.Kitsch...a pop-cultural .
' » ‘ .
‘melange embracing everything..." which equated liberalizing

20 - ’
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. ) o i ) - .
‘ oppressive school atmospheres with fostering intellectual’
o - . 18 |
. deyelopment.
. -

Apother source, which noted growing discourage- -

ment with the individuarizationzprovided by English‘elective

\L\$ 'nprograms, posed that students had been' deceived with/misleédingly

.brieflgy incomplete catalog desc;}ptions, by not providing

choices within as well as -among courses, and by not excerisi&g
. . - L J

the Ehglish teacher's basic“:esponsibiLity of devegloping

.
-

-

. . 19
hatever the:.course.

t

-

y / 'langU§ge'qrts_skills on a needs basis

Caﬁt_on ébodz\aur{icular'extremes had emerged which reminded
- 1 R .
. '  edgcagofngﬁét succéi?fuf\é§pefieqces for some studemts and
‘;{ f;cdlty may be.consttaint fér others- so the thions must truly
‘ vary in style, schedule, an_df'emphasis.20 Another source cited

the necessiﬁy for additionad faculty to provide registration
. ; :

counseling and smaller classes aé/Well as the need for extended

- o 21
ﬂiﬂim&}‘and consultants to aid in planning truly effective courses.

According to the North Caroliné.Departmént of Public Instruction:

; Short courses...dp not by theé;;lves

<o solve all the problems\pf the paxt.] Already
evident in some programs\is a st i
.and growing traditiopalism™that p
most English programs before the advent of’
short courses. Many programs, unfortunately,

are merely restatements of prior ones: con-
tent is the same; classroom methodology is >
still the same, 80% or more teacher- A

-dominated; materials are the same; the
four walils of the classroom have no%zyet
expanded into the outside world..."

4

. The most exhaustive source of research about short-course’ L

electives in English was found 0 be Alternatives 1In ERglish: é

’ . . . 4 )
o : 1




tive Programs, as s;ted earlier. The .
report was based on a national survey in 1971 of severty-six P
~ ‘ :

program descriptions from school'systems in thirty—sevsp states,

|
L

rggpoﬁses of’eight§:§oyr chairmen or uperv1sors of electlve
programs,ﬁagd;reports bf sﬁch prograS;s

j>n -a variety of jourhals)

- . - - (
" A collection of several or all studenf/responses on scaled Q/

questionnaire items, usua prepared and ministered by th& \1¢/
%f“* : clagsroom teacher, was found t be the most dommon mode of

eValuation.- Over twen -seven peycent of the respondent o

\schools reported no attempt to evaluate; while some sixty-seven
~ ’ . ' ) .

percent used onli one method (written/oral) or none at all. -

Only seveo/ékagrams made use of standardl d tests which were Cw

cogn1t1ve in nature, and thesge show d no_ preciable advantage

7)

of students in elective programs over those in tradtkional programs.

- Hillocks surmised that "Collect;ng'student comments in an

-
L]

unsystematic fashion can result in cogsiderable. distortion...

~
- -’ .
Evaluation is not a simple process. The use,of only one or two
7 Y 4
procedu;qﬁ is probably as dangerous as using none. Twelve

' progrdms submitted summaries of student attitude surveys which

showed a hig positive reaction toward the idea of elective
: (

pro ams'to*which illocks concluded that "...Students consider
any elective program preferable to non-elective, mandatory one...
Results came reasonably close to ‘a t1-sh ed curve which might
be expected in any program.".z5 Hillocks cautioned that the

weaknesses of. the traditional program might well carry-over into
. - ;

22




., data on student attitudes, the

N + . .
‘the short- course electlve programs unless offerlngspf’Q;de valid

_ratloﬁaf;, 1nd1v1dua11zatlon withih cour: and warm -xapport . .
v : \ ” g ' 2 '
with faculty. This source praised‘the English elective movement
8 “

n the bas1s that many teachers*ﬂgd responded w1th an encouraglng

~

sense of profess1ona11sm in plannlng the1r own curricula, which

alone made the movement worthy of effort. Recommendatipn

included the following: ‘ o : . }

- ’ - A carefully constructed questionnaireq~ AT:
des1gned to get at rall aspects of student: -

't L, attltudes and administered to permit students
“a degreg oscanonymlty in rev@aling their
attitudes, ‘can- be used effectively to esti- )
mate responses to particular classes and to
the English progr.am as a whole over a period.
of years...The items themselves and the
administration of the questionnaire shouyld ' .
be honest, permitting a student tBGmaBQj
negative a response as he wishes.

The federally funded evalu:j}on of Project APEX involved

ature of students' classroom
-

experi¢nces, and achievement in reading and writing.. Standardi a.
tests and composition samples were used to gauge the latter while
.qUestLpnnaires, classroom observations, and personal interviews
were employed for data dn attitudes and experiences. Though
reading and writing scores at Trenton dropped from 1968 to 1969,
they were still above and nearly the same as those of the two
control schools. Though the 8ifferences in these scores were
statistically significant, Hllloeks did not cons1der them
predictive. Students at Trentoni however, also reported a much

o
wider range of class activities, a higher level of student-initiated

o 23
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. ' talk in their classes, and a more positive attitude toward their

_ W “’45? 27
: . ; L Lo : -
English courses than students in the two traditional sc¢hools. ?

A Data from the Hilldéck study of AEEXPQBuld seem to indicate

_ N 8
i ~ . . o )
- - that oxiginal curricular'planning by feachers engendered a wider
f . range of learnlng activities, that studénts® were more w1lllng
' Q » . Y
A

to voice their ideas in a setting more nearly homogeneous in

. 2 : : :
. ’Ftéiferest and ability, but that the most positive change was ih
Q '

® .

L ~attitude toward school subject. Hillock readily' mitted,

however, that "...degree of student talk cannot an unqualified
. y y .
. s 7 { 28
criterion for judging the success of a course or a program "
]

and that "...even without the elective program the attitudes of

g

' ‘Trenton students were far more &itive toward English than those

29 . AR
of students in either of the control schyols." Adjacent findings
. N - )

‘showed a drop in strong interest in literature‘and grammar courses

- 7 r

‘. at Trepton from 1967-69, with no change in the attitude toward
' .

. . rl
composition. Hillocksconcluded, however, from the significantly -,
higher percentages of positive responses on the basis of atgitude
toward school subject and toward\fhgllsh class activities that

Trenton stude%ts found their Engllsn courses more interesting,
<

rewarding, pract‘cal, and enjoyable than students in the. two
\) 3 0 .

control ﬁraﬂltld;al schools.

/ N L é{ ,
The thesis -of R. Craig Hogarr was a des%riptivevnon—evaluative“

in eighty-one high schools

survey of multiple elective programs“_

across 'the nation compiled from the_results of % questionnaire, -

.course catalogs’, and journal articles. The study wags concerned <

O . —
f o

‘ | 24
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. with ascertaining the extent of the ‘movement and.,det'a,ils of -
. : e . L i
—~ . course 1n1t1at10n, scheduling, ability grouplng, gtlll requ1§%§>v%
(ments, credlts, and manner of . ﬁeportyﬁg progress. Hogan,also:?#

compllgﬁ data on the llmiteg'ex1stene§;qf nglish electives at

1Y - .) ‘“ o D
. - ' 4 . . ~ £ . ) )
thé_junior high level and on especially unique programs, such
L, }Q;v’ S e s 32 é/
as in humanities,and with fodular’ scheduling. -He concludeq,
; that: . i 8. e - '
. - a v . - 2
’ , There is .a need of extensive testing
of students to determine pupil progress \
g and attitude in the new program. It also. o ° .
- remains important for English teachers to

concern themselves with the effectiveness

Q§ their methods in attaining...student

4 N¥terest in English, cultivation of a .

to use the English skills, and ‘ '
isitioh of a competency in these ;

ill areas.3 : ;o P

S .,
From evidence cited earlier and that,to’fxlIOWy‘the literatu;e

.

C of the short-course English, elective program provided strong
, Y, .
directiyes as to the specificity of evaluation. According to
L] ' i .
‘ [~
Hillocks who conducted both the national survey and APEX eval-

uation: - . E r
What must concern us most is the
. nearly universal tendency to base the / ,
program on a series of unexamined B
. agsumptions. That traditional Endlish
‘—J//ﬁfigrams were based on unexamined, =
even dangerous, assumptions is cer-
tainly no defense...Whether or not
such positive responses will be
maintained probably depends not so ;-
much on the freedom to choose, s on .
‘ ) the charactér and quality or instruction .
' in particular. courses...With only a few?
exceptions, objectives continue to be

so vague that many could apply to any 34
, course in the total high school curriculum.

[RIC | 7 T
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. . He cited as an example ﬂ)’\e Aambiguous observatiom'and question-=

naire evaluation of pilot cou?%?iselectlves in the Mount Drablo

. .. .
.Unlfled School?blstrlct in Lalifornia. ;Assessment thefe was
e based on s@atements such as "good intellectual'climate"';né
. . PR

'

..

“apprbpriate proportion" which lack definitionin a concrete’ -
. 35
form and are open to qu%stlon as well as varlous ;nterpretatlons.

' %’ -’ Donald We1se,‘however,_strongly afflrmed.}ne }ntegrlty and '”{

,u

1 4 valld part1c1patlon of affectlve patron assessment in his recent

statement.in the English'Journal;that'PStudentS»aré of course the

“ . . c -
T .o B

s H X . 36 v
ultimate evaluation of instruction.” Mary Dupuis in a later

@

issue of the same periodical suggested that: -

“ -
i

. C , ' ¥ .% .We need to evaluate student,s on
' their attltudes as welT’as on the mat@rlais
S . and skills covered, using a variety ‘of form;
of assessmente.. ongoing series of invent
"ories which will "help us ‘to, determine : )
_ attitudes can be scheduled.at particular 37 ~ -
A moments throughout the student's career." - :

Mescal Messmore concunredand extendedthe proposition that: K \
. - -
\ MCurriculum evaluation -- something not
, .- alwayg successfully handled in the |schools -- /
has also changed as a result of el ct;ve"‘ ":
IR ' programs. Some’ schools are involving parents, - A
v as well as students and faculty, i evaluatlon Y
of the offerings in language arts...Some‘schools'
e questionnaires and some have developéd a
gtoup process with delegates who represent the’
R ihterests of the vaf?@ps populations. Clearly ' S
we see the development of new methods of -« . 38 ;. ,
curriculum and course evaluation in the future. . ‘.

e Y N

<




21
RESEARCH PROCEDURE ‘.

This particular research project involved the use of

+ N
standardized affective tests, with ipferviews and questionnaires

for fa ty, _'detormine the social—emotional~impaé?‘of
eécted English clhirricula on secondary school studentg. Upon

the permission of pach administrative unit, building principal,

and Bnglish Department Chairman involvegff— a plan was implemented
’ ‘ P .

to administer the three validafed instruments (s e-Trait Anxiety

. l

Inventory, Person-Group Relationship Scale, and Purdue Attitude

Scale .Toward Any School Subject) to a random sampling of one

in every five high school students. \ The administration of the

Sy 7

kinstruments was pukposefully schedule when students were

sufficiently ;dvanced in their year, semester, or.quarter to be
cognizant of course intent and familiar with the classfsetting.
The surve§ included all senior high tracks or phases and '

e o e e . . .o
ability levels with a return of 482 questionnaires, nearly
twenty percent, from a total school enrollment of approximately
2500 students. The(department chairmen in the three hign schools
were interviewed briefly; and each completed an original written’.
questionnaire on background to their present curricular status, R
problems and promise at this time, and future plans for assessing
and/or changing the existing systems. See Appendix F .

No title or explanation was gdven to students with the admine>

-4 B .
istration of the three tests other than that they were part of a

) o1 N
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. survey for a"grad(gate student. Students were asked to remain }

-

anonymous though several made notations on the back of the test

sheet. §tudents were asked to ép cify the name of their‘ééhpol,
: ~ i
'year in schoo}, sex, curricular track or phase in which they
found'themselves,’grade in English last year, and predicted
érgdé for English course(s) now being compie;ed. This inform~
ation was used later to seMWe as kgy items or variables fpr
¢ ﬁabulating data tb assess differences between means. The
- total of £en variabiés for computer ﬁ}ogramﬁing aif processing
included the preceéing plus plus scores indicating anxiety, = -
attraction, acceptance, and éttitude. Totals, means, stand;rd :
. deviations,tetc. were ascertained throucjh use of a Pigital e
PDP8 Computer on the campué of Lenoir- Rhyne College. |
A noﬁparametric t test”Qas also administered to determiné
‘significant d%ﬁferences between the means obtaineq from tge data.

-- This. was’ appropriate, according to Guilford and Fruchter's - ”'\\<;

Fundamental Statistics in Psychology and Education, since the

nhmbers-of the three samples did not differ markedly, and the
| samples hgd(%o ma%kedly‘differing variances other than the kéy‘
>, items undé;aébnsideration. The assumption of random norhalcy .
for this sample population was based on the fact that a cross- |
-section of all English students iB the three high schools were
- surveyed, and all secondary students in N;rth Carolina must chdose

. - * 39

the equivalent of one unit of English credit per year.

N - 28 . AY
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. Data analyses were then organized into a series of thirty-

-three tables, twelve of which are intérspersed with the text

for documentation and clarification. Returns from the three

' -~
schools showed a ‘balanced spread of 148 from St. Stephen's, “_
173 from Freedom, an 161 from Hickory. The compp;er'excluded

tabulation and anal{sis of some items to be answered by -DEF

1 -

stMents at the St. Stephen's High School because they were not
answered as directéd and therefore had not beén keypunched.

INSTRUMENTATION

The Buros' Mental Measurements Yearbook (1972) and Buros'

. . Tests in Print (1961) were consulted for appropriate selection

-

of the following instruments to measure adolescent or adult
. . s o .
degree of academic anxiety, attraction or acceptande of persons

within a group, and attitude toward school subject:

- ¢State-Trait Anxiety Inventory (Appendix C )
. Qn-Group Relationship-Scale (Appendix D ) )
Purdae Attitude Scale Toward Any School Subject (Appendix E )
” LT .
All three tests proved to be brief and convenient to adminhister.

& ; :
— Unfortunately, however, 'the manuals accompanying these tests recom-
mended hand scoring which delayed for several weeks the knowledge
of tabulated results necessary for completion of key-punch cards
4
\ .

and computer programming. _
-.‘ ~The State-Trait Anxiety Inventory was constructed by C. D.

Spielberger and.-R. L. Gorsuch at Vanderbilt University in 1964

o _ 09 -
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with test-development activities shifting to Florida State
University in i967. These mUItiple;ChOiCe instruments of twenty
items each were designed to meaéure tension and apprehension
in résponse'to situations pefCeived as threatening. Form X-2
which requiredlrespondents to indicate how they‘féel at a
particular moment in time (not how they generally feel) was
chosen for this SQE}GY. Various studies invyolving high school
and college studenté as well as patient and military populations
\’have'béen used ‘in the validation of thiS inventory with a high
correlation between the resulés and those of previbusly stan-
dardized peréonali;y tests. SCOring involved determining the
sum of the ten items directly designed as stable distractors,
subtracting the sum of ten reversed items included to des;ribe
.

anxiety, and adding an appropriate constent. Scores could then

possibly range from é‘low anxiety level of @en to a high anxiéty
: 40

The Person-Group Relationship Scale(\conceptualized by Jay,
Jackson in 1959, was established ss valid and reliable by a report
of Martin Felsen and Arthur Blumberg tO the american Educatiepai
Research Association in’1973. "This instrument, which consisted
of seventeen items,'involved a two dimensional scheme for char-

’

acterizing the type of psychological 9YOUP membership an individual

F Y
AP ]

holds on the basis of attraction (desire to remain or engage with

a group) and the basis of ac®eptance (recognition of belongness

7
‘and ability to contributef{, The yalidating study, sponsored by

.30
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: ) . _
. " Syracuse University, submitted data collected from high school

seniors_ to an analysis which substantiated the two factors as
, relativeiy independent entities and showed a high correlation "y
1 p T i
of Person-Group'scores with those from other validated:instrumeﬁtsj

.

1

designed to test perceptions of group membership. The two scores -

o e 3

hezg were derived by adding separately the Likert-type responses %
s .o . . J‘

to attraction and acceptance items. Attraction scores could range

-

from a minimum score of ten to a maximum score of ninety; 'Acceptr

ance scores. had a possible range of seven (low) to sixty-three
. 41
(high)- r ]

The Purdue Master Attitude Scales, available since 1934,

S .
‘. were based on Thurstone's psychological principle that equally

£y

. ) . . .
often observed differences are equal. The Scale Toward Any School
Subject, one of a group of nine directed toward qther life areas,
was composed of seventeen items which the respondentswere.asked

to endorse or reject. - The median scale value of the 1€/;s

R A A A

L I T R JC TN SR O S P

endorsed was the attitude score. A table of scale values as well
- 1 -

as information about rationale, validity, and reliability\were
1

included in the manual. In ehort,_the Purdue'Attitude Scales by
H. H. Remmers have been validated numerously py differentiating
among attitudes known to be different- among different groups
and against available Thurstone scales which are considerably
longer. Experimental study.has proven that a smaller number of

items does no£ appreciably lower the reliability of the instrument

as compared to the full-length scale.4

& ‘ 31 ’
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INTERPRETATION OF DATA

The theoretical hypothesis upon which this study was based
o

prd%osed that the factors o%'écademic apxiety, person-group
relationships, 'and suﬁﬁepf gatisfaction would differ signi-
ficantly among ado%ﬁipents in a tradiéionai'Epglish'cﬁrficulum,”
in}the first year of an innovatiQe program, and!in the second
year of similarly‘innovative short—c;qrse electives. Pertinent
data to suppor¥ this position has been.gummarized in Table I.
Mean scores on attitude toward school subject as well as-
attractiép and accggfénce in the class group were found to be
significantly highe;.td;levels of .01 amd .05 at }he traditional
St. Stephen's High Schooi tBan at the newly innpvative Freedom
or the more established Hickory school. Degree of academic
anxiety was found ;o be slightly higher at St. Stéphen's, but.
not to a t level of'significance in comparison with Ehe other

ra

two schools.

'Tﬁe first ope£ational hypothesis of the s£u6y stated ﬁhat
a higher level of academic anxie}y would exist in the traditibnal
setting, an even higher levéf‘iplthe initiation of change, and
a lower level than either of these two in the second year of
innovation. The results of tests performed on the data would
indicate that a portion of this hypothesis must e rejected. )

See Table I. Though the mear score for academic anxiety was

8lightly higher in the traditional school, the mean score at

32
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Subject
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. Acceptance

Academic
Anxiety
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MEAN. STAN.,  MEAN  STAN, = MEAN STAN,
.DEV. DEV., DEV,*

}

7.910 916 7.440 1,556
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the school undergoing initiation/pf changq was at a somewhat

lower level, which varied.little with the mean score of the

»

school with the more stabilized but innovative curriculum.
. .

- Comparison did indicate, however, that 4he third relatively

stabilized school exhibited a lower méan anxiety score

e

than eithgr of the two other schools.
Y‘Résults here migﬁt well have been influenced by the. time
of:year when the tést was administered. The school with the
new curricﬁlum had been in operation for seven months ?llowing
time for initial appreﬁénsioqs ﬁo fade and for s;udents to

. 1

have earned a definite two-thirds of their final composite

yearly grade in English. The traditiongl school, on the other -
hand, was nearing the last crigigg;,gfé:gpg period of the school

year’which would determine for many students-thé substantial
nature of their yéar's averagg.in English. ' | ' 51
The second operati®nal hypothesis of the study maiﬁtained
tpat person-group relationships and subject satisfaétion would
increase perceptibly from the traditional school to the new
school to the one with reasonably stabilized change. A majof
portion of this hypothesis must also be rejected. See Table,I.f

Mean scores for both attraction and acceptance proved to be

higher to a .05 level of significance at the traditional school

.

" than at either of the other two sEhools. Mean scores for attitude

- a

toward school subject differed to a .0l level of significance

between the traditional school with the highest mean of the three

. 35
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. and the new school with th? lowest mean of the three. The mean
of the traditional scgool also-diffeied to a .05 level- of signi-

] ,‘ . * : - - : ’ .

2

ficance from the lesser mean of the schoolywith the more stabilized

curriculum, though the mean of the 1atte: school is higher than
[

that of the new 'one. ' f/Q?/.

Results here appeamdto have been strongly influenced by the
choice ‘of the particular traditional school involved in the study.
St. Stephen' s ngh‘School was the smallest of the three in enroll-
ment, was attended by students more generally 51malar in socio-
‘—economic backgrdund than the other two schools, and had no black
students as a result of its geographical setting. The sehool had
‘ fewer elementary feeder schools 'than the other two, 'so many of

these pupils quite probaﬁly were acquainted with each other prior:

o«

to ninth grade which this school has though the others do notf
r This infofmation, plus the fact that these students had been—éaf

the same English classes together for seven months, could serve

to expiain the highet meap scores on person-group reiationships.

A higher mean score on attitude toward-scaool subject at

the ttaditional school than at either of the innovative schools
~might have been the result of a warmer rapport which could

develop when total enrollment is fewer, number of Ehglish_faculty

is reduced, and there is prolonged daily contact with one subject

taught by one teacher. Undoubtedly students identify subjects

- with teachers and do transfer feelings aboyt the latter to the

former. Otherwise students in the/traditional school knew from /JL
S —~
o ' e
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‘ years 9f experience what to expect from their trgditional English

courses. These specific courses were required, so\there was nq
r A A A - .

matter of a decision to later regret or other courseg\not chosen

to envy. T \\w

< : . |
Both innovative schools included only grades 10 to 12 and

’

were mass consolidations, one of an entire city and the other

of half a county. Both innovative schools by nature of their

N

districts also enrolled students from a wider socio-economic

range, and each had a black enrollment of at least twenty-five

’

Y e

o

A

percent. This, plus ahe égange of classmates twice or three
times a year,l uldlaccount for the lower means in attraction
.,' | and acceptapce at the two schools. A slightly higher attraction
mean at Freedom could result from new friends and the.physical .
' | nayelty of the building, while a slightly higher acceptance
mean at Hickory High could result from the fact that the school
” : .
was well established and incorporated students from two local
juaior highs though Freedom-had agnsolidated four widely spréad
‘senior high schools last year. -
Lower and similar means i%éattituae toward school'subjects
at Hickory and Freedom might serve as illustrations of,evalﬁati?e
critricism, cammoh in elective short—course'literature, that many

of the offerings were misrepresented in catalog Qf3cr1pt10ns and

courses
: ‘\‘" “

which had been favorites of certain teachers. Another iﬁfluentlal

_ 87 c _

that many were mere sub- d1v151ons of past traditio
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factor was that students were sometimes assigned second and

. : | . : l
third choices at registration begause the most popular courses .

o 4 . - . '
had been filled early. This information.;f plus a possible

disenchantment that English courses were still English courses ;5

1 - \

by whatever name, content, or procedure -- might. account for
. ' > ;

the unexpected response of a lower mean in attitude toward
. ‘ . . .

A
.1

school subjgct at the two innovative schopols.
£ N .

‘ #®
Other questions g?sed with thie hypothesis to be examined

/ .

were wﬁich ability level(s) ‘and which age or grade level(éj

were most acutely affected in the Earticular areas and at which

stages of curriculum design these experiences‘would be most

evident. Data cpllegt%?_and analyzed on track or phase (college
A

’ 2]

preparatory, pre-vocational, general, basic skills) in which ®

: I
students found themselyes, on grade(s) received in English courses

v v r

last year, and on gredicted grades in English course(s) now in

”

progress was used for ability-level comparisons. Data on grade
in school was used as-the Basis for the age comparison.. In each
case data Was/ég:;edted,xanalyzéd, and compared both within the

individual schools and'among the three schools in question.

° R Lot

3 , L u :
Data on Academic iety // _ .

¢ .
Comparisons on the basis of botlf ability level designates
showed that. upper léve;jstudents in the three schools registered
. . -
S . _ _
more anxiety'than tHOSeypategorized or performing at a. lower level.

&
..

Both compérisons withih individual schools on the basis of track
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‘ - or phase and within -schogQls on the basis of Vpred_i'éted grade(s)

in English courses this year showda striking similarity in mean
‘ Y

. . ! :
" scores on académic anxiety, nearly a graduated scale from upper
. v F ’

to lower levels. See Tables A1 and III.

r

-Coliege preparatory stugents and those ant!cipating_RB'

grades registered the highesf anxiety mean* scores in the trad-. 7
' ‘ ]
. - Ml

itional school, at a .QOl level gf significance between the TR

'3 )

college preparatdry and‘pfevocationél méans and a .05 level of

c . g

significance between the college prgparatofy and general means.

-

The - college preparatory mean was. the highest in the study, 66.754 -
e ‘ )
of a possible ninety. Basic skills students at St. Stephen's

‘ registered a higher anxiety mean (64.727) than either the pre-
i N i - N . )
vocational or general groups though this'did not correlate signi-

- -

ficantly with any other scores, and prevocational/stugenis

- » .
- exhibited the least anxiety (59.083) of any track at this school.

4 -

" Anxiety means at St. Stephen's would suggest that the college

preparatory, general, and basic skills components were apprehensive,
i perhaps gradé—conscious, in their courses. The prebocational gfoup
fmight have found that curriculum more suitable to\their needs,

»

interests, abilities,'énd ambitions than students in the 6thef
-~ - " three tracks; or tﬁe prevocational program mght actually be less

eballenging. In any case; anxiety scores here couid result from

the prospect of fewer Opportunit{gé to take differén£ English-

. ,j /

courses, a longer time investment for failures or repetitions,

and a meager number of suitable coursea\for potential drop—o@tsy e

39
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COLLEGE PREP  PRE-VOC GENERAL BASIC SKILLS LEVEL
§CHOOLS o OF 4 |
. t SI6h \\‘
Mean SD Mean SD Mean SD Mean  SD '
St. Stephens  66.754 6.938 59,083 7.025 3.484 001 .
- 66.754 6.938 63,786 7.931 222 .05  oQuwd
66.754 6.938 64.727 7.824 872 NS b
59,083 7,025 63,786 7,931 ' 1.872 NS 35,&.
59,083 7,025 64727 7.824 1.142 N§ Noe
. | 63.786 7.931' 64.727 7.824  .355 . NS o %
My M
\ 5o
" ok
| | P
Freedon 64.63% 9.909 62,150 8.468 1.046 NS 2w
64.636 9,909 62,902 7.321 1.015 NS g a
64.636 9,909 53,500 3.536 1.573 NS c5§
62.150 8.468 62,902 7.321 352 NS e
62.150 8,468 53.500 3.536 1.365 NS 6
~« ' 62.902 7.321 53.500 3,536 1.764 NS 2
'
-\
Hickory  65.650 9.005 .61.182 7.707 2142 .05
f . 65.650 9.005 59,727 9.888 31 .0l
\ 65.650 9,005 54,167 4,355 3.072 .0l
61.182 7.707 59,727 9.888 | 571 NS
\ 61,182 7,707 54,167 4.35 2.061 05
59,727 9.88 54.167 4.355 1.319 NS
| ]
40

Full Tt Provided by ERIC.

'- . i

II dIdvl

€€



SCHOOLS

St. Stephens

Freedom

Hickory

A9
ERIC

Full Tt Provided by ERIC.

‘Mean sD

65.634 7,185
65.634 7,185

L

65.260/9.784

65.260 9,784
65,260 9,784

]

66,705 8,143

BC
Mean SD'

63.521 8.834

63.521 8.834

62,214 8.157

62.214 8.157
62,214 8,157

61.264 8,865

66.705 8,143

66,705 8.143

61.264 8.865
61.264 8,865

D

.Mean SD

63.714 2.289

63.714 3/289

60.200 7,321
60,200 7,321
1

60.200 7,321

55,882 7.944
55.882 7,944

55.882 7.944

DEF

Mean

63.000

63.000
63.000

46.667

46,667
46.667

LEVEL

OF
o SIaN,
o
1,517 ¥S
0.697 NS
0.057  Ns
1.964 .05
1.907 NS
12,78 0.3 NS
0.855 NS
1278 0.128 NS
12,728 0.429 NS
i
3.680 .01
4,988 001
10,066 4.110 .01
2,200 .05
10.066 2.704 .01
10,066 1.683 NS

NI IJIadvddD JdarLoOoIgaduda
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in the area of basic skills.

At the newly innof¥ative school, college preparatory students
and those anticipatinS‘RB grades also exhibited the highst degree
of anxiety, their“meahmsgore significantly different (at a .05 level)
from those in-the BC group. See Tables I1 and III. Scores of
prevocational and general students were sfmilar, with basic skills
students at Freedom showing.the least amount of anxiety'(53.500)
registered among. tracks or phases in the three schools. However
DEFvstudents at Freedom registered a higher degree of anxiety
(63.000) than those in the same group at the other two schools, j>
comparable to anxiety means of general ﬁa and CD groups at
St. Stephen's and much higher than the mean for the basic skills
group at Freeaom (53.500). Dpata here could indicate that the
college preparatory or AB groups are more conscious of acade(;F
achievement than the other groups, or that they had,/ selected
courses whichwae challenging td them. The apprehension of the
DEf group mightyethe result of continuing adjustment to a new °
school situation or poor course choices for tHem.

College preparatory and AB students at Hickory High scored

the highest anxiety means at that school. The AB mean was the

second highest registered 66.705 of a possible ninety in the

" study. Various correlations to .05, .01, and .00l were in

evidence with the most striking differences between the AB, CD

and AB, DEF groups. See Tables II and III. The mean of the
» 44
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’ '

basic skills group (54.167) at Hiékory was markedly higher than
that of the DEF grﬁap (é§}6§7), ;hichw§s the lowest anxiety
score in the study with ahgossible low bf forty: Here again
the academically conscientious student concérned with achievement
revealed his apprehension of indicated that his choices of courses
had‘provéd chaliénging. The difference in basic skills and DEF
mean scores would seem to indicate that the less capable students
were moderately challenged by their courfe choices, but that the
DEF students were either éeéure in their }nowledge of passing
their course choices or resigned to their fate. ‘

eomparisons among the schdg;L showed that to a level of .05
significance St. Stephen's general and basic skills students had
a higher levef.of academic anxiéty\tban_the same groups at Hickory

o . .

High for possible reasons cited earlier. On the basis of predicted
grade(s) in English courses at that time, the St. Stephen's CD
groﬁp also sqored to a level of .05 significance above the Hickory

CD group which was probably due to their apprehension that the

last critical grading period of the year was pending.

R N v

Y

Academic anxiety within schools on the bésis‘of grade(s)
in Englfsh_last year showed the St. Stephen's AB group to have
a score .0l higher in significance than the BC group there and
the Freedom AB group to have a score .05 higher in significance
than the CD group(&iefe for possible reasons cited earlier.

See Table IV. Hickory's mean score for the AB group was higher

45
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SCHOOLS

St. Stephens

Freedom

Hickory

/"‘\\‘1

Full Tt Provided by ERIC.

AB
Mean

66. 364
66. 364

64.972

64.972

65.444
65.444
65.444

. 8§D

6.980
6,980

9.763

9.763

8.508
8.508
8.508

BC

-

Mean SD

62,377 8,524

62,377 8.524

62,894 8,550

62.894 8,550

62.478 9.676

62.478 9.676
62.478 9.676

-

CD

Mean

64.714
64.714

59.833

'59,833

58.318

58.318

58.318

SD

3.094
3.094

5.783
5.783

9.653
9.653

9.653

DEF”

Mean 8D

53,333 9,238,

53.333 9,238
53.333 9.238

2,99
0.614
0.707

1.254
1,379

2,153

1.821

3,39 -

2,392

1.558

LEVEL
OF
SIGN,

N§
NS

NS
.05
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NS
001
.05
NS
NS
NS
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. to a .001 level of significance than the CD group and to a .05
level higher than the 6?F group there, The anxiety meén férlﬁhe
DEF group ;t Hicquy based on grade in English last year was
higher‘(53.333) than the mean based on predicted grade in English
at that time (46.667) which could be interpretéd that p;;t exper-
ience was more of a reality to this group than conjecture.
Comparisons of acadeﬁic anxiety within the school on a
basis of age or grade level showed that apprehension steadik?j
increased at St. Stephen's with that of twelfth graders a .05
level of significance higher than that of tenth graders.' See
Table V. Tenth gréﬁers at Freédom were the most apprehensive,
. to a .05 level of significance, as compared to either eleventh or
twelfth graders. H%ckory twelfth graders exhibited the most
anxiety followed by that of tenth gradef§. Comparisons among
schools showed the most significant(vasﬁation to be tﬂat of
the anxiety mean of twelfthegraders (66.805) at St. Stephen's
‘which was significantly (.05 level) higher than th; anxiety
ﬁean of twelfth graders at Freedom (63.500).
The apéfehension of-£enth graders at Freedom and Hickory
could result from their first yeér in a different school with
a novel curriculum. Lower apprehension among tenth graders at
St. Stephen's might well result from a previous year at e
5

School and its traditional-:course offerings.r A higher level of

anxiety among St, Stephen's and Hickory .seniors could refleXt the

Q 448 | L —




GRADE
LEVEL

within

same

school

10-11
10-12
11-12

10-11
- 10-12
11-12

10-11
10-12
11-12

among

schools

10-10
10-10

10-10

11-11
11-11
11-11

12-12
12-12
12-12

ERIC

Full Tt Provided by ERIC.

ST. STEPHENS

10 11 12

63.508 65,048
63.508 66805 -

65,048 66.805
/

63.508
63.508

65.048
65.048

. 66.805
66.805

FREEDOM
0 1L 1
’
66.250 62,525
66.250 . 62.500

62.525 62,500

66.250

66.250
62.525

62.525
62.500

62.500

63.250
63,250

HICKORY

.10 11 12

1,004
2,023
1.179

2,187

2,348

.014

373
64.014 460
62.487 64,014 .776

63.250 62,487
63.250

1.825
.160
1.879

1,414
1.329
018

62,487
62.487

20506
64.014 1.637
64.014 .914

LEVEL
OF
SIGN,

NS
.05

NS

.05
.05
NS

NS

NS
NS
NS

NS
NS
NS

.05
NS
NS

NS
N
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‘ + . - usual secondary anxiety about commencement and college admissions,
T while the lower level among Freedom seniors could possibly mean

/3‘ that their'"openlclassroom" prograh to develop independence,

jkn * confidence, and_ﬁé‘._?ﬂ'ble attitudeswas succeeding.

Relationships

{

Cogpariéons on the basis of both designates to signify

Data on Person-Gxioup

v

person-group relatioqships, (aéfraction and accep;ance), shéwed
higher means for college preﬁuraﬁory'students graduating down-
ward to much lower means for basic ski;lg. See Tables VI and VII.
> The mean attrgction égdre of qollege preparatory students at
St. Stephen's (6/5.710) showed a'significant difference (.05) from
. ) that of genéral students (60.821) and from that (.01 level) of
" basic skills étudents (55.636) at ;hat school, wi£h‘a pbssible
range'of scores from ten to ninétyL The college preparatory
acceptance mean (48.623) at St. Stephen's indicated a.significant
difference (.001) when compéred with that of the basic skills
group (41.455), with a possible 'range of scores from seven to
éixty—thrqe. ‘The attractio; and acceptance scores ranged higher
in every track or phase at St. Stephen's than at the other two
sEhools which could be attributed to the social, economic, and
racial homogeneity of this traditional setéing.
‘AttFaction means at Freedom from the college preparatory

'. group were significantly higher (.05 level) than those of the

general group. See Table VI. At Hickory, the collegé preparatory

ERIC S 51
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T

‘ \
| “ . | LEVEL
 ScmooLs © COLLEGE PREP  PRE-VOC - GENERAL BASIC SKILLS oF
- o . SIGN.
Mean D Mean SD - Mean  SD*  Mean 8D t
St. Stephens 65,710 9.563 60,500 8,909 - - 1737 N5 . E
65.710 9.563 60.821 12,009 S 2513 050 - Q
0 65.710 9.563 ' 55.63% 14,355 2,959 .01 0 E
60,500 8.909. §0.821 12,009 (086 .- S s
: 60.500 8.909 _55.636 14.355 941 - NS 8,9
¥ o 60.821 12,009 55.63 14.355 141 ¥ omze
o o3
. 158
* Preedom 61.882 14,656 57.400 13.430 B 1.264 XS g%oz
61.882 14.6% 56,171 14,668 2115 .05 20T
61.882 14.656 | 45,000 1.414 1614 N SFY
. 57,400 13.430 56,171 14,668 IV H S
57.400 13.430 45.000 1,414 1.244 K o
56071 14,668 45,000 1414 1051 NS <
/ ' \
Hickory 62.440 15.218 51.864 16.459 | 2.883 .01,
62.440 15.218 53,970 17,107 . 2.666 .01
' 62.440 15,218 S , 49,3337 18,228 2,005 .05
51.864 16.459 53,970 17,107 446 - NS
51,864 16.459 £9.333 18,228 .34 NS
153,970 17,107 49,333 18.228 589 NS
| Y
Q
ERIC
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COLLEGE PREP  PRE-VOC GENERAL BASIC SKILLS LEVEL |
SCHOOLS L OF a
o t.  SIGN, A%
Mean 8D Mean 8D Mean SD  Mean D ’ g;
Y . 0
St. Stephens 45 623 4,531 46,750 10.001 | 827 NS g%
48.623 6,531 46,893 8,444 1,281 NS it
48.623 6.531 41,453 10,949 2,987 .01 ¥ G0
‘ 46.750 10,001 46,893 8.444 051 NS 3,;5"’
4.750 10,001 - 41,453 16949 1,158 NS wlsn
46.893 8,444 41.455 10.949 1.824 NS oo8d
"5
NWwZi
. | CH g
A Y
Preedon 46,355 10,800 40,150 12.089 2.301 .05 LR
46,355 10,800 42.683 9.789 1.892 NS gi’g
46,355 10,800 42,500 4,950 .499 NS gf‘gw
40,150 12,089 42.683 9,789 862 Ws zch
40.150 12,089 42.500 4950 260 , NS FE
42.6839.789 42,500 4.950 0% NS oo
- X
38
- g
Hickory 47,550, 10,378 42,091 12,917 | A S DL . ST I
| 47,550 10,378 42.212 11,924 2.447 .05
47,550 10.378 35.333 16,318 2,665 .0l
42,091 12,917 42,212 11,924 035 NS
- 42,091 12,917 35,333 16,318 .03l NS “
42,212 11,924 35,333 16,318 1.189 NS
° :

ERIC
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attraction mean (62.440) was significantly higher (.01 level)

for the college preparatory group as opposed to the prevocational
(51.864) and general (53.970) groups and higher (.05 level) when
compared }o the basic skills group (49.333). Aéceptance means
at Hickory were sign%ficantly higher (.05 level) for thé college
Preparatory grOQp when compared to the prevocational group,
higher (.05'1evg&) when compared to the general group, and
'higggr (.01) when compared to -the basic skills groﬁp. See

$ . . ¢
TaBle VII. A reasonable explanation for this situation®might

>

be the better self-image usually attributed to college-bound
. o
‘students. Comparisons among schools revealed little other than
Al
" that general students at St. Stephen's felt more accepted

‘(.05 level of significance) than general students ‘Freedom
[ v . ,
and Hickory and were more attracted (.05 level) to ‘their

classmates than were students at the Hickory scthool.

Mean scores for attraction and acceptance on the basis of
present grade predicted in English follbwed much the same pattern%
at ;hat for data analyzed by trac#lor phase, with the exception
of the mean for DEF students at Hickory High sho scored hiqher than
! AS
those from the other. schools, but not significamtly so.. This could
be the result of voluntary grouping with more congenial classmate;
through course choices. Also in the Hickbry data, AB students

scored-higher (.05 level) than BC and than CD students in attraction

and higher than CD students (.01 level) in acceptance. Thismight ,

" 56
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. " mean that ;Jpper level students at Hickory had 'abi“lity-grou?ed
or s;greéatéd thémselves with like-~kind ﬁhrough course choices,
that they took agsuperior view of thgmselves/socially, or that
they were actually more secure in human relationships. Comparisons
of-predicted-grade data ambng schools showed that BC students at
St. Stephen's were moré attracted (aé a .05 level) to their

classmates than the same group at Hickory which was the same ‘b

with the d7ta on attraction for the general tracks at these

4

two schools. .

S , . :
- Comparisons among schools on the basis of grade(s) received
_in English last year showed a higher attraction me ap for BC
‘ students at St. Stephen's as compared to BC students atbFreezg)m -

and Hickory (to the .05 leQel) and a higher acé}ptanée mean for

;he(same Qroup\o&é; BC students at Freedom (.05 levgl). This

could be iUSt ah extension of the general aura ofucongenia%iiy

surrounqing person—g;oup data from the tradition;l school, or these
N

students might have had acquaintance of long-standing f;om community

life, feeder schools, or classes together since nineth grade.,

Comparisons of attraction means within schools revealed that the

desire to rema$n or engage with class groups was highest overall
) . »

at St. Stephen's, increasing gradually to a .0l level of signi-

ficance from grade 10 (60.000) to grade 12 (66 £65), which could

again be attributed to the social, economic, and racial home-

geneity of the school. See Table VIII. . »
o7
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GRADE  on  GTEPHENS FREEDOM - HICKORY - LEVEL
LEVELS , ! OF
g 0wz 2oowon 2 9
10-11° 60,000 62.881 S 1w E%
' 10-12 060,000 L 66.756 : B 3.0 .01 gEE‘
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.

At Freedom the mean attraction score was highest in the

tenth gradg\and lowest in the eleventh grade with a slight

increase over the eleventh in grade twelve. See Table VIII.
Hickory data showed the lowest attraction mean in grade eleven

with that of grade twelve higher than grade ten. Presumably

-

a A}

attraction scores in grade eleven dropped at the two innovative
schools because the novelty §f a frequent change in classmates

had diminished, and the shorter courses provided less tiqe.for
social adjustment. The mean scores of elevenﬁh (62.881) and .
-twelgth (66.765) graders at St. Stephen's were significantly

higher (at a .05 level) than eleventh'k56.487)‘and twelfth (60.057)
gra?gfg at Hickory High with a .0l level of significance differéncé
between mean scores of twelfth graders at St. Stephen's and -
F:eedom (58.611). Again this might well be the effect of
diminishing novelty or less time for SOCializatiﬁn/*hough

unfortunate grcupings through poor course chni-n~s could be

4 » v
: e
deer~ ¢ accountable. , '

C~mparisons of acceptance mean scores showedthat = recogni

\
Loe
s

tion .. belongness and ability to contribute was similar to

: .

mean attraction scores among grade levels at the three sch. Lis.

-

Gee Table IX . Students at St. Stephen's obtained ovor.acl

-~ ¥

nigher acceptance scores with the highest score in the survey

[y

for eleventh graders there (48.667). presumably this resulued

.

from- length. of acquaintance and the fact that certain yequired
4 - ‘ N »

year-long cougses taught in seguence could group many of the
-, h 3
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. same’ students together for a-second time during that year, i. e.
aigebra, foreign language, and vocatiPnal courses. At Freedom
“ tenth'éraders scored highest on hcceptance (45.383) with the
lowest mean shoré in grade eleven (44;339).
_ N
The Hickory acceptance mean also dropped in grade eleven
but was relatively higher than that at Freedom in the twelfkh
grade. The lower scores in grade eleven at the innovative
schools would seem to have resulted from frequent course |
regroupings, shmet}mes in courses which were second or third
choices ét registration. Another fhctor cited earlier would
be general lack of homogeheity in social backgrounds which
‘ ' appears to serve as a strong unifying factor at the traditional
schohl. »Coﬁparisons émong schools re-emphasized the situatioh
with a difference signlficant at the .05 level between the high
acceptance mean of eleventh graders at St. Stephen s (48. 667)

and those at Freedom (44.339) as well as between eleventh.-

graders at St. Stephen's ahd those” at Hggiory (42.769).

Data on Attitude Toward School Subiject o

‘6Ab§t? collected and anfjlyzed on attitude toward school subject

-
L

at. the three schooLs-Wﬁrproved more puzzling in interpretation
than that for either the degree of academic anxiety or person-group

relationships. See Tables X, XI ard XII. Theoretlcally for this
]
. study and from a review of the literature, one would have expected

students with the presumably more motivating and relevant short-

]
7
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LEVEL
mmnm'mwmﬁ GENERAL BASIC SKILLS OF
SCHOOLS . | | '_ SIGN.
00 dew S M SO Mean SO
§t. Stephens 8,099 0.827 7,958 1,086 R 0,509 NS
' 8.099 0.827 7,743 0.905 13 05
8.099 0.827 " . 7.51& 1146 1979 NS -
T g8 Loss 743 09k B 0.710 ¥
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Preedon 7.544 71,585 7,000 1.742 ‘ \, 1,353 NS
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Hickory 7023 1243 7.827 L.045 033 NS
72023 1.243 7,167 L644 2.0 .05
7,723, 1,243 6.50 2.680 2.543 .05

7.827 1,045 7.167 1.644 1,642 NS
7.827 1,045 6.250 2,680 2,132 .05

7,167 1.644 6,290 2.680 1.092 , N5 -
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PHASE ~
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e
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. -céurse electives‘ to produce mean scores significantly more
favorable than those of students in the traditional year-long
course, setting. Mean scores for tracks or‘levels: however, all
fell ina six to eight réhg@ on a possible scale of 1.0 fér‘
unfavorable response to 10.3 for favorable response. Even the

*

° meah scores of-less enchanted basie¢ skills studenég at all
.
schools fell at slightly abové the 6.0 or indifference level.
A comparison within and among individual schools on the
basis of ability and age level consistently showed the highest
o attitudeﬁscores in the survey to belthosg of college preparatory

students, those predicting an AB grade this Year%band those who /
'
\

. had made an AB grade last year -- all in grade twelve at St.
Stepﬁen's High School. Thesemiht well have been mostly the

’/1 same students who had been selected and ggbuped together
consistently for accelerated English classes at that school.
These upper lével students could ﬂavé implicit faith that their
teachers in the traditional setting knew and were presenting what

) ' - have
was best for their academic future, or these students might /engaged
in some continuous form of pupil~teacher planning which gave
them the satisfaction éf helping to generate their own curriculum.
Angf:ér strong influence on attitude toward subject at

St. Stephen's could be that several students had recently bLeen

assigned to serve with selected faculty and the principal on a

curriculum development committee for next year. The English

70 »
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. . Department there had apparentﬁy taken the lead in implemenhn\g
immediate curricular changes. Some or all of these twelfth <
graders might have been consulted about course revisions, such.

as a trial group of electives and mini-~-tourdes for next year.

\_._ __ College preparatory students at both St’;_?ephen's and

- - ;»." .
Freedom ranked highest of any track ox phase*fh those schools

' on attitude toward school subject/, with a gradual decline in

means down to ;he bas;c skills group at St. Stephen's and a

.05 level of significance between attitudes of college preparatory

‘(8.049) and general students (7.747; at that school. See Table X.

General students at Freedom, however, ranked second highest in
‘ attitude mean score at that school which could indicate that
the less commiﬁted students there respondewell to a short-course
elective program. 'Pgevocational students at Hickory Higﬁ (7.827)
ranked highest at that school in attitude toward school subject.,
with college preparatory.students following a close second. Means
og general (7.167) and basic skills students (6.250) at Hickory
indicated a sifnificant difference ag the .05 level when compared
with the mean of the college preparatory group.‘ﬂﬁm basic skills
mean was significantly lower (.05 level) than that of the pre-
vocational group.'. In this case, data would seem to indgcate that
“attitude was favorable toward the specialization possible in

career-oriented, short-course electives.

Comparisons among achools showed a significantly more favorable

&,
71
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/.?.‘
. college preparatory attitude toward school subject at St. Stephen s~/‘
than at Freedom (.0l level) and a significantly more favorable ¢

. \.

attitude toward school subject at St"Stephen'slihan at Hickory - .-
(.05 level) in this track ,or level. See Table XIi., Tha:;h " the

mean score of general'students at St. Stephen's w;s significantly //
lower than that of college preparatory students at that school,

it was higher (at a .05 level) than that of general students at

' Freedom or Hickory High. Though not showing a iignificant

1 1

statisfical difference’, it is interesting tq‘note that the

attitude toward school subject of basic g&ills students ranged

from highest at St. Stephen’'s (7.5%27) to lowest at Hickory (6.250).
. This dat;a would serve to support the ax;erall preaominance of
students at the traditional school in attitude toward school
subject, which ﬁight reflect in part the ;p£erpretation given
earlier for highly favorable responses from the college preparatory
group at that school. ' .

Comparisons of attitude toward school Fubject within and

among schools on the basis of predicted grade(s) this year and
grade(s) received last year followed much the same pattern of
a favorable attitude among AB énd BC-stuQents graduating down
to les: favorable attitudes among the CD and DEF groups. Notable
exceptions to the graduatea pattern on the basis of predicted

”»
grades, though not always significantly different, were a sudden

® . | K
drop in attitude mean score for CD students at Preedom (6.827)

) - . -
Q L 12
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' .« { . hg O .‘ ' . 9 *
. : ] . w LI 4 -" .,», . . Jq
» '{. dgp\snarp d clanejfor.DEFtstudehtsuaf Hickory High (4.200).
] t’i\i Wable" '3 Slncé: her jéo-dlrect correlation between
s " pfr Do . ’
Y '&r&ck or level and ggadgs pfedlcted or received, one could only
[2 i‘ ! y.;!wd a - ’ “‘1 .
5 "f~assume t the ﬂgeedom CD- responses came from students in all
- i >.J. ,. N ' . V
LI tracks«QE levels who were e1ther sharply disappointed with their

'.. - .

L;pourse selecﬁions qr pErsonal performance therein. DEF students
,at the sgme schoof (7.500) expressed a more favorable attitude,
perhaps through resignation to past performance or a sense of
ibsttce on the basis of their inadequate performance. I
The low attitude mean score of DﬁF students at Hickory
showed disgruntlement which m;ght indicate misleading catalog
Ex
‘ descriptions for co/:rses or a lack ;f content .and activity
individualization within courses which are open to all tracks
or levels. This Jatter unfavorable attitude was underscored

by a significant di%ference of .001 bétween mean scores of AB
and DEF students at Hickory High and .01 betwee? scores of BD-CD
and DEF students at that school on the basie"bf predicted grade\
this year. The low DEF mean (4.200) for Hiciory students on the
basis of grades predictea this yeat correlated strangely with
their rather indiffefent mean (6.133) on the basis of grade(s)
received in English last year. If these resﬁonses came from
‘the same students, this may be a case where tne reality ef the

i

: moment was more painful than the same or other situations in

retrospect. ]
73




‘ . -AB and BC students from St. Stephen's, Hickory, and Freedom

-
.
.

scored highest in that order on both bases, with the attitude

mean of St. Stephen's AB students on the basis of grade(s) '
J .
A
<: ~ received last year (8.060) proving to be significantly higﬁer

' at. the .001 level than that of AB Freedom students (7.410) and

~

higher (at :;g :05 level) than that of AB students at Hickory
(7.739), as well as higher‘(at the .05 lével) than BC students
at the same school. On the baéis of grade(s)(predicted this
year, the attitude mean of St. Stephen's AB students (81029)
was significantly higher (at .OS)‘tha% that of AB students at
Freedom (7.{?4). This data would alsb serve to support the
‘ dominance of'a favt')rable attitude at the traditional school

) '
for possible reasons cited earlier.
[

Comparisons of mean scores within schools on the basis o£
"attitude towa;d schoOl‘subjeqt showed the most favorable res%onses
from twelfth graders at St. Stephen's (8.098), twelfth gradef?
at Fregdo%“!7.698), and tenth graders at Hickory High (7.615).
This maint;}ned the dominance of favorable responses from upper
cl;ssﬁen a£ St. Stephen's, but also indicated févorable responses
from students in their first year of an innovative program at the
two other schoSis. Comparisons among schools also showed that
attitude toward subject was more favorable, at the .05 level of

significance, among eleventh graders at St. Stephen's as compared

to Freedom and at the .05 level among twelfth grade‘s at St.

Stephen's as compared -to Hickory High. See Table XIII.
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GRADE  gp, STEPHENS FREEDOM
LEVELS :

10 11 12 10 11 12

within
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. g \ ‘
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‘ ' Least favorable attitude mean responses within schools

L — ’
came from tenth graders at St. Stephen’'s (7.783), eleventh
s

graders at Freedom (&.295), and eleventh graders at Hickory
(7.462). The tenth graders at St. Séephen's'perpaps unaware
of pending change, could have viewed the traditional progr

as an extension of their nineth grade and previoﬁs experience®

while 'seniors might have been given course preferences first

Ac- : ‘-V,‘"
at Freedom since this was %o be their only year in the new

schpol. The relatively unfavorable response of eleventh

graders at Hickory High might also have arisen from scheduling

-

difficulties, either not being assignéd to first chfices or
. finding that courses did not live up to catalog descriptions.
Otherwise the Hickory students may have: been reflecﬁing faculty, .

dissatisfaction with their development in language skills,

which has led to a required two-semester English sequence
aa :

stressing composition for all tenth.graders at Hickory High

.
a

next year. ’

Data From English Department Chairmen

Data from interviews with English departmeht chairmen at
the three’pigh séhools and from questionnaires compleﬁed by them
involved a rationale for their present curricular structure; a
statement about its advantages and disadvantages; and an explanation
. of how curricular change waé initiated, implemented, and 'evaluated

at each school. The department chairmen were then asked to tell

o. T .
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which groups of students in their schools were most enthusiastic
’ N

or satisfied with the present Engiish curriculum, which groups

. - .

had the best person—group'relétiogﬁ or social adjustment, -and ¢

which groups evidenced the least amoont of academic anxietgyT
. . b

I

or appeared to be the most secure within the present structure_‘

of their English program. .The lat;er 1nformatlon paralleled
closely the key points in data, wélch was collected from‘the
students themselves. ' |

. The English Department Chairman at St..Stephenls supported

s .
the traditional heterogeneous year-long program for most students

there on the basis of its continuity, and multlple QBPOItUNltleS

! - v

<

for teachers to provide for individual dlfferences 1niernally.
- . N N
He explained that their accelerated English classes; remedral

. ..

reading for those with that need, and fourfst%ndard English

electives were stepping stones toward a comblnatlon currlculum.
% \I{*‘ '
He stated that next xear there would be year and/qpkgémester .

‘s

electives in humanities, debate, Jjournalism, and d ama - wlth

during teachers' study halls. -~

» N .
Though past curriculum had been generated and evaluated

solely by facnlty and administration St. Stephens -- he noted

that a curriculum developmept committee of selected faculty,

ad been appointed to study Euture

students, and.the principal

revisions and that his/ nglish faculg;\and students had been

P2
s

) | .
- 78
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instrumental in initiating the changes for next year. He believed
that a modified traditional curriculum could best provide all.
students with skills instruction in the language arts, especially

in composition. He suspected that the short=-course elective |

system could give in-depth experiences but neglected lahguage
skills unless a student elected such a course és public speaking.
or creative writing. 'The chairman at St:'Stephen's further
asserted that "Almost any comprehensive curriculum will be succ-

essful if it is carried out by intelligent, én%husf%stic, warm

43
human beings."”

Al

The English Department Chairman at Freedom High School
* ) .

explained that theix quarter elective system permitted students -
- - -

to tailor English programs to meet their own needs, rather

than to fulfill curriculum goals set by a higher authority.

-

She strongly supported freedom of choice for teenagers and labeled

. 44 .
the traditional programs to be "medieval'. .'She noted that most

courses were designated as to 1¢vel of difficulty but that ‘some
courses were open to all students and that stﬁdents migh; éléct
as many English courses each quarter as desired. Each étudent;
however , must earn at least three quarter units in English a

year'at Freedom or make-up for failures during ensuing quarters.

She stressed that careful guidance in course choice was essential

for the success of such a proéfam. THOugh some students had

chosen courses unwisely during this yeér, the chairman felt tgat

the problem had grown less with each quarter as students better

79 ¢
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. understood the essence of the prograrﬁ.

. Y
1

The g@arter elective program at Freedom was initiate
. ’

by facult’ and administration who épeht a year or more planning
suitable course topics and ﬁhe scheme.of levels to indicate
'course‘difficuity be fore mbviné into their new open.,classroom
structure that yeér. Their philosophy was "a new curriculuh .

e : 45
"to fit the spirit of thq‘IEw building." Students were

surveyed as to their major interests during the planning
*

stages, and the prog}am was implemented strictly by student
- . :

- "registration requésts. A week—long.formative evaluation of

“

courses by faculty, student, and administration wa

_be
.- conducted at the end of the year. ¥From this eval on, the

chairman stated that several new courses would be added and

El

4 . . . :
adjustments made in existing courses. ¢

.

The English Department Chaigman at Hickory High stated that

‘parents°as well as faculty, students, and administration had
participated in a year of prelihinary planning for their semester
-elective system which closely resembles the APEX program mentioned .
earlier in the éurvey of literature. An initial course list

composed primarily by faculty was circulated to rstudents .and

parents for additions and to rank courses as to preference.. The

chairman believed the most significant advant®ges-to be increased

» motivation since students were given a prefer*nce and better

»

per formance by faculty sincé'they could usually teach-what

'

interested them most. She cited "nightmare schedule foul-ups"

ERIC o 80




for students and constant change of course plaﬁs for teachers
. 46 B
as major disadvantages at that time.
- : . ’ ,
Again this program was "a new curriculum to fit the spirit

o 47 ,
of a new building...and the mood of the times.” Evaluation

’thus far gad been left to fhe disc;etionuof the classroom .

teachers ‘though careful scrutiny had been given to scores on
' )
achievement tests and the College Board Examinations. On this

basis, the English faculty had decidea to requir;, b ginninb next
year, two semesters of basic ianguége étts with emphzsis on
composf%ion. A committee 6f those to teach SOphomore English
were working on a tentative syllabus for the course at that

;ime. Fewerlcoufse choices would be offered during the next

year, as well, to decrease the possible number of couxgse
, . %

preparations for teachers.
Students receiving yrades of A, B, and C; college prepa;-

atory students; and general students at St. Stephen's were

Q hd N

those that the English Department Chairman perceived as the

’east anxious about their academic work on the basis that

success engenders a feeling of security in any system. Data

I -
collected there, howevelr, showed that AB students were highest

in éﬁxiety. CD students sthe next high group, énd the BC group
lower than the CD in anxiety. The chairman perceived these
same groups ~-= A-C, college preparatory, and general ~-- as

-

those with the most favorable attitude toward their English

81

~
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® | ' basis
. courses on®the basis' that succéss engenders enthusiasm and 1f

satlsfaction. Data coilectedagerified‘his selection of A-C
and coliege preparatory stué;nts,'but prevocagional students
at St. Stephen's soored'higher than ‘the éeheral students;}n
attitude toward school subject. ‘Aﬁeand college preparatory ';fﬁl "

¥,

. ~ ’ . .
students were predicted and were proved by data collected to - .

have the best person-'-group re’latjpﬁ ‘because he ®elt students _ .
. & . } : ’ . o .

could better grasp answers

nu

-

to- soc1al problems. See Tab es Ié;and II1I. .: ’ ﬂ?f
# 4

_Studengs receiving grades of B, C, and D as well as those

LN

-

in the college preparatory, general and basic skllls groups azﬁ
w

.‘ - Freedom were preceJ.ved by the chalrman as the most academlcally
* e

; oy
secure bn the basis that the quarter electlve .system could ' g%?:

.

‘ provide school work more suitable to their needs and abilftﬂ@s.i e

- She .assumed that prevocatlonal students had already had mcm%
SR
' o R I N
speC1allzed courses in the tradltional system. D a colLected .,

dl! show lower levels of achdemic anxiety for these groups than

. . . : . ’ : -
. »

for similar groups at the traditional school, but the prevocational

students at Freedom registered nearly the same as general students
. " . .
> with AB and ebllege preparatory stUdents'sdoningias most anxidus .

:

.

o

while DEF and basic skills students scored, as least a@qious.

The Department Chairman at Freedom ®eclined to predict which

. A -
levels of students.there‘wodld have the best persoqeérOUp

relations though she felt that "most students get along well 3

in classes together:'48 . ' C o
. 82 .
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however, that the AB and college preparatory

students felt most attracted and accepted by their classmates.

N Their mean score was lqﬁi than comparable t&”groups at the

Ly
-

with the basic skills group at Freedom
; . < )

n the survey on attraction in so far as

1

traditional sc

scoring the 1lo
[ . . #* .
level of curgdculum and predicted grade this year were con-

. cerned. The Chalrman at Freedom ranked AB, college preparatory, .

DEF, general and basik skills groups as those now having the

best “attitude toward school subject in English because "DEF

{

students often make C)} "B, or A grades now...They can achieve

f; , realistic goals, can enjoy their courses, can feel satidlied -
R ) 49
. that they are really learning not just endurlng Engl sh. .
The AB and DEF groups did show the highest mean atti scores

at that school on the bas1s of grade predlcted in English this

year though the basic Skllls group scored lowest in at 1tude

: {
toward school subject of any group at Freedom. See Tables; VI. Fa
. A

i

VII,and XI. < . / : / . . "

'

: - |
The English DepartmentaChairman at Hickory High predicted

-
»

‘that students receiving grades of A, B, ‘and C’as‘well’as college s

-
.

. . . ’ ’ .. B e
» preparatdbry group#é at that school _woul'é prove to have 'the least \ .
. © degree of academic anxiety because "they feel less t \eatened

e - : o
by new things."5§“ Data showed, however, that these gr@ips.

scored highest within that school<angll bases offcomparison in.
"’ . f
5 Wi .
‘ the study, though’homewhat lower ‘in anx1ety mean than similar -
‘ : . z ."'{ . . )
i R ¢, —83 . N . . .
ERIC T L , N .




Ac‘ﬁ -.

e

- and actiyity barrier of.teacher point of-view which often® fails

N

A
!

& o : | . 65
g IR . : :

[4 =7_c ?q,
groups at thelt'raditional school. The chairman stated she
could see no pagtlcular patterns in so far as person-greup . .

relations and- a{ttltude towar“'scb\ol ‘subject were concerned. -7

Data frr#the survey, however, ghvg low attraction and . .

S e

‘acceptance qkans for prevocational and basic skills students

on the bas1é of level or track in curricylum, but hlgher scores
for BC aind DEF students on the basis of grade pred’ioted this
N
year. r?he hlghest pegson—group relatlons means at,chkory ;
were scored Ry the Ag'and college prepa)iatory g-roups, slightly
v

hlgher than the same groups at Freedom but less than those at

3 S
the tradltlonal schdol. See Tables VI and VII, Data @n attitude

toward school subject at Hickory High showed relatively similar

Lscores_ for coliege preparatory, prevocati?lal, and. gen%i-al groups.

€

Baslc sills studentﬁ‘ scored lower, wlth DEF students prov1d1ng
v -

the lowest mean score in the sur\igy on the ‘basis of their pre-

dicted grade .in English €his year. See Tables X and XI. .

- .« -

All three English chairmen taught college preparatory.

classes which might account for the relative accuracy in their
' ™ >

perceptions a‘out this group of igudents ,\aher than 1n the case ~
r, v,,- e

of hlgh academlc anxiety. This could be explalned by the age

* i

to sense the inner feelings of adolescents or cons1ders appre-

> .
L J
hensxon‘F )unfor'nate but recessary paf’t of grow1ng xp : The

>

comments of the depar'tment chairman of th% tradltlonal school,

. 4 | . . V . s " '.",
‘ . . .v' ,: :C.:' ., . o
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! x ' T ¥
'q’ .who h; sexved longest of the three in that position, were
i . N p‘ - . ) ) Y ‘
A generally a more accurate assessment of the social-emotional
status of English students in his school.
. \
. @ The youngest chairman, who was plannlng nev1s10ns in '
’ y
schgdule, showed the least affective 1ns1ght by: falllng to 7 .0

*

see any pattern in the emotf%ns and attltudes of VarlOUS

- o

student groups.\ The chairman with the most years of ‘exper-

ience as a teacher showed greater compa551on ﬁoé stggents

in her comments ang more awareness ofrﬁgnvrete'egfgqptlve
N LR e
evidence about her currlculum. In Qq% t q'~ca§@sw g&ever,' "j,ﬂft‘. F,

. T ',',""'4 % N I
Lo Gdiimec ot
LN T g v

the data from interviews and q est;on

-

on students.

R

. -




: . 5

ttlngs.xﬁiough the 1nvestlgatlon of
l

professlonal llterature and an analys:.’ of standardlzed test

~three distinct schoo .

J

'data. During the 1973—1974 acadeg}c year, St. Stephen's High

School continued.to require a series®of traditfonal year—lbng

:
F

courses with abll‘iy grouping Y. exceptlonal students at either

.end of the gpntinuum, Freedom ngh School for the first time -

offered a comprehens1ve quarter-elective program w1th numerical

requirements withinisubject categories, add Hickory ‘High School
presented for the second\year a range &f simester eleetives With

. des1gnQ$ed point value per gourse toward graduatlon. The latter

R a4, ¢
two currigula appeared to ' co§s1derdbly more choice in . '

w . Lo s
cheduling with sﬁﬁjeqt‘matter, not
o
students, designated as to level of difficuley. ,#% . - . .
. nﬁ . -
. '_' The anticipated extent and actuah.varlatlgns of academlc
L . » r.e - & '

courses and flexibility in

s anxiety,’person-g;gup relations (attraction and acceptanceﬁf &
*'-:5f‘and attitpde toward school subject wjthin and émoﬂg these &chools
.
5 R &
'._fvﬁs:\bas the major thrust of the Wtudy, wq}ch the survey of literature

- s -
s, : »

j seemed ' to indicate was a pijot venture in affective assessment of
. ) . R . . ® . R .

3 13 L4 . o . 3 » | » »
humanistic trends in curriculum revision. A key factor:in the . .

'Q

.-. ", statemgnt of- hyp%th'eseswas_ the stage in curriculat design ot‘

» o,

‘eact™school with tﬁe~theoretical assumption thatsacademic anxiety

ra -, »
‘ , : - '
- y B A - 86 . .
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L RS Y
‘'would be high in the tradffgonal setting, higher inithe Mrst

year of change?‘and lowersin the second year of innovation.

It was also assumed that perso -group relations and subject-— /<:
) . . 2 \ ) ...s . .
-satisfaction would incres from the traditional to the néw-- . -
. . . . ) 1/ 5
to the relatively stabilizéd change. The study also proposed
. . y . S
, < . . LA . %
to investigate which ability and age levels were most affected ' -
in these parfficular areas. - v
: ; g : -
@Various literature on any affective assessment of recent 2
.o . 8 : )

alternative programs in English was carefully collectedégmd
* ) . '

of
examined. The net result showed g lack/and an expressed need

- -

for such evaluation, since most of the studies encountered wpre

descriptive or concerned mainky with cognitive outcomes. Non-

. N . ' .
-projective standardized tests to measure degree of academic .-

N . ) s . IR
anxiety, person—groupdfglations, and attitude toward school

subject were given to a random sampllng of all s
7 3
the three}Sthools, and each English department Ghéf

1nterv1ewed as well as asked to complete a questlggn lgp.aﬁ"

- . I(' -;.q * ¢
‘W
geared to key datazreggqited from student&' The test data ) .
. g.. * .
mg,gcomputer’prooessed via key punch cards to obtaih meansh;m
4 . . .. 3 .{7
and t levels of varlance. Data was then 1nterpreted in thﬁ
’ .
-)l ~ "w? |’
ight of the llterature available, comparisons-within and ) :
M. ccncors, angginocmation £ron ol Pt
afdng schoolsf;anq'lnfqrmatlon from English departmen .chalrmen. q

As hypothes;zed these psychological and social factors did é ;
* _

.
vary s1gn1ficigtly among students in tra@1t10ﬂhtwfnewly 1nnovat1ve
¥ : ) . . .. R i ) K .
' o . r , o ' 87 . ) ’ ‘ / . ‘ .
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o
3

‘ - and_more stabilized innovative prog-ram. Results beyond that, '

R

however, seemed to have been strongly 1nfluenced by varlous

in‘ternal and extraneous factors such as ‘the credibility of

'v‘f.’_ course cataglogs, thHe personal magnetism of certain teachersﬁgf' ) | ‘
the' communal bondls of homogeneity, the time of school izear -
when data gwas collected, and youthful enthusiasm “ oused ‘hy ¥

' . an early encounter w:.th‘jon.nt—l;lannlng. Undoubted avm'uch ’ .
: larger sampling of' secondary schools and students wi h more - %

thanfone administration of the same te’sts would be desirable

R j - * - '
to jse above the peculiarities amnd obscurities of individual

..
4 ~ \
circumstance which did tend to color apnd at times distort
. . ' ’ . .
. & the data required, ) : ‘ - : ot { v
| ‘\ ':“’ ’ ) : L e Y
Reflectlon on -the 1nstrumentat‘n, and data for thi’ e
- . 3
f research pro;ebt has‘_suggested a remarkable éorrelalion ~
. .between the results obtalned on the three tests.- For w’ﬁt- '
;:a:;'.cs , e <' - 4 s "gu
;.\ .ever reasons explored earlJ.er in interpretation of data, the o
"% . . . 1 . .94

\cores from the tradltlonal school and from upper-level academic

an. !

SRCA
studentﬁ. appeared to d0m1nate con‘slstently and s1gﬂlf1cantly

.

3 ) N ;_3.,
with higher means, Scores on academlc anxiety were highest 1n

P X

the t‘raditional setting but, these score 2med to differ .

. llﬁtle between the 1nnova&1¢e schools. - In fact, the. hlgher ‘ ‘
. -
1®vq,ls of anx1ety among col.’[e‘ge preparatory and- AB\students "
ko .
s r 4

- at all three schools would tend to further document the pOSlthD“ .

- N -

» ’duq,atlon‘ gsychologlsts that a reasonably act1vat1ng Jevel

m’l T s ¢

wll Toxt Provided by ERIC
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‘«gg,' ‘ .
e ambition. Thouigh certaj.,n democratic benefits might ultimately ' ‘

7.

&

- 0N,

P . L
°.“éurriculurn'throLigh‘ sho;r't_er elective-offerings. Since the life

: & _
mates who were grossf( he‘.ero_geneous other:- th\,an in 1nterest or

(s

.70

. ~ S .
of anxiety, but not enought to disorganize or overwhelm, is

- : - .
constructively contributory to motivation. The composite L

personatity of th!_upper level academic student at St. Stephen's,
i/ - N - . B ’ -

Freedom, and Hickory seemed to be ach\lrevement-oriented though

[

person—group relaticns and attitudes toward school aibjects

I

faltered with gradaation and variation at the latter two

.~ - , . b

s,cho_ols among all levels of students.

A}

«

That warger pers-o,n-group relat’ions and -more favorable

attitude tox/ard school subject were in evidence with data. from \
el s ) \.K“B;li 4;
Upper ‘level academic and other students in the traditional ‘school -;~_-.° )
ms . . ‘
Y . ’
would ,seem to Ruggest a’ certa:l.n commaraderie 1n required year-

f) - -

°"Tong courses w1th might be }it in .the attempt to 1‘§d1v1dua11ze *

styles and value systems of the students at St Stephen's High
)._. = I .
School were more lg.kely to be. s1m11ar than t"e at the other -

schools, one might alsomot‘e by contras; Qhe "melting pot" or
. e o™ q& - ° -
"mlc}ocosm “of @e macroc;osm" effect on the att1tudes and’ feeling®
o ; .
~of high - sc‘opl students‘ qt Freedom and chkory. Each year adjustment

.r Lo

and readJustment was neéessary tnerstousevqal c_g'oups of ‘class-
e :._--,:b - "q‘( O - . P.'."

SR 4

¥
2.

T : -* . ]
accrue ’from e \4 GI‘KSS sectlon 1 consolJ.datJ.on and fr ent

‘ .
_ 1n£er erm the data ‘in the study.

-

regrouplhgs, onefcould stro

- e N
4 g’ t_,.t

that. current . si:ccess v&?,@‘ﬂVBci'aleatlon bears a d1rect relatlonshlp

to subJect 'ﬁatlsfactl.on. e < L] y
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igyolved in individualization projects that depart radically

71

‘ . . - ,s -
The ,persor'i~group and attitudefresults of this study might o
. i

&

~also serve as a4 word of caution to._ those schools contemplatlng

orxlnvolved in electlve or other 1nnovg~:10ns to individualize

curriculum. _.It wouid seem that frequent regroupings og students

in di;fereht courses with different teachers could easily cop-

tribute to 'depe'fSOnalization_and isolation, which /are directly

coritradictory: ‘tho the humanistic goals of satisfying self- .y

°-

—realizati%n and $ffective group interaction. Voluntary , L

_selection of courses if carried to an extréme might also

C , - . ' » =, »
o voluntary segregation by race or social cl@ass at the o
\ ‘ .

med price of red'ui:'ing, ac-aderhi%an'xiéty. Voluntar¥

-

~—

) ..
groupings by .interest or ambition could jia‘.ly pxoduce .

.
.

i

. + .
classes of‘ the icademlca]?ly‘llte, perhaps more easily ° ‘ .

P

than standard requ1red ooutses on the bas1s *of date in this ‘

o

study which ”o»:ed collegl preparatory‘ and AB students mcfe
receptiVe than others in person-group relations and in
] w i . .- ) *

A

attitude toward sch‘eol&sgbject at"Fré“e\dom. and Hickory. . ' *

High school students, .as adults, Vvary ‘in their need f.or.

+

-

novelty and the security of the famili'ar-_: They also vary -
. . ‘ . B ) .. ] . i . ". '.‘ ‘. .- .
in their need to be with those similar to éﬁd different from

themseli)oes, to be dependent and indeMent as they wrestle,
;oo _ 7 : .
~

with the ambivalence of adolescence.. Perhaps high schools '

Lo -

- ) = . & .
from the traditional curriculum should fetain permanently some
» . ~.

[ —



s . .

‘ .- ‘year-long courses for students who prefer "pld fashioned English",
| or at least retain a fey temporarily so a student's entire course
schedule would become gradually fragmented. Considering the
eternal prospect'or multiplicity in individual differ, ces; the
ultimate curriculum sociaily' and emotionaliy might be!me a | R
~ heterogeneous and homogeneous combination of year-long'oourses

- . =
. . . = N Y .
‘ .

and-qua&ter or semester electives With mini-courses of one or
\C L .
two weéks 1nterspersed for varlety. Variation in course scheduling

’;ecome as much of a% 1ssue for 1nd1v1duallzatlon as level

of drfflculty for course . contgnt,_«};;;j+:_r,;3;)®¢—

Fordtom—

Whether groups. are homogeneous or heter eneous, est llShlng
P
. { 7 "‘ » .

. @2 social cllmate ;:onduc1ve to warm person-group relatlonshlps

a

< n

has been con51dé!eﬁ the task of the teacher, and this’ would appear T

- T *1-"*;_ . L1t

to become more dlfflcult both for teacher-student and student-
@ .
¥ . . \ L : e -
-student relationships in.an eléctive short-cpurse-system. Pxo- 2
"’._‘“\\ . ':f. . '.
fess1onaD~pressures to cover a body of materla} in less,tlme - .
m1ght dimlnlsh‘the importance of the ‘student who;gught Lﬁ‘turn
/ . | ‘. . X % . .
feel less accountable in propoﬁ@i to /incre d 1mpersona11ty.
) . o . v . :
.The rap1d turn over of studegts, 1nclud1ng many who h%vé chosen '

oy

4 «
_ courses unwisely, could 1nterfere serlously with attempts to : .

g~provide remédial help or_ provide .for 1nd1v1duaf dlfferences to;5,
. - , i L

[P
3

any degree of effectiveness. These poséibilities for a ?

i
f\&gteréers?kal relatlons, as suggested by data Zn this-

would seemﬂto indicate thgt special effonts'suqh as,sﬁagﬁgr

%akdown

study,




f‘\Q§§F‘ ‘ . .

class oroups, an assigned English teacher-ca@unselor, and/or a
diagnostic prescriptiVe siFvice for'small groups witn simi‘ar
learning problems could contribqte much to enharcing both academic
progress and self-image'y

Assuming that secondary schools still exist primarily £or

students to assimilate or experience subject-matter and that

i . e

motivation is a key factod) in the process, the lower.iean scores. < .

% . &~

on attitude toward subject at the two innovative school§; poses

f

an alarming educational consideration which involves indirectly

‘the preceding observations about both degreﬁ of acaaemicuanxiety
< '

and person-group relations. Though the shd‘f—course ekective
program has beeg*reputad to provide-courses in which everyone
can achieve or a phase for each level of abilié&,'teachers and

administrators shouyld not overlqak the intrinsic “lue,of anti-

¥ g y iety
cipation and challenge, 1i. €. too low a level of academic anxiety

-

. . _ ' ¥ .
can result in apathy and bored¥. Thus some more judicious

oG *.-,&ﬂ ; | . : 1&' 9 2

»
~

o o " e T . *
guidlince for appropriate course choices should exist than merely
. . . ‘ . - : - l . .
professed interest in the topic or a technological‘error in data

' L%

’ Kl *,
proojéﬁlﬂguV Ah K}lentatlon p rogr am w1th a tr1al schedule and

: 9 . \
demonstratlon lessons, increased faculty efforts at registration

'counsallng, & plan' for schedule cH%ngeg‘or 1ndependéht studles.

and honest &ourse descrlptloné'ln the school catalog q*ght ‘renew

- . ’

son‘of the 1ntellectual exc1te?ent zand esprlt de corps with

rh;ch the/Awo innovative prOgnams began.

v

5d
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‘ That student(s be and remain personally involved in

I4

i' » curricular planning and evaluation would seem the most _

cr1t1ca} aspect of obta1n1n9 and ma1nta1n1ng'favorable att—

1tude é&ward schoof:subject.- A case in point. is the: highly -
J' "_.‘1r ..: s s 8 .
§§96r§ble attltudlnal response given by students at the

M -

traditional school who had just been askei'tg contribute !‘
L d - A’ 1
. ideas for curr{culum réVision next year, as opposed to the,,

’

unfavorable reaction of DEF students atthe more gtabilized

s ..

irnnovation schoolhgn the basis of grade(s) predicted in

English this year. The novel quickly becomes roUtine to
teenagers accustomed to rapid change in everyday,liféﬂ as

.. .. evidenced by the most favorable responses to attitude toward \
Y i g )
school subject from those in the first year of experience
’ ’ )
with short-course €lectives at both innovative schools. -

-

Tnus a - plan for continglous evaluation.is needed beyond
aus a. nge : 4

the less than anonymous completion of subjective teacher- L

g

1 N .
-made guestionnaires in some courses =- a plan that measures

7 .
) w1th both validity and rellablllty both thg§cognitive and

LW . .
v _5 ‘fective results of a curr1cular75eslgn.' Students as well -1
B 3 _ g -

as faculty‘should be thus cont1nu%Esly challenged by 1nvol$é—

s

-

vision with emphasis on its vi and
&Ke P P %ﬂ‘}%,w

mwnt in curriculu

¢ generative aspect

. . Q N . .
) ® .. post testing:; 1nvestlgat10n of reactlons from t

3 ’.

"; .. . a ﬁ _
: . “student subcultures, i. e. leaders, conserVatives, radlcals,

N
H ’

- o s 92
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. . S . L%
., minority groups,. etc.; and student 1nverv1ews ‘to amplhiy R
v s ’“"' T

obje.ct‘lve dalta'. The resul@ of this study have’ prov1ded

but a glvimpse of the many" potential avenu‘es for investigatirig,' |
comparing, and formatively evaluating"school adjustment‘ within

and ‘among tHe contemporary curricular des”i.;gns of high scheol

; B . : T ey
*  America, ~ £ : : o
. 'Formative‘evalu_at'ion of curricu‘lum-\_has been acknowledge‘d ' ' "

4 , \ or . . - s

in theory as a continuing-imperative, and its practice would -

L f“?_gemjintg;_;ral' to t‘ strat short_—ucour;se 'elecctivel'
- L ) - o v ‘.
- -program. William G. ;‘;wehs n, .En'glish~Depa:rtment Ch-airmahkat : o
ﬁ_J’f\gohn'F;,kénéedy High School,ihas wisely advised "...coupling =
. B ".zeél, .cieativity,' the need fo '
org;nizatioh, a;r‘f_grpjrofess‘iong; ju

A
e

change with common sense,

» 51
ent."  Swenson
assured with a :lack. of ,f_inality that:

T, . "“The acceptance of the minico{Jrse/
' electives program is not a rejectlon of
. % traditional learnlng pattérns -and pro- _ , ,
, . cedures. It is a questlon_u’)g,af the LT st ot
o . validity og some: of' today’°s“'~§i:ine honored . PR
. ~+ courses."] _ , o, S , - TLom

’

‘ An honest],y questlon1ng att1tude should presume cautbon, measure—“'

i

ment, compar:.son and reflectron 3‘3 pxellml.nary tprreviSJ.on 6r

¥

. - revamping‘ of. c{lrric\ular design. o - .
v < Mescal Messmore of the Indiana Department of Pubiic Instruction S

N T - v e ‘o

A

. has provided the. final éncour_aging sta‘teinent thet: , o .

[ ' '- ‘ V ‘ . . . . j "‘ 4 » ,}L
" N G "Electlve programs are having positive . ¥4 b
e meffects on the process of ghange 1tse$‘;“..

such a program cannot 'be omes,the

” "/l . trad.l.,tlonal‘ prOgram, becausé by Jeflm._tlon ' ' o :
\)4 . . w_yS . - o . *

s SRR S :
: .. B . v IR - qA . /
. PR SR R Y . ©ow
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. . . . . ;.
< . . ,

.1t cannot be static. Schools are jius - T
becoming accustomed to the process of .
curriculum charige, ‘just as wé have be- S o
come accustomed t% change in qaw car

spodels each year...People who have come ,
to accept the permanence of change can - ’ -

o
learn to develop a plan for change... _ ‘ Nt
Elective programs “are no- panacea... Lo
‘but, create an envirpnment in which - .. - i

change can 'occur relativélf’eaSily. - , SN
-Using this pesitive element can pro-
“vide & foundation for a viable curri-
culum tahorrow. 33 , : : L_,_;;ﬂ._ﬁ ;

. ) X .
. - 2
- - L3 -
£
— . oF s -
4 . =
M .
x 4 e
] b -
.. : N
» ' ‘o
4 -
' \
- A ._ -

B . 4 , e
” -
.
. . . -
[ ' -
. . {
. . a‘
.
Y
. - .
& N
. , .
\
. \ ..
t N N .
- & e < ’ i £
+ - o~
f . .
- .
f '
“ b ) 4 .
“ L
.
S S
\ ‘& a ‘i
' [} Kl . . . -
N . - o 4
» \ . e
' » ¢ . L3 ' 7 .«
. . S . e
. ot '
+ M 0
. . R
5 ey v - ’ g w7
o @ s . - .
- f " - - ‘ ..
~
= i : ‘. N e »* L o, 8%,
v v . F f N
“
- ) - - % o ‘e ~ *
2. - -, N Te
o " A .
: 90 ny A N .\- : “
P S DL .Y
i . ety
. (X1 . ~ ° PR | ’ ) . AR
. « ° : % )  § N N »
° - | . 29
- A - .
_ L - N ’ A
s = N . P -
. . . . ‘ vio, v
. . 8 » - B .,
. PR
- . ¢ e . ¥ Sow o . N
_. : o v . - N . P Y T !



- ‘ 77
o , - FOOTNOTE REFERENCES

1. George Hillocks, Jr., Alternatives in Engliéh:_ﬁé Critical

Appraisal of Elective Programs (Urbana, Illinois: ERIC, Y
Clearinghouse on Reading and Communication Skills, 1972),
p. 1.

2. -Dianne B. Gertler and Linda A. Barker, Patterns of Course
Offerings and Qnrollments in Public Secondary Schools,

’ 1970-1971. DHEW Publication No. (OE) 73-11400 (Washlngton, D.C.:
U S. Government Printing Office, 1972) p. 8.-

3. Mescal Messmore, "The Curriculum Qf Today: A Foreshadowing
of Tomorrow," English Journal, April, 1974, PP- 37-38.

'4.'-Glenys G. Unruh, "Beyond Sputnik," Educational Leadersh;p,
* April, 1973, p. 589. - -

5. Glenys G. Unruh and William M. _Alexander, Innovations in
Secondary Education (New York: Holt, Rinehart, and Winston,

1974), p. 61-62. . o

' 6 Albert_Marcl;wardt, "The Dartmouth Seminar," The Bulletin
of the National Association of Secondary School Principals,
April, 1967, pp. 104-105.- ' : ’

7. G. Robert Carlsen, "Some Random Observations &- About the
English Curriculum," English Journal, October 1972, p. 1006.

. . -

8. Carlsen, p. 1009. R . e

9, John J. Deboer, "The New Engllsh," The Educational Forum,
May, 1968, p. 402.

N

, N
10. Matthew B. Miles, Innovations in Education (New York: Bureau
of Publications, Teachers' College, Columbia University, 1964),

p. 14.

1l1. R. Baird Shuman, "Multlple Electlves in the Egg#lsh Currlculum,
Virginia English Bulletin, Winter, lQ&% PP-.

. b4
12. Ann M. Jaekle, "Spontanéity With a Purpose: Elective English
. Programs," English Journal, April,1972, p. 531. '

>

. "13. Michael D. Steirer, "Mimi-Electives Enliven English Studies,"
The Clearing House, January,<1973, p. 286. s
) e ) 96'
Q ’ g ;

ERIC | - o -




AN

\
‘ 14. "short,.Elective English Courslés (Ralelgh 'N. C.: N. C.
Depa§tment of Publlc InstructlQn, 1973), pp. l 2.

15. Dorothy L. Ivey, "The Non—Graded Engllsh Prugram," Engllsh
' Journal, February,.1965 p. '116. : -

16. Lois gaffyn "Nongraded Quarter Selectives: Mini-Guidelines
for Min;-Courses“.(Topeka, Kansas: Kansas Department of
Education, 1972) p. 1. '

1 . N \ . N .
17. Messmore, p. 39. _ : .. , '

18. Gene L. Pichq‘,A"Romanticism, kitsch;,and '&Qw E¥a' English
Curriculums," English Journal, November, 1972, p. 1221.

Y

19. Mary M. Dupuis, "Undeceiving and Decision Making:- Some Thoughts
/on Electives and Mini-Courses in Engllsh " English Journal,
April, 1974, ppn 30-32. _ ) .

-

.20. Jaekle, pp. 532—513. " - -

21. Evalee Hart and James Cosgarea, "Déveloping a High School
’ Program in Ungraded English," The €learing House, May, 1967,
pp. 534-535. . : o . N '

22. “short, Elective English Courses," N. C. Departmen£ of Public
-Instruction, p. 12. *

. 23. Hillocks,_AlterﬁatiQes in English, pp. 3. 97-99.

24, Hillocks, Alternatives in English, pp. 97, 102.

4

25. Hillocks, Alternatives in English, pp. 104-105.

-

26. Hillscks, Alternatives in English, p.‘99. ’\\

: M / * . » -
27. George Hillocks, Jr., An Evaluation of Project APEX; A Nongraded
Phase-Elective English Program (Trenton, Michigan: Trenton.

Public Schools, 1971}, pp. 24-38, 53-57.

. . b g
28. Hillocks, An Evaluation of Project APEX, p. 65.

29. Hillocks, An Evaluation of Project APEX, p. 72:

. 30. Hillocks, An Evaluation of Project -APEX, p. 83. : )

97




‘ I 79

- - . 1 o
" 31 R. Craig Hogan, The Multiple Elective Program in English
- {Unpublished Master's thesis, Indiana University of Pennsylvania,

1971), pp. 2-5.

32. "Hogan, pp. 32-37.
‘33.”-ﬁdgan, PP. 99. ' . . P
I . . . . - M

34. Hillocks,.Alternatives in English, pp. 9, 119, 121. L

35. illoclg, Alternatives in Engligh, p. 101. - .

I 4 , : . .
36. Donald F. Weise, "Nongrading, Electing, 4nd Phasing: Basics
of Revolution for Relevance," English Journal, January, 197Q,

- op. 129, ‘ )
N A ' N\ _
37. Dupuis, p. 33. ’ - ) . . j
iB. ‘Messgore; pp. 40-41. - T g ’

o\ . | .
P T 39. ,b}.P; Guilford and Benjamin Fruchter, Fundamental §tati§;ics
> . . -
lin Psychology and Education (New York: McGraw-Hill,_1973),

: ?

" fpp. 122-123, 160-162. :

‘f¢harlesuD. Spielberger, Richard L. Gorsuch, and Robert ‘E.
Lushene, !"Manual for the State-Trait Anxiety Imnventory" .
{(Palo Alto, California: Consulting Psychologists Press, |

{1970), pp.*3, 5,79, 13, 17, 19.. ’ -

40.

«
i

1

41. {Martin Felsen and Arthur. Blumberg, "Student Membership
Relations in the Classroom Group" (Paper read at the
“Convention of the American Educational Association,
March, 1973, New Orleans, Louisiana), pp. 114-117. -

-

42, 1H. H.~ Remmers, "Manual for the Purdue Attitude Scalesg".
.*(West Lafayette, Indiana: University Book  Store, 1960),
pp. 1-6. ' ST - ]
{ _ " ' Co. .
-43._ Statement by Lloyd Hoke, Enélish.Deparément;Chairman,
\st. Stephen's High School, Cdtawba Couhty, N. C.,
personal ijterview, April 16, 1974. C

434, Statement by Mrs:'iouise Kida, English Department.ChFirman,
Freedom High School, Burke County, N. C., response on
questionnaire, April, 1974, : .

o- '45. Statement by Mrs. Louise Kidd, personal interview, ,
Aprtl 10, 1974, ' - N

« ' | ' ' 98 . . ;




46.

47.

49,

50.

51.

52.

53.

.Messmore, p. 41:

Statement by Mrs.

Chairman, Hickory.

on guestionnaire,

Statement' by Mrs'.
April 17, 1974.

Statement by Mrs.
April, 1974.

Statement by Mrs.

Aprll, 1974.

Statement by Mrs.
April, . 974

80

e

-

S » ’ , )
Mary Ellen Yount, English Department
High School, Hickory, N. C., response .
April, 1974. *

Mary Ellen Yount, personal interview,
Louise Kidd, response on questionnaire,

2
A

Loulse Kidd, response on questionnaire,

Mary Ellen Yount, response on questionnaire,

»

williaff G. Swenson, Guide to Mlnlcourse/Electlve Prggrams

(New York: Bantam

» [

Swenson, p.3JI

Books, 1972), pp-2. : I

Y7



.o“\ .
) —\9.
/
AN
A SEL‘EC'{‘ED BIBLIOGRAPHY
6;
: £
’ J
ﬁ‘./ _ -
‘ N ' " / .
N . .

Q .f o 100 /




81

@ ¢ - SELECTED BIBLIOGRAPHY -

Alexander, William M., Galen J. Saylor, and Emmett L. Williams.
The High School Today and Tomorrow. New York: Holt, Rinehart,

~ and¥Winston, 1971. . : - , N

[tmstrong,dypbert Iy, “"Innovations in Education: Where Are We?"
Educatichal Leadership, April, 1973, pp. 673-676.
’ . >/

\Bent, Rudyard K. and Adolph Unruh. Secondary School Curriculum.
Lexington, Massachusetts: D. C. Heath, 1969.

Brown,.James E. Creative English Curriculum:. June- 1, 1970 to
May 23, 1971. Shawnee Mission, Kansas: Shawnee Mission
.PubliJ Schools, 1970. ERIC Microfiche_ED 039 248.

Caffyn,; Lois. "Nongraded Quarter Selectives: "Mini-Guidelines
for Mini-Courses." Topeka, Kansas: Kansas Department of
Education, 1972. (Mimeographed) . '

: . Carlsen, G. Robert. "Some Random Observations -- About the
. English Curriculum," English Journal, October, 1972.
pp. 1004-.009. ' . d

Carlsen, G. Robert and John W. Connor. "New Patterns From Old .
Molds," English Journal,\fpril, 1962, \pp. 244-249..

Carlson, Jane "A Non-Graded Elective Program for High School, "
English Journal, November 1968,. pp. 1197-1202.

N .
Commers, Mary C. "Operation English quedom,J\“EngliSh Journal,
May, 1970, pp. 674-676.

°

Deboer, John J. "The*Néw English," The Educational Foxum,
May, 1968, pp. 393-395.
-

L 4

L4

Duke, Charles R. "Creative Dramatics: A Natural for the
Multiple Elective Program," Virginia English Bulletin,
Winter, 1971,\pp. 9-12." : ’ .

Dupuis, Mary M. ‘"Undeceiving and Decision Making:»'Some
Thoughts on Electives and Mini-Courses in:English,"
English Journal, April, 1974, pp. 29-33.

‘ [ . , -
o o s
Lo . ) +, -Z .




.A Felson, Martin and Arthur Blumbergg. "Student Membership Relatlons'
in the Classroom Group," Paper read ‘at the Convention of the ¥
American Educational Research Assoc1atlon, March; 1973, New

! Orleans, Lou1s1ana.\ B |

-

. F4 -
Gertler, Dlanne B. and Linda A Barker._ Patterns of Course Offerings
" and Enrollments in Public Secondarx Schools, 1970-1971. DHEW
‘ Publication No. (OE) 73-11400. Washington, D. C.: Government
' Printing Office, 1972.-. . - o |

f

Gu1lford J. p. andsBenjamin Fruchter . Furdamental Statistics in
Psychology,and Educatlon.lFlfth Ed@tlon.. New York:  McGraw-
—Hlll, 1973. . :‘, : . -

t. -
,

‘o "% e ’ ' ’ .- -

*‘aHart Evalee and Jamés‘Cosgarea.. "Develeoping a High Schbol'Program
in Ungraded Engllsh " The Clearing;House, May, 1967, pp. 533-535.

* -4

HlllOCkS, George Jr. Alternatlves in English, A Crltlcal Appralsal
'of Elective Programs. Urbana, Illinois: ERIC Clearlnghouse on
Reading and Communlcatlon Skaﬂls, 1972, - :

A Y
Hillocks, George Jr. An Evaluatlon of Project APEX: A Noggraded -

.3' ‘ Phase-Elective English Program. Trenton, Mlchiﬁzn: Trenton
Public Schools,.~ 1971 ) T ~ .

a

~1 Hipple, Theodore W.’ Teachlnq Engllsh in Secondary Schools. New

‘York: MacMillan, 1973.)

. .“

~ "Hogan, R. Craig. The Mult le Elective Program in English.
Unpublished Master's thes1s, Ind;ana Uhlvers1ty of Pennsy vania,

1971. o S ,/

* . - "l«-"!' i (’

Hoke, Lloyd.. English Departqgnt Chairman. at St Stephen'é High
School, Catawba'County, North Carollna. Pergonal -interview
and. statements on questionnaire, Apgil, 1974,

%

Ivey, Donothy L. "The Non-Graded English Program," English

.Journal, February,'l965. pp: 115-117. ‘

* »
»

. Jaeklen Ann M. "Spontanelty With a Purpose\ Elective Engllsh
Programs," English Journal, April, 1972, pp. 529-535.
A } ;e : . . t . ’
Kfgrson County (Kentucky) Board of Education. Phase—Elective
"En lish. An, Experimental Program foy Grades 11 and 12. 1969,
. ERIC Microfiche ED 037 458. N , N
Kidd -Louise (Mrs.). English Depar tment)Chairman, ,Freedoms High
School, Burke CountY, North Carollna@ Personal interview and

statements on que;tlonnalre, April, 1974.
e »

e . e




)

’ S — .83

N Klrschenbaum, Howard. "The Free Choice_ English Currlculum.ﬂ

Paper presenxed at annual eonvention of National Convéntion
of Teachers of Engllsh Washlngton, D. C., November 29, 1969.
~ERIC Mlcroflche ED 040 197.

Larsen,'David. "Orono,High School's Phase-Elective English
Program, " Curriculum Bulletin 2, Fall, 1969, pp;‘?l-BBa
ERIC Microfiche ED 038 417. (Maine State Department of
EducatLpn) co- a

Lehner, Andreas P. "The Laissez—Faire_Curriculum°in the
Democratic School, ‘English Journal, September, 1970,
pp. 803-810., -, } . .

&

Marckwardt Al bert. “The Dartmouth Seminar," The Bulletln of
the National Association of Secondary School Prlnc als,
Aprll, 1967, pp. 101 107. - : P s

‘ . -~ - .

Messmore, Mescal. *"The Curriculum of Today: p_Eoréshadbwing'of

Tomorrow," English Journal, April, 1974, pp. 37-41.

- Miles; Maxtthew B. Innovations in Education. New York: Bureau of

Publications, Teachers' College, Columbia University, 1964.

Myers , Franklin G.; "A, Plan for All Seasons: Independent Study
in an English EIectives Prbgram," Engllsh Journal, February,.:
1970 pp. 244- 253", ’

t ’ v
Overton, Harvey. "Eleuyenth-Grade Electlves," Engllsh Jourd.i
April, 1955, pp. 211-214. : _ ¢ ;

~

Parker, Robert P.vand Maxine E, Daly. { eaching English';g_the‘ C
Secondary School. New York:.” Free. Prg¢ss - Division of Macmillan,
1973. : - ' : '

- N e _
Piche', 'Gene L.. "Romanticism, Kitsch, and 'New Ear' Enqlish '\

Curricylums,”" English Journal,_November, 1972, pp. 1220—1%24.

¥ .
Remmers,(H. H. "Manual for the Purdue Attitude 8cales. West
Lafayettel Indaana. Unlver51ty9Book Store, 1960. . i

Riggs,.Robert 0. "a Synthe51s of the High School Currlculum,.

The Clearing House, February, 1973, pp. 323- -326.

Risken, John. "The Changing‘Eace'of English --'One School's New
Program;". English Journal, April, 1970, pp. 524-527. :

| . o
. <
. . . ’ - 4




‘ Rounds, Jeanine Crandall. “Caution: Elective Procjram Ahgad,"
'English Journal, November, 1972, pPpP. 1225?1231. ~

"Short Electlve Engllsh Cour§es " Ralelgh N:; C.: Department of
Publlc Instructlon, 1973, ( 'meographed) ' y
A ' VoL ‘
'Shuman, R, Balrd “Multlple Electives in the“Engllsh Curriculum,"

Vlrggpla Engilsh Bulletln, Winter, 1971 pp. 3-8.
i b .V
;Soffer, Rosanne S. "It s A Small ‘World," English Joprnal,
- Maréh- 1970, "pp.. 416~ 420. .

b 4

. . " ¢ J - » \‘ . . .
' . S%elrer, Michael D. "Mini-BElectives Enliven English Studies,"
/ ' ( The Clearing House, January) 1973, pp. 284-286. fﬁr '

Trump,'J. Lloyd and Delmas™ F. Miller. Secondary School Curriculum
Improvement: Chal;gpges, Humanism, and Accountability. Boston:
Allyn and Bacon, 1973. : '

Spielberger, Charles.D., ﬁicﬁard'h. Gorsuch, and Robert -E. Lﬁshene.
- . "Manual for the State-Trait Anxiety Imventory.". PaYo Alto,
California: Consulting Psychologists Press, 1970.

‘ ’ Swenson, Willigm G. Guide to Mini-course-Electives Prodrams.: w
"+ ' New.York: Bantam Books, 1972. ., / : : .

Trenton (Michigan3 PUbLic'gchools.. Project APEX, Appropriate -
Placement for Excellence. in- English. Second edltan, rev1sed 1967

[N

ERIC Mlcroflqhe ED 017 520 - _
;Unruh, Glenys G. "Beyond Sputnlk‘" Educational Leadership, ﬂpril,
1973, pp. 587- 590 ' o e

. Alexander. Inﬂovations';g,Sedsndary
olt, Rinehart, and Winston, 1974.

‘Uhryh, .Glenys G. and Willia
- Education.. New York:,

v

Weise, D onalé.F "Nongra 1ng, Electlng, and Phasing: Basics of
Revolution ‘for Relevance;" English Journal, January, 1970,
pp. 12@130 . - , o

t P

" Yourtt, Mary Ellen (Mrs ) LEngllsh Department Chairman, chkory .
High §chool chkory,hNorth Carolina. Personal 1nterv1ew and
\;) statements on questionnaire, April, 1974

® - . 104 | o

30 . v ' Yy v P : K



K
N

% - , - APPENDICES

.
.
‘ ' \ /
S - / -
-
v .‘
.0
XS
~ 'y
o
b
» ) .
.
4 .
-~
.
~
o~
*
\ / . U
‘\ ¥ s <
LW .
‘; - [
-
£
1
- 1 //
L, ]
v " . '.'..'
.
R
i
.
a
. .
‘ .
[

\) . ) . ' . R 3
[

Aruitoxt provided by Eic:

.
b
.
v ]
. L
.
v
.
- .
Y
13
\
R
<
T
’
’ \/
.
-

X
\
N !
-
L4
K
.
)
Yy
- 4
I X
- ~.
<
.-
v
A Y
"
.
‘ /
v »
-
.
el
e
A f
o - o
/.//

>

e



, " o :APPENDIX A _ T

LENOIR KHYNE, CQLLECE
S | HICKORY NORTH CARQLINA 28601

s
< * .
.3 . s

M”EMO’RANDUMV

. May 7, 1974

] , : . Ve

TO: Pf%ﬁcipal’Gene Miller-Hickory High .
7 Principal Charles Bost -"St. Stephens High
. Principal HarOld Clarke - Freedom'ngh

2

FROM:- Mrs. Lorene H. Palnter

- SUBJECT: Research in Social-Emotional Impact of Secondary % °
) Engllsh Currlculum on Students - L -
‘ $irce we dlscussed this matter recentl;stf\have'realizea that’
. proper procedure requires more/information about the project for
your files before final approval -to use your school as a test case.

I have talked with.- the Chairman of your English Departmént who

willingly gave .consent. .ot
N <@ ' ' ‘ -

~

‘Here “aré copies of the questionnaire to be completed by the - :

one out of every five students 1n.your English curriculum (randam
samplingy, and rough—c0py excerpi .from my independent study
proposal which explain my intengi®ns. THe Division of Laﬁguages
of the N.C. Department of Publi “ﬁnstructlon has expressed con-
siderable 1nterest in m progect and asked, for a copy of the final

results.

L A I

Since I amj
I would Ii € to distribute my questionhairés %o department chairmen
and students early next week. If_ I heay "no. dlsapbroval from your
office by 5:00 o'clock on the af ernoon of Friday, May 10, I will

send the guestionnaires to youréschooi by a §tudent teacher on
Monday;, May 13. - e _ _ i%; _ : : -

hank you 51ncerely for ant1c1pated c00perat10n 1n this
endea/ or.’ - , 4 \

B

glish Department Chairman, the questionnaire to be completed by

\ !

. "

sed for time 1n£’ccgélect1ng and tabulatlng&ata, :
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APPENDI‘X B . /“ L '
VS - .

i LEN Yi RHYNE COLLECE . ©8e L
‘ HICKQRY‘ RTH t‘\TAROLINA 28@01 _ . . o
. e . ‘.‘2.' . M\.)f' ' L3 . : ' . . <
A MEMORANDUM _ . ' o 4
. May 1, 1974 L
S ; . ' 0 ,~L. ' - - N 2

ZNV,/’/TG:;.Engliéh Department Chairman SR - Lo
- ! : . . }\ V . . ’ R - ’
' FRQM: .Mrs. Lorene H. Paintér ‘ : . o - .
. l . . . . R V' .
SUBJECT: English Curricula Research Project - " o,
. - Your ;Ethl administration has agreed that a cross-section
.o of English students in grades. 10, 11, and 12 may participate in
a survey which I must completé as part of an independent study ° :
- course for graduate credit in a doctoral program at UNC—G The AN
o study l;,de51gned to elicit and compare subject satlsfactlom, '
person-group relations, .and anxiety state among stidents in_ _ S
various types bf secondary English.curricula. The questionnaires =
are standardized instruments from reputable psychological testing

services. Two other high schools with curricula dlfferent from -
. yours are also participating in this survey. . : /\ R
- ) It is 1mportant that a random sampllng of Engllsh students 9 )

5 " (one out. of every five who now take En¢glish courses at your school)
. ﬁ’ complete the questionnaires. This .should cut across ability levels
and grade Xevels 10, 11, 12. Ninth graders afe not to be\lnCluded

in the survey. .  The questionnaires which are brief and 51mple s .
should take no more thar fifteen minutes of class time. . Just ™. .. ;o

. .~ encourage students to answer honestly and assure them that the "?.ﬂ;
results will in no way affect their grades in any course. I would cea

prefer, of courSe, that the -questionnaire sheets be given. to ; o
students who will complete the task serlously regardless of grade .
J.and/or abflity levels. ' . . - . N fay
\ :lz - ~ Y R ". ) < .
The completed questlonnalres should be returned to me on’
) Wednesday, May 8 by a Lenoir Rhyne student tedchér at your school. 4
_ I am also enclosing a brief questlonnalre of my own for you to ’
“ compiete and return at that time, as well as. brief exderpts from :
) " my independent study proposal which should help explain the. rojegﬁyf§

further. - 4/y\ o . . . ol ’Eyt;/

\
3
.

AThank you so very much for your cooperatlon and - éld in- . : 4
N completing this task. I will. gladly Share a cépy of the flnal
. results \ if you so de51re.1 : 3\ /




APPENDIX C

_ : STATE TRAIT ANXIETY INVENTORY : « 87 )
T ‘ Form X-l
’. ’ "Clrcle the ;pproprlate answer to 1dent1fy yourself
Your school S F H Nour year in school 10 11 12 Sex M F
vdur couree of studf’ Col.Prep. Pre-Voc. Gen. Basic Skills

fbur predlcted final grade in English this year _AB| BC ___CD | __DEF

.;\ Your final grade in Engllsh last year ‘AB BC ~ * CD DEF

Read each statement and then give the numge which indicates how

you feel now in your Engllsh class(es) There are no rlght or
. wrong answers. .= . o .
o ‘ : : - o
- oo ~ I-Not at ali " 3-Moderately so
e . - 2-Some:hat _ 4-Very much so 4
« 4 ,
1. I feel calm N - 16. I feel congent
Sl - e .
Iy 2. 1 feel secure ————17. I am worried
( - N - : »
: 18. I feel over-excited
i ¢ & 3. I am tense S—
' and "rattled"
' 4. 1 am regretful _
19. I feel joyful

5. I feel at ease

20. I feel pleasant
6. I feel upset

a
7. I am presently worrying

over possible misfortunes

8. I feel rested

"y, I feel anxious

N )
10. I feel comfortable~

v -~

|

11. I feel self-confident
12. I feel nervous
13. I am jittery

14. I feel "high strung”

‘ 15. I am relaxed ‘ \\




APPENDIX D

te - PERSON-GROUP RELATIONSHIP SCALE
. . . 88 -
Circle the appropriate answer to identify yourself.
® . Your School § . 'F H _, Your year in School 10 11 12 Sex M F
‘ ?our course of study Coli.Prep. . Pre-Voc. Gen. Basdc Skills .

\ - : . ? ) . . . .
Your predicted final graqsllnﬁﬁngllsh this. year _AB BC CD DEF
y0ur~finél grade in Englisﬁ last- year .Ag .- BC CD DEF

—~

For each statement below, decide which of the answers best applies to
how. you feel about this English class. Place the number of the answer
on -the- llne at the left of the statement. :

none O 1/4 of 172 of 3/4 of all of
the time | the time the time . the "time . . the time
- ) . . . Nt
. o . . . . . .
B ——r— ‘; ______ it R At e ———— .l.:{._.__.-'_.l.
1 2 3 4 5 6 . 7. 8 2 9 ’
//
- Examples: 7 1. L\llke pizza: .
1 2. I-like war \
© 3. I like going to school
»
At 1. I like the ideas which the class members have. X
\-—’2. It is easy to get along with the members of‘this class.
‘ ‘ 3. It is dgood to be with thg members of uhis,class. :
'. 4. I like tne way the membefrs of this class are grouped together.

5.- I like thé way in which class members do thiggs.
6. I like to jOln in wheq‘members of tbrs class do things.

7. I thlnk the effort which the class members put into their
School work is about right,

Ac 8. The ways in which this clasg talks with each other is good.

9. I like the way my classmates behave in school.

SN——— )
. 10. I feel that I can get a lot out‘of the time I spend with my
Classmates.
- IA. My classmates like it whenr} take part in class activities.
. 12. I ka;w where I fit in this ‘group. ' .
"ﬂ 13. The Qlass looks at me as being friendly and helpful.  __
. 14. This class sees me as”; good class member. -
o 15. My classmates let me tak'e part in what they're doing. .
~ 16. I know the right things to say about the things that go—en
in this class. —
I' ~ 17. I am sure of just how friendly I can be with my classmates"

—
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APPENDIX E -

SCALE- TO MEASURE ATTITUDE TOWARD ANY SCHOOL SUBJECT * ’
Form B 89 )
', | Circle the appropriate answer to identify’you}self.

. Your school S F __H Your .'{ear in school 10 -1d .12 Sex M_F

¥our course of ?kudy Col.Pxep. Pre-Vég. Gen. Basic Skills
’ Yéhr predlcted final grade in Engllsh this year AB BC CD DEF

Your final grade in Engllsh last year AB BC CD DEF

oo N Follow is a- llst of statements aboug!your'English course(s) now.
Put a plus~51gn (+) before each sta ent with which you agree. .

Your score will not affect your grade in this or any other course.
‘ . ", -"’ ‘ . =

1. I am "crazy" about’ this subject. ’
2. I believe this!subject is the basic one for all high school

courses. -
3. This subject fascinates me.

’

4. This subject will help pupils socially as well as intellectu-

ally?
._*5. This subject is interesting.
Allayethods used in this subject have been thorough%r tested
in the classroom by experienced teachers.
Every year more. students are taking this smbject

8. This subject has its drawbacks, but I like it. -

’
9. This subject might Be worthwhile if it were taught right.
% 10. My l;kes and dislikes for this subject balance one another.’
e ii. This subject 'is all right, but I would not take any more of it.
12, No student should be concerned witﬁ the way this subjeet is
taught. ,
13. This subject has numerous limit&tions and defécts.
14. This subject seems-to be-a necessary evil.
« 15. All of the material in this subjeca is very unibteresting.
16. This subject has no place in the modern world.
7 ! B .

17. This subject is all bunk.
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 APPENDIX F | L . . ‘
N 90 -
+ ‘ i “
- | UNC-G o
‘ ‘ . Indep®ndent Study (Mrs. L. Painter)
Education 692" _
Selected Curricular Orgdanization in Secondary
English and Its Inter/Intrascholastic
: P social-Emotional Impact on Students

* QUESTIONNAIRE FOR ENGLISH DEPARTMENT CHAIRMEN
, .

A

. Your.school

Number of years as éepartment chairman ___ . Basié\
Level(s) or abilit& groups you teach Col.Prep. Pre=Voc - Gen. Skills
. : ~  CIR#LE ANSWER HERE '

L v

1. Briefly state the rationale or immediate background reasons
for your present curriculum structure ip English, i. e. required
~and elective quarter or senlester courses ranked as to difficulty,
Heterogeneous year-long courses with ability-grouping for honors
and remedial ‘classes, etc. Continue on back, if you so-desire.

~

2. What do you percejve‘ to be the three most significant advantages
of your present Q(Jrricular pattern in English? '

. \ 3. what do you gerceive to be the three possible disadvantages
of your present curricular .pattern in English? -

-
/
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3
4

—_— | / e
o - / .

4. How is (or has) curricular chamge in English courses been
initiated, implemented, and evaluated at your_ school -- by

‘ " administration, department chairman, -faculty, students,
' parents, or some combination o§ these? Plifse explain.
- * - . v « _ ' . \‘l \
. . ~ k Y
. { . " ' .
~» \ ' . ; ‘ C - \

\

!

5. What changes or revisions in ylour presen{ English phogram

, are planned for next year? - / . ,5
. ‘ ) ) ’ o e
- . C
. . i ) “/
.
. )
v
CIRCLE YOUR ANSWER AND EXPLAIN WHY IN EACH CASE. ‘_i o
\. . 6. Which of the followihg groups of pupils'do you percei'vito
be the most enthusiastic and/or satisfied with the struéture
of your present English curriculum?
"~ Those with the following grade averages in English
AB BC CD DEF '
Why so?
' [y
. J
Those in the following level or ability group
v Col. Prep. Pre-Voc, Gen. Bg.ic Skills

; /

Why so?




w : ‘ '
. -3- > ‘
- ’ . : -~

CIRCLE YOUR ANSWER AND EXPLAIN WHY IN EACH CASE.

7.

which of the following groups of pupils do you perceive

"to have the best Q_;sgﬂ-group (sQcial) adjugtment with

their classmates within the structuré of your present
® #

English curriculum? ¢ —_— . }

Those with the fbllowing_grade averages in English

,

& AB BC - .CD DEF

@

Why. s0? D

CIRCLE YOUR ANSWER AND EXPLAIN WHY IN EACH CASE.

8.

|\ o
Which of the followxng groups of: puplls do you percelve to
be” the most sécure or evidence. the least degree of anxiety

within the present, structure of your English program?

Those with the following gradefavefages in English

AQ- BC CD { DEF ' éﬁ
. , &

Why gg?

~a , : P ' .

-

Those in the feollowing lével or ability group

Col. Prep. .Pre-Voc. Gen. Basic Skills
== FI€ 34

Why so? - ‘ e
./ - '

¢ 3

. ’ ' ' 2ol 3
. . . .e,,g :I “
‘ > - ”"-‘Ri%\

=
s

5

ANY INFORMATION WHICH YOU SH IN THIS QUESTIONNAIRE WILL BE

KEPT IN THE STRICTEST CONFIDENCE. IF A DIRECT QUOTE FROM YOUR

COMMENTS SEEMS ADVANTAGEOUS TO MY MANUSCRIPT, I PROMISE TO

'CLEAR THE MATTER WITH YOU IN ADVANCE.

\
L. Painter

. 1123 ' Mrs.‘ . P "



APPENDIX G

LENOIR RHYNE COLLEGE 23
HICKORY, NORTH C/\RQUNA’ 28601

April 22, 1974.

. LETTER TO N. C. DEPARTMENT OF PUBLYC INSTRUCTION

: / )

b

Mr. Lawrence Tucker. : , ‘
Supervisor of English . . . o s
Division of Languages 5 DY o : .
-State Department of Public Instructlon a. ‘
Raleigh, North Carolina 27602 . o0 ’ I

\> . (" * Dear Mr. Tucker, * Ay
. Thank you for. so promptly{§end1ng the N. C. imeograph' on =
"Short, Elective English Courses” which I was able to dlstrlbute
to .the English teachers in my graduate coursg at C-G with the
other enclosed materials for my report on Tuesddy, April 9.
Dr. Bowles had assigned each of us an oral repoyt, with annotated
. ' " bibliegraphy to be distributed, as & 'major courfse project. We &
were to select a topic about which we felt a peed to know more ' o
and one' which- would prove helpful in our present school work.
I sele&téd this topic mainly because I have been consulting
with several Tatawba County High 8chools Which are in. the prodess
of converting to short courses, and several mémbers of. my: graduate <
class haq €v1genced an interest in knowing mote about thig type of
currlcula:/re ision. I also suspect that therd may be an extended-
pOSSlbllltY for a dlssérggpion later if I can arrive at that point

~ within the next five years or so.
‘ }

What I distributed to my . graduate glassmates will probably not
be news to you but may serve of some value if you hqpen t read ali
the magazine* articles from my survey. I am also planning an in
dent, study to measure and compare state of anxiety, person-group’:
relations, and attitude toward school subjects among a traditional
school with upper-lower ability grouping, a school with phased
short courses for the second year, and a schopl with phased short
_ courses for the first year. any significant results occur, I
. will send a copy of my final port to you oy

® - 114

-~




Page 2
Mr. Lawrence Tucker
April®22, 1974 .

g { | !

-

Please do share w1th mé -any additional information about

recent Eesearch in this area, such as the Hogan thesis' and Hillock's

Alternatives.
be interested in a ,paperbac

1974)

Enclosed also. are severdl pertlnen\)Xer

informative talk with prospective teacters

N. C. A. E. meeting.

I plan to order copies. of both of thede.

You might
which I received over the Easter

vacation entitled Innovatiodns 1n Secondary Educatlon (Second Edltlon -
by Unruh and Alexander from Holt;&Rlnehart,

and Winston.
ed paged frOm it.

A

Sincerely

Afé;T:\Lorene ‘H. Painter' _ °

Assistant Professor .
Education Department o

A4
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. Spanish I or II,

ol

UINTH  GRADGC

o - " .
ggélisA I....r.;.......5$¢4....RCquiréd
®a, Nath or Algebrad.. .. 0\, .Reqlired
Health & Plfysical qucacion..f.Requircd
Physical SOEmQCewe. . vnsvouf o Required.’

{or bny lectﬁve for' girls

Home £can0mios......,..........Requiredvf

3 for girls :
N.C. & U.S, Héritage.... ... .Eldktive
T B S 3 gtive

- Basic BusinesS,.ieevvenns.n... Elgective

. o4
ELEVENTH GRADG

English III........ﬂ...........Required

Hestern Culture U.S. History...eeues -
“//?49 . Required
8trya..; ............\‘i;PElectlve

Physical Science..............\ElectﬂVe
Algebra I, Algebra I, General Yiath, _
Contempofary Geonn}ry, Husfxe€ss

Arithnetic (Future Business), Coa-
sumer xmt\................Ehcctive\
French I or II........
Elective *
Typing IeeeeeerirnernnanneseaosElective
Shotthand......................Elective/
Bookkeeping.ciieseererswennr o Elective
Home Econowics Il............AElective -
Industrial ;gﬁpurativc Traitingeeseesa.
. Elective
Distrioutive Ee;cat OfiesassesasaElective
Humaniti;s.....................Elcctive
Persongl Typing & tiotehiand (Coliege).,.
_ B Elective
Bandieieecernnreneriersnensnn.Elective
Chorus.seeueieeeenrsrenenennceseaElective
Bricklaylige.seevoerernnennrn.oBlective
Carpentry,...oeeeeiennececissseElective
Health Occupations I & Il,.....Elective
BUlinell Communications & Busincss Taw. )
clective
Art I..........................zloctIVc
vebating, Pubiic Sp. & Draia,..clective

L 3

GV ER

1.7

ST, STEZPHENS HIGH SCHOOL =~ . ° -

Courae Offerir.gs.FoE}.thc School Year -+ 1973 - 74
‘ N\

Horld Cultures Eastern ‘Hemisphe®@.....

N : 95

L 3 -
TENTH GRADE L

. /e

EngliShllIo-0ooo--lo-o;........Réquired
ebra I, Algebra II, Consumer, Busi-
ness Atithmetic (future business)

\iath, Geaeral Math,........Required.

1010gyaserrerenvecernsessesss Required

Phygical Educatidn.............Required!

Hofre Economics II......,.......Elec ive
Spanish 1 6t French I...,J,4T..Elective

Elective
Badlc Bu51ness.................Electlve
Bald...........................Elective

o Construction Industry..........Elective

Chorus......4..................Elec:}ve
Hdealth Occupations I.....L.....Elect ve
Art I-co-.o.o--o---cofuoo-o-c..Elective

. *

v

TWELFTH GRADE

-English IV.........}...........Required-n
r Chemistry..ceeessevso.Elective |

Physics
Tri

dv. Alg.,Alg. I, Alg. II,. N\
Gegmectry, General Math, Consumer
Fiath.eeseeesacaseacssanssElective
Shortnand, Bookkeeptxg"Typing I,
Typl.b II.................Elective
Spanisy-II, Spanish III, Frencull......
Elective
/.-...o... lective

Physical Sciengees.e..
U.S, ia the Wor
Ho®e Economics Il.eveecssses.soElective
Family Life Educationi..........Elective
Bricklayingaeesesensessscasessso Eloctive
.C.T............?\............Elcctive
istributive Educagion.........Elactive
Upholstry- Cuttingl& Sewing (CVTI)
3:30-11:20, 1:00-4:00v33..Eloctive
BQ.d...........................Elcctlve
ChOTUS eueresenssenssoasassssessllective
CalDul.tlYaevasesnencescs.aeresElective
HUGE it 10S e eseececnesasoshoess sElective
Healta Cecupntions Il..eaieese Elective
CelDeCurerrenrvsansenssssarsssasilictive
Lusiness Communications &« Zusiness ™
LoWesosooenrsosanessensesesbloctive
Persontl Typing & totchnand.....clective
(Collegy) -
Dibating, Public Speakirny & Dramase.ess
T Elective

OV ER O~V 'E R

X ] S Tt.

ay.oo-o--c I&Ctive‘




e L. T R

Seniors must carry four subjects and pass atRgast three of the four
eéven though they have more thar 18 units credit,. It is hop ed -that
' all seniors will carry five subjects, . C

All 9th, 10th and 1lth grade %cs must carry five subjects., Six
subjects may be carried with special peypmission, '
Eighteen units, including two (2) hath, two (2) Science (one mist be

. ) Biology), two (2) Social Studies (one must be U,S, History), . (2)
‘Physical Education, and four (4) units of English, are requited for
graduation, . - ;o ’
Do not include Driver Training on.your §;§1edule ‘catrd, ‘You shm_ild tnk
scriously about your future as you choose your coutses, ~Talw our
'cgunselor, ‘teachers, parents, and principal, e T '

’ \ PLEASE PRINT ON ALL SCHEDULE CARDG IN PENCIL, . DO NOT FAIL
\  TO- SIGW up)....... o . D

\ ,
It the ‘event you should have to‘chang'e your schedule, please contact
thé school office beforc August 15, 1973,, : :

\

.
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*SCREENING AND TDENTIFICATIQN _ : o
. e ; e ) (S
‘ A Two-Step Procedure For Class Plagement o~
- . ‘ 4 BRI - ‘ . |
. SCREENING * | : R s
i Stud.ents\)who meet ;q_q_e_ or more of the following ‘triteria are )Adminafed‘w'
for poss&blz‘class placeméﬁt:. ; - {. _ T .
/. N
(a)  Group I1Q - 120 or higher . . 8
. N ‘ D ———— - -
<« (b) Marks - A and B i , — ) Ca_gii\idates for
“ (c) ypper One-half of Local Norms — 7 : Class Placement.
. ! ' / l‘ A
 *(d) Aversge in all Areas ___— | .-
B3 Ol ‘ B ) ’ - ' ° .
1. FTNméznanimw.‘
d . . « - - .- .
. - A. Each candldate can be placed in a class if a student meets all folr ,

<’ criteria as listed above.‘
. ‘Y 7/

7

‘B. Further evaluation needed if a candidate falls to.meet one of ’l':he four

7 . )
~criteria. X :
. (1) 1f the candidate meetst . '& o
(a)" Group\&— 120 or higher‘ x \ . ,
\ P,
(b) Merks - A and B ~ o
- Further Evaluation
‘ ‘ \ ~ (¢) Upper One-half of Local Norms but _— — S '
does not meet ; ~
(31( Average in all Areas / .
(2) If the candidate meets: _ / r
(b) Marks - A and B ' ™

]
j -

-~ ' (c) Upper One-half of Local Norms __\ TN~
T ' N — 3 Further Evaluation

(d) Average in all Areas but K ™
?es not meet ¢ -~
(a) ¢roup I1Q°- 120 or higher _/
T |
Lo u
/ “*NJ. C. De ' . .
partment of Public Instyuction, A Guide for the

Educatio pti
‘ n of Exce tloggllx Talented Studengts, 1968.

. o Y119 .




. -B., Continued - . ! _ _ : . -

o

e (c) Upper One-half of Local Norms v

Lol

) (3)_§va the candidite meets:

'l

»,{Qa.) Group IQ = 120 or higher

-

—~ - . : - — \j/; Further Evaluation -
.~ “(d) Average in all Areas but — = e
¢ does not meet S 4 . ~

- (b)/ Marks -‘Aand B ' . ¥ ‘ — ’ S

s J e . . ’ e
. (4) 1f the candidate meets: .~ ) - \r\ .
. Y .- . ,‘ \J .
3 o> > ) 4 i - ~ ‘D
(_a-) Gréup IQ - 120 or higher ' .
‘ v . (\ E .\ . .
(b) Marks - A and B " i ‘ "
A 4 p ——’ \ '.{_
' , ; L . \\\/sfu:ther Evafuation
. L (d) Average in all Areas but : —_— B h : .
, does mot meet . - ' 4. < ' tL
‘ + (e) Upper One-lalf of Local Norms? -~ . - o
The purpose of adequate proceddres forISelécfing .and identifying Exceptionally.
Talented Students is twofolds ) o~ '

. 1. _To include students’who should be placed in an Exceptionally
. . .
asis of predetermined criteria. -

. v \Lf .
. Talented Class“on ' the
. 2. To exclude studenis”who should not. be placed in an Exceptionally

Talerted Class on the basis of the same predetermined criteria. /

- e

SUGGESTED PROCEDURES, FOR THE FINAL SELECTION OF STUDENTS FOR PLACEMENT IN’
EXCEPTIONALLY TALENTED CLASSES

_ o v /
Source: RULES AND REGULATIONS GOVERNING THE PUBLIC SCHOOL EDUCATION OF
: EXCEPFIONALLY TALENTED CHILDREN (CHAPTER 1077-.- 1961 SESSION LAWS dowr

é
Students can be selected for class'placement with a high degree of confi-
" dence if each prospective Exceptionally Talented Student meets qualifications

(a) AND (c), which are: C -
(a) A group intelligence quotient of 120 or higher R !
(b) Academic achievement at least equal to the expected grahe level

as determined by the chronological age and §tandard'ized test scores =«

120
N
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Aruitoxt provided by Eic:

1 LEAP Learn,

r i
. ] .

new langiage arts curriculum:- but to
figure out just what the program will

do for vou-READ ON!

The quarter courses in the Bnguase
arts carricubun have been designed
with four catevories of students i
mind-—rnost students will actnally find
themselves i o of theSreatevories.
After readng all four categorig :
Gde wlpedl two hest deseribe dpu,
thenise the category numbers { p-
pearing in  parcntheses  after «@ch
course titie) to help vou clect t
courses which will be of the grea
value to you.

Classif;ation of Courses "

Enjon  Appreciate,
Prepare courses give basie

instructron to stndents hav--

i real difficnlte in Lan-,
Cage et particularlv
reading, writing, speaking
shills )

{ Hizb Interest. Proficiency)
courses are of special inter-
vst to students gifted or
tulented i linguage arts
and or students who may
chioose w0 profession de-
manding' estraordinary
command of Linguage.

12 HIP

(3% ACE { Anticipating Colleue En-
trance ) ¢ourses are college
preparatory, desizned to be
of particulur valoe to stu-
dents who will enter some
« unstitution of hivher learn-
ing upon vradnation Mom
high school .

(Actual  Carcer Training)
courses are desivned awith
the imnodiate carcer-
bound student in mind, bt
are ()f’f\ to anvone who
teels that the course ofters
sorncthing of valiue tor him

(4) ACT

In the course deseriptions which fol-
low. the numbers 1-2-3 -4 indicate
the level of cach conrse, corggapond.
ing to the catevories above

Al courses cross grade hnes, meaning
that anv conrse nun be taken during
amy vear of high schiowl

The AID Program
(Anaiyze ldentfy Diagnose)

To help vou plan the "hest posible
sourse of stidy for voeurselt the Tan-
gnage Arts Department will sponsor
tts ovn sindance program

Called AID for short, this progran

12

will help vou :

(I ANALYZFE vour speaking, read-
ing, writing. listening, and think-
ing skills through testing and
observation,

(2 IDENTIFY vour strengths and
weaknesses in those skills and
INVENTORY vour interests and
future plans.

With that information® vour teachers
can then help vou

(3) DIACNOSE your ,own situation
in language arts and help you
seleet courses that wonld be the
most helpful, egjovable, chlleng-
ing tor you. L0

-

In short. vou will be responsible for
planning a "o e arts program that
i RIGHT Yoo YOU! Your teachers,
throngh the AID prozr :n, will help
vou take an honest look w. vour abili-
ties and interests and will recommend
courses which would scem to offer
von the greatest chance for snecess.
We believe in'vour abilitv to take an
honest look at vour needs through the
AlDYprogram,  and  then exercise
sound dunent in- choosing courses
dosigned to benefit you the most,,

FUNDAMENTAL OR FOUNDATIONS
COURSES ARE MARKED BY ( * ).

COMMUNICATION:

SPEECH (1, 4)
Timid? Does vour heart beat fast or
vour hnees knock together when vou
trv to evpress vour ideas to friends?
It the answer is ves, then this course
needs vou, and vou need the course
in socid communication. Improve
vour abilitv to - eapress vour
clearls to others, Tmprove vour tele-
phone etiguette. Learn what to sav
at o job interview, how ta speak up
- pnblic withont escessive fear or
cmbarrassment. Master the art of con-
versation so that vou can enjov taking
part i todav’s social commumication
events,

® °"LA.102 MAKE YOURSELR
HEARD: PUBLIC

~ SPEAKING (3. 4)
AMuake vonrself heard inoall areas of
Lt The tocus of this course is on
more articnlate vty Studies i voice
control. gestures. speech writing,
grop disanssion, and individual
speabing help insare getting vonr
ideas actoss Make that best ipres.
sion gn every speaking oceasion

£ 2

122

l(ll’.ls .

99

whether  presiding, entertaining, or

protesting,
® LA-103 FORENSIC SPEAKING (2)
Affirmativeror negative? Want to win

"a trophv? Then enroll in this class

of competitive speech und -academic
debate. Interested in radio announe-
ing, making speeches for special oc-
casions, or need help for oral inter-
pretations? This course meets’ your
nceds. Students wishing to do so will
prepare to enter inter - scholastic
speech competitions and debate tour-
naments.

““@ LA-104 ON STAGE, EVERYONE:

PLAY PRODUCTION (4)

Pl house lights down, stage up,
cu ! For twelve wecks you learn
what goes on behind the scenes Of
a major production. All* phases of
theater ure offercd, even areas where
acting: . hility is not necessary — make-
up. hair-stvling, costuming, lighting
andl sound, staging and props. direct-
ing. Discover hidden talents that may
lead to an exciting carcer. At the
very least vou'll build self-confidence
and an appreciation for drama that
will bring . lifetime af pleasnre. The
course culgninates in an actual pro-
duction, ke part in this thrillin

adventure, Join the drama class an

good luck. or. as they say in the
theater, “break a leg™

. @ "LA.105 READING CAN BE

FUN (1)

Would you like to keep in touch?
Books are like drawn or painted pic-
tures. The picture can be studied; it
w.aits for the viewer. A book can be
stopped,  dropped, reread, marked,
chopped up, scissored, pasted, slowed
down, vr specded up. "grint is as cool
a medinm as thege 15.” This is a diag-
nostic course.  Individnal approac
will be used when possible.

® “LA-106 ADVANCED READING (4)

What a speed-conscious world? Can
vou heep with the pace? This course

is designed  to motivate tecnagers
to read. to develop taste and appyecia-
tion. Students will be challended to

read more mature literature, A real-
istic program, taking into considera-
tion the fact that students’ back-
grotmds, interests, and abilitics differ.

COMPOSITION

® “LA-201 SENTENCE POWER (1, 4)
Words' Man's most effective way to
cominunicite his thoughts and eel-
invs to others, Your success as a hu-
man being depends largely on how

WY

Ry
CANE
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woll vou can use sverds to tel) athers
‘what's on vorr and
heart. Do vear give directions clearhv?
Can vou write a note ot explinagion
to the forcrman teihing hin
wrong with vour machner Will vonr
explanathion beomisinterpreted because
of poor punctuat:on? bEven phrasing
guestions or suoerssticns for the com-
pany box requires the cHective  use
of words and signals Worl pove ©oan
make vou a wainner or a loser, BEDA
WINNER' Your wleas are important,
Learn how to expross them to others,

sl Vi

‘® “LA-202 PARAGRAPHS AND
CORRESPONDENCE:
SOCIAL COMPOSITION
{1, 4)

Do vou worry ubout writing a busi-
pess letter? Do von know how to replv
to un invitation that hus RSV P in-
cludedP Could vou write a letter of
application for a job” Do vay know
wgmt to savin a sympathy note” These
and many other l'\'('r}'(l.l_\' qn('sti()ns
will be answered in social composition
class. This is . course that will include
the correspondonce that life itselt re-
quires

® °'LA-203 FROM THOUGHT TO
THEME: ADVANCED
COMPOSITION (3, 4)

Shuarpen thinking <Kills and writing
skills ut the same time. Blow vonr
mind with some high-powered exer-
cises in logic and word mnipulation.
Focusing on the essav advanced (om-
position is . comprehensive study of
various tvpes of theme construction
and techniques of rescarch and docu-
mentation. A "MUST COURSE” for
the college-bound or for anvane who
would become a more organized
thinker. The goal: to master the uart
of dlear, effective thinking nd writ-
gl

® LA-204 BOOK 'N’' PEN:
. LITERARY CRITICISM
293

Reading and writing complement cach
other in a course designed to make
better writers while increasing: the
appreé@ation of good litcrature, The
stndent is 1ed in the analvsis of works
of art as characters and ideas of great
writers  invite  reaction  and  selt-
exprossion Laterary analvais va wav
of gerting the heart of literature - ity
meaning, structure, stele backeronnd.
and influences The vadent Ioarns to
write good themes and to absorb great
of lterature at the same time.
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L)ictur(-s un*ur page, Explore
. Mndred pinf® the short story

~

® “LA-205 SO YOU WANT TO BE A
’ WRITER: BEGINNING
® CREATIVE WRITING (4)

How's vonr imagination?  Large or
stdl b imadinationg o be develop-
ed. Experionee the fofee of vour owy
words, Learn to expreds vounself and
rediv o put Vour imagindtion to work—
dmmadine voursdlb i erdative writing,

® LA-206 THE FINE ART OF
) WRITING: ADVANCED

CREATIVE WRITING (2)
The very conrse toward which to
JChannel that creative urge, Learn to
use words as anoartist uses Lis brush
to create living nnages, Retine artistic
expression in vourselt i this course
desgnedto help vou (-\gy(n:(' vague-
ness and chimsiness for sharp, clear
with
and
Per-
fine

poctry as vehicles of vour ideas.
feet that tddent for writing to
art tor “pleasure or profit.”

® LA-207 NEWSPAPER
JOURNALISM (2)

Wonld vou like cvervthing given to
vou cauned, censored, edited (hand-
outs - or would vou like to go ont
and look for news? Shonld people he
told the trath? Pupil participation is
neeessary to learn correct reporting
of information. You sill be a part of
history in the making. You will lieam
to “tell it like it i Editorials, fen-

" ures, cartooning, news reporting -

-

Al phases ol ewgpaper  production
are eaplored. This conrse will- be a
prerequisite to work on the school
paper.

@® 1A-208 . CREATING THE
YEARBOOK (2)

Memories fade, but the vearbook is
forever, preserving for all time bits
andd picces of life that retleet the
school vear. But the modern year-
hook is mueh more than an adbim of
faces and posed club shots. Today's
vearbooks are realistic; and the story
they tell s a living, vibrant one — an
cnconntee with important events and
relevant issues. Creating the vearbook
is a challenge that calls for the best
ostaft can give, [t ueeds people whe
are tadented and willing to work, Learn
to do Livonts crap pictures o write
copv. If vou likeat and e qualificd,
become a part of the statt - o great
reward iv in store. This course ds a
prereguisite to staff membership.

® 'LA-209 GRAMMAR REFRESHER
AND VOCABULARY
BUILDER (3, 4)

Feeling a bit shaky about some of

those basic rules of grammar and

123
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unctuation? Is an ancmic vocabulary
Kuuprrmu vour perfuormance in com- .
postition and r('n(Sin',: comprehension?

Perhaps vou feel vou could do with
a cood, thorough brushing up on
wints of .grammar and vocabulary
Lmldma betore going into that com-
ssition  course or  facing  college
;)().lr(!S. If that is yqour necd, this .
course will balster sclf-confidence and

strengthen your weakmess—in these

JdTeds,

® "lLA-210 DIALECT AND
DIALOG (2)

From colorful ¢xpressions of a bygone
e “vonder, traipsin’, 'beholden?, to
<-nnu-mpora‘( stang  (“right on”),
space age jargon { “splashdown™), and
dialectal  differences  (“pucket”  or
“pail™?) — eaplore the living, ever-
changing  kalcidoscope  of , language.
This course is designed for the stu-
dent interested in mastering the finer
points f the structure of his lan-

-guage. Grammatical analysis makes it

possible for th dent to familiartze
himself wigh st re not included ip
his own lect. Grammar, a close
study of syntax; semantics, an inquiry
in to the nature of meaning; linguis-
tics. an arca for scholarly, definitive.
research — these and other aspects of
dealing with complex or abstract ideas
make up a challenge for thgse with
a special intewest in English. w

MEDIA -

® LA-301 NEWSSTAND
GLIMPSES (1, 4) .

Comic books approved! Newspapers
included for a text] Magazines rank
high! Yes, vour dream has finall
come true. The girls will enjoy read.
ing Seventeen while the fellows will
cnjoy Hot-Rod and Sports Hlustrated.
The course in ‘contemporary reading
will include the reading of magazines,
comic books, and newspapers with
whiclr the average student comes in
daily contact. -

® 1lA-302 THE UNSPEAKABLE:
NON-VERBAL COM-
MUNICATION (1, 4)
Why do vou move the way you
What do vour movements reveal
about vou? How do vou manage
space? Are vou its master or do you
let @t control vou? Explore these un-
fasniliar areas (kinesics — ‘body lan-
guage) and other non-verbal com-
munication -. photographs, cartoons,
signs and svmbols — in this course.

'@ LA-303 EXPLORING "

TEEVISION (1, ¢)
More than any other single communmi-

A e ]

ks



cations media. television has helped
mold this vast land of ours into one
society. Through its magic we have
‘\U‘lkpd' on the moon; witnessed as-
sassinations, disasters, war; gazed on
“the Great Wall of China; attended
g;htical conventions. music festivals,
nate- hearings and U.N, meetings;
held fropt row seats at sporting
events, beheld ceremonies of state
around the world. Whether watching
situation comedics, movies, variety
_shaws, late night talk-a-thons, edu-
cational programming, newscasts imd
documentaries, or the davtime soaps
— the average high school senior will

have spent more hours before the tele-

vision set than he has in the classroom.

What persuasive power docs TV hold
over our li!thmugh its advertising,

*  public servicé announcements, news
reposting, and regular programming?

, + WHat is it doing fo us® What can it
do for us? This course will help you
become a more discriminating viewer.
Involves reading and writing about
television as wclfas viewing.

COPING WITH THE
, MASS MEDIA (3, 4)

" The ‘mass media of communications—
TV, radio, newspapers. magazines
books, and movies - aftect the way
we see the world. Fach can report

. _ the same event to 1s; but cach pi;a,vs
on our emotions diftcrentlv because
it filters the message differently. What
picture of the world does cach por-
trav? W hat message is coming

+ through? “The medinm is the mes-
sage” secording to Marshall Mcla-
han, prophet of a new age. This course
will assist the student in deciphering
the message of the mass media.

. @ LA

/ -
® 1A-305 INTRODUCHON TO
DRAMA: FILMS AND
STAGE (1, 4)

“All the world’s a stage. and all the
men and women marely plavers,” said
Shakespeare in As You Like It. How
did deama Lave ite heginning? Whe.
are some of the fimous writers, ac-
tors, and adtresses? Mect some of the
world's gseatest - WAl gne Tallulah,

* - the Labulous Burrymores. Richard and
Lis. Sidney Poitier, Rabert Redford.
Drama, whether on stage or oo filin.
speaks to s more forcefully than am
other type of hterature You'll gam
©wigreater understanding of theater and
lite itself from the in-class reading

.ld discussion uf outstanding plays.

- h Y
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® LA401 MYTHOLOGY AND
ANCIENT CLASSICS (3, 4)

-WANTED: CRONUS. For wlt

crime? Do vou know? Who were the
jetsetters of the Golden Ager "What
" do music, artlitcrature, trademarks,
comercials all have in common?
References to the creatures or charac-
ters of mythology, of course. Even
readers of science fiction — 2001 Space
Odyssey-—~ find allusions in its pages.
Mythology also aids in the under-
sjanding of ancient classics such as
omer’s Odyssely and in the unfoldings
f Greck drama and tragedy. Just
vhat role dogyou play cach day in
the miracle of Greek mythology? Do
vou prefer living in o Luwmanized
world? For the college-bound student
or the avid reader this course is . a

MUST.

® LA-402 FOLK TALES AND
LEGENDS (1, 4)
Chuckles and chills, sorrow and thirills
{ await vou in this study of the world's
great <treasury  of tolklore, Down
through the ages folklore has provided
solace or escape for the common folk
who fashioned the stories, then chant-
ed them again and again by flickering
firclight, passing reverently from one
generation to the next a rich and
cherishied heritage, Folk tales, fables,
tall tales, fairy tales, ballads., myths,
legends — all will be represented.
plus some of the greatest adventure
stories voull* ever read! A host of
heroes invite you to join them in some
'nf the strangest sind sometimes most
dungerous cxploits imaginable. Study

the impact of folklore on language |

and art as vou travel the world with
some of the greatest adventurers whio
have ever lived in the minds and
hearts of men. )

® LA-403 THROUGH THE EYES OF

MY BROTHER (1, 4)
The Asian, the African. the Furopean,
the American, the Latin ~ all see real-
itv in somewhat different wavs, This
course _develops an appreciation for
these differences and helps the stu-
dent to establish relevance ta his own
hachgronnd and experience. Sample
writings Yrom around the world ”'J?”
the student insights mto some of the
poctry, drama, short stones, essavs,
and novels of cnltures other than fis
own.

@® LA-404 THE SHORT STORY (1, 4)
Evervone lonves a good store But not
evervone undenstands whiat makes a
storv. good  Come to a greater ap-

preciation " of this popular literary

. 101

torm by studying the ingredients of
“the short storyv: (characters. plot, set-
ting. atmosphere, tone) and the tech-
nigues used by various authors to
achieve certain effects (humor, sus-
pense, horror, tragedy). At the same
time extend your vocabulary, vary
vour reading intcrests, learn about
wiman nature and the world around
us, stretch vour imagination. Go from
the shivering tales of Poe to the broad
lnntior of James Thurber; from Jesse
Stuart’s trne stories of a mountain
afea cut off from the world to the
‘sicnee fiction of Ray Bradbury. Each
day brings a4 new experience in realms
of fantasy or real life.

® LA-405 SONG - POETRY - ARTY
(1, A)

Sing? Draw? Write a poem? YES! Let
S-P-A introduce the fun of poetry
aifd the close association among art,
music, and poctry. Every day people
listen to, mouth, think. or chant the
Ivrics of songs, commercials, riddles
in tune to the radio, tclevision. or
their guitar. Ever wonder just how

one docs write a song? Is Aqualung

music or poetry? Or art? Find answers
to how or when do John Lennon's
lyrics qualify as poems. How does a
poem mean? What is a m'’s shape
as important as its wnrj:;c Designed
to increase listening and appreciation
skills, this course is for the non-college
stadent who enjoys new ideas. |

@® LA-406 THE ART OF THE

2, 3) o
What is pgetry? What does th.. term
implv? Why does man under emo-
tional pressure produce this particular
¢ xpression of himsclf in verse? Answer
these  questions by investigating the
cortent, form, stvle, and cffects of
the world's greatest poets. Read poe-
try, discuss it. probe its mcaning,
write about it, discover its art in this
analvtical course.

® LA-407 DRAMA: PAST AND
PRESENT .(2, 3)

Study the literature of the theater
from Greek and Roman tragedies to
the modern plavs of Broadwav. Get
an overview of the great dramatists
of the world, Read plavs by Sopho-
e Shakespeare, Ihsen,  Chekhov,
St O'Nedlll Williams, Wilder, or
Miller - to nume a few, Analvze cri-
ticallv the ¢lements of drona, drema-
tic structure, the subletics of stvle
and technique. und characterization.

® LA408 A LOOK AT LIFE

THE NOVEL (1, 4)
The novel writer 1s limited only by
the oxtent of his imamnation. He is

POET
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not bound by time or space: the
charcvors ay be imannuny or theey
ay De based upon the wathor's fex-
mience witlf real people. Imaginative
#erature concerns itself with life and
people of intercst to the reader. The

" novel will provide entertainment and

an opportunity  for the student to
know himself and human experiences
better.

® LA409 IMPRESSIONS OF AMER-
ICA (AMERICAN LITERA-
TURE SHORT COURSE)

(1, 4)
Take a look at America through ¢
eyes of some of her greatest writerg.
Literarv wiants snch as Hemingwad,
Steinbeck, Faulhner, Thorean, - Whit-
man, Drkinson, Twain, Sandbury.
Poe will he read. diseussed: and dit-
ferent din will be eaplored and

evaliated An emphasis on ife styvles.
i Amcnica aimed toward o orealizition
that literatore iy Hife and Dt is aweare-

ness neay convinee the student thoat L
is not NEA: he s just NOAY,

® LA-410 PURITANS -ROMANTICS
(AMERICAN LITERATUNZ
COMPREHENSIVE) (7
Purist® Realist?€ Ronanticist®
American how is vour heéritage
ed by these hibel From Jo
Edward’s sermons to Poc's ot
The Crucible-is 1« drastic ol

American living and writine 4
How? READ, ANALYZE. D S,
SEARCH for reles ant answer e
ate what vou are and why o el
certain belicts « promdicessy. ou
hold with the Romanticists tl -
ty can be found onlv througl ter
freedom Be challinged and e
by some of Americd’s greate k-
ers and writers compare LT
eriticisins and ponder their judd s,
Anahv /e yonrselt whichio ol
are YOU Purist Realist, | nti
cist?
® " LA.411 TWAIN =~ MODE"
REALISM (AMEF )
LITERATURE CO. -
HENSIVE) (3, 4:
Take off those xo-c-colore: o
and see the world as it realiv 1o Has

our world clunved from e tune
when Twain traveled onc The Mooss

sippr or Lewn evposed the Tpople”
02 ige ity life to today when we tinn
to Brown's Manclale in the Promis !
Land - or have WE Chaaged our
wav of fooking ot it? See the maturing
of America trom Cogt Voar doe to
World War TF Probe the pavelion-
cal offects of war and industrialism
on the American conscicnce,

- 16 .
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GIANTS OF ENGLISH
LITERATURE (SHORT
* COURSE) (1, 4)

® LA412

‘Much of our American hieritage has

its roots in Fnglish history, Further-
more, the fact that we share the same
lanwuage bas created a bond between
our two countrics. But cven if we
shared o common ties, the greatness
ot the writers the British Isles have
produced would command our atten-
tion. Chaucer, Shakespeare, Tenny-
son, the Romantic ets. Dickens,
Shaw — these and others have given
the world some of its greatest mo-
ments i literature. Discover for vour-
sclf why these have won world-wide
acclaim, why their works have given

Sthem immortality,

® 1A-413 BEOWULF — SHAKES.
PEARE (ENGLISH LITERA-
TURE COMPREHENSIVE)
3, 4
Co from tht mist-shrouded Tand of
monsters and superstition o Beownly.
throneh the humor and pathos  of
Chauncer’s short stories. to the ractal
and  sociddl problons set torth i
Shabospeare’s pla o e the world

chavec oo the hoeedro oy of ver:
of 1t e o db - problens,
of vost pvear seem o wavs with

17 Or can
wmr neigl

us? I Nlaacter ¢l
> ()Ilr.\('l 'S

W T
hore biting ¢ Phlssion
nad © o . pursuin
the dreans and proe .
pers. totiv., il bitagh.
s of atomn’s oric i at

eral ot - hw? ~ab oloteb
aston co e Is twet
our T 5 oro it
eran o tion, L hare
“to
® 1 v MIT AW

(ENG »  [ERATURE

com ISIVE) (3, 4)
Milto o of catest minds
the e wann Shaw —
nne mon’ nint o satirists
RLINY & b mdition: and
Brotw m . toof writers
ll‘“«'( [N IH: 1ONS ()f t)l('il'

Neo-Classic,
responding to

owno e s P
Romantie Victoran,,
the ol af relivioe. Gience, nature
beauty “sentiment dit - Palling the
student deepanto the world of ideas

adens otten disgiinsed by svinbolism
aned dhision this 1+ one of our
most Challenging courses.

® LA-415 TWENTIETH CENTURY
AUTHORS (1, 4)

Probing the present and predicting the

future, here s course superbly rele-
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vant to our times. How did Amesica
and indecd the world get in the sha)

it's in. This course traces the build
up to our present criscs from the be-
ginning of the century and the various
literary reactions to them. Attention
is given to some of the so-called sci-
ence fiction writers whose prophecies
are now realitie. Also, discussion o
the rcjuvenation of gothic ®echniques
in writing and cinema (“Dark Shad-

ows,” “Night Gallery,” “The Inno- -

cents”) adds to the, relevancy of the
courses o

v

® LA.-416 SHAKESPEARE (1, 3, 4)
“He was nat of-an age but for all
time.” Therefore this course is de-
signed  for anin-depth  study  of
Shakespearean drama. An  intensive
stindv of his dramatic technique will
he applied to his skill in creating
characters. Tlis amalgamation of the
manyv human qualities, whicheunder-
lic the behavior of man, the artistry
ot his Innnor, the complete.symphonic
Formony ot his poetry will be ex-
aned, Pupil-teacher selected plays
will verve ay the hasis for this course.

‘\-417 THE BIBLE AS
LITERATURE (1, 3, 4)

vou belicve that King Solo- -

Lo e 700 wivds and 300 con-
Swus e world's wisest man?
“ist us fictiog to illustrate his
caru bout the history, poc-
<. and enstoms of the Israclite
dus the revolutionary man
wus Christ. You will be as-
‘o discover the Bible's influ-
. nusic, architecture, lan-
“1 the literature of \Western

SUCH AS THOSE LISTED IN

'O DIVISIONS WHICH FOLLOW

BE INSTIGATED BY TEACHERS

BY STUDENTS. TWENTY WILL LIKE-

. BE THE MINIMUM Rsclkl{t:_nou
OR OFFERING ONE OF THES

v
THEMATIC APPROACHES
TO LITERATURE

® LA.501 THE THEME OF LOVE (4)
1.UN = Who can resist this course?
The plavs of Romeo and Julict, West
Side Story, and Cyrano de Bergerae
will provide a conipact bady ofarcad-’
ing atter from the 16th, 17th, and
20th coenturies with all kinds of ex-
pericnees. These plavs cover, in effect,

<the shart storv, novel, drana, poetry,

and essav. Thev ofter narration, ox-
posttion, description and argumenta-
tion. An excellent source of material

L]
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to l(’udi, eritical. - thinking,  What
changes the vears have brought! We
arc not pow one with the actors; we

. are onlovkers, slightly aloof.

o a0

R %) -

s “If loveis the most powerful force for

-

L

.
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of String, Black Like Me by Joln
Criffin, Marner by George Eliot,
The Diary of Anne Frank, To Kill A
Mockingbird, Steinbeck’s Grapes of
Wrath. .. .
~,® LAS04 LTERATURE OF SOCIAL
. PIOTEST (4) |
The plowshare or the sword . . . 3

E

. of thinkin
weighing :lrt’:lm?nts on hoth sides
‘Of a question before deciding npon

good ; ip the world, then revenge s
suralf the most potent force for evil.
" A compparative study of The, Scarlet
3 Letter, Hamlet, and Moby Dick shows

" Hwhat happens when revenge becomes
- the

ime motivator in a. person’s
life, thst isolating. then gradually de-
strivying the one possessed and driven
by #ts passion. This coursc presents
a comprehensive study of these three
literary masterpicces, separately and

agatively. Studies in psvchology,

) , and literary techniques
Wy the three authors in gucstion

the -of this study.
CENGING:

@ LA303 MAN'S INHUMANITY
y TO MAN (4)
o Prejodiee often pliys luvoc in life.
The sing side may have every-
; hing to®its favor, but prejudice often
ke us from admitting the good.
Open-mindedness is one of the great-
est virtues in life. It means the practice
evervthiing through,

r course of action. This course will
deal with awarencss and sensitivity
to the problems of the world's down-
trodden as revealed in such works as
Edwin Markhan's “The Man with
the Hoe,” de Maupassant’s “A Picce

dove or a bomb? What ure the ques-
tions and underlyving causes of social,
racial, and political unrest? Thjs
course gives vou the opportunity to

analvze and evaluate writings which -

deal with the oppression of man’ and
the censorship of his ideas. Study will
vary as broadly as the lyrics of popu-
lar songs by Joau Baez or John I.en-
non to reau’s work Cicil Disobedi-
ence. Satires. such as those by Orwell

and the Lluxleys, and an exdinination -

of current issues will include the writ-
inge of James Baldwin and others,

THEBMATIC AND AUTHOR COURSES
REPRESENTED BY TITLE ONLY MAVE

Q
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THE THEME OF REVENGE

gorics.

NOT YET BEEN WRITTEN. WIll BE
MADE AVAILABLE IF REGISTRATION
INDICATES ENOUGH INTEREST.

® LA.305 MAN'S SEARCH FOR

. . UTOPIA (4) -

'® LA306 BOOKS THAT CHANGED
. THE WORLD (4)

® LA-407 WAR AND PEACE (4)

° 08 THE LITERATURE OF
. DEMOCRACY (4)

® LA-409 MIND PROBES INTO THE

FUTURE: SCIENCE
FICTION (3, 4)

CONCENTRATED STUDY OF
ONE OR MORE AUTHORS

® LA-601 MARK TWAIN (4)
Remember  Hal . Holbrook's

Twain Tonight? Fveryone is a grown-
up Hack Finn. Why not studylt

genius of Twain in depth and cogh-
parce the rebels his pen created do
toduv’s rébel® A look at Twain's @on-
cern with vital attitudes toward fam-
ily, “religian, education, race, death
will offer bases for comparison and
analysis of todav's socicty. Twain, a
successful writer of romunce and real-
ism, is also a western humanist and
sensitive social satirist who belicved
in the importance of the individual,
The individual and concern for the

~arehel — these are the concerns of the

youth of the seventies, Discover for
vonrself why Huck Finn is a classic.
Find out how one book can he rated
superior as an autobiogriphy. picares-
que road novel, and a spndy of dialect.

® LA-602 ERNEST HEMINGWAY (4)
® LA-603 WHITMAN - SANDBURG-
FROST (2, 3)
® LA-604 ROMANTIC POETS (2, 3)
® LA-605 RUSSIAN WRITERS (2, 3)

® LA-606 STEINBECK (4)
® LA607 WOMEN, WRITERS (4)

Mathematics ’

For your convenience the math offer-
ings have been divided into two cate-
The first  graup  (applied
mathematies). is  recommended  for
those students who plan to go te work
or to a technical school following high
school. The  second  gronp  (pure
mathenutiosy s recommended for
those who plan to go to college or for

those who plan a career Pnalh.
scicnee, or some related fieldd These

*are only general recommendations and

students are free '(-luxw' COUrses
from either category.

126
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APPLIED MATHEMATICS

Pkin to buy a car, borrow money, in-
vest yolir savings, open a checking
account, purchase insurance. plan a
budget. compute your own tax, rent

-

or buy & honuse? Can vou do the arith-

*anetic required to calculate interest,

balance vour checkbook, or carpet
vour floor? The answers to these
questiqns  can be  found  in rthese .

courses.

® M-101 FOUNDATIONS OF MATH.
(3 Quarters) . ‘
Prerequisite: None

This course is designed to make the
student more proficient in the basic
mathematical skills necessary for-ev-
ervday use. The course provides the

opportunity for the student to review
and extend his know]ed f_addition
and subtraction, mulfiplication an

division with whole nambers, frac- N
tions and decimals.” Additiopal topics

should include pereént, ratio and pro-
portion, measurement, elementary
equations, and introductory geometry.

® M-102 CONSUMER MATH

(3 Quarters)

Prerequisile: Nane
Consumer inath is designed for the

- student who wishes to use his money

wisely. The goal of this course is, to
cnable the student to solve evervday
problems that require basic skills and
applications of arithmetic computa-

tion. e
OR -

Docs your future include course work

in a technical school® These courses

may he mr('d’d to give vou the mathe-
matical bacRground “for vour work
there. '

o8 .
® M-103 ALGEBRA | (3 Quarters)

Prereqyifite: None

This course intrflluces and -develops
the sstructure of algebra. It explains
signed numbers -and the use of a Jet-
ter (x or v) to represent the un-
knowns in a problem, Linear ¢qua-
tions and inequalities. special prod-
ucts and factoring, algebraic fractions,
graphs, radicals, and the quadratic
equation are studiced,

® M-104 GEOMETRY (3 Quartens)
Prersquisite: None
This course is devoted to the study
ot plune. solid, and eonordinate geome-
try. Some of the huasic concepts are
measarement, congruence,  inequati-
tics, perpendicularitv.  parallelism,
similarity.  construction, “area, and
volume. These concepts are applied
to lines, rays, scgments and other. geo-
metric figures. Finphasis 1s placed on
structure and logical reasoning.

17
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¥ ~ources o2low are listed by level of work that will be reguired

a: i ctadeut, Select the areas »f*vours iaterect and lewel at which
y . 1_~ ‘fecl the most comfortable in workins, “he levels >f work
‘rwr cntod toward future goals®™you expect . t> pdfsue. -Please study-
| AN -u:cfully before you select vour churdges. " The nunber after

&: t.ti2 indicateswthe range of the lesvels to be taught.
eyl L - otudents who have exhibitzd cuperior acadenic
achidvement, ) :
21 2 - Students whn are planning tc atternd a four-
year college.
l:wil 3 - Students plannlné to attend a two-yzar college,
incdustrial school, or a nursing future.
¥ .1 4 - Students plannlnv tno enter the work force upon
graduation,
-+vel ) - Students who have experiericed little if any
academic success.

. Fand
- za:ltory Jrltlng (1-3) . -
- P :se rch Paper (1-3) Not recommended fur sophomores
. - sic Composition and Reading (4-5) ©
‘ ;o= m tive Vriting (1-3)
- - .alllln, Basic Reading Skills (4-5)
- fuople and Literature (- -5)

- Jurvey 3peech Course (1-5)

= 433~ Jedla (1—5

Journallam I (1-3) First semester

= Journalism II (1-3) Second semester

& v s
!

= Jrama Techniques (1-4) :
T «:usiness English' I (1-4) Juni~rs ard seninrs - birst

‘ .semester .
"7 .nciness English II (1-4) Juniors and seniovrs - Second

) g . . semester -
= /.:abulary Building (1-5)

»
= Tcuth in Literature (3-5) P
~ Poectry Appreciation (1-3) '
= The Herp I (1-2) ' N

= Ditle as Literature .(1-5) : ‘ :
= Advanced Theatre Techniques (1--3)
- oouthern Literature II (3-5)

= 3nuthern Literature I (1-3)

- Loust Generation (1-3)

= Protest wrltlng (1-3) s
= 3atire and Humor (1-3)
- Plstory of the Theatre (1-3) Y
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g Shakespeare's Age. (1-2) . e
1 - American Novel’ (1-3) _ . o g:‘}

ﬁgumanities I (1-2) First semester - selected sophomores
Humanities II {(1-2) Second semester = selected sophomores
Supernatural Literature and Communications (2-5) .

Black ‘Literature (1~3) Seniors only
e

Romantic Movement inithe Western World
- Novel of the Vestern World \4i-3)

(3=5) - E
(1-3) -
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(1-3)
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Drama, Comedy, and the Stage

>
1

t, - Farly English Literature Survey
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URAL LITERATURE AND COMMUNICATIONS (05 POTNTS)(2 = 5)

-ﬁUPERNAT

-.te 15 2z lliterature course denliné with vaPious aspects of the
LNy past, present, and future. It -is net an attempt to
¢ thz belief 1in any of the subjects discussed or read

¢nICuUrig
Literature povered includes short stories, novels, plays,

nodt .
L)

smt T ILTYN

... ZURVEY SPEECH (05 POINTS)(1 * 5) -

4 course which explores public sbq;king techniquesl” YVolce
ment, specch preparation and dglivery—are the maln areas,
ntr ‘ '

.

- ot —

b A 1t acting/production courge including stage movement,\voice
_~-ausntion, ncting technriques, presentation of memorized scenes.
+ 4 uign, costumec, makeup, and lighting- are discussed in some

I 4
o et .

“15TORY_OF THE THEATRE (05 POINTS)(1 = 3)

T.TVIY ehdrse in dramatic jiterature beginning with the classic
:rn »~1 moving to the absurb. Twenty representqtive.plays will
. ¢ 4. omparative papers and objective tests are used to

‘e ¥ prUgress.,

ADVANICED THEATRE TECHNIQUE® (05 POINTS)(1 - 3)

P

PO

;;*'Effﬂtwd course for students who are interested 1n acting and

alﬂjif;.f- Three scenes will, be producad and éne, one-act play.

5.; -w}uffsalected play ?nd thcory will be required. Prerequi-
< Drama Techniques 2gd permission of the instructor.

-

5:4AR - EXTOSITORY WRITING (05 POTNTS)(1 - 3)

! '-1: jf the loricnlly orpanized paper with a clear thesis,

St supports, and free of gross crrors in spelling, punc-
R tetion, und syntax. These elements of gramfar will not

¥ {v ‘ncorporated as the need arises. 7his course 1is dosigned
s~ 1l.n%s who desire to practice composition and grammar be-

P g o) b1gic level.
'» TATIRE AND HUMOR (05 POINTS)(1 -_3)

L ey :
't;i’:t;t Safire from a literary =and soclal point of view. It
V’ku; ir mzn s acceftance of individuals and institutions at face
cert and gizher amused or bitter tomes. About nine books are
wires such scusscd during the semester as well as other shorter !
eninye “tcas poems, plays, short stories, musicals, cartoons,
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1 BUSINESS ENGLISH I (05 points)

study of language skills necessaryv for.effective .communication;
art of listening and reading, spelling, grammar and punctuations

7. BUSINESS ENGLISH II _ (O5 points) \\

cludes the psychology of effective communicggion, writing
ftsmanship and the art of dynamic speaking within the framework
the business world. '

# BIBLE AS LITERATURE ° (05 points)(1-5)

rief study of the history of the English Bible ané4§f;omparative
«f all English versions-contemporary and the King James.” A X
4ty will be made of the influence of the English Bible upon our °
2al3h language and upon English and American Literature. Memory

rv ard themeSwroqured. Student's preferred translation will -

~2r textbook.

» B .
ROMANTICAEOVEMENT IN THE WESTERN WORLD (O5points)

-;;depth study of. the Arthurian Legend and its impact upon English
'c.”;erican Literature and Theatre., Our heritage of ballads in '
-*;ﬁd with a_survey of authors of the Romantic Movement: Teimyson,
JzPOH,.Shelley, Keats, Longfellow, Hawthorne, Emerson, Poe, .
Project or paper is ‘expected. . S

3

c.

THE HERO T (1-2) , {05 points) ' ' -

L orgpe . . ’ :
,:;oh;frzf is d@signed to introduce the student to the various

S, ot the hero as presented in fiction from early to modern

. ‘q/:;PPOXimate}y twelve stories, poems, plays, and novels will
oh et s SEudieq in depth.“Selectlons to be studied will include.-
R :;.&i°a°’oedlpous Rex, Macbeth,. Pardise Lost, Death of a Salespan
com+ 222, @nd The Fixsr. Parallel reading will be required. E

. .- tormal themes related to the changing concepqs of the hero \_

“® written,

Deen SAVEDPTARE. (1-2) {05, DOANES)- <o- - co wmv e e i

a wri£§;°0§9;§se, students will -become acqueinted with Shakespeare
ko 5iudy op ilstories, comedies, and tragedies through an in .
Le placed 8pproximately ten representative plays. Emphasis
°d on interputation and analysis of character and plot.

: ‘!;71’ “ » -
"HICAN HOVEL (1-3) (0% points)

P TP

L ST . : ,
. PR ‘el 'y .
- g, )Vuca{ugwelve American novels will be read and discussed in
BB g vre ary study and themes will Le based on vavious novels.
*iteenth - ¢es the development of, the Amciican 1ovel 1rom the
*century until modern times.
a - 131 ,
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'1ﬂ;f5ULARY BUILDING (115) (05 points)

LAY vé‘vocabulary“words through group work, individual study, and

3. - er=class discussions. ngphasisswill be on, learning groups

relaned words. Weekly tésts will ‘require the student to apply
Tl a5 learned not just memorizatipn.

e v LURITING (1-3) (05 points) -

o suedent will regd a selection of short stonriesy-poetry novels,

-nenzine selections. 1In written assignment3s rading emphasis

v, rlaced gn the creativety of the composition instead ©0

. en. . The course will exyplore writing style for descriptions,
‘..+, poctry, and narrative. ' Each student will *keep a weekly

13¢
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PROTEST WRITING: (05 POTNTS) = -« ' h*"_,r

Qy of rebels, including current culturc, ethnic, and anti- ' -
iblishment works. Includes romantic poets ‘and rebels in other

lds. A high level of reading 2nd discussion ability reaguired. .
"lent will be required to purchase a moderate amcunt of'mnterials.

for the squeamish.
€ S8 .. S

1

YOUTH IN LITERATURE (0S5 *POINTS)

:nted toward the kinds of problems that face youth tcday, as
>sed to those that may have facel thelr parents~er.grandparents.
student can expect réading assignments. from rovels, short

~ies, poetry, magazines, writing assignménts based om reading,
ussions and other oral work. Sample novels: Red Sky at

ing; Tell Me That Yeu.Love Me, Junie Moon. .

BASIC READING SKILLS: (05 POINTS)
£

.qdividuélized course tqg help you ré@%‘with,lﬁss diffiﬁulty.
-gned for student for whom reaging h%S'neve}-been as casy as
should or coulg be. Do . .

JOURNALISM: (05 POINTS)

Ared of Twig editorial staff writers, amd dpen to anyqginter-
d student; 1s a two-semester course covering news-writing, :
ure writing, and editorial writing; copy reading and proof- ’/1
g; headline writing; make-up; history of Americah journal- . - .
nd background of scholastiq{é%ypnglismu_ ) )
' oVif ™ : )

SOUTHERN LITERATURE: (05 POINTS) P

:r8 principal Southerq writers with a»spé%ial unit on Nerth
:11na writers. Course includess;reading of certain required
5 for seminar or class discussion, other cptional, extra-
it books for meorning or afternoon-discussion with teacher
students, a bricf look at Séuthern history and trends in
hern literature, group presentations of two scminor authors
& any avallable audio-visual material or dramatic talent.
'se will end with preparation of a formal speech. to .be pre-
ed to class. No textbook. Books availnble at library and/
.aper back book store. : ‘ .

. SOUTHERN LITERATURE ™ (05 POINE%) .

‘udy of Southernc writers selected for.easy and enjoyahle
iing. There will be a great deal of group work in discussion e
rooks, preparation of bulletin boards, bdek.covers, sk , etc.
‘c composition and grammar skills w'i]({ be taught 1in an‘asion—
short paper on books.read, No texthdnk. Books availa at
*ary and/or paper back book store. v .
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, oy FICTION§ (DS POINTS) 110

\s couTse deals with the prohlecns and pcrsbnaiitibs of ﬁéoplc
arough sclected cssays, biographies, periodicals, historical fic- . .

on 1nd propaganda. ‘Emphdsis of the difference between fiction
ed nonfictiqn will also be included. A project differentiated to

§2s¢ abilities will be assigned on gtf lives and thoughts of recal

aplc who are the subjeccts of nonfictfional works.
: ) ;- v

.. '
&n? 1ASS “'ENIA:. (05 POINTS) | ' _

. [ ' .
{s course 1is designed to help the redder develop critical reading,
vsgtoning, and viewing hahits insEregard to ncwspapers, radio, maga-
inas, teclevision, and films. Standgrd language arts skills are
eloped while encouraging student tio become morc discrininating
~asmens of mass, media. \ - . ‘
»",;_9,fﬂ_l::?_c_x__j,_nnn}\ﬂxkn: (05 POINTS) L )
. -~ . . g
{3 coursc dcals with an in de b
ricn through the rcading of
4 novels by and about Black Amecricans.

¢ 1 study poctry, art and music which ipc
vterary heritage in Africa-as well as con

bfh study # :Rc Plack man in ;8

seclected biographices, autohiographies - -

There arc_short units
iude the’ Black man's
tepporary composition.
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o . . oo
o+ ruE LOVEL OF éii& VST
wr_ i3 te be an intensivd .study of the novzl as 2 llter-

MR VSRS 3 G
BT o enpnasigs.. 1ts use in Englund, France, and Russia. The
.3 '3 to enablosthe student to galn dezper insights 1into

il fxpcriuncés and values, to develor the ability tc examine
. el according to 1its internal structurec, and to discover the
wrees that have acktured in. thegnovel ford during its history.
cegr xgmately twelve novels will be studied 1n depth}and/or

~teed durins the semcster. Apprupriate:written'and-oral
iescusstons will be required. (Not recommended for Scphomores.)

’

s Sy HERS 11 (05 POINTS)(3 - 5) , oy

~e: 3 ~purse is to be a study of types of heroes from early to
e pr times,  Included will bé 2 study of representatlve works
1.nons f£olK tolés, and other poems, short storles, plays, and
s+ ' mrvels. Short written and oral discussions will be in-

’;w::‘. R .
34, W7o ~OMPOSITION .AND READING (05 POINTS)(H - 5)

ey Lupse is designed to teach basic skills of simple compo-
R Cfrmphasis will be on writlng understandable sentengc=s
Poooraregraphs, Grammar will be integrated,into the course to
) Tave santence structurc and to s=erve 25 & base for improved
ﬁ~-ﬁ?i}. This course’is designed for those students” who have - 5
1 hvTLituley expressing themselves and. have experienced little
b TLY AUCCaS . . .

*
.-t
:

S HANITIES (05 POINTS)(L - 2) p
p“i f{f fophomurcs form a spécial(two hour ciass of English and
© 0 lteyory, highlighted by r8ading, fleld trips, cuest speak-

RS -,

pritecets, and group work. y '

o' TH lln AND LITERATURE (05 POINTS)(3 - 5)

{ . . . .

7 ‘;;}tf course including 2 study of art, architecture, music, -

- 'w;4’ f?ilﬁﬁophy. Field trips, speakers, projects, and -
*r wiill be 2 complimentary part of thils course... ,

“iMA, COMEDY, AND THE STAGE (05 POINTS)(3 - 5)
‘ ,.‘:"-~3. - .. . .
,~,!ﬂ;? »{ musical comedy 1n the nineteenth and twentieth cen-
SPTI ncludes reading, writing assignments, acting, and
, .., it A number of plays will be studied covering the

Ted EAurg sanp 7a
VL EN5LISH LITERATURE SURVEY (05 POINTS)(1 - 3)
F Ar {oae

fi'ﬂ”fﬁg”Hivq reading and analysis of Chauccr, Boceacclo, Avthuvian

fru : .
» frunch romances, and some current critical-works soli=

A

270 the hie ,
o Fﬁﬁmhivﬁory of the English language. .
R ‘ = > 0 C e ‘
. : y t —
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.5 LU0T JEUBRATICN (ﬁ?;_;:,z*;';'f")(l - 5)

1g 1s 1 3tuly of Lirldatage T post Worid
2nts leadline S0 the aljanatiom ¢ the "Iost Generation” writers.
W eodrs - tncludes n 'n-dupth study o f Herdngvy, the
regeralds, Malcolnm Cowloy, poota Cumnlnes, Ctedn, Dos Passns
are lranc, Ezpa Tecund, T. . Filo > and renrisontative poems
FOM Cthers. A bricf sr.te the rrowth of the Amertlean
WAtr. wlll be Sfler d, as wo n8 Jhe Dady Yovement and the
arlem Rennlssinse., fThis o) 111 focur upan th2 essentlal
inarecter of *he american n De feroes thot heve contributcd

v the farmatd_n »f his b Ak 2nd hls t . mpcrament. Art,
tcial rores, rillosephicnl 21 tides of the 1620's will
* studied. Feaulred novels: o t_Gatsby. A Farew 11 to

08, and twe others ¢f Instrue .r's choice. Requir.d non-fiction:
tile's Return, Zeld, and soiocttons tpem varicus magazines.
‘quired short ctorics: the —rtlre vooks, Thalon Revisited, and
2 _Snows of Kilimwnjﬁpl, vdus trdividual stor c5 of Instructer's
elce. In additicn o the required class read s “ch student

11 be rocsponsinle fop 360 vurls of parallol po ding cach nine

®ks s well as a €271l profect on scme cultur-l 2spuet of the

‘& cach ninc weoelk-, Short panors ard reports will be assigned
roughcout thz scmost op,

War I culturc. and

oy

6 _POETRY APPRE"IATIVN (55 FOINIS)(L - 3)

18 18 a @tudy cr Seleat. A poctry by madeor and minor prets freom :

1terature,  fThic Study will irnclu-dc iiterary rmovements and
cls 18 well g vartous sypon se puitry suzchn s the tr1ld,

wet, iimegick, katkg, °hlc, tvWrlc, nareative ) dramatic mono-

sUe, And olhers.  Tro tmport .o o and uso or Symbalism, metaphop

le, m ter, sgnd other poctd “rms will b studied.  Students

J be expoctold to poad brekrround mat rinl on woota and their

Lo read runercus prems, to dlocu.ss extoncively In elass

€MS 2nd poots nd tholp rel:ti ashirs, ¢ wrice shor '

21 and analyti:a} P2f--rs 7nd pletry explications. Students

=n be usked *:: wrlt.. creatiselv,

N

e
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