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Foreword. S i . )

A cartoon iff a recent-issue of the Saturday Review shows the Viking .
I Spaceship landed on Mars and re'aching vainly in the general di-
rectioh of a dark hole from which many pairs of eyes peer in con-
sternation.” Then one of the creatures whlspe:s “If we all keep
qu.let ‘maybe they'll think there’s no one here.” -

_ Probably they are Torch Lighters with wet matches, narrowly
.escaping a survey resulting in twggty-two recommendations for
better performance of*their duties. And that is not all. In another - >
dozen years, a Viking will be back to check on whether they did -+ -
-anything about their shortcomings or whetherthey remain in-a hole :
and in the dark. Are their matches now? Have they found a. "~ -
. » more abrasive stopefor the strike? =~ .
It took, a lot of courage for anydne to investigate th’e prepara- o\
“tion of teachers of reading inr thé first place, almost as much as it dd ., -
to participate in the survey. Each teacher-educator had had such .
privacy before! His.secret formula for success had blen as well
" guarded as the solutions of problems, which early mathematicians T
. keptto themselves ¥ . ;
< It took even more courage tQ return to the same populatlon to
find out their progress and their recommendations for further
changes {Twenty-six percent of that popula\:lon did not respond to
the second questionnaire..] know: you think wet matches”; but it L
~ . could be that they are so’busy making changes, scoping, their se- N
_quences, intecweaving ‘classroom teaching experiences with modules . .

. and oddsbodules, matching personalmes with’ always one left over,
- - -that thex,'had no-time to answer.)-- T e
" Torth Lighters Revisited is not an attempt to standar&e and' o

shape the teacher-educator. Rather, it is a book of helpful ideas for 4}
_ you to measure against the ones you already have, and perhaps add

¢ .
. . . . .
Al L. . - . ' *

ay




to your collectlon It isa nudge and remindet that we have still s
way to go for perfectlon in the development.of teachers of reading.
.+ Inthedark it is easy to keep going in circles. (One of the new recom-
_%___memianons_mlatchl,zghters Revisited was . 3_common -praetlce————
" . fort ty y%ars ago, abandoned-orr the advent of General Education. I.

feel vmdncatedl)

Coleman’ Mo:nson and Mary Austm haVe done us all a great
~ service of a qualjty that we have come to expect fromr them. For °
» you,for future teachers, for-the Internatiofial Reading Association,
and for mryself J-thagk my good friehds and admired colleagues
Mary and-Cole, for makmg this survey ‘available to us.on Earth e

.
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Mars has no idea what it’s mlssmg .
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t Introduction

-

. : . .
e C. - , L L

" The Torch Lighters Reoisited is'a follow up. of the ongmal study
. published.in 1961 when Johnny's teachers teachers were the sub-.
- ject of intense scrutiny. Since colleges ¢ of éducation assume the major

responsibility .for preparing prospectivel tgachers of reading, the
study - was undertaken to determine how well this. objective was
beirig nfet.and, where weakneses were noted, to make recolénmen-

datlons for improving that preparation. .
" Subsequently, twenty-two recommendatnons were mfe -deal-

- ing with a multitude of sareas that began with entrance require- - -

ments 4hd erided with exit aM follow up considerations. Of the
'recommendations, Francis Keppel, then Dean of the Harvard
Graduate School of Education, wrote in lus foreword to the ongmal
The Torch Lighters: -

“They deservé the careful attention of school arﬁoﬂeg:
- .officials alike, and I hope they will be widely

' \l "and acted upon. The nation cannot afford to neglect :

them (i: xv) .
“ * In aweffort to "determine the c&tent to which the recommenda-
tions have been adopted or modified and to determine what addi-
tional changes have taken place in teacher preparatory programs in

" recent years, a modifiéd follow up.of The Torch Lighters was

undertaken in Spring 1974, consisting of a three-part questionnaire

- concerned with three broad areas: °

1. The extent of adoptnon of the ongmal twenty-two re-.
. commend!mons made in The Torch Lighters.
2. Significapt changes that had taken_place in recent .
"** " years in colleges and universities Where prospectxve ’
+ .= - teachers of reading were being prepafed. ~ -
. \\:3. Suggested recommendations for the future, as- mdi-
- v cated by. respondents to the questionnaire. ~

estionnaire was mailed to 220 schools including the 74
colleges/and universities that participated in’ the field study of The °
Torc Lighters A total of 161 respondents (73 2 percent of the *.

14
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. bopulatibn) returned completed questionnaires, ‘These schéqls were
located in forty states and. were considered to be representative of
_the variolis institutions whbre prospective teachers of reading are
~ 7 - -~ ‘beigprepared.’s -1 .- Xt ot —
T Apart from- questionnaire information, fifty schools were"’
. selected to give more detailed ‘information about their programs
" and, in some instances; to be interviewed by the study staff. . _
Andwyhat do the results reveal? Part 1 indicates’that a majority
.of the recommendations were in effect, ineluding many believed.to
be the most germine (e.g., that the equivalent of a' threé hour
course in réading be required of prospective teachers of teading). In ;.
.~ other instances, the recommenddtion not only had been adopted but
- N  had been supegseded. Many schools were requiring a second and a
third course in Peading. ¥n addition, jhuch morgemphsis was being
placed .on teachitig selected “aspects of - diagnosis at - the ‘urider-
, graduale level.:In- the previdus study,isuch’ a course was.usually
\ . considered to have only graduate level status. Yet, despite advances,. .
little progregs #ppears t6 have been made in sonvé areas of prepafa-
< ° tion. This is notable in the case of student teaching programs con-
sidered by some to be essential for the preparatoty approach. The
present study indicates that little effort is Being made to attract
quality teachersin the role of “cooperating™ teachefs, and that col:
woo. leges rarelygugcognize, either financially or professionally, the re- b
ibj umed by those teachérs who do fhduct the student’
er first teaching experierice. K ' s
e study was concerned with changes that have taken
ntly in teacher preparatory programs. Over four-fifths of" -
. the refpondents revea]gdiha.t such chaftges did, in fact, take place.

T

A

P

The ghost predominant cjjanges dealt with 1) thescope of the read-
I . ing programs (more courdes, more specializatién opportunities, and
" broader content coverage); 2) content, (where the emphasis was
T , focuged dn competency based perfdrm&nces,,\;,hg use of modules,
and Jtie movement, of courses. from the campus to the' more realistic
settﬁqg of the public schools); and 3) relatéd experiences. e md_st o
| _ noteworthy being observation and tytorial programs). :
Part 3 of the study dealt with ;_écommehd tions for the fiture.
asgetermined bythe respondents. Slightly less ?han one-half of the
respondents atfelnpted to cope with this area.” Where their recom-
mendations extended beyond “the original ‘ones in The- Torch* - ,
Lighters. they were concerned yith 1) an increase in the num '
required courses from one to two (and in some instances, to

" viii ‘ . . : 4
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four) 2) ap ea{ller mtroductlon of the student to realistic reading

teachmg reading courses, and | 4) the need for federal fund'm to sub-

sidize both_the prospective teacher and teacher preparajdry pro- \

grams. ¢ ..
Chapter 4 introduces two descuptlons of teacher educatlon

_ programs in réading at the undergraduate level. The first illustrates -

"a carefully planned, competency based alternative for the single re-

L

quired reading course offered in College A. Séveral elements of com-

.petency based instruction have been mcluded 1) Wement of

-

learner objectives and expected outcomes; 2) reliance upon ingtruc- ’

. tional modules ascourse content; 3) personalized instruction with

. offe{¥ a possible framework within which desired revisions can be

vised classrodm experiences take place; and 5) use of formative and

self-pacing and¥aried options'among objectives, learning strategies; o
and p()stasset‘nent procedures; 4) field-site schools where super- =~

summiative evhluations in program revisions.
The second illustration is a model in the true sense of the term,
since it does not représent a program in any one location. As a com-
posite of recommendations from séveral colleges and @niversities, .
College B reflects a number of promising ptactices bised upon fact, .
theoty, -and professional expertise.” As it is presented, the model ,\)

accomiplished. ;
We hope the entire report of The Torch Ltghters Hevzstted w111 <

stimulate healthy debate and action.for change in a time whien al-

ternatives for educatimyg prospective t#achers of reading are needed

riiore than ever befbre.- (/ Ll
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tus of the Recommiendations \\f\ - oo
part of the study deals with the extent:to which recommenda-
have been put into é£féft, some representative comments pro-
by the respondents, and a brief discussion of both the results
the accompanying comments._ In presenting this information,
me_reporting problems did emerge and these ate discussed in

. Appendle . v e -

Ay T o~
Recommendatxon 1.
That all students be-required lto make formal: appbcation to teacher .
education programs at the end of the sophomore year—selection g

criteria to .include degree. of academic proficiency, mental and <
emotional maturity, indication of aptitude for teaching, and com-- A

petency in the elementary gray‘skills . _ -

\ . .. v o, N e N . % . v -.

: | . R .
s« ' 1. ineffect ' 92 Y 511 -
* 2. modified orsirengthened TN 45 - 280 oo '
_ 3. not in effect . - 49 11.8 |
4. not applicable . . v ,'—‘_"4 ) 25 .
- 5. no response . - . S § _0.6 T
I ()| 100.0_ ’
nmrﬁer'nvz COMMENTS = '~ . - ”
“Formal application for professional educatxoh mmated Junng ! ,
freshman and sophomore years and not later than second semester
of sophomore year. . S
“We admxt in freshman yeay, using high. school rank and ACT &
[ Scol’es. —l P P S
- “All of the above plus a reqm field experience. “# ' ,
) . “We have all criteria named excejt emotional mag@rity. “This is sub- ‘/_ .
. lectivelx ludged through letters of '.“"‘e"f]“ n and interview.” o
' “No férmal testing is conducted: stuslgnts are integyiewed.” )
r . . . o Al o, )
Status of the Recommendations .. W e 1

S R & D
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" # this technique is considered extremely useful, it is- admittedly more , -
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“New plans ting prospective %dents mll belmp mented
and include cométencies listed abové as well 35 a0 ful c m-
pletion af a preprofessmnal semninar durmg’freshman; ospphombdyre’
vear.” .« R . .

““Thecost to do’ thlSm a rrgrd manner; using the best screening- pro- -+

" cedures available would be prohibitive, and politically impossible,

“Students must also have completed a successfal field experience m’i

order to he admitted to our teachgr education prograrm.

o

caige unmanageable,™ Yy L
DISCUSSION ..
- L)

The intent of this recommendation was to upgrade the cfiteria
used to determine which students should be admitted to programs’

where prospective elementary school teachers are educated. The re-
Sults appear to indicate that the recommendatlon has béen put into

effect to a substantial extent. Indeed, a few respondents indicated, .’

in addition, spee¢h and hearlng tests, seminars, and-field experi’
ences. These field experiénces are discussed more fully in €hapter
Ihl'ee s 7

‘? * :
- ‘Modifications of the recommendation generally represent a

change of time as to when the selection criteria should be applied.

Whereas the recommendation.suggested the end of the sophomore’

N “We had such application_ apparatus but dropped it becaus€/ it be-

*

. year, many respondents indicated that this process took place con- -

siderably. earlier; “in sojne Thools as early as the freshman year.

Other colleges and unjpersjties alth(')ughh{ewer in number, indi-"’

cated a delay jp the s¢reening process due to the large number of
transfer studeﬁ did not enroll:in’their educatlonal programs
untll after the sopk@more year. 7 :

OtHer modifications of the recommendation mclude the omis-

of assessment technlques for mental and emotional maturity
and/ or aptitude_for teaching. Glearly, the predominant theme sur-
rourniding this omission is.the lack of faith in the validity and reli-
ebilitj;.of available assessment tstruments. Others cite the cost of
objective testing as a deterrent # adoption. These two factors pre-

efforts ate made to screen candidates for maturation and attitude
attributes. Stich decisions are usually made on the basis of a personal
- interview, a screening device that is’apparently being' used "to a
greater extent now than at the time of the original field study. While

" feasible in colleges whlch are not overwhelmed by ]arge numbers: of

-~ X\

appllcants o7 19

» sumably, explain the general utilization of subjective measures when

2 - o . . - ' .g» . . . ‘ 'Chapter Oqe“‘ .
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. . Tog s

I ineffect Y, ~¥
2. modifiedor sttengtbened"" - . 43 T 28.7

’ 3. ngtineffect . ¢ H 1 13.0
4. not appljcable. . T8 5.0

. 5. nodesponse ', ) e 1 0.6

p e T le1  ~ 1000

l\ebolmhcndaﬁonz { v "
" That students be permitged (if nqt encouraged) to elect g field of
concentratign other than elementary education, provided basic re-

quirements in the education program gge met, including the equi-

valent of a three semester hour course in the teaching of reading and
orle course in n?&gt teaching. ] ) .

. “Fidld of colwenl-r'ltiqg other than Jememnry education is required
of all majors.™ 2 : .

“We reqt'nire atleast a mlnpr in another ﬁehi and g'e.nenlly a mgjgi;. )

. We require 6 hourS in reading.” . X .
“Students are required to elect 8 24 points doncentration in a liberal
studies area. In additiog), studggts take 6 points in the teaching of

reading and 2 student l'exgching"experienccs."'

=All elementary educatioh majors are required to take two three-
. semester hour courses in Reading’ Methods (the courses are pre-
- sctibed]. They may also elect a concentration of 18 s.h/in Reading
or enter the Reading Collateral program of 24s. h.”

"=All our students earn a major in a subject area.”

“40 core elementary education, 40 hours electives with at least one
concentration—a new program this year.”

“A field-of concengration other than elementary education is re-
(quired.” ’.

.
. "No one pursuing an elementary curriculum can major or minor in
elementary educnth\." '

.

_“Students are required to elect a field of concentration othet than
elementary education: in addition to the equivalent of a three-

vemester hour course in reading required. a concentration in read-

ing may be taken as an elective (18 hrs.)”

“Under California credential legislation. a student must major in a
field other than elementary education. A student has no choice in
the matter.”

Status of the Recommendations 3

L
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U the teaching of readnng In several instances additional reading

L L
DISCUSSION

This recommendation had a twofgld purpose l) to allow those
students who had an interest in a partffular field of study outsidg of
elementary education (e.g., anthropolagy) to be permigted to major
in that subject, and 2) to focus attention on the n r college
graduates to attain a degree of sophistication in both af¥demic and
professional courses of stuly. Admittedly, this is often difficult to
accomplish ‘within the conffnes of a four year degree prognm'70n

the other hand, many. colleges do allow students the option of ‘en- -

rolling in a multitude of elective courses (as many as 40 hours in

some schools)so there appears to be no valid reason for a student to -

pardnze one strand of edycation at the expense of another.

* Results indicate that the recommendation is irreffect in a large
percentage, of the schools sampled, and supporfing comments are
noteworthy on twe points: }) numerous schools now require a field
.of concentration other. than elementlu’y education, and 2) students
, arg required to enroll in more thari a"three ssmester hour course in

. ‘courses can lead to-a “major” or a specialjzation in tha®area.

Under sgch circumstances, it is difficult to see how students can

complete a major in reading instruction as well as additional re- -

Yuirements, in elementary education and still have sufficient elec-
tives to be eliglble for a second major outside their professional
_studies sequence. ‘Althoughrthis would appear to be in conwmc-

- tion to the intent of the recommendatiOﬁ it should b® pointed out

!

that the original study (1:142) said: “While a'majority of prospective
elementan school teachers will probably elect education as their
field of cogicentration, there agg.some who. . . will want to major in
.a liberal arts subject . . .[and] there would seem to be no valid reason

to discourage such a nonedycation major.’

Apart from the availability of specialized reading programs

there also appears to be a trend toward the requirements of two

- That those faculty members chardéd with th;) rapormbility for .

reading courses at the baccalaureate lwel
> .

P
Re&)mméndatnm.} 3

training prospective teachers make every effort to inculcate in their
students a sense of pride in their chosen profession.

\

B Chapter One

14q
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RESULTS B -
N %
1. ineffect . 3 81.4
2. modified orstrengthened 23 14.3°
3. not in 6 3.7
4. not applidable ' ‘ ) 1 0.6
5. no response ¢ ’ _0 00
T 161 4 100.0
AZPRESENTATIVE COM] 1 ' f. ' )
o “This is being done by faculty piémbers. I question the atti-
- tudes of others and'therdo their ty to do this.” ’
“1 am well impressed by ou aculgyin this respect. ’l'hereunrula-
effort slzown by the flcuﬁ) \nho themselves ”d of their pro-
’ “We nllo encourage membenllip,ﬂn profesioml organlzations in-
cluding ma. There is a csu local chapter.”
“Current teacher shoﬂage brought the m-liuuon that prospec
tive teathers had better to recognize the need to be enthusi-
nsticundenetgeﬁcforte ng,‘l‘hmprofaoonshmthisfedhg .
“Sorrowfully, I do not gée this -ftimde prevnlent at this time.” "
m‘ 2 m" . (]
. * The rationale thhrecmnmenduﬂonmuludﬁ'omtbecon-
tention that , as a profession, was not considered to be

highly regarded by lay pessons or,by and
that more efforts would have to. be,m menhaneathe
of the position.

thg tstudyhdpteomwbdmlngendorn—
tion. In instances where resppnses in-

\%&d mmﬁndﬂnmmwu effect,
included the tnvolvement of in'p nal
ations (such as the International Reading Association), at-

at sty conﬂaneswdloul reading
councils, nndinvolvamentincoleghﬁewbermhtedapn.
MnschuFumnTeuclmdAm.ndPthduhppc

" Thas senior foculty members, prominent in
/ phyammmmblnthchmmqummmz-aumd

mrapondbwtyformddmgat muudcrgrcdum"'

. course. w
,s-'.‘ ’
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¢  RESULTS P

¢ / N, %’

L ineffect-  / : . 117 72.7

2. modified or strengthened v 28 17.4

g 3. not in eff 10 6.2
4. not applicable : ’ 4 25

- 5. no mponfe : 5 2 12
. . ; . 161. . 100.0

: /
. REPRESENTA COMMENTS  »
et “We have/three faculty members with doctorates in reading. ‘!’hey
¥} _ .teach all ¢f the undergraduate reading courses. ! -
“Situatign described above predates The Torch Lighters.” .
“As much as possible within staffing Mmitations.” »
-» © #  “This varies from year to year accorﬁg to what faculty is avail- .
: able.” ' ’ ] LN )
«  "Only &nior faculty members teach undergraduate reading course.”
“Wge have no graduate faculty designated as such. Our senior
. faculty all participate heavilyth undergraduate instruction.” R
"+ "We either teach undergraduates or work dlosely with the lecturers
who do. “Qur fecturers are all doctoral students in reading and get
valuable experience by teaching under supervision. Most will be’

e teaching reading at the college level.”
. _ .
v : v . * : . . '
. DISCUSSION . ;- ' 4 }

It was observed fréquently during the iyRial study thit faculty” -
mkés;,bers considered to be authorities in field of reading wepe~”~
L .

to be engaged in graduate teaching {jd research piéjeots to

he badcalaureate programs.:
The study staff lamented the fa any .
therefore, did@ot benefit from i d knowledge of
leader? in the. area of reading ‘and recomméhded that uhder-
graduate students have the option of enrolling ixf at least one course
taught by a highly trained and egrpen'e fessor. T
With only ten exceptions, this recoMmendation is in effect and
: respondents expressed positive reactions to the proposal. Obviously,
. as indicated in some of the comments, staffing problems occasional-
" C ly arise which preclude senior faculty from teaching an under-
graduate course every semester. Similarly, senior faculty on study
. leg.\és or sabbaticals are not always avaﬂ'%-.' Nevertheless, the
recommendation has over 90 percent endorsement{

16
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Recommendation5  »

That the class time devoted to reading instruction, whether taught
"as a separate course or integrated with the language arts, be equi-
oalent to at least three aemmer hours of credit.

RESULTS O\ ’ ' .
N - %
1. igeffect : 18 . 671
2. modified or strength¢ned 44 27.3
3. not in effect ‘ ' L5 ’ 3.1
4. not applicable ' 4 %
-_ 5. no response ‘ : _.0 .00 -
o " 161 1100.0
REPRESENTATIVE COMMENTS

“Current requirements are six hours in reading ie., tea'clﬂng of

"~ diagnosis, plus three hours in language arts.
. ™ “Most of our students (aké at least one additional course in reading

% f other than the basfc one.”

equivihrt of forty.five class hours.

“Six semester hours of credit in reading is required of all elementary
N ‘majors.” ¢
S "We prmently réquire six hours; tl;e in general methods dnd
- another three in a practicum) related to student teaching.”
.Require six semester- hours: ‘dewelopmental -and reqial reaaing

*Thig'ls a requked minimum; farely does a student take Im than
ﬂftee‘emester hours, althotigh we are on a quarter system.”

. “Two three-semester-hour, courses in Teaehlng of Reading are re-.
quired far all elementary educagon students.” .

\

. DISCUSSION

. During the first study it was reported that 97 percent of the col-

leges sampled required a course in ‘basic reading instruction. In

approximately half of these, it ' was taught as a separate course ajd
usunlly carried three semester hours of credit. In the remaining half,
it was taught as an integrated course (with other components of the
language arts) when 10-25 percent ok the class time, or approxi-
mately four and one-half to eleven and one-quarter class hours, was
“spent specifically on reading inistruction. With such minimal ex-
posure to reading instruction, in the case of the integrated course,
the staff recommended.thas studegts be exposed to at least the

\

Statru' of the Recommendations | 1 7 ";'\7‘
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An examination of the results indicates that not onliy has the
recommendation been put into effect by a large percéntage of

schools sampled but numerous. resgibndents indicate that an equiva-

lent three semester credit course now is only the minimrequire-
ment. [t is not uncommon that six or more semester hours ¢redit are
reqyired and that the elective course offerings in reading age con-
siderably more extensive than before, With the intra on of
additional courses in reading, it is possible for students in®ome <ol-
leges to specialize or major in reading (see discussion of recommen-
dation 2).- o o Coe
.- In those schools where reading is not given as much emphasis as
‘s reco?ended in the guidelines, respondents.indicated they"were.

i hoping to offer the equivalent of a three semester credit course in the
r"- futurg. °- : .
ras ; v ’ . .
v | b ‘ .
- Re‘cq[mmendation6c " . - ‘ i
That the basic r.eacﬁng instruction offered to prospective glementary
- teachers' be broadeped to include content and instructional
« techniques appropriate for the intermediate and upper grades. .
. ' . N "%
o a . .
* . T ineffect N\ ) 1277 - 78.9h
7 2 modified or strengthened . N 28 v 17.4
3. notin effect ) R 4 . .2.5 ‘.
k| ot applicable A 2 I O
) ) 5. no response ";’_‘ . . 0 - 0.0
E ' | 167 100.0 - . -
3 ) . -» ) ®
REPRESENTATIVE COMMENTS 0 '
“Reading instruction appropriate for the middle grades required for
. all except early childhood education majors.” - o «
. . ® ~Ouf course is designed for Wes oné through eight and i)cludes :

these ifstructipnal techniques. C
“The second three-semester-hour ‘course, which is required of all
elementary t-du.tioi majors, includes conteng and instructional
techniques appropriate for intermediate grades.” :

“Our second course is content readiff and oriented to upper ele-

. . . R . 1) -
mentary and junjor high students.” .~ ..
“This i impossible in a three semester hout course; which is what
ourse. s Wl

we have at the present time. ™ . .
. N . ' B o . v
s U & : ’ B - Chaptér One
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- “Our program is much strongér. We requin:: four courses in -ele-
mentary education—one devoted to the reading skills apprdpriate
for grades four th:qugh eight.” . 7 .

‘istussioN” * . r\;}h - o .
The preyious study list ree reasons ‘for'the inclusion .of this

recommendation: 1) an overemphasis on beginning reading which
_ precluded course time for advanced skills; 2) dpathy on the part of -y

_.  the instructor to offer substantial instruction in intex:mgdiate‘gradé %
-~ , reading skills, and 3) lack of background on the part-of the students S \

to absom instruction. Of these, the first wgs presumably the m
predominant reason for the limited amount of time devoted to inter-
mediate grade reading instryction. A glance at the topjcs receiving
o the most emphasis in the,college reading courseg, at the time of the
original study, reveals that four of the first five topics are related to
beginning reading instruction. ' ¢ . -
~ Initially, one might find acceptance of this recommendation ™
somewhat surprising. However, considering -the expanded cou?se,
offerings in reading and the widespgead adoption of a three semester
credit course in reading as a minimum, it is evident that increased -

time_for reading instruction has brought about sorge balance of * -
empk:

b ]

% between primary and intermediate instruetion. :Angﬂler .

I sign is the absence of any comments restricting reading in-

* struction to initial reading in ofder to accommodate slower students. 'Y
o o ) . . &

- l_leeomﬁi’end}ihn 7,*5‘ R S -4
That college imstructors continue to kmphasize that no one method
of word recognition, such as plonic analysis, be used to the exclu- .
sion'of Q"erword attack techniques. .. : s

_ That studepts be expvsed to a variety of‘oiﬂnion.; f?‘elated to otper .
significant issues of reading, sych as grouping policies, prereading
ma , ‘techniques  of beginning reading fnstructio?,' and

teqcbin h achines. - . . _ ‘ . '
-_.m:sun? '~ ' R .. ‘N. R
1. in effect ' R TN 1 [ .85.1 .
2. _rpodiﬁeydvor strengthened e " B |+ . ¥ 11.8
# - 3. notin effect _ 2 12"
‘4. not applicable - 3 ‘L9
5. no response . -0 » 0.0
V- leb 100.0
Status of (he.Rmomr;lmdaﬂom . e 9
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REFPRESENTATIVE COMMENTS - ot -

“"We have a series of readmg courses, mcludmg one called Issues and
Trends in Elementary School Readmg

"We even offer xmp’m\(voluntary) on controversial topics.™ )

““We do this. Inigr state, however, there is pressure to emphaSIze

« the right method—phonicd™ .

“Yes, and students often object that they are not gettlﬁg the answer
and the way. Many would be more satisfied if we promotedrpne
method only." -

G “More varieties of readmg,course offenngs provide more latltude in"
these areas.” w
"Most have recognized the futility of narrowmgthe thinking of their . )
students.” .
) ?‘have a staff of teny/ eight with doctorates, who w&ﬂ}hosen be- . .
cduse they believe in different approaches to the teaching of read-
ing. Students cannot progress through the§rogram without meeting
at least three points of view, and they occasionally complain be,
cause they are taught conflicting belie -
“"We_ would take a different approaf:mphasizing the method of
reading that fits best w1th\nur overall philosophy of teaching and
learning.* - v, L

I~
.

rf'\\

. *  opiscussioy ¥ e L

’ Considering the publication date of the prigingpl study.one can
easily recall the-public and professional fu Fivligh ade\il
the issue of phonic analysis and, in p rtigul 'ﬂ Reshest® was being ¢

« employed as a word attack skil IR AR ST L8 ‘

o plethora ¥ arch has supp o
learn to | e unknown wo e

d

. notably hroagh a combinatibng ) hod con-
textual analgsis Consequently, hiic .
i 'w,h'ich children. legrn to -
‘other controversial muts_j .
heteregeneous groupi -
iitial reading instruction, tf?

master the act of decoding. Similarlg;ye
of the early, sxxtits-——homogeneo 15 vi§
< - early versus delayed mtroductlo g
ca pproach over another—there is
- almost umversaf nsensus that no particular approach, set of ma-
terials, or doctrme,could apply equally well to all readers. .
Thus it% not, surprising that there is overwhelming adoptiofi of
., this recommendation even to thé extent that several collegs offer
separate courses to acquaint their students with the controversial
issues of-the times. It Is also iggteresting to note that representative
comments occasnonal}y indicate that some undergraduate students
Stlll ask to be informed of the onamethod of teachmg readmg

s 10 C .; i ZK . B ‘Chapter One
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STy ™
“ Recommendation8 ' . ’ - \
That college instructors take greater, respondbﬂity in making certaln
that their students have mastered the prlnclples of phonic and struc

. tural a7glyaia . R

muk ° - w a N % . L ¢ )
e N\ g

. ‘effe«l':t / L T 110 '68.3 | &’!
3 7 odified or, strengthened - 35 R W ¢ S ﬁ
. [ HOrin effect AN .12 75 ' )

. not applicable } 'L 0'[ 4 2.5 b
5. no response : <0 0. 0.0 ‘
, T . : - 161 . 100.0- .

. R - 1
REPRESENTATIVE COMMEN ‘ ‘
. “Difficult to respond to this one -because of the word greater
4 ‘Greater than what?™ . o

*A mid term exam in the required reading course measures
through syllabicating words and placing primary accents.”

“Meth students are requksd to complete a programed text on
ward gtck skills.” A N o-

<.

4

"All students are expected to

c_h}ck " <
“All students are required te’ monstrate their competency in*
phonic analysis structural anglysts, and context-anal

' Our néw compet cyl based teaeher educatlonﬂeus jn reading will
help to meet this need.” - 1

T ‘Stude?& in the first course'in reading are req‘ired to pass a knowl- .. -
edge proficiency test in pTxonies and structural®apalysis.™ " - '

L o “We have modularized two undergfaduat“murses Jo incﬁ:de ~

a proficiency (mstructor made)

oy

'4
R
S

2. *  mastergunits ip ward amlysis and others. Cohrsecredlt is wﬁh’held . >
Eo until t#® establish ptoficiency.” : «g? C

b; 4. “This gets varying degrees of emphasis; some of us just don't beheve

" in the accepted vessions of pritel ples and are much more concerned /.

with other aspects of learmn‘ SEAD

. B ~ L8 . ‘.

) 'msct_:sslo& LT - J ™
b . This recoif®ndation was b f the initial finding that

" many.teachers were not helping their'papils to use a variety of word
. analysis skills because, as teachers, they were often deficient in some ° | °
/ aof these skills themselves. In Jarticular they lacked knowledge of |
many components 6f phdnic and structural analysis (presumably,
’ because they had never been taught these skills) Therefore, wheh a .

Statuaoftheﬂecomrhendauoru . "\21’ P 1nm e
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child encountered an unknown word, most teachers tended to .
him what the word was, or ask other peers to decdde the word.

™ Under these circumstances it did not appear that children were de:
veloping i liant, discriminating readers. Also there' was no

ncentr effort in the early sixties to ‘ensure that ospective

* teachers were familiar with a vayety of word analysis techniques. ~
Based on the results, it wotild\gppear that today's college pro-

. fessors are assuming more-responsibility for ensuring that the teach-
. * ing of word atfack skills is included in the curriculum. Judging {rom

e the representative commients of the respondents, many, colleges of
education have established humerous t devices to measure

~ astudent’s proficiency in this area of readlng ledge.
; L
v RecommendatronQ - ? T
. That a course in bafic reading mstruction be required of all prosp?c-
! tive secondary sch ol teachers. ——
. _msuurs ' '
' ".'. rs £ . . ¢ ~N
. . 1. in effect - » o 40
: ‘ 2. modified of strengthened - 24
3. notineffect . - St 78
ot + 4, nnt,a])pllcable ", o 15
Tl * 5. noresponse - * T . _4
. . . ! - - 161

A REPRESENTRT[VE COMMENTS z
’

- v ( “New Ry an, Bill for credennal teachers Califotnia requnres this.™
“This is now state law in Kentuc‘(\‘ "

"Effective in Vhsconsm 197’7 . . : " _— .
“All English teachers now reqmred to take thiscourse.” @ -
“Not required of all on our, campﬂs only for social studies an
Engllsh majors. .

“All secondary majors in commumcatlon skills are required to take a
‘ course in sccondar\ school reading: it is ‘an elective for the other -
majors. )

“Required of those with En\glih majors or minors only.” L
“Not rcqunred but is available: many advnsors of secondar) ‘educa- 1
tion majors in various fields require the course. R

w “In fact, the state of Pennsylvania has dropped this as a requirement
and a secondary reading vacancy has not been filled.” OY

“Secondary reading course is offered in the electiv eform.” . N

-

wl2 . . . . . Chapter One
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= “Not required at thi} time.”
’. “This course was dropped in the early sixties.”
“No longer required by all.” ‘ .
“Recommended but not yet in effect.” .

*Unfortunately we haven't penetrated the crustiriess of ¢he second-
ary education department.” . s
a ~Wehave tried and, so far, have failed.” ~
-English teachers only.” e
"Havﬁxscusse_d, the need. No action to date.”

DISCUSSION’

If one would compbine r&spoﬁses'in columis one and two from
the questionnaire, th "indicvation would be that this recommenda-
tion was in effect at approximately 40 percent of the schools

sampled. However, this is one example where the respondents who'

“have checked column two are indicating a modificatioffof the
recommendation rather than a strengthening of it. In almost every
- instance, as supported by the accompanying comments, the modifi-

" _ recommendation. What the respondents are_saying-is that prospec-.
tive teachers of secondary school English® and, in-soime instances, . .

" _in a basic reading

cation relates to the elimination of the emphasized word all in the

prospective sécondﬁ'i social studies teachers are required to enroll
e but that ts requirementoesynot apply to

.all prospective secondary school teachers. 'l'hg_re{d;e,' though the
* results shown above indicate that the recommendation -is not, in

Lo

. effect in 48 percent of the colleges sampled, the, figure rises to 63

percent-when tlie responses in columns two and three are combined.

When one further eliminates the 9 percent of respondents who indi/™

cated that the recommendation. was not applicable to their schools

** {primarily becauge of the absence of a secondary school proggam),

the percentage of schools not requiring prospective secondary hool
teachers to enroll in a basic reading course increases to an even

. higher percentage. - .

But there is a*hopeful sign.a;t this high percentage will
diminish somewhat in subsequent years. In Wisconsingtor example,
a state law will go.into effect in 1977 mandating giffat graduates

. majoring in secondary educatton will not qualify Tor a teaching
certificate without a reading course. Other states hdve prepgred’ -

similar legislation, but one questions why such'requirements didf not

~ originate with colleges and universities rather than with state

legislatures. -

“Ai tourse in basic reading i_ristrixctloh is required of prospective

Status of the Recommendations ;. -\ 13
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Until such laws are enacted or'put into effeck, or until colléges
'of education make the.changes, many secondary salfool pupils. will
be denied opportunities -for increasing their reading skills, Many .
teachers do not have adequate training’for helping tReir gtudents
improve readingskills or for diagnosing and’ correcting reading
problems. Thus, for many children, it appears that the elementary «

." school will continue to be a terminal point in the development of ,
reading progregs. ‘ : ) '
I

. - ' . ~

v

.
s

! . _'Recommen‘dation 10 ) M

, . That colleges offer a course; or inservice. training, in reading in: |
\ struction specifically designed ‘for. eﬂna‘p_als; supervisors, and co-

L operating teachers. . 4
. :l\ | RESULTS. ' o S ’
: R - N %
R 50 7 30y .
. ' 7 2. modified or stiengthéped - 2 137
.o 3. notineffect . ’ ... 68 . 42.2 4
W -4 4 notapplicable - _‘ . 18, =32
" * %\ 5. noresponse N 3 19 -
: - 1681 -7 100.0
W Y : , . )
. REPRESENTATIVE COMMENTS ‘
" Ay part of master's degree.” o o '& N

“Qtfered hs a graduate course.” ’
Ve haven't offered such a course. Might be a good idea.\kys-\’_
sumably. if they earned their job titles, reading was stressed in their~
bagkground courses and experienices. "™
* "Not-a specific course Tor just ‘that group. Twenty-one, hours of
‘graduate work available in reading.”
' “Not a course, but a practicum in the administration/supervision of
\ . . public school read}ﬁgrograms."
“This will be starféd next vear on a voluntary basis.”
) “A graduate course, Organizafion and Administration of the Read-
ing Programn. is open to schovl administrators and/or schoyl reading
specialists,” : : . ’
“Four reading courses.being taught in schoel districts as part of in-
service, plus statewide Right to Read training program with se\'ent_\\,\

‘participants.” )
| 24 - )
oo : Chapter ()ne\4~§
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“We don't have a specific course but we do offer various extension
cdurses and on campus courses in reading open to prmcnpals super-" *
visors, and cooperating teachers in reading.” S

“\e would like to do this buf our staff is to6 limited. There are too
few prmcnpals and supervisors who want to improve their reading
- gkills.” )
(,hwf s¢ ¢hool administrators no longer have to take a course in read-
]ng - . > - . K ]
4 _ ' IR

DlSCUSSlON s . . : . .
¥ i

- Considering the fact that Eurmg the gngmal fleld study the
staff noted the absence of any viable inservice educational progrdms - "
(because too often gdministrators ip a responsible position were not .
sufficiently informed ‘about the co%pl’exities of reading ion s

* - or component skills), the recommendation has considerable merik. K

In retrospect, however, it does not have a practical applicationrto. .
the baccalaureate program and.undoubtedly actodnts for the fact ’
,‘that a majority of respondents indicated it was either not in effector ¢ ¢
_not applicable.”’ : [ =
’%n the other hand ‘the accompanymgcomments mdlcate that ’
- ‘'many courses are offered at the| graduate level and, although'not de- *
signed- specnflcally for"thems; school admlmstrators are encouraged

to enroll in the courses. .,

In the final analysns the trend in offering off-campus courses in

&?56 public school setting may prove more conducive to.the enrollment

W of administrative staff in uate.reading courses. :

-

. Reé{mmendauonall

a.. That more use be made of the case study or problem centergd

" approach so that students are given the opportunity to relate .
theory to a particular problem and ultimately to analyze, inter-
pret, and solve that problem.

b2 TKat tape recordings and films of classroom actwittes be utilized e

to .gypplement course offerings.

c. That students be provided with directed observaﬁonal experi-

-ences in fgcal schools concurrently with their course work in read-

ing, or. that they have the opportunity of observing ; classroom )
teaching oni closed circuit television. )

d. That college administrators make every effort to coordinate readl
ing instruction with the practice teaching program .

1 .
. .

Status of the Recommendations ' 15
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AY

e T YN . N % N % N %

CLineffect 98 60.9 98 60.9 Jof 658 93 57.8
2. modifiedor 44 ,27.3 41 255 40 248 35 217

_ strengthened - R '~‘
3. notmefté—/:‘l 87 14 87 10 62 24 149

‘4.notappiicable " 5 3o 7 .43 4 250 7 43
- S.morespode - 0,00, 1 06 _1 08 2 L2

1N v 161 J00.0 . 161 100D ‘161 99.9 161 99.9

~

REPRESENTATIVE couui:N'rs .

- Instead of hmntmg students to obtervatxon they enther partncxpate
‘¢ * - - inafiéld experience or aresident tutor pl:o‘gram X :

+ § “Students take methods courseson ‘Mondiy ani nesday and are

“ ' . TPartA - - PartB Rart C PartD -

in schools Tuesday and 'l‘hursday supervlsed by a methods profes- -

4‘_-.- ' SOl‘. ll.v\«-’

: qunred in all sections of reading courses.

'Belated laboratory experiences are mcorporated asa componeﬁt of
the coarse work in'the jurior year

, .

A 1ol " “Problem’ solving techmques are more hkely to’ °be undertaken

‘ Y Almost all preservice mstructnonhas been moved off campus- for an
.onsite teacher. education: program; sfudent-pupil tuto! als-ate re-

- during advancedclasses which-age not taken by all students. Stu. =

dents in reading clinic courses are videotaped while teaching and
then ngq? an opportt‘mxty evaluate themselves ItemDtoa small
extent oh V

> 7 “Much of this can be accomplish&l through our field centered pro-
« % . gram wlhere the public schools become ourlaboratory "

. “We do much of our own filming and offer our students .an.op- .
' . _portunity to'react to it. We are not yet able to afford commercnally,
prepared films, nor do we think they are as functional as "home-

made’ ones;, o

! " “Too few stﬁ members is the hmntlng factor here.”

“We have tape recorded and filmed examples of ‘good’ and * poor
-teaching techmques and our students asséss the strengths and weak-
nesses of both,” .
\ ‘ L] -
*See also Appendi:i C. 2 6 '
N o
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D'ISCUSSION

= During the original field study, members of the teamm vnsntmg
-college campuses frequently requested an opportunity to observe a
. --class in reading instruction. As a result’of these observations, they
' rioted that there was heavy reliance on the use of the lecture method
and little use made of audiovisual aids to supp]ement the lecture.
"'The course was placed in the curriculum gt a time when students
. ‘had had no previous opportunity to obse cooperating class-
w~so0ms (1:148). The net result was frustration to isnstructor and stu-
dents alike: to the instructor, because he feared that his students did
.not have a firm underitandmg of the concepts bemg presented, and
to the students becaifse they comprehended little of an unfamiliar
theory that appeared to Have no practical value.

As the present results clearly #ndicate, numerous changes have
taken place in the intervening years. Perhaps the most effective -
move toward overcoming the problems of lecture hall instruction
was to leaver the~cam$u§‘;e'tting for a public school setting and
provide reading i jon in conjunction with observations and
tutorial programs. Evengffhose lecturers who dﬁot opt for this ex-
pedifniey had¥ come to the realization that reading instruction can-

taught in a vacuum divorced froni practical application, as
numerous respondents indicated. -

Of the four internal suggestions made, the most widely adopted
(by more than 90 percent of the colleges sampled) was the use of

_ observation technjques either before or with reading instruction.
Problem solving techniques are similarly in effect, although they are
more likely to be found in graduate programs. Tape recordings ang
films of local origin are widely used, especially for djagnosis. Re-~
sppndents indicated that the high cost of commercial films pre-
cluded their purchase or rental. -

‘While a strong majority mdlcate that efforts are made to co-
ordinate reading instruction with practice teaching programs,. re-.
sponses to other parts of this study seem to indicate that these effgﬁ
" have not necessarily been translated into reality. ~ ~

Looking at tHe overall results, one can eonclude that more

instructors are moving away from the “traditional” method of in-

. structor/pupil communication that was found to be so prevalent

during observations in the origiital study. It would now be of

- interest to know what effect on the student this transition has had,

both in terms of acquisition of knowledge and subsequent per-
formance §n the classroom. .

";'v . A‘. 27
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. Recommendation 12 e
. - That all prospective teachers become acq.uainted w.l techniqua
o interpretation, and evaluation ojcurrent and past research.

That all prospectioe teachers bg introdped to professional reading .

journals. - .

RESULTS PartA PartB
. . N %, N % *

1. ineffect ‘ 86 534 99 615

2. modified or 39 242 38 236

/ *  strengthened - . . -

: 3. notin effect " -* 3 204 22 137

4. not applicable 3 b9 2- 12

5. no response 0 B _0 0.0

BE : 161  99.9
.mENTATWEOOMMM

._.
®
P
v

®

(

%
“Varies from course to course as to use'arch emphasns

Ur‘rgraduate students requlred toake course in Fundamentﬁs
of Research.” -~

“Doneonly on a graduate level.” )
“Undergraduates get latter, but little of former.” = |
“These skills given low priority in a three credit course,”

“Both of these are done through assigaments, although it is difficult
to emphasize techniques of research. More attention is glven to in- *
terpretation and application of results.” *

“Prospective elementary school techers get very httle research, but
prospective secondary tetchrs do! The same is true-of the second
_half of this recommendation.’

“We do this on a limited bagx using the Eric/Crier/RRN material.”

“Let’s not try to make the undergraduate ‘how to’ coursefnto a” -
graduate research course, Other than a few professionalYburnals, 1

hesit@te tg cover research.”™ . ‘zm
“Our psychology department. offers this first ‘portion of the recom- .
: mendation as a separdte course.” ;T
’ '» )
DISCUSSION *

Since #his recommendftioff consisted of twd parts, a snmlL/
minority (10 ghreent of the respondents) chose to angwer each sug-
gestion separlitely. This point is made because, in the responses of

-
o

*See also Appendix C. '
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“these sixteen, a sharp distinction was made between acquainting
students with selectedl aspects of research (which clearly was not
done) and introducing ‘students to professional reading journals
(which obviotisly was done). One is therefore led to speculate
whether a similar dichotomy might have emerged had all re-
spondents reacted to separate parts of the recommendat:on as op-
posed to treating it in its entirety. 8 T

There is a controversy agpong the r&spprﬁents «ovl the pre-
sentation of research at the undergraduate levdl, although it is not
quite clear how this can be entirely avoided if students are expected
to read and interpret the professional journals. - :

Mn reviewing the rationale for the recommmepdation, it is
evident that it was not intended that students probe eeply into the
areas of research but that students be given “enopgh training in
techniques to enable them to partxcnpate in coopérative resear¢h
ventures within their schools, to view research findings with some
degree of professional , to determine the importance bf the re-
sults for their own use, and to evaluate the findingsTrlight of their

Wtendd purpose” (1:149). In retrospect, that seems to be a rather.
awesome task for undergraduates! Without access to The Torch
Lighters or a lmowledge of its contents, responidents probably would
not have attributed such a global definition to the recommendation.
On the other hand, if they had access—and the recommendation is
the reality in colleges as indicated —then it would' appear that the
mnllenmum may not be too far away. .

Recommendahon 13 : e

That the staff responsible for teaching reading ahd/or langua’ “arts
courses be sufficiently augmented to allow each instructor time in’
which to” observe and confer with students during the practice

teachi sexperience and to cqn.mlt with the cooperating teachef§and

admi tive persormel
RESULTS | ) R
. Loa . » ¥ %
L ineffect | 53 ° 329
2. modified or strengthened 24 14.9
3. not in effect oo 71 44.1
4. not applicable 3 & 12 7.5
5. noresponse . * 1 0.6
' 161 100.0
- Status of the Recommendations _ vof 19
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. REPRESENTATIVE COMMENTS /
“The student teachigg.and method courses are two entrrel) different
! ., things. You are not tenchmg the same student that vou are workmg
~with jn student teaching.” & '
*  “Thisis astrong umvers:t) policy.” © -
. “At present unless we are engaged in student teaching supervision,
. this is not done. Two schools have field based programs In these
~  schoolsy- thisis do
— tﬁi)ur requrred readmg practicum for both elementary and second:
ryv students (each three hour courses) include what, you have
‘ﬁ described above.” X

- _ "All are invited to participate but are not assxgned
“*The above is true for prospective elementary teachers but not for
: prospectlve high schoal teachers.” .

“Reading staff i isin reasonably close touch with students during sta-
dent teaching.”

“We have a division of labor but the director of student teaching
teaches the reading course and chooses the supervisors.” .
“Student teachlng and reading are separated with little interaction.” f\
" “The student teachers are generally supervnsed by faculty members-
who do not/teach any of the reading courses.

Yo “"During ding ptrticipatlon experience, but not necessarily
R : v dunng student teaching.”
w ““The staff in reading and language arts is actlvely involved \ith the

: i supervision of student teachers but, with the numbers in our admg
‘ . classes, it is impossible to follow all students into student teaching.”

\/ ! “Course teaching load circumvents the time necessary for readlng
instructors to be able to follow through.”

“Creat idea. We face budget reality here, however. Sorry to have to
report “Torch Dlmmmg at this time.

“This happens:occasionally, but we are under such budget stress and ‘
teaching overloads that it does not happen regularly. We do, how-
. ever, require miniteaching in several quarters prior to student
& * teaching and themterchange does take place there.”

+  "Visitations are made but, with 500 students scattered around the
state each semester, this is not too practical.”

“Instructors do this as a part of their four requuedhol.us of advisory _ ..

. time per week.”
DISCUSSION ¢
This gecommendation stemmed from a relatively standard pro- i

cedure in Wthh students enrolled in a basic readifig course taught
by one mstructor and were supervised in their student teaching ex-
perience by another. Often, these college instructors were memb‘

20 . . 3 0 . ChapteﬁOne
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of different dep ments-and did not have the opportunity and/or -
the desire to comfhunicate with one another. Thus, a student might
attempt to ‘practice wha? had beer'learned in a reading course and
then be criticized for those very practices by the student teaching
supervnsoy The origirfal study indicated -“that about half of the
‘reading ifistructors queried during the field stud§ did not supervise
their sttﬁemfdunn the practice teaching expenence " The study

iced-there” (1:150).

. e populatbns of the ongmal and follow up studies
areﬁsome?vha,t different, the results today appear to be similar to
:aat thery were ywt;rday Indeed the comments of respondents

icate that the :ommendation as stated'may not be in effect to
the exte%e xmphed ost of the modifica to the recommenda- -
-tion relate“to spon( ic observations by réading instructors in local
schools during tut i programs related more closely to reading and

+"  prereading coufiggshan fo student teaching. This modification is a
“somewhat different concept than tHa®envisioned by the study staff <
when the recommendation was originally made. Budgetary con- )
siderations, staffing problems and time continue to be cited as bar- '
riers precludlng significant progras toward the reahzabon of the
recommendat:on %

s,
AT

-

Recommendation 14

That additional experimental research be initiated in the areas of
critical’'reading, .mldy skills, and grouping practices .

" RESULTS - -
» o N A
1. in effect - 35 21.7
2. modified or strengthened . 28 12.4 -
3. not in effect ) o 8 80 . 50.0
. 4. not applicable 15 9.3
— 5. ndresponse .88
161 . - 100.2
* REPRESENTATIVE COMMENTS <~ 87 -« = = 2 =% romy =m0 ""“"""""“‘"t"
“This is'a nebulous item. All would agrée wntﬁ it. but who should do
this, the college instructor?”
“By wh.om? For whom?”
* . ] C
' Status of the Recommendations . ) & .21 ;q_v .
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. \ Most faculty membexs contnbute to ]ournals or profemonal con-
_ - ventions.”
“At least tvo faculty members have been. engaged in the serlous
L, study’ of the process of critical readang and have developed a coﬁe *
: on the teaching of critical reading.™
“Only these areas? We are workmg ltr many others. these are;pent .
areas!”
. +“No research, but these topxes are(:ach discussed.”gp o
= ' “Experimental research for the adva graduate student Many
' .other topics could be added.”
i " “We have not found;xt possible to do experimental rgsearch of this.
nature at the undetgtaduate le\'el
) “Not oneof our thrusts May develop if staff increases.” o
L. Facult\ assignments at this i tion have allowed for lxttle re-
- search’ Some small attention is given through dlssertatxon research
but this has been mostly in beglnnxng reading.”
“Research is an individual cfioxce in thns unuemt) and is done by
individual professors in these areas.”

.

DISCUSSMON

“This recommendation was an outgrowth of fleld study inter-

~ views with reading professors who indicated that their instructipnal
presentation would be strengt.heneﬁif more empirical data were
available relative to specific aspects of reading such as those in-
dicated in the recommendation. As with Recommendation 10, one_
can perhaps understand: why this reco '
made but it is more difffeult to relate
calaureate -preparatory program. It is not su ing that this recom-
mendation is not in effect in a majority. of the schools sampled and"
,the comments of ahe respondentsdurféd addxtxonll dlscusxon

w Recommendation 15
a. That the colleges recruit, train, and certify cooperatlng teachera
b. That cooperating teachers, after.training and college. cemﬂca- -
*  tion, serve in the capacity of associates to the college. .
. c.“ That as associates to the gollege, cooperating teachers participate

in the Jormulation of practice tedching-programs; in ‘related
seminars, and in the final evaluation of student performance. .

! .

d. That as associates to the college, cooperating teachers regeive
financial remunergt{on commensurate with their roles.

| 32.
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® .5 . . ParfA Part}}_’f?l PartC .
. N % N .% N % _
L igeffect 35 21.7 155 36 22.3 ﬁ g%
2. modifiedor 24 l49j18 11 .25 155 %4 1P -
strengthened :

3. not in effect a7 47.8 93 578 77 47.8 -73 453
. notapplicable - 20 124 23 14.22 20 124
S.noresponse . S5 3.1 2 12 3 19

— s s it e | e

161 - 99.9 161 99.8 161 999

S

MENTATIVECOMMEN‘IS T a M -932.

.

" “The school systems receive credxts which teachers can use for
tuition toward graduate work.” .
" “Cis done to some degree on a voluntary basis.” ' ook
- * “Several public 'school personnel dre borrowed each year for super C e
- ‘visory roles.” . - S w
“Cooperating teachers particrpate in final evaluation of student per-
formance and receive financial remuneration (not commensurate

- with their work). The extent of their participation in pllnning is RS
; * limited.” - Lok
- . "All cooperating teachers receive $200 from the state.of Tcxas for - i
e worhng with one or more student teachers during’ the academic' o
. year. — . =

' Cooperating teachers are r{qulred to take training and are actively ,;»; .
involved in devel ing ¢ the profram objectives. They validate | per-
formanve objectives’ and recommend additional training for
indjviduals.” L
“The rules’ and regulatiory of the uni do not permit co- - %
operating teachers to serve in the capacity of iates to the uni- . o
versity. However, the cooperating teachers a niversity super- Ly
visors cooperatively determine the student teachmg program and T

‘ student teaching grades.” \J s

8 “Very little of the above at the present time.” |
' “Receive an honorarium paid by the student as a laboratory fee.”

Cooperatlng teachers receive a token payment. many believe d‘ﬂ -
_i.  deserve more. LT )
T "Weave moveéd, instead to a teaching éénter’ s“éﬁemef T

“We have an advisoryboard of twenty-four individuals from pubhc ‘
.. schools. We use twelve_local public teachers. as supplementary ¢« . = ' ...
" ‘teacherglfWe do inservice with public school teachers who work
. withstu nt teachers.”  «

> ' } ’ 4‘ , A\ 33-
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—Haveymﬂriedfowmkwrthmblwscuwm
o “We do have many public school ‘teachers employed as adjunct .°
; staff, and: about one-half of our students spend two-thirdsto one
year in ‘& :publig school where they work - regularly _with - puplls
. teachers, amd ¢finical professors.”

: Unfortunatel;{ wf;en visiting coogeratmg échools we still see’
p ; <.

notices on t etin boards to. the eﬁect—who wants a student
teacher?™ A T
. ‘;. : s

DISCUSSION o

5

In 1961, the staff of The Torch Lighters took the position that,
“The practice-teaching expenence is considered-the hedst-of the -
teacher education program” (1:74). Presumably, the heartbeat was -
found in the petson of the cooperating teacher who assumes major
responsibility for inducting the student teacher into practice teach-
ing and guiding the appkentice through that program. Because of Y
the estimated 1nﬂuence exerted by the cooperating teacher on the -
immediate as well as subsequent performance of the student, the. .
* staff agreed that “it is essential that cooperating teachers be highly
competent and well trained people. . . . This would ‘necessitate the
development of a corps of specialists who not only are competent
elementary school teachers but are specifically trained in the area of
instruction ard supervision.” (1:151-152). Where better to imple-

- ment this proposal than within the colleges under whose jurisdiction
the.recruitment and education of cooperating teachers would take
‘place? ) *

. Results indicate that Part D of the recommendation has re- "

" ceived the highest percentage of acceptance among the colleges -
sampled although one could question whether a financial reward of

. $50,.$100, or $200 or tuition vouchers -are, in fact, adequate re-
muneration-in terms ‘of the setvices they provide. Although many
cooperating teachers are motivated purely through professional re-

- sponsibilities, others would consider more tangible rewards as an in-
centive to participate in student teaching programs. Despite the
widespread use of tuition voychers, many teachers must forfeit these
because they have reach.dm terminal point in their education or are

‘unable to use ghem during the period specified (usually, tumon

‘¢ vouchersare restricted to use during onie'academic year). -

.. Although cooperating teachers still do nof receive college status
to the extent intended in the recommendatidn, they do appear to -
have a more active role in the development college policy cons,
cerning student teaching programs. In spite of this trend, an over-
whelming majority still have no part in poiicy making decisions

[ 4
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What is equally difficult to understand is that mgst colleges still
do not recruit, train, or certify cooperating teachers. On the basis of .
these findings, it would appear that the student teiching program, :
often considered essential in teacher preparation, still has a long

¢ way to go A ¢ ‘
. . ~ . o, - ) -
Recommendahon 16° : t
That colleges appoint a liaison person to work dirvectly with the local .- .

school .system to achieve closer cooperation between the schools and
Jllege and to assist the pubhc schools in upgrading reading and

academic instruction.
. mv:suus T T N e T i
1. in effect ) - . 72 ' 4.7 -
2. modified or strengthened : " 29 18.0
= 3. not in effect : 48 - 29.8 -
4. not apphqabl_e L v < 10 “ . 82
5\noresponse = " - _2 1.2 .
161 99.9 .
REPRESENTATIVE COMMENTS o S / f ’
“This is done, but not on a systematic basis.” . ‘

“Public schools should appoint a liaison person.”
®Our liaison persons are coordinators for the student teacher tefm —
“notexclusively reading, but involved with reading.” .
“Director of student teaching serves in this capacity.” . '
*On request, the faculty in reading teach extension courses and in-
service courses in reading for local school districts. They alse servey
on request as consultants in reading to local school districts.”

« - “We have a coordinating committee to work with the schools,”
: “We have developed some'teaching centers where we have a co-
‘ _ ordinator paid by thedocal schools.™
v “An assistant dean performs such functions with all cooperating

school systems.’ .
“Our st.udent teaching supervisor is gemerally regarded as our liaison

. person. A
:? o “In one of the seven school svstems ')here we send stu‘&nts we héve o
‘ a liaison person who is emplo;ed half-time by the coﬂnty and half- ' )

time by the university. s o
“Not enough staff.” - -
. lnsufflcient budget A faculty member responsnble for this was not- -
'y rcplacgd . //

Status of the Recommendations . / 25
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DISCUSSION = = = = =
~Asthe orxgmal study pointed out on numerous occasions, closer
cooperation between the college and, local schools was a:worthy
goal. Where rapport and mutual respect‘lld not exist (as was often
the case), the term “cooperating school” or “cooperating college”
was frequently a misnomer. The proposal for a liaison person, ap- \
p;émted by the college to work with local school personnel, was con- )
sidered essential in ‘an effort to: 1) establish fore harmonious rela-
) tiops between colleges and local schools, 2) bridge the gap between -
theory (advocated in college classrooms) and practice (employed in__
. public school classrooms)? and 3) assist elementary school teachers ;/
2 * ' and admrrustrators in upgrading readmg instruction in the schools
"The results mdxcate that forty- four percent of the recpondmg
schools have accepted the reconimendation. Much, of this has b
’ achieved as a result of field centered and ODSIte mnovaho
teacher education, .
Where modifications of'f.he recommendation are in effect, they ™
., usually refer to the appointment of faculty. members on-an informal
* basis—most frequently, directors of stidént:teaching or supervisors
of -student teaching. Since thGSe aff members can function: as -
liaison persoris only on a parttimé basis; fheir seryc% do not neces-
sarily fulfill the interit of the recommendahon Once’ again,
budgetary- considerations and time preclude more wrdespread ac-
ceptance of the recommendation. .

Recommendahon 17 '

° That colleges encourage students to remain in local cooperating
schools for a full day during the practice teaching program so that -

‘their understanding of the continuity of the reading prbgram may

be strengthened ) ' . : \
_ RESULTS N - . N g

1. in effect ] : ' - 128 "79.5

2. modified or strengthened 2~ | 13.7 *
3. notineffect =~ #6 - 37

. . 4. not applicable . A T2 S A

5. naresponse : — _3 - 1.9
SUUUPONNT S §-) SRS 100.0.. ..

REPRESENTATIVE COMMENTS
' o -
“Required to have a full day experience for a full semester.
“The above is an absolute requirement for practiceteaching.”

36 -
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_“Students live in the community where student teaching occurs.
They remainin the school one full semester and are ip the school for
the entire day.”

» # “Full day as senfors; half day as ]uniors , .
”Studentteachmgisa sixteen week full- txme“full day-experience.”—
“State law requires this in ourprogam.” T N b

°DISCUSSION

The original study stated that “slightly less than half of the
- colleges partigipating in-the field study reported that their studeats
were required to do only half-day student teaching during the ap- '
prenticeship program™ (1:153). Because the stafffelt that many pro-
spective teachers were unable to observe or participate in “the L
. continuity of the reading program, when student teaching was -
- either abbreviated and/or where reading was taught by sthe co-
-+ operating teacher at a time other than when student teachers were
**  present in the classroom, the recommendatlon was made. for full
-time student teaching.
Follow up results indicate that tl'ns recd‘mmendatlon is in effect
in an overwhelming number of schools and represents a substan.tial ,
' change from ﬁfteen years ago.

Recommendatxon 18 ' v & N 3}
That not mage than two students be assigned to practice teach '
simultaneously in one cooperating classroom. °

: 5”‘"‘“ | o \ "N %
‘ « L. ineffect . ' 116 - 72.0
2. modifled'or strengthened . 31 19.2
. 3. notineffect. - _ '8 5.0
w4 not applicable: v 407 2.5 .
" . 5. no response _2 1.2
_ : R . lel 99.9
e ‘REPRESENTATIVE COMMENTS . . C : . .

“We all_ox;' only ope student teacher’ one coopgrating teacher.”
T “Always have.” : - ' ‘ i
*Seldom do we have more than one unless there is a teaming- ar-
————-«-—-WW<-1¢<~-<mc<<<-c-<4~<-¢ AR AT AR A AT A K C € AL TRTE X o
I laugh at this when I recall having six to eight in one class back in
» the 50s and 60s. Teachers will not permit more than one, and
” reluctantly so at that!” .
- % 8tatus of the Recommeudations . . 27 -
* é

i, o

(IR



oL R e
X \ R

Pohcy is to assign not more thhn one student teacher per classroom

exceprﬂra‘fEW‘expe"ffnfénTil‘f)r@fams_h—tw ere a student teacher may
'be paired with a ]unxor intern.” *. ,

2 ) .‘ g | ( .

DISCUSSION = | S \ - -
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that, since the first study  was published, there has been a wide-

-. It is obvious, from the results that this recommendatlon has

" been widely adopted Even in those colleges where the mpondent

indicated that the recommendation was “not in effect,” the ac-
companying comment was indicative of the fact that more than one
student could be placed in a single cooperating clasiroom but

-usually for only a specific period of time. When the recommenda-

tion was not in effect; this almost always occurred in, campus
demonstration schools where space was limited, It should be noted
spread decline in the use of campus schools for practice teachmg and
related purposes. - v SV S
Recommendation 19" v ' . ‘( a

That where students are assigned to one classroom during')mcﬁce

" teaching, provisions be made for them to participate in directed oh- l

servation programs at o‘her grade levels. Y A
RESULTS Co ’

Lineffect " Ay 106 658 )@f

2. medified or strengthened ‘ .38 5205 %

3. not in effect N o160 0 9.9

4. not applicable P 4 2.5

- 5.no response w 5 *__ - 2.. L2 ..
LA . Y R K 9q i

e ENTATIVE COMMENTS b . St 99.9

“Qur stgents have two different grade level assxgnments
“This is & logstlcal problem that the theoretician cannot po;snbly
understand.” - ,
““This arrangement is made but it varies from school to school " 'f
“Since our students are in classrooms for a least a full yepr,\thxs is not
necessary for student teaching.” .

“Prior tostudent teaching our students have two«quarters twenty -
full days per quarter. of directed observation and participation.”.

T Req-uued.obsew&txon and .mmiteachmg at. several-:gmde«levels by woenm

v

- most of our students.”
Probably done in 75 percent ‘of the situatlons Often at. pnmary
and intermediate levels.” e _ . K

. 2

‘o
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' “Soﬂémor/y;—:ach 5'.)%!1( spencis c;;le -half day for the full .
tea

_ * sémester in a school as a er assistant: eight weeks in a pnmary

S , grade and enght’weeks in an intermediate grade.”

o “# some locations, this occurs. We recommmw;halthough it is not )\
o nmplemented 100 percent.” - .

j,;'—* o ‘“I‘hi's‘va‘rief f.ronfschool to school ™ T

2.

DISCUSSION ’ K 4

.~ .- When this-recommendation“pas made, the staff was coneemed _
with the future effectiveness of those prospective teachers who did .
.their practice teaching at oné level with no guarantee that they

X r “would subsequently be assigned a teaching position at tha evel.

" Fleld“interviews with numerous graduated teachers confjfi ed this
problem many were unhappy to find themselves in an

_ grade after experiencing a practice teaching role excl

- primary level, or vice versa. . o

- e

Results gf this study indicate- that the recommendati r ex-
~ panded .éxperiences is in eff®t, and it has been strengthdged in
many colleges where studentyteaching is requik‘ed at hoth the pri-

: mary and intermediate grade levels. = - . _
,J’!w ' 4
_ Reeommendnﬂonm ' o R

. ' That wheré the student ia_found to have spedﬂc weaknesses in un- Co

) dmkmding the total reading program, the student be:required to
return to the oollege, following practice teacMng, for additlonal
course work.

- ..That wherea student is weak in the area of inmueﬁonal teclmlqua, '
. ““student apprenticeship be prolonged until a predetermined degree .
of competeucy is attained.
msuLTS® . . PartA " PamB 5, . ¥
| - N % N %,
1. in effect 39 242 - 49 304
2. modified or 27 16.8 29 18.0
e . strengtheﬁed ] e r's
-, 3.'not in effect N 80 | 49.7 70 43.5
S ° 4. not applicable - 14 \"‘8 7 ' A2 7. 4“ p
‘ipuiu_:ﬁq.'?mr,'.., S'W . e ..;l .. 0 6», L. -apam;l Rer I 0.6 Wy mtm
| 161 1000 . . 161 99. 9. o
" 'hwpﬁenduc. o L
. R - B . .
R - o o f({ RN
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REPRESENTATIVE COMMENTS -
' "A student who is foundto have specific weaknesses is withdrawn
fromi student teaching for a semester.” ' L ‘
“"Competency program should help to implement these recommien- . -
dations.” ) . . .

“Truein reading brgpamfion but not in practice teaching.” %
“"While this Kas been done, it has been maifily a desperation r¢medi-

‘ ation gesture.” 4 _ §
i i?ﬁ‘j‘.ln tbéon_'y, this is fine: in reality, it usually is not done.”
“*%""This is not possible the way our progtam is structured.”
*%%This is easy to.recommend but hard to implement. We cannot _
agree among ourselves on what proficiency entails.” b :
“"We recycle students and, in fact, co_unsel' students out prior to and
_during student teaching. " - '
“No such flexibility is now possible.” o
: “The six hour reading block with practicum in the school has pre-
» vented such specific weaknesses prior to student teaching. .During
- student teaching???" : g
“Have not found this imperative to date.” . .
“No such provisiorts are-made, nor are provisions. made for refhedi-
ation.” : :
“Students either pass or fail through performance based criteria.” )
: ' “Students are asked to repeat part or all of the teaching periog in the
, haboratory school if the degree of success in local schools is poor. -
- / -However, this expediency is rarely ever resorted to.” -

o

DISCU‘SSI(‘)_N ’, _ ' RN ‘ I
. Just as the study staff was coneerned with the criteria used to
admiit students-to programs of teach¥r preparation, they also were
cqucerned about exit requirements reflected in this recomnienda-
tion. More specifically, while many of the respondents showed deep”
concern over the absence of iridividualized instructionsin elementary -
school teaching situatigns, there appeared to be little ‘transfer of this-
concern to college teaching classes. It was taken for granted that
prospective teachers form a relatively homogeneous group¥sid, as
such, receive much the same instruction, fulfill the same tasks, and _
+submit to the same exit requirt¥hents.. Observations indicated that”" ¥
many students had 'thsn‘?otgntjal,t'o complete the prescribed teachgr. i

preparatory program ini the traditional four year. period; however, _

some students could have profijed from additional course work and *

"7 ‘afew students ¢ould have completed the program with less work. !
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The results of the present survey indicate that neither partsof
Recommendation 20 is in effect in a majority of schools. In exami-
ning the comments, most respondents account for this situation on

- the basis that they are handicapped by the administrative structure
within thelx respective schools which precludes flexibility in
scheduling. Others point out that a “predetemﬁned degree of com-

. petency™istill something of an unknown quantity. Compounding
«  the dilemma ié-the problem of assessment which, in most instances,
". becomes hi&dy subjective so that, in the final analysis, attainment

) of competency (which of itself means many things to many people)
is determined through the eyes of the beholder. And, in the case of
attainment in reading competency, the beholder is frequently some-

one other than the instructor of reading. As frequently cited

- throughout this report, because of the complications of the teacher
preparation program there is a division of labor between those who
evaluate the theoretical side of the coin and those who assess its
practical application. It is often a case of the left hand not knowing
what the right hand is doing or, more graphically, the reading pro--
fessor not knowing what the apprentice is doing. Until this dis-
crepancy is corrected, colleges will continue to gramt degrees to

"~ sogne students who are not adequately prepared to cope with the
awesome responsibilities involved in teaching children to become
mature readers. .

* Recommendation 21
That colleggs reexamine the criteria used to evaluate students during

the practice teaching experience to ensure that a passing grade in
-, practice teaching , in fact, mean that the student has achieved
= the desired level of competency in teaching reading and other ele-
* - mevitary grade skills. S
RESULTS .
. . : N %
1. in effect . % - 559
2. modified or strengthened 24 149
R 3. not in effect 39 242
. 4. nit applicable 6 3.7
' 5. no response _2 _1.2
*
S i61 99.9
REPRESENTATIVE COMMENTS _
~ “H lv!” .
“Onff evaluation system s still lacking.”™
' ¢ . 4.- R ' -
* Status of the Recommendathons ¢ . 31 .
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“In a'sense, partially.” »

“The college is in agreement with- this meaggge, but I do not know‘*
how effectively the goal is achieved.”

“This practice is carried out jn all methods courses throughout all six

(uarters.” ’ ‘
“We are continuously weedinp out thog nice students who will not-
become good teachers.” Po# -

“More emphasis is being placed on compete:
“This area can stand some examination.”
“The decision as to the level of competency in tdiching feading
seems to rest almost totally with the cooperating teacher.”
" “We are starting a competency based program.” . o
#“Depends on college. personnel assigned to superviie student teach-
ing.” . Lo o - -
*"Grade C is still looked upon in the marketplace as a‘hﬂing grade.”

ncy achievement.”

represents a substantial change from the original findings whett'it
was noted that “rarely, if ever, are students allowed Gg.fiil the
practice teaching experience™ (1:156). This observation was made -
irsespective of the performance of the student.

There is some justification for believing that the respondents
who completed the follow up questionnaire may not have been ac-
curately informed about the competency level of the student teacher
or the student teaching program. A question could be raised about
the validity of the seponses due to the fact that large numbers of re-
spondents who indicated the recommendation was in effect then
qualified their responses with comments such as “hopefully,” “prob-
ably,” or "mostly,” leaving an impression that they may well have
been whistling in the dark. " o

Similarly, the validity of other results may be subject to ques-
tion. For example, the reading instructor (who invariably assumes
responsibility for the completion of questionnaire information) does
not usually assume responsibility for the supervision of student
teachers and frequently is not familiar with the performance level of
students. On the other hand, where the c!gnting teacher is re”
sponsible for grading, failing mafks in student teaching may: be
assigned infrequently because they generally age considered to be a
reflection on the competegey of the cooperating teacher, rather

48
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than the stndent In other instances, students are still permitted to
enroll in student teaching programs during their final college

- semester. With graduation so close at hand, it is a rare faculty mem-

ber who has the courage to give failing grades.

Fowsgrife colleges, there is the expressed hope that the weak-
nesses in ng assessment procedures for student teachers may be

* overcome with the perfection of competency based programs.

Recommendation 22

That colleges establish a program to follow up.tluwlr graduates with
a view toward determining to what extent prepavation has been

adequate and what weaknesses, if dny, exist in s?-t training. .

RESULTS

N %
1. in effect . 66 41.0
2. modified or strengthened M, 2.1
3. not in effedly,. 53 A9
4. not applicable 6 #3.7
5. no response _2 1.2
161 9.9 -
REPRESENTATIVE COMMENTS

“We do this each year.” »
“We gontact employers, supervising teachegs, and graduates to gain
their opinions.” R

“Reports by students and their adminBtrators helped to support
need for additional work in readigg and the addition of the second
required course.”

“Some minor research studies done in this area.”
“Such follew up is now mandated by state regulations.”
“Establishing as result of NCATE visitation.” !

“Because of geographic dispersion of students, &lly selective follow™

up can be done effectively.”
“We are talking about this. but little bevond a questionnaire has
been accomplished so far.”

“We have done some folow up but are just now designing our pro-
grams to provide this feedback on a regular basis.”

“We'd like to do so but ougstudents are highly mobile following
ceftification. - :
“On paper but not in practice.”

43
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" DISCUSSION

The importance of establishing a follow up program to de-
termine the success of graduating students, as well as conducting
some post facto assessment of the strengths and weaknesses of bac-
calaureate programs as indicated by beginning teaches, is a goal
which would be supported by most educators. Fhat it is not done to
the extert one would consider desirable is also understandable, since
onerespondent after another indicated that one of the major draw-
backs in implementing the recommendation was the mobility of
graduates. Another problem concerned employment attrition of
graduated students, mostly. as a result of marriage and pregnancy.
Therefore, in most instances, only modest efforts at postgraduation
evaluation are undertaken and'the respondents who checked
column two clearly indicated that their cl\:eckéeprmgnted a “modi-
fication™ as opposed to a “strengthening.” e ’

There were encouraging signs, however, most notably reported

" by several respondents who indicated that feedback from their

.graduating students had resulted in the addition of reading courses
to their curriculum. v

o

F
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Recent Changes in Preparatory Program L v

.. .. Part 2 of the questionnaire asked res
" changes that had taken place in their ins
recent years. Replies were received from 18318
participating colleges. Fifty of the colleges Wi’ Teg
* tacted and asked t0 give more detailed info
grams. Bml”o[thhputofthestudymou ln able 1. o
: Itw 1gvidentl’tmllamzfxam of the responses that recent
chanﬂeleuly fell into three broad categories: scope, conduct, and
rehtedlﬂivmes ) .

4
gl . ®.

I . - ) By ’ 4
mmmwn&normnmccoum ’

During the fifteen years since the first study was published, giant
aepahevebeenukenlntlnexpamionofmdlngcounubebg'
made svailable and /ot requited of present day students. In 1961, it
W dthatapercentoftheeollegeslnclude&hﬁsmdydid'
.. nok y reading courses for prospective students and ap*
4 proximnnlyh lnclu&edreadinguaputoheoum in lmgungo
* arts (where instructional time averaged ‘out to be approximately
4 eight clock hours). Today, there is almost ungnigmous agreement
among respondents (94.4 percent) that the class‘ime devoted to
reading instruction is equlvulent to at least three semester houts of
~credit. _ . . e e e e R
This variauon between yesterday and today can be tnced ln ’
part, to the role being played by state legislatures. In 1961, only
eleven states required course work in reading as a prerequisite for
certification. 1n 1976, that figure had risen to thisty-two states re-
. quiring course work in reading for certification at the elementary
~ school level and fifteen states having specific requirements ln read-
ing for some or all secondary school teachers. Some states (such as
" New York) require two reading courses for certification and, effec-
tive September 1, 1976, in Arizona all graduates from elementary

.
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and secondary education progra!hs who apply for certification must
have four and two courses respectively in “Rea Education.” N
It could justifiably be said, then, that y of the reoer:}
changes have been brought about by state certifying requiremen
rather than college requirements. Yet, numerous colleges now offer
two or more courses which have resu.ked from al college commit &
ment to the improvement of reading inskruction n‘her thantoare- ~
qerirement for certification in that state. . r& !
An interesting combination of the two car;}found in Arizona

Bt

where, as noted, multiple reading courses wi rescribed. How- -
ever, the state did not set requirements on co hours or, credits.

“Thus, theoretically, the participating universities ould agree to give

four one semester hour courses. However, the three state universities
agreed-to teach each course as a separath three sethester credit unit,
thereby requiring elefidntary undergraduatestta complete twelve
semester hours in reaalng education and secondary ﬁiors to com-
plete six semester hours. )
Regardless of which agency shatld receive the credit for in-
ased hours of baccalaureate reading instraction, the fact remains
that reading courses are available in greater numbers today ﬁnn
they were in the past decade.

«~

Tablel . ’;-:"*. R

» SCOPE

Increase in / Dlagnoms\‘ Reading

Reading Courses and Treatment - Specialization

“,

CONDUCT

Competency Based Modules . Field Based

RELATE® EXPERIENCES

Observation i - Tutorials

46 ‘
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_ DIAGNOSIS AND TREATMENT OF READJNG mosu:us

Co'xsidenng the fact that in 1961 mahy college mstructors were

.. limited to less than eight hours of class time devoted to reading in-

struction, they were naturally frustrated in determining which
'topcs should be included in the reading. course and which topics
would, of necessity, be eliminated. When instructors were asked to
indicate which topics should receive more emphasis, if time were
not a factor, diagnosis and treatment of reading disabilities headed -
their lists. At the same time, a majority of the reading instructors i
“terviewed indicated that educéitional programs in the- area %
diagnosis and correction would be more appropriate at the graduate
levels and. in particular; in the preparation of reading specialists.
" This point of view has apparently undergone some revised thinking
since it is no longer unusual for colleges to offer undergraduaté stu-
dents p separate course in diagnosis and correction. This would
appear to be eminently sensible if one believes in the principle thata -
good developmental reading program' is a_ matural outgrowth of
diagnosis and gssessment of children’s prevailing potential and
.achievement.

y An examination of the topics receiving most emphasm in exist-

, ing diagnosis and treatment classes includes:

‘. Basic principles of corrective rea‘ng
Causes of reading underachievement
The underachieving reader: Who is he?

* Survey of diagnostic instrééments
Assessment of diagnostic instruments

Location of word analysis and comprehension O

o 4 dlfﬁcultm

Impmvmg deficiencies in language, word analysis, com--
*prehemsion, study skills, and content area reading

MA]ORS MINORS, AND SPECI'AL[ZAT!ON IN READING INSTRUCTION

Although programs leading to specialized capcentration in reaJ ing

instruction- might have been in effect at the timeé of the original

_stydy. none were known to the stafft Indeed, the main effdrt behind
Thé Torch Lighters was to increase the amount of time being de-

‘voted to reading instruction to the equivalent of at least three
gnester hour credits. Although present opportunity for specializa-
n in reading instruction, to the extent of being consldered a major

Recent Changes in Preparatory Progrgms 37
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er minor area of concentration, is nqt universally adopted it has be-
come a reality in numerous colleges. Illustratior’of tl(xree such pro-

grams follow: v _
' - ..
A. Speci tion in Reading (minimum 26-27 semester hours)
Elementary : -
_ " Required Courses -
1 e Tmhinéd Reading in the Elementary School - 7 (3)
' ‘ Advanced Reading Tecliniques (3)
Book Selection of Children and Young People S,
- or v - PR
Children’s Literature in Education " (3)
_ Teaching of Reading in the Secondary School
A or ) .
Reading in Early Childhood Education (2-3)
e . Reading Disabilities Lo -3 4
= Reading Practicum ' | 48)

Elective Courses (any three from the following)
. Linguistic Approach to the Teaching of Reading

- Introduction to Linguistics
Descriptive American-English Grammar }
Creative Drama . i
Children’s Theatre ) _ 4
Keystones in Language ’ '

Teaching English as a Second Langﬁa‘ge
Educatibnal Psychology of the Disadvantaged Urban Child

Tests and Measurements 9)
Total 26-27
B. Specialization in Reading (minimum 20 semester hours)
* Elementary .

1. Knowledge of the Language (minimum 8 semester hours)
Introduction to Linguistics . : (3)
Psychology of Reading . (3-4)
Methods: Elementary School Language Arts 3)
Phonetics of American English (3)
Children’s Language Development 3)

' Introduction to Speech and Hearing Processes 3
and Disorders . S
48
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2. MetHods and Materials (minimum 3 semester hours)

M hods: Elementary School Reading Clinical - (3)
ence
“Retding Clinic: Teaching Techniques (2)
- and .
R/cading Clinic: Teaching Practicum (2-4)
Supervised Teaching in Elementary School Y am
: 3. Children s Literature (minlmc’n 3 semester hours)
oy  Children's Literatu . . (3)
-t / Literature for Ado. nts - (3) .
4 Knowledge of the Child (minimum 3 mneater hours) . \
- The Learner . 3)
. Socialization of the School-Age Child (@3)
’ . . Child Development . (3)
;' Adolescence (3)
N /‘ Cognitive Development of Children ~(3)
Spec!alization in Reading (24 cemater hours) .
/ Secondary

-/ Required Courses
/ Teaching Reading in the Junior and Senior High School (3)

Problems in the Teaching of Reading (3)
; Linguistics and its Application to Reading Instruction  (3)
! - Teaching Reading in the Content Fields (3)
[ Diagnostic and Remedial Reading (3)
/ . Practicum: Cljnical Reading-Developmental 3)
Practicum: Clinical Reading-Remedial - . (3)
Literature for Young People . ~ (3)

Conduct S

In 1961, the expressions cqmpetency based pevformam:e, modules,

and jield experiences were terms practically unknown in reading
circles. Today, they are commonplace. But to define them with any

vdlegree of accuracy becomes virtually impossible since each ‘appears
to have different meanings from one college to another.

Field experiences can be, and are, conducted in public school

settings without reliance on modules or competency based pro-

grams. Modules can be completed apart from field experiences and
without involving competency based performances. cBTE programs

P

-
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can be conducted without n‘dules, although they almost always in-
volve field experiences. e
It is possible, als% for modules, cBTE, and field experiences all

to be part of the same prograrh. An example of the latter is cited
.from the correspondence of one respondent. When asked to ela-

borate on a statement that a modular approach to teaching repres

sented a recent change in the school’s instructional program, the re-

spondent wrote in part: '

This statement reflects the undergraduate teacher educa-
tion program-in that each curriculum area is designed
around a number of modules, some of which are required
and some are not required. Students pursue the modules
in an independent study fashion with the aid of a profes-
sor or graduate teaching assistant. This aid s provided in -
a one % one teaching situation. Upon complétion of each
module, the student is evaluated by the graduate teach- -
ing assistant or the professor to determine whether the
n student has an adequate understanding of the module. A
follow up to thig®WValuation is that the student goes to an .-
elementary school to which the student had previously - ."
been assigned, teaches several aspects of the lesson fram -
the module, and is evaluated by a supervising classroom
teacher. Upon the completion of that evaluation, the stu-
dent is given credit for having completed a module. This
process is repeated a number gf times in each of the cur-
riculum areas, until the studént has completed all of the
modules in the entire undergraduate program.

s Modules range in degree of complexity and sophistication from

. one college to another although, by and large; they tend to follow a
similar format. The following modele has been selected as a repre-
sentative sample. : ' L

-
Tt
. [

: {’* ‘, -

for Beginning Reading Instructioi®

Competencies ) .
Upon completion of this module the student will be able to .
1. Identify social, intellectual, physical, emotional, and educa-
tional factors related to reading readiness. -
2. Describe home and school environmental influences on reading
readiness. .

*References to specific authors. tests, and texthooks have been deleted.

4 - - ¢ :
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3. Distinguish between Yormal and informal measures of readiness.

4. Determine which children are ready to begin formal reading
and which children need additional readiness activities.

5. Develop experiences and materials which enable children’ to
develop specific readiness skills (auditory dnscnminatxon, visual
dlscnmlnatlon etc.).

Prerequisite -
None.

‘reassessment

Preassessment consists of altematnve forms of the postassess-

ment. See instructor.
« Instructional Activities * ,
Select from the following learning experiences those which you
_feel will enable you to achieve the competencies stated for this

v " module. o
1. Attend a seminar for orientatnon to this module

2. Read one or more of the references on readiness for beginning. a B
reading. Use the following questions as your purposes for read- * -

fox beginmng reading”

~.What factors are 1d tified as being related to readi-
. Néss: for readi , factors which contribute to suc-

. among the referegces with regard to these factors?.
The follownng references are good sources of information for

‘developing an understanding of readiness and the. factors re-

lated to it: ' (c1ted) o
3. One means of assessing a child’s readnneSs for beglnmng-readlng

is through the use of standardized reading readliness tests. The

" ‘majority of these tests have only limited usefulhe&s however.
Read one or more of the following references for-an analysns of
the limitations of standardized readiness tests: :

(cited) .

. 4. While most readiness tests measure the same types of factors,
there are a few tests that attempt to,1) measure a broader range
of faclprs and 2) measure these factors in greater depth. Ex-,
amine the specimen sets of the _______Tests and the____°

4
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_'v."»ing a, What is the current view of the concept of “readiness



' Tests What factors are measured- l()y the = Testsé"t'liat"
are not measured bythe________ Tests? . .
5. Even if a ‘teacher uses a standaidized readiness test, he will

F7 Lo want to obtain additional information concerning eaeh child
o using a variety of informal measures. Using the — ., and
:/; M 'dnd _ xeferences (both cited in activity §2),
et T d'é(ermine what informal measures a teacher may use in assess-
S _ingreadiness for reading.

C .. '6. Compare the Checklist for Reading‘ Readinw and the Informal

) ‘Readiness Inyentory. In what ways are they alike? Different?
?» Do you prefer one to- the other? k Ae’dPay in which you
could take parts of each and com .45, #Pm Y6 develop another
-, inventory? s O
7. Included in each basal readmg serigr{a set of books and related
- materials desngned to be used for feaching reading skills at suc-
..~ cessive levels of development) is a Workbook or set of activities
S for developing readiness skills. Each workbook focuses on the .
S sequential develop opment of those specific skills needed for suc- ~
cessful beginning ¥eading in the serfes to which it ‘belongs. Ex-
*  amine the readiness workbooks and materials in several basal
reading series (e.g., those published by or
— ). What common elements do you find? Are certain
skills emphasized more in one workbook than in another? Select
one skill (e.g., visual discrimination) and (ollow its sequential -
development throughout the workbpok.

8. Much of the readiness program consists of materials and
activities developed by the teacher. Develop alesson for teach- -
ing a specific readiness skill and use it With a group of children
or peers. If you use a group of peers, ask each one to complete

. the Peer Teaching Evaluation Form. The following references

- are excellent:sources of ideas for activities:
(cited)
9. Read thecase studies in the two references listed- belo;y
(cited) .
Note how the teachers make use of all the avallhbl% informa-
tion as they assess: children’s readiness for begmnmg reading
instruction.
10. Arrangea conference with the instructor to discuss questions or
problems related to this module.

- 11. Design your own activities. ; , ’ .
; L 52 .
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 Postassessment .

A. Knowledge Level® . .
" 1. Identify one factor related to readinesy fof beginning read- )
ing in each of the following categories: social, _intellectual, -
. physical, emotional, and educational. Performance is suc-
’ - cessful if each factor is correctly identified with the ap-

propriate catgfory .

2. Describe twq ways in which the child’s home and school en-
vironments eich affect readiness for beginning reading. Per-
formance is successful if the relationship betweensthe home
and school environmental influences and readiness for read-

. ingis clearly demonstrated. :
*3. Identify two ways in which formal and informal measures
of readiness differ. Give one example of a formal measure
and one example of an informal measure. Performance is -
B successful if a) formal and informal measures of readiness
' areaccurately differentiated and b) both examples given are
correct.

4. Read the three case studies which will be provnded for this"
posttest. Each one provides information concerning the
background and development of one child. Decide for each
child whether he is ready to begin reading instruction or
needs additional readiness activities. State the reasons for
your decisions. Performance is successful if a) each decision
is defensible and b) the reasons given adequately support

' each decision. P -

~

B. Performance Level

" 1. Plan two activities which will cofitribute to the develop-
ment of two specific skills (auditory discrimination, visual -
discrimination, language developnient, left-to-right orienta-

‘e 3

Criteria for successful performance:

a. Obijectives state desired behavior ' .

b. ‘Activities/materials are appropriate for the development
of the specific skills identified

c. Instructional steps described are in a defensnble sequence

d. Procedures for evaluation of pupil achievement are
described :

¢ DI
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2. Arrange to teach the lessons to groups of two or more chil-
dren. Arrange to a) have the instructor or cooperating
teacher observe one of the lessons or b) tape one of the
lessons. . . -

3. After you have taught the lessons write lesson evaluations
indicating a) to what extent pupils achieved objectives, b) -
what'sould be done to help pupils who did not achieve ob- -

. jectives, c) what problems were ericountered, if any, and d)
what type of follow up activnty mxght provide useful
practice at another time. )

. 4. Follow one of these procedures: , »
. a. If instructor has observed lesson, schedule a conference
to discuss plan and lesson 4’

b. If coopetating teacher has observed lesson, ask for.writ-
ten evaluation and then schedule a conference with in- " -
structor to discuss plan, lesson, and, cooperating teach-
er’s évaluation e

c. If lesson has been taped, sehedule conference with in-
structor to discuss plan and tape

Criteria for successful performance:

a. There isevidence that pupjis have achieved the ob]ectlves

T b Student has demonstrated the ability to adapt his teach-/
ing strategy, as necessary, in response fo pupil needs
during lesson .

References Readiness for Beginning Reading Instruction ﬁu;-; "’

(c1ted) . : .

In another cBTE program, competencies are dnvided into eight
corriponents with each component deslgned to measure a different
facet of redding. Examples of an achvnty wnthm each component
follow: - :

60mponentl (Background) ',_,_ N

Example  The student wnll develop in wntten form his/her
' phllosophy of the readmg process and the teach-
ing of reading. :

Component 2 (Demonstration and Practice)

I::xample The student will prepare, administer, and score ¢
teacher-made tests in the followmg areas:
phonics, structural analysxs and context clues.

44 J " Chapter Two
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Component 3 (Research and Developiint) _ '
“  Example Yhe student will are a minimum of ten
games for implementing instruction, with at least

= two each in the following areas: sight words,
= structural analysis, comprehension, phomc
. .7 analysis, and readiness. .

Component 4 (Apphcatwn‘)
Example  The student will submit a written prehmmary re-
port based on diagnosis, outlining the reading
program to meet the specific needs of an indi-
vidusd student being tutored. _

Co.ponent 5 (Theory) ’
Exam‘ Phe student will demonstrate a thorough knowl-

. 7 edge of developmental reading skills by helping in
: the construction of a developmental reading skills
checklist. .
Component 6, (lmrato_ry Experiences)

Example . The student will particifate in the construction of
. an informal reading inventory.

Component 7 (Modules)
Example  The student will administer and interpret tests to
..check the following prereading skills: audijtory
' dxscnmmatnon visual discrimination, and letter

names.

.,C",’ponent.S (Tutoring) -
Exmple  The student “’:ge?‘lp and teach pupils in ec-

cordance with fic needs (minimam o
\ one-hour teaching sessions). The student wxll
complete the following:

T Select and utilize commer®al instructional

materials for the specific reading level of chil-
dren within the given group .\

) b. Develop and utilize skill worksheets ‘and in-
structional devicefo meet specific needs

c. Submit lesson plans for each teaching session,

-~ indicating goals and materials and proee%m
» to be meg
¥ d Design, administer, and ev a readmg
. lesson applicable to a specific nt area
e. Keep a written record of the progress of. each
/S student throughout the entire teaching period
g ®
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After completion of each component, the student returns the
/mecessary material for evaluation to the reading faculty member
with whom he is working. ' .

Just how successful these and other programs have been in in-
creasing student understanding and performance is unkriown-at this
time; although respondents were asked to evaluate the effectiveness
of innovations cited, very few actually did. One respondent did
describe the program briefly and then added a personal assessment:

The content of the course is divided into gght units such

a5 approaches to reading instruction, word identification,

readiness for initial reading,if§e. Each unit is divided into

competencies which the student should attain as a result

of study; each competency is diviged into behavioral ob-

jectives which relate to each competency; each

behavioral objective has listed learning activities to be

carried out. Learning activities may involve textual

study, observations, examination of materials, etc. A

‘study guide which the students purchase contains all of

. the above in outline form. A book of readings containing

. ' " textual materials was also prepared to save students’

. library time. The bookof readings is purchased by each |

student, along with th®tudy guide.

* Though this study guide seems to add structure to the
.programs by spelling out the objectives in more concrete
form, I frankly cannot seem to see much change in stu-
dents’ overall level of understanding. '

& ~ One additional, change initiated by one of the responding col-
. feges describes a required twenty-four clock hour “clinical experi-
_ence” which is an addition to the usual requirements for a three
lm # " semester hour foundations reading course. The experience is field
& “% based and is gulded and evaluated by the supervising teachers. The
¥

-

clinicul experience s divided into five parts: Vi

: o

-
g

Part | Observation (four hours) ‘ e

S !
‘bf ’» Viisit several classrooms. For each c{grdom. list basal, sup- .
T plementary matesals, number of readlffg groups, and describe
the teaching and management techniques being utilized.

.P: " Assessment and Prescription (five hours) |

\ ‘  are’ how assigned to one classroom and will be assigned to a
small group of children. Following the directions of your super-
vising teacher you are to ascertain the specific reading needs of
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eachchildmyouxgmup Seeond,youaretoprwctlbeanln-

structional program for each child. For purpages of this journal,
‘ are to enter a detailed description of your and
: ;y)%(pﬂon for each child. o

Parts Il and1V - Instruction (ten hours)

¢ During this ten hour period you are to instruct the clnldren in

your group. Enter detailed descriptions of the ims jonal
periods to include the following: extent of individializi
basal, supplementary materials and activities, mamgement

techniques, and copies of several lesson plans.

PartV  Eyaluation (five hgurs)

Dunnf this period you aFe to evaluate your children’sgrogress
as directed by your supervising teacher. From this evaluation
you are to reassess the instructidiil and represcribe in-
structional materials for each of your'children. For purposes of
this journgl, describe this five hour period by entering a' de-
tailed description of your evalua'n, reassessment, and re-
prescription for each child.
Related Experiences * )

In noting recent changes in their teacher e*cation programs,
numerous schools cited observation and tutorial programs as related
or integrated aspects of the reading course. The earliest involvement
by the prospegtive teacher is at the freshman year where students

. - participate as observers iwelementary and junior high classrooms.

r

Such involvement is msre typical, however, at the sophomore and
. junior levels. A capsule version of one new program which utﬂizs

observatiers and tutorial teaching is included here:

Sgphomm Year
- ‘”; * Students Sirve as teacher aides six _hours per week for sixteen
’ ‘weeks. . ‘e
Jynior Year A

Students spend one-half day per week, for sixteen weeks, in an
elemenptary classroom during a Human Development course.

They-complete a case study on one child and perform limited -

instructional tasks.

* Students take the language arts, math, reading; science, and -

social studies methods courses tlught by a team:of profesors
Students spend two days per week, for sixteen weeks, in class-

rooms performing teaching aetivities related to each of the y

methods courses and assisting teachers in other ways.

Recent Changes in Preparatory Programs 47

s #57 ¥

Cer

L2 e



L

B

Senior Year -
Student teaching for twelve weeks. '
. Since considerable emphasis is placed on student Tobservation
hed and student-pupil interaction at these colleges, as well as many
others, we campiled a list of observations to be made as well as a list
of those activities which baccalaureate students are most frequently
asked to mlﬁlete: ¢ - .

Observation Guide
1. Physical characteristics of the classroom

seating arrangement

composition of display boards

other classroom displays - .
chalkboard space utilization . ¥

2. Likenesses and differences in pupll charactenstxcs
chronology race
sex ~ general appearance
<. 3." Availability and kinds of reading materials
{# reading texts magazines -
3 ' library books - audiovisual materials
4. Predominant mode of instruction
individual .
small group
J - wheleclass
5. Teaching techniques used when pupils cannot decode or reoog
nize words.
6. Teaching techniques used when pupils are being evaluated on
théir comprehension abilities. .
Motivation techniques used by the teacher. .
8. Forms of encouragern®nt/reinforcement utilized 9% theteacher. -
\ 9. Relatiogi of reading instructiorrto other classroom activities.

10. Extent of pupil mobility,
Activity Guide : R
1. Select a llbrar) book and read it to a small group of children.
Note:

Did the story hold tlse mtere§ of the chlldren?

To what extent did the children interact in a follow up dis-
cussion?
Do you think the story was too short, too long, just right?
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- &Sebaapknnehomamgnzineorbookthatwiﬂpmumably_ o
4 v motivate children in a discussion of its contents. Show the {
’ picturetochﬂdxenindividuallyandask

"Whatdoyouthlnkishappeningintbispicture?" %

Show the same picture to several chililren and note:
¥ How did language skills of children differ?
Did boys respond differentlythanyrls? )
Did older children rel?ond differently from young children?

3. Administer any of the following tests that are apptopnate to
the achievement level of your class: .
reading readiness checklist . .
ph'onios inventory
interest inventory
attitude inventory - o
Select one child to observe. Within a tWenty minute period, *
! make a notation every thirty seconds of what the child is doing.
Observe one teacher for a thirty minute period. At one minute
intervals, record what the teacher is doingerl ¥ hd
6. Using the adaptations you have made from the ______ book,
indicate the outcome of the activities used in terms of your
stated objectives. FY
7. Note similarities and differences between the theory ex- .
pressed in class lectures and practices observed in the '
This should refer pﬁmarily to the tgaching of reading/lan ug *
arts. ' .
8. Compile a list of questions you would like your instructor to

answer when you return to resume your lectures (these should

relate primarily to the teaching of reading and arise from your “#

ohservntiops and related reading). :

- In summary; the most recent changes, orthose inthe process of -~~~
chmging. includg increased numbers of reading courses and a move .
from offering filstruction on campus to field bnsg schools where

nts are more likely to engage in competency based instruction.
Andfinore schools are expandinig their professional sequence from
the traditional junior and senjor years down to the freshman and

) sophomore levels. :
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Chapter 3

: Respondents’ Recommendahons -

¢z

Although 81 percent of the respondents co~eted Part 2 of the
- questionnaire, slightly less than half (45.3 percent) completed Part 3
¥ . in which the respondent was asked to indicate recommendations to
' improve preparatory programs. This significant drop in the gumber’ 0
of replies may indicate one of two things: either most of the-re- Aﬁ
- spondents w tisfied with their egisting psograms-or they en- -
g ¥ - countered a problem of fatigue after completing a long and difficult
questionnaire. We like to think it was'the latter. o
An analysis of the eighty-eight provided in Part. 3 4
indicates that .these - neqqmmendaﬁons f " into _ several logical - .-
categories: Scopg: related - rea s , .course conduct,
content, student. teaching, lmervidg é'dﬁ:atioh ﬂsupport; and stu- i
dent/factﬂty qm':lity ‘Each of these & ueqs wlll be:eomidepd
' The most_pﬁdomc‘t rec{ommendatiOn qnpng the respouden A
: ~g,- wﬂ} that pr secondary schol teachers be reqhired. to.eom- 3-,_'
_:'«.f," te a cpurse teaching of reading. This recoinmendatiog wds‘ -
gl in thepr;glnaf study ‘ang, as reported jn Chapter 2; »
. el 'implemented, by & mafority_pf colvlgges of éducation. Two M
Y '{ rep%entative cgmmenvfbllow- .' . "’
TR i s&gpdary teachels neﬁdﬂt alyane oou:se.tn
: ng tt : oy,

' ( ] While recmhmendatiﬁ:?l 'from The”l‘orch nghtcm urged th:'&" !

%

ction quired for all second- -

e not begome pirt of -

runiversity. This %ppears to.be re- - , :
of.collegu univergties across

atiori ghould t given splgific at?
) seems mdst &

for 't.hls oom-
ng. pre ation - f
tth v
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‘erstood by students and subsequently applied in a meaning-

ful way in their:glassrooms. Conflicts in the ‘perception of

teachers’ roles relative to process and content have long been a

(deterr¥nt in implementation of effective reading programs at..

advanced levels. ;

A related recommendation was for more required reading
courses for prospective elementary school teachers. These reeom-
mendations ranged from “more than one” course to twelve semester
-* hours of required study. One respondent would program the s’ond'
coursg after student teaching:

In this course, students should get information and competence

in: administering ‘an individual . diagnostic reading test and
using the findings to provide appropriate reading experiences;
selecting varioustypes of instructional materials to meet dif-
ferences in pupils’ interests and reading skill -needs; learning
how to teach successfully childen within the classroom who
are moving at a slow pace; and using observation of pupil be-

havior in evaluating performance rather than rely_ing excla-

sively upon test results. :

This concern with diagnosis was also expressed by numerous
other respondents who felt the need for a course in that particular
phase of reading: '

Recommendation for skill in using a diagnostic approach to
reading instruction begiqning with the prekindergarten child.
Diagn’stic instruction for the classroom teacher is a must for
futgre instruction. A greater proportion of underachieving
. rea can be expecteg due to increased incidence of auditory

- perceptual problems, increased number of - disadvantaged
- pupils, and increasing extent of urbanization.

_. Related Reading Experiences . .

Much support wz;s shown for earlier student involvement with
pupils, for a practicam related to the basic reading course; and for
- guided field experiences. -
Involve students in an early and continuous plan for working
with children throughout the four year experience, focusing on
minilessons in tutoring, small group instruction, and specific
skills development. ‘ ‘ ﬁ““_
Continue experimgntation with proper mixturé and séfuence
of vlabor'atory experiences and classroom theo;y. :
* Tiein a field based experience with courses in reading..
R'apondenu’ﬂecorﬁmendauom L B ‘ E 51
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In the past, we-have been sending students on observation and
tutorial expeditions without any supervision of their efforts..We
could be doing them a disservice rather than rvice. What
~ we recomthend is more carefully controlled and d super-
_vision in these required apenences related to reading in-

. struction.

Coyrse Conduct o

“Two of the co:ﬁ“ovemal issues of the time—the development of
modules and® ‘competency based performance—dominated the
recommendations for changing the evaluation of teaching and as-
sessing the fundamental and subsequent courses in reading. Modules
were suggested for aliost every known component of reading and
advocates of competency based programs outnumbered their de-
tractors by about four to one. This ratio is reflected in some repre-
sentative comments included below:

An even greater emphasis on field based programs, using com-
petency based criteria for the evaluation of reading skills. -

Development of competency based programs in some form.
. CBTE recommend : )

y We can only see a bnghter future for reading instruction
through some form of competency based instruction. It doesn’ t
make sense that I grade students A, B, C, D, F in a course’
called ““The Teaching of Reading” when I don’t know whether
they can teach reading. '
Recommended that competency | based instruction, as a means
to evaluate success in teacher preparation, be given a decent
burial.. ,
Recommendations directed toward the conduct of reading in-

struction were not exclusively related to cBTE. Several recommenda-

tions related to the use of microteaching and vi ping. One such =

technique used with prospective secondary stuflents is outlined be-
low: A .
We recommend an ap%roach that we have found successful.
Two professors use videotaping with microteaching in a
secondary general methods course with emphasis on such fea-
" tures as motivation, variation of stimuli, reinforcement, clo-
~sure, and questioning techniques. These students have speciali-
" zations in areas such as English and social studies and are being
* certified. After each videotaping experience, the instructdr con-
ducts a gdunseling-critiquing session with the student whxle re-,
viewing'the videotape.

f 5 ' ‘ ) : p q ' . - . '
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; ‘Content ’ Lo \ .
Dunng the late 50s and early 60s the major controversy in readmg
circles related to the who, what, where, when, and why of p'homc :
analysis and several recommendations in The Torch Lighters at-
tempted to deal with the problem. Today it appears to be a dead
issue, at least to the extent that respondents failed to mention it in
their recommendations relating to course content. What they did
& stress was more attention to language development, lmguxstns and =
dialect: # vt
Future programs should recognize that reading is an integral
part of language development and the-acquisition of literacy .. |
and, therefore, that professors shiould provide students the op-
* portunity to gain some'modern concepts of language acquisi-
tion:
Require one course in the structure of langﬁage prior to pro-
fessxonal courses in reading.

‘ Increased attention to linguistics, psycholinguistids, and dlalect

as they are related to the reading process. P
Solid groundmg in lmgtétus developmental reading and lan-
guage arts, and childreng litérature. .

Understanding of child growth and developmental pattems
was also urged by numerous respondents:

Give students a thorough grounding in child development and
implications it has for the teaching of reading.

Instructors should recognize that methods of rzading instruc-
tion reflect implicit, if not explicit, concepts of children, learn-
ing, and the purpose of reading. (Undergraduate students are
gpften exposed to an array of methods before they have de-
.veloped any criteria for ]udgmg mgunderlwng assumptions of
the methods.) - 8 "

- I would strongly urge: l) more qnphasns upon analysis of learn-
ing characteristics of individual children, 2) understanding of
the theoretical basis of variant instructional programs and A
teaching procedures, and 3) a reconciliation of 1 and 2.

"The end result would be (hopefully) the selection of instfuc-
tional procedures and materials on tfe basis of known charac-
teristics of specific children rather than on the basis of a gen-
eralized notion of what should constitute the instructional
program. This will require, among other things, a thorough
understanding of the communication process.:

y ' 63
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Some of these latter recomnfendations";%re closely linked to
still another—that collége instructoréneed to pay more attention to
the theory of reading and less attention to skill teaching. -

It is regrettable that s0 many of our students are engaged in hit
or miss activitigs when more often than not they have only
minimal undesstanding of the “why” of what it is they are
doing. If the present theme in publie schools is “back to basics™-
we have to begin with some theoretical basis,’andf am afraid
that too many of eur students are nat receiving this kind of in-
struction. - L _
- More attention should be directed to understanding the learn-
ing modalities of children. Just as wegcame to the understand-
ing that there was-no one set of instructional materials that
would be equally good for all children, so, too, should we in- .
culcate in the minds of our pupils the understanding that the
bag of tricks often used in tutorial programs may not be ap-
propriate for all children: ‘ -~ Sy
The topic of reading materials and visual aids was a major con-
cern of many respondents. 4 '

Opportunities to see, handle, and try out varied materials and
procedures in reading seem to have real value for learners. Ex-
panding the availability of reading resource centers and col-
lections of materials is recommended for teacher education pro-
grams. ., :
More and better resource materials and media. -
That teacher preparation programs provide opportunities for
undergraduates-to use a wide variety of textual and audiovisual
materials that are used to teach reading in the schools.
That a lab center be established in conjunction with the audio-
visual department for the purpose of assisting students in the
development of their own teaching materigls. . i
Finally, a number of respondentsTelt that an attempt should be -
made to separate the numerous approaches to ‘teaching beginning
feading from those heeded for reading instruction in the middle and
upper grades. These respondents were recommending two discrete
reading courses. - ' '

) 4

Studet_it Teac};ing \ ' . -

* Some weak links in the teacher education program would appear to

be selected aspects of the student teaching program, including the
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roles of cooperating teachers, the reading instructor, and the
- student teaching supervisor, Yet, few of the respondents included
recommendations dealing with these problém areas. Tlgmost likely
explanation is that respondents to the questionnaire were inevitably
* reading instructors and, as such, were not aware of many- of the
shortcomings-surrounding student teaching programs since, more

" likely than W.the ' were removed from related stu teaching
. activities.* i gvho chose to deal with the issué®made these
g reconimendauons

-Require a heayy emnphasis in actually teaching readmg during
student teach'ng ‘sus doing an integrated “core” scirt of thing.

During supervisiont of student teaching, faculty from reading
department assist supervising teachers m primary and ele-
mentary classes.

A full year of internship in the schools that would mvolve ‘both
student teaching activities and a number of methods courses.

‘During and after student teaching, every pupil should serve as
an apprentice or aide to a'reading consultant.

Regular contacts are required within a college on a secheduled -
basis between staff members who teach and those who super-
vise student teachers. Regularly scheduled meetings between
@oordiftors, administrators, and staff are required for frank

..and open expression of concerns based upon formal and in-
formal assessment of programs. Too often, college staffs assess
only once every several yeary and then it is done under the
duress of an accreditation review,. :

Unless we can attract teachers\who are “masters” in fact, as
well as in name, student teaching will remain what it is—a

dlsasl;er E) . 4
Inservice Education

One does not normally think of inservice education as a component
part of prospective teacher education although, presumably, there
is a peripheral element of inservice education during contacts that
classroom teachers must have with their college students during -
tutorial, observation, and student teaching programs, as well as the
role teachers fulfill in field based instruction. Consequently, several
recommendations were made that relate to inservice education.

ater effort on the part of colleges to help local authorities
build a strong inservice program in reading. :

K
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: R
We recommend an exchange program between the college and
the local schools including mutually exchanged observations, ¢
opportunities for students and inservice teachers to exchange -
opinions and ideas about reading, and much’ more social"con-

' tact. In this way, we think we can‘ be of service in improving .
our own preparatory progran. as‘Well as lnfluencmg inservice
education. :
In the limited time avaxlable colleges catl only prepare short .-

. order cooks who follow recipes. In- order for the cooks to be- Jh
come chefs, we recommend a' follow up program in which our’

" reading profe&sors join our.graduates in the kifchen in the ho
that the souffles wﬂ}\not fall. -

.

Support

4" We would recommend greater funding to provnde larger faclli-

' ties with more equipment to reach a larger number of teacher
education students. If fodn money were available for

_ plant expansion_and audiovisual eguipment, services to pro-
spectlvereadmg students could be enhanced. »

Financial support of studeK: private universities.

Higher education has a contemptuqus fiscal attitude toward
the fmancmg of teacher education programs when compared
with science programs. Our recommendatlon would be to re-

verse this priority.
And somethmg of a reverse:
Rescmd funds both federal and state, when schosds stems do- .
. - .. hot employ teachexs who meet the. readmg ES ation T€~cimypy

quirements established by their graduating institgiage:

Student/ Faeulty Quality _

While respondents exp tinued concern over the quality of
dents, the recogiﬁo hiat the’ faculty may evidence some

gclﬁc weaknesses recommendations made to -

vercome such probleMls, (The staff cannot recall any such cancern . .
ahout weaknesses of college instructors during the initial study.) .

66
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Sdme representative recommendations are included below in direct
ratio to those received. ° ' : T :

That your recommendation number 1 be reemphasized..
Quality in teachers is important, but it is difficult to arrive at
that quality wherf you do not start with a quality product.
Recommend that faculty employed to teach reading to, pre-
service teachers be prepared academically and personally to
understand the setting where most graduating students will be
employed, which by no stretch of the imaginatfon will be in
reading clinics. _ : U

More minority group faculty who understand the reading
problems associated with children labeled as minority group
- pupils. Our reading instructors are totally divorced from the
‘realities of the child in'the urban school. -

* An outstanding staff o§professgrs who are research oriented as

well as practical is urgently needed. This problem is circular.

“Institutions with poor staffs in reading must commit themselves

"+ absolutely to inservice development or a procedure of non-

reward for staffs that do not grow, as well as meticulous

searches for new faculty with high promise. Institutions with

outstanding staffs (a rare few) must be prepared to offer every

, degree of stimulation and reward to hold the staff and enhance
- theconditions for service.. '

We recorhmend that instructdrs demonstrate excellence in the

understanding and application of the reading process and that .

they not be merely language\arts generalists.

In reviewing the recommendations of the respondents, it is evi-
dent that many are the concern of their immediate college and not
necessarily applicable to other tegcher preparatory settings, Recom-
mendations for more than one required course in reaging, for
example, are alggady ig effect at many colleges. Other recommen-
dations, such as the one requiring a course in basic ‘reading for'

- secondary teachers, were made'ifthe originialstudy (and can becon- -

- sidered as germane today as fifteen years ago). Still other recom-

* mendations would seem to merf§ consideration by all teacher

- preparatory schools—in particular, those recommendations dealing
with student teaching, course content, and faculty quality.

)
A
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‘Model Pro“gram.é\

\\
A

~ Chapter 2 clearly sho@'\(s the extent of interest in competency based : -
education for praspective teachers. The momentum toward cere is*
- such that by 1976, more than one-third of the nation’s states had .

" :mandated CBTE programs, either.as the only route to teacher certifi- -

s
}

cation or as d viable alternative-to conventional plans. To-educators .

already familiar with the movement téward greater accountability, .-

CBTE represents a possible strategy for maximizingithe correspond- .-
ence between what teachers learn in collegiate dOtirses and how they .
- actually perform*in classrooms. Hopefully, in_the process, the pro--
verbial-gap between theory and practice will be lessened con- -

siderably, if not closed permanently.

The descgjption of a teacher education program in reéding‘ at :

College A illustrates a competency based alternative for the single
required reading course at that institution. _ o

" COLLEGE A—@5¥petency Based Model

Type . StateSupported, general college, coeducational
~ Setting ' - New England( metropolitan ~-
. Enrollment  Approximately 5,000 undergraduates, .

C 3,000 full- and part-time graduates

INSTRUCTIONAL MODULES - . "

graduates in 1970, including an innovative general studies program
for all students. Beginning in 1973, its department of education im-
plemented a competency based alternative for the required three

credit course in Methgds'and Materials in Téaching Reading. By - :
1976, this new sectfon‘for undergraduates in elementary education

had grown from a pilot project with ten volunteer, students and one
instructor- to ‘a project with sixty students and two instructors.
During the intervening period when the project was beifig field

&
.
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.tested and rewised, the staff wrote a special 200‘ge student Hand-
book containing fourteen modular topics generally arranged in
hierarchial order. All students were expected to complete the re-
quired objectives within the first nine nfodules. The rem@ining
topics could b# selected when the “required” ob}ectfves had been
lttained The final list of instructigmgl modules included (6):

1. Stating Behavioral Objectives in Reading
2. Nature of the Reading Process
3. Assessing Performance in Reading
e 4. Reading Readiness
. asal Reader
6. Word Identification
7. Comprehension
8. Language Experience Approach
9., Individualized Reading »
10. Additional Approaches tp Re.ding Instruction, -
11. Work-Study Skills ¥
12. School and Classroom Organization for Individualizing -
Instruction i
13. Readability

g 14. ‘Children with Reading Difficulties _

" The objectives determined for theﬁwn*'n modules eventu’glE
numbered fifty-four, with a minimum of twenty-five to be com-
pleted by the end of the semesgpr (grades are partly based on the
number of objective€ mastered). Usually, these ojbectives range from
cognitive competencies to those involving experiences gvith children.
Extracting an example from De\elopmg Comprehension Skills, we *
find thdollow ing (6):

. The studept will demonstrate an understandmg of the dif—
ferent types of comprehension and the specific types of
skills that apply to each level —literal, interpretive, critical. ™~

2. The student will demonstzate the teaching of a specific
comprehension skill by planning and lmplementmg a les-
son with a group of children.

The abame objectives are required. Those below are optional

. The student will review a workbook, kit, audiotape, or
programed material which can be used for the tgaching of
one or more comprehension skills.

2. The student will prepare teacher- made material that can
be used in a lesson for teaching a specific comprehension

skill. ° s
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3. The student will develop a lesson plan that demonstrates

the teaching of a comprehension skill (other than the one
demonstrated in Requirement 2). .

4. The student will develop an annotated bibliography that
includes brief descriptions of three commercial materials
which can be use to develllp skills in comprehension.

- Gradually, a standard format of three parts emerged for each
module: 1) a cover page which introduced the modules 2) lists of
objectives with accompanying learning activities and techniques for
postagsessment, and 3) related materials to be used with the module.

" As the staff extended various modular cotiponents, the choice of

, learning activities ang postassessment techniques expanded also.
- ‘Suggested lesmming activities, for example, might include: profes-
sional readings, live or videotaped lectures, seminars and group
* discussions, individual conferences, live demonstrations or demon-
strations on videotape or audiotape, manipulation of materials,
films and filmstrips, and experiences with children. Equally varied
postassessments could be chosen from among those that involved
writing papers, taking objective or short essay tests, working with
instructional materials and media to complete t@sk analysis sheets,
preparing projects related to the objectives of the module,. or being
observyd during specific teaching situations. Co

A

MANAGEMENT SYSTEM

A successful competency based program-appears to depend, injargg
measure, hipon a well-developed management system —tlte plan
whereby students enter the program, get involved i eagning
activities. and either continue in the program or leave it. system
also specifies how faculty time and instructional resourcs will be
utilized. Admittedly, some faculties have overlooked op mishandled
this important component. perhaps through concern for other fea-
tures of caTE. o ,

* In plan¥ing a management system. the staff.of College A faced
the reality that its students had had little or no previous experience
with competency based instruction. Therefore, the Handbook
which contmined the modules and the accompanying printed ma-
terif! for the course bécame required student purchases. The first
module serves as an orientation to the nature and characteristics of
competency based instruction and how it differs from conventional
counterparts. The staff “walked™ studerits through the introductory
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seglhit and arranged to meet weekly with the entire class for the pur-
pede of introducing new modules, resolving individual and group
problems,”scheduling small group discussions, and clarifying any
questions about the management sygtem. :
Because critics of madular designed courses have pointed to the
dangers of mechanized and dehumanized approaches to education,

-College A gook special precautions to ensure that its management-

‘system established practical procedures for open student/faculty in-

s

teractions on a regular basis. Thesqppportunities included 6):

1. Required attendance at the weekly orientation sisions re-

ferred to above. * o '

. 2. A procedure for ggheduling time with the instructor. For
this, a student/instructor scheduling form was posted for
use by students in arranging individual and group ses-

®  sions with the instructor. -

g -

3. A way of scheduling activities with resourqg teachers at the .

field-site schools. Students used this procedure whenever
they wanted to be observed as they implemented lessons
» with groups of children or to administer & reading test. It

enabled them to make appointments with reading resource -

# teachers for the teaching or testing experiences.

A third feature of the management system at College A related

to the monitoring of student progress in the course. For. each ob-

jective atfempted, students sgbmitted a form to indicate their-

choices. When they accomplished ‘the objectives, the completed
forms were placed in individual student folders as records of their
work. Progress was also displayed on a huge graph located in the
Reading Center. As students completed objectives, dates were

written in appropriate spaces after their names. The graph provided .

students and staff with a rapid review of progress at any given time.

Each instructional module contains a list of learning activities
or facilitators of the objectives. Providing materials to implement
these learning activities often becomes a formidable task, as many
colleges will testify. As a fourth part of its management system, Col-
lege A planned that students would have easy -access to materials
listed in the Handbook. The college library placed a collection of
professional texts and journal geticles.on reserve; examples of in-
structional materials in reading were made available in the college
curriculum center; and professional readings and instructional ma-
terials were placed in the field-site schools. Commercially prepared
teacher education materials were purchased and used (primasily
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during the early stages’ of program development) but, g}
program progressed, it became essental to prepare demy
lessons and lecture presentations on video- and audiotape.
designed instructional materials, found to be more ant than
many commercially prepared items, were housed in @ ‘Reading
Center for use by students in cBTE! &

Poggram Evaluations ' %
As prospective teachers complet the competency based Methods

"_ly»'

and Materials in Reading coursdj they are asked to respond to a .

questionnaire dealing with their experiences, Some items call for
decisions about the theory of cee and student ability to pace the
work during the semestef. Most students agree with the theories of

individualized instruction and self-pacing, although many are only

-partially satisied with their ability to pace themselves. They indicate

that their productivity increases, often dramatically, in direct re-
lationship to established deadlines for the course (there are two). At
least two reasons may account for the admitted lack of satisfaction
in self-pacing: course work megghgve been more demanding than
.anticipated apd, in their first competency based course, students
may have found the self-discipline required for pacing themselves in
need of further development.

When trainees fate both the required and the optional modules
as to effectiveness in helping them become teachers of reading, they
place Reading Readiness and Children with Learning Difficulties at
the top. Both modules call for experiences with children, especially
valuce activities for beginning teachers as.confirmed by the group's
high rating given to this item as the most effective Barning
technique. Reading of professional literature, individual student-
professor conferences, and small group seminars also receivet favor-
able recognition as helpful learning activities.

As judged by students, the most effective types of postassess-
ment are formal observations of lessons they have taught children
and the construction of projects. These undefgraduates obviously
consider involvement with children as highly desirable, whether as
a learning experience or as a postassessment option.

Course participants also answer quéstions about the process of
cBTE. Almost without exception, participants respond that a com-
petency basgd course requires more work than a conventional one;
they also rate it as being mage valuable. Despite these convict6ns, a
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- large majority find it difficult to. commit themselves to another
competency based course, should it be made available to them.

Discussion - 7 o

During the early 1970s; colleges undertaking cBTE found themselves
strugghingg with the identification of myriads of tentative teacher
competencies, the preparation.of instructional materials and evalu-
ation procedures, and the validation of the new teacher education
curriculum. Although little help was available for these pioneers,

‘most experienced educators believed they could recognize good
teaching when they observed it and, consequently, it should be no

“big thing" to produce a list of desired competencies. In tHB first day?

of developing such lists, participants of The Torch Lighters Revisted
appear to have followed one or two common routes. One possibjlity
focused upon the efforts of a consortium of university and public
school people working together until they could state"and agree
upon the competencies to be developed. The consortium then
. assembled groups of professional personnel to validate the com-
petencies they had identified. A second route to the listing of in-
structional behaviors was exemplified by North Carolina which
formed ad haec committees, each assigned to one certification area.
The committees worked for two years before presenting their results
to the state board of education. North Carolina now provides a state
catalogue of competencies and suggested program guidelines to help
imstitutions in developing teacher preparation programs. It should
be noted that these gompetencies are stated in broad, general terms
from which Speciszbcompetencies must be generated by ﬂ'ﬁ cal-
leges pldnning to use them.’
 By'whatever approach institutions choose to 1dent1fy teaching
“competencies, it is no longer necessary to “reinvent the wheel.”
# Granted that the delineation of discrete behaviors is far more dif-
ficult and time consuming than most people %ealize, a vast pool
stands ready for use today—no small 'a°ccomplishrgent in itself.
There is, however, great need to establish priorities for varying
circumstances and settings. How can modifications of existing state-
' ments be made.on the basis of the changing needs of schools and on
the strengths and wegknesses of individual teacher trainees? These
questions, and others, deserve scrutiny as colleges and universities
attempt to reach goals in teacher preparation by means of com-
getency based education programs.
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.. dgee m ular umu ich v;ry tly in. orga ation, ‘content,
" and length In some urﬂversitla i

although the traditional reading
idpate catalog, instructional

imethdgs course rem in the

. modules provitje flexibility & mﬁ uilh!atiOn within the course.
_~Studgnts at Ball State Univér
. teachienpreservice program (Project

l} o];t the new Right to Read
ARC) enroll for one year in a
competency based, blogck program for whieh they receive credit for
four courses offered in the regular curriculum: Language Arts in the
Lower Elementary Grades, Teaching of Readlng in the Elementary
School, Principles of Teaching and Classroom ent, and
Conectw{ Reading. LARC students progress at thei;’?% rates
through a‘series. of instructional units, each designed to include
clusters of knowleglge or related critical skill competencies in read-
ing instruction. Individualized Content Block I, for example,
contains three clusters: understanding the nature of the English
language, understanding the nature of language development m
children, and understanding the content of language arts:

At George Peabody College for Teachers the use of modular
instructional unfts has increased in four revised courses: Reading in
the Elementary School. The Improvement of Reading, Individual-
izing Language Arts Instruction in the Elem&xtary School, and Pro-
cedures ¥n Remedial Reading. Teaching assistants often work with

Peabody students in the completion of modules, freeing the faculty “

to coordinate a heavier emphasis upon’practicum experiences for
prospective teachers.

Many college faculties in reading prefer to develop their own
instructional modules. Some start with those used in other college
programs, modifying them in accordance with their facilities and
student needs. while staff efforts are directed toward the construc-
tion of additional modules. One of the best sources of resource and
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) teaching and learning. Videotape
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instructional modules is the International Reading Associatlons :
publication, Modular Preparation for Teaching Beading (5), a
product of the work of the 1Ra Commission on High Quality Teacher
Education. The Cominlssion will publish addltiond modiiles in the.
fu .

1 inhovative teacher education programs of the 1970s | may be,
characterized by multimedia instructional processes in conjunction

- with high frequency opportunities for self-instruction. ‘Students

often request ,but seldom find, videotaped “model performances” of
teaching in reading, ]iamcularly those which cannot be
visualized easily from printed descriptions.

To what extent caTe has advanced the cause of multimedia is
probably unknown,, but for sever. Yars teacher education pro-
grams have utilized instructional ténology to improve classroom
k, for instance, continues
to be of specnfnc interest as a means of changing preservice and in-
service teacher behaviors. Studies of teacher reactions to vifpo play-
back appearito indicate that, while discrepant feedback can be dis-
turbing to individuals, self-viewing can enhance the nature of inter-
actions between téachers and pupils almost in direct proportion to
the amount of focusing on important aspects of the teaching-learn-
" ing behavior during playback—as opposed to unfocused general

viewing practices. Obyiously, focusing needs to be handled by a -

sensitive leader who has an understanding of what took place
during the teaching situation. This person can call atterition to
aspects of performance that cany be remedied, rather tbnn to ir-
relevant and noncorrectable as ) ‘

An underlying assumpton of CBTE programs is that learnigg ex-
periences for teachers-to-be must utilize information about "their
professional needs, learning styles, and learning rates. On the basis
of suclr knowledge, university instructors can counsel students to
enter self-direeted study; for example, a programed word attack
book for teachers. Trainees Bay also engage in classroom projects,
work with expert teachers in given areas, and analyze new instruc-
“tional materi altérnate routes to: competency achievement.

One benefit of the personalized approach to learning used in
‘newer teacher preparation programs is the internal consistency of
the system. By incorporatnng principles of diagnosis, indjvidualiza-
tion, and flexibility, preservice preparation can provide models of
good teaching which may be adopted by students. This idea receives

. strong support from those'who contend that, although at least two

- ]

* " 3 75

Model Program . 65



. - .

“ generations of teachers have b#én aware of the importance of in-
dividualization, most continue to instruct children in lggge groups in
much the same way they themselves were taught ilf elementary

& schools. Braun (2) comments, “Change in practice will take place
‘ only when teachers as students- have ekperienced individualized
instruction.”

3 ‘[n eoncluding this discussion of competency baed education,
despite some strong statements to ‘the contrary, ¥ should be re-
membered that cBTE does not claim that student acquiggtion of
specific sets of competencies will necessarily result in a new group of -
master teachers in the schools. It implies, instead, that once such
competencies are verified, the original lis)will be modified.
Furthermore, many educators are in agreement with De: Vault,
Andersen, and Dickson (3) that even if

the whole of tgaching as an arigomehow defies analysis,

the systematic planning of many experiences can still be

undertaken. . . . The teacher will operate as an individual
/ person with his pupils, but he can be trained in many of

-
4

~ the skills and techniques that will facilitate his per-

” ,@ » . formance. )
< \.;4 ) COLLEGE B—Composite Model
_ J-T@é-i ‘ State supported, multipurpc;se university
; D coeducational
Enrollment 15,000 undergraduates, 5,000 full- and > _ . "
part-time graduates s

In the early 1970s, College B initiated a two-year review of its ele-"q,
mentary education program. To expedite this undertaking, the staffq-s &
sought and received some financial suppo®® and complete adminis- - ¢

. trative blessings far the proposed study. The re behind the

(s, Rropesal were varied: an increasing recognition of the inadequacies

+ of the present form of preparation, a stubborn reluctance to remove ‘
the good with the ineffectual portions of its teacher education pro-
gram, and a high degree of resistance to pressures that threatened to ;
replace reason with faddism. .

The following description includes experiences and collective
wisdom drawn from a number of colleges as they have worked
toward procedural and substantive changes to improve the quality
of their programs. Our composite inodel undertook a rigorous re-
view of its undergraduate courses and practicum offerings by means
of three steps:
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- l.»Collaborative efforts involving an interdisciplinary uni-
versity task force and a consortium of reprmentatlv&s from

appfiopriate groups . ﬁ‘_@-
2. The désign and implementation of a ‘new program re-
sulting from recommendations bf the above

# 3. Aplanforthe effective evaluation of the new program
Brief descriptions of each’ step will follow in the next sectlol“qf

report. : . "
" CofMBrative Efforts -
TASK FORCE |

Convinced that a shared responsibility for teacher preparation is
hlghly desirable, College B engaged in dialogues with members of

® other departments as an early step toward the improvement of the

teacher education program. Shortly®fter, aff iriterdisciplinary task
force began meeting on a weekly basis. The education staff frankly
admitted that it did not have the full expertise to develop.out-
standing teachers; academic department members responded that
their responsibilities should not cease with specific course offerings.
) Consensus indicated that the career developmc::e?Euden!s was a
continuing process. Moreover, everyone expr ncern about
what happens educationally and socially in the public schools. They

believed that teaching requires such varied semsitivities, informa- -

+tion, and skills that only a carefully conceived, interdisciplinary
w approach can prepare teachers for the schools of today and
tomorrow.

One outgrowth of the work of the task force will be mentioned
under Program Revision. Another resulted in an integrated course in
the area of social serviggs. The group agreed that understandings

* equally appropriate for teachers, social jgorkers, guIses, medical
practitioners, and other students in related fields could be offered
more economically and effectively to such individuals by a single
department rather than by each of several.”Furthermore, it was
hoped that those preparing to work in these fields would gain
knowledge and respect for their complementary roles.

CONSORTIUM |
Eo

A second step &8

ard p gram revision involved the formation of a
: the unnemt) local schools;
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nsortium posed several seArchmg quespons What is an ideal
teacher for today’s elementary schools?*What knowledge, skills, and
attitudes should the teacher possess? What learning activities and
.experiences will @nable prospective teachers to acquire these goals?

_ How can we determine when preservice teachers have attained the
e goals? o ~

hing with & definition of an ideal teacher, the group
in broad terms the teacher as one who makes intelligent
‘about instructional procedures for the great variety of 4.
»® " learneérs with whom he or she works—decisions based upon a sound-
understanding qf learning processes, child develogment, curricu-
lum, and diagnostic techniques. Participants expressed concern for
what the teacher is as well as for what the teacher does, enumera-
ting qualities that make the teacher humane. Th;{tgacher should
d

+hold a pesitive attitude toward human potential demonstrate
respect for the integrity of the individual. The groyp viewed knowl-
edge and skill as important but p’laced more emphasis up0n the
teacher’s affective development.

Members of the consortium"turned to a numbig of prof&mxonal
sources as they tried.to find answers to their initial°questions. They
brought to light that little is knownfor certain about the relation-

between teacher performance in the classroom and student
gr(:’in reading. The almost universal neglect of the teacher as a

¢ critlcal variable in research on instruction led the committee to
voice a strong plea for well-designed studies which would examine
@  all important variables affecting student achievement. By doing so, -
the group was again expressing the view that teaching is an ex-
tremely complex process—one in which an undetermined number
of factors interact simultaneously such as administrative policies and -
teacher morale, individual teacher and student characteristics,
classroom organizational patterns, and teacher-peer acceptance of
individual pupils. . -
Following initial discussions, the consortium divided into sub-
groups to accomplish certain tasks. Fof example, Subgroup I dealt
with selection procedures of teaching candidates at the university
and in the schools; Subgroup II looked at problems encountered by
. inservice teachers; Subgroup Ilﬂtempted to predict the future of*
education and its influence upon teasher preparation programs;
and so forth. Brief references to their weork follow.

Subgroup I. This group embarked upon a study of teacher
selection practices at the university level and in the local schools. It
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found evidence, hat academic records and test scores leavg much to
be desired in judging a student’s potential success in college and
teaching. It reviewed the education department’s screening pro-
. . cedures for entrance to teacher education. Although the department
¥ looked closely at the quality of its applicants by studying written
statements about their-motivations for teaching and their previous
experiences related to teaghing, the overabundance of teachers in
the 1970s prompted the group jo recommend additional steps in the
selection process. The first involved small group and individual -
interviews (preferably during the sophomore year, if not earlier) by L
local school and university personnel. The interview committee,
already acquainted with the applicants’ academic reports and
personal statements, could explore students’ interests in some depth
and their reasons for choosing to work with children in educational
settings. Respondents in turn could igquire about job opportunities,
specigl programs, alternate routes to certification, or other areas of
concern. .

Subgroup I also proposed the introduction of checkpoints at
intervals of student progress. These were for the purpose of ex-
changirg frank comments abgut progress, program content and
activities, current aspirations, and the supply-demand situation.
Another proposal was to the effect that only quality candidates be
permitted'to enroll in teacher preparation. The subgroup‘presented
strong arguments for setting a reasonable quota of entrants until
prevailing conditions change. _ . o

This same committee recommended that school systems employ
higher-level selection procedures in hiring new teachers. Specifical-

. ly. the group suggested that, when obtainable, personnel committees
should require samples of the candidate’s actual teaching ability and
success. Samples might include videotapes of the candidate as he
worked with children, individually and in small groups;iessonrptans—— -
with comments from the observing supervisos; slides of classroom
projects completed with children; impromptu discussions on how
the applicant might handle sample school problems; and #me indi-
cation of how the candidate proposes to keep-up-to-date in his field
of interest.

-

P C .
Subgroup I1. This committee started with @premise that the
major problems of preservice education can be snderstood in rela-
tion to the inservice needs of teachers. Obtaining lists of current re-
quests for assistance from the local board of education and the uni-
versity’s depdrtment of education, the group ranked areas and
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topics that ‘appeared tromblesome. Addiu’c;nal data were gathered

by means of responses from questionnaires address to on-the-job- .

personnel and to former teachers who had left the profession for one
reason or another. The group recognized that opinions about
preparation programs may not necessarily reflect program effective-
ness; therefore, so that a high degree of objectivity could be assured,
the group exercised great caution in wording items to be nated on a
scale of values and those calling for free responses. As a follow up of
the questionnaire study, the subgroup interyiewed a number of
former graduates to obtain further suggestions regarding the im-
provement of teacher preparation in reading. When information

from these sources was cdmpiled and returried to the comsortium as
a whole, it fotmed a substantial base from which to derive high”

priority considerations for changes in teacher education.

Subgroup 1II. This group was composed of persons ‘with

varying backgrounds, from a nuclear physicist to a leader-in the
local teachers” association. Asked to “dream’the impossiblé-gseam,”

the group agreed to take quantum leaps into a futa e frame for .

the pyrpose of making rational judgments about developments
J ; P

- which might have an impact on teagher education. Obviously, it is

difficult to establish educational gals for the future when the un-
certainties and complexities of living in the presegt threaten to en-
velop us so completely as‘to preclude the future as a dimension of
our thinking. Nevertheless, the group followed twg routes: 1) they
attempted to describé what conditions'teachers probably will face in

1990 and 2) they dfifted educational goals in keeping with the pre--

dictions. , s

“" To facilitate their work, the committee solicited position papers
about the fiture written by persons well-informed in several areas
of the social sciences. The experts were asked to substantiate their
forecasts to help the committee in selecting those that might hold

high potential for changes in teacher preparation. From thes#:-

papers, and\from ideas gleaned in the professional literatuye, the

group identified seventy-three possible goals. The goals were sub- -

“mitted to members of the full consortium with whom a Delphi
technique was to ptoduce increasthg agreement among .the

participants and to probe priorities held by the members. Perhaps

one example will suffice in this report.

Individualization of instruction has been talked about, of

course, since Rousseau’s Emile, but it appeared to the forecasters
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that it could become a reality in the last quarter of the twentieth
century. Thus, it may be even more important for ediicators to con-
sider such variables as children’s. cognitive styles, reinforcement
schedules, reward preferenees, and learning modalities. Teachers
skilled in offering individualized procedures may be expected to
provide such alternatives as computer assisted instruction at home.
via telephone and television; tutorial sessions with the teacher inter- -
% spersed with periods of independent study and computerized in-
struction; or group sessions in scientific, inquiry guided by the
teacher and, perhaps, a community member who works in the area
of scientific investigation. . o
. - As individualization of instruction becomes an educational
reality, the number of options for prospective teachers (as well as for
. the nation’s children) will augment significantly, requiring changes’
in staff roles. Futurists predict an increase in teacher #des,. para-
professionals, and community resource people. Open ms
and team teaching also necessitate greater use of diffe:ﬂ:)s‘iaf-
find. Sand (4:238) pictures classrooms that are not un aries
and living rooms where appointments and independent learning
take place. Sand envisions that the teacher of @e fature may spend
possibly one-third time with pupils and the ainder in pre-
paration and research. The school may be nongraded, decentral-
ized, and broadly based in decision-making whith «<nvolves chil-
.dren, ‘teachers, parents, and othéers. "Education can, and will,
happen anywhere through an unlimited number of activities /if col-
leges and universities respond to the challenges of preparing teach-
. ers'who can function effectively in varied settings.

Program Revision

Because today’s teacher is a facilitator of learning, a coordinator of
activities leading to lggrning. a discussion leader, and a community
participant, the continuing process of preparing teachers requires a .
liberal education firmly buttressed by the best professional educa-
tion that colleges can offer: College B’s new prograj emphasizes ¢
both the liberal arts and general education of students, but this sec-
tion will describe primarily the changes in preparation in reading.

From a traditional three credit hour course in Reading Methods
and its counterpart in Language Arts, College (B restructured the -
reading component of unaergraduate educatiﬂn to- include four

- ' B .
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courses (twelve credit hours): Teaching Word -Attack Skills, Lan-
guage Arts in the Elementary School, Methods and Materials in Ele-
mentary School Reading, and Practicum inr Diagnostic and Correc-___
tive Reading. This dramatic change occurred as a result of the high -
priority given to reading by the consortium which supported the
view that it is impossible for one cousfe to provide the breadth and
depth of knowledge expected of prospective teachers who gllled ex:
posure to the full range of approaches to the teaching of rea g and
the varying philosophies that undergird them. Previously, students
had learned about two or three teading systems, largely through ex-
amination of commercial products. :

In fairness, it shoulﬂe noted that College B would be in the .
vanguard to deny that accumulation of credits in reading. per'e .-
automatically leads to better teaching. Instead, it would argue that
broader knowledge in tandeth with earlier; more frequent, and

- higher quality teaching experiences will strengthen its program. The
recent endorsement of the concept. that teacher preparation can be
effective only to tt&iextént that a substantial portion takes place in
the schools is indiclive of the serious college »ttempts to integrate
theory and practice in each of its revised courses. Moreover, by early#®
exposure to the realities of teaching, universities can encourage
promising candidates, discourage marginal ones, ‘and continue to®
monitor the commi"igp't of gll who enter the profession. Ideally,
too, it was felt that Trequent contacts with children .in.classrooms
will help neophyte teachers adjust wijgh greater. confidence and
competence in their initial teaching assignments. ’

A vital part of the new prbgram involves varied experiences

. swith children in a number of different settings, with the facilty at-

~‘tempting to organizé these experiences from relatively simplgsto
gomplex so tit the studewt’s developing skills can be evaluated by _

*_the student as well asiby the-supervisors. Begifining in. the sopHiba s

-+ -more ygar (whenever possible) and ‘continuing through theflll §
~ sémester, the student takes part in the following learning a -
" in class, in the field, and in the reading center: 1) those which db no .

require direct teaching, such as interviews of representatives of the
~ school and community, classroom observations uring which the

' " student completes a case study of a child, dndiateendance at teach-
ers’ meetings and planniihg sessions; and 2) direct involvement with
. pupils, in college and cluster-school sites, througgh tutoring, micro- .

teaching, instructing small and large groups, working g¥ith minority
and specia ducation groups, and serving as a teachepfiide.

-
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- Obviously placing more and more practicum activities in the
field will not dprrect present deficiencies in tegcher education. In
the past, criticksms have pointed to field expeniences which have
bee inadequately supervised apd unsatisfactogdfy woven intg the
fabric of teacher preparation. The need for higher quality;
,bett supervised experiences, both on the campus agd in the field,
is still a critical )ssuep In the 1970s, as the preser:aoversuppfy of
teachers continues, colleges and school districts have unigde op- .
portunities to design field assignments, to develop high standyds for o
student-supervisory partxclpatlon and to maintain high standaxda
of performance. ) .
During the .year, students at Coll'ege B take a fifteen =
credit block ‘of methods:gourses—language arts, math, reading, PR
science, and social gtndla—dbught by an interdisciplinary team on ¥
camipus on Mondays and Wednesdays. In a practicum on Tuesdays ,; s 7
and Thursdays, students go to classroomsWhere they teach’ activities °
related to each of the methods cours:s and assist teachers in other .
wgys. In most cases, students are assi in teams of two and they ﬁ
3 are éxpected to arrangeegular planning times with their prftlcu_m T
teaghers Professor teams coordinate the program _with and Lo
E ; practicum - teachers, observing students and offedn A/& ‘-
*education for'the teachers. ) . :
ﬁ,'s-* * "“Following practicum experiences related to the methods block, -
juniors.or seniors enroll in Practicum-in Diaghostic and Correctlve
\/ﬁdmg ‘The practicam includes observations, assessment and pre- ,
ption, instruction, and evalyation. in the phase on Assessment
d Prescription, for example, students are assigned to clagsrooms to
ork with small groups of children. With the help of their super: _

vming teachers, they determine the reading needs of each child jn Cotat
( ir group and plan approprigte’ instructional;progmms The ten’
hours devoted td Instruction call for teaching groups of children for
whom they have prescribed instructiopal programs. Througlwut the ,
practicum, students keep deuuled records of their experiences in logs .
gﬁumak including items ‘such as: extent of. individualization, ~
fupplementary materfals ‘snd activities, management
techn?duei and copies of several lwon plans (See Chapter 2 for-
W other details of this program:) " S
As seniors, students engage in twelve weelts of student teﬁc‘hmg' "+
where, because oftheir previous experbnos, they move rapidly foto -
_ instructional Ulea Clusters of students are asSigned to fleld-ué"
achools, where cboperating teachers and university profeasor‘vo
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Frequel“observabons i
' conferenca take place _

: l‘?prospectwe teach
o) ,‘y placement in anoth ; 1t be necessary or desired.
L% [ . ‘Anticipated outcomes’ “of the #¥Wrogram for elementary teacher
- «i7 ¢ .7 traigees are; 1) graduates should be able to integrate the theory and
R ; ?{}' ‘practice of $eaching more effectivgly, and 2) the close cooperation
;7 '« petween school and college staff d gener*" dynamic pro-
s gram of high quality. .
7{+ . "“For many years, College B ha
%" ., dates enter the profession with vg ral, edycational, and
%+ = " personal backgrounds. For this re] staff willingly recom-
e mnttexlltself to the concept of individ@i™ifferences when the con-m:s
‘sortlum recommended that the revised program should. include a
; pge of learning activiti®\ The reading staff, bglieving that
Aonor the diversity. of talents and needs of stdents, now -
freater flexibility in its program by offering choices of -
ppior accomplishing any given outcome. Beyond the ‘usual
tuces and recommended profmsional readigps, students are dis-
Y , eovenng values in-small group discussions, workshops -focused on
. # topics ofispecial interests alid needs %bservatnons of demonstration
<l glssons with children in classrooms, peer tegching, independent
T8 study and simulation experiences which requi;e-rmponws approxi-
;> mating those e; ed in actual classrooms. Through activjties such
' aslhcse. students find they are becommg more involved in"persanal
to learnmg .
il o ) _a
Foke i P;ogram Evaluation ' ' ’ ’
_.:};"! T, *
The readmg staff of College B views evaluation as a contmuous co-
. operative, and systematic process of determining the quality of its
> pragram. Because the staff wants timely information which can be
rooo used for program modificatiol purposes, it chose to mcorporate
¢ . both progress and -outcome evaluation procedures. Progress ar for-
mative evaluation provides data to show whether the program is
making gains toward. achieving its objectives; it helps decision
E makers to take cosrective action as need, since it sugplies infor- -
- mation about student progress durifig the program'’s deVlopmental
stages. Formative evaluation, then;-calls allention to cgigical pojats, -
for example, poor student pe’rfprm.nos‘p.& certain objedfives, which

R 1
» p .
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L fata cam lead to detet‘ninmg},which différence® are likely to
' make the program ore effective for some-students than
_ for o‘rs The)g, lude: previous ences related go

" ~ beliefs lf-conce or example as evidenced by eelinp ‘
oW 5  thatone candeam can cope with difficulties, can take re-
"ty ‘ o spo%silﬂjty) and loﬁooks of classroom observations and

kol
N

W this course for you?

N % '\,<

can be investigated immediat Outcome\ summatjve evalua-
tioms take place after the t has - the semester or

en rogram. It leads tq ‘judgments din§ the vgluq of the

” pro , enabling administrators and educatprs to-decide whether
the program should be contmxdm its pwt form. Often, when:
’Hme procedures alone are aluitioh process, the re-

ng delay wastes time, effort; and money: Thk'rhuonalg under-
lies the use of both process and outcome: eviludtion procedures,
particularly when the former facilitates improvement of an i -
tional seguence while it is still amenable to‘modificatiqgy g

In its choice of instruments for gathenng ongoing program in-
formation, College B selectethhe&oﬂo ing:

1. Observation forms for tse bg‘;;ollege and cooperating read‘
- ing teachers in momtcﬁlg;:p'mspective teachers’ svork in
tutorial and clasroom settmgs . [ by

Qgestionnaires to ;eachet trmnes with open-ended ques- °

. tl ns. Examples:-WH has been the most valuable part of
Idnds of difficultjes did you en-
‘w7 -  counter? What St}ggested ‘dhanges should be made in
‘ course content, learfing activities, supervisian’ practices?-

(The same questlonﬁau'e is sent }o all me of the team,
_including course instructors, cOOperatn ’ achers_ and .
supervisors, and schoal prind ) - L.

~3. Systematic nﬁlyses ‘of $hdividu drences among teach-

participations.

naQbe appraised otherwise,

ching samples: video- and -audiotaped leson:h class-
pro;ects lésson plans, and results of *teraction

’6. Smg group and indmdlal co.ferencet with stu(ﬁ!ﬁs*
about the program, their progre&s in it, and suggtsted

changeg. = :

- : - . &
ot ' ' |
4

"Model Program ) ~ 75

i\. ﬁi;m ' " . :1;‘;;'85 .‘ 3& ’ . 'al

er candidates. Gatheded from 2 mygiiber of sources, these, -

4. Shared intuitions !} observers con-
cerning infividual differenogg of prmp%e teachers thatfa’

oy

»
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L A ,Se_vexai of these instl_in?lents were constructed by membess of
C ‘an evi#juation team who found that standardized procedures for
'\A ' measuringimportant items did not exist. i -

- . . 1

‘7’ " Lest it be thoughg that College B is striving too diligently to
W “shore up” relatively minor aspects of its total program at the ex- .
gense of global ones, we turn now to the plans for outcome evalua-
tigm. gl these are nat complete, nor perfected, college en-

ifons at.least two stegs: 1) a reexamination of go r teacher

preparation in readilig, and 2) a study of graduates of ,the new pro-
gram during a one-year internship in a teaching center.

" Because concern for the prospective teacher's total growth goes

far beyond the usual Preoccupations with the acquisition of‘;owl-

. edge and skilldthe first procedure will consider the broader, more
fundamentalgbjectives of the prograny, The origin als will
examined in ﬁght of divergencies from them dufii develop®

* mental phases, to determine w;'::ar the changes made will lead to -

i

valuable additions. When the  is complete, the goal statements
will be resubmitted to the conso um for review and confirmation. A
An evaluation team contimiies to draft and«validate outcome tea- ¢ .
 sures for dhch component of the program. It also is attegpting tg .
examine information about possible side effects—unexpgeted:out: . ¢ |
"comes, both negative and_positive—“We don't want teachersgd
teach children how to read but learn to hate reading in the pr &
A major part of outcome evaluation will be based upen a one- -
year intern placemeng®¥r trainees who graduate from the first thrge -
consecutive years 6 the revised preparation program. In the pasf, .~
{*. ,. colleges and schools have expected fledgings, affer akeepti
T positions, to.un&rgo an abgllbt metamorph8sis equivalent -
emergence of a striking lep eroni fromga cocoon dpq heautilf, ¥
mature swan from an ugly fickling. Overnight, as it wébe Hgradu- TE
ates ‘were to become fully-qualified teachers. ®or the hungrkds of %
promising young people who abandoned’;_ije field, and fdc thoee

L embittered ones who remained, a t ngitional yedr tg g s
o l?helped them become capable professionfll Not unexp cqetdly,
R ;ﬁollege decided that lip service to career ona contil

i, several phases was no longer acceptable; th A el -
"% education must extend support and professional rtisg @ntil o .
. W beginning teachegg reach higher levels of com b '&

realzing thh; ¥
potegtial of this approach, willlimplement it gn est achidh’s

".\Q J8 =

¢ e Al apter Foar W

Phe internsMp concept is i t new but College
6




. . ! _1‘""“ r's .;‘/ Qﬁ V
ere teams of gxperienced and ffovice teachers will work -, A
Netiy &ef‘pggﬁiemhip roles with ufiiversity and’school per- . Y
bl A college’céordinatoy will bé assigned full- ime to the teach-'* . -
pg conier , providing sipportive Sefvices for teacher teams, helping . -
2 ough conferences and seminars, and qollectihadata"’fér‘ e
- ahifating the revised frogram. - R T :
Bt il be.gaid, although they will begin with'a partial - .
"W teaching Joad The vesnainder of their schoot ‘day- will all ﬁp’*f o

: I allow _
‘portunities for experiénce (n diagnostic teachigigiigf-s groupwith - -4

fgrtew

R

&

reading problems#nd participation in plag

« . ‘seminars. Gradually ingérq respnmbﬁines: -?." ,:

teachifgscheduley - & - .opo o TRV T
During'thé experimental internship program, the. college-

. seek anwers to’such questioms as: After trainee experience i~ e
new program, what type of teaching responsibilities isthe trainee™."<"*

ready to assume? On the basis of th _'t:aining;eceivéd, what ;Qdil o
tional responsibilities should a €rairiee:be capable of performing? ‘,’,
What.pxepaiatiOn is needed to enable the trainee to move along the-"% . 1
continuum? Can we réasonably add training in the desired area of .
' advancement to our.undergraduate program? R
Taking stock during the internship yegg will serve two fuogly
tions:he, cpllege will have a better pictdfof the sigengths and
., weaknesses of its offerings, and the student can be helped to grow in
"i_aﬂl’lit'y to’ identify and rgmedy s or her teaching deficiencies. v
“Hopefully #the intern will take the initiatigp to dvercome geficits *
during the transition period. Moreover, the year may provide amnex- '

3

-

g

cellent opportunity for the young teacher to integ?te what may . -~
~  have appeared to be a series of isolated effferienices in E'Iebac-'
—  cataureate training. - s e ? £ - -
Future Emphases : . M o w '
Ar(‘\gl‘:ut' this report, aq‘d;the" Hier one, the teéclie,i" as

the leader of- theﬁm(')vementdo improve the teaching-of e i 8
he nation’s schaols; This is not to say that the teacher SigNy reb o
nsible for studgn':succ'ess. New teaching methodologies, new ¥
trials, and néw organizational ﬁlgls will continue to be pro- *
ted in the future. Unjess the teacher can select wisely and adapt

i Jeas for use with individual children in different settings, little ,

»i .Af‘v 8 . ‘ . . ) » .‘. . . C .
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4”5:;«"’ The next decade, perhaps more than any m,e“ppt, will
# ., §§ demonstrate the critical importance of high qus sacherprepara-

> tion, "At present, there is no evidence to thrwsf"
7 Yeacher education in reading in any one directiciis’]

sy ersities will need to explore a whble rangaof sibledlternatives as
vy - they, restructure their programg. That teacher’ >duation should
* haveastrong knowledge base i:szwell-&stablished fct. Programs af
- the future, however, must givl more weight to the:affective de-

velopment of teachers as an essential ingredient of teaching and °
", learning. o= L v
- The rtew look at teacher education also will recognize the need * -
to include the collaboratiye™ efforts of all wﬁo'will be directly “in-
'. volved in such decisions. Greater emphasis upon field placements
~« will require the deve ent of. closer professional relationships -
‘ with cooperating eleary schools. And codetermination holds
high potential for bett®r decision making, because it forces in-
dividuals to clari& their thinking as they take time té explain and
convince others of their views;\“ , ‘e l
A paramount conc@iin to' nfany eglcators is the absence of .7
serious researcl?on which to byild better teacher preBaration™
® programs. Educational reseamgh®rs must play a more dffjive role in @t
& the future in expanding the number of well-designed studies related” ¥~
to decisions required b teagher-educators—a réle involving worky
with appropriate groups to determifie the most efficacious means of
undertaking sugh research. RO Clve
. -, Fimally, Where is need for reliable and valid evaluation pro-
e '} ‘cedures. Colleges: and™universities are struggling to ascertain
o whether ' their programs will’ maké an impact upon imprgving
< - teacherguality. Until more sophisticatad-teghniques are dewgleped,
) the generally mediocre ones currently in use %ﬂﬂight this
critical ‘condition. Again, ‘professional teamwork coMld have far-
reaching consequences. L " y :
‘These.modest proposals are neither new nor#artling to those in ‘y

»

HS

”

teachgr education. If, however, the focus of activity .in the Q'xt'-,
decade (indeed, the next quarter of a century) is directed tdwa'rd
advancement in the areas of regearch on topics relevaiit to geacher .
education -and on gevising more discriminating evaluafion ipstru- =~ |
¥ mets and plans, the*possipfities for improved teacher education . = -
s - programs appear virtually en"dles‘s. - ¥ ‘
3 o, ey iy
#‘__ o " :.lv -~ e - .
a8 : S B s ... +. - Chapter Four | d
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,STUDY Pl PROCEDURES - Y S \2
The general plan of the follow up study included: 1) e’ gathering of data '
-front a large number of co to ascertain the current status of the recom- ;. <.,
‘mendations made in The Lighten,enspondents *Yeactions to charnges '

. that had recently taken plaeerin their teacher preparation proh ands - “,

“ their recofnmendations for the improvement of future programs; and 2) a
collection of . detaxled descriptions of read'mg programs from a selected
group of respondents.
“ The 74 colleges and-universities that articipated in the fleld studly of -

The Torch L:g)ltm formed the nucleus’ ofE ?cond study. A supplemen- o
tary number. of co .and. yniversitites then-had to be selected to aug- . :

. mment the 74. Unfortunately, the namegof all colleges and universities ~ - . -

tﬁa’!’gmmc@ated in the first study were no-lon ‘ailable Therefore, all

teacher preparatory schools included in the Int@inational Reading Assoc:-’

ation publication, Gradumrograms and F 4n 6eading, ‘were oon-

tacted, ere sent to 200 sc lsd'eturns were received e

questlonna
W%from I 3 2 percept. ' .
77 ' Ina g thed1 1 responses it was apparent that many ‘of the ‘replies .

repdrted in paft 2 of the questionnaire’(recent changes.in preparatory pro-
grams) rgpresented a departuré from the predominant programs for the

preparation of pective tea of reading. ult, 50 colleges and
umyemtm were: -dskéd fo’pa te more fully e study either by sub-
g mitting: mote jetailed descriptions of their programs or by participating in L
¢ " _.afollow up field' mtervne\‘ Results of this part of the study are,reported in )
Chapters2and4 PR "i - *m& :
quu@non of ﬂle queshonnxure e -

\ Several problems arqse in t)'tabulati?n of the results. For mstance, ,
% comments that accomgame&some of the ed cojumns did not alw%ys
=" support oneanother or sametimes rep adiction. Forigap

~ly, these deviations were mfrequenb and whe ey ‘did occur the checked o
i . column of the respondent was accepted -k ﬂ 4
Probably a greater tabulation difficulty could be attributed toan | - -

rambiquitx inherent within .the - gec ire itself. For exam re;
spandentg were given the option of’ king columan two “to indim% a @
_ ‘mdBified or strongeg fersiogn of the recommendation is in effect as spectfed

“ < in the accompanying space for comments.” The accompanying comments

mgﬂ(ed that in certaifl cases; @e cwnges cited did, in fact, supercede our.
m

mendation whereas; in gther nstances the recommendation, whlle
N -modlfied was not inseffect as recommended.

S




’, One different repomng problem: Fo

g% o -

l..f the recommendations (115

‘ . 12, 15, 20) two or thore internal parts.In triost instances, the re-

spondents trdated .the recdmmendatlon

globally (one check), wheregs

Lol . others 'treated the component parts of the  Jecommendation individuall

~ #multiple checkmarks)- The datd were treat
. Breentage was acrived at for each partof the'n
B ¥ mg the same checkmark to all. Parts;
I8
}i was provided) and combinin
spondents'using multiple ch

made in 1975 and 1976.

20 220 24 343 ‘21 300 .20
s :.'Eéin?::cz 4 44. 10 143 10 143 ¢ ° se ’286 .
" 4. not appficable 3 3.3 2 29 4 57 “ 4
5. no resporise 0 .00 -0 00 _ ¥ 14 _ )] 14 2 2.9-,
Moo e ‘; .. 911000 701001 70 100.0 70 100.0 70 100.0
‘ Lt . - . Ll . s i e .
/- . ) ’ ) .
E . ;"; . ‘
» - ‘ Al N '. u" ‘)'
\,-':
¢ ‘;A‘.' ' ‘.. P " .
» @F&qcr .. .. \ e ,i'é”
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h Chapter 1. I‘n.g\ppendlx Ca

JULTS ARE NOT

in: two ways. A composi

mmendation by ap ly-

the recommendatiof (when only one
g these tallus with ‘those supplied by re-
marks. Results of this nature are reported in’
ration of the two kinds-of replies is given.

r _ Th t- questlonnalre was ngled in®Spring 1974. The request for

. more detailed information was made in

January 1975, and flelé visits were

ARISh S
. RECOMMENDATIONS g1, r} 15 AND 20 .
TREATED AS A comosmz

F
RECOMME’NDATION—HW-- S
Pa’A PartB  PartC . PartD .
% N % N. % N %
C 764 703. 34 486 34 48.6 42 60.0. 29 414

"28.85°895 21.4-. m”’



‘ RECOMMENDATION 12
‘ ) . Papa Part B
e e N - %. N g . N . _% .. _
— .1, ineffect . 8 586 1 6.3 14 815 :
2, modified or 36 248 3 18.8 2 125
strengthened . T
3.'not in effect 22 15.2 11 68.8 0 0.0
4. not applicable 2 1.4 1 6.3 0 0.0
5. no response _0 0.0 o 0.0 0 0.0
. 145 100.0 16 1002 18 100.0
. RECOMMENDATION 15
Part A partB ".' PpantC PartD
N % N % N % N % N.% P
1. in effect 19 47.1 16 320 6 120 17 %0 23 460 4
2. modifiedor 14 126 10 200 4 8.0+ 11 220 10 200 Ve
strengthened , ¢ //
" 3.notineffect . 60 541 17 340 33 860 17 U0 13 260 -
4. notapplicable 16 144 £ 80 7 M40 4 80 3 620
5. no response 2 18 -3 60 _0 00 1 20 _ 120
: 111 100.0 50 1000 50 1000 50 100.0. " 50 100.0
k] 2 .
- RECOMMENDATION 20 “
’ 'PlrtA Pll'tB, N
. N % N % N %
1. in effect - 38 264 1 59 11 64.7
2. modified or 24 18.7 3 17.6 "5 29.4
+ strengthened : _
3. not in effect 69 480 11 e7 1 5.9 .
4. not applicable .12 83 .2 17 -, 0 .00
5. no response 1 0.7 0 0 = 0 0.0
.o 144 100.1 17 999 17 100.0
. . )
] + ) - .u:
v . ,
Recommendations . 87
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Tm-:'roncu LICHTERS REVISITED e .

AQuatxobnmrennThreePans T N

- - - o
~ LR

Part 1 Seeks to detennine the utility of the origmal twenty two recom-
“* .+ mendations made in The Torch Lighters .
Pdrt 2 Seeksto determine significant changes that-have uken plaee lt your
: college in relation to the undaguduate prepantion of prospective
teachers of reading

Part 3’ Seekssuggated reeommendatlons forthefuture . o1

. Pm 1 . . .
- Following are thetwenty-two recommendations published in The Torch -

-Lighter: In the corresponding right hand columns would you plense check /
one or more of the appropriate responses, using the following key: = - | .

Check column 1 toindicate that the reeommcndntion isin eﬁect tM sub-

. . . stantial extent.
" Check column 2 to indicate that a modified (or-stronger)/ ersion of the

. recommendation is in- effect, as specified in tbe ac-
- oo eompanyingspaeeforeommts
Check column 3 to indicate that the recommen knot-inefiectton

- gubstantial extent, norisa m versionineffect

Check oolumn 4 bindicau: that the rdpmmendaﬂon is not applicable, as
spedﬁed in the aceom/panying space for commenfs

L] S ¢ . . L e -

.- Reemnmen&ations : :‘.' . .

‘l g '3 4 -
) Thctnﬂstudantsberequh’edtomnkeformallpplhﬂonto ’ -
teacher education programs at the end of the sophomore year—
selection criteria to include’ degree of academic proficiency,
mental and emotional maturity, indication- of aptitude for
teaching, and competency in the elementary grade skills.- -
- . v 4 . o

. Comments:
L ) o . - .

' 2. That students bc potmltted (if not encourgged) tp elect s field
E of concentration other than elementary education, provided | * 4t

N badcrequlmenbl,nthcédmuhnpmynmmm,ln-
cluding the equivalent of a three semester hour codkse in the :
- teaching of reading and ope course in student teaching, . L 1 1. .} 1 ..

Comments: A . . -
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, h
- - iy - -

3..

‘l’]ﬁt those faculty membess charged with the responsibility for
training prospective teachers make every effort to inculcate in

!

.Comments:. L . _ T

N .
~ .

theirstudents a sepse of pride in their chosen profession. ' °/|

Py

-~

<4

E}

That senior faculty members, prominent i the field of read-
ing, play a more active role in the instruction of undergradu-

- . ates and assume responsibility for teaching at least one under.

graduate course. . .

rd

Comments: ' .
» 9 '

.5.

That the class time devoted to reading instruction, whether
taught as a separate course or integrated with the language
arts, be equivalent to at least three semester hburs of credlit.

Comménu‘:

.

8.

‘

That the basic reading instruction offered to prospective ele-
mentary teachers be broadened to include content and in-
structional techniques appropriate for the intermediate and
upper grades. : :

Comments:_

S

7.

That college instructors continue to emphasize that no one
method of word ‘recognition, such as phonic analysis, be used
to the exclusion of other word attack techniques. -

That students be exposed to'a variety of opinions .related to
other significant issues of reading, such as grouping policies,

prereading materials, techniques of beginning reading instruc- :

tion, and teaching machines. .

Comments:

That college instructors take greater responsibility in making
certain that their students have mastered the principles of
phonic and structural analysis. ..

Comments:

. ngﬂonn'dre - : 99

89



. : . A .o

9. That a coulw in basic reading instructitrbe required of all -1
prospective secondary school teachers, ° - .- '

v Comments: _ _ .

/ M i p
- 3 . Ll - - % . .
. ) . T . Zado -

10. That colleges offer a course, or inservice training, in reading BRE 0 K X1 E)
instruction specifically Besigned for.principals, supervisors, and" :

cooperating teachers.

Comments:

11. a) That morg, use be made of the case study or problem
centered approach so that students are given the opportuni-
ty to yelate theory to a particular problem and ultimately to
analyze, interpret, and solve the problem. o b

b) That tape recording and films of “classroom -activities be. ] '
utilized to supplement cougse offerings. ~
° . ¢) That students be provided with directed observational ex- . -
& -, periences in local schools concurrently with their course -
a “i work in reading, or that they have the opportunity of ob- |, -
serving classroom teaching on closed circuit television.
' d) That college administrators make every effort to coordinate
reading instruction with the practice teaching program.

Comments: : . -

L

.

) 12. That all prospective teachers become acquainted ~wllfh'tech- '
7 niques, interpretation, and evaluation of curnntmnwnd past re-

/ #®  search.

That all prospective teachers be introduced to pm&l ,
reading journals. . . ;

Comments: ’

e

- -
.

AN

- 13.“That the staff, responsible for teaching reading and/or lan- o
“* guage arts courses be sufficiently augmented to allow each in-
structor time to which to observe and confer with students
- during the practice teaching experience and to consilt with .
the cooperating teacher and administrative personnel. - *

Comﬁ:ents: . . . s
» . 1 ‘-

- L
. . b, -
.
: . B . .
. .




} beinldatedlntheqels

. 14 That additional experimen

of critical reading, study skills, grouping practices.

Comments: - . T .

.15. a) That the colleges recruit, train, and certify cooperating
teachers. ' -

b) That cooperating teachers, after training college certifi-
cation, serve in the capacity of associates to #ie college.

c) That as associates to the college, cooperating teachers
participate in the formulr:tion of practice teaching pro-
grams, in related seminarsand in the final evaluation of stu-
dent performance. ’

d) That as associates to the college,

ceive financial remuneration comm hte with their roles.

ng teachers re-| -

Comments:

VAR

i

L - I

at e6lleges appoint a liaison person to work directly with the
school system to achieve ¢loser cooperation between the

hools. and the college and to.assist the public' schools in up-:

grading reading and other academic instruction. e

-.' Comments: ' _ l ]

17. That colleges encourage students to retnain in local coopenting-
schools for a full day during the practice teaching ‘progragn so
. thu€ their understanding of the continuity of the reading pro-

e " gram may be strengthened.

Com ments:

» i

" 18. That not more than two students be assigned to practice teach
simultaneously in one cooperating classroom.

Comments:

19. That where students are assigned to one classroom during
. practice teaching, provisions be made for them to' participlte

-

,in direeted observation programs at other grade levels.

" Comments:




e \L

. That where the student is found to have specxﬁc weakpesses in
understanding the total reading program, the student be re-

quired to return to the college, following prnctice tenchlng, for

nddn'nnnl course wnrk _
That where a student is weak in the area of instructxonal tech-
niques, student apprenticeship.be prolonged until a pre-
determined degree of competency is attained.

v

Comments:
L 4

‘

-

21.

That colleges reexamine the criteria used:to evaluate students.

during the practice teaching experience % re that a passing
grade in practice teaching does, in fact,/#hean that the student
has achieved the desired level of competency in teaching read-
g and other elementary grade skills.

Comments: .

1

N

-

22.

That collegs establish a program to follow up their graduates
with a view toward determining to what extent preparation
has been adequate and what weaknesses, if any, exist in stu-

dem training.

Commgnts:

ERIC

Aruitoxt provided by Eic:

AppendixD -



Part2 _ . ' i ) .
" Would you please indieate below those changes-in your college program Y

; ‘that have taken place-in r;cent years which- have-affected the undergradu- - - - . ...
ate preparation of prospective teachers of reading. . L

Year .-Nature of the Change . Evaluaﬁon

»
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wog‘i-g‘yoq please indicaté below any recommendations you woyld misketo,
prove:present or future bace programs for the preparation of -~
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" Mailing address_
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